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: PREFACE
l L _
* This monograph presents the overview for the total Early Childhood-Special Education program. It is primarily
concerned with the operational aspects of the program such as sequence, module requirements and practicum policies.
To opesayonalize any program scheduhng and structure s necessary, parsticularly so for a perfofmance-based
program that 1 indigduahzed, field-centered and personalized. During the planning-prototype and prototype phases

many situations-arosé. which suggested modifications to the staff. As a result operational format in this monograph was
derived as being the most effective for the-present time. ‘

The pm»tx»um/student teaching aspe\.t of the program has received much attention in order to promote a more
effective experience. Thuse individuals who contnbuted significantly to the develcpment of this area include Dr Richard
Aubry, Elane Barker. Helen Musey, Carol Beers, Kathryn Castle Lynne Mann, Carol Mueller, Kathy Young, Pam
Bracy, Cynthia Monroe, and Clara Johnson.

Itss hoped that the reader will have a general overview of the total program after having read this monograph
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PURPOSE OF THE PROGRAM

. .- .

The University of Virginia Early Chuldhoud-Special Education program mlplem::nts both a pcrf:)rmam.e-b.lscd
teacher education program at the Master’s level and 4 Jitld education program for children from birth through approx-.
imatgly age seven. ’

Ty program individuahizes early childhood education 1 a way that attteins educational objectives set for all
young Juldren by parents, educatuss, resedicli and literature, and, individualizes a performance-based, field-ventered,
persunalized, and systemiatically designed teacher traiming program that trains teachers tu.-(a) become developmental

i dmgnostmms in vrder to assess o Jhild's strengths, weaknesses, and current develupmental levels and to utilize this ‘
information 1n presunbing an educational envitonment to assist the Jhild's development and (b) develop skills whick
will enable the tramces 1o facihitate the environment they presenbe that will assist the growth of any child with or

without des z,lopnu,mal dm.npam,n; in the areas of svual, motor, cogmtive, language and visual perceptual developmen

extieine deviation which is Judged as handicapping ur pathologie.:. Not unly is this teacher training program concerned
with developing educational programs to serve thuse Juldren whose develupmental charactenstics are felt-to be handi-
wapping. These Jhildren may be thought of as “lugh nsh™ or-“prelabled™ children. Without direct intervention in their
’dc\w[\)pmcllldl pattern the probability of their beconung handiapped and receiving a special education label (e.g., MR,,
LD, ED)is exuemely hugh. These children have not traditionally been served by spevial education until they have been
allowed to fail in an academic setting or become of grave coneern to their parents or the community. Thus, this project
has designed-a culd progiam for these children and o teaclier training prografii to prepare learning fauhtators to staff-
suchi a programi. [ s hoped thae progiams of this nature will prevent Jldren from becoming labled and unncucssanly
pmu.d in speuial education classes and ategories. Children served by this program may show d velopmental dlsuepan-
cies in-one vr more of the fullowing.areas of development. souial, mytor, visual perceptual, language, and cognmve

The program descnbed here 1s-to prepare M.Ed. level pcrsonncl to become developmental dlagnostmans and.
learming facilitators for young cfildren birth throuﬁi appro,\-mdlcly age seven. In accordance with the prcventathc
dspc»t/qf this_program, the teachers trained in this project should be effective m the role of a teacher in a- regular
pICS\.hUUI setting in which there may be-approximately 10-1270 hugh sk, pre-labeled or severely handicapped children.
They will be able to assume « leadership 1ole at the lueal and state level 1 develuping and implementing programs for
children exhibiting those discrepancies which qualify them as high risks.

The prepared teacher should alsp be vapable of teachung and directing programs in resndcntlal treatment centers
and special day care settings for severely handicapped children.

In addition, students who complete thus program should be qualified to tedeh.in vbvibtis high risk areas such as
inner-uity . nugeant vpportumity wenters, urban and fural puverty areas where approximately 507 of the preschool
population may display developmental discrepancies.
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MODEL FOR TEACHER PREPARATION PROGRAM

Thus teacher preparation progfam was develuped b, using the Cumfield Teacher Training Mode: (Schalulk,
Kersh and Horyna, 1969).

Early Childhood-Special Education program 1s (a) performam.e -based, (b) field-centered, () personalized and
(d) systematically designed. Itis perfurmance-based in that the teacher in training has the abnhty to perform functions
to which he will be held responsnble upun compietion of the program. One major implication ofa performance-based
progiam is that the \.urm.ulum develupment process fur these involved in preparing learning facilitators be they teachers
or parents must bedinked to the educational objectives for young children. -

The objectives of the teacher training program rests on developmental learner vutoomes for young-children, birth
thruugh approximately age seven, 1n the areas of cognitive, soutal, language, motor and visual perceptual development.

These five areas of develupment are the major components which will have Jlusters of product modules with each.

The training program is composed then of a series of content modules in the areas of language, cognitive, visual
perceptual, motor, and souial development and two provess modules - developmental and directive. An advantage of this
innovative teacher-training approa\.h i that 1t provides maximum opportunity for intensive study, continous evaluation,
and less fragmentation of content. In addition, such a structure is more efficient in terms of competencies acquired
relative to instructional time. It allows.a greater amount and proportion of actual experiences with children of various
developmental levels, handicapping conditions, and intellectual vapabilities. Each moudule.in the te'm.her training prograrm
415 based on the Comfield model sequence of orenting, foundation, and consolidating cxpmem.cs More specifically
these experiences are: ’

Orienting experniences incude definition, conurete teferrents and models of the competency-that the set of learning
experiences entailled within the instructional system are to brmg about. Orienting experiences may take-the form of direct
observation of hildren ur teachers in Jldasstooms, ubservation of filmed “models,” etc., and may be used_at any-level within
any. instructional system, depending upon the needs of the student in the system. - ‘

Foundat.on-experi¢nces are 4 set of learning activities designed to enable a prospective learning facilitator to master
a given bit of xnowledge, a skull, ur a sensitiyity. These experiences will cayy content that relates-directly to the teaching
process. They will become an integrated part of obs\.rvatlon practice and assessment experiences that are designed to lead
to the demonstrativn of professivnal competency. The subje\.t matter of educational psychology, human development,
nstruction and evaluation, etc., provide the subject matter.around which such experiences will be developed. The .
expected outcumes of these experiences are the knowledges, skills and sensitivities that teachers need in-order to create
the conditions that will bring about the vutcomes expected from preschools. A requirement of the foundation, experience
15 that all students shuw evidence that they have mastered the conceputal frameworks uf the disciplines upon-which they
are to draw as-teachers of young children. An example of a knowledge or conceptual framework is Lee's Developmental
“Sentence Types. An example of a pcrformam.e capability or shull is the ability to use these sentence types in analyzing
a young child’s syntax.

Consolidating experiences aie 4 set of learning activities designed tu bring about an extension of the competenciés
demonstrated under simphfied conditions to the point where they are applicable under real life conditions. Both
synthesizing and consolidating experiences are developed in the field centers.

In the process mudules the students gan-three teacher strategies while the product modules contain the contént to
which one applies a teaching strdtegy. The -product module is designed to do the following:

Identify desired developmental learner outcbmeg for children birth through age seve: (Step 1);

Identify the conditions necessary for-producing selected outcomes indentified in Step (Step 11),

Identify the learning faciitator and developmental diagnostician behavior or skills essential for the provision cf

the conditions referred-to Step 11 (Step I1I); .

ddentify the condmons ne\.cssary for the production ofbehavnor identified in Step 11 (Step IV)

* 3
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In both the product and process modules a systematic approach to facih‘taiing learning is assumed to be more
effective than non-systematic approaches. By applying systems design principles throughout the learning vuicomes
desired will more likely be attained. The means by which this is done is through the learning modules. Gengrally
speaking this means that each of the functional parts within the module as well as the whole module assumes three
characteristics 1) designed to bring about specific and measurable outomes, 2) designed so that evidence as to the
effectiveness with which it brmgs about its intended outcome is continously available,.and 3) desxgned to be adaptive
or corrective in light of that evidence. In other words, it is a process that requires the user to. axknow what it is he
wants to accomplish, b) order events in such a way that he has some probability of accomplishing 1t, ¢) asses whether
these events do in fact accomplish that for which they were intended, and d) if they do not, modify the events or the
outcomes until the discrepancy is alleviated. Within each psoduct module the tranee will learn the cognitive content

of the particular area of development, evaluation procedures, and procédures for desxgnmg appropriate learning cor. ditiorss
for each individual child.
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- EXEMPLAB TﬁCHER PREPARATION MODULE

Each product. module follows the format of the four steps identified in the Comfield model. The first step
contains.the'ontogeny for the speufiv arca uf develupment. The ontogeny represents the development of the child
from birth through approximately age seven. In many cases there are many gaps in the literature for the areas of
development. The gaps are particularly evidént between the second and fifth year of life.

~ Developmental measures are alsv found in Step Iif thcy are avajlable Learner characteristics relating to those
specified areaarc also found in Step 1. . ’ )

. The second Step provides cunditions (strategies and content related to the developmental outcomes). In most
cases examples of directive and developmental stratcglcs are provided.

Step three wnt.uns the cogmitive and shill competencies expected of the students in the teacher preparation
program, -

Step four provides the schedule fur the module dlld the autivities provndcd to develoup the wgmtlvc and skill ~
competencies.
« Fullowings. the Table of Contents for thc, Auditory Perception Module that illustrates the proceeding format.

Table of Contents -
e Ontogeny for Auditory Perceptual Skills h
’ Relevancy of-Auditory Perception

Awareness of Sound N
Ontogeny '
Conditions . ) .

"Focus of Sound
Ontogeny - ,
Conditions

Figure Ground Discrimination ¥

Ontogeny

. ’ .4
Conditions !

