
DOCUMENT RESUME

ED 10,8 138, CS 001 906

AUTHOR Niederaeyer, Fred; Fischer, Kathi
TITLE Prototype Development of an Instructional Improvement

Kit for the Beginning Reading Program.
INSTITUTION Southwest Regional Laboratory for Educational

Research and Development, Los Alamitos, Calif.
SPONS AGENCY Office of Education (DHEW), Washington, D.C.
REPORT NO MIL-TN-3-72-27
PUB DATE Jul 72
NOTE 54p.

FORS PRICE
DESCRIPTORS

HF-$0.76 HC-$3.32 PLUS POSTAGE
*Beginning Reading; Elementary Education;
*Instructional Improvement; *Instructional Programs;
*Program Evaluation; *Reading Instruction

ABSTRACT

The deielopment of a stra& gy for increasing pupil
p rformance in the Southwest Regional Labor ry (SWRL) Beginning
R ading Program (BRP) is described in the intro ctory section of
this document. This strategy, or support system, itembodied in "The
Instructional Improvement Kit," presented as an appendix to the
document. The kit is designed for both program assessment and
instruction,and instructional improvement. In the program assessment
section, suggested procedures for monitoring the BRP are discussed
and practice opportunities are provided. The primary instrument for
program assessment is the Class Performance Chart, which allows a
teacher or administrator to record actual class, performance data and
unit completion dates for each unit of the BRP and to, compare them
with performance and paCing criteria established prior to beainning
the program. In the instructional improvement section, procedures are
outlined for isolating the source of apparent problems and for

1prescribing appropriate remedies. Accompanying the text is a workbook
that furnishes data for the practice exercises and contains answers
to and explanations of each of the items. (LL)

***********************************************************************
* Documents acquired\ by ERIC include many informal unpublished
* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. nevertheless, items'of marginal *
.* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *
* Via the ERIC Document Reproduction Service (EDRS). EDRS is not , *
* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original. *
***********************************************************************



I I

DATE: July 17, 1972

NO: TN 3-72-27

U S DEPARTMENT OF HEALTH
EDUCATION & WELFARE
NATIONAL [PESTI ruTE OF

EDUCATION
VI NT It.. I4i f N kf Pk0

0', I II v kE, .,1, PoN,
1.1 Pt K505 kr,..N ZS '1(15

PtpN' , ,114 OPINIONS
I., IF () DO Nt I NF. t tv kE Pkt
N' U.1 1141 N. ,P,Nk.t 15,'011.111 III

tl., ce, POt

SOUTHWEST REGIONAL LABORATORY
TECHNICAL NOTE

TITLE: PROTOTYPE DEVELOPMENT OF AN INSTRUCTIONAL IMPROVEMENT KIT FOR

THE LEG INNING READING PROGRAM

AUTHOR: Fred Niedermeyer and Kathi Fischer

ABSTRACT

One strategy for increasing pupil performance in an instruc-

tional program is to develop various support systems to augment the

basic program. This report describes the development of one such

system, the Instructional Improvement Kit. The kit includes moni-

toring and intervention materials and procedures for teachers and

administrators. Although geared for use with the BRP, the kit also

serves as a prototype component for other instructional programs.

I. ,In,nt to intended for internist staff distrtbut Ton and US, Permi11In to reprint or quote (morn his

,
IS or In pm, should be obtained from SMITI ,

4665 Lampson Ave., Los Alamitos, CA.

2

,/



A

PROTOTYPE DEVELOPMENT OF AN INSTRUCTIONAL IMPROVEMENT KIT FOR THE

BEGINNING READING PROGRAM

Fred Niedermeyer and Kathi Fischer

One strategy for ensuring maximum performance of an instructional

prograMis to develop various support systems for the basic instructional

program. With the SWRL Beginning Reading Program, the development of

these additional systems has been a continuous process. A number of

support systems have been developed, including a Tutorial System

(Niedermeyer and Ellis, 1970), a Teacher Training System (Niedermeyer,

1970), a home-based Parent-Assisted Learning Program (Niedermeyer, 1969),

and a parent-administered Summer Reading Program (Sullivan and Labeaune,

1970).

This paper describes the prototype development of another support

system for the Beginning Reading Program, the Instructional Improve-

ment Kit. This system provides teachers* administrators, and super-

visors with the means (1) to periodically summarize pupil achieve-

ment and instructional pacing data throughout the year, (2) to compare

these data with pre-determined acceptability threshholds (SWRL-suggested

or other), and (3) to analyze instructional problems and generate modi-

fications designed to improve substandard results. The kit can be used

by teachers as a self-monitoring mechanism or by administrators and

supervisors with one or more teachers in a school or district.
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The self evident need for monitoring instruction has been confirmed

by SWRL experience. Pacing difficulties (e.g., delaying the initiation

of instruction or moving too slowly through a program) have been especial,-

ly naticeable (LaBouff and Bailey, 1971). Other difficulties related to

basic classroom instruction have also been evident. However, the pri-

mary consideration in developing this type of instructional support

system has not been the monitoring aspect (i.e., identifying substan-

dard performance and pacing as it occurs during the year), but the im-

provement aspect. That is, consideration of what recourse teachers and

administrators have, once problems are identified, how they can isolate

the sources ofApparent problems, and what modifications should be

initiated to resolve each type of problem.

The monitoring and improvement procedures contained in the

41111

Instructional Improvement Kit represent an initial attempt to address

these questions. The procedures are based on data gathered from

numerous sources during the past few years (i.e., tests, teacher meet-

ings, classroom observations, questionnaires). Subsequent tryouts

in actual school settings will determine the kit's effectiveness in

further improving pupil achievement in the Beginning Reading Program.

In addition, the kit can serve as a prototype component for other in-

structional programs.

THE INSTRUCTIONAL IMPROVEMENT KIT

Use of the Instructional Improvement Kit involves workin& through

a 20-page text and completing a series of practice items designed to
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simulate actual monitoring and intervention procedures. Accompanying

the text is a workbook that furnishes data for the practice exercises

and contains answers and explanations to each of the items.

The kit is divided according to its two functions: (I) Program

Assessment and (II) Instructional Improvement. In the first section,

suggested procedures for monitoring the 3RF are discussed and appropriate

practice opportunities Orovided. The primary mechanism for monitoring

the BRP is the Class Performance Chart. This chart allows a teacher or

administrator to record actual class performance data and unit completion

dates for each unit of the BRP and to compare these data with performance

and pacing criteria established prior to beginning the program. School

personnel may determine their own criteria, or they may use the SWRL-

suggested criteria detailed-1K thecpext. In either case, these assessment

procedures provide a simple yet effective means for determining the

existence of instructional difficulties.

In the second section, procedures are outlined for isolating tha

source of apparent problems and for prescribing appropriate remedies.

By examining data from Class Record Sheets and from the Class Performance

Chart, it is sometimes possible to pinpoint the difficulty, be it related

to pacing or performance. A Lesson Observation Data Sheet is included

for assistance in identifying problems related to instructional procedures.

