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ABSTRkCT
Despite massive inputs of resources duridg the last
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'school level.corresponding to the integIleA consequences of these
innovations. The modal process of change has, been characterized by a ,k°,

pattern whereby innovations are developed external to schools and
then transmitted to them' on a relatively universalistic'basis.
Instead of innovations being viewed as part of a Universe Of means,
Schools are viewed as part of a universe :of adopters. This paper is
based on a large scOne research project involving stude*,s, parents,
and teachers in 46 Ontario elementary and siaconclary schools. This
study was conducted in order to faCifitate students, parents, and -
teacher understanding of their rqles in the educational change ,f

process it. the school level by gathering, feeding back, and helping
to derive action implications of data on the/foles and role
relationship of these groups and the nature of their involvement in
the school. (Author/aEP),
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This paper is based on a large scale research project of students, parents,

and teachers in 46 Ontario elementary and secondary schools. The main parose

r of the project is to facilitate users (students, parents, teachers) unaerstanding of

their roles in tne educational cnange Oocess at the school level by gathering,

feeding back, and nelping to derive action implications of data C,41 tne roles

and rdle relationships'o these groups and the nature of their involvement in the

school. In the following sections we aescribe the theoretical rationale of our,

approach, the sample and methods, some of, the main findings, and the dynamics

of feedback.

,Rationale

A review Of the research literature on user experience with educational
4

innovations,iiescribed elsewhere led us to the following conclusiOns (Fullan, 197;2).

N

I. Despite massive inputs of resources during the last lb years, and despite

numerous "adoptions" of innovations, very little significant change has occurred at

the school level corresponding to the intended consequences of these innovations.

2. The modal, process of change has been characterized by a patterh,whereby

innovations are developed external to schqols and then transmitted to them

on a relatiyely universalistic basis 'The consumers or users of innovations

(teachers, parents, students) nave had a limited rote inthis process, bUt rather

are seen as relatively passive adopters of the best of recent innovations. Note

that primacy is given to innovations (which often become ends in themselves)

rather than user capacities to innovate. In other words, instead of innovations

being viewed as part of a universe of means, schools are viewed as part of a

universe of adoRtec4. Where users did innovate, it was often individualistic -

a result of a permissive rather than a participative process.



3. The following implications' of the'modal process just described are evident:

2.

(a) The values and goals of users as articulated by theM have no direct input

or 1 nfluence in,the process. The results, are that downward innovations do not take

hold and diversity of innovations is not allowed for.

(b) Social system or role changes in user systemS,which are theoretically

part and paIcel of the intended consequences of most recent educational innovations
.

.

1

. / -

are not recognized and planned for. Virtually every significant change has im-

plications for changes in roles and role relationships; these changes mgst be part -

and parcel'of the implementation process.

(c) The dynamics of, the process of role change has been entirely misunderstood

and neglected. ,There is little awareness that innovations require un arning and

k

relearning and 'create uncertainty and a concern about competeRcies to perform

1.

these new roles.Consequently, very kjttle perservice preparation is included in

E.

--.\

plans for change; but more fundamentally, virtually no time% resources, and-other

supports are built intcy learning of new'roles in the ongoing system once' the

change has been initittcd. Since these requirements are not understood and taken

into account, even innovations that are congruent with user objecti s often fail)

(d) Consequent*to c, new educational ideas and organiiational cnanges that

are introduced becom empty 'altern:fives inasmuch as they create unrealistic
. .

conditions and expectations/for user performance. StrUctural changes are necessary

/
but not sufficient to bring about significant change. nother way of stating thisr

r )L .:

understanding-a problem and identifying changes needed to correct it are entirely
,

. . .

...

e

separate steps from knowing how to bring these changeS'abdut. f

-
,

(e) The most effective solution canprobably never come throUgh the intro-
.,.

duction of more and more innovations with additional
resources (such as better,

.
,

training i n new roles) because the existing
systethic context of t/le user' effectively

prevents the 'bevetopment of these new toles once 'they ace.introduced. Fuet4cthore,

, k:
, , ,

`
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3.

the most effective solution does not entail leaving indivioual users to make

their own choices in permissive environments.

These conclusions led us to suggest that 'a radical restructuring toward

active use roles in the prodesS of change was required if effective changes were
.

to occur. This positiorijs based on an hypothesis which goes considerably

beyond the well known proposition that participation leads to acceptance of

change. A far more critical variable for us regarding effective implementation

is not acceptance but rath4r user capabilities to perform new roles. (SedGross

et. al., 19721. There are at least two components of cepabili #ies - new,ro0-,,

orientations, and new skills implied by any particular change. To state this

position in other words, the goals of virtually every recent educational innovation

- open' education, independent study, comMunity involvement--imply new roles

(orientations and skills)/if they. are to be impfemented-effectively. The o

way that these new roles will develop is if those affected -(the users) lay an

/ active role at each stage because the ledrning of new rol,es is'a develo mental

process that requires continuous involvement, choice,'feedback, a d commitment on

the part of the user.(See also Combs, -1972). Currently, most ducational

Innovations are addpted in such a way that users do not pia active roles and

there are few provisions to support people in the development of these roles.

Since users are unprepared to play these new roles, and since the innovative

process does not support this development, 'adopted' nnovations fail, to become

effectively implemented.
.

'In light of these assumptions we gathered data from user,groups in several

schools in order to determine to what ddbree theI playednactivroles" in the

school, (which we expected would be very limited / j, and to consider the implicatiOnst
of the findings with schools in our sample whci.were interested in doing this.

A
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Sample and Methods

Our 'first step involved the selectiOn of a large city school system and

one county system. We were more interested in across school varlationso we

wanted toselect schools from the same system. At the same time-it seemed advisable
40

to include both a city and a county system. Within these systems we selected

randomly 26 schools in'the city system (10 elementary, IQ junior high and 6

secondary schools)'and 20 schools (15 elementary and 5 secondary) in the county

-system. Cooperation was sought from each principal. There were six refusals

in the city' system and.one in the county. These schools were replaced by other

selections. Within' each school the,sample included all teachers, a 10% random

sample of students and a- 10% random sample of parents. The data was gathered

by means of questionnaires. Student questionnaires were filled out at the school

Ln groups, teachers on their own tidie and parents by mail. Uata was collected

from February to May, 1972. The final sample N with percentage returns was

students (3593/90% return), parents (1783/51%), and teachers (728/40% return).

We consider the return rate from parents as satisfactory for a mailed questionnaire.

The low return rate from teachers was disappointing, and 'was based on several-

reasons which we do not go into here. Obviously, the results from teachers must ,

be treated verytentatively and with caution. The very high rate of return

for students meant that the student findings should be representative of students

in the.46 schools in our sample.'

Findings

We.,gathered'a wide range of data frpm these groups' We can only present

some of the ma,ih findings in this, paper

,e

6
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Students (Tables I, 2, 3, 4, 5)

Tables I
to 5,present some of the findings from students. We might view

these data in terms of comparison across the three levels, and in terms of the

absolute response percentages. In virtually every case-the elementary level

children view their teachers more favourably than junior high students, who in

turn are more positive than secondary school students.

In absolute terms7students'
relationships to teachers is cnaracterized by a

fairly low level of exchange and influence - in most cases, well less than half

of the students say that a particular behaviour or alititude of teachers occurs

often or always compared to sometimes or never. For example, on the question

"Do teachers understand the
students' points of view on classroom or school

matters", 41% of the elementary students, 32% of the junior high, and 25;0 of the

secondary school students answered often or always. Similar responses occur

on/The questions "Do you feel free to talk to teachers about prOblems you are

having with your school work", and "Ifl suggest something to-my teachers, they

will listen to me". Only on the question of now friendly and encouraging teachers

are do the percentages' average about half the students.

In summary, over half the students in our sample are not experiencing frequent

empathetic, open, influential
relationships with most of theirlteachers. The

percentag decrease with each educational level, althOugh this decrease. may be

a funct on o size, and contacts with greater numbers of people.