. . . Auditory ‘Discrimination
4 Ontogeny
: Conditions
Ve Auditory Memory -
Ontogeny
65 Conditions
Sequencing and Synthesizing Sound ~ ‘
Ontogeny
e o Conditions _ .
b - Classiﬁcal(ion, Integration and Monitoring of Sound
Ontogeny
Conditions . -
Competencies Trainees need to facilitate development of auditory perception
Cognitive competencies .
Skill competencies
‘Module'Schedule
Suggested activitics
. References

-

v
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SEQUENCE OF THE EARLY CHILDHOOD-SPECIAL EDUCATION
TEACHER PREPARATION PROGRAM

The purpuse of teaching the three process modules (directive, developmental and behavior modification) first
15 that the students will be able to transfer the process {Lduhmg strategies to the pruduct mudules that follow. Within
the provess ntodule the studenls demonbtmte coglitive understdndmg of the tea\.hmg strategy. The process modules
contain what is referred tuas s nthcsmng experiences which enable the student to mtcgratc cognitive knowlcdge with
actual implem@ifation of the teaching strategy with children. - . . N

*

Module > Staff member responsible for
module implementation

Overview of program .
Developmental Teaching Process Module ’ .
Directive Teaching Process Module-
Behavior Modification Process Module
\ .Cognitive Understandings of Language Development
Audiiory Perception Module
Semantics Module
Attending Module . 2
Cognitive Module ~ s ¢
PhOnblogysModulc \
Syntax Module ’ ‘\ ey .
Reading Readinéss Module N
Motor Develpment Module | . '
Perceptual Abilities "\ . v
Perceptual Motor Abilii\ies - '
! Physical Abilities ‘ - ' f

i
Social Development Module

Self Help

Individuation ‘

Behavior Adjustment lo Socxety ‘ [f
C0nsohd1tmg Module
' Practicum Supervisors for Field Center

Students are in field centers from 8-12 a.m. They’ attend sessions for modulc iniplementation And the parent
education program during the afternoon. . ; \~
. & .

v .

\\
Practium Facilities

In-this project practicum sites are referred to as field centers. Three centers were identified for the [5}0(»;] pe year.
Thesé centers represent three-distinet types of environments found in early childhvod education, those being day care
public schouls and a speuialized Juld development center. The staff of each-center is presently enrolled in a9 month
seminar to voordinate the training program with field center activities. This is described under in-service training. They
will receive academic credit from the Univcrsit} for this seminar.

4

UVA Child Development Center \

: \ -

One of the putpuses of the Universit” of Vugina Early Cluldhoud Special Cducation ngram is to develop both a
perform.m»c -based teachet education program at the Master’s level and a hild education program for children from
birth_through approximately age seven.

' 11 |
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To fully implement this teacher ;')lcpamtion program it beaies slecessary to piovide a miodel where studunts
may, on a vontinuing basts, dbserve a developmental competency based cduld progiai e opetation and alsu a laboratuiy
where the students may practice effectiveness in working with young Jhitldien. The University of Vinginia Child
Developnent Center serves such a model. A major purpose uf tlu model laburatory is tu demonstiate that Jilldien of
multi-age and multi-abilities.can be effectively ennphed in the l]ld_]u[b aieas of Jduld duvelopment wlile in the saine
physical enviconment. It 1s the purpose of tlus training program to provide teachiers who vamassist thie developr .ent of
all children and not yust those it the “normal range™ of motor, visual pereeptual, sueidl, cognitive and language shills.
The UVA Child Development Center will have two daily sesstons consisting of 12 cluldren eacli ranging from 2 to 6 years
of age. The children wiil range from nurmal i development to niutt-handicapping conditivns, One tiid of the Childien
in each sessions demonstrate an obvious,developmental delay.

,
Janie Porter Barrett Day Care Center o
. Ve =

This 1s a community sponsored day care center that has been vperating for 39 years. 1t las 60 cluldren, ranging
from 2-6 years uf age and four full time staff members. “All but two of the Jhuldren are black. The chuldren ate mostly
from the Iowcr’sm.lo economie class and several demonstrate developmental delays of sume type. Dr. Mann scives as
head of thc Education commuttee on the Barrett Advisory Board. The center has day care accreditation.

L

Johnson Elementary Schoo'

-
e N R .

This center provides public schupl expriences 1n grades K-2 as well as certification practicum for NK-3 State of
Virgina ccr(\ﬁ\,auon Thus field venter presently he.. three teachers one in each hindergaiten, first, and second 5radc
Parenlt Education Practicm‘)g . : ' ‘

s ’ ) ;

The students will ubserve a model teach a group of parents durng the Fall academic semnester. In.the Spring '
semester the-students will teach a parent program 1n o team situation comprised of twu trainees. Parents fur the groups

are parents of the Jluldren in the field centers. There are approximiately 15 sessionsfor a complete parent program.

Integration of Practicum with Learning Modules - v

Students will spend 8 weeks in each of the practivum settings. They practice skill development being emphasized
in the module they-are n at that time and alsv provide experiences ty pn..nl to the particular field center e.g., teaching
reading gruups n sevond g..xdc tu playground duty at the day care center. Thestaff in c.x.h center have ndentlﬁed thc
Dcvclopment Center for the first weeks while worl\lng on the pru»ess modulcs T!u.y entel ﬁdd centers when thcy
begin product modules, .

. - \ First.8 weeks Second 8 weeks Third 8 weeks ’
Johnson \ T 12,3 789,10 4,55,
JPB-Center 4,56 12,3 7,89,10

CD Center - 789,10 456

This way all students would ubserve, participate, and work vn the tcauhmg development shills in each center for
approximately eight weeks. Placement within each center is awordmg to the students specific needs.

In each Jassroom a developmientally delayed and a normally developing child are identified by the trainges during the
first practicum week in the Fall semester. Baseline data 1s wollected un each for a week and then the trainee puts conditions
each day for these two culdren. Then the student leaves after his eight weeh stay in the practicum the student who comes
in next pichs up the same two chldren. In this way the students as s group follow 10 delayed and 10.normal children for
the 24 weeks of the practicum. )

Students will go through the parent education program. themselves with an instructor, then observe-a modcl imple
menting the program witn parents and finally implement the program to parents in teams of two students each

\\ |’2 3’ Dl




S
s . . . ;7

MODULE EVALUATION: COGNITIVE AND PERFORMANCE SKILLS

’

o

Since each of the modules 15 evaluated by its respective instructor, as 1s the Parent Education Pre_  m there is not
a uniform mode uf cvalpation for all evaluators. All modules are evaluated in terms of whether or nof each student had
met the vognitive and skill competencies identified at the beginning of each module.and below. Evaluatiuns are made in
aceord with the kinds of expeniences and competencies cach wstructor.deems to be desirable for the students in the program.
For each of the eign: of the product modulw, either a directive or developmental proress videotape 1s made so that
em.h student does four dizective and four dmlopmentdl expernences witl'young childien in different developmental areas
(Ianguage sudial, perveptual motur and cognitive). These tapes are et o» ed together by students and trained vbservers for
evaluatlon of process teaching competency as it relates to a give
. The cognitive arid skill competencies for each module are @ 1. the following paragraphs.
_ Prucess Mudiude Cum;etenue.s. Trainees at the M.Ed. level will acquire the following competencies in the major areas
of child developiment and,the developmental, directive, and behavior modification strateges in order tv pruvide appropriate
learning environments furall-young children including thuse chuldren with developmenta, delays that are wonsidesed to be
handicapping.

-

‘be able to identify and discuss. -

Terms: . . . Concepts People
Leamner characteristics “ Setting conditions for learning Hilda Taba -
Situational variables Developmental process as a strategy Brown & Bellugi .
Instructional strategies or processes Encoding J. McVicker Hunt (\ .
Content - Questioning strategies : Courtney Cazden
Learning facilitator Corrective feedback techniqhes N
Developmentalist ~ Verbal reinforcement .
Categorie§ of Concepts: Extension of syntax
Positional Elaboration
Cpposites Extension of thought
Quantification Mode of interaction
. Comparison- . Content of interaction
Time ° ¢ ¢ ]
Motion _ '
Association experience .
Skill competencies for developmental process. Facilitators will be able to(_~ ‘,
1. Implement the corrective feedback strategies in appropriate situations of:
verbal yeinforcement
extension of grammar
. elaboration CoTe ]
extension of.thﬁht ‘

+ -

2. Implement the encoding techniques in appropriate situations:

Developmental process cugnitive competencies. Following are terms, coneepts, and peuple, learning failitators should

Questions: Direct questions i
Hypothesis stating questions : |
Attention seeking questions
Statements: Direct staternent Y .
Hypothesis statement ! -
g Attention seeking statement \

Imperatives . I 5 -
The learning facilitator wxll be able tu provide an envnronmenf tu stnnulate \.Iuldren tu respond on theii vwn accord.

J
3ol
Q A b - \ T
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' Directive Process Competencies

——_—
Cognitive Competencies  ~ S ~ S
The trainee will demonstrate knowledge and understanding of the tollowmg . {
. Measurenient of behayior \

. Basic behavior principles

. Applied analysis of behavior .

. The elements that o aprise thc Benieter-Lnglemann approaddi to teadhing reading, anlhmctu,dnd Janguage.

Skill Competencies -
1. Bz able to.pippuint ur define ¢ Jduld’s behavior as an vbserver, Countable, repeatable movements of the child.
2. To be able tujrecord relubly dluldien’s behavior i the classroum setting using an appropriate recording method
(e.g., event recorded, duration, performance to criterion; etc.) :
3. To be able to aecelerate.or decelerate the Juld's behavior using techmigues derived from bchavnor prmuple/
(e.g...positive reinforcement, punishment, extinction, etc.) ’ /
4. To be able tu aveess behavioral Jhange by using an appropnate single Sub_]u,t design (e.g., reversal, multiple

& baseline, changing criterion, etc.)

W ) =

N

¥
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Pro(luu Module Competencies

Language Development: Auditory Perc eption
Cognitive Competencies. The trainee will be able to define each of the below, give an example of 4 learning condition
for each and an informal assessment. - . d .
Awareness of Sound \
Focus of sound
Auditory figuie ground discrimination
Auditory discrimination
Discrimination of degree of sound -
Auditory memory ’ -~
Sequencing and synthesizing sound
Classification, int«':gration and monitoring of sound
Skill competencies. The trainee will be able tv effectively provide a learning environment to emphasize.
. Awareness of sound
Focus of sound ’ : T
«+ Auditory figure ground discrimination ' >
Auditory discrimination -
Discrimination of degree of sound
Auditory member
Sequencing and synthesizing sound
Classification, integration and monitoring of sound ST <
The trainee will be able tu effectively assess a hild’s suditury perceptugl development in the following areas.
Awareness of sound
-Focus-of sound |
Auditory figure ground discrimination /
+ Auditory discrimination ‘
Discrimination of degree of sound
. Auditory memory - ;
e P Sequencing and synthesizing sound
Classification, integration and monitoring sound

L(mguagc Development: Phonology

/
Cogmtwe competenctes. The trainee will be able tu define each of the below, give an example of a learning
condition for each, and an informal assessment.
Imitation of sounds made by adult.models
O s 14

"ERIC pfrega

Aruitoxt provided by Eic: -




Articulation and expression of 44 identified phonemes.
Learning sound of alphabet Ietters. .
Learning position of sounds—beginning, middle, ending.
Production of the range of sounds—high, low, loud-soft. =~~~ e
“Naming letters of the alphabet. T 4 )
Association of graphic, symbo! with letter name and sound.
Identification of corréct order of alphabet letters. "

