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Career éducation,?ﬁor minorlty and low-income’ :persons, has, to

s

. Jdate~'been*?enerally a‘matter pfiﬁver—promise and under—delivery..

- . s“"c:‘
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o } viewed as p01nting the Way towatd progress than in denying the truth of
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- this accusation. If this happens, we shoull be able to dev1se a
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B ’ career é?ucatipn.game*plan" that will be superlqr to “any particular y//ﬂ
exam?le pres'ente;l here. Let t‘ais be our goal
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. Tc build pesitlvely demands ﬁhat e be.willing to look realistically ¢
oDty 1o
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- l”‘fﬂat both pxenises-and atrproblems An three categories.

e . 4,4".4 e
%l ... i,

(1) conceptual

-

B . -

.,;, - aseumptionfﬂof careertedutation, (2) process assumptions of career
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R ’Hevelopment' and_jb) programmatic assumptions of careerdeducation. By )
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) ingtthis prebentation primarily to a discussion of these assumptions,

ST LT s o

T the,resources to be*discussed during the remainder of the conference should
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Conceptual Assumptions of Career Education

Two basie conceptual assumptions of career education comstitute.

N 3 . n

serious operdtional chalienges when we seek to meét the needs of
minority and I%w—incdme students. One of these assumptions®is that

career}edncation is for all persons. The second is that career education

o
s

is humanistically oriented.’ Both‘gésumptiens require brief discussion
here. ) . T
« -~ #‘-‘ [

.From the outset, we have pictured careerxeducation as an emphasis

for all persons, 'at all educational levels, fn all’ settings in our

. .

. society. We have said that career education should be available to

-

. ¢ N
very young children-and to adults in the retirement years - to males

and to. females - to the physically and mentally handicapped and to
.
gifted and talented persons - to high sch001 dropouts and to college .

/f‘ {

graduates - to’ the rich and to the poor. We have 3aid that ALL persons

. v . * . l\
need to know, understand, and act on the in¢reasingly close relation-
\ -

ships between educatiod and wo>k that exist in our society at the present

- \
\
\

time, The assumption, in my opinion; is sound and‘must be pfeserved.

This audiencé need .not be req&nded that hithdut un%qqal resources,

S i ,\

" eq ality of opportunity is virtually impossible for those who must

- . N
A ~ Vi 1

start out behind. In 7 democratic society, poor"is a relative concept.

+ » qmj\

R

is inevitable in that some members of soéiety will have more ‘thari others.
in a relative sense,

Thus; /the presence of pooE people does not seem evil. What is evil is

l. lower ‘income’ persons

_musty always be .

3

[y

ption that, in generation aftdr generation, /

-
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expected to come from the same fam%lies. To make any concept, such as

.

career education, equally available to all is to guarantee that this
situation will be perpetuated.

r

Our philoéophy is dedic§€§§ to destruction of thé cycle of p;verty.
qusibzlities for doing sé»willlbe discussed shortly.

The second conceptuai promise of ca‘ﬁér education, for minority and
low-income pefsons, is that it is humanistically oriented: I recognize how

strange this statement must sound. If I.didn't think I could defend ié, I

would not have said it. * C

>t .
1

I have tried to conceptualize career education around a four letter .,
< . H

word called "york". In‘dping so, I have defined work as follows:

"Wark is conscipus effort, other than activities whose &
prime purpose is coping or relaxation, aimed at producing
benefits for oneself and/or for oneself and others." . o

- ‘s

This definition obviously fnclﬂdgs unpaid work as well as paid emploympht.'
Its emphasis on "conscious choice” distinguishes "work" from "labor" that’

. )
is forced on the person or performed involuntgrily. Its emphasis on ™ Y

3 , ” . Y «‘1‘\
"producing"” refers to the human need of all human beings to, do - to -

'accomglish - to achieve something that will allow the individual to be.

g {1lustrates the need we all have éo'

someone. Its emphasis on '"'benefits
. © 3 -

know that somebody needs me for something ~ that it &6es make a diffepence

-

that T exist. Former President Lyndon B. Johnson expressed this heed well

in a speech when he said "to hunger For use and to go unused is thé

greatest hunger of all". Career education is dedicated to reiievinglgll

-

peréons from that hunger. That is why I say it is humanistically oriented.