Id ntical q tions were asked about:'studentst pesrceptions of'the principal.

( <rable 2), Perceptions of the pr!ncipal- are surprisingly similar tothe

perceptions of teachers. One would expect that the ,relationship to. teachers would

,

be closer du to he-proximity in the' classroom, but this is 'not the case. As

.

1

mignt be expected at-the secondary school a large percentage(201-35%) of students:
. .

,

, ,

do not have an opinion about the principal, presumably because they h6v,e little

-/

contact with him due to the size of the school.

r`x
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6.

It is interesting to examine siuden+ involvement in decision making because

we have data on teachers, parents, and nrincipal/vice-principal views as well

as student views, although please note that the exact wording and categories

of response are slightly differert in some cases. tn the question of Perceived

actual influence on decisions (Table# students and teachers at the elementary

and junior levels have similar views (33% of Students compared to '29% of teachers

0, the elementary level, and 39% compared to 34% at the junior high). The only

large discrepancy exists in the case of secondary schoOl level where 45%

of the teachers say. that students are involved, and only 27% of students think

that students-are involved. Parents, as might expected,-do not know whether

students are involved (43% tc,..50% did not know).

When we asked whether stv( dents should be involved in decisioA abc544.goals,

? '

subject matter; and school rules (Table 4) only about 40% (38-44).of the

i.

students saili that they should, whereas from 47% to 62% of the parents, and
. 1

64% to 77% of the teachers thought that students should be. In other words,

a smaller percentage of students compared to parents and teachers 'think that

students should be involved in decision making. This is confirmed in another

question in Table 4, when we asked students "how do you feet about becoming a

member of a committee in the school which'would discuss goals, subjects,

and regulations etc.". Less than half of the sample at the junior high,

and high school level say that they would like to, although about one-third

of the sample did not know. One wondar$, ,particularly in' light of the previous

data and the comments.by students recorded below, whether. the relatively low

student interest is due to a feeling that teachers and adMinistrators should

decide these matters, or whether students feel that. involvement will not be

'that productive from their point of view.

7-- 8



Three, other items on st

Table 5. Here again w

7.

perceptions of the school are reported in

marked difference between elementary and junior

(high students on the one hand, and secondary school students on ,the othqr. One

half of the secondary school students find most of their classes or lessons

boring compared to slightly over one- quat-ter of the other students. Secondary

school students are also much less likely to value their subjects 'as important,
ir-

.

and to feel that people in their school work -Ngether. .

.

Students also had the 'opportunity at the end of the questionniare to

write in any comments they wanted to express about the school, or the project.

,

About 52% of the students did write in views that concerned them.. In fact,-

these comments provided a rich appreciation of their views because they were
l4 r

expressed ip their own words, dnd One would presume were somewhat spontaneous.

It is nOt possibl-e'to report the depth. of student views here, but the main

themes that were evident canbe indicated.

We have divided the student comments into two general categories (and.
a

N.. 4

certain Subcategories within these). The first general catego4 contains 943

comments about the school and educatiOn. Theother category contains opinions

about the project and/or its possible implications. There are very definite

themes within these categories. A few respresentative comments are made
,

below according to the following four themes: I) attachment, and 2) alientation

-re school life and 3) positive comments and 4) critical cohments on the project.

Attachment Theme (258 comments)

" I wouldn't want.the s chool to be changed at all. I like it the

way it is.

" I think this'school - by that I mean the principal andb-the student

- council are sincerely trying to make school ant.enjoyable end great

place to be. And, they have the interests o4 the students at heart

(high school).

" I enjoy this school a lot and hope to continue right through.to grade 13.

This school offer's good topics of learning as well as good involvemenrin

or.
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extra-curricular activiti

Alienation Theme (685 comments)

high school)."

" The teachers don't nderstand me. They are4pupposed to prepare us

for lifp,obut they donnt. Instead they condition us to the way society

wants us to live (junior high).
A

" Schools are becoming factorie$. They turn out students with diplomas

at maximum speed. We are being flushed through whether we have knowledge

or net. I
want to learn, not spend my required. four or five years getting

my little seal of approval and move on. For God's sake, tell them to

slow down (high school).

" They say Its.our life. And they make us come to school. (elementary)

°

" I
know that.school is important to me and that I need it to get anywhere 1-4''"

in life. But I'm beg nn ng to realize that this reason is not gOod enough.

I don't enjoy school t, this poirit. It is the last place I want to be.

If I wasn't so shy I imagine I
could express these feelings to a teacher,

but I've never spok to one, not even abQut extra help ,(high school).

". I'm only in sc I so I
can go to University, so as to make more money than

if I,quit school no . I do not particularlAklike school., In fact, sometimes

hate it but I
don't particularly'waht to be poor (high school),

" The sCool is very impersonal. It is hard to approach teachers about

personal matters. If stydhts felt-that they were "someone" they would be

more ibterested in school, society, parents and teachers. Make teachers

approachable. Classes would be more interesting if students were ablelto.

relax (high school). r
A 0 1

"I hope tr4f this prbject will bridg around new changes to the same Olq

routine ofdtne school. It's gotten that Monday seems Itke doomsdayorl

something (high school)."

The Project: Positive and/or with Some Concern about putting the results

into Practice (-00 corftents)..

Elementary and Junior High

".I think this project is very interesting in many different ways. It'asks man

questions that I have never been asked before. But I enjoyed wing it.

"It wA fun and encouraging. It let the children speak freely about the

matter. Now we, can speak for ourselves..

" I
think this project is a good one because you get to discover how

the students feel about things and it gets the students to think about

things around fhe

" This is a very .good and worthwhile project. The questions t)at were

asked made a lot of sense and I. hope that morethanges and b er changes

will be made'in.this schOol.

10
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The comments below were-from high school' students:

" I think this is a good'-project only if it bring5about some chanaes

that are badly needed; e,.g. student -teacher relations and the pr:ison

Impression each student has. Should be a more relaxed atmosphere.

" I think this project is a step in e right direction but unless some

action is taken to reduce the apathy o staff and theitefore the

students I
thijik the whole school system is in a hell4va lot of trou9g.-

I
vivid really like to see the results of these surveys posted in the

school.' . $

" This type of pe'pject could be very helpful cii;bringing about chan'ges

in the school system, but it seems to me that I have filled out this

type. of survey before and few changes occurred.

" i think this project is worthwhile, if changes are made, otherwise its

just a waste of time although, I
would like tothank you for the opportunity

to express my views and forgetting me out of a boring class."

0

The Project: Critical Comments.(t250 comments)

(About 150 of these studeni!S.foung the questions too general or

the answers too restrictive).

" ,The ,questiong were confining. They should have had a space to write

in youi:,a'nswer if it waSn'tin the'list given.

"ViostiO'f the questions are too vague. Therejs always some exception

which can't be considered in answering the questions.

(An additional lop students, mainly at the high'school level indicated

.
in one form or another that we were'west)ng our time because nothing

would come of the results (strictly speaking most of theSe opinions

are not necessary kritical of the idea of the project, but Tether'.

reflect futility).

" We-never hear of the results.! I wrote a questionnaire'the same as

this last fall, last year, the year before, etc. Why don't you make your

results pubSid to us, the Students.

" A year ago I
wrote a questjonnaire Very simVar to this one. I

stated the same opinions the way (.'know my friends selected also. So far

I have seen no progress or results.

!' 1 really don't believe this report is to be read or ce ed 'about,

so why comment?"

