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SCHOOL CITY OF MISHAWAKA

ESEA TITLE 1 ANNUAL EVALUATION REPORT FOR FY74

Name of Project SPECIAL READING _
Total Cost .- Date Date
of Project $79,574 - Started_September 4, 1973 Ended__ June 7, 1974

I. What type and age of children are participating in the project? Indicate
grade levels, public-and/or nonpublic, dropouts, and preschoolers when
appropriate.

The Special Reading’Program involves any child in the target schools, public
and non-public, in grades two through six, who is having difficulties in
reading. Seventh and eighth grade pupils are also included in the non-public
schools. First grade children who are experiencing problems in reading are
added to the program during the second semester. Also included in some
schools are the first year children who tested low in the reading readiness
test at the end of kindergarten and who need more readiness activities before
beginning reading instruction. The reasons for difficulty are many: frequent
absences due to illness; change of schools; emotional disturbance; lack
of motivatlon, often traceable to family and homa conditions - partlcularly
in low-income families. :

"+ With these children, an all-out effort is made to provide motivation‘and an
improved self-concept as well as help in reading skills.

II. Describe the project. Give a brief narrative description highlighting their
unique or outstanding features.

Selection of participants -

Participants in the program fall into three groups: those who are reading
five months or more below grade level in the primary and a year or more
in the upper elementary with an I.Q. of 90 or above; those reading five
months or more below grade level in the primary and a year or more below
grade level in the upper elementary with an I.Q. score below 90; and
those recommended by the teachers, counselors, and principals. Often
these latter choices are those who especially need motivation, wogk ina
particular area, or need to succeed to improve their self-concept Bvery
.child is made to feel that he is special. ;
Upon consideration for placement in the program, all children are given
a reading test. After charting the needs demonstrated by the diagnosis,
the children’ are placed in classes of not more_than ten according totheir
needs. Also following diagnosis, a chart-of. the child's strengths and
weaknesses is given to his classroom teacher so that she, too, may
understand and stress the weak areas.

3
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First year children, experiencing readiny Juiffioultioo at the end of the
first semester are accepted into the program to give them additional help
and time to develop reading skills where they are weak. The children

who need readiness work are given a Frostig Perception test to determine
if there are areas of perceptual difficulty, At this time their vision is
rechecked. Those children who exhibit perceptual difficulties are given
work in the "Frostig Program of Visual Perception" along with the generally
recognized activities of readiness training. Stressed particularly are the
physical activities on the walklng board, balance board, and climbers to
aid in motor coordination.

ff -

————

A coordinator directs the Special Reading Program, assists in the selection
of new teachers for the program, sets up testing procedures , conducts an
in-service program, assists in diagnosing pupils, selects materials, and
organizes evaluation procedures. Four of the target schools have a
full-time, qualified special reading teacher, and one has a half-time
teacher. The three non-public schools share a half-time itinerant teacher.
These teachers have had successful classroom experience before entering
the specialized area. At least two years experience is now required for
consideration of applicants as a Special Reading teacher. All of the staff
are teachers selected because of their proven ability, creativity, enthusiasm,
and sensitivity to the needs of children. y

[ !

. , [
Upon entering the program, a teacher is given intensive training in methods,
materials, and diagnosis, and then is carefully supervised in her work.

The staff meets once a month to discuss problems, review materials and
methods. All the teachers have been involved in graduate courses leadlr‘g
to a mastef's degree with a major in reading, Each teacher is involved

in a continuing evaluation which begins with the selection of students,
pre-testing, and continues as she works with the children, culminating

in the final evaluation following post-testing.

Special methods and materials - \
The children in the program are those who have not had much success
with the regular classroom methods and materials. The Special Reading
Program seeks methods through which the child may succeed and the use
of materials that will stimulate. Speclal Reading uses a multimedia
approach in an eflort to reach each individual, Materials gelected for
use in Special Readiny are not used in the regular classroom, nor are
regular classroom materials used by the Special Reading teachers. Thus,
both materials and approach are fresh to the students. '

The Gillingham approach has proven to be successful with the young
child having difficulty in learning Jetters and the sounds they represent.
This approach has been of great help with older children with gsevere
problems. The Sullivan Programmed Reading is used extensively in the



primary grades and is extended into the fourth grade with some children.
Lyons and Carnahan phonics books, Barnell Loft materials, EDL materizls,
Reader's Digest Skill Buil¥ers, SRA filmstrips, tapes, and many other.
coemmercial and teacher-made materials give enough variety so that every
child has an opportum'ty to find the'best matertals for him.