Throughout the kit, numerous practice opportunities are provided.

Several of the items require following suggested procedures for completing

the Class Record Sheet and the Lesson Observation Data Sheet. Other'

*1
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items involve the analysis of simulated data and the prescription of

appropriate intervention procedures for apparent difficulties.

Tryout of the Instructional Improvement Kit

A tryout of the Instructional Improvement Kit was conducted by

the authors during a two -weep period in June. Three kindergarten

teachers, two principals, and two curriculum coordinators from school

_districts in the Los Angeles metropolitan area were invited to partici-

pate in the tryout. All participants were using the Beginning Reading

Program in, their schools.

In a series of individual sessions, each of the participants was

asked to work throu3h the kit and complete the practice items. They

were encouraged to voice their comments, questions, and criticisms to

the staff member conducting the tryout. These reactions were recorded

in writing. Written responses to the practice items were also collected.

Each of the individual tryout sessions lasted approximately one and

one-half hours. The results are summarized below.

Reactions of Teachers. Administrators and Supervisors,

Responseto the kit was enthusiastic. All participants favored the

use of such a kit in implementing the Beginning Reading Program. Without

exception, each of the participants found the use of performance and

pacing criteria a helpful and sensible idea, and none objected to the

particular SWRL-suggested criteria presented in the kit's monitoring

procedures. All of the participants were particularly interested in

the Class Performance Chart and Lesson Observation Data Sheet, which

they found simple to use and directly applicable for program monitoring

and intervention.
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The tryout served to generate a number of comments related to the

presentation of material in the text. The most significant and recurrent

of these comments was the suggestion that the kit be given more "teacher-

emphasis." That is, rather than risk intimidating teachers by proposing

that supervisors monitor classes, the participants urged that the teacher's

ability to monitor her own program should be stressed. This suggestion

was more a question of presentation than practice, since all participants

agreed that some teachers, particularly inexperienced ones, could greatly

benefit from supervisory monitoring.

In consideration of all comments and suggestions made during the

tryout, the Instructional Improvement Kit has been revised. A copy of

the rewritten text is included in the Appendix of this report.
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INSTRUCTIONAL IMPROVEMENT KIT

FOR THE SWRL BEGINNING READING PROGRAM

An important advantage of research-based instruction, such as

the SWRL Beginning Reading Program kBRP), is its proven success in

actual classrooms. When using these carefully-tested programs, a

teacher knows that children can be expected to achieve the kinds of

results outlined in the objectives.

Yet even the best program can fall short of its specified objec-

tives in any given classroom. If a problem exists, efforts must be

made to improve the situation and to ensure maximum program results.

Thus, it is the responsibility of both teachers,and administrators to

regularly check program effectiveness and to proaote instructional

improvement whenever necessary. This Instructional Improvement Kit

provides the means to meet this responsibility.

The Kit is organized according to two main functions: (I) Prclgram

Assessment and (II) Instructional Improvement. During Program Assessment,

data are collected and examined on a regular basis to determine whether

instructional improvement is necessary. The simplified assessment

\

procedures require .to more than fi4e minutes per class following each

of the ten instructional units of the Beginning Reading Program. During

'Program Improvement, the causes of performance or scheduling problems

are identified, and instructional solutions are generated and put into

effect. The success of these solutions can then be determined through

continued assessment of each subsequent unit.
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While working through the Kit, you will have numerous opportunities

to examine and practice the procedures described. A workbook is provided

for this purpose.

I. PROGRAM ASSESSMENT

The most accurate and efficient means of assessing the success of

a program is through measures of pupil performance. In the SWRL

Beginning Reading Program, Criterion Exercises measure pupil perfor-

mance every two to four weeks. Normally, individual scores on these

Criterion Exercises help to identify children who need additional

practice on certain outcomes. Yet, over-all class performance on the

Criterion Exerci es can also indicate how successfully the program is

,being implemente For example, when more than 20 percent of the class

consistently sco es lower than 18 on the 20-item test, there may be

cause to examine the basic instruction and to initiate improvement

procedures.

In addition to pupil performance, another important measure of

successful implementation involves program pacing---the rate at which

the children move through the Beginning Reading Program. The BRP is

designed such that a teacher should plan to devote approximately three

weeks to each unit of the program (after Unit 1). Moving too quickly

or too slowly through each unit can create seEious consequences for

children. Prolonged attention to a unit, for example, may penalize

many children who could move at a faster rate (and perhaps complete

the program), and may result in a loss of interest and motivation.
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an overly-accelerated pace may deprive some children of the time

needed to master the basic reading skills. Like performance problems,

pacing problems must be identified and corrected if children are to

amain all of the intended objectives of the reading program.

The following section explains how to collect, summarize, and

record pupil performanCe and instructional pacing data throughout ,the

year.

USING THE CLASS PERFORMANCE CHART

To help identify instructional problems when using the BRP, a

Class Performance Chart is included in this kit. This chart allows

you to quickly and easily summarize and examine actual measures of

pupil performance and instructional pacing on a systematic basis. The

data needed to assess class\progress with the Class Performance Chart

are obtained from the teacher's Class Record Sheet for each of the ten

Criterion Exercises in the Beginning Reading Program.
1

To see how the chart is used, first ',look at the partially-completed

Class Perforpanqe Chart for Teacher A on Page 1 of the Workbook. This

chart shows sample performance and pacing data for a teacher wao has

grouped her kindergarten. children into three ability groups. The

\number of children in each group has been marked in the left-hand

column. (Of course, the chart is equally useful to teachers who teach

the entire class as a single grout or who provide individualized

instruction in the BRP.) After eaa group completes a unit, Teacher A

fills in pacing data and summarized Criterion Exercise data on the chart.
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Summarizing Pupil Performance%Data

Results of SWRL studies indicate that unless children score at

least 18 correct on the, Criterion Exercises during the year, they will

not be reading well at the end of the year. Thus, one measure, of

program success is the number of children (or proportion of the class)

who consistently score 18 or more correct on each unit's/Criterion

Exercise. For example, look at the pupil performance entry on Teacher

A's Class Performance Chart for 'Group 1, Unit 1. The proportion

"7/10" means that seven of the ten children in this group scored 18

correct or higher on the 20-item Criterion Exercise for Unit 1./ Below

the proportion "7/10" on Teacher A's chart is the figure "707.'4 This
1

is the percentage equivalent of tpe proportion "7/10." Thus, 70 percent

of Teacher A's Group 1 children/scored at least 18, correct on the

Criterion Exercise for Unit 1.

On the basis of previous tryouts of the BAP with over 100,000

children in all types of schools, SWRL suggests certain criteria which

may be used to evaluate overall class performance in each unit of the

program. For Unit 1, the SWRL-suggested criterion is 50 percent. This

Means that at least half of the children should score 18 or more correct

on the Unit 1 Criterion Exercise. As the children become more familiar

with the program and begin to build a base of reading skills, thei,r,_

performance should steadily improve, so that by completion of Unit 4,

SWRL suggests that 80 percent of the children should be scoring 18

or higher on the Criterion Exercise.
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Criteria like these represent minimum expectations of a class or

group, and provide a means by which to evaluate progress and success

in the program throughout the year. For this reason, it is essential

to determine performance criteria at the beginning of the program. At

the completion of each unit, actual class performance can then be

compared with the pre-established criteria. When class performance

*criteria, are not attained over a period of two or three units, it is

an indication that instructional analysis and improvement may b. .. ,t.