4 .0 00
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There are some very clearcutyatternd evident in the students' comments

reported and others from the same themes not reported here:

(1) Students:found the project interesting and worthwhile,(2) on the
'-\

whole, they Thought the survey was relevant and would provide important information

about students' opinions, (3) they were appreciative of being, asked. One

gets the impression in many of the commerli that students are very interested
Y

in talking about the issues covered in the questionnaire. %Many found it

enjoyable and important to express their own opinions and ideas, (4) for

many students, the survey raised questions about things in the school they

. hadn't thought about; and in 'answediting the questions they thougnt it.created

new awarenesses, derstanding and ideas for them about relations in
s

the school, (5) students expressed a concern that the information would lead

.-

to changes. At the elementary and junior high level this tended to be

characterized by hope and optimism,,at the secondary level was characterized

by hope, skepticism, and in some cases cynicism. (6) Related to cynicis-m

were the comments reported earlier where 'high school srtudents expressed various for

I . -

of alienation or disaffection with 'school ifeall 1...0'/

!4"

'On the whole, the student comments tend to confil-m in richer detail the

quantitative pattern reported in the tables.\ Moreover, if our assumption is

at all:correct that users (in this case students) must have an actiye, meaningful '

' role if educational changenis to be effective, then it is clear thati*e. .----tc
. - T .1,

sltuations,de icted by.our sample of students are not conducPv, ... ,
,

. .

..,
. ,

change. The problem of deriving implications from these find
. a

below.

to'effective

s is taken up

O
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`Parents (T'illes 6, 7, 8)

pate concerning parent contact and actual.anddesirable-involvement
. u

with dififerent.aspects of the school are(presented in-Tables 6 - b.

-_,

..Asmight be expected, Table 6,, shows fairly low actual, contact with the-
.

# . d

school especially at.the secondary school level. LessAthan half the junior. _
. _ _ -..... -. __ -

_ -

high or secondary school parents have had at least one or more discussions

.withrthe principal or any teachers regarding goals,-rgles and regulations,

it

subjectInatter, adopting new programs, etc. 'This is considerably higher

at the'elementary 'level (64%). At e secondary level &Ting the average.

, .

year 64% of the parents have never "been inside'the school daring school

.hours", This compares/to 59%at the;' junior high and 33% at the elementary

level. Sioilarly 59%, 52% and 36% respectivelyvm-^rt that they have never

,arrangedoto go to the*school to talk with teacher or principal about a

school-matter tnat concerns them dpring school hours". (This Table is not

ti
. presented): Finally,,, 26% of.the secondary, 54% of the junior'high and 72%

1

of the eleMentary level parents said that "they had, attended two or more

meetings at the schOol.

QAtions 4a and 40-of Table 6 examine more specific forms of involvement

bdth in terms of actual involvement, andln'tei-ms of what people would like 't6

see happen. As is evident, a small percentage of people are actually involved

'in'discussions about "goals" and "new programmes'''. What is really interesting

however s the split between those:that view these aspects as the school's '

res nsibility compare to those parents who would, like. to De involved, in 1.*

ef

these kinds oJ discussiOns. For example, regarding goals-an, objectives

32- eel that this is the school's responsibility compared to 38-42% who

feel that they, as parents, should be involved. Ifthis pattern is matched

-

at.the_individual School level it mdans that a substantial proportion want

13
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to be involved, and a substantial proportion do not want to be. This

would seem fo complicate the question of parent involvement. Other data

below confirms this difference of opinion in the community.,

k

We also asked parents in our sample whether parents, are involved in

**pecifictways in the school, whether they think parents should be invol

in These ways and whether they themselves would be interested imparticular

f9rms of involvement. We also asked teachers, principals /vice - principals

and students identical or similar questions about parent involvement (Tables

7 and 8).

First let us summarise the overall pattern in Table 7. In each case

a small percentage of parent -say that parents are:involved (usually about '10:-.20%),

except in the case of worling-as teacher 'aides aLt Op elemPntary, level and

.
-

4----.....,..
...

-being members of school committees. Regai'ding teacher aides, `47%,o1 the

.

parents at t elementary level say that parent's are involyed. Similarly
---

,

t,. ..
,,

41% of 6 elementary level parents report that parents are members of school"°-

. . 0

committees. This is also fairly high at the junior high level (34%).'

!
Perhaps't e most interesting set 9f questions is whether parents,. teachers, .

. o

administrator and students think that parents shbuld be involved in these

aspects of the schos0- (Table 8): Of'the eignt'forMs of involveMent in

school decisions, there are four areas of decision making which are.highly ,

valued by each of_the three group's '. -_ "goals and
objectiVe'sof the school",-

"new,programsor practices in the school", "helping plan what type of,.,/

instruction is best for their own chil d", and being "members Of school

committees". A fifth form, "working as a teacher aide" is valued by

administrators and teachers at the junior high and elementary level, and

by parents at the elementary level. In most of these five forms of invOlVe-

ment, over 70% of the constituency sampled said that parents should be involved.
If

14
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In asking questions about whether parents Ohould be i-nvoNed,we might

rF

exRect same degree of innation in regard" to whet her indivi.&14.1 parents-
(

would become: involved. It'is somewhat easier for parents, to say that-arents.° , .1 4.

in general should be involved than to make a.personai response of.willingness
. ,

to be involved.. , In-ogder to follow up, the latter guestiop' we .asked parents
4lg .

If would yoti be interested in being involved in the folloWing:eight activities".
. . _ 7

These esults are presented in the last three cOluMns of Tabli8. Here ;again,,

parents are more likely,to select "goals and objectives",.."hewprp'grams and,

, .. .-

practices" and "helping plan instruction fortheir own.childreh6'. The only
,

form of involvement that has dropped substantially in coMmitmen,t'is mrbers

A

.of school committee".

One area we might look at more closely because of its recent importance
, \ , .

,

is "working es a teacher aide". ,.Elementary and\funior high teachers and
\

., N \ e

4 administrators strongly endor; se.this'''and
,

about two-thirds of the parents
..,

.
. .:,.

, ,

think,that parents should tilt:involv, ed th4 way. Given the specific nature
,,-

. ...
.

, ,

'of this ormitment, a fairly: large percehfaga_of' elementary leye)parents
.

//
.

. ,-.;" . 2:,-
I -I- .

-7
/ On) say treat ,they per*nntly would be'.intereste0Ah working as a teacher

° -
, ,-,.

. ,
, r r kv

--aide..
,

..,'
N,4 . ,

..,
There are two general obse'riatibns we might'make alibut the fi.ridjngs\dis-

, .. .

. ,,
'4. . .

-, - \. ,

',
--cusse,8 in the last few pages. , Firt,.a substantial percentage of parefits

1

.1

...:-; './.. ....--7.categ, ,
--.--:-I-,-.7. An all Ories say that parents- should and theylpersdhallY witlid like to

14/: -,'::i:b4:49/661.nVolved-in all eight activities. In four of the-aspects thi-sJs as
'f. -, .

- f '... i r.. -/-: ,. A A . 1 ; '. io , .'..; el gti- -ig .k-80 :percent; i n the other fOtir.
/

,
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be opposed to other parents becoming laVOived in school decisions. Qn the

.other hand,)the.range of Possible different typeS of-invo)vement (eight of

which we have mentioned) and the, fairly strong, ehdorsemedt 'among parents,

teachers and adminisiratOts for most of flee wou.14 provide a strong basis

for working out the different forms of ipwlvament appropriate to.the particular

codmunitY. Although the actual working out of these matters is not a simple

matter.
'', ,,

The second general observation foll,ows from the first. Despite endorsement :,,,
,

. .

and interest inihvolyedent A a.11 three constituencies, we have seen in the
4 .

. ) previous tablas that .actual involvement as perceived by all groups is limited.

Why is this the case? One possibility is that the preferehces reported in

Table 8 are not valid, that all-constituencies exaggerated their preferences
,

0 and really do not mean what they say. Another possibilitii is that the preferences
)--

are yalid, bUt,there are constraints of various kinds that prevent involvement

from deyeloping. We prefer the latter possibility. When people are reqUested

to answer what '!should be it is likely that some respond in terms of what they

Itrfnk is expected or cure ntly popular without really believing it. But the

,Idata in Table 8 are_so s ong and .consistent with other parts of the questionnaire

4
and comments made by respondehtsat the end of the questionnaires, that we

. believe that The results are on the whole accurate, Therefore, it seems to

u§ that. an important task for school, communities'and researchers is to

consider possible .constraints to parent involvement. This is what we mean

by deriving implications frOm the data (see the last section of the paper).

