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Pupils participating in the 1971-1972,tryou of the First-Grade

Spelling Pr9gram will be taught to combine consonants (and later,

consonant tluters) with word elements to form program words. This

paper presents the sequence of instruction for these elements, and the

rationale used in deriving this sequence. In addition, it also

provides a list of regular words, sight words, and transfer words, as

well as lists of contrast items to be emphasized in teaching pupils to

discriminate between elements and between vowel correspondences.
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The 1971 tryout of the SWRL spelling component Oescrib6d by

Butler, 1971a) was conducted in order to evaluate the program under

natural classroom conditions so that potential improvements could be

identified and incorporated into subsequent developments. Although

pupils performed relatively well in that tryout (Butler, 1971b), an

analysis of the errors made on tests indicated that pupils need more

listening and spelling practice in order to discriminate Letween certain

sound-to-spelling correspondences (Schwab, 1971). Their prcblems seemed

most often to revolve around discriminating between minimal pairs (words

which differed by only one letter). This was particulgtly true for those

pairs which differed only in the vowel, the presence of a silent e (long

vowels: -VCe vs. short vowels: -VC),* single consonants vs. consonant

clusters, and -Vck vs. -Vke contrasts. And while pupils did well in

the 197 -1 tryout when tested on elements and regular words, they did not

do as well oft transfer words (Butler, 1971b). So, apparently, not only

were marts of the program elements (e.g., the individual vowel rr the

silent e) not learned or remembered as well as expected, but also

pupils seem not to have adequately understood and internalized the

principle that they could spell new words by taking the consonants

and elements they had learned and combining them appropriately.

The author appreciates the assistance of Pat Butler, Bruce Cronnell

--and Donna Schwab in making decisions regarding revisions forth( 19.71

Spelling Program.

*V = any single letter vowel. C = any single letter consouant. A

lower-case letter represents that letter itself (e.g., c = the letter c,

whereas'e = any consonant)-.



As a result of the error analysis, the revised spelling sequence

places heavy emphasis on minimal pair discrimination, vowel sound and

spelling discrimination, and on exercises in which similar words are

compared and contrasted (see Section IV for specific exercise contrasts).

It.is hypothesized that this particular kind of content organization will

cause pupils to pay more careful attention to, and thus better discriminate,

the sounds and spellings of words. Few if any commercial spelling

/
,programs provide carefully selected and sequenced contrasts between programs

words and their most frequent misspellings (Cronnell, 1970). An aim-of

the 1911 Revised Spelling Program is to determine whether a significant

improvement in. pupil spelling performance will result from the use of

minimal pairs and contrasts, from having the units sequenced and the

lessons designed for bttter emphasis on spelling Concepts (e.g., short

vowels, digraphs, consonant clusters) and error types (e.g., omission of

- -

final e in -Vke exemplars), and from the addittiOnai revisions to be

discussed below.

Sequence

In general, the lesson Units for the revised
.

sequence are arranged'

in order of increasing difficulty. Elements and concepts with lower error

ratesiare introduced before those with 111,h error rates. Single letter

.- .. . .
.

consonants and short vowels are first'in the sequence. Next are digfaphs,

elements composed of vowels followed by geminate consonants (e.g., -ill,
. .

-iss), digraphs, long vowels, -Vck and -Vke exemplars, consonant

clusters (e.g., bl-, -nd), suffixes and -Vr exemplars.

.5



The SWRL Mod 2 reading sequence has been followed when appropriate.

Departures from that sequence are due to differenc between reading

and spelling problems. For instance, pupils have litt e difficulty

remembering that a double 1, for s in a word is usually Pronounced the

same as a single 1, f or s would be. However, they .do common`1 forget

that a final /1/, /f/ or /s/ at the end of a word is usually spelled

with two l's, f's or s's. Therefore, whereas in the reading program,

a geminate can be introduced as-soon as its corresponding single

consonant is, in the spelling program, geminates are taught in one unit

after all of the single-consonants have been introdUced.

Since the spelling program begins in the first-grade, whereas the

reading program commences in kindergarten, not all of the Mod 2 second-

year reading rules could be included. Only_one-syllable words will be

taught.in the first-grade spelling program, so all Mod 2 first-grade

reading rules involving two-syllable words (Vowel rules 16 &

LE22) are excluded. Also excluded are Cll; G11; TCH10, A25, Y15,,,,,the

high frequency secondary vowels (eiccept for ay), rules for com mon.

vowel exceptions, ;VCCe words, -ed and :es Suffixes, and suffixes in

which the final consonant is doubled or the final e is dropped:,

Consonants. The specIfic sequence of the consonants was determined

by productivity in-CVC words, and by error frequency. For example, the

letter n, due to its productivity in -Vn elements, would have appeared at

the very beginning of the sequence. But it was deciaed-thst the element-

-an would not be a wise choice for introducing a because naspl consonants

.1%

such as /n/ change the pronunciation of the' preceding vowel. Consequently
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n was sequenced- in Unit 3. The letter m, which is also a nasal, is

taught in Unit 1, but only as -.a beginning letter. It is productive as

a beginning letter whereas n is not. The low frequency elements -am

-and -im are listed in parentheses in Unit 4.

The consonants in and n, b and d, and b and T, aye separated in the

spelling sequence due to auditory and visual discrimination problems.

The letters b and d are contrasted, however,,when d is introduced in

4dOlt

Unit 4, so that pupils can practice letter direction as well as

auditory discrimination.

The consonants c and k are introduced together (Unit 7 -) in order

.

to provide instruction on the /k/ 4 c or k choice. The rule 'is that

beginning /k, --I c before an r; and /k/ k before e,

1, or /. It was decided that c and k would not,be introduced until o

entered the sequence so that there would be exemplars' for c cfillowed by

at least two different vowels (a and o), even.though k would only hh've

ki- exemplars. It did not seem worthwhile to wait until e entered the

sequence in Unit 8 because the only ke- exemplar which could enter the

sequence at that time was ken. And ken was not chosen as a program word,

-due to its extremely low ffequency. Even later, the only other ke-

exemplars are keep (a program word), kept, keen, and kelp.

The -Vck disctinctions are introduced after'the long

vowels:,, When final consonant clusters are intfocued, then the-Vck vs.

-VCk distinctions will receive instrmction. The basic rule will be:

"A /k/ sound at the end of a word is spelled ck if the sound just before

it is a short vowel. But if the sound before it is another consonant,

7
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the /k/ sound is spelled k." Consonant clusters are taught late in

-
the program because of the tendency for pupils to omit one of the

consonants and to write a CVC word rather than a CVCC or CCVC word

(e.g., pupils might spell, plan or pant as pan).

Vowels. Like the consonants. the vowels are sequenced so that

those with lower error rates and higher frequencies are introduced

4

before those with high error rates and lower frequencieacThe five

short vowels, and later the longvowels, are taught in separate units

so that more attention can be, drawn to their pronunciations and most

common miSipellings. Short Vowels are sequenced before long vowels=

because the short vowels are higher freqdency and have simpler

environmental constraints (-VC(C), vs. -VCe).

Vowels are introduced in the order: a, i, u, o, e., According to

A
George Marsh's (1970) auditory discrimination'study and the error data

from the 1971 spelling tryout (Schwab, 1971), the short vowels a and.i

are the least confused with each other and with the .other short

vowels. The short vowel e, on the other hand, is the vowel mostoften

confusedwith other short vowels, and so is sequenced last. Although

i is the.highest frequency short vowel, a:is sequenced first. This is

because a is the first letter of the alphabet and a was the letter most

often substituted by .pupils for other vowels in the 1971 pretest, so.a

is probably the vowel mdst familiar to the pupils., Also, the frequency

of a is not appreciably iowe'r than that of i. The letter u is of lawgr

frequency than o, but is seqUencedbefore it because o is often confused

with a, and u is not usually confused with any of the other vowels.

ft

3
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The word-final vowels -e, -o, and -y are sequenced together (in

'Unit'13) becausehley share the same principle of a single letter

representing a long vowel at the end of short words. The secondary

vowel ay, representing final a, is also included (Unit 22) due to its - ."

'relatively high frequency.

When the -VCe long vowel elements are introduced, there will be

comparisons made with -VC elements in order to provide minimal pair 0

,contrasts (e.g., mad vs. made). The -VC vs. -VCe Units .(15-18) also

. include -VCe exemplars thae.have no corresponding -VC exemplars. Thus,

when necessary, CVC and CVCe comparisons will be made using words in

which the beginning consonants diffjr-( fun vs. tune).

The long vowel geminate ee, which occurs in high frequency words,

is introduced in the sequence after the -VCe elements and, in place of

-eCe since
//
there are practically no -eCe exemplars.

The -Vr exemplars are sequenced last in the program because of
fa.

their low frequency occurrence in one-syllable words- and because,

except in -er giffixes, no rules can be given to the pupils to help

them determine whether the -er soundis spelled er, ir, or ur. Those

4euemplars simply have to be learned as sight words.

Program Words

Each unit in the revised sequence contains an average of 6 elements

and 10 program words. Altogether, in 30weeks of instruction (including

6 review weeks), 253 words axe taught.. Of those 253 words, 182 are
.. .

regularly-spelled words (153 derived from program elements and 29 from

Iow"frequency ngp-program elements which are listed in parentheses in

9

-D
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the alipropriate units), 52 .are sight words, and 19 are program-elements

which also happen to be real cords (e.g. -at):

Several word-frequency lists Were consulted and, wherever possible,

high frequency words -0ere included as program words. Because of the

limitation of 10i0rogfam words per unit, a few-iegularly-spelled, high-

frequency words following the first-grade spelliiig rules could not be

included. These words, however, will be included in rhyming and

contrast exercises%

Most of the high frequency sight words included in the setluence

are-itregulaay-spelled, but some are comprised of rules which will be

postponed until second-grade. irTheh possible, sight words ar,e grouped

in the sequence by patterns [e.g., /z/-7> s -in ,is, his (Unit 3); and

as, .has, was (Unit 23). /Vv/---4 Vve in have, give, live (Unit 6)].,

Transfer words corresponding to each unit were chosenfor testing''

,pupils on their ability to generalize consonant + VC elements into the

spellihg of words that have not been previously practiced. To increase

the likelihood that pupils will not have been exposed to these words,

46 of the 50 low - frequency transfer words which will be reserved for
the

weekly tests,do not occur in the Mod 1 or the Mod 2 reading program or

in the spelling exercises. The 4 exceptions are Mod r or Mod 2,words

which had to be included-due to lexicon limitations.