The trainee will be able to define the following terms: : ' )
Phoneme . Fricature -
Phonetic transcription ~ Laterals
Phonemic transcription  Nasals

- Phonology’ Intonation of pitch

_ Paralanguage Allophone : . . N

+ Vowel - Dipthong
Consonant Contrast
* Stops Stress -

Tue trainee will be able tu uite nutable researeh finding and lmpurtant vanables relating to phonolcgy development from the
. works of the following: ® . . ]

Jakobson Lenneberg Austerlitz Templin R - —
Mowrer Burling Velton - Menyuk

The trainee will demonstrate knowledge of the phonic alphabet. This includes beginning, middle and ending.sounds.
The trainee will be cognizant of characteristics in children exhlbmng auditory processing disturbances of aphasia.
The-trainee will-be cognizant of characteristics of profoundly deaf children. ‘
The trainee will be cognizant of characteristics of a child with a mild to moderate hearing loss He w1ll be able to describe
remediation procedures for mild, moderaté and profound loss of hearing children. e
The trainee will be able to discuss the importance and usage of the following tests:
No-Howe Speech Test for English, Consonant Sounds .
Goldmau: Fristoe Test for Articulation ' .
Developméntal Articulation Test
Poole Consonant Test
Skill competencies. The trainee will be able to effeetlvely provide a learning environment to emphasize.
Imitation of sounds . .
Articulation and expression of phonemes
Production of sounds ofalphabet letters
Position of sounds > N
Production ofirange of sounds ) .
Naming alphabet létters
Association of graphic symbol with letter
Name and sound : .
identification of correct order of alphabet letters
The trainee will be able to use directive process with the hard of hearing children.
The.trainee wlll be able to effectively assess a child’s phonology development in the following areas. 1
‘lmitati'én'of sounds |
Articulation and expression of phonemes |
l
|

Production of sotinds of alphabet letters ’
Position of sounds . /
Productidn of range of sounds
Naming alphabet letters
Association of graphic symbol with letter name and sound
Identification of corrett order of alphabet letters
The tranee will be able to describe the affect of hearing loss on intelligence tests, social adjustment, achieveraent and
concept formation. ’
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The trainee will dewmonstrate the ability to work with the hearing aid.
Language Development: Sewmantics

Cuginnvc competencies. Tramees wil be able to (1) eaplain coneept development as theorized by Piaget, Woodruff
and Bruner, (2) Wdentty the leaner chaggetensties m coneept dcfclopmcnt of EMR ll D, VI and LD duldrcn (3) be

__aware of the majorpropecties.of-concept-development- and- cxcmplarS"of'ﬂmm

‘SA ill competencies.
. The trainee will demonstrate awareness of media sources for young chlld}n
. When implementing a selected mnulusensory learming system with a population of prcs\.hool children, trainee
wlll be evaluated on the following criteriaz ! ~
_a. Ability to evaluate chiduzen, tlus mvoulves selecting an dppl’opndtb coneept in scttmg thc conditions for learning
as well as developing own mstrument for pusitest to measure effectiveness of the multl-scnsory learning centeér.
b. Ability to develop mult-sensory center .
(1) Typesof media?’
(2) Quality of'media
(3) Discipline areas
(4) Scope and sequence
c. Ability to use appropriate questioning strategies
d. Ability to use corrective feedback techniques to assist the concept development.

ummmgc’ Der clopnwnt Sutax SN

Cogmnvc ompetencies. The trainee will demonstrate eVldcnu: of cognitive knowledge in:

Technique of verbai reinforcement

Role of extension in child’s language development

. The development of syntax in standard English.

. The elements that compnse standard Enghsh such as types of phrases, inflections, transformations, etc.
. The work of major linguistic researchers and theorists.

Y

L I SN

Skill Competencies. The trainee will be able to:” 5

1. Use verbal reinforcement feedback to child’s response effectively.

2. Extend the child’s words to nearest intended mcalﬁn‘g of the child.

3. Use all syntactical forms of Laglish grammar n speech and show evidence of using a variety of them on the three
levels of syntax. ) '

4. Analyze developmental grammar of a luld from one word response to the hlghcst forms of transformations-used
by 7 year olds. N

hl

Language Development: Reading Readiness
Cogditions needed to tacilitate development of reading readiness are as follows:

Cogmitive competencies. These competencies will be acquned through knowledge of required readings and strategies
givenunder step H1 ot the reading readiness module. Each trainee should be able to do the following:
l Gve a defintion of 1eading. descnibe the components of the reading process, and describe the abilities basic to it.
2. ldentify and discuss the pros and vons of the following reading strategies and the praponents of each
a.™anguage experience approach, |
b. plonic H .
¢. lingusitic ' i
d. basal \ /’
e. individualized rending N\
3. ldentify notable children’s literature works and important authors for /\
a. picture books and picture storybooks ! R i
b. fairy tales and funtasy /
c. folk tales
d. rhymes
e. poetry




%

Sl‘rzllwmpotumm Laclt tratce will dequire these competencies through practicum and become famihar with the
strategies used to accomplish the vuteomes under step II. The trainees will be able to do the following.

1.

PP NG w
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Conduct a booktalk
Use storytelling, chants, thymes, and fingerplays
Guide children in acting out story.

“Use booktalk form to relate storybouks ta a concept and motivate children’s interest in books.

Assess effects ofsstories read to children through reading aloud the evaluation.

. Evaluate children’s books based upon criteria for theme, plot, style, and characterization.

Use questlomng strategy to guide child in retelling or dramatizing a story in the proper sequence.

Conduct the three-day sequence for language experience stones
Set up a word bank for a child.
Bind a hard back book.

Perceptual Motor Competencies

1

A

" Cognitive competencies. The competencies the trainee will demonstrate are as follows:

Understanding of the plysical and pliystolugical development in visull perception and motor skalls for children
birth through seven years. -

2. Working knowledge of ontogenetic gradients of visual and motor-behavior.

3 Historical perspc»me on the theuries of visual perception and motor relevant to current learning theory and
practice.

4. Knowledgeability about visual perceptial dysfunctions in children birth through age seven.

S. Knuwledgeability of inutor dysfunctions such as agraphig, ataxia and perseveration in children birth through age seven.

6. Knowledgeability of situations and materitls which develop motor and visual perceptual skills in normal children
as well as delayed. . -

1

Skill competencics. The learner facilitator must be-able to implement the following types of experiences for selected
young children:

~ 1.

3.

Visual perceptual experiences
a. perception of position in space
. perception of spatial relationships

. perception-of constancy -

b

c

d. figure-ground relationships

e. visual fixation orattending to a visual stimulus

. Perceptual-motor experiences

art

. manuscript handwriting

. manipulative skills such as buttoning, cuttmg, zipping, etc.
. creative movement

. basic movement such as skipping,.running, hopping, etc.

. game involving gross motor shovement

e B O =T« - i

Ability to measure motor and visual perceptual development of the young child.
to administer the following instruments:

~

a. Frostig
‘beery
b. Purdue
¢. Bayley
d. Art evaluation
e. Play evaluation
f. Movement evaluation .

Attending Competencies

"ERIC
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Trainee will develup the ability

rs
Cugnitive competences. The student will achieve sume mastery of the developmental aspects of attention, and he
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will understand two bivad theucued onaitaiions (o desdopiicntal attcution, sclecin e attention and cognitive tempo.
Ilis cognitive competencies will include: . ; :
a. Knowldge of the des dopmental seque e of aitention bohaor, The student s expected to bc able (o recognize
what is normal at given age levels. ! i*,,,,-____ S S
b. Characteristics of uty pical doydopmient. Thie student is eapected to be able to recogmize what Lofistrtutes a
deviation from gormal attention belisvior. He should wtegrate this Anowledge with what he knows aboul the
devclopmcng' of groups 0!'c§ccptional children. :
Awarcness of the broai runge of attntion probloms wlidiare churacterstic ufc.\.upnuual cluldren. Accun.panying
tlus awareness should be o huowledge ol mtenention provedutes which wan facilitate attention m different types of
c.uepuondl children.(as defined by thaeir behaviors), Such intervention procedures include.
. Adjusting task-inaterials to the developmental level of the fearner
2. Changing the physical setting in which instruction takes place.
3. Active intervention strategics including:
(a) Direct tcncl’xing of attention behavior
(b) Modeling

(c) Behavior modification. d

I

*

Shill comnpetancics. The student will develop the ability 1o use vaions strategies tu proinote attention n both normal
;?\d atypical children. These performance competencies are as follows: b
& Musurcment of attention spans, The student will be able to Imgasure attention to vartous educational tasks, judge
its adequacy. and select an appropriate intervention technique if neceessary.
, b, Adpestment of Wk nacrals 1o the dovdopmental 1ol of the learner. Tlie student will be able to adjust cdm.'ltlonal
v materials whichi are available i the assrouni envitonient to the developmental level of both normal and atypical ’
\ children.
v Changing the physical sc g mewudi nstrec ion tuhes place. The studun will be able tuo make whatever modifi-
cations are necessary in the physical set up of his Jasstooin to aceomodate both-normal ¢nd atypical learners.
do Osing actn e mtersention siaiegics. The student will be able to use vne or moie of the followmt, active intervention
strategies to promote attention.
I. Direct teaching ol attention beliavior
2. Modeling attention behavior
3. External mediation of attention behavior .
4. Behavior modification to increase attending behavior.

L 4

The studeat will be able 1o cvaluate the ettuctiveness of lus strategies in f)lomotmg attention, These cognitive and
performance competencies mnclude:
d.  Theunhizanon of the genaal caprranental moddd for-mtasention platng and evaluation, The student will
1ecoghize that tie genual eapuiinaital inodd Gaampulation ot the independent variables and medsuiing the dependent
variables) is one which should be followed in classroom interventions.
b. The untthcanon of pro tests and post 1est i aaluation. The student will recognize the need to use before and
afte) fedagies i vider tu judge the ctfectiveness of lus iterventions. Such before and after measures might include.
(D) Kagan's Matehing Familiar Figures Test in modifying cognitive tempo.
(2) Belavivial bascline and post mitcivention measuies denved from the methodology of behavior modification,
which could be useful for almost aity inteivention strategy.
The whilizatio i of coadwation tcchngics for teadier fecdback, The student will recognize the need tu use evaluative
techniques in order to modity his intervention strategies.
do Recewmtn i the need for creatiity i avaduation. Thie student will recognize that he needs to be creative in hus
attempts tu evaluate intesvention techmques which he s trying out in the learning situation.

Social Developmental Competencies

Interpersonal competenicies. The trainee should be able to do the following:
1. To bu able to percase vud s own necds, smotvations. and values as they affect one’s own behavios and  as they
.lppc.xr to others.