A given 'school/community could 'begin to__Identify and discuss possible constraints

and. determine how they might be coped with. These may include constraints %.

of time, organizational inflexibility, psychological (ariety or ambiguity

16
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abaUt the meaning of parent in/olveMent on the part of both teachers and

parentS) 64c. We think that any of theSe constraints can be reduced only if

those involved (administrators, teachers, parents, students) attempt to solve

\ 14
them together.

Teachers and Innovation (Tables 9, 10, 11) ,

15.

As far as we know, past researchers studying educational-change have

not gathered -much data of the type we have reported so far, i.e. from students,

and parents about their perceptions of their roles. The same cannot,be said

of the teacher's perception of thq,social climate of the school. For(this

reason, and due to the low'response rate :We will not report the range of

data we have from teachers. We dd 'present, however, three tables of data ,

dealing ,direttly.witn-questions of innovation. in table 9, there are six

questions on different aspects of innovative activity involving fellow

teachers in one's division.or,dep Atthe elementary level regarding

teachers in the immediate grade level or division 51-53% feel that "fellow

teachers' actuaLly use new, practices", "sypport and encourage other teachers

who want to use new ideas", and "feel that changes that have been made have

improved the quality of education" to a great extent or quite a bit. This

means that almost 50% felt that fellow teachers performed this way to a moderate

amount, very little, or not at all.

Of the other three items 36% of the elementary-teachers feel that

"teachers understand the objectives and nature of the changes, they do adopt", and

63% say-that "teachers evaluate or assess new pradtices which,tey have adopted".

There are two patterns to benoted-in- looking ,at the results across levels..

t
First, in nearly every case teachers at the elementary and junior' high revels

perceived greater innovativeness in fellow teachers than do teachers at the

.0
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secondary 'level, although the differences are not large. For example, 51%

. -,_, , ) ,

of the e4ementary teachers say that "teachers actually use new practices"
. 1-, "-

to a great e.tent or_quite a bit"; pompantd to 42% of the secondary school

.2
.

J-eaaVtrs, ThiS st not necessarily mean that greaterrinnovativeness actually

A
'occurs at theelementary and junior' igh.lever. It might mean that commvnication

'about innovations is less frequent t the secondary level. It should be

recalled that all of-these questiods refer to fellow teachers in one's own

grade level, division or dep#tment sa that the si_re of the school does not

.Rlay a direct role.

The other set A'clata we present concern specific innovations involving

more than one teacher reported by teachers that the school had adopted in

the school (they were asked to select the most significant or interesting

one of them). We have grouped these into 15 categories according to frequency

'of mention by the 569 teachers who selected particular innovations. The

most frequently selected innovations were the credit system or student choice
a

in selecting courses (mentioned by 88 teachers, 53 of whom were in secondary

schools) team teaching (mentioned,ily 60,teachers, 53 of whom were in elementary

or junior high schogls), open area or open plan (by 27 teachers). Other
/,

innovations selected by more'than 15 teachers concerned new or revised courses.

We then asked a series of questions about these innovations (Table 10
P:

and II). 116 generalizations should 6edrawn from these data because they

lump together all innovations selected. In furither analyses we will be

,

analyzing,resPonses separately for each of the major 4 or 5 innovations

selected.
41,,P

The questions (in Tables 10 and II) refer to,specific evaluations

by teachers of the innovations adopted. Again please, note, that-these are
)

-._.

----.. .

results for all innovations combined.ed. Atlittlelyver one-third of the teachers
3.

(35%, 40%, 35 %) 'reported that - "there has been an open discussion in the



school of the advantages and disad antages". About one-quarter (27%, 29%,

25%) felt that "the school search -d for alternative solutions before,

adopting the new'practice" (an asditional 27%, 31% and 29%, did not know).

,A higher percentage fell that t e practice made an improvement (70%,

ff
59%, 66%).

Table 11 indicates thal teachers were satisfied with the change (75%,

75%-, 64%), and that students accepted it, in the opinion of the teachers

(E12%, 74%, 79%). _Legs than a majority of teachers felt that Uparents were

well informed about the innovation (42%, 31%, 37%). /

The Relationship of Quality of Implementation (as perceived by teachers)

to Meaningful User Roles (as reported by students, parents, and teachers).

As a final examination of the data, we would like to return to the

'hypothesis that effective implementation of change is related to active and

meaningful roles of users (students, parents, teachers): it is impossible

to,test this adequately in our data because we do not have "objective"

observations or measures'of implementation, and. we do not have student

or parent perceptions of the specific innovations because these Innovations

were only identified'by teachers during data gathering.*

',We can, however, explore this relationship in a Secondary way. What

we did was identify a number of schools where the same innovation was

selected by a large number of teachers in each school:7 Specifically, team

17.

(

e

* This Is a definite weakness.We wanted to leave open the selection of

specific innovations to teacheri. What we should have done'is gather the

data from teactiers first, see what innovations) was selected,.and then ask student

and parents about this specific innovation using items in Tables 10 and II. This

procedure would have been somewhat time consuming and awkward with 46 schools but

probably could have been managed. Also, If one was working with a small number, of

schools it would'be important to gather some "objective" Information on the quality

Of implementation.

19
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teaching/open plan was selected by teachers in II schools (9 elementary, 2

junior high). We then divided schools into low, medium and high on "quality

of implementation" posed on combining two teacher questions in the following

.
way. The two questions were: a) "Did -this change(team teaching) represent

an improvement?", and b)"Uci you feel satisfied with the way,the change was

implemented?" We diVided the II schools into high and low on each question

18.

on the basis ofthe average for all schools. If below average on both questions

the school was classified as row. If nigh on one question and low on the

other, it was placed in the medium category. If above average, on both

questions, it became high. In this way 5, 3, and 3 schools. were classified

as low, medium, and high respectively. We then cross-tabulated these with

questions on school climate asked of students, parents and teachers themselves.
4

I4,,and 15.The results are presented in tables 12

Overall, in Table 13, those schools classified as ,high on "qualify of

implementationias reported by teachers; tend to have-higher proportions of

students who perceive a receptive climate than do students in schools

classified as low. ''For example, 44 of the students in the low schools see
4

the principaa,s "listening.to" student suggestions compared to 58% of

the schools classified as high. There are only two exceptions to this

pattern (i.e. are students involved indecision-making ;eachers understand.

the students' point-of-view) No ,claimis made about causal direction, but

it does seem noteworthy that those schools in which teachers are more satisfied

with the implementation of team teaching as a major innovation are the ones

which students are more likely to describe as receptive to their own roles.

Based on the crude measures we have employed these facIors do have a tendency

to cluster.

Table 13 presents the same breakdown of schools on "quality of.implementation"

,20
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in 'relation to parent views of the= school. The same pattern exists in

. table one, although some of the di fferendes, are

fairly small. For example, 71% of the parents in the schools classified

,
as low report confidence in the ability of teachers compared to 82% of

those parents in sjilools from the high categ61-y. It, is interesting to note

that in the schools classified as high onthe quality of 'implementation
,

,

ofteamcteaching a much higher percentage,of parents (5512) report the use

of parents as teacher aides, than in those schools classified as low (39%).

The one main anomaly in Table 13,concerns "are parents members of school

committees". Here slightly higher proportions of parelp who report that

parents are members of school committees, are in the low category.

Finally, tables 14 and 15 present the data from teachers themselves.