Summary

To summarize, elements are sequened so that each unit emphasizes

a specific concept (e.g., short vowels, digfaphs, consonant clusters) or

contrast which can be concentrated upon instruction. Vowels are
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sequenced into separate units so that more attention can be drawn to

their individual sound characteristics and their most common misspellings.

And elements and concepts are sequenced from low error rates to high

error rates, with consonant clusters introduced late in the sequence

because of their high letter-omission error rates.

Minimal pairs were'chosen as program wordi for each unit in order

to facilitate discrimination Of the letters and sounds'that present

pupils with the most difficulty. High-frequency words'were chosen

whenever possible, but at times low-frequency words had to be included

as exemplars of a given element or low-frequency consonant. There
4

are, in,fact, specific reasons lor the inclusion of each word in the

sequence, although this paper does not go into such a detailed unit-by-

unit rationale.



SECTION II

Sequence and Program Words

SeCtion II lists the exemplars choSen to be program Words (including

sight words) and transfer words. Under the "Unit" column, the underlined.

elements are those which are also real wards of high-to-medium ftequency.

These "real word" elements are not relisted as exemplars because pupils

will be tested on'ehese'words. as elements.

1,
heading, contrasts are printed inside boxes (e.g.,

Under this same column0,

ip-it means that

exercises should be planned inwhich pupilz,compare 'and contrast

exemplars-ending in the element ip versus the element it: sip vs. sit).

These are contrasts with which the pupil's often have difficulty%

Section II lists contrasts fox each unit's lesson exercises. Dialect

variations are also 'noted'when necessary. *
C;

The elements listed in parenthesis in the "Unit" column are low-

frequency non-program elements. Their program exemplars are listed

under the column heading,."() Elements." If the elements in parentheses

are also actual words and are chosen -as program words (e.g., 12., us), they

will be listed in the "() Element" column.

Under the column heading, "Regular Words," the program words formed

by Unit Consonants + Unit Elements are listed first. Then ehl program

words formed by either Unit Consonants + Past Elements or by Unit,Elements

Past Consonants are listed. In Units 15-18, the words in parentheses'

are the -VC contrasts to the -VCe progeaM Words'introduced there.

Words listed as sight words are either irregtilarly spelled (e.g.,

.

said) or they have elements which are not introduced in this first-grade

Trogram (e.g., off, eat).

12
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Transfer words are chosen for tesguipupils on their ability to

generalize consonan voweh-consonant elements into the spelling of

words they havenit done/before.', To increase ..hocid that pupils

.

wouldn't-have spelledoor even read these words before, the 50 transfer

words for the Weekly( test are all low- frequency nonrMod,1 or Mod 2

words (except for yet, path and sort), and will be excluded from

contrast and rhyminelessT exercises.

e

11.
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SECTION III

Notes,About the Program Words

The notes below are for product developers of the 1971 Revised

Spelling Program to take into consideration when writing the lesson

exercises and comments to teachers about the program words. The letters,

underlined in the program words, -below are those which cause the most

spelling errors.,- Exercises could be written using this information, so

that, for-example, pupils could be asked to circle the irregular parts

of sight words, or to underline a given vowel in a list of words, or to

write two words which differ by only one lettet--the letter causing

the most confusion between the. two words. Other common difficulties

are also noted, and contrast exercises are suggested (See Section IV

for Additional contrasts). The notes regarding the common errors are

Agased on the errors made by pupils in the 1971 Tryout, as compiled by

'Donna Schwab (1971)-

REGULAR'\

-UNIT PROGRAM WORDS SIGHT WORDS

1:' man, mat
pat
tap

2: bit, bat
h1E, hit, hat
sib, sit, sat

NOTES

Emphasize the,different last letters

in in and mat.

Since a. is- the- only voweland thert
are few words 'in this unit, time' -can

be spent on' oral discrimination of -

sounds and on blending.'

Contrast i and a in the words. Also,

final 2 and t.

Have pupils practice writing -b for

the correct direction.
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REGULAR---7"
UNIT ",PROGRAM WORDS SIGHT WORDS, NOTES *

- 18- -

3: fan, fit
pan, pin
tan, tin
ran
nap

if

4: dad, did
lid
wag, wig
had, big
had

am
him

O

is, his The an-in contrast is difficult
because'the n changes the.sound of
the yokels slightly. The difficulty
is ,compounded great11' when the en

element is taught in Unit 8.

Pupils ,Can be told that'other short
words in which the final /z/ sound-iS
spelled with an s are: as, has, -

was. These words will be taught in
Unit 23.

Since pupils have some difficulty in
discriminating the sounds of b and d,

and even,more difficulty concerning
in which direction to write them,
considerable emphasis should be given
to the b-d contrast. .1

The 1p-/a contrast may pose difficulty
because the causes the preceding
vowels to sound more alike; This is'

particularly true forla, in Unit 8,
which is often confusedyith

\ -

Pupils sometimes misspell eh'because
they usually pronounce it as em or 'm

(as in I'm). So stress the a.

' .
-...

5: Review Week
..

(Emphaiize the b-d and aC-iC contrasts)

6: van have Pupils tend not to have much- difficulty

but live, give with the short vowel u because it's not

run as similar in sound as At e, and i are,

and as a and
1

o are. ,

.
.

up, us Contrast klbecauie these letters are

.
Rum commonly substifuted for each other. .

,jam Tell pupils that the /j/ sound is spelled
with a 1 in all the words in this year's
program (1 is always pronounced /j/
but there are some /j/ words spelled _

with as). All words with a /g/
sound are spelled with a A. .

*V ='any single letter vowel
C = any single letter- consonant
// = letters fn-slashes indicates pronunciation

21'
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REGULAR

UNIT PROGRAM WORDS Si6dT, WORDS NOTES

7: can
.cat, cot, cut
kid, kit unit so that pupils will have to

'dog discriminate between the environments

got in which each is used. Pupils can be

on told that, "At the beginning of a word,
the sound /lc/ is spelled with a k if
it is followed by the letter i or e.
The sound /k/ is spelled with a c,
however, if it is followed by an a,
o, or u" (c is pronounced /s/ before

I, e, or This rule will be
expanded later to include cl, cr,
ai and final Vck vs. Vke, VVk,
And the rule given'should be repeated
for the pupils each time a t -or k word

enters the sequence. The words cat,

cot, cut and kit are all included to
facilitate vowel discrimination.

Pupils can be told<,that there's a
rule that the letter v never occurs as
the last letter in an English word
(except in slang terms, such as rev),
and must be followed by an e. Hopefully,

there will be less confusioggg;:t this

with the words equeTIC-ed here than if

the ad e'en sequenced after the pupils
earned the long-vowel -VCe

The letters and v do not' often occur

in English words. For practice on them,

the teacher can have the pupils think
of words beginning with those' letters
and then she can write those words on
the board.

Technically, us is irregular (as are
bus and yes) and should be spelled with

s's. But don't bother pointing,
this out to Pupils unless they make an

,es5 vs. s error.

off 1 Pupils so often confine c anSI k that
they are being taught together in this

There are no ke- program-words until,
keep in Unit 18, but the proper names
Ken,-Keith and Keven could be used as

examples for ke- words. Some proper

names use a k where a c would normally

occur ;'e.g., Kate, Kay, Kurt, Klein.
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REGULAR

UNIT PROGRAM WORDS SIGHT WORDS NOTES

I

Depending on one!s dialect, the o in
on, off and words ending in -oo*can

bellpronounced either /a/ or law/. Even

for one speaker, the pronunciation may
differ from one such Word to another.
Pupils, can be told.that even if they .

pronounce. these Words with an /aw/ sound,

the" T are still,spelled with an o.

The word off is regularly spelled .

(whereas if, with just one final f is
-tedhhidalLY- iffegular) . Off is

listed as a sight-eaotd because final
double cansonants,do. not enter the

sequence until -later Unit 12. Off

was placed -in;Uni,t 7 because of its .

/a/ - /aw/ pronunciation.

zet , let zoo E is the vowel most often confused with's

bed other vowels, particularly before n -and

ten, pen- Pupils will probably have special

leg difficulty with the word pen (vs.. pin
AN and 22E), but that's why it was included,

2.2s
so that pupils will be reminded to/

six, box listen carefully-- to'-vowels and toi

sentence contexts, //

Pupils don't usually have trouble with

x, but it could.be pointed-out to them

that the sound /ks/ in these words -is
spelled with an x,rather than with a
ks (or cks) .

-4

X, z, and z are quite infrequent., Again,

the teacher can ask pupils to give
examples of words having these letters,
-and then she, can write them on the

board. Tedhnically, yes is irregular
(as are us and bus) and should be
spelled with two s's. But don't bother
telling pupils this unless they make an

ss vs. s error.

The word zob is regular, but the oo

correspondehce is,not introduced until

aecond_graCie. Pupils often write z

backwards, ao it would be helpful if
they were given practice writing this

letter.

23



- 21-

REGUIAR

UNIT PROGRAM WORDS. SIGHT WORDS NOTES

9: Review Week (Emphasize eC-aC, iC; oC-aC; and c -k contrasts)

10: shop

dash, dish
that, then

them, this
with

the, thsy itemi:td pupils that sh and th have two

letters forming one sound. Common
substitutions for sh afe s or h alone,
For th, it's t and h. At the end of

words, pupils often completely omit'
sh and th. That is particularly true
for the word with.

