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The high schocllevel batteries of the Tests of General
Educational Development (GED) were introduced in 1942
by the Examination Staff of the United States Armed
Forces Instjtute (USAFI) to help World War II veterans
who had not graduated from high school to adjust to
ivilian life and resume their educatiorial and vocational
cp\ans. Thé Examination Staff copsisted of civilian testing
experts working under the direction Of the Advisory
Committee to USAFI, a* committee made up primarily of
civilian educators. The committee was established by, and
with support from, the American Councilon Education,
the National Association. of Secondary Scheol Principals,
and the regional accrediting associations.

11 August 1945, the American Cduncil on Education
established the Veterans’ 'I‘estxng‘Servxce (VT$) as =z facility
to make the GED tests available to civilian educational,
mstitutions for administration to yeterans. In December of

v

.

the sime year, the Council also established theXCommission -

on Accreditation of Service Expcrlenecs (CASE) to assist
colleges and umiversities, state departments of education, *
and high schools by evaluating service school courses and
making recommendations for the granting of credit for the
formal educational experiences of military personnel. In
January 1946 the Council assigned to thg Commission the
respons:blllty for the policy d1rect|on operatlon and super-
vision of the VTS, :

The use of the GED tests by veterans wishing to earn a

high school equlvalency certificate for vocational purposes .

or to qualify for admisSion to further educational oppor-
tunities proved so highly successful that state departments
of education and colleges in 1947 began extendlng the use
of the tests to all adult citizens. By-1959, the number of

nonveteran adults tested exceeded thesnumber of vetgrans.

Q

E

In recognition of the change, the Commission on Accredita-
tion at its May 1963 meeting officially changed the name of
the Veterans’ Testing Service to the General Educatxonal
Development (GED) Testing Service.’

The GED testing program, which uses civilian rest&eted

-forms of the tests, has become worldwide in scope.“The

tests are now administered by 61 departments of education,
those in the 50 states, the District of Columbia, American
Samoa, the Canal _Zone, Guam, Puerto Rico, the Trust
Territory of the Patific Islands, and five Proylnces of *
Canada—Manitoba, New Brunswick, Nova Scotia, Prince
Edward Island, and Saskatchewan. Of these 61 depart-
ments, 60 have policies for issuance of high school equiv-
alency certificates to adults who meet their minimum score,
minimum? age, and minimumt resndence requircsients. In
addition, the mlhtary restricted forms of the GEDrtests are
admlmstered through the United States Atmed Forces -
Institute to rluhtary personnel stationed both in the United
States and elsl?where in the world.

RIC« X ©
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The GED Tests \

The GED test battery tonsists of five tests:

~

Test 1: Correctness and Effectiveness of Exprés‘-
P sion
Test 2: Interpretation of Reading Materials in the
Social Studies
Test 3: Interpretation of Reading Materials in the
Natural Sciences
Test 4: Interpretation of Literary Matenals

Test 5 General Mathematical Ability B

Here, the five tests will e cilled English, Social Studies;
Natural Sciences, Literature, and Mathematics,

The primary use of the tests is to appraise the educatxonal
development of adults who have not completed #heir
formal high school education. Therefore, the tests have
been construéted’ somewhat dxfferently from the usual
school achievement tests, which are designed to” measure
immediate objectives'of instruction. It is recognized thit an
individual can make considerable education#l progress
through a variety of educative experiences, both in school
aid in other situations. The educational progress of persons
not in school is likely to be the result of first-hand observa-
tipn, direct experience, selfd:rect.cd reading. and study,
conversations, and jnformal group discussions, and other
éxperignces with problems ideds, and people. In contrast is
the educational development of students in the classroom
who learn largely by vicarichs experxences through the use¢
of textbooks and formal pedagogical procedures presented
in a sequential.arrangement. In the classroom there is likely
to be a more cdmplete and detailed coverage of specific
facts and ideas than is often encountered in But-of-school
learning experiences,, . :

* In consideration of these dlfferences the GED tests
been desxg(n-ed to measure as- directly as possible the attain:
ment of the maJor objectives of the secondary school prp-

gram of gene’ral education.. The cmphasxs in the GED tests is '

placed on intellectual power rather than detallcd content;
on- the demonstration of competence in us1ng major
. generalizations, concepts, and ideas; and on the ab1l1ty ‘tor

.

N

comprehend “exactly, evaluate critigally, and to think -

clearly about concepts and ideas.

Jn fneasuring the outcomes ‘'of formal school instruction,
stress must 'ofterr be placed on detailed, descrlptlve facts to
assure that the student gras‘ps the gencrahza?ns and
copcepts based on those facts. Quce the generalizdtions are
ﬁr;mly established, however many of the Substantiating
details will probably be forgotten
intended for adults ‘with varied experiences, however, the
emphasis in the testing should prl)perly be on the major
generahzatlons ideas, and’intellectual skills that are the
lorg- tcrm outcome of a sound education.

e

)
In, examinations *
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While the onginal purpusa of the GED tests was to help
veterans who had not completed high school «ddjust €8
civiliap life, the ’lnajorrty of those tested today are civilian
adults. In the caléndar year “of 1971 (the last year for which
data have been compiled), there were 387,733 persons tested
*at 1,858 official GED, centers throughout the United States.
In addition, more than 90,000 nulitary persons on active
dut) ‘were given thé mulitary restricted forms of the GED.
tests through: USAFL. The average age of those taking the
uvrlran restricted forms of the GED tests in 1971 Jwas 38
years. The average number of years of formal schoolmg

" completed was 9.78. Dunng 1971, 41 percent wndicated

that thcy wrshed to qualify for education or training
beyond the hlgh school level. The remainder indicated that
they wished to earn a high school equivalency certificate in

Fotder tu qualify for better Jobs or gain promotion in their
work. Each state departmcnt of education determines the .
minimum critical scores for the issuance of a ceruficate.
Based on these standards, 31, percent of those test
1971 failed. "

.The equivalency certificates or diplomas issued by the
dep:artments of education are official documents’that’are,as
acceptable as high school diplomas. Institutions of higher

. education, business and industry, civil service commissions,

apprenticeship training “brograms, and licensing board‘s{

‘widely accept certificates or diplomas or GED test scores as
‘meeting high school graduation requirtments.
The GED 'tests are-administered primarily at official GED

" {centers established by state departments of education. By

"authorization of the Commission “on Accredrtatron. the

_ tests’ are admlmstered to veteran patients at VA hospltals
" and centers. The tcsts are also administered through the
Commission office to inmates and patients in all federal *
' correctional and health institutions and to American.

civhian* citizens overseas and foreign nationals. Special
editions of the t¥sts on magnetic {ape and large typé are
available from the Commission for administration to the
visually handicapped. The Commission also makes available

* Spanish versions. of the: GED. tests for administration - to

Spamsh-speakmgresndents of the countgy.
The srgmflcancc of the GED tests for higher educatron
lies “in their exjensive use‘in the admission of non- hrgh-

. school-graduatq dults to college. The test scores afe used in

"heu of a complete high sch il transcript. The Qommnssnon
on Accreditation has alwa % recommended that colleges
require achievement on the GED tests to b€ consistent with
their policies for accepting high school graduate applicants.-

Ifa collége accepts all high school graduates, then the Com-

mussion’s recommendation -is that. the «college also accept
those whose GED test scores meet the level required. by
cach state department of education for an equivalency
* certificate or: equivalency diploma. A CASE survey of
approxrmately 2,200 collcges Yevealed that over 1,600
institutions accept satrsfactory GED test scores as evidence
of ability to undertake collegc work. The polrcrcs ofl 728

voe b

i ‘o S 3
institutions' of higher education* regarding” acceptance of
GED test scores have been published by CASE (1970).