\ 2. To be able to see disciepancy between intentions dlld comequences of own behavior.

-~
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3. To be able o tolurdte wid appireiate dittereiees i others from oneself (1 values, language, patterns of behavior).
+..To be able to actively listen and provide helpful feedback to the child in the development of his self concept.

5. To be able to help the duld understand lus emotions aud feelins and to deal with them constructively.

6. Tu pe able tv understand and use behavior modification techniques in the area of social development and self

hetp-skills: —— - S
7. To be able to coavey to the child a feeling of unconditional aceeptance us a worthy human being.
&. To be able to understand and demonstrate what constitutes an effective model for the child.

-

Concerning problem solving: f _;; .
. To be able to adequately dcﬁnciﬁfc pioblem or conflict. .

. To be able tu verbalize the uﬁ{cr‘pcuon'h stde of the vonflict and tu get-the vther pers‘on to verbalize the vonflict.
. To be able to generate and implement possible solutions. ¥4

. To be able to evaluate'and test the various solutions.

B Wt

\- ~

Cognitive competencies. The trainee should be able to do the following:

1. To be able to discuss and ite mayor resedrch and findings from the yorks of. Freud, Enkson, Sullivan, Bandura
and Walters, Rogers, Maslo»fv, Dollard and Miller, Kohlber and Sears, Maccoby, and Levin. .

2. To be able-to opcratnondlly define and provide experiences which promote each of the following.

a. peer interactions

b. indcpcn%\encc ] .
c. feeling of control of the environment - : o
d. responsibility ) ‘\
e. cooperation

f. decision making \
g. problem solving

h. awareness of self in relation to objects and other people.

3. To be able to discuss thie various levels of play and know what the child learns from and how-he-performs in each.

Skill competencies. The trdinee should be able to do the following: ’
1. To be able to ureate o soctal envicenment to faulitate social development in the following areas.
a. Self Help Skills
b. Individuation
‘¢. Behavioral Adjustment to Society
2. To be able to assess social development in children using the following instruments:”
a. Fels Child Behavior Scale
b. Vineland Maturity Test
c. Thomas Self Concept Scale
d. Self-Help Checklist.

»

At the completion of this teadies preparation program the student should be able to effectively use the following
steps. By knowiug developuaental sequences of childien buth thirough age seven for the major outcomes, diagnosticians
should be able to dentify Juldien witli developmental delays in the area of motor, visual perception, social, language, and
cogmtive devlopiient wlieh would icdude culdren who are labelod o or have potential for Iabelinf; as meritally retarded,
hard of heanng,emotionally distrubed, visually nmpmcd,vapggjum?.nred,'lcarhidgdisablcg, and physical disabled.

Leariing fautlitators must be able to set learning appropnate conditions onee developmental levels have been
assessed. :

The tranees i this progiam will gan the skill to follow the sequence below in setting conditions for learning:

. Admunnter the entening level assessnient in the approprate area of development to determine the child’s present

level of operation. . ’

b. State a destred learner vuteome wline will relate to the next developmental level or broaden skills in the present

level.

¢.. Bvaluate the learner characteristics of the child.

d. Evaluate the: situational variables in the environment. ) ~ -

¢, Select appropriate instructional sirategies for the child that takes into accoﬁt‘(c) and (d).

s
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f. Determine the content fur the instructional strategy that best fits the outcome (b), learner »ham;te‘rj\stics (R
situational variables (d) and (e), the instructional strategy. AN
. g Organize the learning environment. : ' \\
h. Implement the designed conditions or learning system. . . \
4 i-—Evaluate-pariodically-to-ascertain-growth-in-the-child...2 e 1 \
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STUDENT TEACHING

—lPhansoph y -

~

r

Student teaclung 1s une component of the ‘Early Childhood Education Department of the University's School of
Education. Whae it 1s difficult to ascnibe mure importance to any particular phase uf the educational program, it would be
an vversight to underestimate the algmﬁeanec that student teaching bears on the individual: Through this program, oppor
tunities are affurded for luse interactiun between student teachers and children. This contact with children, teachers, and
the educational community may iell be the most beneficial experience in t}.. preparation of teachers.

In the adventure necessary tu prepare competent teachers, it is expected that the student will become developmental .
diagnusticians in the assessment of a eluld‘é strengths, weaknesses, and current developmental levels and to utilize this infor
mation in prescnbing an educationadl settmg to assist the Juld’s development. In addition, the student will develop skills that
will enable him to facilitate the environment hé prescribes and to. assnst the growth of any child in the areas of social, motor,
cognitive, language, and physiological development

-—

Components of Student Teaching

Duration. Student teaching expertences can be divided into three categories. kindergarten certification, K 3 certifi-
cation, and private preschool Practicum.

For-thuse teachers interested:in Kindergarten certification, a total of not less than 120 hours must be allotted to class-
room actvity in an accredited school, of which a mmimum of 90 hours to be spentin actual teaching roles. Three credit -
hours will be earned upon successful completion each of student teaching experfence. Most students will have three to six
houss of student teaching (une or two placements). The assignment will span eight weeks, all day, or sixteen weeks, half day
for two placements. However this varies depending on the student’s needs. The actual assignments will be made upon dlSCUS
sions with the student teacher, the_ cooperating teacher, and the University supervisor. ‘

Teachers who are not enrolled for certification requirements will be placed in preschool centers throughout the

Charlottesvijle area. Three tu'six hours may be earned in Practicum expenences depending on previous training and experience.
Time schedules will be arranged to suit,individual needs. :

St e~

Placement. All student teachers who-require Kindergarten certification will be placed in the Charlottesville or Albemarle
schoul systems, ur the Child Developmental Center at the University of Virginia. The ECE department has a working relation-
slup with several preschools in the area. Practicum students who are not interested in Virginia certification car, be placed in
“these schools. Attempts will be made to place student teachers in schools of their choice, however, the final decision rests w1th
the Director of Placement for the school system. . =

Application for Admission to Student Teaching. A student is’admitted to student teaching who has.
. been admitted to the approved program of teacher education;
. completed the requirements in general education;
. completed pre-requisites in general education
. completed pre-requisites in professional study; and

. the approval of his advisor. -

Coopemtmg schivols are the aceredited public schools of the Commonwealth Most assignments are made in schools within

a thurty mule radius of Chailutteswille. When the student-and school clearly benefit from an assignment in a private school, the
Schoul-of Education will approve such placement. However, this approval s specific rather than general in nature. In other words,
requests for placement 1n vther than accredited public schools are treated on the merits of the individual case.

L | i
<

OQ.OU"!‘-’

- '
>-
Ihvmweprarmul g

i' Cooperating teachers are selected on the following criteria:
‘- 1. Must hold a Collegiate Professional Certificate;
. 2. Must be an-experienced teacher in the field of specialization;
! 3. Must be judged as a successful teacher; and it is recommended that the teacher
I' 4. Complete a course in supervision.
Supervision by the unsversity 1s the responsibility of professional faculty in that field of endorsement. Advanced graduate |
students participate in the supervisory function but always under the direction and responsibility of the reguldr faculty l
I | l
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Experiences and Reponsibilities Applicable to All Field Centers. A student enrolled in the Umversiey of Virgenia s

Farly Childhood program nuay receive expericnces in varrous educational cxmromimcnta tu tnclude kindergarten Jasstooms,
Tt second or third grade Jassrooms, day care centers, and the Umiversity of Virgrma's Chuld Deselopment Center.

Samples of the experiences and responsibilities m these various field centers follow.

1 Any shill experience(s)-whichiis (are) required-by a specific learmng module that thé student s partivipating w at the
Py srsity will be incorporated wato the field center expenence in addition to the regular field cemier acuivities. For
wampleif the student is to teach o phonics lessan developmentally and/ur directively for the phonplogy modutle,

appropriate lessons would be worded into the student’s field center activities. This would augment the regular ficld
center activities. ) .

> University supervisors will work with the student on speufic shill devejupment relating to modules by ubserving and/

v taping and then will give pertinent feedback to the trainees. The supervisor will also work with the field center o-
vperating teachers and unisersity students on any concerns regarding the regular field center activities. For exanple.f

stident is having difficulty with disciphine techmques, ways ofhgndhing such probiems van be discussed with fizld
center supervisor,

3 Thestudent and field center teachier will identify a nurmally develuping child and @ Juld demonstrating « develop-
mental delay of some type. Daily recordswill be kept on these children. These records should consist of. »

I. Bascline behavior data )

2. Leartner characteristics of the child which will be diagnosed through sut the year.

3. Daily planning for each child and evaluation of growth.

4. Any other pertinent data. .
When the student leaves the field center after 8 weeks he turns over the records to newly, artving student. The University
supervisor will work with the student throughout each field experience on these records.

4 Lesson plans should be submitted at least two days before to the field center vouperating teacher and the UVa
; , . . . e
supervisor. The U'Va supervisars’ copies may-be handed into her appropriate bux in the School of Education.

S. The student is evaluated in cach field center by the field center staff in terms of the UVa student teaching forms.
There will be an unguing anecdutal evaluation of each student by the field center staff in addition to the regular student

teacher cvaluation form. This form, alung with the anecdotal evaluation, will be reviewed 1n a meeting with the student,
field center teachers and UVa supervisor.

Following are guidelines for typical field center situations.
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Child Developmient Center Guidelines

I. Characteristics Uniques to Child Development Center
A. Multi-age grouping 2-5 years—total of 12 children in group.
B. Small pupil teacher ratio.
C. ‘Hangi»qapped and normal children.
D. Appropriate multi-sensory equipment.
E. Teacher recording of each child’s daily activities.

1. Participation of Trainees in Child Development Center
A. Routine Experiences:
1. Arrive % hour before session, 8:30; to assist in the following:
a. prepare art materials;
b. meet cluldrel\ in parking lot. .
2. Assist daily with snack and cleaning up snack. \
3.- Help children on and off with coats.
4. Pass out children’s papers at end of session.
5. Return all special material used with identified children to the head teacher’s office at end of each session.
6. Accompany children to meet parents at end of each session. _ {
7. At end of each session, maker certain room is in order. \
B. “Teaching experiences: '
Ll Prepare learner outcomes and teaching content on 3 x § cards daily for two ident: ﬁed children.
a. This may bé done during time set aside for planning.
b. Post plans {content of focus sheet daily).
. Use techmques from developmental, directive, or behavior mudnﬁuauun process module with daily interactioas
w1th children. .
3. Prepare and implement une .nulti-sensory concept system during the week you are assigned to be head teachers.
As head teacher, plan the week’s art work activities and any special materials still put in number 1, needed for the
week.
4. Prepare one cooking chart and implement with children.
5. Plan one outdoor game. '
6. Assist in maintaing discipline.