Them and then most likely will be
confused, but their inclusion was

purposeful; Have pupils listdn
carefully to the ending sounds. The

word than, (not a program word) is-
very often confused with then, even by
adults, because they are usually
pronounced the same way.

The word they is very often misspelled
as they or thee. Stress the el ending.

If they inquire, acknowledge to pupils
that there are two.th sounds (e.g.,
that vs. with). They probably won't
notice the slight difference even
though they can discriminate between
the two sounds..

11: chin, chop what Common substitutions for ch are c and

when where, there sh. Spanish speakers, in particular,
often confuse ch and sh, so contrast

rich, which clCand-sh wordi (e.g., chop-shop; much -

much, such mush).

Depending on one's dialect, wh is
pronounced7hw/ or /w/. Pupils who

pronounce wh as /w/ will have more
difficulty with wh words and should

memorize them. But fof either
pronunciation, the most common error

for wh is w,

24
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REGULAR-

UNIT PROGRAM WORDS- SIGHT WORDS NOTES

For-the words what and where, the
vowels as well as the wh are difficult
to remember. Stress that the vowel in
what is an a and that there are two e's
in where. and there.

Rich, which, such and much are technically

irregular. They should be spelled -tch.

1 But this needn't be pointed. out .to
pupils, for they will not receive
instruction. on -tch until seccnd grade.

12: it put, push tell pupils that /kw/ is always spelled
well,tell , .2u, and that 2 is always followed by a

-will
-

_._
...

,.
u.

tall r call .,

pull. Remind pupil's to spell --V11 words with'

miss two l's and not justf,one. And miss
,

has two s's. ,,,, .

All. and ull are the first instances,of.
program elements-not haVing-short-vowel'
sound_ s. _Stress,dlat taw/---4. A in-

all, tall;' call and' their, rhyming -.

words. And that /u /-4 u in pull,
its. rhyming words, and 2mt and push.

Pull, zut, and push should be taught.
as a group.

Remind pupils that before an a, a /k1
sound is spelled c, as in cat and can.

13: he, me, she, be The words in this unit are weiy easy

go, no, so .'for pupils: The only problem will

why., my, by probably be with the y endings of Di
and why, and also the h in-why.

If convenient, also teach the word we
"with-the other -e words.

-14: Review Week .(Emphasize sh, th, ch, wh, ell, ill, all)
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REGULAR
UNITUNIT PROGRAM WORDS

made, ,came;

late, tape,
.gave

safe'

SIGHT WORDS NOTES

to, do, who Pupils have a great deal of difficulty

does remembcring to add the silent e to
the end of long-vowel words, so alot
of CaC-CaCe contrasts should be
practiced.

Remind pupils that before an a, the
/k/ sound is spelled with a c, as in
came,.Cat and call.

Pupils make few errors on to and do,
probably not only because they .lie short
and high-,-frequency, but also because
the pupils have not yet learned that
the vowel in those words is usually
spelled oo (e.g., moo, boO, pool).

There= will be some pupils who forget
to put the w in who, particularly since
they've learned that wh H>/wi. The

irregularity should be pointed out.

"

Does is a very difficult word for pupils"
to spell, so have them-practice It
often., An expeCted misspelling is-duz,
But even those pupils who make a closer

approximation to the correct spelling
of does sometimes reverse the e-rs order

since they don -have the usual_sound7

to-spelling correspondence referbnces
to depend:on. Spelling does as-dose
may be particularly common in this unit

because pupils are learning about
silent e. Tell pupils- about the
relationship between'doeS and do in
the present t6ns'e, and showthem that
does-begins with d-o. Stress to pupils

that they will Ileve-to_memorize and
practice this word.
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'REGULAR

. UNIT PROGRAM WORDS SIGHT WORDS NOTES

A

16: ride, time one, two,

white, kite. Tour'

nine, five-
fire

rt

ft'

Remind pupils of the silent,e at the
end of these long-vowel.words, and
practice ZiC vs. CiCe contrasts. .

Remind pupils that before an i, the
/k/ sound is spelled with a k, as in

kite, kit, and kid. Also, that there's

an h in white.

This unit's sight words will need to
be practiced a lot. One and two are
irregularly spelled, and all three are
homonyms for other words: won, to and.

too, for, and fore. The word too will

not be taught until second grade since 1-

it is of much lower frequency than
two and and because the three-1-.
spellings of /tu/ get confused so

often. In the second grade, there will
be exercises in which pupils contrast
the three /tu/ spellings, particularly

in sentence.contexts.

17: rode, hope' eocome,.sm Remind pupils of the silent e at the

note, home_ love end Ofthese long-vowel_ Kor,s, and

more were practide CoC vs..CoCecpatrasts,
l

bone 'The element '-one is,not a program
element because.of the likely confusion

of it with the high-frequency sight
word one.

The sight words come, some and love all
have short u vowel pronunciations and
silent e's whereas the expected
pronunciation of-their -oCe elements
would be to have a long o. Their

spellings are derived ,From Old.English.

Remind pupils that before an o, the
/1(/ ibund is spelled c, as in come.

'Were is'a very difficult word for p ls

to learn; so have them practice it often.

The usual misspellings are'wer or wr.

27



REGULAR . .
,

UNIT PROGRAM WORDS SIGHT' WORDS ... NOTES

18: tube, rule, ru sure Pupils Might haVe more difficulty

cute of,
....._

remembering the u in tube and rule

,than in cute because in the first two,

keep, week three the.0 is pronounCed like oo rather

hereher
....

thL1 like yoo. Tell pupils that
both oo and 229 can be spelled with a u.

Teti-pupils that sure is spelled with

an es rather than sh. And remind those
pUpils:to pronounce it as shif instead,
of shoo'-er,that,sure is spelled with

a u and a silent e. .

The element -ere not taught in this

unit because its only .exemplar is here,
which is, therefore, listed as a sight

word: The-sound of the -ere element
is Usually spelled -ear or -eer.
Temind.pupils that hen, where, there,
ancrwere, are all apeyledwith -ere;
even though they are pronounced

differently.

Remind pupils that before a u the

sound /k/ is. spelled with a c, as in

cute and cut. .

s-)

Keep is the first.example of the /k/

sound before an,e. Tell pupils that
befote an e, a. /k/ sound is spelled with

a k (e.g., keep, kept; hta, kennel,

kernel,'kettle).

Since there are very few -eCe words,
-ee Taordaare taught in this unit

instead'. Remind pupils to write two e's

and-not just one (which would make the
word a short vowel word; e.g., feed vs.

fed). Also remind pupils of the h in

three. Contrast three and tree.

Tell pupils that of is*the only word in

which the /v/ is not - spelled -with a v.

The o in of and ftom are pronounced like

a short u, so emphasize that they are

irregular and are spelled with an o.

28
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REGULAR
.UNIT PROGRAM WORDS SIGHT WORDS

19: back, bake
make, take
lick, like
quick
rock, joke
luck

NOTES

This unit contrasts -Vck and -Vke

words. A lot of practice should be

given on these contrasts, especially,
s,ince this is the first instance of -Vck

words in the sequence. Tell pupils that

at the end of a word, a /k/ sound is

spelled ck if the sound before it is a
short vowel,(e.g., lick, quick, rock,

luck).- It is spelled 'k e if the
sound before:it.is a- long vowel (e.g.,

bake, make, take, joke).

There are very few -uke words, and the
only -eke word is eke itself. There.

are -eck words, however: beck, check,:

deck, fleck, neck, peck, treck, wreck.

Remind pupils that /kw/....).211, as

in quick., quit, queen and 'quiz.

20: Review Week (Emphasize ee; and VC-VCe, Vck-Vke contrasts)

.

21: broke you, your Units 21-25 introduce consonant,clusteis.

cry out, our Often emphasize to'pupi -ls that'there are

free saw two consonants in these clusters ands .

..-- ....._

green 'they must listen carefully so they'll

t ., be' sure to .include both.

Stess the inclusion of r in Cr- words,

and the CrV- vs. CVr- order of letterS.
Frequent .errors are made on words having

consonant clusters and on the order of

the vowel and r in words containing an r.

Remind pupils of`the silent e in broke
and grade, and of the double e in free.
Also remind pupils that a long i at the

end of words is often spelled with a y,

as in cry, try, my, kx, Ehz,

Tell pupils that before an r, the /k/

sound is spelled with a c, as in cry

and crash.

The sight words out and saw are regularly
spelled, but their vowelelements are not

taught until second grade.
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REGULAR

UNIT PROGRAM WORDS SIGHT WORDS NOTES

Yod and your are a, 1iOle difficult for
pupils to learn at first because_they.
associate the sound /yu/ with just, the

letter u. Remind them of the pronunciation-

, of y in xe!, yet, yell and yum.

Out, our and saw are regularly spelled.
Their elements will be taught in second

grade.

22: black eat, dear Stress the 1 in Cl- words. Do 'ClV vs.

class -said CV contrasts.

glad Remind pupils of the ck in black, and
that before an 1 or r, the /k/ 'sound

4 play, dal, is spelled with a c, as in class and

wax, sax al. Also remind pupils of the Z in
flx (and cry, try, nz, shy) and of the

double s in class.

Tell pupils that a long a sound at
the end of words is written as in

play, la, Ya, Eff, tray, gray.

Stress the x.

Eat and dear are regularly spelled.
The -ea element, which is even-more
frequent than the -ee element, -will be

taught in the second grade.

Said is a very difficult_wordfor pupils
to spell. Remind them often that said -

is irregular and is spelled s-ai-d, not
s-e-d, Since they don't have the usual
sound to spelling references to follow
for the vowel, pupils will have to memorize
the a-i order in said.