You may decide to use the SWRL - suggested criteria, or you May

want to determine your own criteria at the beginning of the program,

based on previous experience with the BRP or on the particular charac-

teristics of your class or school. Whatever criteria you decide to use

should be recorded at the top of the Class Performance Chart under the

heading "Performance Criteria." Since Teacher A is using the SWRL-

suggested class performance criteria, she has recorded these on the

chart. (See'SWRL-suggested class performance criteria for all ten

units on Teacher A's chart on Page 1 of the Workbook.) As her class

completes each unit of the BRP, she can then record actual class perfor-

mance on the chart and compare this with the criteria at the top of the

chart.

Note that in Teacher A's class, pupil performance generally meets

the SWRL-suggested criteria. Group 3, the lower-ability children, was

a little low for Units 1 and 2, bu- improved to meet suggested criteria

2)

by Urit_1 Totals for all three groups combined (bottom row of art)

fc '
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"----iadicate that the class as a whole performed at the expected -levels for

the first three units.

RecOrdiniLPacing Data

In 'der to complete the BRP during the kindergarten year, SWRL

suggests that .4 f '.eeks be devoted tc instruction on Unit 1, and

that three weeks be scheduled for each of the remaining nine units---

32 weeks in all. Therefore, if completion of all ten units is desired,

the program should be started early in the school year and no later

than mid-October. These program pacing suggestions are indicated at

the top' of the Class Performance Chart under each unit heading.

To allow suifiCient time for completion of the program, a school

or district should always agree in advance on the latest starting date

for the program. (Many teachers begin the BRP the first or second

week of school.) This date can then be recorded in the upper left-

than.' corner of the chart. In Teacher A's district, for example, the

latest starting date was October 9 (see top left corner of Class

Performance Chart for Te,acher A) and Teacher-A began the BRP before

this date.

Similarly, completion dates for each unit of the BRP should be

determined prier to beginning the program. To estimate the expec,:ed

completion date for each unit, simp-y use a calendar and, beginning

with the Unit starting date, count the appropriate number of weeks

suggested foreach unit. (Remember to allow for school holidays and

vacations.) 'Once your estimates are complete, record these dates at

the top of the Class Performance Chart. As each unit is completed
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during the year, record on the chart the.date the Criterion Exercise

was given. Then, compare this date with the expected completion date

,Lo determine if the lass is maintaining the program completion schedule.

Some children, of course, may be able to move faster and a few may

need to:move more slowly, but generally most children will complete a

unit and attain the intended outcomes in three weeks.- Note the pacing

differences among Teacher A's three ability groups. Group 1 (high

ability) is completing each unit in about two and a half weeks. Group

2 is moving at a pace about equal to the recommended three-week-per..-'---

Unit schedule, while Group 3 (lower ability) is requiring-a-little

more than three weeks for cobpletion of each unit. Rates of Up to

four weeks per unit do not constitute a serious problem for lower-

ability children. Instances in which an entire class-consistently

devotes more than three weeks to each unit, however, should be examined.

Practice A:

This exercise provides an opportunity for you to practice

using the Class Performance Chart by summarizing and recording

data from a teacher's Class Record Sheet. Please complete the

exercise at this time.

. Look at Teacher A's completed Unit 4 Class Record Sheet

for Group 3 (Page 2 in the Workbook). Count the number

of children scoring a total (T) of 18 or more on the

Criterion Exercise (CE). Determine waat proportion of

the group this number represents (e.g., "5/10," "7/12,"

etc.), and calculate this proportion as a percentage

(e.g., "507.," "58%," etc.). Enter these data in the

appropriate place on Teacher A"s Class Performance Chart

(Page 1 of the Workbook).

L5
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. -In addition, find the date the Criterion Exercise was

given (see Class Record Sheet), and record this date

on the Class Performance Chart.

.
Finally, update the "Totals" row at the bottom of the

chart.

When you are finished, check your responses with those

shown on Page 3 of the Workbook.

DETERMINIqt WHEN INSTRUCTIONAL IHTROVEMENT IS NEEDED

By examining the informatio1 recorded on the Class Peformance

Chart, a teacher or other school person can determine how successfully

the program is being implemented and if instructional analysis and

improvement procedures are needed. As was discussed earlier, pupil

performance criteria (SWRL-suggested or other) and unit completion

dates should be established and recorded before beginning the program.

Then, following each unit's Criterion Exercise during the year, actual

class performance and pacing data can be compared with these criteria

to evaluate the progress of the program.

In many cases, it may be useful to use the Class Performance Chart

to assess the progress of the BRP in several classes. Working together

to record performance and pacing data after completion of each BRP unit,

teachers and administrators can keep an on-going record of the program I

1

1

in their school. Look, fbr example, at the Class Performance Chart for 1

School X, where the Beginning Reading Prograyi is being conducted in

\ I
four classes (Page 4 of the Workbook). Eacti'sof the four teachers (A, Bo

C. and D) has agreed with the principal to begin the SWRL program no

later than October 9, and to pool nerformince and pacing data after each

10
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unit. This information is recorded on the Class Performance Chart,

where expected performance criteria and unit completion dates for

the four classes have already been indicated. In addition, the

number of pupils in each class has been noted in the left-hand column

of the chart.

When classes are divided into groups, unit completion dates should

be recorded separately for each group. This allows for a more accurate

assessment of program pacing for each class. For example, as Class

Record Sheets are submitted for each of the three groups in Teacher A's

class, three completion dates are recorded for each unit---one for each

group. Teacher B, on the other hand, began the program with all- of

her 32 pupils in one group, but started grouping her class after com-

pletion of Unit 1. Thus, there is one unit completion date for her

class in it 1, but three dates for Unit 2 and subsequent units.

Performance data for each of the classes, however, should be

expressed as a total class figure to facilitate comparison with the

established performance criteria at, the top of the chart. Therefore,

until all children in a class have completed a unit, performance data

for individual groups should be recorded in pencil and up-dated as

the scores of other children are submitted. Once all children in a

class have completed the unit and taken the Criterion Exercise; the

class performance data can be finalized for that unit.

From the unit completion dates and from the number of pupils

shown on the chart of School X, you can deduce that Teachers A and B

decided to group their stOehta into three ability groups (although

:l
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Teacher B did not do so until after Unit 1). Because performance

data for Teacher C's class only indicate 10 pupils, it is clear th\at

Teacher C has only part of her class (probably a high-ability group)

participating in the program. In Teacher D's class, on the other

hand, since only one unit completion date is given for all 28 pupils,

it would appear tit Teacher D has all pupils in the BRP and chose

not to group her class.