N

/

.
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Day Care Center Guidelines ' . y

Hours: 8:15-11:30 Teacher in Field'
Planning: 11:30-12:00 Ms. A — 3 year olds
Ms.B ~4 yearolds
Ms. C = § year olds

Ms. D — Center Director

1. keep weekly plans of lesson anud objc;.lnvcs, submut to vooperating teacher and U.Va. supervisut at least 2 days in advance.

2. Assist in maintaing discipline. .

3. Help keep room organized and neat. .

4. llelp in recess supervision—never feave a child unsupervised. 3 .

5. Work with individual child/children tn need of special help. Keep records of activities with these children. - .

0. OQiganize whole class for activities for vne morning per week for seven vut of the eight weehs. These activitics should indude

math and 1eading readinéss and fine and g gruss motor actwvities. Centers and art activities as well as module wssigiinents .
can be jncorporated into this morning acfivity. _—

Plan one Icammg center per week. Be responsible for preparing and | -presenting centers. .

Plan-at-teast two bulletin boards within your room—keep room interesting and attractive.
9. Plan one appropriate art activity per-week. )
‘ 10. Have weekly conferences with teacher about objectives, spcoiﬁc activities, problems, etc.

{1 Plan morning.activities (with other trawees at ddy ware venter) for children as they come into center e.g., have simple art
project, bluck center. buok table, and game corners. The hildren need to be directed tuwards quiet and planned activities as
soon as they come in.

. 12. Help children with morming snacks and musie time. {Dow nstalrs activities.) Teach one song to group. ;e

l.a. Be on time, use the planning time »dnstru;twely. Remember, you wan always take the initiative in giving suggestion in

planing, or vrganizing, and-in maintaining actwities at the day care venter. The personnel welcunies your help"'

<

y
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Elcn‘xcntary School: Kindergarten 1:'.\';}eriencc (Ms. A: Teacher)

Basic Responsibilities:

.. Hours-8:15 to 12:0 '

2. Lesson plans need to be presented at least a day in advance. Unit or.center plans, one week in advance.
3. Never leave children unsupervised—always sta)} with them on the playground.

4. Be prepared to take over cdmpletely if teacher leaves the room.

5. Report any injuries to the teacher.

6., Fire drill. * @ )
7. Do not send any child to the office for discipline without consuliing the teacher., )
Schedule: . ¢

- _8:15-8:45<Plnning and preparatiot. . T
Experienges: | -

Help children get settled. . *
Check attendance.

Participate in group activities with children, e.g., stories, games.

Interact with children on an individual basis. . . N
Assist with daily planning. ¢ *
Help with snack. )

Work with teacher on consistent discipline techniques.
Help supervise playground activities.

-

*
Bus duty.
Plan and teach seading readiness, art, math readiness. 8
Prepare fonr concept centers and implement in the areas of math, science, social Studies, and area of chcice.
Plan one bulletin board. ' ‘ . N
Teach one gross motor Eaxperience. ot ‘ 1 -
Become: familiar with and utilize resources in room and library. 4 -
Assist in cleaning up after class and keeping room organized.
o
‘..._\- v
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Liementary School: First Grade Experience (Ms. B: Teacher)
Basie Responsibilities:

Hours 8:15:12:00

Lessun plans need to be presented at least one day in advance. Unit plans, one week in advance.
Never leave children unsupervised—stay with them on playground always.

4. ‘Be prepared to take over completely if teacher leaves room.

3. Report any injuries to teacher.

6. Fire drill.

7. Please do not send a child to office fur discipline without consulting teacher. ~

R

Schedule:
Mor.day. Wednesday and Friday:

8:15-8:45 —-Planning and preparation
8:459:00 - Attendance, lunch money, share, explain morning work.
9:00-10:45 — Reading groups \
10:45-11:00 ~ Check work: fruit brcgk ’
11:00-11:45 -- Math
11:45-12:00 - Story, prepare for lunch
12:00-12:30 ~ Lunch
12:30-1:00 - Recess ’

Tuesday and Thursday

same as above except:
9:30-10:00 — Planning

Fxperiences:

. Kgep a weekly plan oflcssons and times; submit to me at least one day in advance.
. Teach reading and math groups at ¢ach level (vowels, also). Plan lessons and follow-up activities.
. Experience using LEA at cach level.
. Plan comrletely and preznt a unit; social studies. science. e T
. Aid teacher in preparing materials for units and classwork.
6. Aidr 1 planning centers. Be aesponsible for prepanng and presening at least une centes activety. per week.
7. Gade papers. math books and work books.
8. Work with mdividual children in need of special help.
9. Assist in maintaining discipline.
10. Organize class for activities.
1. Plan and carry out an art project.
12. Plan and decorate a bulletin board.
13. Teach the class a new game.
14. -Become familar with and utilize resources in room and library. b
15. Work with audiovisual equipment. .
16. Be responsible for roll call, recess supervision.
17. Clean up after class. Keep room organized. f

x

o W) =
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Elementary School: Second (rradc (Ms C: Teacher) -

Basic Responszbzlmes ‘
. Hours: 8:15-12:00 o T~

. Walk with the class in the halls, - ' TTT—
. Clean-up hfter each activity. ) , -
. Morning before school duty when teacher has seen it. T

. Recess duty.

S h B W —

7.

Roll call in the morning—at least once a week.
Become familiar with children by reading their folders and interacting with them.

Schedule:

8:15-8:45 — Planning and ;:)reparation ’
11:30-12:00 — Planning time -

Experiences:

\DOO\)O\UIAMR\)——

when doing the unit. These plans should be submitted one day in advance.

10.
11.
12.
13.
14.

. When possible—P.T.A., faculty and grade level meetings must be attended.

. Show a film.

. Show a filmstrip.

. Plan and'implement cae art project a week.

. Plan and implement bulletin boards to go with units.

. Plan and implement a game for the class.

. Plan a class party.

. Keep a weekly plan of lessons and times. Pians should be submitted at least one day in advance.

. Plan and implement a sciene unit and a social studies unit. This would include a 30- mm time blmk every day

Grade papers, math books and work books.

Math: teach a new concept-and follow it with a group.
Readirig: plan lessons and skill development. §
Assist with maintaining discipline. :
Responsible for planning and implementing the morning activities from $.45 to 11.30 at Ieast once a week.

29
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Certifteation Requirements. Students who complete a M.Ed. progiam in Early Childhvod Education are eligible for a
Virgina woilegiate professional certification under the provisions of the approved program policies of the Virginia State
Board i Education. The re.porsbility to approve School of Education graduates for certificates is held by the Dean of the
Schuol ot Education and the Dean of Student Affairs of the School of Education. Endorsement in specific areas is the
icsponsibility of the various Departments of the School of Education which have State approved programs.
As of February, 1974, the following states aept the Virgima teaching certificate. Colorado, Delaware, Georgia,
Indigsia, Kansas, Kcntuu\y, Maryland, Minnesota, Nebrasha, New Jersey, New Mexico, North Carolina, Oklahoma,
Pennsy lvania, South Dakota, Utah, Vermont, Virginia, Washington, West Virginia, and Wisconsin.
To gan a certificate un the basts of completion of an approved program in Early Childhood Education, the student
should complete the following steps:
1. Secure and complete the form. Application for Certification/NK-3 Teacher Education Approved Programs (S.A.NO.2).
Please note that the appliant 1s responsible for secuning transcripts and other necessary credentials. The form is )
available from the Department office. Any student who will not complete the specified requirements shuuld have
their avademic adviser endorse the request for program deviation whicli is part of the application.

Completed application is tv be reviewsd and approved by Early Childhoud Education advisor before submitting to
Room 172 in Step 2.

2. Submt the completed form.to the person responsible for certification, Room 172 Education Building. All
necessary transcripts and letters varifying experiences, should be sent to:

Certification Office

School of Education

Office of Admissions and Student Affairs

University of Virginia ™
* Charlottesville, Virginia 22903 ‘ )

»

3. Meet any conditions placed un the aceptance of Application for Certification. The applicant will be notified of
the status of the application by the Office of Admissions and Student Affairs. Once the applicant graduatc and any
conditions have been met, the Office of Student Affairs will notify the State Department of Education that the student
has vompleted an approved program. The State Department anticipates notifying applicants that their credentials are
complete. The State Department will send the certificate directly to"the applicant.

/,

.
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S.A.No.2

APPLICAT FOR CERTIFICATION
NK-3 TEACHER BDUGATION APPROVED PROGRAM

/
Section |
\-—(sgzial Security Number
. i
Date Degree Conferred
A
NAME
Last ' First Middle Maiden
ADDRESS/TEMPORARY . ' . B
Number - Street
City -~ State Zip-
PERMANENT ‘
Number ~__ /3 Street
City State Zip

1 have met the requirements for NK- 3 certification through:

Regular il.Ed. Early Childhood Education approved program.

Experimental M.Ed. Early Childhood Education approved program.
Certification only approved program. '

This application_is compléte and meets NK-3 certificatiori-standards

*
©
¥

Early ‘Childhood Advisor

31

SRRy




Section |-

REQUIREMENTS FOR TRADITIONAL M.ED. EARLY CHILDHOOD EDUCATION APPROVED
PROGRAM AND CERTIFICATION PROGRAM AT GRADUATE LEVEL

A. Broad Academic Background

These courses may be taken as undergraduate uiedits. List Course Number and Title in each category.

Language Arts: grammar, composition for speech
1.
2.

Health and Physical Education
1.
2,

Mathematics
1.

Science
1.

American History
S

Economics
1.

B. Required Nk-3 Courses
_ EDCI 720 Fundamentals of Reading Instruction

_ EDCI 722 Survey of Reading Disabilities
__ EDSE Teaching Reading to Exceptional Children
— EDCI 711 Language Development of the Young Child
_ EDCI 736 Children’s Literature
___ EDCI 301 Art for the Classroom Teacher
_ EDCI 712 Motor Development of the Young Child, or
_ EDCI 743 Math for the Young Child ’
_ EDCI 520 Music Elementary-School Teacher
_ EDCI 755 Science Elementary Schooi

_ EDCI 713 Social Development of the Young Child
(Not required for certification, but required for M.Ed. program)

grade, and cooperating teacher:

EDCI 518 Practicum in Early Childhood Education. ldentify school,

6 hours
3 hours

3 hours
3 hours
(3 hours or test)

(3 hours or test)

(3) ’

. (3

(3)
(3)
(3)
(3)
(3}
(3)
(3).
(3)
(3)

(3)

v

_ Nursery-Kindergarten

32
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REQUIREMENTS FOR THE M.ED. EARLY CHILDHOOD APPROVED EXPERIMENTAL NK-3 PROGRAM

A. Broad Academic Background

Course work in this area will correspoi.d with deficiencies as student may have in Specific Endorse
ment Requirements after having completed the 24 houts of work in Program Component (2)

listed below. This work will be drawn from undergraduate scores that the student has taken previousiy.
It is understood that students may not-have taken every course required under the Specific Endorse:
ment Requirements. The judgement is to whether a student must fulfill the deficiency will be based

on their cornpetency (as judged by their work in Program Component (2,; rather than on the

numuer of work. ‘ !