23: tZ as, has, was Stress to the pupils that there are two

sleep good, look consonants (the s plus one other)_ in

shine these sC- words.

spell
stop J. Tell pupils that before a x, the /k/

- sound is spelled with a k, as in Ahx.
(A c before x would be pronounced /s/
rather than /k/.)
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REGULAR
UNIT PROGRAM WORDS SIGHT WORDS NOTES

24: self
jump
stand, send
went
fast, best
just, must

help

25: sing, thin& their

k ig
bang
long
think, thank

milk
desk

Other sk- words are skin,.skip, skim,
skid, skit, and the irregular words
skate, skunk, and skull (which should
be spelled scate and scull).

Remind pupils of the silent e-in smile,

of the two e's in sleep, and the two l's

in spell.

Point out that the /z/ sound in as,
has, and was is spelled with an s,
just as in is and his.' -

Good and look are regularly.spelled.
The element oo will be introduced

in second grade.

Pupils tend to make more errors on final

consonant clusters than an ones at the

beginning of words. Therefore, an
additional emphasis should be placed

on having the pupils listen carefully

to the words so they'll remember to

include both.consonants. Often in

their own speech, they will not
pronounce one or both of the final

consonants.

Do -VCC vs. -VC contrast (e. went-

wet, fast-fat) to help pupils ein-e711;er-

that there are two consonants in:this

unit's program words.

Remind pupils of the digraphs they'
studied, sh, th, ch that took two
letters to make one sound which was .

different from either of the individual

letter'sounds. Ea is a digraph which

works the same way.

The n before a k has the same /n/ sound

as Ea. Pupils will most likely
automatically make the /n/ to /g/ switch

before a k, as in think and thank.

But 'a. common spelling error is to

omit the n before a k. Emphasize to

the pupils that they must include both

letters, n and k, n and in the -nk

and -LIE words,
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= REGULAR
UNIT PROGRAM WORDS SIGHT WORDS NOTES

It is also important for pupils to
include both consonants in the -lk mid

-sk words. These words should be
contrasted with words ending in -ck.
Tell pupils that when there is a
consonant before a final /k/ sound,
that /k/ sound is spelled with a k.
But if it's preceded by a short vowel,

a final /k/ sound is spelled ck. Do

contrasts like desk-deck; silk-sick;
sink-sick; think-thick. )1 rank-rack. .

Have pupils distinguish between sing

and thing and between thing, think
and thank, all of which are likely to

get confused.

Pupils wIll most likely confuse there

and their. their is a very difficult_

word. Repeatedly remind pupils of

the ei spelling.

26: Review Week (Emphasize CV-CCV, VC-VCC contrasts)

27: spelling her The main problems pupils will have in

going i want this unit are remembering to include

sending been the suffix, and spelling the entire

beds, sits base word before adding the suffix.

taller, helper Tell them to.always spell the base word
.._

and then add the suffix so they'll be

sure to include everything (e.g., say e

"For the word sending, spell send and

then add i-n-t"). Do base word vs. base

word + suffix contrasts.

Pupils have difficulty with the word

going because of the two vowels (o + i)

being next to each other, and b'ecause

ilt's so often pronounced /gunna/,
/gawnna/, or /go-in/. Again, as with

the other words, stress that the pupils
write the base word, and then the suffix.

32
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REGULAR
UNIT PROGRAM WORDS SIGHT WORDS

1

28: - car, far
park
farm
start
hard, yarn

are- -
word, work

NOTES

Base words in which the final consonant
would have to be doubled'or the silent
e dropped were purposefully excluded
from this unit because pupils have
enough trouble with the simple
unchanged base + suffix words.

As usual, remind pupils to include
both consonants in -ing, in consonant
clusters ( spelling, sending, helper,
want), and in doubled consonants
(spelling, taller).

Tell pupils that the -er sound in her
is spelled the same way as the -er
suffix in taller and helper.

Pupils will probably have difficulty
with the a in want. But remind them to
include both then and the t, too.

Point out to pupils that been is spelled
with two e's. It's not spelled b -i -n -.

Been is the only ee word that isn't
pronounced with a long,e.

In-CVr=-=(as well as -CrV-)

often forget the-vowel or
and r in the wrong order-

_

correct sequence and that

words, pupils
put the vowel
Stress the
the vowel is a.

In some dialects, the r and/or the
final consonant in these words is net
prohounded. Consequently, many_pupils
err in-spelling-by omitting-the r or the

final consonant. Do contrasts between
words which-end in -r (or IS) and those
which don't, pointing out the difference
in pronunciation (d.g.,;car-cat, hard-
had), and"between different endings

(e.g., park-part).

Remind pupils that before an a, a /k/
sound is spelled c as !II car, cat, can,

call and came.

33
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REGULAR

UNIT PROGRAM WORDS SIGHT WORDS NOTES

The errors usually made for the word are

are r or ar. Remind pupils that you're
asking them to spell the word are, rather
than the letter r or the element ar,
and that there are 3 letters: a-r-e.

There will also beconfusion-because
the element -are is pronounced like
the word air (e.g., care).

The letter w often changes the
pronunciation of the following vowel
(consider wash, war, walk, water, word).

29: sir This is a difficult' unit because there

for, corn are no rules to tell the pupils _about

short when to'use -ir, -ur, or -er for their
shared profiuncration (except for in -er

shirt suffixes).

turn, hurt
bird, girl The words areprobably best learned in.

first groups (ir: sir, shirt, bird, girl,

first, ur: turnhurt, er: her,-the

-er suffix).

The -or words should be quite a bit
easier. When they occur in stressed
syllables, -ar and -or are pronounced
differently than -er, -ir, and -ur.

Remind pupils, when spelling these words,,
to include the vowel, and both the r and

the final consonant.

Also remind pupils that before an o, a
/k/ sound is spelled with a c, as in
corn, cot, and come.

30: Review Week (Emphasize suffixes, and ar, or)

Final Test

34
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SECTION IV

Exercise Contrasts

In,order to promote the pupils' .discrimination of words, exercises

will be developed in which pupils will spell word pairs that differ in

only one letter. The, contrasts listed on the following pages are those'
41

considered to be of primary jmportance for each unit. The contrasts were

chosen on the basis of errors made by pupils in the 1970 Spelling Tryout

(see TN 2-71721). In case there would not be time in any given week to

have exercises for all,the contrasts given, the contrasts are listed in

order of importance from left to right for each unit; e.g., in Unit 3;

the pupils made more error's confusing vowels before n than before t, so

the an-in contrast is listed before theat-it Contrast. Also, it is not

expected that the program developers would use all of the w pairs

listed under each contrast. However, program words, which are

capitalized, should be included in the exercises, even when their

contrasts are of low frequency (e.g., bad, bid).

Additional notes regarding the format of the following pages:

1) Program words for the given unit are listed in capital

letters, as are the program elements which are also real

words, e.g.1 at.

2)" Program words from.past units are starred.

3) If a program word is spelled with an element listed in one

of the'contrast columns, but doesn't have an appropriate

contrast, it will be listed below a dotted line in the

column which contrasts its element (e.g., the program

3 a
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word VAN,'in Unit 6, does not have a vin or vun contrast,

but since it is'spelled with the element an, it is listed

in the contrast column headed an- in -un. For such words,

the teacher can say, for example, "Remember that VAN is

spelled with an a: v-a-n. It rhymes with 222: p-a-n, and

ran: r-a-n.

4) When a single correspondence rather than a contrast is gi /en

as a column heading, the pupils should practice writing the

words listed (e.g., final -sh and -th in Unit.10, and ee

in Unit 18). Such correspondences are given when real

words do not correspond to the types of errors the pupils

tend to make. For instance, the usual error fora word

ending in sh or th is an omission of the final two

letters, but the words wi (vswith) and da (vs. dash)

do not exist.

5) The transfer words for each unit are set apart in a separate

column so that program developers and teachers will not use

these words in the exercises. Listed in single parentheses

under the transfer words in the same column are non-program

yords that can be used as transfer words for review tests,

the pretest and posttest, or as replacements for the transfer

words listed for the Unit test. The non-program words listed

\
in double parentheses in the same column, can be used as

transfer, test words if they are not used in the exercise

contrasts.

36
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1

6) For usein additional exercises, rhyming words for each

unit are listed in the section! of thispaper entitled,

"Sequence with Total Lexicon."
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EXERCISE CONTRASTS

UNIT

1: Program Words: TAP, MAT, PAT, TAP

2: at-it ip-it

at*, IT HIP, HIT

BAT, BIT SIP, SIT

HAT, HIT
SAT, SIT
pat*, pit

3: an-in

AN,, IN

PAN, PIN
TAN, tin

at-it an-at in-it

TRANSFER
' TEST WORDS

tip

sap

((pit))

at*, it* AN, at* IN, it* fin

fat, FIT FAN, fat PIN, pit ban

PAN, pat* sin,- sit*

RAN, rat (nip, rap, rp)

man, mat* ((man, sin, f t,
rat))

Additional Program Words: NAP, IF; IS, HIS

4: b-d ag-ig ad-id ad-at

BAD, DAD WAG, WIG DAD, DID BAD, bat*

BIG,
bid,
rib,

dig

DID
rid

bag, BIG
rag, rig

BAD,

HAD,

lad,

bid
hid
LID

HAD,
sad,

mad,
fad,

hat*
sat*
mat*
fat

(Have pupils
practice
writing b
&d a lot.)