The Special Readlng teachers have frequent gonferences with the classroom
teachers to evaluate a child's progress and determine any difﬁcul.ties he
may be having. Correlation of the child’'s work in his basic’ réader and in
Special Reading if of prime lmportance.

Duration and omanizatlon -

Children selected for Special Réading by diagnostic testing are placed in
classes of ten or less, according to their problems and reading level.
These Classes are in addition to regular classroom reading instruction.

In grades four, five, and six the classes are schediled:three days a week.
The classes are staggered so that no child misses any regular’ class more
than once a week. The primary classes usually meet daily. Each teacher
has two or three periods a week to use as .3 clinic on a one-to-one basis.

Classes start in September and co)xtinue until June. In January, if any
student has progressed [to grade level, he leaves the program and is
replaced by another pupil needing help.

Evaluation -

Evaluation is a continuing day-to-day process with all Special Reading
teachers. They must be sensitive to the needs of each student each day.
Pre and post-testing of reading skills is an essential part of thé ‘Special
Reading Program. Mishawaka‘s primary classes are organized on a non-
graded basis; therefore, the testing was done on level rather than grade
basis. The following tests were given:

Levels 1-4  Gates-MacGinitie Reading Test A, Forms ! and 2
Levels 5-6 Gates~MacGinitie Reading Test B, Forms 1 and 2
Levels 7-9 Gates-MacGinitie Reading Test C, Forms 1 and 2
Grade 4 | Stanford Diagnostic Reading Tesit, Level I, Forms W & X
Grades 5-6 Stanford ‘Diagnostlc Reading Test, Level II,Forms W & X

The pre-test is administered in September; the post-test late in May. In
addition to the above tests, a locally made’ diagnostic test was given to

- all children in levels 1-7 in the program. These, along with the Stanford
Diagnostic Reading Test, reflect definite strengths and weaknesses and
define areas of needed instruction.
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Guidelines developed for the program are noted below.

At the suggestion of the Parent Advisory Counéil, the words "Remedial
Reading " were changed to "Special Reading" in referring to the program,

Testing 18 'a necessity as a guide to instruction of the children and is

B done-{h September and May. The tests used are different than the ones
used by the School City of Mishawaka to determine achievement. All
children new to the school corporation are tested when they enter by a
screening test. Tests used are the Gates-MacGinitie C and D, Gray -
Oral Reading Test, or Bucks County Oral Test. This is to determine if a
child needs Special Reading and, also, to help place the child in the
proper level in the regular classroom.

\For the children with suspected perceptual problems, the Frostig
Developmental Test of Visual Perception is used. Follow-up work for
the children having perceptual disabilities i5 done with materials of
the "Frostig Program for the Development of Visual Perception" and
also, with physical activities recommended by the Kephart program.

The Speclal Readlnq teacher gives the classroom teacher a profile of the
diagnostic test shovhng specific strengths and weaknesses. Visitations

are planned with cla#sroom teachers visiting a Special Reading class in
order to better understand the program. Inreturn, the Special Reading
teachers visit regular.classes to observe performance. Frequent conferences
between the Special Reading teacher and the c{:;sroom teacher are

essential to the instruction in areas of difficulty.

In-service meetings are held once a month to QIscuss any problems. New
methode and materials are demonstrated.

Records of all students who have been in the Special Reading Program in _
elementary school are sent to the counselors of the three junior high
schopls when the student leaves the sixth grade.

III. What is the total number of children who are involved in your Title I program?
Count a child only once regardless of the number of programs in which he
participates .

Public school students participating in the Special Reading Program from five
target schools numbered 445. Non-public students from three schools
numbered 102. Total number of children was 547.
\
IV. (a) Have you used any state funds to augment your 1itle I program? 1If so,
describe the programs involved, giving data such as objectives,
number of participants, and lev\el of funding.

| Local and state funds have been used to support the program when
needed. . \




) Have you coordinated your Title I program with other federafly
funded programs ?

Yes.
/
() What were these programs and what agencies were involved ?
1. Books and audiovisual materials that would motivate, stimulate
. and {ill-in the limited experience background of students in the
Title I program, have been included among those purchased
under ESEA Title Il and NDEA Title III. .
, p -
2. Our experiences with primary children in the reading programs
indicated that much could be done at an earlier level to equate
differences in the background of children and promote readiness
o for learning. The Nursery School, a Title I program, helps to
v meet this need. a

3. Professional ggfdapce and counseling services provided under i

’

\ ..Title VI have been generously extended to both teacheis !
and 'ftudents in the Title I program. \ B |

-~ !