[

It is obvious that career education speaks to what MasIbw*descrihed;

as the higher order need for éélf-actualization. It is equally;obvioﬁs "

" v
>

- ”“-\‘.‘.
C : < 4
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that, if one fqllows Maslow, meeting this need is dependent -on meeting

the more b;sic needs of survival, security, love, an& belonging. We have
translateq our humanistic orientation for career education into goals thaF
say we seek to make ;ork possible, meaningful, and satisfyiné for each

3

individual. In so-doing, we, too, have obviously used an ordering of

“\

1

needs approach. That is, work cannot be

'meaningful® until it is first

"possible'.
. |
For several years, ?

times as great as adulévriémplo

.

yment.

It cannot be "satisfying" unless it is first "'meaningful''.

outh unemployment has been approximately three.

Further, unemployment among minority

youth has been approiimatzi§‘double than for white youth. Further, unem-

The .sickening
ﬂ/;;neral '

adult unemployment rates are rising. With unemployment rates in the inner

ployment ‘rates for females have been higher than for males.

/
stability of the statistics tdkes on added meaning in times whe

c¢ity higher than for the country as a whole, the employment prospects

' °

facing minority, low-income youth from inner city environments seem bleak

indeed. I have often observed that youth with nothing to do seldom do
nothing. It is probably an understatement to say that we face an exﬁlosive
situatipn.

e B
* The goals of career education camn never be met for minorit& and

o

-

® 7
low-income persons unless major and decisive action is first taken to
- - N W 3

attack and splveAthe,youth unembloyment probiem. Survival and security

'

’

needs’ related to work, must take initial precedence over'meetipg higher

»

order self-actualization needs. It seems both unwise and pnproddﬁtive to
emphasize the personal-meaningfulness of volunteer, unpaid work to minority
a
and low-income persons prior to meeting their needs for paid employment.
4
’ £
H
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already know what it's like not to be paid. Unless therk is paid employment
v ’

available at the time students leave fcﬁool, career eddcation, for minority.
A . 3 ‘ . /.t
and low-income youth), is a ccp-out., T .. ’ .

4

.

Mo
1
\

At the same timgw if career education were to Qontenf itself 6nly

\ @ <

w}th making woqk Qossible(for minority and low-income youth, ghe goals of

‘career education would obviously not have been met. We would run the great

|
) -

¢ risk of assigning mipority and low-income yquth to a life of labor while e

.

N

reserving the personal meaningfulness of work for the more affluent. This

|
simphy must mot be a?lowed to happen.
|

\ L]
|
Process AssumptionJ 0f Career Education

! i

As a process, career education follows the model of career development.

~

/£ .

-

°
s 3

This model envisions a sequence involving, in.a progressive manner, 6a)

)
‘. »

. M !
career awareness; (b) career ‘exploration; (c) gareer motivation; (d)
. . ) A

" “\\

- ]
career decision-making; (e) career preparation; (f) career entry; and

(g) career maintenance and progression. Specia& problems exist for minbr;tx

seew maw s
L

and low-income persons in each stage-of this process. Only brief mention
P g €
\ .

.
H

oflsuch’broblems can be made here.

®
°
-

Career awareness alms to acquaint the individual with a broad view /

~ of the nature of the world of work - including both unpaid work aﬁdléhe‘

s v

3

world of paid employment. That world cannot, for most ihner—city youth,

be seen in its entirety in their immediate neighborhood. More basic, that

S
world is ‘not khown clearly to many of their teachers and counselors not to

their barents. Problems here are pervasive in most inner-city glemehtary

g schooLi. - . | S

\

' .
] = ]
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Career exploration seeks .to help indgviduals consider ﬁossible

occupatidﬁgl choices based on.their interests and aptitudes coupled with

- . -

an understaqding of the basic nature of various oécupations and their

N requirementé for entry. io bé”effective, career’exp%orationgm%sx be mééf
. ) v~

than a vicai'i'ous experience. Reading ;@bolutﬁ WOrk_ is like reading abou:: ‘;‘

lisex <+ i.e.; it may Véry well be stimulatiné Bu? it'%ﬁ.seldom satisfying..