Additional Program Words: AM, HIM

5: Review Week (Emphasize b-d and, aC-iC contrasts),

* Previous words from review units

38

pad
lip

(tag, hag, gag,
gap, gab, win,
pig; 'fig, ham,

tab)

((hid, had, mad,
sad; rag, bag,/
dig))
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UNIT

ag-ig-ug g-j \ at-it-ut

TRANSFER
.TEST WORDS

6: an-in-un"
ran*,
pan*,

pun

fan*,
fun

sin,

ban,

RUN
pin* ,

fin,

sun

bin

bag,

bug
jag,

jug
rag,

rug
dig,

tag,

big* ,

jig,

rig,

dug
tug

GUM,

GUM,

gab,

gag;

gig,

gut,

JAM-

jugX

jab \

jag

jig

jut

bat*,

BUT
hat*,
'hut

rat,

bit*,

hit*,

rut

bun
jut

(vat, mud, bum,
hum, pup-, tub,

,rub)
((jug, jab, tug,
bug, rug, dug,

VAN lag,.lug fun, hut, rut,
nut, hug))

Additional Program Words: UP, US; HAVE, LIVE, GIVE

7: ca,co,cu -ki ag-og

CAT, COT, bag*, bog
hag, hog
lag, log
jag, jog

CUT, KIT
cod, KID
'can, kin
(Teacher

writes
for ke-:

-cap, kept
coop, keep*
cog, keg)

Additional Pr

8: eg-ag,ig,
og,ug

BEG, big*,
bag, bug
leg, lag,
-lug

peg, pig
keg, cog

(eC-aC,iC
contrasts
are very
difficult)

DOG'

at-ot
-cat; COT

hat*, hot
pat*-, pot

rat, rot

GoT-

ogram Words: ON, OFF

en-an in
TEN, tan*,
tin*

PEN, pan*,
pin*

men, man

ed-ad, id,

od2ud- -------
BED, bad*,
bid, bud,

led, lad*,
lid*

red, rid,
rod
fed, fad

ap-op
cap, cop
map *, -mop

tap*, top

et-at 4,
ot ut

GET, got*
LET, lit,
lot

bet, bat*,
bit*, but*
pet, pat*,
pit,. pot

set, sat*,

sit*

tot i

cob i

(cab-1,- fog, hop,
pop, dot, 1pt,
jot, not, rob,
sob, nod, mom)
((cat, can, cop,
kin, hog, log,
jog, mop,' pot,

hot, cap, top))

yet
hem

(yum, zip, wax,
tax, fix, mix,
fox, jet, vet,

,wet, hen, den)
((beg, keg, leg,

fed, red, met,

met, mat* pet, let, bet,

net, not, set, men))

nut

Additional Program Words: YES, SIX, BOX; ZOO
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UNIT

9: Review Week (Emphasize eC-aC, iC; oC-aC; and c-k contrasts)

10: sh-s

SHOP, sip*
ship, sip*
shut, set
shed, sad.

(or practice
writing the
sh words)

ii:

th-t

THAT, tap
THEN, ten*
THEM, tin*
THIS, tip
than, tan*
WITH, wit

sh-h

'SHOP, hop
ship, hip*
shut, but

Additional Program Words: THE, THEY.

ch-c

CHIN, can
CHOP, cop
chat, cat*
chip, cap
chug, cog

ch-sh wh

CHOP, shop* (Practice

CHIN, shin writing:

chip, ship WHEN, WHICH

RICH, rash WHAT, WHERE)

MUCH, mush
SUCH, sash

Additional Program Word: THERE

12:

WELL, WILL
TELL, till
bell, bill
fell, fill

ILL

all

(Practice
writing:

ALL, TALL,
CALL, ball,
fall, wall)

(Contrast:
TELL, till,
WELL, WILL,

kill, CALL
lien.; bill,

fell, fill,

ull

(Practice
writing:

PULL, full,
bull).

PUT, PUSH

ell-ill-all-ull)
TALL
wall

ball, bull
fall, full

TRANSFER
TEST WORDS

-sh,-th

(Practice shot

writing: path

WITH, bath;

ASH, DASH, ((than, bath,

cash, rash, ship, shut;

sash; DISH, cash,"rash,

fish, wish; fish, rush,

rush, hush) hush, wish))

chat
chug

(chyth)

((chip))

/kw/=qu
(Teacher hall ,

writes: mill

QUIT, quick*
quill,, queen,

quiet, quack,
quiz)
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13: -e# -o#

(Practice (Practice

writing: writing:

HE

ME
SHE

BE

WE)

GO
NO
SO
yo-yo)

o
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(Practice
writing:
WHY
MY

BY)

(Teacher
writes:
cry*, try*,
fly*, sky*,
dry, fry,

spy)

14: Review Week (Emphasizes sh, th, ch, wh, ell, ill)

aCe-aC

MADE, mad; bade, bad*;
fade, fad

.

-came, can pane. pan*;
vane an*; mane, man

TAPE, tap*, cape, cap*;
gape, gap

mate, mat*; hate, hat*;
fate, fat; rate, rat

Additional -aCe Words

wade, shade

SAFE 2
sale, pale
CANE, name, same
_lane

APE

ATE, LATE, gate

GAVE, save; wave, shave

Additional Program, Words: DO, TO, WHO, DOES'

16: iCe-iC(C) Additional -iCe Words

RIDE, rid, hide, hid; side, wide
life, wife

pile, pill; mile, mill; while'

file, fir.; tile, till
dime, dim TIME

pine, pin*; wine, win; NINE,, line, vine, mine

-fine, fin; dine, din;
ripe, rip pipe, wipe

KITE, kit*; bite, bit*; .white
site, sit*; quite, quit*

FIVE
FIRE, tire, wire, hire

Additional Program Words: ONE, TWO, FOIL:

e

'4 1

TRANSFER
TEST WORDS

ho

shy

((we))

date
shape

((cape, gate,
..wade, shade,

game, lar2,
same, save,
wave, shave))

shine
dive

((ride, side,
wide; life,
wife, pile,
mile, wine,
pine, fine,
mine
bite,
quite))



17: oGe -oC

robe, rob
RODE, rod

cone, con

.HOPE, hop; pope, pop;
mope, mop; cope, ,cop

NOTE, not; tote, tot;
rote, rot; dote, dot

Additional oCe Words

hole, sole,

(whole)

HOME, dome
BONElone,
rope

MORE,.sore,
core, bore,

quote

pole, mole,

shone, tone

tore, wore,,..

shore

Additional Program Words: CU,z,SOME, LOVE, WERE

18: uCe-UC

TUBE, tub;
cube, cub

dude, dud

t.

CUTE, cut';
jute, jut .,

uCe .ee-e

rude, nude feed, fed.

RULE, mule
fume
tune
mute

peep, pep

meet, met;
beet, be

ee

see, bee,

fee, wee
.seed, weed,

need
beef

WEEK, cheek,
seek

seem
queen, 'seen

KEEP, beep,
jeep, sheep
feet, sheet

teeth

Additional Program Words: SURE, THREE, OF, FROM, HERE

Vck -Vke

BACK, BAKE; tack, T4KE;
lack, lake; sack, sake;

rack, rake; shack, shake;
quack, quake

LICK, LIKE; pick, pikeV
I

cock, coke

Vck
pack, jack,
whack

QUICK, kick,
sick, wick,

. thick, chick
ROCK, sock,
lock, tack,
dodk, shbck

NgCK;theck,'
peck, deck

LUCK, duck,
buck. suck

IL

2;

Vke
MAKE, cake,
wake

bike, hike

JOKE, woke,
poke, yoke,
choke

4

TRANSFER
TEST WORDS

code
zone

((robe, cone,
rope, shone,
quote))

peek

deep

((cube, rude,
mule, feed,
seed, weed,
beef, seek,
cheek, seem,
seen, beep,
peep, jeep,
sheep, Meet,
feet, sheet,
teeth, need))

fake
tick

((tack, sack,
quack, pack,
pick, hicV,
kick, sick,
lock, sock,
shock, duck,
deck, wake,
cake, bike,
hike, poke,
woke))
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UNIT

20: Review Week (Emphasize ee, and VCe-Vc, Vck-Vke contrasts)7 --
21: Cr-C

22:

brat, bat*
crash, cash; crab, Fab;
crop, cop

drip, dip; drive, dive;
drove, dove

FREE, fee; frame, fame
grab, gab; grill, gill;
grave, gave*
prop, pop; prick, pick
trick, tick; trap, tap*;
trip, tip; trot, tot;
trill, till; track, tack;
truck, tuck

CA
Additional Program Words:

Cl-C
BLACK, back*, bled, bed

clock, cock;.clap, cap*;
club, cub;.clash, cash
flame, fame; flee, fee;
fleet, feet; flake, fake

PLAY, pay; plan, pan *;
plop, pop; plot, pot;
plane, pane

Additional Cr- Wprds
BROKE, brave, bride, brick,
brush
CRY, crib, crush

DRUM, dry, drop, dress,
drag, drape
fry
GREEN, grin, grip, grass,
grade
press,-pride, prune
TRY, tree, trim, trade

YOU, YOUR, OUT, OUR, SAW /

aY/
'PLAY,/ DAY,

SAY, WAY,
bay, clay,
gay, gray,

hay, pay,
pray, ray,
stay, tray

Cl

block, blush,
blames bleed

CLASS, clip,
clay, click

FLY, flip,
flash, flap

glad, glass,
glee, glide,

globe
plum, plate,
plus, pluck

Additional Program Words: EAT, DEAR, SAID

43

TRANSFER
TEST MORDS

brag
ash

°

brush, brat,
,'crash, crab,

/drive,.drop,
/ dry, frame,

/ fry, grin,
grab, trip,
tree; trick,
truck))

flag

lay.