V. What effect has the Title I program had on the administrative structure
of educational practice in your school sy?tem ?

1. Our work with young children indicated that many lacked the back~-
ground and experience necessary for success in learning to read.
The Nursery School was organized as one step in alleviating
this difficulty.

2. The guidance services of the schools have developed special
! Counseling for children who seem to have deep-seated emotional
‘ ‘ problems and who, as a result, have difficulty learning to read.

. 3. The physical education dep&ﬂment has organized a perceptual
\ training program for young children who seem to need such training. /
. ‘y \\‘ . b
4, Special attention has been given to the selection of easy-to-read,
high-interest books for school m dia centers.

" .. |
5. , The primary grades jn\g‘Il schools have been non-graded., It is
hoped that a normal progression from level to level in reading
will prev@nt the negative attitudes and emotional trauma that
were often the result of a failing grade.

. : ‘ %

6. The Unit Teacher Program was organized on an experimental basis.
This early childhood program is described in another section of
this evaluation.
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VII.

What objective evidence is there that the project has been effective ?
(Subjective reporting may be used in addition to the objective evidence)
Please supply adequate information on: (a.) Measuring devices and dates
they were used, (b.) Analysis of data, (c.) Conclusions, (d.) Recommen-
dations.
1. The results of the year's teaching show significant gains in reading
for the Special Reading students. (Predictive scores)

2. Not all progress can be measured by objective testing.”j The progress of
the whole child is considered and often the best gains can't be shown
- in figures, but in improved self-concept and acceptance of self ~~A the
world. Parent conferences are held twice a year'and parent . . ys
welcomed for class visits or extra conferences. This hask . .. ga.n
understanding and support from the parents. Teacher conferences on
specific children and problems are frequent and the teacher support
\ of the program is unanimous. A questionnaire on improved self-concept
and classroom participation was given to teachers of each Special
Reading participant in May. The r_'l'esults indicated considerable gain
in both areas by most children. R of the questionnaire are
" included elsewhere in this evaluation. :

Can you cite specific success stories as, for example, a specific child or
children who benefited from the project? Describe brisfly. Names are not
requested, but the age or grade should be given, (Fictitious names used.)

Ted came to us as a sixth Yﬁr student.  His former school records followed
him where he was labeled as a brooding, trouble-making child, We accepted
Ted in Special Reading classes anc placed him in a homeroom *vhere he could

. work on his own level, When Ted reai.zed everyone was willing to help him

and the teacher wanted to work with him on his own level and provide other
materials at his level, his frowns soon turned to smiles. He relaxed and

lost his defensive attitude, learning came easier and his successes increased.
Ted obviously enjoyed his Special Reading classes and his pleasure carried
over into his other classes as he improved in reading ability.

[
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David was a very unhappy and slow second grader when he came to Special
Reading in September. He had seemingly learned nothing in first grade and,
apparently,, didn't want to learn anything. He never smiled or responded

in any way. He had an excellent second grade teacher who gave him much
individual help. H2 came to Special Reading each morning and after a few
weeks showed some interest and joy in reading in the Sullivan Program, \
Progressively his personality changed as he learned to read more and more
words. By the second semester he. was a much happier little boy. By June

he was smiling and outgoing and had gaired 32 months in reading when

tested in May. / T \\

~
***'A*****‘***************\‘\

10




In Kevin's early school years, he had difficulty with his studles and
"Soan.became a behavior problem. Then, to make matters worse, his
younger brother, Jimmy, was “passed" while Kevin was retained. Kevin .
entered the second grade while younger Jimmy was entering third. Of cdourse,”
this was hard for Kevin to accept. He was tested and placed in the Special
Reading program. The teacher saw him by himself fifteen minutes a day. .
He was g' ‘en a varied program, including tapes, filmstrips, and games.
High interest mate*" rere chosen for Kevin's liking for Indians and nature.
Library books, EL .48, even poetry and pictures were chosen for his
study with this interest in mind. If he wanted to discuss anything at all,
the formal reading lesson was stopped while the teacher and he explored
an idea or a book of mutual interest. The best days were those whed Kevin
and the teacher took turns reading from a library book that both found
charming. Kevin grew 26 months in reading achievement, and ceased
Ibemg a behavioral problem and actually liked school.
What was the total number of staff participating in the 1974 Title I program?
Describe any training program involving both teachers and teacher aides.

/
Seven teachers participated in the Special Reading program including an
itinerant teacher in the non-public §chools and a teacher in the Family and
Children's Center, an institution for neglected children that conducts a
Title I program.