In this table the medium category is somewhat out of line, but on the whole

the'e are large differences between the high and low categories. That is,

in schools classified as high on-quality of 110ementatioW-Compared to those

classified as 16w teachers are more likely to pefceiya that students and

parents are involved in certain specific aspects,.that teachers trust other $

teachers to be helpful, that fellow Teachers are seen as innovative, and that

0

the principal supports teachers in their innovation. 6gain the-only reversal

in the table concerns "parents as members of school committees" which appears

as slightly incompatible with teacher satisfaction with implementation of

change.

-N.

19.

Id summary, our Measure of qublity of implementation of team teaching,

is quite limited since it depends.op-teacher opinions, but it is noteworthy that

students, parents and teachers perceptions of their involvement with various

aspects of the school Tends to cluster with the quality of implementation variable.

We would now like to return to the question of deriving implications

from the data.

21
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Deriving Implications from the Data

Our first step has been to write individu report's

46 schools that provides-themVthe
findings from their own sc oo and comparison

re/ults for all otheKschools at their level.' We then encourage principals to

disseminate the findings within the school to all constituencies.. At best

this serves only an awareness function that may brinWto 'fight unanticipated

information or provide a more quantitative basis for Crystallizing previously

the

-20.

suspected views. Some of the aspects of awateness.thatmayoccur in our data are

(I) the expression by students at the elementa0y level-that they have opinions

on social'relations and think that it is importantOdrelevant to express them

(2) expression by students at the secondary level that:they'are. dtssatisfied

with their participation (3) expressions by teachers and parents at the elementary

level that they would desire certain forms of parent OvolveMent;involvement,.

(4)-At amore specific level particup issues in a given school may become

evident. For example, in one :elementary school our data showed that teachers

and parents were highly involved In the school and that they thought student

were highly involved (i.e. they felt students were understood; listened to,

etc.), but these students themselves perceived that,they;had quite low in-;

volvement both relative to other elementary schools and to what there eldei's

perceived (5) In another school, the results showed that:teachers" were highly.

concerned about the question of evaluation in relation to ther'innovatime

programmes .

It is quite likely, however, that very/lirle will change aS a result
,

of this information because deriving implications from social Science'daila

is a very complex process having many pitfalls anyrxequifing the Use of"some

problem solving framework and group process resodtees. tn.the.past, without
a

this frameworkrthere has been a remarkable tendenCy 'for'-_practitioners ta, ,ignore

a

22



0

21.

or not be able to envisage the, implications of research findings, andfor

researchers to abandon their finding at the fault finding or indictment stage.
4

Seldom have researchers gone on to posit operational strategems to address
4

positively the implications of their studies. Our point is that as educational

researchers we must accepta further responsibjlity to Contribute to the

working out of specific facilitating action programs to address the problems and

. I -

issues identified jn our ceseardhes as they relate to4the collective goals,

of users..,Bell and Mau (1971: pp. 6-44) describe in some detail the implications

of thistypeof role for the social scientist, and suggest that a major responsibili

cp.

thethe socioJogist is to provide organizing and heuristic models which incorporate

images of the future and a cybernetics orientation to decision-making.

Perhaps an illustration in terms-of our findings on the role of the stutlent

') in high schoorwill indicate-some of.the problems and possibilities. As back-

h.
ground, it is important to outline briefly the current situation in Ontario.

.

In Ontario; the Ministry of Education has established a_ set of curriculum

guidelines called HSIthat necessitates (in theory) a high level of student
A

and parent involvement in majo,[decision-making in, the matter of student

course selection.' The rationale offered by the Ministry app -ears sound.: "(this

approval) will allow students of varying interests and,abylities to take

pride in their pergbnal education goals and the wise us of whatever instructured
-,e

time is available..." Nonetheliss the plan recently has been severely
,

criticized by the On4ario Teacher Federation on the grounds- that in those

schools where the plan has been Ibt-tested students lack basic reading

t,

and writing skills. In addifion, they co ends the students initlally.

select courses which prove too difficult and then failing 4bemreqelect_

23
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far too easy courses. The teacher group also found that students on a.

highly individualized timetable became No?", lacking a collective identity,
-

and even peer friendships.

To return to our 4i6dings it is clear that a serious communication

22.

barrier exists between students and teachers. As we stated, above, over'one

half of the students indhe study do not experience empathetic, open, influential,,.

relationships with ,their teachers. In order to beeffective, a program *°

such'as HS ! which is dependent upon candid and reciprocal exchanges between,

teacher and student must begin with very fUndamental Alternatives in teacher

d- 1

student role relationships.

We are currently pfanning to work with some secondary schools in our

original sample to help them derive solution-oriented implications of these

findings. Without a problem solving framework the reacn to the findings '

in a particular school migght go something like this. Some teachers might

say that results really are not alid because."students:are in fact involved'

in committees", or "I as a teacher, always ask if they have suggestions", or

'Students will always say those things". . If the viewing of 'these results ,

were 1-6 include students as well as teachers the exchange might go something

like' this. (Teacher to student). "Tel( me, in what ways do'you not have

free choice/" (Student to teacher) "You give us free choice as long as we

" 'choose whatyou thihksis right. You don't want to give us choice at al."

In the above case there'is a failure on the part of teachers to enterta

the poSsibility that student perceptions of the situation, are real and important

factors; thergis a tendency on the part of students'toNattribute, motives to

;...1 teachers. Both groups thin they know the "real facts"2Of the situation.
s.

The resulting atmosphere makes it unlikely that the Ilrobiem can be dealt *ith

adequately.'

24
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f
Another type of pitfall that might occur if a problem solving framewark'is

not used involves jumping to conclusions or solutions withoutadequatalx
f ... ,

analyzing the problem. Again hypothetically, a given school might view ,this*
4

e
,

data, and conclude that thin Is a
.
terrible situation.., This reaction might r;',?--

a

lead to°establishing student positions on committees, relaxing rules and so

one.-Chaiices are that these solutions' Would lead either to power stru"ggles,

or to students taking ad'antage of the lack of rules, etc. Pretty soon peoplerl

'would conclude that the new .situ4flon iSokbrse than' the old one.. /.
1,

An alternative approach is to,empl4 some
I
Structure which ins condutive

to analyzing the different aspects of the problem and which treats individual

and group responsibilities as important elements of possible solutions. °lir

role-in such a. situation would' be to, help the school set up some framework

and,procedure for clarifying the problem, and to brrngto bear certain.

techniques'and resources'to deal, with particular goals. In stior4, the two

components of our contribution are the'framework and supporting techniques.

The basic idea behind the framework is to help people'take the problem

apart in a way that the particular goal can be stated apart from constraints

or prOtlenis in cimpl9menting it, and where the constraints can be identified

and analyzed in,a way that increases the likelihood" that they can be reduced

. and that people will be committed to the solutions:
i

l

Before outlining the steps, it is important to state that the groups
-p.

that are going to be direEtly affected by the possible solution will have to be

'Involved in the process. For the question at hand, this means at -least

representatives of students, teachers and administrators. This is necessary

for two reasons. First, adequate analysis of the problem requires the intmts

of all three groups (particularly because different perceptions of the various
PA

groups are often/par of the problem in th'efIrst place). The second reason
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is that each group must be involved if ther,e.is going to becommOment and

responsibility viis/-a-vi,soblutiphs.

1 .

The following steps are inyolyed'in the general.frem*rk we are employing

(See also Schindler- Rainman,. Lippitt and,Fox, in'press). Clarification of
- .

the desired goal(s),; here it is necessary to,av oid the tendency to state the

issue in problem or solution terms and to help people state the goal in

positiye terms. It is also necessary to avoid the raising of constraints
.

or practical issues, at this first step (2) helping people generate and identify
Y,

4

those factors that might facilitate its.accdmplishment These factors might

refer to perceptions, interpersonal, situational, etc. In short, this stage. \\.:.

concerns the analygis of the problem (3) a third step is to generate possible.

ways (so lutions) for reducing or eliminating certain, important constraints,

and for capitalizing on facilitators (4) finally,it is" to select,

toiutions using criteria of relative importance, budget, manpower and other

feasability questions. (In describing this sequence we are not implying '

Y

( that a single solution will suffice' once and for alr17social organizations must'
,

have continual problem solving approaches).