s

Previous Studres of the GED

e

Most of the previous studies of the GED were conducted m ’

the 1940s and the 1950s. Early research on the battcry has
generally shown that it is a fairly accurate predrctor\of
college success. Dressel and Schmid (1951)  evaluated

) numerous investigations relating. to the valrdlty of the

examinations and concluded that a large number of indi-
viduals who passed the tests were successful in college work
or jobs that ordinanly require a high school educauon.
Tyler's (1954) fact-finding study, which examimned data
from a large number of different institutions, was partially
directed toward determimng thee-validity of the GED as ani
mstrument of admission to higher education. Tyler con-

’ cludi;d that substantial numbers of GED matriculants weré
successful in coll’ge "end, although in general their scholas- ’

tic achievement wjs not quite as high as that of high school .
graduates, the differences were surprisingly small. A special
committee that evaluated the Tyler study made the follow-
ing recommcndatron in relation to the use of the GED asan
instrument ofgollege admrssnon e

Further studiés dre needed to determine whether the
weaknesses, of students who farl to complete college
after bemg admrtted 'on the basis of GED tests are
essentrally different from the weaknesses of studentd
who farl to complete collegc after’ being admitted on
the basis of the formal hlgh school dlploma

AR

The Objectives of This Study

Prev;ous mvestlgatlons of the GED had 3 _number of lrmrta— .

tions that made it difficult to evaluate the tests comprehen-
sively. The s&dres were invatiably conducted within single
institutions, thus limiting the number of subjects who could

participate in ahy given study. Furthermore, because of

institutiondP diversity in populations, admission standards,
and gradmg practices, it was difficult to generalize across
mstrtutrons and to compare the ‘results of these studies.

"Further there has been a shift in the GED exammee

populatron since the’' orrgmal validity -studies were
conducted: More civilians than servicemen are tested with
the battery today. In addition to the changes in test-candi-

" date.population, there have been marked changes in hlgher

- education itself over the years such as mcreased curriculum

flexibility and the growth-of junior colleges Thus, although
previous research has supported the use of the GED in the
admigsion of non-high-sctiool graduates to college, there is'a
need for a continuous reexamination of the validity of the
batrtcry and' the procedures of.the testmg program. N

This studyx therefore, had three major objectives.

}. To describe the background and ,experrence of non- hrgh-B
scho\l graddates who enroll i ina college on, the basis of _ .

" thelr GEﬁ scores - ¢ . - T
\ * .. -~
\\ ‘
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2.° To detet’n‘)inc the validitg of the GED battery for pre-
dicting/the success of non-high-school gradpates at a

surpnsmg Moreover, the generally *higher tuition of these
1nst1tutnons may be a bagriér to GED candidates. .~ °

.
i [y

Tbe Student Samplé« - :
-Thc part:clp:mng institutions were requested to provide the

name, address, date of admission, GED test scores, Scho-.

lastic Aptitude Test (SAT) scores (if any), and cumulative
‘grade-point average (GPA) for all, students admitted with
GED test scores generally ‘within the two:year period prior
to the date of the request. Data‘vgere provxded, however,
for students who enrolled in college over a period ofseveral

years: Three percent of the student sample had enrolled in

Aruitoxt provided by Eic:

3. To ideniify the advantages and problems created by
. . granting admission to college by means of the GED

r
3In a city of 50,000 or larger or ip a metropolitan area '
© ’

by.s. Census regions : .
. A

) CJunlor college data from: Gleazer, E J. (EDWAmmcanJumarCoI—

leges, 7th edition, American Council ont Edycation. 1967. Sénior.
college data f'rom Cass, J., and Birnbaum, R& , Comparative Guide
to Anterican Coliege’s for Students, Parents and Counselors New
York Hagper & Row, 1969. R

college prior to 1967 1 percent in 1967, 3 percent in 1968,
42 percentin 1969 51 percent in 1967, and 3 percent were
upknown®™ The grade-point averages of students were re-
quested in most cases, from _one tq two years ‘after the.

v

1 3

variety of insti_tutions of higher education - tests, § oo N
';, B o C T 1S ‘?/
2 ) /. METHOD .

. 7 - ' - . T ' . -t <
The Institutional Sample N / 0 - Table 1 :
The primary sampling tnit for the study was the collggiate CIJaracteristio's'of the, Institutional St'zmple .
institution admitting substantial numbers of candidates on, . < . <
_the basis of GED scores. Although the institutional popula- — s - .
tion of interest mncluded ali institutions of higher* education ’ Variabl ; _fvg";{’e’;’f”  percne
in the United States, for a number of reasons it was not , il S o e ereen
feasible to selecra representative sample of this,pppulation. | Control .
The procedure used for choosing the -colleges was based on, ‘ Public 36 90
the premuse that the study could be conducted _only if data Private T 10
could be obtained-oR a sufficient number of GED students ‘ .
actually enrolled in college. Although the recent CASE =~ Locatioft . , "L .
survey quoted earlier reveaied. that-mdst of the nation’s’ Urban? L« 21 ' 52.5
institutio\ns of higher education accept satisfactory GED( Nonurban 19 ° 475 s
scores as evidence of ability to un&rtake college-level . b v ’ : ¢
study, there was réason to befieve that most GED candi Region ™ - L. . ' :
dates- were enrolled 1n a limited number of colleges. Thus, it East . < 12 , 30° .

. was necessary to résthct the sampling of institutions to Northcentral ' 12 30
those believed to be adxhitting significant numbers of G&®D South o ':.;"\ “ 9 = T . 22.5
students, and’ most of these institutions are under pubLﬁ . West oot e T _ 17.5
rather than private control. —  ~« ! . T TN ’

A total of 111 such colleges and universitiesswere invited Selectivity (% accepted)© . .
to., participa dunng,\the period of September 1969 to 0-50% . g . 2.5
November 1970-Of this total, 40 institutions cooperated in * 51-60% | -, . © 2 5
the study” and supplxed the data requested. These institu- *61-70% : 2 5
tnons—mcludmg 12 junior colleges and 28 four- -year or 71-80% . R & S 27.5
senior colleges (see gppendix)—were ot ne_cessanly ex* « 81-90% ' 5 12.5
pected to be®a representative cross-section of the-nation's\ 91-100%, =9, 225 -
*colleges and universities; (The extent to which.they varied Unknown 10 25.0
in their relevant characteristics is indicated in Table 1.) In K
- fact, the sample-appeats_to be most .unrepresentative of - Size ) Vos
USs: mstnt-ut'xons of hightr education in type, of control, FCWCF than 5,000 students 13 ., 325°
with- only 10 percentbgf tllzz collegcs under pnva;e control. 5 000 students or more 27 =9 «67.5
Since private colleges may ndt be providing “educational 'T : ) ) i
programs under schedules and circumstances that meet the ypc" Dot . %‘ '
needs and interests of GED cnndxdates who tend to be older CT Junlor coflege 12 ., 30
and frequently have family”and job responsnbxlmes, the Senior college e 28 | 70 .
small nurhber of such nstitutions 1 the study is not 3 T * —

)
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Aruitoxt provided by Eic:
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>
admlssmn of the students to the college.