Two weeks of training was given to the two new teachers in the program
.this year, Monthly in-service meetings were held at which time problems
were discussed, materials reviewed, and new trends and materials evaluated.

Describe the extent and impact of r- mmunity and parent involvement in
Title I programs in your commuxuty, specifically with regards to Comprehensive
Planning and Needs Assessment.

The Parent Advisory Council met four times during the year and were
helpful in making suggestions and lending their full support to the program.

Parents of the children included in the Special Reading program came to |
conferences in October and April. These conferences helped greatly to

.- establish understanding and support of the program. The conferences also
gave the Special Readihg teacher the opportunity to explain the reading
problems of the indivg:xal child to his parents and enlist their help and
understanding.

!




SCHOOL CITY OF MISHAWAKA

NUMBERS OF CHILDREN IN TITLE I SPECIAL READING
PROGRAM BY HANDICAP AND HOME SITUATION
FISCAL YEAR 1974

Total Enrollment - 547

Public Private
HANDICAP - , - Schools Schools
Mentally Retarded (I.Q. below 80) 58 6
Hard of Hearing 11 0
Deaf 0 0
Speech Impaired 25 0
Crippled 0 1
Visually Handicapped . S0 15
Severely Bmotio\nally Disturbed 7 0
Other Health Impairment 7 1
HOME SITUATION R T
Broken Home (one in which one or more 139 8
natural parents are absent) ‘

SURVEY OF CLASSROOM TEACHER OPINIONS OF TITLE I
SPECIAL READING STUDENT PARTICIPATION IN GENERAL . \
CLASSROOM ACTIVITIES !
FISCAL YEAR 1974 ;

Public Private
Schools _Schools
Greatly Improved 30% 35%
Some Improvement . 56% 51%
Little or No Improvement 14% 14%

Number Children Participating 445 102
/

X4)



SCHOOL CITY OF MISHAWAKA

~

TABLES SHOWING GRADE EQUIVALENTS AND PERCENTILE
RANK IN SPECIAL READING

The following tables show the results of pre and post testing by grade, number
pupils tested, mean grade equivalents, and percentile rank of pupils in relation

to national norms.

The gaini ranged from more than six months to more than fifteen months in grades
2-6. This is more than the expected gain for these children with learning
difficulties. The improvement is somewhat higher than the gains made in

the school year of 1972-73.

- -
—
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“Name of Test Pre stanford Diagnostic. Form Pre-Test
| Level II, Form W

SCHOOL CITY OF MISHAWAKA
STANDARDIZED TESTS RESULTS IN READING

Post

10

: PUBLIC
Form Post-Test | Grade
Level II, Form X 6

Type of Title I Reading Activity

~ Special Remedial Teacher
Reading Consultant

Special Reading Materials
Expanded Library Facilities

Pre-Test Results '

Post-Test Result

Date of Test Number of Pupils Date of Test Number of Pupils
9-11-73 - 83 5-13-74 75
Mean Grade-Equivalent Mean Grade Equivalent
4.3 5.1 .

Number of Pupils by Percentile Categories{ Number of Pupils by Percentile Categories

]

National Norms National Norms
Below 25| 26-50th | 51-75th | 76-99th Below 25 [26-50th | $1-75th | 76-99th
77 6 | - - 37 35 4 -
***?************t*
~ STANDARDIZED TESTS RESULTS IN READING PUBLIC
Name of Test Pre_Stanford Diagnostic| Form Pre-Test Form Pos~-Test Grade

Post S

Type of Title I Reading Activity

Level II, Form W | Level II, Form X

Special Remedial Teacher
Reading Consultant

A

Special Reading Materials
Expanded Library Facilities

Pre-Test Results Post-Test Results
Date of Test Number of Pupils Date of Test Number of Pupils
9-11-73 .. 53 5-13-74 47

Mean Grade Equivalent
3.1

Mean Grade Equivalent
4.4

Number of Pupils by Percentile Gm:egoﬂe;f}E .