-

, ; If.m%pority and low-income youth are to 1eav£ their neighborhoods to

explore the world of work first-hand,'{t is vital that tﬁey see some persons

«
.

in that world who are products of low=income inner city neighborhoods. -
B . \ . . . - 1
If this cannot be accomplished, career exploration may be more self-deféating

qhén productive for such youth. R oy

Sy - €

-\ ' Career motivatiomr concerns itself with work values “ﬁﬁ:cenQers around

helping the individupl answer thé'gueétion "Why shoﬁldll‘ubgk?%,ilf
sy ¢ - - ’ v

persoh from a very low-incomeM™amilyare asked whether niiy value "making
money" or "helping people" more, 1t should not Be‘surpr°

ing 1if they

v L

choose economic over altruiétic'yalues. The danger,’ of course, is in

«* .

oA & :
‘assuming that the individual has no altruig¥ic work valles. Money, as a

ot ’ ~

sole motivational base, prevents'one from devg1qung 16hg;term seff-

yo- ‘

sustaining motiviational patt rifd.  Unless minority éné low-income
] G

youth can be given such a’ygoader motivational base, they cannot be

expected to persevere toward full career deggiﬁﬁment*_..‘h_ '
. s >
ok Oneof Shelly's poems containsg thgse.1ines:‘@"Patienceeandperserverance
i e ,- ! ot . T
made a Bishop of His Reverence.' Unless motivation can be diverse enough
- -7 ""L.‘. - .

to prodqceperge}verancepinority and low-income *youth will find it difficult

o

to afford the luxury of patience.

s 4 . o
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Career dgcisi@n naking seeks to help the. individual answer three

“ﬁueétions:\ (a) what is important to me; Cﬁ) what is b05§ible for me; and

,®

-

¢ ¥

(c) what is probable for-me? We ‘have been more successful in demonstrating

¢

A} - . , ‘ -
.probable failure than possible succes®. Career decision making, for
LI 'Y R .

minority and low-income yQythJ cannot be based simply on“increasing
self-undéféténding and ﬁnderstan@ings"df occupational opportunitieés.
o
. H

(Uniess it is accomgaﬁied Bi dﬁQerstaddings of how to take advantage

" %f such opportunities, it is likely to be more frusttating than helpful
- < ’

' . .

in its results. ' ,
Decision making is preceded by'indecision: It isn't }erriblf *
. : o |

-

serious to remain occupationally undecided if your father owns the factory.

However, for the minority and low-intome youth who have immediate economic
. ﬁ * .

needs, occupational indecision is a very serious matter indeed. Unless

.

.high qdal&ty career, decision-making assistance’is available, pressures of ,

s R
time will continue to force many such youth to settle for lower levels

of occupational aspiration than -they éhould:\\;\\h;J

Part of career decision making leads to occupational preparatfgﬁ
Y A . »
programs. Problems of minority and low-income youth are particularly

serious in this area of career development. It is obvious that long-run
;( ‘ ‘ @

&

. 'problems of minorities are dependent, in part, on more minority persons

W

( assuming community leadership roles - and that sﬁch toles are, at present,
largely being taken by coilége graduates. Thus, there is an absolute

, necessity for encouraging more miﬁority arnd low-income persons to attend

L ¢ .

college. 1If career education goals are to be met, college attendance will

5 ) . .

be seen”as preparation for work - not simply for a degree. Too many siich
~ - 3

youth seem still to be regarding the cdﬂlége degree.as‘an end in®itself

rather than as a means Po an end.
) .

s €




' While récognizing and emphasizing the great need for more minoritf’