The other elements of the above process are the supporting techniques

necessary to make it work. There'are certain grbund rules-necess'ary such as

the avoidance of premature evaluation or the need-to actively listen and hear

what certain 6roupsare saying. Related to this, it is alto necessary to'deal

,/
directly with group procestsklIls concerning problems of joint or partidipatorx

decision.maki'ng. Certain techniques and siMuations'have been developed

recently for use inschools.*

*Schmuck, R. A.,.Runkei, Philip J., Saturen, Steven L., Martell, Ronald T.,

and Derr, C. Brooklyn Handbook of Organization Development in Schools, 1972.

Eugene, Oregon: Center for the_hdvanced Study of Educational Administration. ,

Pfeiffer, J. William and Jones, John E. A Handbook of Structured txperiences)

for Human Relations Training, 1970, Iowa City: UnivOsity As5ociates Press.

F
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We have no illusion that this approach.will.solve proolems smoothly

with the schools in our sample, nor do we assume that Will definitely work.

However, it does seem to 'us worth trying
and'necessary if we are.to attempt

S

to resolveimportantsocial
problems in education.

Our point is that the data only provide what might be,called an initial
I-.

"fact picture"- The full set oT reasons for these facts is only partially

.A
complete>,, Buf more fundamentally, solutions are not direc1tly contained in

the data, but must be dynaMically derivfid through further joint investigations

4

4

. by the researcher and representatives of all constil'uencies. Schematically,

the approach-We have followed might be presented as follows.

Stage I.
Stage 2 St e 3

Mapping of role orientations, - Existing "facts" and ConstitUencyi

interpersonal' relationships,
fyture or end goal, Researcher - Collatorat

.

expectatiohs. juxtaposed. re - incompatibilities,

inconsistencies.

O

,Stage 4 Stage 5 k.

Use of PS framework and .Mobilization of Resources

00 techniques - brainstorming, to reach goal.

forcefield, group process

skills - to 4peCifyoperal-lon-
alize, the ,goalholuttona.

Thus, the model degins with a fact gathering which includes a mapping
Jr

of self and other expectations, and perceptions of 1 1 eraction on the part

of the major constituencies. Our basic assumption ot course, is that

individuals react on the) basis Of how. they perceive the situation irresRective of

Its "factual" accuracy. At stages two and three distrepancies between, present-

conditions and possible future ends are identified, and inconsistencies

are confronted: Such an exchange however, cannot occur in an environment
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of suspicion and fault finding. There is a need, particularfy at stages

three and'four for activities to promote group process skills, and conditions..

supportive of risk taking and open exchange. Stage four alto involves:

a specification of alternatives in role relationships
consistent with future

ends, and a''oonsideration of what support .structures and resources wi4I be

required to facilitate the deVelopment of these new roles. The final-stage-

aoilcerns',the mobilization of resources, including technological, manpower,

politiCal and economic, required to reach the end goals.

Obviously, we have only superficially outlined the problem. More

specific formOations of strategies implied in our approach remain to be
.

spelled out. Perhaps, the greatest need in detailing these strategies /in
-

OJa particular situation is to take a develooffenta -perspective. In

another paper we are 1.irrently working on we ar attempting to-identify_

maiehingmodels" of,strategies for change: i.e. matching stratiaoles

of change with particular sets of conditions. 'In so doing, we take*"---61ir

perspective the development of new roles and role relationships-.implied

in users' objectives of future goals. From a developmental point of.view

future roles usually require at least three compo9ents: I) new

orientations, 2) new skills and capabilities and 3) new support structures. I \
;

Different strategies will be necessary depending on the starting points

of groups of users. There are numerous dilemmas ranging from tactical

ones such as how much structure to provide vis-a-vis particular users to

fundamental moral questions such as how much is the intervenor imposing

his or her own views rather than helping users transformland develop

educational structures and.experiences congruent with their images of society

and the future.

. 28 )
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KEY TO THE TABLES

1. There are three oonstitbencies, students, parents, and teachers from

three school levels, elementary:junior high and high school. All tables

are cross-tabulated; the dimensions being the constituency responding and

the school level. The final sample size is as follows:

Student' Parent Teacher,

Elementary 1582 684 . 262

Junior High 730 405 172

High Sdhool 1281 694 294'

3593 1783 728

2. Th tables are presented in percentage form rounded to the nearest

whole number.

3. The non-respondents were excluded from the base N according to which the

percentages, were calculated. Cases where the non-response rate was over 5%

are indicated as they occur. However, in many qUestiOns respondents were

given the option of answering "don't know" and these percentages are part

of the calculations.in the table.

4. In most tables the'percentages presented are based on combined categories

from the original question. This was done with the following four formats:

la) When questions begin with "To what extent ..." five categories ,

pf,response were offered - "To a great extent/quite a.bit/a

moderate amount/alittle/not at all". /he percentage reported

in these tablesare based en combining the categories, nfiCa

great extent /quite a bit"

.(b) When "Strongry agree/agree/disagree/strongly disagreOrno opinion"

occurs,,then "Strongly agree /agree" are combined.

(c) When "Considerably/Moderately/very little /not at all"'Obc

then "Considerably and moderately" are combined.
<":

(d) When
"Never/sometimes/often/always" occurs, then "Often and

always" are combined.
,
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TABLE 1: Students' Perceptions of Teachers

1. Teachers understand the students''point of view?

(often/always)* (don't know)

Elementary 41%

Junior High 33%

High-School 25%

8%

9%

2. Do you feel free to talk -1'o teachers about problems with school work?

4 (often/always) (don't know)

Elementary 45% 4%

Junior High 33% 17117 :::LA 4%

High School 30% 3%

3. If i suggest something to my teachersthey-W111 listen to me?

7 (often/always) m (don't know)

Elementary 49% 4%

Junior High 40% 7%

High School 32%. 6%

4. ,Do your teachers ask for 'and use the opinions and ideas of students

in deciding what or how to teach? ,

Coften/always) (don't know)

f Elementary 19% [ 1
8%

r .
Junior High 16% [. ) 7%°

High, School 13% 1----1 , 3%

5. Do you talk with your teachers about things that are going on in this school?

(often/always) (don't know)

Elementary 21% 5%

Junior High 15% 4%

High School 15% 2%

6. Are'your teachers friendly, encouraging to you?

(often /always) , (don't know)

r

Elementary 56%

Junior High 53%

High School 45%

*categories
31 ,



TABLE 2: Students' Perceptions of Principals

1

1. Do you think that the principal knows and under-stands the students"

point of view on school matters?

(often/always) (don't know)

Elementary 58% 6%

Junior High 18%.51%

High School 25% 29%

.2. Do you feel free to talk.to your prihcipal about school -and other matters?

(often/always) (don't know)

Elementary 20%

Junior High 14%

High School 10% Li

NIL

NIL

NIL

3, Does the principal listen to students suggestions?,

(often/always) (don't know)

Elementary 38% 13%

21%

23g.

4. Do you think that students have much influence on the principal's
decisions about what goes on in the schOol?m

(often/always) (don't know)

Elementary 33% L .k 17%

Junior High 35%
.

17%

High School 25% r-
w

9%

5. Is you'r principal friendly and encouraging to you?

Junior High 42%,.E

High School 32% -I

(oftenAlways) "(don't know)

'58%Elementary 6%

Junior High 18%51%.

High School 29%25%

,

32 .1

rt



t

'TAULL 3: Actual Student Involvement

0
,..o,

ii,

a,Are students in your school involved in decisions or discussions bout goals

and objectives, school rules and regulations; subjects to be,taken, etc.?