List course number and title for the following:

American History

1. (3 hours or test)
Econ6inics . ;
1. | (3 hours or test) .

|
B. Required Early Childhood Education Experiences in Fo;’ms of Modules and/or Courses.
Language Development ’ ' f
___ Auditory - a ! ’ s
____ Phonology "' "~

__ Semantics i
___ Syntax / .
___ Reading ) ; ,
_____ Writing .
___ Developmental Teaching Process

___ Bshaviorai Modification Process
Motor Development Cognitive Development:

__/_ Physical Abilities Spatial Relations

|
W

_____ Perceptual Abilities ____Seriatior 1‘
____Perceptual Motor Abilities ____ Temporal Relations l
Soé:ial Development e Classification |
_ ___ Self Help Skills Practicum: ldentify school, grade, and cooperating teacher:
_ __. Individuation ——_ Nursery-Kindergarten
——— Behavioral Adjustment to Society ___ 13
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foim T, C, No. 3 (Revised 2.72)

- .
- _ . COMMONWEALTH OF VIRGINIA
STATE BOARD OF EDUCATION

RICHMOND 23216

APPLICATION FOR VIRGINIA TEACHING CERTIFICATE

Mr.
Name Miss N
Mrs,

PRINT PLAINLY NAME IN FULL ({F A MARRIED WOMAN. USE GIVEN NAME, MAIDEN SURNAME, AND HUSBAND'S SURNAME
EXAMPLEIMARY HENOERSON HICKS]

Address

(STREET-NUMBLZR) « \(ClTY) (STATE) ZIP CODE

Place of * Dateof ‘
Birth Birth Sex—— Race _Maiital Status

g

Soctal Security Number Citizenof U. S. A,

If naturalized, gwve date and place

Health ___ Physical defects, if any
SCHOOLS AND COLLEGES ATTENDED

(ANl institutions, including those attended after recerving Bachelot's Dagree)

. Diptoma Mzjor
HName of Instituion Location g Dates Attended of Degree Subjects

Yeere you.the reciprent of a Virgima State Téackers Schotarship? Yes Ho

TEACHING EXPERIENCE

Perod Taught Grade of
Name of Schoo! Location (As Sept. 1947 to June 1950) Subjecls Taught

OTHER EMPLOYIENT, INCLUDING KILITARY SERVICE

{Use reverse side if ngedcd)

Name and grade of last cerbificalz held (must be completed if applicable)

Virpimia Date of onginal issuance Date of expiration
Oul-01-State Date of or.ginal issuance_ Date of expiration

Grades ot subjects applicant expects to teach —

~ 1f apphcant has accepled a posilion, state name of supenntendent, schaol division, and beginning date of employment

Check appmpriate statement below.
1 apply for the Virgnia certificate for.which | quality
| am snterested only in an evaluation of my credentiats based on current regulations —

0 {7 i3 4 Signature

T



5

Any deviation or discrepancy must be amended by a waiver.

If there is a deviation or discrepancy, state the reason in the space provided.. If the reason
provided is not sufficient, you will be notified by the Office of.Student Affairs. You must
have the adviser’s signature. ’

| request waiver of the . : requirement because
_____ Approved _-«___ Rejected
“ [
Dean ‘ Adviser
Section 111
L4

If the applicant is seeking initial certification through the University of Virginia S¢ hool of
Education he/she should make an appointment with Dr. Lee Woods of the Speech and Hearing
Center (924-7011/3113) for a communication evaluation. This should be done in the beginning

\ f the student’s program.

Remedial- therapy is available to students who evidence problems in articulation, stuttering,

voice, hearing, etc.

‘ .
Dr. Wood'’s evaluation:

v

Date: ) ‘

Results:

Section 1V

To the best of my knowledge the above information is correct.

> Student’s Signature Date




-

i‘ Pornn ¥. C. Ko, 1 CEAIONVEALTH OF VIRGINIA

(Beviced 3 - 72) " STATE LOARD OF EDUCATION

RICR4OND, VIEGIHIA 23216

FORY¥ FOR USE DY COLLEGE OFFICIALS IN CORRECTION WITH
APPLICATION FOR A VIBGINIA TEACHING CERTIFICATR

-

\ .
This form is ‘to be used by the official designated by the presideat of the institution
of hifher learning from which the applicant received his most recent degree. Please forward
this fora and the applicant's official transcript to the Director, Divicion of Teacher
Lducaticn, State Department of Education, Richmond, Virginia, or to the school admiunistrator
with whom the spplicant has accepted employment.

Social Security Humber .

Mz,
Nese  Miso
Mrs.

Last First o Hiddle (Maiden)

Mame of Institution ' /

Deprzce , » Date Conferred

TO BE COMPLETED BY THE DESIGNATED COLLRCGE -OFFICIAL
(Check and £111 1ia appropriate section)

Recommspdation -- For Professional Certificate under “Approved Progran Approach"

I certify that the above necmed applicané has satisfactorily completed teuching

majors (endorcéments) in

7

of the State Approve& Teacher Preparatory Progren.

1 further certify oy belief, on the basis of personal knowledge ox reasonable
inquiry, that the applicent is qualified by character and tempercrent for the
tcaching profession =nd hereby recozmend that he be issued the initial Virginia
Professional Teaching Certificate.

Signed

DATR Title

Statewent with Respect to Application for Regular or Temporary Certificate

I certify my belief, on the basis of personal kmowledge or reagonable irquiry,
that the applicant possesses good woral character and has no disqualifying physical
or emotional handicaps. )

Signed

r— h Title

&

TEEL




Attendance. Student teadicrs aie required to spend at least 120 boursan the cussiovmn, The student teacher will
also follow the school's calendar i 1ugard to vavations. Attendance 1o urged at parent conferences, seminars, and-faculty
and PTA meetings. One day of sick leave and day of persunal leave may be requested of aceded. These requests should be
placed with both the couperating ieacher and the University supeivisor as suun s o need anses. The practicum experience
requires the student teacher tu follow the tume schedule of the individual educational institution at which she/he is
preparing.

Lesson Plans. Tt will be expected that student teachers will turn in copies of their lessun plans to buth the couperating
teacher and the University supervisur. These lesson plans are to be an educationd instrument and will not be used for
grading purposes. These plans will be reyiewed weekly with the supervisor and/or cooperating teacher.

The Early Childhvod curnculum consists of four major elements the learner characteristis of the children, situational
variables, teaching strategies or processes, and content carried by the selected strategy.

These four elements are the basis fur desiging instructional experiernices (lesson plans) for children. Moure spevifivally .

“Learner characteristics play a role in the type of response the child makes. )

They include developmental level, respunse modes, sucio-economic level, and the interest of the child at any
given moment. Other learner Jhiaractenstivs found to be relevant are sex, nativelanguage, eyesight, hearing,
attending-ability, and timing.

Situational vaniables have to do with the phy .al content and group structure of the preschool environment. The
adult-chuld rativ 1s an vbvivus situational variable. Other vansbles include placement of materials and equipment,
freedom of movement and time schedule. .

Instructivnal vanables are learming strategies. Learning strategies are related to the pattern of the teacher’s behavior
the maaner 1n which-she eliuts pupil response and the type of feedback she gives to the child’s response. At the
University-of Virgtma Chuld Development Center twu basic instructional strategies ur process are used develop-
mental and directive.

Cuntent-carried by the strategy 1s the woneeptual understandings the teacher identifies telating t the concept being
introduced 1n the preschuol environments ot 1s dependent upon the Jhild'’s words or the objects that the child
15 attending to. The develupmental process infers that in many situations the child’s motivation and attendings

decide the content.”
Fa
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’ LESSON PLAN

Step I- Learner Outcomes

a. To distinguish the sounds of the various phonemes.
(l\). To identify the sounds of the various phonemes.

Step 11. Conditions: . \ .

a. Learner Characteristics  Same subject, Michael, a four year old Black male will be used. However, 1 will also use

several of the younger children along with him. Al of these children are physically and mentally typical of their

developmental level. Mike is the only Black and male in this group, but’he 1s su vouperative that I venture he won't
fee  feel conspicuous. 1 lwse this particular grouping because I want to see how the younger children compare with

the vlder children in the following speufic directions, comprehending the concepts of loud and soft, and recognizing

the difference between sounds.

b. Situational Variables - Group activity outside of the normal classroom environment.

(Yl

. Instructional Stratcgy  Directive. 1 will introduce the “p™ suund with the game “Pease Porndge Hot.™ 1 will
ask the yuestion, “Did you hear the **p™ sound in some of the words in our gam7?” “Let’s listen to those words,
pease, porndge, pot.” [ will tell them that all those words have the same sound Q: [ will instruct them on making
the sound and also about the air that 15 emissed when the “p™ is made. I will intloduce many objects and pictures
that have the initial and some with-the middle and end sounds of “p.” Sume items will not have the “p™ sound and,
hupefully, they will be able to disunminate those from the uthers. Remfurce activity with letting them eat popuorn
and do game over again.

d. Content — Mother Goose thyme: “Pease Porridge Hot”

“Pease Porridge Hot,
Pease Porridge Cold,
Pease Porridge in the Pot
Nine days old.”

Phoneme Box “P” )
Objects that have the sound “p"’ in them; objects that do not contain “p” sound.

38
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Visitations. l'f\g Utiveraity supeivias will visit cacli student teacher dunig cach of the process and content modules.
The supervisur will, IO wbes, prediiange visidtion schedules. There will be ueeasious when an unannounced visit to the
student teachier will uceur. The coupeiatiug teacher, however, will be notificd w advance. Following each visit, a conference
will be arranged to discuss auy ared o vuticean and the student’s present progress. Each student teacher will also be video-
taped during eack module. Playback fivi thiese tecordings will be schieduled as svon after the viyt as possible to afford the
opportunity of fresh anafysis of the presentation.

Rule of the Conperatmg Teacher, The couperating teachier s the most important cog in the student teacher’s wheel of
educationdl eapeniences. 1t through lus, her efforts that the student teacher will be guided toward the successful completion
of student teachmg. It will be the covperating teacher’s responsibility to incorpurate student teachers into the-learning
environment in her schivol. Through the couperating teacher, student teachers will find the source. for invaluable training
and consultation. While student teacers will not want to completely model their mode of teaching tu the wooperating
teacher's, it is desirable to bbserve the strong points of the teacher's techniques and attitudes. The student teacher van then

_ select the desired traits and skills and incorporate them into his/her philosophy.