Several colleges did not provide, complaic mfurm.mon for
all their studénts. In some cases, institutional recutds indi-

“wated thag a student had taken the GED, but that his scores

were not avaidable. The scores of many, but not all, such
students were subsequently obtained from the appropriate
state departments of education. GED scores could not be
determined for 159 of the 1,367 students who had been
identified at the 40 participating institutions, and grade—‘
puint Jveragcs were’ not reported by the colleges for most
of the 390 students who_withdrew from college plus an
additional 40 students who remained in college during the
“period surveyed. .

Each student 1n the sample was mailed a questionnaire
requesting  various  biographic and demographic nforma-

+ tion, including information on experiences with the GED
* and- attitddes toward a variety of current social issues.

Follow-up” postcards requesting return of the questionnaires
were sent’ to most of the nonrespondents. Returns were

received from $38 students, or 39 percent of the total -

sample.

The possible cgect of the’ nonrespor(dent blas on the
results-can be cvaluated by comparing the GED scores with
the grade-point averages of respondents and nonrespond-
ents indicated in Table 2. Thé GED scores are on a scale
ranging from 20 to 80 while the grade:point average isona
five-point scale A=4and F =
stored an average of one scale point lower on each of the
tests<than did the rcspor@ents Although the mean differ-
ences are qratlstlcally sngmflcant at the .05 level for the
English and Social Studles tests, they are not large enough
in relation to the $tandard dcvxatlon 9 be of practical
significance. The gradépoint average difference is also statis-
ticallyr significant but not large enough in relation to the

\ '

0). The nonrespondentsj

-

a0 . e

participating colleges for the purpose of interviewing 30 ’

GED studeqts These in-depth, $tructured interviews, which
took an average of one hour each, consisted 6f a series of
open-ended questions concermng the student’s educational
backgr’ound experiences with’ the GED progjam, experi-

ences 1n college, and future plans . .
Attendance at the colleges in which the students were

enrolled at the time of completing the Qchtlonnalrc Was six
months or less, for 44 percent of the students. Twenty-six
percent attended from 7 to 12 months, 13 percent from 13

‘to 18 months, 7 percent from 19 to 24 months, and 6 )

pe'rtent attended two years or longer.

Only 41 percent of those who ecompleted” the question-
naire were full-time students. Seven percent attended about
three quarters time, 18 percent about one-half time, and 25
petcent ahout one quatter time.

‘ Table 2
Means and Standard Deviations of GED Scores and Grade-

pomt Averagesfor Questxonnmre Respondents .
and Nonrespondents?

Test Respondents Nonrespondents

N . N Mean  SD ‘N Mean $D
English 497 51.2 7.3 \ 710 49.6 7.2
Social Studies 496 56.1 7.7 710 55.0, 7.9
Natural Sciences 497 56.5 7.4 711 55.8 71
Literature -+ 494 562 7.6 7160 554 7.7
Mathematics 495 53.5 7.4 710 52.8 74
Grade-point ¢ . .
Average 417 2.42 .74 506 2.18 .87

»
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stan‘d.ard dCVIatlon to ?,L tmeaningful. T . 3 Based onl)} respondents and nonrcspondcnts for whom GED *
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The follbwmg dctalled dcscnptxon is based oms personal Tngtudents ‘Status at College s

intetviews with 30 students and the responses of 538 stu-
dents who completed the questionnaire. It is assumt;(l that
this subsample is reasonably representative of all parti¢i-
pating students, although it consists Only of 39 percent
ofithe sample. - ‘ o

‘Whenever possible, the charactenstlcs of the study-sample
have betn compared:with those of traditional college fresh-
men surveyed+by the Amernican Cquncil on Educatiog’s

Student Information Form during the fall of 1970,

(American Councd on Education, 1970). This group of .
freshmen represents the regular hlgh school graduates who

enroll in college wnthm a short timé after graduatmg from .

’

high school§‘

4 )

”

*The GED students were at variousistages of their educa-
tiénal careers at the time they completed the questionnaire,
Mbst. were either freshmen (64 percent) or sophomores (20
percent). Five percent were _]umors, 3_perceny senjors, and

"2 percentgraduates.

-

1 4 :

{ .
The sample consnstcd of’ tvzicc as many 1 males as females (67
percent males versus 33 percent fcmales) The greater

number of males may be related to the fact that 52 percent
of the students were veterans compared with 3 percent

Sex and Age

" veterans,in the ‘regular college freshman populition. (The

.encouragement by the armed services to take the GED is

i .
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£ to make a greater number of males aware of the
* 5
. exi

nce of the tebts.)

TE:_ median age of the subjects was 28 ycasrs but ages
rang@d from 18 to 63 years. Onie out of five subjects was 40
or older. Since the average GED student is about 10y ears
older than' the average regular freshman, age may be an
ingortant factor in explaining some of the findings of thus

dy.

.

Racé and Religion

The racial compgsition of the sample was similar to that of

‘ ncgular college freshmen. Elghty cight percent were white, 6

percent were black, | percent American Indian, and § per-

cent unknoiwn. Corresponding pcrccntagcs in the rcgular .

freshman population were 89 percent white, 9 percent

‘ black, and 17 pgreent Amencan Indian.” £ - .

. . The rehgious prcfcrcncc of the subjects was similar to
that of the regular* freshman population. Thirty- fitne per-"
cent were Protestamts, 25 percént Catholics, 2 percent

. Jewish, 11 percent of other faiths, and 22 percent without

any rellglous preference. The regular freshman population”

consisted of 39 percent Protestants, 31 percent Catholics, 4

percent Jewish, 16 percent of other falths and 10 percent

with no religious preference. :
\

Geograpbxc Distribution

The states of residence of the studcnts were, in gencral the
states in which the participating colleges were located.
. Twenty- four percent of the students were from lndmna 16
pcrccnt from New Jerscy, 9 percent from Missouri, 6 per-
cent from Massachusctts and 5 percent from North
Carolina. Each of the other'states accounted for less than 5
. percent of the student sample. .

.
- . .
.

Attitudes and Preferences o ¥ <o

The GED students appearcd to be more conservative, in
thcm.attltudcs compared with thé tradmonal students—at
lcast as indicated by theit agreement or glsagrccmcnt with
certairi  controversial issues. Forty-four percent of the
traditional students agreed with thg statement “Students
from disadvantaged social backgrounds should be given
preferential treatment in college admissions”, compared
with agreement by only 30 percent of the ‘GED students.
On “the other hand, more GED students agreed with the
statement “Most college officials have been too lax in

dcalmg with student protests on campus” (73 percent GED ~*
vs.,58 percent traditional) and with the statement “College  »

offncnals have the right to regulate student behavior off-
campus”’ (23 percent GED vs. 17 percent traditional).
Although the preferences of traditional and GED students
,are_in many respects similar, there are some noteworthy
differences. More traditional students than GED students
think it is important or essential to become an authonty on
a specxal subjcct in their field (67 percent traditional vs. 55
percent GED), to be successful i in a business of thcnr own_

* - . oW
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(44 wccnt traditional vs. 33 percent. GED), or to partici-
& patg m an orgapization like ‘the Peace Corps or.Vista (20
perccnt traditional vs. 8 percent QI‘D) On the other hand,
more GED students think it 1s lmportant for them to have
admunistrative respensibility for the work of others (32 per-
cent GED vs. 22 percent traditignal). Most of the differ-
ences tan probably be accounted for by the differgnee 1n
the average age of the two grodps rather than by the unique
attitudes and preferences of those who take the GED tests.