Student*

.-

Parent**

Principal/
Vice - 'Principal

..,

Elementary

%

YES

Junior .High

',**

:
High School

',1a

1

Don't snow
liesponse

Average

33 39 27 Oa

14' 18 27 46%

29 34 45 ' tap

39 26 27 NIL

*Student question'phrased "Do youthihk that students have much say or

influence on decisions about schpb.1 matters ?" t/great deal)

**Parent question pttased "As far-..as ydb know., are students involved in
making or influenbing school decisibns about goals and objectives, rules,
and 'regulations, subjects to be takenr

Teacher non-response = 6%

33,

4



V

.TAoLL 4:- I Student Involvement

1. Should students be involved inTdeCisions or.Aiiscussions about goalb id

objectives, school rules and regulations?

YES

Student*

Elementary Junior High High School

uon2t now

Response
Average'

3d 38

.eN

44 (.4

karent 47
1

49 b2 9A

Teacher 69 64 77 5%

Principal/ 61 47 80
41i°

Vice-Principal

Pa'rent non-response 6%

Teacher non-response 7%

Principal/Vice-
Principal non:response = 1O

*Student question pnrased "Do you think that students at your grade level have

a say or an influence on decisions about goals and objectives of tne school,

school rules and regulatiOns, and the subjects in the school program?"

(quite a bit /great deal)

2. How do you feel ab,out becoming a Member of a committee in the school which would'

discuss goals and objectives of the schoolsubjects to belaken, school rules

and regulations etc.? (

.

Elementary
e
60%

(I would like to)-

Junior High 43%

High School 41% I-7--

1

34

(Don't know) '

24%

37%

30%



TABLE

F

Student Attitudes

t

I. In general, do N)ou fee). that people in this, school (student, teacher,

principal) work together supportina and encousagina each other ?`-:

Elementary

Junior High

High School

(great deal/s

69%

73%

.-

_

54% -111.]

support & encouragement)

-7"

2: Most of my claSses or lessons are boring?

.(Agree /strongly agree)

(dOlt know)

Q

20

14

13

(don't know)

Elementary 29% 7

Junior High 2% 9

High School 50% 5

The subjects we take in school are very valuable and important to me?

(Agree/strongly agree) (don't know)

Elerentary 81% 8'

Junior High 75%
g I0

High School 47% 12

I

35

O
.5



P

TABLE Parent Contact with School

1. Have you discussed,any of the following with the prinipal or any of
the teachers:,

. .

The educational goals and objectives of the sc6ol, scipol rules
and regulations, grading and reporting practices, working as a teach:
er 'aide, subject matter or teaching materials,'adopting new practices
or programs, individual instruction for your child, after hours sports
proarams and others.

(one or more discussions)

Elementary 64% r---- ,....,/
4.- . - lo% Mon-re4/onfg

Junio'r Hi ph 48%. r------ ^----71
...

High Scnool 41% ll::::::::1
. /

2. How often do you attend pacent nights, Open house, interyiews with the
teacher

,
etc. ,

(two times or more)

Elementary . 72% r77.-----___... :::=-="1

Junior nigh c- 54%
.......... _

High School 26% i7.2-. -1 .4:,

3. How many times during the 'School year have you been ins/de the sale() '

(

during school hours?
Ch'eve )

Elementary 33% I, J
Junior Hi ah 59% :71
High School 64% r----- ___:1

4

4. Have you discussed with the principal or^any ol the teachers;

(a) The educational goals and objectives of the school?*
. ,,°

4 Elementary Junior Hi gh H i ghAchdot

'7 . %
% ," . % t.

I
.

Yes 4 29
%

26 15

No; this is the schools
. responsibility ' .33 32 A% 46

No, but I would 1 i ke to __38 / 42 , 39
.

(b) Adoptivng new practices or'tprograms o ,.

20 15
. 8 .'

....o.

Yes .

No, this is the schools
. respons i bi 1 i ty 5'8' t 50 '58

No, butpl would like to 30 36 34
1 '

*13% Non - response

I

36

0,1
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TABU. 9: leacher Attitudes Towfrds Innovation

1. Uo:teachers actually use new practices in their classropm?

(to a great extent/quite a bit)

LILL:

-Elementary 51%

Junior High 46%

.High School 43%

(Don't know)

op

2;*

1p

,Do teachers search out information that is relevant and important to educational

change?
(to a great extent/quite a bit) (Don't know)

I_ _1 /Elementary, 36%

Junior high 42%

High School 38%

3. Do teachers support and encourage other teachers who want to use hew iueas and

practices?
5

4 (to a.great extent/quite a bit) (Don't know)

Elementary 53%
- .

Junior High 63

High School 48%

4. Uo individual teachers evaluate or assess new practices which they have adopted

to determine whether they are worthwhile?

(to a great.extent/quite a bit) (Don't know)

Elementary 63%

Junior High 59% 2%

High School 44% 5%

5. Do teacher9nderstand thoroughly the objectives and nature of t4 changes they

do adopt?
(to a great extent/quite a bit) (Uon't know)

Elemerlary 43%

Junior High 47%

High School 33%

1_.. :7= 2%

[1_ T 71 3%

5%

6. Do you feel that changes which have been made have improved the quality of education

for the students?
(to a great exten$/quite a bit) (Don't know)

k Elementary 52% 2%

Junior High 52% 1p !'-

High School 48% 4'

39
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TABLE in; Effect of the Change (Teacher and Administrators' Perceptions)

1. Has there been an open discussion in the school of the advantages and disadvantages

of this practice? ,

Teacher

Elementary 35%

Junior.High 41%

High School 35%

i

(to a great extent/quite'a bit)

r:

L.
-------:::1

Principal /Vice - Principal

Elementary 66% F .

Junior High 73%'

High School 65% EL:

(Don't. know)-

2%.

.4%

0

0

4%

2. Ta what extent did your school search for alternative solutions to this problem

before adopting the new practice?
,

ei

.

Teacher (to a great extent/quiteit) (Don't know)

Elementary 27% ==,:j 27%

Junior High 29% r- 1
- 31%

.-.

High Sch6o1 25% E-, i

.

29-A;'

Principal/Vice-Principal

Elementary 39% r ------T 2%
...... ...._____ %/,,

Junior High 47% r--
,,

13%

ET
-j . k .

N 1

High School 55%
5%

3. To what 'extent do you think there was a clear educational need or problem in your

sc1'obl which this new practice would heir) tb meef or resolve?

Teacher .. (to a great extent/quite a bit) '(Don't know)

----
Elementa'ry .65% r::-........ _

4%.

Junior High .60% r_._° _ ..... _ _I - 4%

.
High School 66% E: -* __-:-...A.

3% . 14

.

, v

4. Do you feel that this practice represents an improvement in educational-practice

at your school?
..

, -

Teacher' (to a great extent/q6ite a/bit)), (Don't know)

Elementary 70% E......7.7.--....,........_....... ____)
4%

,
,1

...ex .

Junior High 54 E
,

J. .. . 4%--
., .

High School 66% .q7----77177-r---7;- -44:444*2T27.84i
3%

A

Teacher non-response = 11% PrIndpal/V1ce-Principal non -re =once 8-90
o

. 40
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TAELE . lt.
-___

Acceptance of the Change (Teacher & Principal/Vice-Principal----_-- __
accept'it?

a bit)'

Perceptions)

1. Dp students who were affeCted

Teacher

by this new practice

(to a great extent/quite

J.

(Don't

7t

9%

Elementary 1

Juni6r High 74% C

High School 79% 3%

Principal/Vice-Principal

Elementary 98% . ..-, 0

Junior High t00% 0

High SChOol 91% 7....--.......-*
2. Do tekhers who were affected by this new practice have a favourable attitude

towards 4t?

Teacher (to a great extent/quite a bit)

Elemensteit 75% C -4*

Junior High

Hiah School 64%

Principal /Vice - Principal

Elementary 95p

Junior it<
1'

93% r ----*---- ..----'''..".."-11

High :School 87% .4" -....... ...... ,.. _

3.' Were parents well informed apoidt this new practice?