In recording the data for Classes A and B, the teachers have

expressed pupil performance as total class \achievement for each unit,

but have indicated individual completion dates for each group within

a class. The data for Unit 1, for example, show that 53 percent of

the students in Class A scored 18 or higher on the Criterion Exercise,

while 38 percent of the students in Teacher B's class snored this high.

Pacing data show that each of Teacher A's groups is progressing at a

different rate, as are the groups in Teacher B's class (after Unit 1).

All groups in these two classes are meeting the expected completion

date for each unit.

Class B, however, is consistently falling short of the suggested

class performance level over the four completed units. In Unit 2, for

example, only 41 percent of Class B scored 18 cr higher on the

Criterion Exercise. By Unit 4, although only the top two groups have

completed the Criterion Exercise, the data indicate that the SWRL-

suggested class performance level of 80 percent is not being achieved.

Therefore, it would probably be advantageous for Teacher B to consider

instructional improvement procedures.



The ten students participating in the Beginning Reading Program

,

In leacher C's class are performing well on the Criterion Exercises,

ye: Teacher C is maintaining an unusually slow schedule with the

program. By the completion of Unit 2, for example, the group is

Already several weeks behind the suggested completion date. It should

be determined why Teacher C is moving so slowly with this group. It

sbould also be determined why Teacher C is administering the program

to, only part of her class, since the Beginning Reading Program is

designed for all kindergarten children.

Teacher D, like Teacher A, is keeping the exPtcted pace and meeting

class performance standards. Unlike the other teaches, however, she

has not grouped her students by ability. No difficulties are apparent

from the pacing and performance data; therefore, further analysis of

instruction in Teacher D's class is not warranted at this time.

Practice B:

To aid you in determining the existence of instructional

problems, practice exercises are provided. :lease refer to

the Class Performance Chart of School Y (Page 5 of the Work-

book) in completing the exercises.

. Examine SchoOl Y's Class PerformanCe Chart on which

performance nd pacing data for three classes (E, F,

and C) are be ng recorded. Respond to the following

questions by ircling the letter of the class (or

classes) which best meets each description.

1. From the recorded data, which class (or classes)

is not meeting suggested performance criteria?
(E, F, G)

9



-12-

2. Which class (or classes) is not meeting expected unit

completion dates for the first three units? (E, F,

3. Which class (or classes) is meeting criterion levels

in both scheduling, and performance? (E, F, G)

Check your answers with those on Page 6 of the Workbook.

This concludes the discussion of program assessment procedures.

As has been pointed out, these procedures may be used by an individual

teacher to check program progress in her own class, or by several

teachers and administrators to assess the BRP in a number of classes

in a school or district. Useful for any class regardless of the

grouping practices or the number oc. pupils, these procedures .provide

an index for measuring the successful implementation of the Begtuning

Reading Program.
4.

Although the assessment procedures will identify the existence

of performance or pacing problems, further anablis is then necessary

to isolate the actual source of the problem and to prescribe possible

solutions. The remainder of this it describes procedures for

instructional analysis and improvement which can help to maximize

the benefits of the BRP in any kindergarten classroom.

..c

G0
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II. INSTRUCTIONAL IMPROVEMENT

ImPROVING INSTRUCTIONAL PACING

it children are to complete the Beginning Reading Program, they

must begin early in the school year (mid-October or sooner) and they

must complete the units within the time frame of the pacing schedule.

Often, however, these two conditions are not met when teachers have

misunderstandings about the program or about program pacing. Some

teachers fear readingis problems and consequently delay the beginning

of reading instruction for too long a time. Others have difficulty

scheduling regular instructional time and keeping pace with the

suggested unit completion dates. Delays like these prevent kinder-

garten children from realizing the full benefits of the BRP. Therefore,

the following discussion is designed to respond to questions and

apprehensions about scheduling the BRP as suggested.

Question 1: Can children be successful in a reading program in

kindergarten? Don't they need more readiness work,
such as the SWRL Instructional Concepts Program or
learning the alphabet and letter sounds, before
beginning the BRP?

I

Results of the Beginning Read...ig Program in a large number of

schools indicate that only a very iew children will not profit from

early reading instruction in kindergarten. In fimt, many children

enterIng kindergarten have already astered the basic skills similar

to the objectives of the SWRL Instructional Concepts Program. If

some children dc need this program, it may be conducted concurrently

with the BRP. Other readiness skills, such as letter names and sounds,

s1
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are contained in the BRP itself. Thus, children learn these skills at

the same time they are learning to read and to sound out words. Further-

more, the longer instruction is delayed in the BRP, the fewer the

opportunities will be for children to practice sounding out the reading

words (word-attack skills).

Therefore, it is suggested that the teacher begin the BRP with all

children and keep them in the program for at least three units. At

this point, children who are not succeeding can be identified through

performance on the Criterion Exercises. Those who are scoring below

the mastery level of 18, but higher than 12, are acquiring some Skills

and should be allowed to continue in the program,-although they will

need additional practice and help. Those who are 'scoring less Oan

12 over three units may need to delay participation in the BRP until

later in the year.

Question 2: How can the BRP be included in the schedule when there

are so many other things to do in kindergarten?

Teachers must sit down and evaluate their proposed list of activities

in terms of pupil outcomes, i.e., what skills willIthe children,acquire

as a result of time spent on this Activity? When activities are consid-

ered in terms of desired pupil outcomes, it is unlikely that all other

activities will take priority oven reading. Thus; time can be shortened

on some of these other activities :0 as to schedule at least 25 minutes

of BRP instruction for each readi-g group or child daily. (SWRL has

'42
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developed a Kindergarten Curriculum Planning Kit to assist with this

Important task.) In addition, other activities, such as art or oral

language, can In modified to complement the Beginning Reading Program.

Question 3: There's too much for the children to learn in each unit.
How can they move on to the next unit after only three

weeks?

Many times teachers require all children to master all content before

proceeding to the next activity or unit. This usually means that the

program is moving too slowly for mast of the children. It is suggested

that theteaCher move at the three-week-per-unit pace, teaching one new

instructional skill-activity per day, as listed the Activities and

Materials Guide. Each skill-activity listed (e.g., "Read the words in

and it") provides the basis for a day's instructional lesson. SinIce

there are always less than 15 oftaese in any one unit (usually nine or

ten) including testing and remediation, it shoulu be possible to complete

each unit within three weeks, including a day or two-for review. In

addition, the program maintains constant review of previous unit content

through the storybooks, i.e., chil%ren read and sound out words and

elements from previous units.

Practice C:

Read the three case descr%otions below and circle the letter

of the best prescription for 'Ale particular pacing problem described.

1. It is early December and Teacher P has only started one
group of eight students in the BRP. She says she is eager

and willing for the rest of her class to begin the program,
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but feels that they shouldomplete the Instructional

Concepts Prbgram (ICP) first'. What course of action

would you recommend?

a. Since the ICP is already under way, complete it as

planned before starting the BRP.

b. Continue with the ICP but begin the BRP nonetheless.