Couperating teachers should strive tu provide the motivational atmosphere that will be conducive for learning experiences
for the the student teactier. 1t s hped tliey will assist the student teacher in all phases of planning, including short range,
intermnediate, and-long range. It 15 through this systematic approach that the student teacher can become familiar wath all
aspects of the benefits acerued through effective plauning. Your wooperating teacher will give you the vppurtuity of learning
through actual dasstoum teaching. Actual instruction will commence when the cooperating tca»hér the supervisur, and the
student teacher feel that the student is sufficiently prepared. Student teacher instruction will depend on prior expeneme and
ability to adjust to the new environment.

Evaluation by the couperating teacher 1s & continuous process. While forms will be filed upon completion of your require
ments, there will be constant feedback and interaction between the student teacher and the couperating teacher and the
University supervisor. The end result of evaluation is not the attainment of a grade, but competency in teaching. l’t is through
evaluation that-this goal can be realized. !

Above all, the cooperating teacher 1s a person who 1s interested in helping you reach your maximum capabilities. Through
her efforts, this gual van-be reached. The student teacher should covperate fully with the cooperating teacher and thereby
benefit from her knowledge and expertise. ) -

Rule uf the Unuersity Supeniisur. The University supervisor is the Liaison pffice between the-University of Virginia and
the schoul systemns wivolved i student teaclang. It o the supervisor’s respunsibility to determine the academic needs of the
students before placement and to furish this mformation to the Director of Placement. Upon receipt.of placemnent of the
student teachers, the supervisur will wifouin the students of their respective pusitions aud assist them in meeting with the prin-
cipals and directors involved. -

The supervisor will conduct an introductory meeung for all those partivipating in student teaching prior to their assign-
ments. At this meeting, any questions will be resolved concerning the program.

The supervisur will visit each student teacher at least unee duning each module. Additional visitatious may be scheduled )
depending un the needs of the student teacher. During the semester, the supervisor will video-tape each student and arrange
for a time to play back and analyze the student teacher’s performance.

Senmnurs will be Lield throughout the semester for all student teachers. These meetings will cover tupics and problems
assuctdted with dasstouin expeniences. It will be the-responsibility of the supervisur to call for and direct these seminars.

Student teachers should feel free to wall upon the supervisor in any phase of their program. He is to be of assistance
when problems arise concerning planning, scheduling, or other related issues. .

e

Lvaluation. Assessmeut of student teachung performance includes evaluation by the University supervisor, the |
Couperating Teacher, and the Education Advisur. In early childhoud, the student will also share in the evaluation process.
This assessment serves as o basis for letter grade assignment and recommendation for certification, and bécomes part of the
student’s permanent file.
Through the evaluation guides, student teachers will be able to self-evaluate their development. Cuuperating teachers
will iely un the evaluation gude, the separate evaluation sheets vn the course requirements, and her own knowledge of the
teaching learrung process. The University supervisor will utihize the evaluation sheets and videotape as well as contact with -
~thecooperating teacher and personal visits to the class.
Evaluation then, s a juint venture, It's godl s to assist the student teacher reach his/her full potential. Through the
full couperating among the student, the vouperating teacher, and the University supervisor, this goal can be more easily attained.

-
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The Early Childhood department of the University of Virginia uses a most unique system for evaluating student N

teachers Inaddition tu the regular rating sheets (see figures 1 & 2) provided by the University, videogtapes are made of
" the student’s interactions with Juldien in vanous educational environments during each process and/or content module
(Developmental and Directive Processes, and the ontent areas. cognitive, social, motor, language development).

The videotape playbachs are viewed by at least two Early Cluldhood staff members and the individual student teacher.
The tapes wie analy zed according to the attached form (see form figure 3). A description and discusston of this rating scale 1>
found in the module, Developmental Process, (Mann, 'i974).

Thie purpose of this type uf evaluation is to ascertain the student’s cognitive understanding as well as hus abality to apply
the basic prindiples and content of the prucess and content modules. The prindiples and content are those taught 1n the
following areas\.\ )

1. Developmental process '

2. Directive process K
3. Behavior Mic:iﬁcation Technique . d
4. Effective Parenting Guide : o
. \ |
\ !
| |
{
. I
|
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FIGURE | Charlottesville,

Univérsity of Virginia ..
Virginia

STUDENT TEACHER EVALUATION FORH

Student Teacher's Wame —~  School Year I . X
) . 0 *§ Comments may be made concerning
ibject or Grade Taught Semester %”’ 18 a particularly strong or weak
“ wlal 18 quality.
: ’ 51|08 & - '
~ | ‘|bo
. i ~lolo|n :
l PREPARATION . 3128183 '
A, Personal: GlRE
1. Leadership. . . « v v & v v s s « o o .
’ 2. Resourcefulness . . . . . + o 4« « « o« & .
3. Enthusiasm., . . . ... ... ... 0.
b, Cooperation . . . . v v ¢« v ¢« ¢« 4 4 W
5. Health, . . . . . . . . v v v v v .. ’
6. Adaptability. ., . . . . . . .+ .+ ..
7. Initiative. . . . . . « v v v v v v o i
8. Personal appearance . . . . . .+ o+ o o .
D T T
10. Reliability . . . . . v v v v 0 v v or.
Bl."Voice o v v v v v v v e e e e e e e
B. Professional:
1. Genéral sense of responsibility . . . .
2. Knowledge of subject matter . . . . . .
3. Scholarship « « « « « o « o« v ¢ s o 4
4. Use of English. « « « « ¢« « 0 ¢« ¢« o o
" 5. Interest in Teaching. . . . « « « « .« .

[

1

TEACHING PROCEDURE
Planning.

¥nowledge of Objectives « « « « « . .

Recognition & dev. of pupil interest.

Selection of instvuctional material .

Ability +n stimulate student activity

- Methods of preparation.

Pupil participation . ,

Skill in questioning. .

Attention to individual needs

Use of visual aids

. e« & e o

RUHIOMBESOWw>

Evaluation of student progress.

L. “Records and reports.-.".

fa)

R LLASSRQli,MANAGBMENT
A. Azlention . L L L L 0 L 0l e e e e e e e
B, Judgment. . . . . . .0 000 e e e e e e
C. Abilityr toconmtrol. . . . . . . ¢« ¢« & « & o
D. Tact, . . o o . o e

@ & > « e « e . ..

OB3ERVABLE KESULTS

A. Increase in p'pils knowledge of subject . ,
B. Acqu151tlon of desirable habits . . . . .
C. Growth in desirable pupil attitudes & 1deals
" D. Improvement in pupils' self-reliance. . . .

OVERALL EFTTZCTIVENESS

.
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Character and Temperament Rating Scale

As previously indicated, the student teachers in the Early Childhood experimental program zre evaluated by the
following measures:

1. classroom observation

2, videotapes of teacher-pupil interactions I

3. standard rating forms provided by the University of Virginia. |

In addition to measurinig the cognitive dnd performance skills of the student by the above instrument, we feel the need
to evaluate various other aspects of the individual. These aspects include temperament and individual teaching style as well as l
character and maturity. Our philosophy dictates that the successful teacher is cognitively skillful, capable of effective inter-
personal interactions, and accepting of the responsibilities of a child care giver.

With this philosophy in mind, we have further defined the personality dimansions of character and temperament 1to l
specific competencies listed below. Under each competency is (are) stated an example\(s) of how that competency 1s to be |
assessed. \ .
Character Competencies ’ ! I 1

1. Ability to assess own strengths, weaknesses, resources.

a4 The student, in cooperating with the supervisor(s) will develop and implemenlt a plan for remedial actions 1n
deficient areas. |

b The student will be able to view videotapes of himself and ascertain areas where behavior changes are needed.

|

|

2. Ability to inspire trust. )

a. The student will present th. ol facts in all situations and will present facts wkich are subject to perceptual ‘
distortions.

~ b. The student will keep confidences. |

¢. The student will be punctual at all times,
d The student will be objective and concrete in his criticisms, statemeats, etc., about situations and other persons,
the student will be concrete and objective in his suggestions to and requests of other with whom he works.
3. Ability to trust.. l
a. The student must bs concrete in opinion of others.
b. The student must have an operational definition of trust (varies with individual).
4. Toave respect for self and others. l
a. Tille student will be aware of and will accept the abilities and deficiencies of self and others.
b. The student will be able to interact positively with peers, associates, students and others.
5. To'be reliable and dependable. '
a. The student carriés out directives with minimum supervision.
b. The student prepares and delivers prescribed tasks when due.
6. To be able to accept criticism (or critical evaluation). i
a. The student will apply-constructive suggestions to teaching'situations.
b The student will seek assistance from others in attempting to modify «ne behavior(s) deemed either deficient or
inappropriate. l |
¢ The student will not assume all criticism to be unjust and therefoi. unfounded, but will strive to way the i
validity and utility of the criticisms rendered. o
7. To be responsible, g |
a. The student will be punctual. .
b. The student will carry-out duties assigned to him. 7
c. The student will contribute more than is required of him. l

d The student will accept the weaknesses and strengths of the educational situation and will work within those
confines to improve the situation.

e. The student will call the supervisor(s) when he can’t make it to school.
f The student will use resources (persons and books) to come up with ideas and matenals to use n fieid centers.
8- The student will do the outside preparation necessary to work with target children in field sites.