.
v

* Educational Background . . ‘ c .
The most common aspect of the students’ .educational

expetience js that they withdrew from formal schooling'

prior to graduafing .from .secondary school. Withdrawa]
from formal education occurred at different grade levels.
Eighty- c1ght perceft had on¢ or more years of high school
- education, while only 8 percent never attended high school.
. ~Of thosé who did attend high school, 16 percent completed
ninth grade, 28 percent tenth grade, 29 percent eleventh
grade, and 14 percent twelfth grade.! Although almost all
subjects were school drop(]uts their formal- educational
background was quite varied.
Many different responsts were given to the qucstlon
“Why did you drop out of school?” The most frch.cnt

. reason given was financial difficulties, including the need to

obtain a job, carn moncy, maKe a living, and help support
one’s family. It should be noted that many of the’older
subjects were* adolescents in the postdepression era when
withdrawal from formal schooling for financial reasons was
not uncommon.«Other réasons, given for leaving school, 1n
order of frequency mentioned, were boredom and disinter-
est, domestic problcms joining the armed forces, frustra-..
tion by school system, lack of mptivation; immaturity,
. emotional problems, and lack of enough credits to gradu-
ate. ) 3 N
For many of the subjects there wasa long period of time
between leaving school and enrolling 1n a College. For 40
percent of the subjects ths period of time was 10 years or

less after withdrawing from formal schoolmg PR
Although most of the ssubjects’ formal education was
interrupted for a relatively long period of time, many hive
«continued their education informally. Almost half of the
subjects continued learning by some form of independent
" study. Other frequent forms of nontraditional cducauon
were on-theJob training angfi correspondence instruction,

.
‘

Vg
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1somc of the subjccts complctcd twelfth grade but did not receive a
high school diploma. This ¢an ocgur when the high school senfor
lacks a course, does not make up a failed course, or fails to mcct
certain requirements such as passing comprchcnswc examinations.”
One participating univefsity system admitted’ a hmltcd number of

% high school graduites whosc high school grades were lower- than

those=normally requited for admission but whose GED scores indi-
cated promise.
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more. Only ‘14 percent entered college within -one year or

-t
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The disciplines most commonly studied were technical and
job-related and somewhat less academic. Recreational and
religious courses were each taken by fewer than 5 percent
of the students. )

Factors Influencing Their Decision to Go to College

The decision to go to college is for many individuals a
highly compjex one, usual mﬂuenced by several factors.
The GED program appana]tly played 2 major role in
?]uehcmg some individuals to apply to college. Most of
the students, however, had decided _to go o college
before takmg the tests.

Significant differences were found- betweer‘l the GED stu-
dents and high’school graduates in factors influencing the
decision to enroll in college. Parents or other relatives were
a2 major influence on approxnmately one-half of the tradi-
tional students but only on a fourth of the GED students.
Academic reputation was a major influence on more tradi-
tional than GED students (43 percent traditional vs. 29
percent GED), but low cost influenced slightly more GED
students (28 percent GED vs. 25 percent traditional). Other
factors influencing the decision to enroll in college, such as
encburagement by a guidance counselor and friends en-
rolled at college, were a major influence only on a relatively

" small_proportion of GED students. Thus their decision to

enroll in college ‘'was affected by several factors, one of
which was successful performancé on the GED tests.

\

Educational and Career Plans
In plannmg for formal education, the ‘GED students set
their sights only slightly | Tower than did traditional students.
In response to the question ‘“What is the highest academic
degree that you intend to obtain?” 38 percent of the tradi-
tional vs. 32 percent of the GED students indicated that-
they planned to' obtain the bachelor’s degree. For the
master’s degree, the corresponding percentages were 31 and -
27, and for the doctorate, 10 and 8. -

The GED students tended to major in business, social
sciences, and health disciplines to a greater degree than the
traditional students. Twenty-eight percent of the GED stu-
dents indicited that they were or will be majoring in
business compared with 16 percent of the traditional
students. In social sciences, ther® were 19 percent GED
majorg vs. 15 percent traditional students; in health profes-
sions iexcludmgy M.D.) there wege 12 percent GED ma_]ors
vs. 7 percent traditional majors.

The most frequently chosenr career by GED students was
bustness followed by elementary or secondary school
teaching and nursing. Business and teaching were also the-
two caréers most frequently chosen by tradmonal students.

i
_—

. . . s
Learning about the GED ~ a ,
Although the GED prograin is Well-known to educators, it
is relatively unknown to the g&g;l{l'éublic, especially to
king the examinations.

those who may be helped most by

Y
Relanvely few of the subjegts in this study indicated that
they became aware of the GED through the mass media.
Only 1 percent learned about the tests by radio or ttle-
vision, 2 perceht by a poster in a pubhc place, 6 percent by
a college catalog, and 7 percent by newspaper or magazine.
On the other hand 39 percent learned about the tests in
the armed services, 22 percent through a friend or relative,

“and 20 percent in some other manner. Sigce the armed

services do,such a good Job of informing servicemen of the
GED, it is not surprising “that 52 percent of the subjects in
this study were veterans.

4

Wby They Took the GED

Although a non-high-school graduate may be aware of the
GED program, he may not necessarily ever take the tests.
The experience of dropping out of high school may have
shaken his confidence and without encouragement it may
be -difficult for such a person to obtain the high school
equivalency certificate.

A tentative answer to why the students in “this sample
took the GED tests was prowded by the 30 subjects who
were interviewed. Half of these students stated that they
took the tests specxf:cahi' in order to be able to_go to
college. Others took the tests because they were urged to
take them by parents or relatives or because they originally
wanted 2 high school equivalency certificate f0'r vocational
or social reasons.

v

Receiving Test Results

The reporting of scores to GED examinees is one of the
obligations of the agency administering the tests. Further-
Jmore, according to the GED Exan_ziner’s/quual, “when
test results are ‘sent to an examinee, thejrl should be
accompanied by i letter that indicates the degree of success
achieved on the tests.’. It is apparent, however, that not all
students are receiving their seores, and many are not
receiving interpretive jnforntation. One out of 10 students
indicated that they never knew the scores they obtained on
the ‘test, while 3 out of 10 stated that they did not receive
interprétive information with their scores. Of those who
were able to evaluat& their scores, most performed better
than expected

In the absence of i interpretive information, some students

(devised their own methods of evaluating their relative

performance. One candidate, for example, compared-her
scores with those of several of her classmates who were
enrolled with her in a special GED refresher course.
Unfortunately, such mfo?mal methods of comparison can

‘be fiequently misleading because the comparison_scores

could be quite atypical. 7

Admission Requirements
It may be hypothesized that if the GED candidate applying
for admission to college is viewed, because of his’with-

y <
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drawal from high school, as a hxgh nsk then various hurdles v or the equivalency certificate appeared to be the ‘major .
~and barriers may be placed before him by the college. . crjterion for the admission of the students in the sample.