After three units of the BRP, it will be easier to
tell if any ac,i0us readiness problems exist.

c. Administer a standardized reading readiness test
and begin the BRP with those children who pass.
Those who don't pass should complete the ICP before

beginning the reading program.

2. It is early November and Teacher Q has not yet started

the BRP with any of her children. She says that she is

glad to have the program, but there are so many other
activities to include that there's not enough time for

the BRP.. She hopes that she can squeeze it in by

January or February. What should she do?

a. Abandon the other activities immediately and try to
catch up in the BRP by devoting twice the suggested

instructional time to reading each day. By February

she should be able to reactivate earlier activities.

b. Finish what she's doing now and set a starting date

for the BRP as soon as time permits.

c. Make a list of anticipated outcomei'for all daily

activities. Then reschedule activities according to

outcome priorities, By planning instructional time
effectively, reading instruction can be included

daily.

3. After the completion of two BRP units, Teacher R is four

weeks behind the suggested unit completion pace. She

says that/she is devoting 30 minutes to reading instruction

each day/ but there is not enough time in three weeks for

the children to really learn all of he material. What

should he do?

a. Plan on introducing one new skill-activity per day,
as listed in the Activities and Materials Guide.

Allow one or two Gays for review of all activities

at the end of the unit. Move right along at thi3

pace.

'4
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b. Increase instructional time to 60 minutes per day.

This will allow enough time fOr all Children to
master unit content before proceeding on.

c. Continue as before. With a solid framework in the

early units the children will be able to increase
their pace later and cover more material.

Check your answers with those shown on Page 6 of the Workbook.

IMPROVING PUPIL PERFORMANCE

When class performance criteria are not attained for two or three

consecutive units of the Beginning Reading Program, the instruction

needs to be analyzed and modified so as to increase the amount of

learning that takes place. While the Class Performance Chart may

indicate the existence of an instructional problem, it will not identify

the specific source of the difficulty. Therefore, the questions below

can serve as guidelines in isolating an instructional prodiem and in

determining the most effective remedy.

Question 1: Which individuals in the class consistent) do not score

at least 18 on the Criterion Exercises?

Criterion Eercise scores for each child art. recorded on the Class

Record Sheet for, every unit. By examining these scores, it is possible

to identify any children who consistently do not score at least on

the Criterion Exercise for each unit. It may be that most of the class

is regularly meetirg performance LAteria, while 3 smaller, distinct

portion of the class is not. In s.,,ch a situation, these latter children



could be grouped and given additional instruction each day. If

necessary, they could also move at a slightly slower pace (up to

four weeks pet unit), while the rest of tie class moves ahead.

You may also want to consider the feasibility of a staggered

day to allow more time for instruction with smaller groups of chil-

dren. Many kindergaitens have found this an effective way to improve

pupil performance on the BRP.

Another possibility for additional instruction is the SWRL

Tutorial Program. With this program, the teacher receives a kit which

she can use to quickly train interested, older children or adults to

individually tutor low-performing .andergarten children on the BRP

outcomes. The Tutorial Program has proven successful in improving

reading performance, particularly when it is difficult for the

classroom teacher to provide all of the necessary remediation. If,

however, more than just a few children, or different children each

unit, account for low class performance on the Cr:Iterion Exercises,

then other problem sources and correctional procedures need to b

identified.

Question 2: On which outcomes do ::hildren score low?

Again, by examining the Class lecord Sheet, .t may be apparent

that particular outcomes contribut: more to low c,ass performance

than do others. If more than one- '.ifth of the class consisLently

scores less than four on a particuar outcome, the teacher should

4 U
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review instructional procedures for that outcome immediately. (These

procedures are described on blue Procedure Cards in the BRP Resource

Kit.) The teacher may want to ask another teacher or administrator

_a
to observe an actisal lesson and to compare the teacher's own procedures

with those on the procedure cards.

Possibly, the teacher's own procedures adequately correspond to

those on the Procedure Card. If this is the case, the cause of the

low pupil performance probably lies elsewhere. However, if the

teacher's own procedures do not match those on the card, she should

make every effort to adhere more closely to the program procedures

during the next unit. Subsequent Criterion Exercise scores for that

outcome, should be carefully examined to see if im?rovement takes

place.

Outcome 3 of the BRP, Word Attack, for example, usually produces

lower scores than the other three outcomes. Thir is because Word

Attack is a more difficult skill to learn. When providing word-attack

instruction, teachers sometimes will not require children to actually

vocalize word elements before saying the word; that is, if the skill-

activity is "Sound out and read the words mit, sic, and meet," for

example, the teacher may be accepting single-word responses such as

"sit" and "meet", rather than Hess .1t, sit," or "-*mom -eet, meet."

Unless children receive a lot of practice in sounding out and reading

words aloud, many will have difficulty developing the ability to

sound out new words when reading. A review of the Procedure Card for

word attack should reveal any procedural discrepancies that may have

A7
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been overlooked. It will also be worthwhile to review the teacher

training film and filmstrips provided with the BRP. (The last part

of tie General Instructional Procedures filmstrip, for example,

contains a good description of word-attack drill.)

Question 3: How much new content are children expected to learn

at one time?

In the Activities and Materials Guides, the content for each unit

is broken up and listed as separate skill-activities. While a skill-

activity (e.g., "Read the words ir and it," or "Say the sound made by

th, n, and an.") may include more chan one new sound or word for the

children to learn, there are never more than four of these new responses

and usually only two or three in any skill-activfty. As listed, these

skill-activities provide an ideal amount of content for a daily lesson.

Therefore, when teaching a unit, the teacher should plan and conduct an

instructional lesson on no more (or less) than one new skill-activity

per day, with additional practice on previously-_ntroduced skill-

acti-Aties throughout. By following this procedure, there will be

adequate time to cover all content in a unit within three weeks and

still spend several days reviewing. Significant variations from this

procedure may deprive children of Aequate pract on all unit content

or my cause the class to fall behind the pacing ,chedule.
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Practice D:

Read the following class descriptions and circle thire-tur_

of the best answer to each problem.

1. Teacher X has determined, from low class scores, that

she has a performance problem in her class. She

examines ths: Class Record Sheets for the last three

units, and finds that 12 of her 35 students have not

scored 18 or higher on any of the three Criterion
Exercises, while the other students have. What should

Teacher X do?

a. Teach the three units to her class again.

b. Remove these 12 children from the program.

c. Regroup the class so that the 12 students can receive

additional instruction, and perhaps' move at a slightly

slower pace.

2. At the completion of Unit 3 of the BRP, Teacher K's class

is far below the SWRL-suggested performance criteria,

with only 25 percent of the children scoring at the mastery

level of 18. (See Class Record Sheet for Teacher K on

Page 7 of the Workbook.) Teacher K ,2xamines her Class

Record Sheet more closely and concludes\ that her problem

is:

a. She has grouped her students poorly.

b. Most of the-low performances are due to Outcome 3

(Word Attack).

c. She is moving toc East in the program.

3. To remedy the situation, Teacher1K should:

a. Teach Unit 3 agai..

b. Review the teacher procedures fc- Word Attack.

c. Slow down the paca. of the program.