Temperament Competencies

1. Ability to collect data about oneself from others.

I
f
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4. The student will ash questions about lis progiess and fur suggestivas tor improvement from the supervisor and
cooperating teacher.
b. The student will vbserve videotapes with supervisur and persuc suggestior s if lie ot she doesn’t understand them.
«. The student wall be abie tv discass evalugtions, wsh questions, and provide eaplanations for techmques they Jhose.
2. Ability to discluse self appropriately to others, Lo, to make avadable to them data which will enable them to give
helpfil feedback.
a. The student will provide information to the covperating teadhier about techniques used with target chuldren and the
progress (or lack of) that the child seems to be making. :
b. The student will describe techniques used with various children and the rationale for using them.
«. The student will describe situations in which he or she feels deficient and ash for suggestions for resvurces ot
metllods,tp use. .
3. Ability to see unn needs, motnattons, valies as they affect own behavior and as they appear to others,
a. The student will state tu the couperating teacher what he hopes to gain from the student teaching experience.
b. The student will identify tu the vouperating teacher strengths, he can bring to the teacling situation (e.g., art,
music, etc.) as well as areas of weakness and see conceived ideas of “ideal learner outcomes.”
c. The student will indicate to cooperating teacher areas he particularly needs assistance in.
4. Ability to see discrepancy between intentions and consequencés.of own behavior.
a. The student will be able to assess and evaluate at the end of lessons if the learner out.omes were met.
5. Ability to combine acceptance of self with realistic aspirations for change.
a. When the couperating teacher, supervisor, ete., offers a suggestion or constructive cnitivism, the student should be
able to react in such an open manner that he does not lose.his self-concept or become antagonistic.
6. Ability to emphathize with learners.
a. The student should use active listening techniques.
b. The student should not show bias toward children. .
c. The student should help the children determine who the problem belongs to.
7. Ability to tolerate and appreciate differences from self in values, language, patterns of behavior.
4. The student should be Able to aceept suggestions of the couperating teacher without feeling intimidated or threatened
even in situations involving personal opinion ot philosophy. .
8. Ability to be flexible and adaptable.
4. If-an-unexpected event interrupts a planncd block of time, the trainee can vontinue without feeling at a loss due to
the change of schedule.
b. If.an unexpected event happens, the trainee should be able tv improvise and/or capitalize on-the event.
9. To be motivated to work with children.
a. The student will be able tv state wl.at he feels Worlung wnth ‘.Iuldren wnll glve hlm and what he can give to the
children.
b. The student will be able to discuss und describe felevant expectations regarding the age, sex and environmental
constderations of a Jld, ie., the stadent will have the cognitive, social, motor and Ianguage knowledge or under
standing of the developmental sequence of child growtlt and development.
¢. The student will demonstrate turough his conceptual knowledge and performance, a complete understanding and
utilization of the developmental and directive processes and behavior modification techniques.
d. The student will fauilitate the child in the acqussition specific skills and competencies in all content areas
(motor, cognitive, language and social). .
. The student will be both a facilitator of knuwledge  .he child and a receiver of knowledge from the child.
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FIGURE 2

SCHOOL OF EDUCATION
UNIVERSITY OF VIRGINIA

\C)

/
/

Student’s Name _ Date -/
It is my professional judgement that:

1) The above named student is is not qualified by

temperament t? be certified as a teacher.

v ‘.'
Com ment: 3
4
I'4

2) Tﬁe above named student is is not qualified by

chafacter 1o be certified as a teacher.

Comment:

3} The above named student is is not qualified by

competence to be certified as a teacher.,

Comment:
School of Education Advisor's

Recommendation Signature

Department
‘ )
t
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FIGURE 3

/

Teacher

Rating Scale for Developmental Process

Developmental Qutcome

Learner Characteristics of Child

Situational Variables

Incident’

Strategy
Used

Strategy
Should
Have Used

Mode of
Interaction

Content of
Interaction

Media
Motivation

10

"

12

13

14

15

16
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FIGURE 3 (continued)

Incident’

Strategy
Used

Strategy
Should

Mode ot
Interaction

Content of
Iuteraction

Media
Motivation

Have Used
1

18

19

20

14

21

122

23

24

25

26

27

28

29
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CHILD DEVELOPMENT CENTER. CHILD PROGRAM FOR TEACHER PREPARATION PROGRAM

The venwei uperates two and vae-half hour morning and afternoun sessivns with g multiaged group of twelve children,
ages twu Lo sia years, ciiolled in cack sessioni. In buth groups at least three Jhildren have been identified as having develop-
myntal deficiences in either language, motor, suual, ot cognitive development, The remaining children are in the normal
range of development. The chidren come trom mulu ethnie backgrounds in the Charlottesville, Virginia area. A tuition
chatge 15 necessary as the Center uperdtes at a4 cust basis and is self supporting. There are two scholarship stots for children
of low socioeconomic environments. .

The Child Develupment Center 15 directed by Di. Marlis Mann. In the morning and afternoon sessiuns the staff includes
head teacher and graduate assistant, buth with masters degrees in Early Childhood as well as student teachers on the masters
level.

A parent educauon progiam, discussed briefly here and prese..ed in totality in a book is provided for parents having
chiddien enrolled 1n the Center. The program counsists of evening meetings dealing with child reariné practices for the '
parents tu implement at hume. In addition to thus program, parents attend two meetings a year with the head teacher
wnfurming them about the Center’s program and talking about any concerns. Parents also attend individual parent
conferences throughout the year.

The curniculum s designed to help learung facilitators organize the learning environment for an experience centered
curiicalum. This cuntent is described by woneepts, generalizations, and/or principles of knowledge to allow the child
tu explure such knowledge i an interdisuphinary and multi-sensory way. Concepts come from (a) community needs,

(b) child interest, and (o) suctetal ne¢ds (subject matter discipline). The growth of the child is viewed as a system of
hierarchically integrated structures frum every a.ea of development. Developmental learning is a continually active
process 1n which expenerice stiuctuies the areas of development. It refines perceptual motor skills and it organizes the
mund of the Jhild:as lie assimilates and accomodates new experiences. See the Child Develog.nental Center Curriculum
(Manin, Anfin and Musey, 1974) for complete discussion.




PARENT PROGRAM

With the number of educational services fur presdhool children increasing in the ast decade, s tov has the awareness
of mvolving parents with the preschoo] programs. As educators of young chuldren we must strive to develop effective patent
programs in order to meet the needs of the total child.

It 1s essential for there tu be consitently between the child’s hone aud school environments communication between
parents and the program’s staff. Parents paitivipatiig n parent groups cau derive sucial satisfac.ion as well as the building
of a positive self image. Such groups can vontribute to the parents working together to solve voncerns dealing with child
rearing practices. While commicating with parents, effective listenting must be conveyed by the staff.

The parent program implemented at the Cluld Development Center is twofold. The Head Teacher plans 3 parent
meetings, late summr, fall, and spnng tv avquamt parents with CDC pulicies, program, and various activities woncerning the
Jhuldren involved 1n the CDC. At this ime the CDC 15 upen fur the parents to visit. In addition tu the parent meetings, two
individual,parent conferences are scheduled throughout the year. Daily anecdotal records Kept by the staff uf each child is
available for the parents during their individual conferences (see daily functioningj.

The second part of the Child Development Center parent program is in its first year of uperation involving parents 1973-
1974. This Model Parent Education Program 1s designed for parents of preschool aged children by Dr. Richard Abidin and his
staff. The program has been developed wi terms of self-ontaned learning modules. The modules have been designed so that
the parent educatjyn program van and will be taught by the early childhood-special education trainees to the parents of the
children enrolledfin the Chiid Development Center.

The model,parent educational traming program consists uf 15-20 inodules. Each module is presented to the parents at
weehly mectings. The weekly meetings last for approaimately 1% to 2 hours and will involve a 15-22 minute coffee break to
stimulate lntcmf,uon among parents. Each module is designed su that it is a self contain.d unite which will take‘approximately
1% hours to complete. In addition tu partiupating in the training modules, the parents are given a 15-20 minute homework
assignment ea L“week. These assignments are aimed at supporting the modules and delivering certain cognitive information.
The reading lgvel is kept at the level of a local newspaper. :

The following 1s the introduction to the Parental Skills Trainee Manudl. This manual outlines the child rearing parent
program offered to parents having Jhildren enrolled 1n the Child Development Center. See Parenting Skills. A Trainer’s
Manual (Abidin, 1974)for complete discussion of the program.

/




N, PARENTING SKILLS TRAINEES MANUAL

\ R. R. Abidin

PREFACE - ) i

For many centuries men of different nationalities, races, and religious backgrounds have struggled to obtain a *good
life” for themselves and their children. They have developed and applied scientific technology to conquer diseases, to mass
produce goods, and to travel to outer space. These scientific achicvements have taken place largely due to the recognition
of the importance of education and training in developing knowledge and skills necessary to achieve these technological
goals Yet. in one area, and possibly the most important human activity, the raising of children, we have failed to recognize
and plan for the development of the knowledge and skills necessary to do the job.

It has been frequently observed by professionals and others interested in children that one must be licensed to be a
plumher. or a truck drifer, and yet no requirements for pareathood exist beyond the biological necessities. The licensing
of parents is obviously absurd but this does not mean that nothing can be done. The question might be raised as to why
little has heen done in the past concerning childrearing knowledge and skills. The answers undoubtedly would be many and
varied. The notions of the mothering instinct, fear of domination by forces external to the family, the wide range of
differing cultures and values, are but some of the important factors. Further, professionals concerned with children have
contributed to the problem by suggesting the “right way.” Each of these “right ways” starts from a specific set of assumptions
and values and proceeds to describe how children should develop and how they should be managed. The failure to date of
these efforts to be useful to the average man is probably based on the failure to separate the technology of childreaning from
the assumptions and values. Beyond that, the failure to develop specific knowledge and skills in the parent has limited the
usefulness of many ideas.

Therapists have for years recognized that the unhappy, maladjusted, and ineffective human being 1s generally that
individual who sees himself as having limited choices and means of achieving his personal goals. Effective intervention
takes place when the individual develops the knowledge and skills to achieve his goals or is helped to clanfy or change his
gnals s that they are achievable. In many. ways the position of the parent is such that he has only a imited range of know-
ledge and skills applicable to childrearing. : )

Child psychologists and other child workers often report that they have never met a parent who purposely reared a
child to be unhappy, maladjusted, and ineffective, yet, millions of these children-exist-today. In the course-uf clinical inter-
actions with these families, what emerges ate parents who are ignorant about their own values and assumptions and about
the many-different-effective means of managing and developing desired and effective behavior in their children. All too

often serious problems in persona! and social adjustment in children are refated to gross knowledge and skill deficiencies
in the parents.

L]




REFERENCES

Abidin, R.R. Parenting Skalls. A trainer’s manual, Munogm\;})\lll. A Performance-Based Early Childhood-Special
Education Teacher Preparation Program. Final Report [OED-0-71-4153 (603)]. Office of Education Bureau
of  of*Education for the Handicapped, 1974,

Manu, M.E,, Anfin, C., & Musey, H. Child Develupinent Center &,urnc@un‘l. Child program for the early childhood-
specidl educalion teacher preparativn program. Monugraph I, A Rerform‘mcc-Based Early Childhovd-Special
Education Teacher Preparation Program. Final Report [OEG-0-714153 (603)]. U.S. Office of Education.
Bureau of Education for the Handicapped, 1974, )

Schalock, H.F., Kersh, B.Y., & Huiyna, L.L. A plan fur managing the devcluplrilnt, implementation and vperation

of a model elementary teacher education program. Vols. I and II, Project No. 9-0506, U.S. Department of
Health, Education, and Welfare: Office of Educatiun, Bureau of Resegrch, Beszmber, 1969. '

%