Among other things, the present study sought to determine CASE recommcnds to colleges that “cnitical scores-on the
, the extent to which college admission requirements differ tests'be set at a pomt which is comparable to ‘the academic
for nontraditional studcnts and regular high school grad- selective requirements for admussion of high school grad- ., -
uates. \ uates”’ (CASE, 1971). Although dataogathered in thjs study
All but five students participating in this study had scores _do not directly indicate whether, GASE's recommendauons y ’
‘ at or, above the level recommended by CASE for a high  “are being followed, there 1s no evidence that the crmcal .
school equivalency certificateZ. This does not mean that all” scofes were set at an inordinately high level by any, partici- - .
those scoring above the reCommended level actually ob- pating college. In fact, 1t was found that some, colleges do '
tained a certificate. Seventeen percent of the students’ not require the "actual scores at all but only evxdence of .
. stated that they had not obtamcd ari equivalency certif-! attainment of the equivalency certificate. - :
icate. " The policies of the colleges on the GEI) are apparently‘ .
Most students were requxred to present the equivalency clear to most nontraditional studgnts secking. admission. .
. certificate for admission to college. Sixty-nine percent More  than shalf of the subjects indicated that they under- }

indicated that the certificate was one of the admission

stood their college’s policy whén they were seeking admis-
requirements, 13 percent indtcated it was not required, and

sion. Information on the policies was most frequently

17 percent did not know. A " obtained from the college catalog, a relative, br the admis-
. Some candidates were rcqulred*to present scorés of tests sions office. Of the 30 subjects interviewed, 28 indicated
v other than the GED. Twenty-six percent of the candidates that they were admitted to college as though they had had
were required to take the battery of the American College - ', regular high school diploma. Only two- students were .
Testing Program (ACT); 21 percent were required to take  * dmitted w1th restrictions: One was placed on academic ‘
‘ the Scholastic Aptitude Test as were regular high school probation, and the other was required ta“take, a remedial ) ‘
graduate 'appli,(fants for admission. Nevertheless, the GED course. . oo |
.- . o ’
%
; (‘ GED TEST PERFORMANCE AND SUCCESS IN COLLEGE N - -
. . °
How Respondents Scoged on, tbe GED . e i
Of the 1,367 individuals who pamcxpated in this study and unsclected group of candidates. Thig expectation 1s con-, ‘
who enrolled in a collége with GED scores, there were fitmed by the relatively small standard deviations (SDs)
1,208 for whom scores on one or more of the five examina- shown in Table 3. . . )
r tions were available’, Table 3 presents the mean, standard ’ “.
deviation, and number of cases for cach of the tests. A ) Table 3 _ : » ‘
géneral notion, of the achievement level Jof the student e N
sample can be gained by comparing their scores on the GED .« GED Test{’erformance ofAll Studenss oL T
. with those earned by the national norming sample; which T’ i
consists of graduating high school seniors who were tested Test LN ; Mean . SpD., -
with the GED in 1967. The norming szample has a mean of . e -
50 and a standard deviation of 10 on each of the five = English 1,207 50:3 7.3
examinations; The study sample performed significantly* Social Studies 1206 ) 554 7.9
higher than the normative sample on all tests except - Natural Sciénces 1,208 561 7.2
Enghsh3 In interpreting these results, one needs to con- . - ,
Literature ., 1,204 55.7 7.7
sxder that the student sample consisted of GED candidates . . . N o :
:who, had ®nrolled in a college through a process of self- and rMathemau.cs v 1.205 ) 531 74
/" finstitutional selection. That is, candidates with low scores ' . -
~were less likely to apply to, or be,selected by, a'college. LT
_ii’l‘hus, those students who enroll in college would be ex- - .
~pested.to have higher academic achievement than typical - ) . ,
" high' school seniors or a GED examinees. They would also 3te should be noted that _comparisons of different GED scores can
be expected to be a miores homogeneous group than =an be lcgmmatcly made even‘though the scores were obtamcd on dif-
’ ' . - N ferent test forms. Through a procedure known as “gquating,” the
N 1 . ", . same scores dn different forms of the GED are made csscnually,- v
- s ' . cquivalent. Thus, while all the students in the study samplc did not )
' h 7, take the same form of. the GED or the same fotm that vras taken by B
2CASE rccommcﬁds'a minimum score of 35 on each éxamigpation or . thc normative sample, the scores can be summarized as though -
‘ an average of 45 on all ﬁvc.;‘ & everyone had, m fact, been examined g‘h the same form. -
p -
> ¢ ¢ : . : Y N o \7 a )
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' The average scures of t'hc students on the five GED exam-
1nat10ns were somewhat uneven compared with thuse in thc<
norming samplc. Achievement was highest in Social Studies,

- Natural Sciences, and Literature, somewhat - -lower in
Mathematics, and lowest in English. This pattcrn\ of per-
formance 15 consistent with at least one previous analysis of
adult educational achievement (College Entrance Examina-
tion Board, 1968). The average scores of a large group of

. military personnel on the CLEP General Examinations,
(which cover the samé subjects as the GED tests) was the

i highest in natural sciences afid the lowest in Enghsh
compared with a college sophomore norming sample. The
‘older servicemen performed best in social sciences and
history and poorest in English and mathematics. Since the
median age of the subjects in the present study was 28, the
consistency of results of the two studies may be explained
by the age factor: It may be }fy}ﬁ)thcsizcd that the relative’
amount of knowlcdgq; in infformal academic disciplines,

improves with age while there is a general decline in the
more formal discipline of mathematics. Informal dlscnplmcs
+ may he easily learned b) reading books, magazines, or
newspapers or by engagingsp 2 variety of other nontradi-
"tionak forms of education. Formal subjects such as mathe-
mamﬁ howcvcr ,are difficult to learn on one’s own.
Furthcr}horc forgcmng is hkcl) to takc place “unless one
. uses the subject on a regular basns. ¥

Pther factors may explain the poorer performance in
Enginsh Although English may not be thought of as a
highly formal subject, the formfal aspects of the® languagc
such grammatical rules, tend tg/bc emphasized on tests
of academic achievement such™as the GED. The poorer
performance of the nontraditional student on English may
be because the fosmabaspects of English are not readily
lcarncd through the typical out-of-school educational
cxp/c;lcnccs.

-~

// " Grades in College ‘

- * Academic’ achievement in college has been most often

measured by course grades or the grade-point average,

. which is the weighted average of grades in all previous

" coyrses taken. College administrators- view the' GPA as a

r'slcvant index of success and they frequently use it to

. determine whether a student should remain in college, take

* ‘advanced courses, or receive special honors Second, the

GPA is readily. available in the files of many colléges, s

that little effort and expense_are needed to obtain it.

Finally, no othef single index of college success which is”

- clearly more relevant or acceptable than the GPA has yet
- been dcvcloped l

’ The GPA, however, has a number of shortcomings that

- should be mentioned. It is not =2 very stable index but

rather tends to change from semester to semester. Further-

N

v

more, the GPA is only a measure of*adademic achievement;,

; therefore, it fails to'reflect nonacademic accomplishments
, ands certain desirable studén attributcs,,such as ethicality,

R
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such as social sciences, hlst?or), and natural sc1cnccs'

opcn«mindcdncss, and 5clf—insxghf°(Davis, 1964). Finally, ,
grades may lack variability (as, for example, when a profes-
- sor gives his students all.‘A‘s or B’s) and, therefore, could
~ not be easily related to predictor vaniables. <,
Onc way the grades of the GED students were eyaluated )
was by Lomparmg them “with the grades’ of regular ‘high
school graduates attending the same LO“CgCS Although
such a comparison may seem logical and simple, a numbcr
of methodological problems arose in domg so. Origmally;
the participating institutions were asked to select a sample
of their traditional students who would be comparable,in
number and composition to their GED students. Since this .
procedure resulted in madequate samples of traditioral stu-
dents, the éolleges were requested to provide the average
GPA of all of their students currently enrolled. Each GED .
student’s GPA® was thus compared with the mean GPA at .
the college he was attending. The results of the comparison
indicated that 55 percent of the GED students had a lower
average than that of all students at#herr college, while 45
percent had grades equa to-or hnghcr than those of the
tradional students. This arison tends to place the
GED students at a disad 3 ) bccausc the mecan GPA of
all traditional students is based on a larger proportion of
upper-level students than 1s the GED sample. (Upper-evel
students are likely to ‘have higher GPA’s than lowerlevel
students bccausc of attnition of academically poor stu-
dents.) The forcgokng comparison seems to corroborate
Tyler’s (1954) results that led him to conclude that the
academic achievement of GED sufdcnts is only slightly but .
insignificantly lower than that of rcgular high school grad-
uates. .

i

¢

The Relationship of gD Scores to Grades in College .