- N . ’

peréons to become college graduates, it would be both tragic and unfair to
fail to emphasize.post high school occupational preparation programs at

less than the baccalaureate level. There can be no freedom if the full

©

range of possible vocational preparation choices is not made available for -

cboice. Career education cannot ignore or play down opportunities in
¢

vocational education for minority and low-income persons simply because

ranép of educationdl opportunities must be made freely,available fpr‘choice

on the part of all minority and low-inéome youth - along with the financial

ajd necessary for implementing whatever choices such individuals make.
- .
Finally, the continuing problems minority and low-income youth face
~ . , b ’
in career entry and progression must be recognized. In recent years, a

relatively great deal of attention has been.focused on helping such youth

»

solve problems‘of career entry. gsoblems of career progression and .

advancement are éd ally important. If career education does not assume

an active role in w§fking with others to solve such problems, it will

not have been benef ial, to the extent it has promised to be, for minority

3
+

and low-income youtt

£

hd -

- Programmatic Assumptdons Of Career Education

Finally, E like to comment briefly on three proérammatic

>

. ) i . o L
assumptions of career, education that are currently acting as operational

NhE
W‘i‘y} :
deterrents to effect

LI £ Il

These are: (a) the agsumption that career education is a collaborative

o ?g ’
-effort; (b) the assdﬁption that the classroom teacher is Key to the success

'
- ’

O
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more such persons should be going to college.n Instead, the widest possible

'

ve cateéer education for minority and low-income personms, *

G
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~

- of career education; and (c) the assumption that career edﬁcétion is
- . .e

.

inexpensive.
From the beginning, career education has %een pictured as a
':& s o 2
collaborative effort involving the formal educational system, the home and

family, and the business-laborci 'ustry—professional—government community.

; on the strength of each of the @ three collaborative forces. ‘

L ‘Given this view, probl

R

,Bécome immediately appar

~

s for minority and low-income students

t. The inner city school, whew compared with its

~

s

, 1s often seen a¢ poor as its student body. ,

counterparts in the suburl
}:

Cgred% education depends greatly on parents to teach positive work values,
A '

good work habits, and to assist youth in career decision making. °
’ % . B ]

Adults

13

living in the homes of many minority and low-imcome youth are, at present,
‘ p)

not wel] prepared to accept such responsibilities. Career education counts

heavily 3n the business-labor-industry-professional-government community

© ¢

to provide observational, work experience,.and work=study oppattunities for

%

'students.:,further, it depends on the willingness and availability of

. : . :
members of that community to serve as resource persons in the classroom.

5

If the business-labor-industry-professional-government community ts limited

- ' »
to the immediate neighborhood of the inner city, a lack of both quantity and
qualit§°of effort is almost sure to be felt. . <,

All three parts of this collaborative effort - the schools, the
home;énd family, structure, and the business—labor—industry—professiongl{ﬁ'
] . .
-government comﬁpnity_must be strengthened if. quality career education is

¥ K3

to be provided’ for minority and’lowrincome youth,
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s .

A sechd programmatic assumption is that the classroom teachér is

-

key to the success of career education. Career education asks® the teacher

. R . ‘ L. ‘
\§ to use the community as a learning laboratory in which students cag‘see N

* .

career implications of subject matter. It asks that we open up the

. community’ to students and teachers for field trips.and for "hands-on"

o ’

- e{periences. ~ It asks that many. persons from tﬁ community be brought

S

: into the schools to serve as career éducation resource persens. It asks-

the teachér to usg a project approach to teaching and to emphasize a "success

~i  approach", based on individualization of instruction, to the .teaching .
learning process. The many inner-city teachers who, day “after day, find

_i crowded classrooms, dangér on the streets, and pupils who.can't read find it

"
]

difficult to become enthusiastic about the pleas and visions oéﬁcareqp i -
:‘ N
education. The problems of many are compounded by their own lack of
o - - :

-

experience in or contact with the world of work outside of formal educa=

. -
. -

.

tion. . ) . .
The third prograffmatic assumption of career education is that it is

ihexpensiVe. This assumption is based, in part, on the fact that® career-

education asks neither for new buildings nor for lagge increases in staff.

C4 .

) + It seeks, to be infused into all subjects rather than being added on as yet

" . another part of the curriculum. In part, this assumption rests on a belief

i &

. . . \ .
that, if youth are prepared for work, and willing to work, they will find
work, that is satisfying to themselves and beneficial to society.