4. The Activities and Materials Guide for Unit 5 includes

the following skill-activities:
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4. Say the sounds made by un and r.

5. Sound lut and read the words fun, sun, and run.

6. Read the words sun, them, us, and what.

. Now look at the following lessor descriptions and circle

the letter of the one in which the teacher has wet

closely adhered to recommended instructional procedures:

a. Introduce the sounds made by un and r. Sound out

and read fun, sun, and run.

b. Introduce fun, sun, and run. Have the children

practice sounding out and reading fun, sun, and

sun.

c. Introduce the words them and us. Have the children

read them and us.

Please check your answers with tiwue shown on Page 8 of the

Workbook.

Question 4: During instruction, are individual children receiving

frequent practice oportugities that are appropriate

to the lesson outcome? /

Acquiring reading skills requires lots of practice by each child.

Furthermore, if the effeCts of this practice are to be reflected in

the child's reading and in'his Criterion Exercise scores; this practice

must be related to the program outnomes and content. Th refore,

teachers must provide frequent and appropriate practice for each

individual child.

To be certain that the teacher herself is providing adequate

opportunities for appropriate practice on lesson outcomes, a review

30
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of the General Instructional Procedures' contained in the Teacher's

is suggested. It will also be useful to look again at the

teacher training filmstrip on General Instructional Procedures.

In addition, it is helpful to have someone (e.g., another teacher,

a principal, or a supervisor) compare these general procedures with

the teacher's actual classroom instruction during an observation

session. Included in this kit is a Lesson Observation Data Sheet

which can be used to record and summarize relevant data from a

Beginning Reading Program lesson. The sheet can be used to record

an entire lesson, or part of a les3on (e.g., a flashcard drill on

new words prior to reading a storybook). Once the data are recorded

and summarized, the teacher and thf observer can then use this infor-

mation as a basis for examining and evaluating instructional procedures

and for suggesting modifications cr improvements for any apparent

problems.

To familiarize yourself with the Observation Data Sheet, look at

the sample completed sheet from a lesson by Teacher M, recorded by

Observer N (Page 9 of the WorkboW. Read through the directions on

the sheet at this time.

In this example, Teacher M was providing flashcard instruction

on the Unit 4 skill-activity, "Sound, out and read the words mad, that,

and Nat." The summarized data at the bottom of the sheet shows that

75 percent (30 out of 40) of the -...!%sponse opportunities provided by

Teac4er M were appropriate to the lesson outcome. This is a fairly

acceptable proportion, especially .f the ten response opportunities

31
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classified as non-lesson-related involved either reading individual

.:,ounds (m, n, th, ad, or at), or sounding out previously practiced

word attack words (e.g., man, Nan). Had Teacher M allowed children

to merely read each word, rather than actually sound it out before

reading, ( "amps -ad, mad"), then all such response opportunities

would have been considered inappropriate.

The response rate of four words per minute (40 response opportur.

-nities in ten minutes, or one every 15 seconds) is a little bit low.

SWRL studies have found that it is not unrealistic to obtain at least

six responses per minute (one ever_ ten seconds) when introducing new

words or sounds in a flashcard drill. Teachers should strive for this

rate of response in flashcard instruction. Other types of instructional

lessons may necessitate slightly sower response rates.

Teacher M elicited responses from individuals rather than groups

80 percent of the time. This is quite good. The program procedures

suggest calling on individuals at least twice as often as groups.

Only half of Teacher M's children were given two or more individual

response opportunities. This is not acceptable instructionally and may

be a reason why Teacher M is obtaining low performance from her class.

She will need to try and call on each and every child more often.

Practice E:

To give you practice in using the Lesson Observation Data

Sheet, the following exercist is provided.
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. Find the script for Teacher R's class (Pages 10-12 of

the Workbook). Then tear out and complete the Obser-

vation Data Sheet for Teacher R (Page 13 of the Work-

bock). As you read through the script, mark the tallies

as directed. Then fill in the totals at the bottim of

the sheet and calculate the percentages as indicated.

Later, compare your completed sheet with the sheet on

Page 14 of the Workbook.

Persons using the Lesson Observation Data Sheet may have trouble

initially "keeping up" with the instruction in an actual classroom

situation. When using it for the first time or two, it might be beat

to focus only on appropriate practice opportunities. (Do not make a

"map" of students, but simply designate each response opportunity as

either lesson-related or non-lesson-related.) Or, you can focus only

on the response rate. (Simply tally all response opportunities and

divide by the number of minutes.) More data could be recorded each

time, as the observer becomes more proficient.

A very effective way to increase pupil learning by increasing the

number of appropriate response opportunities is to use the Parent-

Assisted Learning Program (PAL). This SWRL-developed support program

to the BRP provides special parent aractice exercises which are

administered to the children at home each week. ',arent training

materials are provided, and the program has been well-received by

teachers, children, and parents alike.

SUMMARY

The assessment procedures described in this kit provide the

means to evaluate the implemdrtation and progress of the Beginning
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Reading Program. By maintaining a constant check on class performance

and program pacing, a teacher, supervisor, or administrator can identity

the existence of instructional problems that may interfere with program

success. The Class Performance Chart is a simple but effective mechanism

for monitoring the BRP in one classroom or in several classrooms within

a school or district.

This kit has also reviewed some of the most common sources of

problems in implementing the BRP. Suggestions for responding to these'

problems have also be discussed.

To mitt you in following ttise assessment and improvement

procedures, several Class Performance Charts have been included for

your use. A summary of procedures can be found on the back side of

the charts. In addition, several 4esson Observat'on Data Sheets are

included to help you identify causes of instructional difficulties.
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,Practice A - Answers:

You should have recorded the following information in the places

shown below:

Group 3:

Totals:

Unit 4

68
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Practice B - Answers:

1. E and C;

-Practice C - Answers:

-6-

2. E 3. F

1. Correct: (12.) Since participation in the BRP is the best measure of
reading readiness, Teacher P should begin the program

as soon as possible with the rest of her class. She

will probably find, as many other teachers have, that

the number of children who do succeed in the program

wiil far surpass her original expectations.

Incorrect: (a.) The ICP, if used, should be conducted concurrently with

the BRP, not as a pre - requisite to it. Further delay in

initial-ing the BRP will only reduce the possibility of

program completion.

(c.) A standardized reading readiness test may incorrectly

identify a child as "not ready," when in fac-. that

child might succeed very well in the BRP, if given

the opportunit

2. Thrrect: (c.) There are always more activities than time; thus, priority

p. inning and scheduling are critical to an effective

instructional program.

Incorrect: (a.) There is no reason to abandon other activities that may

also be worthwhile, nor is it realistic to expect that

in order to "catch up" children can absorb twice as much

of the BRP content as the program intends.

(b lo continue or the same schedule means waiting even longer

to begin the in'.