The GPA criterion employed in this study was for some

students based on the grades received in all courses taken in

a single semester; for others, it was based on grades received

over as many as five semesters. Furthermore, the number of
courses taken by the students within 3 given semester varied * ‘

* widely because of the large number of part-ime students in

the sample. Thus, the GPA might be a_more_rehable index - —— -
of achlcvcmcnrfor some of the students than for othcrs

. . »

Table 4

P

e v

bo Test . r L

- English 31 .01 .
Social Studies 35 o1 )
Natural Sciences 32 01 . \
Literature .36, .01 o .
Mathematics, 31




. - The average valrdltrcs (i. €., q_orrclatrons with GPA)) bf each
of the five GED tests for all candrdates’ for whom test

. ¢ » . cores and GPA s were available are indicdted i in Table 4.
-9 The validity ‘coefﬁclents are alt in the .30s and are all

. generally “indicate that the’ test ¢an.bg apProprlately used
for pr.edrctron of college success: The GED test valnk’htres
L compare favorably with fhose of the SAT-verbal- ar{d mathe-’
) _ matical sectrons which, onh ‘the average; correlate .39 and
! 33 respectrvely \Yrth flrst -year grades (Schrader, 1971)

L]

* puted separately for Students enrolled in two-and four- ycar

"~ institutions are indicated in Tablc 5. In the case of every
9 test, the validity is higher for yﬁmor than for senior colleges.
+_The patictn of validities.is also different at the two types of

L

" yeat colleges; Citerature is the most predi‘ctrve of success in

“ . the foyr-year colleges. Because the two-year ifistitution
- validities .are higher than those " obtained for the total

> ' sample, type of institution can be considered a moderator
of the relatlonshlp between the GED and GPA. Thatis,

4 whén makmg predxcglons of the likely success of the GED
- = student, the type of‘mstltutron he is attending should_be

.taken i into account m’the prediction equation.

[ ~
f

’
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£ . table 5 . L,
. .{ Correlation of GED Tests with GPA .
K ! by, Type of Institution S
° Two-year ' .-Four-year, .
‘ . 7 (N2211) " (N.= 594)
Test ‘ r ' .p ' ;"w r 5
- English 33 .01 . 30 01
.Social Studies .51/, 01, 25 Oly
! * Natural Sciences .43 01 25 o1
Literature’ 40.y 01 - 34 .01
Mathematics * .39° .01 ‘27 01,

’ By Sex: Subgrouping the GED students by sex has also
EE . been done Tor the purpose of raising the predictive validity
of the tews. Table 6 presents the valrdlty coefficients
_computed separately for males\and females, which show

that sex is a modekator in the prediction of GPA., It can be

*  <etn that the validities arf'higher for the females-for every
test. This result is consistent with findings of several
previous studigs, which showed that female success in
college is more predictable thag that of males (Seashore,
1962). A possible explanation is that female mntwatron for
- ) academic study is homogeneous than that of males,*
thus minimizing ror of prediction from ability.«¢A
male, on the gther, hand may not perform in college at a
level cpnsxstent with his ability b‘ecause of low motivation’

4
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significant at the .Q1 level: CQ{relatrons of this magnitude*™

&y Type of Instztutton GED vilidity «oefficients com- .

institutions. Social Studiesis the best predrctor in the two- .
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t. . Table 6 S

‘\ , Vahdmes of GED Tests by Sex P
‘ \ AN Male ’ Female - }

. ¢ Test - N~ 7 P ‘N rlp_w" i
English ~239 467017 125 48 01 .,

" Social Studies 'z~ 239 35 .01 124 45- .01 :
Natural Sciences _ - 2397 .41 .01 135 .48, 401 o
Literature 239 45 01 I <55 or i T

- Mathematles C 238410170 125 42 <01 o

¢, g, = - -
.- = . - .
B - ELa

By Age: Srnce maturrty and motivation-may play‘a mote .
1mporta.nt role ,in the college achievement of the older ~ - =
,"eandldate, it _was hypothesized "that subgroup\lng on -the
Basis of age may raise the.predictive accuracy of the GED
tests. Table# indicates that age is an effective moderator in,
‘the prediction of ‘GPA. The validity coefficients for both
agé groups are all hrgher than the corresponding coefficients
for the total sample .as shown in Table 4. A comparison of
th/valrdrtres of the GED test-of those under age 30 and
_those age 30 and aver indicates that there 1s little differedce
in the predictability of these two age -groups. Thr§ result
was unexpected since it was assumed that the tests\woul(k
be less valid for the older than for the younger candidates.
Since -miotivation is assumed to carry greaser weight in thé™-

Q

college performance of adults, ability or previous achiever. T~ \1‘
ment as,nfeasured by the GED tests was not thought to be v
,an "accurate predictor of success.” These findings are :
sencouraging for the use of the GED ‘tests with older candi: + «
.« “dates. - o ) »
N . Table7 \
Validities of GED Tests far Two Age Groups
o . ‘Under Age 30° Age 30 and Qver*
Test, ‘ : N r P N r p
English . . 190 .48 01 153 51 .01 -
. Social* Studres ) 190 36 .01 152 42 .01 . {
Natural Sciences 190 .35 .01 - 151 .42 .01°
Tiferature 190 49 .01 153 43 201 )
Mathematics _190 .48 .01 151 .52 .01
t‘\~ 3
~ . .
How GED Tests Correlate with Each Otber and with 4
Other Predictors T
THe /usefulness of separate scores from a set of tests

-

" decreases as thie correlatiofi between the scores increases. R
Thus, the correlation betweeh the tefts in a battery such as
the GED should not be,very high.

The intercorrelations of the ‘GED tests are presented in
Table 8. They range from a low of .34 between English and
Mathematics to a high of .64 between Literature and Social
Studies. Theso correlations suggest that the fests are, to a

[
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Table 8
= Intercorrelations of the GED Tests
. (N = 1,203y
> ~ N "
Socwul Natural .
Tests English — Studies  Sciences  Litergture
SocialStudies .53 -
Natural Sciences .46 .62 =
‘Literature/ .61 .64 .62
- Mathentatics . .34 45 57 45

S
‘large‘ extent, measuring unique factors. The correlauons are

much lower than would be expected of highly reljable

L

. tests? rheasuring the same skills ar abilities. It mnght be

noted that- -these -intercorrelations are also lower than that

bctween thc SAT-verbal and mathematical tests, which cer- N
* relate .67 with ezch other (Donlon & Angoff, 1971). Thus,

the reportmg of five separatc scores appears to be justified. -

With Hng S‘cbool Grades: Prevnous research has shown that ~

The relatlonshnp between GED scdres and hjgh gchoot. |
grades is mdtcated\lm’l‘able 10. There is a sngmflcant nega-
tive correlation between the self-reported grades and the
Enghsh Social Studies, and Literature tests, This finding,
which is somewhat surprising, might be explained by the
informal educational® expetiences that intervened in the
time between leaving high schoeol and taking the. GED tests.
Such experiences might have modificd positive telationships
that would have occurred the tests been taken by the
candidates immediately after/leaving high school. Another
possibility is that many of the students who were not
motivated to do well in high school had nevertheless
acquired the equivalent,of a g.oo‘d high school educauon on

their own. . ' . .
i
: " Table 10 .
Tbe Relationship of GED Scores to .