Number of Pupils by Percentile Categories

National Norms National Norms f

Below 25| 26-50th 51-75th’ 76-99th/ Below 25| 26-50th| 51-75| 76-99th rf
42 n |- | - ] 16 22 7 1.2
’x
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SCHOOL CITY OF MISHAWAKA

STANDARDIZED TESTS RESULTS IN READING PUBLIC

Name of Test Pre rd I tie¢ Form Pre-Test Form Post-Test | |
Post__ " " Level I, Form W Level I, Form X (rade 4

Type of Title 1 Reading Activity

{
Special Remedial Teacher - Special Reading Materials
Reading Consultant Expanded Library Facilities
Pre-Test Results Post-Test Results
Date of Test Number I Pupils- Date of Tost Number of Pupils
9-11-73 76 5-13-74 72
Mean Grade Equivalent Mean Grade Equivalent
2.6 - 3.4

N“mbef of Pupils by Percentile Categories Nurpber of Pupils by Percentile Categories
National Norms National Norms

Below 25 [26-50th | s1-75th | 76-09th Below 25 |26-50th b1-75th p6-99th
N

\62 : 14 -- -~ 31 29 ' 7 - $

L 2 B B BN JBE BN BN BN BN BN N BN BN BN BN BN

- STANDARDIZED TES_TS RESULTS IN READING PUBLIC
Name of Test Pre Gates-MacGinme Form Pre=Test Form Post-Test F""‘ry
Post__* B,Form kC,Form1| B-2, C-2 ear 4
Type of Title I Reading Activity . ’

Special Remedial Teacher Special Reading Materials
Reading Consultant

——————————————————

Pre-Test Results t t
Date of Test Number of Pupils Date of Test Number of Pupils
9~11-73 33 $-13-74 31
Mean Grade Equivalent Mean Grade Equivalent
1.9 2.7 .

Number of Pupils by Percentile Categories Number of Pupils by Percentile Categories
National Norms

Below 25 | 26-50th |51-75th | 76-99th |

7 9 14 3
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SCHOOL CITY OF MISHAWAKA

\ STANDARDIZED TESTS RESULTS IN READING - PUBLIC
Nane of Test Pre _Gg;gL_Qmmg orm Pre-Test | Porm Post-Test anarv
Post__ " -B-C, Form 1 | A-B-C, Form 2 Year 3

Type of Title I Reading Activity

Special Remedial Teacher ~ Special Reading Materials
Reading Consultant

" Pre-Test Results Post-Test Results
Date of Test' Number of Pupils Date of Test . Number of Pupils |
9-11-73 79 . 5-13-74 - 77 |
Mean Grade Epuivalent Mean Grade eq{ivaleht
1.6 . 2.8
Number of Pupils by Percentile Categories Number of Pupils’ by Percentile Categories
National Norms National Norms
Below 25| 26-50th |51-75th | 76-99th [Relow 25} 26-50th |5 %75th 76-99th
24 | 30 16 9 9 25 - | 31 12

* k k k& k k& * k *k k& ¥ *k kK & *k k %

) STANDARDIZED TESTS RESULTS IN READING PUBLIC
Name of Test Pre Gates-MacGinitie | Form Pre-Test| Form Post-Test Primary
Post__ " " A-B, Form 1 A-B, Form2 |- Year 2
Type of Title I Reading Activity - o
Special Remedial Teacher Special Reading Matertals
Reading Consultant Expanded Library Facilities
Pre-Test Results & \ Post-Test Results
Date of Test Number of Pupils Date of Test Number of Pupils
9-11-73 68 5-13-74 63 '
Mean Grade Equivalent - . \ Mean Grade Equivalent
1.5 ' 2.8
Number of Pupils by Percentile Cateqorios Number of Pupils by Percentile Categories
National Norms Nauoml Norms
T .
Below 25| 26-50th Sl-?Sth 76-99th Below. 25 26-50th [51-75th | 76-99th
13 22 22 11 6 4 16 37

19




STANDARDIZED TESIS RESULTS IN READING NON-PUBLIC

SCHOOL. CITY OF MISHAWAKA ‘ W
1
Name of Test Pre Stanford Diagnostic | Form Pre-Test Form Post-Test |Grade |
. .Pogt " " Level II, Form W | Level II, Form X 8 |
|
Type of Title I Reading Activity
Special Remedial Teacher =~ Special Reading Materials
Reading Consultant Expanded Library Facilities |
Pra-Test Regults Post-Test Results
Date of Test Number of Pupils Date of Test Numsér of Pupils |
9-10-73 6 5-9-74 - 6 |
Mean Grade Equivalent Mean Grade Equivalent
7.2 7.5
Number of Pupils by Percentile Categories |Number of Pupils by Percentile Categories
National Norms National Norms
Below 25 | 26-50th 1-75th | 76-99th Below 25 | 26-50th | 51-75th [76-99th
2 4 - | - | 3 2 -