Teacher

Elementary 42%

JunirHigh 31%

Hkgh School 37%

.(to a great extent/quite.a tit)*

Princikal/ViceIfir=incipal

Elementary 56%

Junior High 75% 1'7

High School 61%

4. Do you fee) satisfiedtwith the way in.which this change was implemented in your

school?

Teacher_ (too great eSitent/quite,a bit)

O

know)

(Don't know)

4%

4%"'.

3%

0

0

0

(Don't know)

.15%

.24%

16%

3%

6
9%

Elementary 66%

Junior High 64%

High School e e3%

Principal/Vice-Principal

sElementary

Junior High

High School 83%

1

83%
7 7.""*r"..1.

. - _
. - 41 ,

. .

1 Teacher non-resporisv= 12% Principal/Vice-Principal z o%
, ,

(Don't know)

5%

3%

0

0
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TABLE 12: Student Perceptions of School by S hoof

(ranked on quality of implementation)

C-

I. Do you think that yOurteachers know and under-

)

stand the students' points of view- on classroom

or school matters?
(often /al -ways)

2. Do you feel ree to to to your 'teachers

about problems you are having with your

school work?
(often/always)

3. :Do you think that the principal knows and
understands the students' points of view
on -school matters?

(often/always)

4. Does the princtpas listen to student .

suggestions?

Med Hi N

39 ,55 44 653

r

39 50 57 692

47 60 62 643

(often/always) 42 47 58

5. Do-,you think that students have much
-say or influence on decisions about
school matters? 4

-(quite a bit/to a great extent) 40 46 34' 650
-

6.,, -Do you think that students at your grdde.ievel
-should have 6 Say or an influence on decisions

,
about gOals and objectives of the school, ,

school ruleS and-regulationsand the subjects
. . ...-,

in the school program?
'k..

'i

. ( qu't ' a b't/to a great extent) 37 45 51 656
., ..

\
.7.' 'How do you feel about becoming a member cita

committee in the school which would digcus...
gqals and objectives of the,school, sub'jects
-o be taken, school rules and regulations'khd

So on? , ''
(I would like to) '1, : ; ., 68 76 88 538 ,

1

624

'8. This school encourages students to think ft.V'. .
themselves.

s

't1t.',
(stronglwagree/a6re.,*

,.,.

82' '53- 642

'9.
4

In general, do you feel that people in this .:.'..2s s.,\ '.2.,

school (the students, the teachers and the 1.;-* N
.7:1%,V.

,. L,

principal) Work together supporting and :4: V., 1 '',- .1 V, \ \ '

encouraging each other? '

vezc.: . ,\
No,..cs 0,_

...

(yes) ,.10A,,, 88 $ 93 642
-,1.,", e,

10.' Is your mother or father interested 1.n what
(.,,\ \ -0-,,,

. 0A.

goes on In this school? ,

ekv"\.;

0
\,.

, \:., \L.c

(often/always) r 55', V66-, IP 686

-

,..

11. How often do your teachers try out new ways of. !.

, :

=.- %.

doing things In the classroom? ,
., ..,

..,, . ,

i., ' ,

. (often/always) , '\i' t. 42. ST 60/ 695
'6., . 7.4%. .

. 42 , ,,,, .,,,:. . ,

, /
,,...N...,.,. ., , ,

6 .
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TABLE 13..,.Taent Perceptions -of School by School

I. (ranked7oh auality of implementation)

TawhatiextentAvou have confidence in the
t,titiiP*y of.thc; tt:iopirtIrs of this school to giv6

00trellidrcr,a s74-Is'actnry eluca*Ion?
'/4 (to a igreatie-xtent/quite a bit)

-:,:.,

'2. ,ow tree d0 you feel to approach your child's

teachers to discuss the subjects that your .

child is faking? ....
,

Y

--C.
(very/moderately free)

.3:. How often do you attend parent nights, open
house, interviews .with teachers, etc.?

4. Have you eVi sCussed educational v)als and
objectivq.of the school with the princkpal

or any fe
A

the.teachers? (yes)

5. Have Ou discussed adopting new practices
or proaaMs with the principal or any 6f the
teachers? (yes)

6. 'How satisfied are you with the amount of 1

information you get about the'school program
and activities?

(very/fairly satisfied)

\-
f.7. As far as you know,, are parents in this

community ,involved 'as teacher aides?
(yes)

8: As far as you know, are parents in this
community involved as members of schbol

communities? (yes)

9. IS this a school where the principal
and teacherS introduce a lot'of changes

- in the school program or qp,Ihings seem
pretty much the same fro month to

month?. ,

(very many/quite'a few changes occur)
.

.

. 43

Lo Med N

/0

71

10
d

75 82 378

82 83 88 379

61 75 79' 379

4

:

31 20 41 350

16 12 24 337

76 ' 76 486 37n

39 64 55 371.

40 36' 3O 366

23 19 38\--\/. 317
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;5/1\TABLE' 14: Teacher Perceptions of'Srhool by chool

(ranked on quality-of implementation)

6. To what'extent do you trust other teachers to'be
helpful and encouraging when you admit you have
a problem?

'(to a great extent/quite a bit) 60 61 74
--.

7. . 90 teachers search out information that is re- .

;event and important to educational chapge?
(to a great extent/quite a bi+) 42 26 41

8. Do individual :teachers evaluate or assess new
practicedkwhich they have adopted to determine

.

whether they are worthwhile?
(to a great extent /quite a bit) 61 59 77

. (

9,.
.
Do teachers understand thoroughly the objectives
and the nature of the changes they do adopt?

.(to a great extentiquife-a bit) 36 39" 50 159
...

I. Are students in your school involved in decisio4Is .

- or d4scussions about school rules and regulations? r

(.yes) ., 33 . 28 48
, .

2. Are students in your school involved in, decisions .1

or discussion about subjects,' courses & teaching
materials? (yes) 28 39 52

3. . As far as you know, are parent$ in this community
involved in school decisions or.discussians
about what new programme or practices are adopted

in the school? 21 26 41

4. As far as you know, are parents in this community
involved working as teacher aides in the school?

(yes) 49 '90 79

5. As far as you know, are parents in this community
involved as, members of sdhool committees? '.

(yes)
. r

. 29' 23 ,1 '

10. Do you feel that changes which have been,made
inyour diyizion/department/grade levers have,,,
improved the quality of educatioh for the

students?
(to a great extent/quite a bit)

Lo Med Hi .

d d d

as.

N

45 s442 77

44

146

141

128

153'

128

164

159

158

157x
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TABLE 15: Teachor Percentiont of Administration by School

(ranked on quality of implementation)'

Lo
7i-
p

I. The principal encourace the staff to talk
openly with him about any school matters that
bather them.

(to a great extent/quite at.bit 49
.. .

2. If I have a criticism about any aspect of the

school, I feel free to go and tell him

openly about it.
(to a great extent/quite a bit) 40

3. The principal knows the problems I face

as a,teacher.
(to z great extent/quite a bit) 37

4. The principal seeks and usgs suggestions
made by teachers.

(to a great extent/quite a bit) 50

I can really influence the decisions of the
principal regarding things about which I an

concerned.
'(to a great extent/quite a bit) 32

6. Does the principal seek out new ideas to
introduce into the sctioor's programme?

- -(to a great extent/quite a:bit) 42

7. Do parents in this community support the.
principal and teacherswhn the school wants
to introduce new practices?

(to agreat extent/quite a bit),

8. Does the Superintendent tiipport new practices
in the school., even if they are new or

different?
(to a great extent/quite a bit)

.

32

68

.

Med Hi

%

/

N

.

&
t>

.

- 47 79 161

49 61 159

47 64 162

55 70 161

28 63 160

29 71 154

40 58 t45

68 88 -137