.Self-reported.Grades in Secondary School

> Tést

N .
secondary school grades are positively related to achieve- r P
ment. test scores for groupseof high school graduates. English . 483 —19 o1
_ Students -who obtain goo: marks in ;l;elr courses ten(;to . Sotral‘Studlcs - .‘_\48:2 13 © o1 .

dbtaift high test scores and vice versa. Thus, an attemp; as . - Natural Scnences - 483 o6 NS .
made to determine whether high school gradc& correlate -~ — . . .

. Lnteratq_re ", 480°-. \ =12 .01
positively with the ‘GED test scores of nontrad_n_t_nlonal stu- S f\hi o CT AL i "
dents. Since most of the students participating in the study athgynatics el

S v

had completed at least two years of high school, they h‘ad
received grades.in a relatively large number of courses.

The high school grade average of the GED students was
obtained via the questionnaire completed by the students’.
Table 9 indicates thg percentage ,of students reporting -
various grade averages' Expectedly, thg GED students have
average grades considerably lower than those of the tradi-
tional students.

<

Table 9
Percentages of Traditional and GED Students with
¢ Iydicated High $chool Grade Averages

<

T
I~
e
-2 .,
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W:tb the Scholastic Aptitude Test: Sipce the SAT is one of~ ..
the most widely used cpllege entrance examinations in the '-';J: B
nauon it is desirable to kpow how the GED relates to this
"st. Table 11 presents the correlations between the GED
tésts and the SAT fora group of candidates for ‘whom all
scores were available. Although all correlations are signifi-
cantly positive, they are only of moderate magnitude. Since
both the GED and the SAT are highly reliable tests, the
correlations suggest that to a largc degree they do not
measure the same fictors. T
As would besexpected the GED mathematical test cor- .
relates hnghéSt thh ‘SA&mathemaucaL It is somewhat "’ ¢

Grade Average Traditional GED B ) N . : .
. p . . ,T ‘ “ ‘ P v f""' <
A+, A, A— 14% 8% +ip - T ble IL - r),‘u’""”””ﬁ . ‘
. . - a 4._-.:.»- - , ..,
B+, B, B— 58 37 T - - ,
Ch C C o7 45 Correlations 07 the GED. Tests-with the ,/ L
+ — . . - oL
T - Scholastic Aptitude Test (N = 77) i
D 1 10, T b p e
j ' { ~ = : = |
o 7 . . - - Test SAT-V SATM /
. x4 . . P— - \
N 4 ) " X 3 * . \
— English ° 4 - 30 . ‘
“The rcllagl/llty of all recent forms of the GED 1s .9 or higher Social Studies 51 46 ]
Devel T S 97 ‘ . ) ! |
(Gcncral/E ucational Deve opmcnt cstmg ervice, 1971). Natural Sciences 44 . 4o . . .
//“ . Literature 156 . .35 - ‘o
5l’rev:ous.\gescau'ch indicates that scif-reported grades arc accurate Mathematics 42 T .54 .
sindicators of actual grades (Nickols & Holland, 1963).
. . ) ®s
-10 ) ) 14 a . S
’




surprising that the SAT:verbal correlates higher with the

GED Social Studies 4nd Literature tests than with the GED

English test. It is possrblc that the reading comprehension

factor, which weigh$ heavily on’SAT-verbal, does not play
* _suchan imporgant role on the GED English test.

> Who Dropped'Out o o T )
Completion or noncompletion of a course of 'studres in
college as represented b)l the attainment of « dcgrce is an
important criterion of college suecess that must be con-
srdered in any attempy to validate mstruments,of admission
“to college. Since the time involved i in gathering, this type of
criterign data is relatively long, most predictive valrdrty
studies have attempted to assess whether students remained
‘in college for a specified period of time such as one or two
years, . b

While it is- fairly Lcasy to identify those who remain in a
cpllege, it is not so casy to identify thosé who drop out.
Students may be inappropriately classified. as dropouts
when they transfer or ‘when they temporarrly withdraw
from school.

Of the 1,367 students who partrcrpated in tbe study 390
(or 28-percent) wrthdrew from college.diring the period of
the survey at eac¢h college (which ranged from 6 rnths to
2-1/2 years). This fact, however, should be interpre,téd'witlh .

' t

’

'
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. EFFECTS or> The SGED

The effects of the GED on these noptradlfronal students‘
were far-reaching. The most direct ‘effect was_access to .
_ formal higher educatibn: All l;ht two of the 30 students ;
" interviewed, indicated that the' tests’ most ‘imgor; anf'sesult .
wis making college enrollment possrb( About. two out of ;
- hge ‘of_the- questlonnarre rfspondents lndrcated that lhey

selecté'd the college in w;uch /tl'ley enrolled bgcause {‘they l ;

yld bé adifitied on thC'baSISaaf the GED tests, L

The influence of the GED on the students went, beyond .

7 . ddmission to_ éollege Ael)otlt one jout of six studcnts wag | -
. mfluenced by ‘the testsin dhoosmg a major, and aBout thc
same nur){bcr statéd that the tests. mﬂuenced thcm m,
choosrng a career. th}er effects in¢luded ab‘rllty to pbtam al
_|ob po’ssnbxhty o£ eammg,a hrgher income, and feelmgsrof
sclf"confxdence and accomplrshment R L
’l‘he ovemll reéfctron of, tlle srll;jects fowards the GED .

,,(\t v1-r

/

" '“’[’hq GED was zdream comie, true, 1 doubt \fl

caution. The wrthdraxwals were reported by the. collegcs
rather than by the studentﬂs and there s eyidence that some
tudents transferred to other colleges, while others returncd

" to college after‘bcrng away for, a scrpcster or more, It
should also be rémembered that many of the GED students
were atzendmg coﬂege on a part ;(m(basrs and were con- -
siderably older tlmxn the tradrtronal stédents, Olds:r, studeqts-
are more llkely 10 have family - re;ponsrbrlltres that may.
limit their ability to pay for cgllegc expenses. Twenty one 4&
percent of the GED students, asg compare& with only 11
»percent of the traditional studem;, mdlcated ghat frnances
were a majpr concern to hem, apd were not sure that they
would be able to complete coll %Of the 30 students who
Jwyre interviewed, 10 lndlcated that they dropped.qut of
eollege for one or morg sernesters “Three of these stude}rfs
“have since returned, shile four’ were planmng to retz{rn in,
tl)e future . / >

The most frequent reason for leavmg college was the need

to earn more money for tur)tlo‘n Other reasons for ~wlth-
drawal were, famdy pr6blemsr or. poor academxc perform- .
an;e All in "all, the faet’ “that- 72 pcrce;tt of the GED
students remamed in coll%e dunng the. perrod surveyed can
be considered a fauly . rmpresstvp At.cofnplrshment for a
group that includes manyv mdrgtduals who had prcvtously
dropped out of secondary séhool. PO

\\
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- -~prqgram was\extremel:

mlg‘ht summarhe the eneral fec:hngs of the students better
. ‘than any statrstxcal‘s mmary: - AN

j‘ "‘-T\am teachmg grade in high scheol that I myself neve*r%

. ..‘.

“Please kee GE gomg ’and advertise! A lot of people’s
. lives dre messed Up\f'thn onc mrstake\\GED makes it so
l nluch easier % go. back tb{\hool ” N }) °,
et X .
uld
hava glvcn serlous thought to atten ing high school Jor even_
the ;one year required to earn \suffrcrent credit for a
d:Ploma, “The, opportunity to r:;elve a diploma this wayhas
deflmtely been the ticket to s cccss{or many ¢ others also.”