((clap, clock,
click, block,
bleed, glad,
flip, flash,
'plan, plane,

plate, may,
tray, stay,

pay))
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23: sC-s

skip, sip*; skit, sit*; SKY, skid, skim
skin, sin; skill, sill

SLEEP, seep; slip, sip*;
slit, sit*; slay, say*;
slum, sum; slash, sash;
slave, save; sleek, seek;/
slack, sack; sli k, sick;
slide, side; smash, sash; SMILE, smog, small
smack, sack
snake, sake; snip, sip*; sniff

- 41 -

Additional sC- Words

slid, slam, slim, slot,
sled, sly

snap,

snob,

SPELL,

spill,

stick,

still,

steep,

stock,

sap; snag, sag;
sob; snack, sack
sell; spin, sin;

sill
sick; stuck, suck;
sill; stale, sale;
seep; stack, sack;
sock; stun, sun;

stay, say
sway, say*;

Additional

swell, sell

Program Words:

24: nd-n-d

AND, an*
tend,°ten*

4 mend, men
wind, win
fund, fun
brand, bran
land, lad*
band, bad*
hand, had

k sand, sad

bend, bed
spend, -sped

END-
SEND
STAND

s*_ -t

FAST, fat
BEST, bet
JUST, jut
past, pat*
bust, but*
nest,'net
pest, pet
West, wet

MUST

spot, spy, spine, spoke,
speck

STOP, stiff, stuff, stab,
stem, stall, state,
stole, stove -

swim, swam, swish,
sweet

AS, HAS,-WAS, GOOD, LOOK

TRANSFER
TEST WORDS

smell

-slap

((skin, skip,
slap, slip,
slide, small,
snap, snack,
spin spill,
stop, stay,

stick))

zit -n-t mp-m-p
ANT, an*, camp, cap dent

at* clamp, clam, rust

WENT, wet -clap

pant, pan*, ramp, ram
pat* hUMp, hum

tent, ten* bump, -bum

stunt, stun plump, plum
plant, plan slump, slum
hint, hit* tramp, trap

sent, set 'limp, lip-

bent, bet chimp, chip
lent, let pump, pup
hunt, but
chant, chat IMP

JUMP

Additional Program Words: ELF, SELF, HELP

4 4

(grand, rent,

spent, mint,
print, test,
rest, chest,
blast, dust,
last, trust)
((land, sand,
band, hand,
bend, past,
nest, west,
plant, tent,
bent, sent,
hint hunt,
limp, pump,
bump; camp))



UNIT

25: ng-n-g

BANG.; ban,

.bag
SING, sin
THING, thin
KING, kin
LONG, log
wing, win,
wig*

rang, ran*,
rag
rung, run*,
rug
sung, sun
sang, sag
ring, rig
hung, hug
stung, stun

-42-

nk-n
TT K, in*

THINK, thin
THANK, than
pink, pin*
wink, win
sink, sin
rank, kan
tank, tan
bank, ban .

plank, plan
sunk, sun
bunk, bun

JCk-Vtk

Tr K
DESK,

sink,

, thick

deck,
silk, sick

link, lick
stink, stick
sank, sack
rank, rack
bank, back*
crank, crack
sunk, suck
bunk, buck
dunk, duck
chunk, chuck
trunk; truck
task, tack
brisk, brick

ASK
MILK

Additional Program Words: WANT, THEIR, HAPPY

TRANSFER
TEST WORDS

ham
pink

(bring, swing,
song, mink,
drink, drank,
junk, mask)
((thing,.ring,
wing, sang,
rang,; wink,

bank, stung))

26: Review Week (Emphasize CV-CCV, VC-VCC contrasts)



UNIT

27: Base-Base + ing
,SPELLING

go*, GOING
send*, SENDING
box*, boxing
wax*, waxing
tell*, telling
yell*, yelling
pull*, pulling
dash*, dashing
mess*, messing
play *, playing

say*, saying .

go*, going
keep*, keeping
lick*, licking
cry*, crying
try*, trying
fly*, flying
jump*, jumping
stand*, standing
sing*, singing
think*, thinking
bang*, banging

28:

-43-

Base-Base + s Base-Base + er

TRANSFER
TEST WORDS

faster
sleeping

((jumping, boxing,

bed*,
sit*,

hit*,

bat*,

BEDS
SITS
hits
bats

help*, HELPER
tall*, TALLER
box*, boxer
play, player

pan*, pans jump*, jumper_ telling, keeping,

pin*, pins sine:, singer 'licking, standing,

fit*, fits think*, thinker hits, bats,

wag*, wags rock*, rocker pans, pins,

wig*, wigs long*, longer fits', runs,

dad*, dads rich*, richer kids, dogs,

lid*,

van*.,

run*,

cot*,

cut*,

cap*,

kid*,

lids
vans
runs
cots

cuts
caps

kids

black*,. blacker shops, weeks,
keeps, boxer,
rocker- longer;___
richer))

dog*, 'dogs

shbp*, shops
.chin*, chin's

cane*, canes
tape*, tapes
hide*, hides
dime*, dimes
fire*, fires
home*, homes
bone *,. bones

week*, weeks,
keep*, keeps

HER, WANT, BEENAdditional Program Words:

ar(C)-aC
ART, at*
ARM, am*
HARD, had*
PARK, pat*
CAR, cat*
FAR, fat
bar, bat*

.

.jar, jam

cart, cat*

(Point out not only that the r .

must be included. in Vr(C) words,
but also how the r changes the

vowel pronunciation)

ar-arC

FAR, FARM
CAR, card,
cart

star, START
bar, bark,
barn

_ arC-arC

ARM, ART
HARD, harm
PARK, part
YARN', yard

card, cart
barn, bark
charm, chart

Additional Program Words: ARE, WORD, WORK

46

barn
dart

(smart, dark)
((bar, star, .

card, mark,
jar, bark,
part, yard))



UNIT

29: Vr(C)-VC
SIR, sit*
FOR, fox
CORN, cot*
BIRD, bid
SHORT, shot
HURT, but
FIRST, fist
TURN, tub
fur, fun

OR-

- 44 -

Vr-VrC VrC-VrC

FOR, fort, SHIRT, SHORT

forM, fork SHIRT, skirt
TURN, torn
CORN, cork
SHORT, sport
firm,*form

(Point out not only that the r
must-be included in Vr(C) words,
but also how the r changes did
vowel pronunciation.)

er-ir-ur
(Teacher writes:

er: her*, -er

suffix;

ir: SIR, SHIRT,

BIRD, GIRL,
FIRST,
stir, dirt,
flfrt,

skirt;
_

ur: HURT, TURN,
burn, fur, surf,
nurse)

30: _Review Week: (Emphasfae suffixes and ar, or)

47

TRANSFER
TEST WORDS

born
sort

(port)

((fort, fork,
stir, dirt,
sport, torn,
cork))



b

- 45 -

Section V

ALPHABETICAL LIST OF PROGRAM WORDS

UNIT
REGULAR
WORDS UNIT

REGULAR
WORDS

A all* 12 D dad

am 4 dash

an* 3 day

and* 24 .,
did

ant 24 dish
ape*, - 15 desk
arm* 28 dog*

art* 28

ash* 10 E elf*
ask 25 end*

at* 1

ate* 15, F fan
far

B back 19 farm

bad 4 fast
bake 19 fire

bang 25

bat 2
/first

it

be 13 five

bed 8 fly

beds .27 for

beg 8' free

best 24

big 4 G gave ,

bird 29 get

bit 2 girl

black 22 ao

bone 17 going

box 8 got

broke 21 gkeen

but 6 gum

by 13

H had

C call 12 hard
came 15 hat

can 7 ha

cat 28 help

car 22 helper

class 7 him

cot 29 hip

corn 21 hit

cry 7 home

cut

cute

18 hope
hurt

CH chin 11

chop 11

* Program Elements which are also read words

4 3

SIGHT
WORDS UNIT

4
10

22

4

10

25

7

24 .

A

B

C

D

E

a

as

are

been
come

dear
do
does
at

1

23

28

27

17-

22

15

15

22

24 F four 16

from 19

3 G giVe .6

28 good 23

28 H has 23

24 have 6

16 here 18

29 has 3

3 I I 2

16 is 3

22 L live 6

29 look 23

21 love 17

0 of 19

15 off 7'

8 one 16

29 our 21

13 out 21

27 P push 12

7 put 12

21' S said/ 22

6 saw 21

come 17

4 sure 18

28 T the 10

2 their 25

13 there ,11

24 they 10

27 three 18

4 to 15

2 two 16'

2 W want 27

1 -7 was 23

17 were 17

29 what 11

where 11

who 15

word 28

work 28

Y you 21

your 21

Z zoo 8



REGULAR
WORDS UNIT

REGULAR
,WORDS UNIT

REGULAR
WORDS 'UNIT

I if 3 Q quick 19 TH thank 25

ill* 11 quit 12 that 10

imp*
in*

ink*

24

3
25

R ran
rich

3

11

them
then
thing

10

10

25

it* ? ride 16 think 25

rock .19 this 10

J jam 6 rode 17

joke 19 rule 18 U up 6

jump 24 run 6 us 6

just 24
S safe 15 W wag 4

K keep 18 sat 2 way 22

kid 7 say 22 week 18

king 26 self 23 well 12

kit -7 send 23 went 24

kite 16 sending 27 wig 4

sing 25 will 12

L late 15 sir 29 with 10

let D 8- sit 2

lick 19 sits 27 WH when 11

lid 4 six 8 which 11

Like ,
' 19 sky 23 white 16

long 25 sleep 23 why 13

luck 19 smile 23

so 13 Y yarn 28

M ' made 15 spell 23 yes 8

make 19 spelling 27

map 1 stand 23

mat 1 start 27

me 13 stop 23

milk 25 such 11

miss 12

more 17 SH she 13

much 11 shirt 29

must 24 shop 10

my 13 short 29

N nap 3 'T take 19

nine 16 tall .12

no 13 taller 27

note 17 tan 3

tap 1

0 on 7 tape 15

or* 28 tell 12

ten .8

P pan 3 time 16

pat . 1 try 21

park 28 tube 18

pen 8 turn 29

pin 3

play 22

pull 12

49



SECTION VI

Sequence.With Total Lexicon

The following is a list of words that enter the sequence with the

introduction 'of each new Unit and'its component elements. Such a list

will be useful to the spelling prOgram developers as they formulate the

daily lesson exercises. The list will also be useful to the teacher,

who can devise additional "rhyming" exercises as the class needs them,

if she so desires'.