* k k k k Kk Kk Kk kAR NN AR

STANDARDIZED TESTS RESULTS IN READING NON-PUBLIC

Name of Test Pre Stanford Diagnostici Form Pre~Test Form Post=-Test {Grade

Post " Level II, Form W | Level II, Form X 7
Type of Title 1 Reading Activity
" Special Remedial Teacher * Special Reading Materials
Reading Consultant ' Expanded Library Facilities
Pre~-Test Results Post~Test Results
Date of Test Number of Pupifs Date of Test Number of Pupils
9-10-73 11 5-9-74 11 ,
\ Mean Grade Equivalent Mean Grade Equivalent
\ 5.2 . 6.7
\ |
\ Number of Pupils by Percentile Categories| Number of Ptipils by Percentile Categories
\ National Norms [ National Norms
- —
Below 25 2_6-50th P 51-75th | 76-99th ﬂelow 25 126=50th 51-75th 176-99th
6 5 - - | 6 4 -




SCHOOL CITY
STANDARDIZED TESTS

14

OF MISHAWAKA

Name of Test Pre Stanford Dia nosti. Form Pre-Test

Post " "

Level I, Form W

RESULTS IN READING NON-PUBLIC
‘ Form Post-Test |Grade
Level II, Form X 6 "

Type of Title I Reading Activity

Special Remedial Teacher
Reading Consultant

o

- Special Reading Materials
Expanded Library Facilities

Pre-Test Results Post-Test Results
Date of Test Number 'of Pupils Date of Test Number of Pupils
9-10-73 R 18 5-9-74 17
Mean Grade Equivalent O -Mean Grade Equivalent
4 . 9 S ] 7 -
Number of Pupils by Percentile Categories | Number of Pupils by Percentile Categories
: National Norms National Norms
Below 25 |26-50th  [51-75th | 76-99th | Below 25| 26-50th |51-75th |76-99th
L 1)
12 6 -—— - 5 "8 3 - 1‘“ ,
* % * * * * * * * ¥ * ¥ & & * * *
¢ STANDARDIZED TESTS RESULTS IN READING NON-PUBLIC

Name of Test Pre Stanford Diagnostic
Post . " "

Form Pre-Test
Level II, Form W

Form Post-Test
Level II, Form X

rade
5

Type of Title Reading Activity
Special Remedial Teacher
Reading Consultant

4

Special Reading Materials
Expanded Library Facilities

Pre-Test Results

Post~Test Results

Date of Test Number of Pupils

Date of Test Number of Pupils

9-10-73 15 5-9-74 1§
Mean Grade Equivalent Mean Grade Equivalent
3.7 4,6

Number of Pupils by Percentile Categories
National Norms

Number of Pupils by Percentile Categories
National Norms

Below 25 [26-50th 51-75th | 76-99th

elow 25

26-50th |S1-75th |76-99th

7

3 6 4 2




- /
SCHOOL CITY OF MISHAWAKA
STANDARDIZED TESTS .RESULTS I¥ READING

NON-PUBLIC

Name of Test Pre_Stanford Diagn ostic
Post "

‘ Form Pre-Tést
Level I, Form W

[Srade
4

Form Post-Test
Level I, Form X

Type of Title Reading Activity

Special Remedial Teacher
Reading Consultant

Special Reading Materials
Expanded’ Library Facilities -

Pre-Tgst Reéglts

Post-Test Rasults

Date of Test
9-10-73

Number of Pupils
13

Number of Pupils
12

Date of Test
5-9-74

Mean Grade Equivalent
3.0

Mean Grade Equivalent
3.5

Number of Pupils by Percentile Categories
National ‘Norms

Number of Pupils by Percentile Categories .
National Norms - |

Below 25 | 26-50th | 51-75th | 76-99th..

Below 25| 26-50th | 51=75th | 76-9sth

6 7

6 4 2

* k k k& * %k k %k %

STANDARDIZED TESTS RESULTS IN READING

* % % % % % &k %

NON-PUBLIC -

Name of Test Pre Gates~-MacGinitie
Post " "

Form Pre-Test

Grade

Form Post-Test
) 3

C-1 C-2

Type of Title I Reading Activity

Special Remedial Teacher
Reading Consultant

Special Reading Materials
Expanded Library Facilities

L

 m—

Pre-Test Results

1
Post~Test Results

Date of Test Number of Pupils

L

Date of Test Number of Pupils

9-10-73 14 5-9-74 ‘ 14
Mean Grade Equivalent Mean Grade Equivalent
1.9 3.4 ‘

Number of Pupils by Percentile Categories
National Norms

+

Number of Pupils by Percentllc; Categories
National Norms

Below 25 |26-50th 51-75th | 76-99th

Below 25 | 26-50th |51-75tl, | 76-99th

10

8

E4)

| A
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SCHOOL CITY OF MISHAWAKA .