:,l i . . \ B ~
L. R . -

l

SUMMARY' ;AND CONCLUSIONS RN _fé'

tests l;ad three majol*

. r‘

ettt "M ‘. ;J-' 't

1. 'l'o deitr;mrhe.-t‘lfs
hrgh—&ht}gﬁ;gr u,&'feé ‘who en
of thelr GE’D‘ttsG;cq’res ; i

2. To deter “z‘ﬁc';h val,dlty ofst he
dicting . tZ; §u’§:,c ﬁl’ non- lt

i-
¥k

anltl’ ¢ perrence of npne;
Il

cg lege on the ba§;s

ﬁ battery for Pre- s
1gh- 3§ ;k‘)ol graduates at a.‘L

{_l'& s
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vanclty of institutions of hrgher educatlon
3/ T, identify the advantages and problems cr}a cd by
“g P te
grantmg admission to college by means of the GED tésts.
3’ The 40 institutions of, hlghe .aeducatron that partrctpated
rh tho- study reﬂtcsented thoi{\colleges acceptmg sxgmﬁcant
f'num\bers of non- hlgh sch gr;aduates who scored sdtis-

*{ fscwnly on the GLD tests,}l;he tnstrtutrons consrstcd\of 12

.‘&
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. in the pr

-tradmonal students to hjgher 2ducauon

Jumor colleges and 28 senior w]lq,c.s most of which ere
under public control and not highly selective. ¢

The subjects of the stydy were 1, 367 students who had

taken the GED and been admitted to the coopcrzmng
msutuuonb For cach of the subjects, the collcgcs were
asked to .supply GED and SAT test scores (if avaalab]e) and
cumulauve grade-point_averages. A questionnaire oh ‘educa-
tional background, experiences with the (‘;ED,, current
_ status.at college, -attitudes toward a variety of isstes, and

/

¢

future plans was *mailed to Cach of the students. The
compleud Questonnaire was retdyped by 538 students, 9t .

39 pércent of the samplé. In addition, structured interviews
were conducted with 30 nont(admonal students on féur
campuses for the purpose of obtaifiing a comprehensive
profile of the non-high-school graduate in*college.

The average subject was a 28-ycar-old male veteran who
Yearned about the GED prégram 1 the/armcd services. He
took the tests in order to be able torenrbll in a college Heg

" was admutted to a college with fcw if any, resmaxbns and

despite his relatnvely old age, he,h}d little or no pro)ﬂcm n
adjusting to colege. His amtudes m\'vaﬂ{germm academlc

and soual issues were more wnscrmtne than those” of the
general college student populanon lis formal schoohng ’

" consisted of the Tompletion ut tenth grade. ﬁzs subsequent

s

withdrawal t'r‘om high school was because of the ‘need to.

sibjects. He planncd to obtdin a Bachelor’s degree and to
ex}gage m a business carcer, 2" (el e

A number of sngmﬂcant results have emerged from the
study The performance of the nontraditional students was
significantly hngher than that of graduating high scﬁ“ool
seniors on all GED tests except English. The coHcge grades
of the GED students were found to be only slightly lower
than those of traditional college students. That 72 percent
of the GED. s‘tudcnts remamcd in 'collcge durmg the period
surve)ed can be cons:dcred an impressive accomplishment
for this groap of students. e

. earn money. His nontraditional educaftron\ consisted pri- ~
marnl) «of mdependent study in tcuhnfca} and |oli related |

The ngltude of the validitics found for the GED tests

ction of grades indicates that the tésts are useful
and appropriate for the selection and guidance of non-
Subgroupmg

p— N
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Amecrican  Counaill’ on Education. National norms for
entering college freshmen—fall 1970. Washington,
' D.C.: ACE Research Reports, Vol. 5, No. 6, 1970. *
College Entrance Examination Board. Candidates fpsted
through the Unitdd States' Armed Forces Institute.
New York: Collegc Entrance Exammanon Board,
1968. ’ . o "
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stud;nts on, the basis of modtrator varmbles such as sex,
age, ‘and - typc of * institution, can “raise thc prtdlctlve
au.ur.u.y of the tcs‘ts miarkedly. - ’

I'he relapively fow intercoprelations of the tests suggest
th.n ty some extént, each test 15 measu a unique $kill or
ablhty The reporting of five, scparate swres 1s, therefore,
just,rfled The orrelationg of the GED tests with”the SAT
although aU pusitive, a!so syggeSt th:u the two test batteries

“-.dre not measurfng the same factors.’

The _ptimary cffect “of ha\nng taken the GED for the
nontradntlonal Studcm saple was the chmmanon of a
arrnef 10 liment i in formal higher educatiog, The tests

en
" algo” affgcta/some candldates by influencing their choice of

" college, major ficld,

. who have not. formally completed high school.

d cdreer.

The results of this study suggcst that the GED ,tests are
useful for the admnssron and gundame of, college candidates
‘If the
agadcmrc aghlevemem of a candidate, as reflected by his
GED test. score 15 equwalent to that of-candidates who

. formally graduated ‘from high school (normative sample), *
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Recommendations for Improving the GED Program

he shoufd be gxyen'serlous consideration for admission to
higher- edus.anon High school dropouts.who score satis-
“factorily on the GED examinations are likely to earn
college grades comparable to those earned by high school ~
“graduates who enroll in college.

Several recommendations for the improvement of the GED
testing program have emerged from this study: -
1. Collcgesrshould encourage non-high-school graduates to

ta.ke the GED and to present satisfactory scotes as -

eyldence of ability to undertake colege-level work.

2. A greater amount of publicity‘ on the GED should be |
aimed at those segments of the civilian populauon that
are most likely to profit from takmg the tests by con-

+ tinuing their education. .

GED .testing agencjes should’report test scores and

interpretive information to all examinces.

4. The issuance of equivalency ceruflcates might be
accompamed by summaries of studies such as this one in*

order to encourage candidates to continue their formal
Se
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) ) APPENDIX
’ Participating Four-year Institutions N . Souther’n llinois University—Carbondale ¢
- * Tri-State College (Infliana)
- Atlantic Umon College (Massachusetts) ) University of Maine-—Rﬁrming\on Ce .
Colorado State College ‘ University of Missouri—St. Louis ;
East Tennessee State Uiversity ' ) ' . Weber State College (Utah) .
Guilford College (North Carolina) . ; * Western Washington State Cgjlege
Idaho State University . . i West Virginia University % ' A
Indiana University L, ( ‘
Bloomington Campus SR Participating Two-year Institutions * :
+  Fort Wayne Campus . . C ) ’
i ﬁilri):;:;:zs:ilampus 4 American River College (California) - G
Jeffersonville Campu§ . -, Btistol Community College (Mas\sach'usetts?;f.
Kokomo Campus ‘ Eastern Arizona College =
South Bend Campus ,// “~+* Kirkwood Community College (lowa) )
, Montclalr State College (New Jersey) Lenoir Community College (North Carolina)- '
: q\lew Mexico State University . Miami-Dade Junior College (Florida) )

3

" . Rhode.Island College

Rutgers University (New Jersey)
Camden Division ‘
Jersey City Division / ,
New Brunswn,ck\bmsnon ,
Newark Dlwsnon£ S
Paterson Division,

Salem College (Wcst Vlrglma) . .

. ——
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North Campus o )
South Campus (S

Mount Wachdsett Community College (Massachusetts) «
North lowa Area Commu”nity College

Quinsigamond Community College (Massachusctts)
Sandhills Community College (North Carolina)

Surry Communit; College (North Carolina)
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