The words are divided into three columns, according.to whether the

words are composed of: 1) consonants from the given unit and from former

units combined with elements from the given unit; 2) consonants From the

givenAlfirt combined with elements from former units; and 3) consonants

combined with elements that are listed in'parentheses under the "Unit"

column (e.g., am in Unit 4.)', and other regularly-spelled.words whose

elements are not listed but whose component consonant(s) and vowel have

been introduced (e.g., if in Unit 3). Under the column, "Unit Consonants +

Past Elements," the words are listed by their initial consonants rather

than by their ending elements.
4

Properfdames are not included because of their use of capitals.

The words listed in ,capital letters are the program words (those words

chosen to be taught and tested in the spelling program), and the unit's

elements that are also.real words. The words in parentheses are quite

low frequency and so probably will not be known by the pupils. The

parentheses around these words are omitted in Units 15-19 to avoid

confusion due to the additional use of double parentheses in those units.

The transfer test words are listed in a separate column as a

reminder that they are not to be used in lesson or rhyming exercises.

50,



M
I
T
T

1
:

m
,
 
p
,
 
t

a
,
 
a
p
,
 
a
t

2
:

b
,
 
h
,
 
s

i
p
,
 
i
t

3
:

f
,
 
n
,
 
r

a
n
,
 
i
n

4
:

d
,
 
g
,
 
1
,
 
w

a
d
,
 
i
d
,
 
a
g
,
 
i
g

(
a
m
,
 
i
m
;

a
b
,
 
i
b
)

5
:

R
E
V
I
E
W
 
W
E
E
K

S
E
Q
U
E
N
C
E
 
W
I
T
H
 
T
O
T
A
L
 
L
E
X
I
C
O
N

C
O
N
S
O
N
A
N
T
S
 
+

U
N
I
T
 
E
L
E
M
E
N
T
S

M
A
P
,
 
T
A
P

A
T
,
 
M
A
T
;
 
P
A
T

H
I
P
,
 
S
I
P

I
T
,
 
B
I
T
,
 
H
I
T
,
 
S
I
T
,

p
i
t

A
N
,
 
F
A
N
,
 
R
A
N
,
 
P
A
N
,
 
T
A
N
,

m
a
n

I
N
,
 
P
I
N
,
 
t
i
n
,
 
(
s
i
n
,
 
b
i
n
)

D
A
D
,
 
H
A
D
,
 
'
B
A
D

m
a
d
,
 
l
a
d
,
 
s
a
d
,
 
(
f
a
d
)

D
I
D
,
 
L
I
D
,
 
b
i
d
,
 
h
i
d
,
 
r
i
d

W
A
G
,
 
t
a
g
,
 
b
a
g
;
 
h
a
d
,

s
a
g
,
 
r
a
g
,
 
(
g
a
g
,
 
l
a
g
)

W
I
G
,
 
B
I
G
,
 
d
i
g
,
 
p
i
g
,

f
i
g
,
 
(
r
i
g
,
 
g
i
g
)

U
N
I
T
 
C
O
N
S
O
N
A
N
T
S

+
 
P
A
S
T
 
E
L
E
M
E
N
T
S

B
A
T

H
A
T

S
A
T

F
I
T
,
 
f
a
t

N
A
P
,
 
(
n
i
p
)

R
A
T
,
 
r
i
p

d
i
p
,
 
(
d
i
n
)

g
a
p

l
a
p
,
 
l
i
t
 
4
b
.

w
i
t
,
 
w
i
n

(
)
 
E
L
E
M
E
N
T
S
'
+

O
T
H
E
R
 
R
E
G
U
L
A
R
-
W
O
R
D
S

I
F A
M
,
 
d
a
m
,
 
h
a
m
 
(
r
a
m
,
 
b
a
m
)

H
I
M
,
 
d
i
m
,
 
r
i
m

t
a
b
,
 
(
d
a
b
,
 
g
a
b
,
 
l
a
b
)

f
i
b
,
 
r
i
b

T
R
A
N
S
F
E
R

W
O
R
D
S

t
i
p
*

s
a
p

f
i
n

b
a
n

p
a
d

l
i
p

*
R
e
m
e
m
b
e
r
 
t
h
a
t
 
t
r
a
n
s
f
e
r
 
w
o
r
d
s
 
s
h
o
u
l
d
 
n
o
t

b
e
 
i
n
c
l
u
d
e
d
 
i
n
 
l
e
s
s
o
n
 
o
r
 
r
h
y
m
i
n
g
 
e
x
e
r
c
i
s
e
s

b
e
c
a
u
s
e
 
t
h
e
y
 
w
i
l
l
 
b

u
s
e
d
 
t
o

t
e
s
t
 
t
h
e
i
r
 
a
b
i
l
i
t
y
 
t
o
 
s
p
e
l
l
w
o
r
d
s
 
t
h
a
t
 
h
a
v
e
 
t
h
e
 
s
a
m
e
 
e
l
e
m
e
n
t
s
 
t
h
e
y
'
v
e
 
l
e
a
r
n
e
d
,

b
u
t
 
w
h
i
c
h
 
t
h
e
y
 
h
a
v
e
n
'
t
 
s
p
e
l
l
e
d
 
o
r

r
h
y
m
e
d
 
b
e
f
o
r
e
.



U
N
I
T

6
:

j
,
 
v

u
,
 
u
n
,
 
u
t
;

u
g

r
(
u
p
,
 
u
s
;

u
b
,
 
u
d
,
 
u
m
)

C
O
N
S
O
N
A
N
T
S
 
+

U
N
I
T
 
E
L
E
M
E
N
T
S

R
U
N
,
 
s
u
n
,
 
f
u
n
,
 
g
u
n

(
p
u
n
,
 
n
u
n
)

B
U
T
,
 
h
u
t
,
 
r
u
t
,
 
n
u
t
,

(
t
u
t
,
 
g
u
t
)

t
u
g
,
 
b
u
g
,
 
r
u
g
,
 
h
u
g
,

d
u
g
,
 
(
m
u
g
,
 
l
u
g
,
 
j
u
g
)

7
:

c
,
 
k

D
O
G
*
,
 
h
o
g
,
 
f
o
g
,
 
l
o
g
,

o
,
.
o
g
*
,
 
o
t
;

(
j
o
g
,
 
c
o
g
,
 
b
o
g
)

O
p

"
C
O
T
,
.
 
G
O
T
,
 
p
o
t
,
 
h
o
t
,

(
o
n
;
 
o
b
,
 
o
d
,
 
o
m
)

r
o
t
,
 
d
o
t
,
 
n
o
t
;
 
l
o
t
,

(
j
o
t
)

t
o
p
,
 
c
o
p
,
 
m
o
p
,
 
p
o
p
,

h
o
p
,
 
(
b
o
p
,
 
l
o
p
)

8
:

C
F
I

x
,
 
y
,
 
z

e
,
 
e
d
,
 
e
g
,
 
e
n
,

e
t (
e
s
;
 
e
m
)

(
i
x
,
 
o
x
;
 
a
x
)

9
:

R
E
V
I
E
W
 
W
E
E
K

1
0
:

s
h
,
 
t
h

a
s
h
,
 
i
s
h

(
u
s
h
)

(
a
t
h
,
 
i
t
h
)

B
E
D
,
 
f
e
d
,
 
r
e
d
,
 
l
e
d
,

.

(
w
e
d
)

L
E
G
,
 
b
e
g
,
 
(
p
e
g
,
 
k
e
g
)

P
E
N
,
 
T
E
N
,
 
m
e
n
,
 
h
e
n
,

d
e
n

G
E
T
,
 
L
E
T
,
 
m
e
t
,
 
p
e
t
,
'
b
e
t
,

s
e
t
,
 
n
e
t
,
 
w
e
t
,
 
j
e
t
,

v
e
t

A
S
H
,
 
D
A
S
H
,
 
m
a
s
h
,
 
r
a
s
h
,

c
a
s
h
,
 
(
b
a
s
h
,
 
h
a
s
,

s
a
s
h
,
 
g
a
s
h
,
 
l
a
s
h
)

D
I
S
H
,
 
f
i
s
h
,
 
w
i
s
h

-
 
4
9
 
-

U
N
I
T
 
C
O
N
S
O
N
A
N
T
S

+
 
P
A
S
T
 
E
L
E
M
E
N
T
S

(
j
a
g
,
 
j
i
g
)

V
A
N
,
 
(
v
a
t
)

C
A
T
,
 
C
A
N
,
 
c
a
p

(
c
a
b
,
 
c
a
d
)

K
I
D
,
 
K
I
T
,
 
(
k
i
n
)
"

z
i
p
,
 
z
i
g
-
z
a
g
,

(
z
a
p
)

S
H
O
P
,
 
s
h
i
p
,

s
h
u
t
,
 
(
s
h
e
d
,
 
p
i
n
,

.
s
h
a
g
,
 
s
h
u
n
)

'

T
H
A
T
,
 
T
H
E
N
,
 
t
h
a
n

t
h
i
n

(
)
 
E
L
E
M
E
N
T
S
 
+

O
T
H
E
R
 
R
E
G
U
L
A
R
 
W
O
R
D
S
.