STANDARDIZED TESTS

» 16

RESULTS IN READING NON-PUBLIC

Name of Test Pre Gates-MacGinitie
Post ' v

Form Pre-Test

Form Post-Test

B-1 B~2

rade
2

Type of Title I Reading Activity

Special Remedial Teacher
Reading Consultant

Special Reading Materials
Expanded Library Facilities

Pre-Test Results

Post-Test Results

Date of Test Number of Pupils
9:1 0-73 24

Date of Test Number 'of Pupils
5-9-74 23

Mean Grade Equivalent
1.6

Mean Grade Equivalent
2.4 N

Number of Pupils by Percentile Categories
National Norms

Number of Pupils by Percentile Categories
National Norms

Below 25 | 26-50th | 51-75th| 76-99th

10 14 - -

Below 25 | 26-50th {51-75th | 76-99th
12 6 S -

* & Kk % * * * * &

STANDARDIZED TEST RESULTS IN READING

* * Kk * * * * * %

l
NON-PUBLIC

Name of Test Pre Gates-MacGinitie
Post " (1]

Form Pre~-Test

Form Post-Test [Grade

"A-1 A-2 1

Type of Title I Reading Activity

Special Remedial Teacher
Reading Consultant

&

Special Reading Materials
Expanded Library Facilities

Pre-Test Results

Post-Test Results

Date of Test

Number of Pupils
9-10-73 i

1

Date of Test Number of Pupils
5-9-74 1 ’

Mean Grade Equivalent
1.2

Mean Grade Equivalent
2.1

Number of Pupils by Percentile Categories
National Norms

Number of Pupils by Percentile Categories
National Norms

Below 25 | 26-50th [51-75th |76-99th |

Below 25 | 26-50th {S1-75th | 76~-99th

1 -- - -

1 - -— -

e
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SCHOOL CITY OF MISHAWAKA

TABLES SHOWING GAINS IN READING BY GRADE AND l.Q.
, IN EACH SCHOOL

Fifteen grade level groups, grades 4,5,6 and fifteen non-graded primary
groups listed as year 2,3, and 4, in the five target public schools and
twenty-one grade level groups in the three target parochial schools are
shown in the following tables. Thirty groups gained from tcn to twenty
months, and fifteen groups gained from five to nine months.

Again this year there is, in most schools, a difference in gains between

the highest 1.Q. and lowest I.Q. groups, but no definite pattern can be
established involving all groups. This seems to substantiate the theory

that those children with average or better 1.Q. and low reading scores are
‘having multiple problems including motivation and adjustment, These children
can benefit by the stimulation of individualized or small group instruction.




SCHOOL CITY OF MISHAWAKA
SPECIAL READING
DISTRIBUTION OF GAINS BY GRADES

No. in Grade | ‘Mean 1.Q. f!‘i’ehl"l_ag%ih%aii

Year 2 ‘ 63 ‘ 94 ' 14.95
Year 3 77 87 12,10
Year 4 31 88 10.26
Grade 4 72 91 8.56
Grade § © 47 'r84 14.22
Grade 6 . 75 ‘ 92 10.11
Readiness 37

| Total 412

DISTRIBUTION OF GAINS BY I1.Q.

Average Gain
1.Q. Level - No. of Childrery in Months
.100+ 66 12,77
90-99 90 12,50
80-89 83 12,50 ]
70-79 43 9.16
_60-69 11 8.46
I1.Q.Unknown 73 11.19
Clinic 9
Readiness 37
Total 412(
\
I
Grade Nokfrom
1 21 School All Public Composite
2 27 Teacher
3 25
4 22 Date 1973-74
s ) 21
6 23
L Total 139 - 32%




\ SCHOOL CITY OF MISHAWAKA
SPECIAL READING

DISTRIBUTION OF GAINS BY, GRADES PUBLIC
No.inGrade | Mean1.Q. | infiins" |

Year 2 22 9r . 19.09
Year 3 28 87 17.64
Year 4 9 91 12.55
Grade 4 18 91 8.95
Grade $ 82 12.00
Grade 6 81 c.68
Clinic 2
Readiness 13

~ Total 105

DISTRIBUTION OF GAINS BY I.Q.