3. Correct: (a.) the pace suggEgted for the BR? is a reasonable one which

allows sufficient time for children to acquire content in

each unit and ensures comple ion of the program's ten

units. Even taose children wl.o do not at first achieve

mastery on a particular Criterion Exercise, will learn

from the Practice Exercises and from built-in review in

subsequent units.

incorrect: (b.) u'rolonged instructional time is unnecessary; there should

be sufficient practice time in the 30-minute session for

learning to take place.

(c.) it has not been shown in the past that by spending more

time on the early units, the program pace will increase

later in the year.

41



s

noinonbu
annum'''.unnnmammn -mom=mammon=

kyr , . nnunmumum
I. unnummo

I A A aninnnumm
. 4 4 MEWEIMOMMIN

nrimmmum
mummommm
mmilmmim
111111111111111.11
MMIIIMMEM

i a manmummm
annum mill=mu
minion mu
mnomm mu
nnorgrammm

manna um
I UOMOM ME

MgMEITAMMOI
_ UOMUM MI

IMMU MU
IIMMIIMMINIM
IIIMINIMINIMM

MOM MI
111101.111 MI
111111MMMINIMM
MOMOMMOMM
IIMMIMOMME
EMMOMME

O MMEMOMEM
. k, Era 0 El 4 t4g4~Pah

d

el

V

VI

v

L_

t

4.1

..1,

V



PractIci b - Answers:

1.

-8-

correct: (c.) It is quite probable that these 12 children will be

successful in the program, when instruction is modified

to meet their needs for additional practice or for a

slower pace.

Incorrect: (a.) It is unnecessary to repeat the unit to the class, since

many of the children did reach mastery on the Criterion

Exercises.

(b.) The 12 children should not be removed until they have

had a fair opportunity to work at a slower pace or with

additional practice and remediation.

2. Correct: (b.) Scores on the Class Record Sheet indicate that the children

are having particular difficulty with Outcome 3.

Incorrect: (a.) Grouping is not a problem since the first group is perform-

ing no better than the second.

(c.) Since the scores were adequate for all outcomes except

Word Attack, it is unlikely that program pacing is

responsible for the difficulty.

3. Correct: (b.) Teacher K should go over the teacher procedures and

materials for Word Attack, Our.come 3.

Incorrect: (a.) Teacher K would accomplish li.tle by re-teaching the unit,

unless she makes some modification in teaching procedures.

(c.) Slowing down t e pace of the ,rogram will not accomplish

much either, except perhaps to frustrate or bore the

children.

4. Correct: (b.) This lesson description most ,losely follows the suggested

procedure of teaching no more or less than one new skill-

activity per Say.

(a.) this lesson di, ,cription inrlAes new content from more

than one skill activity.

(c.) This lesson description does -ot include all content from

one skill - activity.



Beginning Reading Program Instructional Improvement Kit

Lesson Observation Data Sheet

Teachtr Observer /1/

Skill-activity from Activities and Materials Guide (list here):

JOc (e

Date ->r)-//

it 1, )LI red d -#1c ktiord9/ triad, --&74=7 74/ tai9d slet7///2/1

Direrti3.1s:

1. Before the lesson begins, prepare the observA:jon sheet below by drawing a circle

for each pupil to indicate his respective seating location during the lesson.

2. Record time lesson begins.
3. During the flessOn, each time an individual child is called upon to respond, place

a tally ma,fk (/) in the circle representing this child.ff If more than one child

is called 'upon to respond at once, tally this next to "Group Response Opportunities

4. Whenever a non-lesson related response is requested (i.e., requests behavior and/or

content response differem from the skill-activity listed), cross the tally mark

to form an "X" (X).

5. Recgid the time the lesson ends.

Time Lesson Began: 9-10 Time Lesson Ended: Number of Minutes: /0

Group Response Opportunities: // X /
Individual Response Opportunities:

jre.fthe.

c)
0 C

6. After the lesson, calculate the following informati3n:

Appropriate Practice: Number of lesson related response
opportunities divided by total number of response oppor-

tunities.

Response Rate: Total number of response opportunies
divided by number of minutes devoted to lesson.

Individual Response Proportion: Number of individual
response opportunities divided by total number of

response opportunities.

Number of Individual Responses: Number of children
making at least two individual responses, divided by
total rumber of children.

44
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-10- Practice E

SAMPLE INSTRUCTIONAL SEQUENCE FOR TEACHER R

TEACHER: Here are our new words boys and girls. Let's practice reading

them, and then we can have our new storybook. (Holds up we.)

This new word is we. Everyone, what's this word?

CLASS: We.

TEACHER: Good. The word is we. Here's our next new word. (Holds up will.)

Jimmy, can you please read this word?

JIMMY: Www--ill, will.

TEACHER: Good Jimmy. I like the way you sound out and read new words.

The word is will. What's this word, class?

CLASS: Will.

TEACHER: What's this word, class? (Holds up we again.)

CLASS: We.

TEACHER: That's right. We. ( Holds up will.) What's this word, Nancy?

NANCY: Will.

TEACHER: Right Nancy. What's this word, Roger?

ROGER:, Will.
\

TEACHEk0, Very good. (Holds up we.) What's this word, Kathi?

KATHI: 1 s.

TEACHER: Look at the word Kathi. This word is we. What is the word?

KATHI: We.

TEACHER: That's right. Here is last new word, class. (Holds up with.)

Can you read this new word, Donna?

DONNA: (Unable to read the word.)

TEACHER: Look at the word Donna. It is with. What is the word?

DONNA: With.

TEACHER: Right. What is this Roger?

ROGER: With.



..:ACIH-R: O.K., Roger. (Holds up we.) Read this word, Nancy:

NANCY": We.

MAULER: Good. (Holds up will.) What's this woad, Jimmy?

JIMMY: Will.

TEACHER: That's right Jimmy. (Holds up with.) What's this word, Nancy?

NANCY: With.

TEACHER: Fine, Nancy. (Places all three flashcards on the chalk tray,

and points to we.) Read this word, Roger.

ROGER: We.

TEACHER: Right. Read this word, Donna. (Points to with.)

DONNA: With.

TEACHER: Good, Donna. Now you know this word. I,Points to will.) Read

this word, Kathi.

KATHI: Will.

TEACHER: Right. (Rearranges order of words on chalk tray. Points to

with.) Read this word, Jimmy.

JIMMY: With.

TEACHER: Very good, Jimmy. (Points to we.) Read this word, Donna.

DONNA: We.

TEACHER: Right. (Points to will.) Read this word, Nancy.

NANCY: With.

TEACHER: Look at the word Nancy. is will. Read the word.

NANCY. Will.

TEACHER: Right. How do you spell the word with, 'gonna. (Has removed

all flashcards.)

DONNA: W - i - t - h.

LEACHER: Right Donna' Very good. &Holds up with.) Read this word, class.

CLASS: With.

4u



-12-

LEACHER: Good. With. (Holds up we.) Read this word, Everyone.

CLASS: We.

TEAChLR: Right. We. (Holds up will.) Read this word, class.

CLASS: Will.

TEACHER: O.K. Will.