J
A
M
,
 
j
a
b

U
P
,
 
p
u
p
 
(
s
u
p
)

U
S
,
 
b
u
s
;
 
(
p
u
s
)

G
U
M
,
 
b
u
m
,
 
h
u
m
,
 
s
u
m
,
 
(
r
u
m
)

t
u
b
,
 
r
u
b
,
 
(
p
u
b
,
 
h
u
b
,
 
s
u
b
)

m
u
d
,
 
b
u
d
,
 
(
d
u
d
)

O
N
*
,
 
c
o
n
,
 
n
o
n
-

m
o
b
,
 
s
o
b
,
 
r
o
b
,
 
j
o
b
 
(
g
o
b
)

n
o
d
,
 
r
o
d
,
 
g
o
d
,
 
(
m
o
d
)
,

p
o
d
,
 
s
o
d
,
 
c
o
d

m
o
m

Y
E
S
,
 
y
u
m
,
 
(
y
a
m
)

a
x
,
 
w
a
x
,
 
t
a
x
 
(
s
a
x
)

S
I
X
,
 
m
i
x
,
 
f
i
x

B
O
X
,
 
O
X
,
 
f
o
x
,
 
(
p
o
x
,
 
l
o
x
)

T
H
I
S
,
 
T
H
E
M

(
s
h
a
m
)

r
u
s
h
,
 
h
u
s
h
,
 
c
m
u
s
h
,
 
g
u
s
h
)

b
a
t
h
 
(
h
a
t
h
)

W
I
T
H

T
R
A
N
S
F
E
R

W
O
R
D
S

b
u
n

j
u
t

t
o
t

c
o
b

y
e
t

h
e
m

s
h
o
t

p
a
t
h
'



c
n

U
N
I
T

1
1
:

c
h
,
 
w
h

(
i
c
h
,
 
u
c
h
)

1
2
:

q
u
,
 
e
l
l
,
 
i
l
l

a
l
l
,
 
u
l
l

-
s
s

h
e
l
l
,
 
f
e
l
l
,
 
y
e
l
l
,
 
s
e
l
l

(
-
f
f
,
 
d
d
,
 
g
g
,
 
z
z
)

(
d
e
l
l
,
 
j
e
l
l
,
 
p
e
l
l
-
m
e
l
l
)

I
L
L
,
 
W
I
L
L
,
 
H
I
L
L
,
 
C
H
I
L
L
,

b
i
l
l
,
 
f
i
l
l
,
 
k
i
l
l
,
 
p
i
l
l
,

(
r
i
l
l
,
 
s
i
l
l
,
 
t
i
l
l
,

d
i
l
l
,
 
g
i
l
l
)

A
L
L
,
 
T
A
L
L
,
 
C
A
L
L
,
 
b
a
l
l
,

.
f
a
l
l
,
 
w
a
l
l

(
m
a
l
l
,
 
g
a
l
l
)

L
J
U
L
L
,
 
b
u
l
l
,
 
f
u
l
l

p
a
s
s
,
 
(
l
a
s
s
,

s
a
s
s
,

m
a
s
s
)

M
I
S
S
,
 
k
i
s
s
,
 
h
i
s
s

,
m
e
s
s
,
 
l
e
s
s
 
(
c
h
e
s
s
)

t
o
s
s
,
 
l
o
s
s
 
(
m
o
s
s
)

f
u
s
s
,
 
(
m
u
s
s
,
 
c
u
s
s
)

1
3
:

-
e
,
 
-
o
,
 
-
y

M
E
,
 
H
E
,
 
S
H
E
,
 
B
E

w
e
 
(
y
e
)

G
O
,
 
N
O
,
 
S
O
,
 
y
o
-
y
o

M
Y
,
 
W
H
Y
,
 
B
Y
,
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n
g
,
 
r
e
s
t
i
n
g
,
 
j
e
s
t
i
n
g

b
u
s
t
i
n
g
,
 
r
u
s
t
i
n
g
,
 
d
u
s
t
i
n
g
,
 
t
r
u
s
t
i
n
g

S
I
N
G
i
n
g
,
 
r
i
n
g
i
n
g
,
 
b
r
i
n
g
i
n
g
,
 
s
t
i
n
g
i
n
g
,

s
w
i
n
g
i
n
g
,

c
l
i
n
g
i
n
g
,
 
f
l
i
n
g
i
n
g

B
A
N
G
i
n
g
,
 
h
a
n
g
i
n
g
,
 
c
l
a
n
g
i
n
g

l
o
n
g
i
n
g

T
H
I
N
K
i
n
g
,
 
s
i
n
k
i
n
g
,
 
l
i
n
k
i
n
g
,
 
w
i
n
k
i
n
g
,

d
r
i
n
k
i
n
g
,

s
t
i
n
k
i
n
g
,
 
b
l
i
n
k
i
n
g
,
 
c
l
i
n
k
i
n
g
,
 
p
l
i
n
k
i
n
g

T
H
A
N
K
i
n
g
,
 
b
a
n
k
i
n
g
,
 
c
r
a
n
k
i
n
g
,
 
c
l
a
n
k
i
n
g

h
o
n
k
i
n
g

d
u
n
k
i
n
g
,
 
j
u
n
k
i
n
g

M
I
L
K
i
n
g

m
a
s
k
i
n
g
,
 
b
a
s
k
i
n
g

r
i
s
k
i
n
g
,
 
f
r
i
s
k
i
n
g

(
A
n
y
 
n
o
u
n
s
 
o
r
-
v
e
r
b
s
w
h
o
s
e
 
p
l
u
r
a
l
 
o
r
 
t
h
i
r
d
 
p
e
r
s
o
n
 
s
i
n
g
u
l
a
r

i
s
 
f
o
r
m
e
d
 
b
y
 
t
h
e
 
b
a
s
e
 
w
o
r
d

s
.

T
h
i
s
 
i
n
c
l
u
d
e
s
 
-
V
C
e
 
w
o
r
d
s
.
)

T
A
L
L
E
R
,
 
H
E
L
P
E
R

B
O
X
e
r
,
 
m
i
x
e
r
,
 
p
i
c
k
e
r
,
 
k
i
c
k
e
r

P
L
A
Y
e
r
,
 
S
P
E
L
L
e
r
,
 
b
l
e
e
d
e
r
,

b
l
u
f
f
e
r
,
 
c
l
i
c
k
e
r

J
U
M
P
e
r
,
 
'
d
a
m
p
e
r
,
 
h
u
n
t
e
r
,
 
t
e
s
t
e
r
,

d
u
s
t
e
r

S
I
N
G
e
r
,
 
T
H
I
N
K
e
r
,
 
s
w
i
n
g
e
r
,

d
r
i
n
k
e
r
,
 
s
t
i
n
k
e
r

L
O
N
G
e
r
,
 
Q
U
I
C
K
e
r
,
 
t
h
i
c
k
e
 
'
r
,
 
s
i
c
k
e
r
,

m
a
l
l
e
r
.

T
A
L
L
e
r
,
 
R
I
C
H
e
r
,
 
B
L
A
C
K
e
r
,
 
s
t
i
f
f
e
r
,
 
s
w
e
e
t
e
r
,

g
r
a
n
d
e
r
,
 
d
r
u
n
k
e
r

R
O
C
K
e
r
,
 
l
o
c
k
e
r
,
 
d
r
e
s
s
e
r
,
 
t
r
u
c
k
e
r
,

t
a
n
k
e
r
,
 
b
a
n
k
e
r
,

f
l
i
c
k
e
r
,
 
s
l
i
c
k
e
r
,
 
b
l
e
n
d
e
r
,
 
b
u
m
p
e
r

4

T
R
A
N
S
F
E
R
 
W
O
R
D
S

6



U
N
I
T
'

4.
C
O
N
S
O
N
A
N
T
S
 
+
 
U
N
I
T
 
E
L
E
M
E
N
T
S

2
8
:

a
r
,
 
a
r
k
,
 
a
r
m

C
A
R
,
 
F
A
R
,
 
b
a
r
,
 
j
a
r
,
 
t
a
r

a
r
t

J
s
t
a
r
,
 
s
c
a
r
,
 
(
p
a
r
,
 
m
a
r
)

(
a
r
d
,
 
a
r
n
)

P
A
R
K
,
 
b
a
r
k
,
 
m
a
r
k
,
 
s
h
a
r
k
,

d
a
r
k

s
p
a
r
k
,
 
(
l
a
r
k
,
 
h
a
r
k
,
 
s
t
a
r
k
)

A
R
M
,
 
F
A
R
M
,
 
h
a
r
m
,
 
c
h
a
r
m

M
I
T
,
 
S
T
A
R
T
,
 
p
a
r
t
,
 
c
a
r
t
,

c
h
a
r
t
,
 
s
m
a
r
t
,
 
(
t
a
r
t
,
 
m
a
r
t
)

2
9
:

i
r
,
 
o
r
,

o
r
n
,
 
o
r
t

(
i
r
t
,
 
i
r
d
,
 
i
r
l
,

i
r
s
t
,
 
u
r
n
,

.

u
r
t
;
 
u
r
)

3
0
:

F
I
N
A
L
 
T
E
S
T

c
.

(
)
 
E
L
E
M
E
N
T
S

T
R
A
N
S
F
E
R
 
W
O
R
D
S

H
A
R
D
,
 
y
a
r
d
,
 
c
a
r
d

b
a
r
n

Y
A
R
N
,
 
d
a
r
n

d
a
r
t

S
I
R
,
 
s
t
i
r
,
 
(
f
i
r
)

S
H
I
R
T
,
 
d
i
r
t

b
o
r
n

O
R
,
 
F
O
R
,
 
(
n
o
r
)

s
k
i
r
t
,
 
f
l
i
r
t

s
o
r
t

S
H
O
R
T
,
 
p
o
r
t
,
 
s
o
r
t
,
 
f
o
r
t
,
 
;
s
n
o
r
t
)

'
B
I
R
D
,
 
(
g
i
r
d
)

C
O
R
N
,
 
h
o
r
n
,
 
m
o
r
n
;
 
s
c
o
r
n
,
 
s
h
o
r
n
,

G
I
R
L
,
 
w
h
i
r
l

t
o
r
n
,
 
w
o
r
n

F
I
R
S
T

T
U
R
N
,
 
b
u
r
n
,

(
c
h
u
r
n
)

H
U
R
T
,
 
(
b
l
u
r
t
)

f
u
r
,
 
(
b
l
u
r
,
 
s
l
u
r
,
 
s
p
u
r
)
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