In the case ofr minority and_lowiancome youth, this entigg assumption

S\
. - I

appears to be grrodeous. It is going to cost sizeable sums of money to
. ’
) ' . . - e

;
give inner-city teachers the kind of insetvice education they will need to
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work in career éducation. Parent education programs for career education
v < - .
&

¢ q M ] I} I} » j
in the inner-city will require special staff and so cost money. Similarly,

A

.

field trips and wofk‘experience sites for minority and low-income vouth
- : 4 ' ' ~ h °

cannot be limited to the inner city itself, but must extend out a considerable .

N - N P "

‘too, will require staff and equipment and so cost monev.

T . ¢

distance. This,

Career development programs, for minority and inner-city youthjy

¢ - '

if they are to be effective, be both hqav11y staffed and ehulpped with

-

must,

r

a wide varlety of career exploration and decision- maklng equipment. All

. & a )
of this will be expensive. FTinally, the_largest costs will be those
- a . L

connected with guaranteeing access to post hlgh school educational programs .

(S e

and to real bonaflde “employment for minority and 1nneu,c1ty youth.

3 < ¥ 3
' .

neither will be available énd carcer education will have .

Unless

both are purchaéed,

geen yet another hoax society has played on such youth. . ‘ -
‘ % . P '

Concluding Remarks @ ¢

v
-

-] "
. In raising these problems career education faces i
f : . :
mEnority and'low-ipcome youth, L, in no way,

intend to imply thgt I know, - )

Ld - I .r ) /

immediate and effective solutions that can ngy be appligd in solving them.

1)

At the same time, I find mvself full of several beliefs regarging solutions

~

to these problems. I would he less than honest here if I failed to state /.

their general npature.

%

First, I am conv1nced that, of all the things needed, money must o

- .

-~

surely beat, by a very wide margin, whatever is in second place. Evep -
more important, we need other branches of goyernment - the U.S. Department

of Labor, the’Department of Commerce,

the Department of’Defedse - and

.

v . \ o’
many others to join forces in émphasizing and implementing relationships °,




o -
\ Y »
A ‘
\

—

\

between Education and work in our society. °We need the business-labor-

industry-professional community to recignize that they, too, have a stake
~ . ;} |
in attaining the goals of care?r education. Finally, it seems to me that,

in spite o;\bur past failures to do so, we need to gencourage the churches

of ‘the nation to become,rnvolved in career education. They have a key

role to play in problems involv1ng value decis1ons and personal judgments.
Second, I am convinced that, in spite of the problems I have

-

specified here, career education can be a reality fow minority and for

inner city youth. Many examples exist throughout the United States where

~

effective actions are already being\taken. The conferenpe program here is

filled with some of the better examples. Many others:exist who could not

°

be brought here. In no way, are the problems of providiné effective career “

N

education for minority and inider city“youth incapable df solution. We need
- N \1,,3}

to -build on: the many good examples that now exist and goeforward together

* Third, I am convinced ‘that .career education holds-great promise for ]
4 |2
_meeting major current needs of\minority and 'inner city yduth. If, as a \

3 .

nation, we\committed ourselves to career education for such youth it

would pay big-dividends both in terms of bringing personal meaning and

-

meaningfulness to their lives’ and in terms ‘of bripfing great benefits to'
o . ~

the. larger society. ‘ Career ‘2ducation is f winner. We_should not abandon
\«.'°' B} € ) L .
its implementation simply because formidible problems need to be solved. *

- <
¢

The best way to begin 1¢ ®o begina And I think we‘should\

N . ’ . ~ .
~ Finally, I am éonvinced that, in_the absence of a sound and N /
. . A ~ ° B . . \
comprehensive career education effort, problems of minority and inner city

~

youth, l‘surely become more complex for them and more difficult for
’ 1’ ) . ) H “ ’ ¥
1y - . 4 L 3
| / N ‘ ,“’
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» society in the years ahead. We cannot continue to do what we have done.in - ".{
‘ ’ ’—u ‘k-:" '1" ‘e
ST

-

the past. Career education offers a positive, action program for ciangé,‘
. L '(,.L—“
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