41



Teacher

Beginning Reading Program Instructional Improvement Kit

Lesson Observation Data Sheet

Observer

Skill-activity from Activities and Materials Guide (list here):

Practice E

Date

Llideuei wic 40e, cv,// &t'd ( e)./-1, (tin,/ /y iv)

Directions:

1. Before the lesson begins, prepare the observation sheet below by drawing a circle

for each pupil to indicate his respective seating location during the lesson.

2. Record time lesson begins.
3. During the lesson, each time an individual child is called upon to respond, place

a tally mark (/) in the circle representing this child. If more th one child

is called upon to respond at once, tally this next to "Group Response portunities

4. Whenever a non-lesson related response is requested (i.e., requests beh yfor and/or

content response different from the skill-activity listed), cross the tally mark

to form an "X" (X).

5. Record the time the lesson ends.

Time Lesson Began: 2Leak Time Lesson Ended: 0:?:/.5- Number of Minutes: \0 \\

Group Response Opportunities:

Individual Response Opportunities:

Tench., r-

6. After the lesson, calculate the following information:

Appropriate Practice: Number of lesson related rer,onse
opportunities divided by total number of response oppor-

tunities.

Response Rate: Total number of response opportunities
divided by number of minutes devoted to lesson.

Individual Response Proportion: Number of individual

response opportunities divided by total number of

response opportunities.

Number of Individual Responses: Number of children
making at least two individual responses, divided by
total rumber of children.

48

% of lesson
related reap
opportunitie

response opp
tunities per

minute

% of indivU
response npc

tunities

% of pupils
ins at leas!
individual 1

sponses



Te'acher

Beginning Reading Program Instructional Improvement Kit

Lesson Observation Data Sheet

Observer )15'

Practice E - Answers:

Skill-activity from Activities and Materials Guide (list here):

Date

,*cad word," cue, e.z), //, e 1rki (an, / /0)

Directions:

1. Before the lesson begins, prepare the observation sheet below by drawing a circle

for each pupil to indicate his respective seating location during the lesson.

2. Record time lesson begins.
3. During the lesson, each time an individual child is called upon to respond, place

a tally mark (') in the circle representing this child. If more than one child

is called upo to respond at once, tally this next to "Group Response Opportunities

4. Whenever a non-lesson related response is requested (i.e., requests behavior and/or

content response different from the skill-activity listed), cross the tally mark

to form an "X" (X).

5. Record the time the lesson ends.

Time Lesson Began: &: /O Time Lesson Ended: c0:/..!5- Number of Minutes:

Group Response Opportunities:

Individual Response Opportunities:

Teeici er-

6. After the lesson, calculate the fornwing information:

Appropriate Practice: Number of lesson related rtponse
opportunities divided by total numb.,:r of response oppor-

tunities.

Response Rate: Total number of response opportunities
divided by number of minutes devoted to lesson.

Individual Response Proportion: Number of individual

response opportunities divided by t "tal number of

response opportunities.

Number of Individual Responses: ''Number of children

making at least two individual responses, divided by

total -,umber of children.
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SUMMARY OF INSTRUCTIONAL IMPROVEMENT PROCEDURES

PROGRAM MONITORIM,

1. Before b,pluntnr the y.ar, decide on pupil performance criteria and

estimate eowle.lou dates for each unit of the Beginuiee Reading Pro-

gram (Pupil performance criteria are stated in terms of the per-

tentage of the class scoring at least 18 correct, 907, on each unit's

Criterion Exercise. Unit completion dates are dates by which each

unit's Criterion Exercise should be administered if the program is to

be completed by the end of the year. SWRL suggested performance and

pacing criteria are indicated at the bottom of the page.) Write the

performance criteria and completion dates at the top of the Class

Performance Chart.

2. As each unit is completed, look at the Class Recprd Sheet and note the

date when the Criterion 1..xerciso eis. elven. Record this date on the

Class Performance Chait in the tower right half of the box for the

appropriate unit and group of Then, from the scores on the

Class Record Sheet, determine the proportion and percentage of the

class or group that attained 18 correct or higher on the Criterion

Exercise (e.g., 7/10, 70% or 10/25, 80%). Record this information

on the Class Performance Chart in the upper left half of the appro-

priate box.

3. Compare performance and pacing data for each unit with the previously

established criteria and completion dates at the top of the Class

Performance Chart. If these data do not compare favorably with the

established criteria over a period of two or three units, conduct

Program Improvement according to the procedures below.

PROGRAM IMPROVEMENT

Pactn

1. Begin the Beginning Reading Program no later than mid-October in order

to have enough time to complete the program during the year.

2. it the program completion is desired, follow the recommended guide-

lines for program pacing through all units of the BRP.*

1. hollowing the BRP Activities and Materials Guides, teach approxi-

mately one new skill-activity each day. (This will normally

allow two or three days for review within the three -week period.)

Performance

1. Identify children who consistently do not score at least 18 on the

Criterion hxercises. Place these children in a separate group (if

you haven't already) and give them additional practice and assistand!.

I. /dentif) any particular outcomes on which *ore than one-fifth of the

class consistently scores less than 4. (See Class Record Sheet for

each unit.) Review instructional procedures for these outcomes

tTeachcr's Manual, filmstrip-tape, film).

1. Never introduce more than one new skill-activity during a lesson.

(Several previously introduced activities, however, can be reviewed

in a cinelp IPsson.)

Provide treqinfO and appropriate practite for .ch individual child.

R view general ins.rctional procedure.. (teacher's Manual, Filmstrip-

tape), and have a sup.rvisor or another teacher observe a lesson using

tin Lesson observation Data Sheet.

SWRL-suggested performance and pacing criteria,

Lnit 1 2 3 4 5 6 7 8 9 10

Performance 50% 60% 707. 80% 807, 80% 80% 80% 80% 80%

Criteria

No. of Weeks 5 3 3 3 3 3 3 3 3 3

51



Beginning Reading Program Instructional Improvement Kit

Lesson Observation Data Sheet

Observer

Skill-activity from`Activities and Materials Guide (list here):

Date

HlrcliOnS.

1. Before the lesson begins, prepare the observation sheet below by drawing a circle

for each pupil to indicate his respective *eating location during the lesson.

2. Record time lesson begins.

3. During the lesson, each time an individual child is called upon to respond, place

a tally mark (/) in the circle representing this child. If more than one child

is called upon to respond at once, tally this next to "Group"-,Response Opportunities.'

4. Whenever a non-lesson related response is requested ki.e., requests behavior and/or

content response different from the skill-activity listed), cross the tally mark

to form an "X" (X).
Record the time the lesson ends.

Lime Lesson Began:

Group Response Opportunities:

Time Lessc Ended: Number of Minutes:

Individual Response Opportunities:

b. After he lesson, calculate the following informat!. n:

Appropriate Practice: Number of lesson related response
opportunities divided by total number of response oppor-

tunities.

Response Rate: Total number of response opportunities

divided by number of minutes devoted to lesson.

Individual Response Proportion: Number of individual

response opportunities divided by total number of

response opportunities.

Number of Individual Responses: Number of childreh

making at least two individual responses, divided by

total number of children.
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