: A i
1.Q. Level No. of Chilidren 1:{,%9“?;136 n
100+ 11 20.55
90-99 28 13.04
80-89 21 16,09
70-79 9 9,67
60-69 3 3.67
1.Q.Unknown 18 14,77
Clinic 2
Readiness 12
Total 105
N Number trom
Grade Broken Home )
1 10 School Battell
2 11
3 8 Teacher__ Norma Oberly
4 6 Date May 23, 1974
5 4
6 1
Total 40




SCHOOL CITY OF MISHAWAKA
SPECIAL READING

DISTRIBUTION CF GAINS BY GRADES PUBLIC
Average Gain
No. in Grade Mean 1.Q. k
R . L n Months
Year 2 4 : 95 12.25
Year3 11 - 9.18

Year 4 8 85 5.25
Grade 4 10 87 7.30 . '

Grade 5 8 88 11.50
.~ ] Grade 6 22 92 12.23 y
Clinic 1 i
Readiness 13 -~

Total 77

DISTRIBUTION OF GAINS BY I1.Q.

Average Gain
1.Q. Level No. of Children |[in Months
100+ 13 . 8.15
90-99 16 14.93
80-89 15 ¢ 10.27
70-79 7 6.00 |
60-69 3 1.00
| 1.0, Unkpown | 10~ 10,56 |
' Readiness 13 .

Total 77

Number from
Grade Broken Home

1 . S |

School Bingham

Teacher Linda Thrall

Date May, 1974

N | [ W N
KN |~ O | W




N ' SChOOL CITY OF MISHAWAKA
SPECIAL READING

DISTRIBUTION OF GAINS BY GRADES PUBLIC
Average Gain
No. in Grade Mean 1.Q. in Mogr'.ths
Year 2 16 — 94 _12.00
Year -9l 15,44
Year 4 88 18.22
Grade 4 18 98 11:95
Grade $ 6 73 13.33
Grade 6. 15 90 8,07
Clinic 4
Total 73
DISTRIBUTION OF GAINS BY I1.Q.
[}
Average Gains
1.Q. Level No. of Children in Months
100+ 17 12.00
90-92 17 9 §§
80-89 12 10.78
70-79 12 13.38 -
60-69 4 8.00
1.Q. Unknown 7 17.71
Clinic 4
Total 73
Number from
Grade Broken Home
School LaSalle
2 3
3 2 Teacher Marcella Million
4 4 Date May 23, 1974
1 5 2
6 6
Q Total 17

28
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SCHOOL CITY OF MISHAWAKA
SPECIAL READING

. DISTRIBUTION OF GAINS .Y GRADES PUBLIC
Average Gain |
No. in Grade Mean.I.Q.\\\uL@mhs
Year 2 13 98 12.62 R
Year 3 15 - 8.27
Year 4 4 - 10.25
Grade 4 6 97 6.00
Grade S 15 92 19,27
QGrade 6 15 ) 88 __11.67
Clinic 3 -
Total 71
I.Q. Level No. of Children i\:elr!age“Gain
| 100+ 9 13.40
90-99 21 11.47
_80-89 13 15 .87
70-79 4 16,00
60-69 -
1.Q. Unknown 21 10.42
Clinic 3
Total 71
’, Number from
| Grade Braken Hame
T 4
2 6 School Phillips
3 3 ,
4 1 Teacher___Georgia Simmons
5 9 Date May 13, 1974 /
6 5 '
o Total 28




SCHOOL CITY OF MISHAWAKA
SPECIAL READING

DISTRIBUTION OF GAINS BY GRADES
No. in Grade Mean 1.Q. ﬁ‘,’ %x/'laogn%hfgaln

- Year 2 8 89 14.50

Year 3 14 86 8.93

Year 4 E 85 6.20

Grade 4 20 99 5.70

Grade 5 13 79 10.69

Grade 6 15 - 89 9,27
_____ Readiness 11 a

Total 86

DISTRIBUTION OF GAINS BY I1.Q.,

1.Q. Grade | No. of Children| Pnq235,Gatn
100+ 16 9.50
90-99 8 10.95
80-89 22 9.14
70-79 11 5.27.
60-69 1 3.00
1.Q. Unknown 17 8,76
/
, Readiness 1
Total 86 ‘
Number from
Grade Broken Home
1 6° School
2 4 Teacher
3 7
4 11 Date
5
8 -
Total 39

JJ

i
!

i

South Side

~ Jan Emmoris

May 24, 1974

PUBLIC -




SCHOOL CITY OF MISHAWAKA
SPECIAL READING
DISTRIBUTION OF GAINS BY GRADES

_ Average Gafn
Grade No. in Grade Mean 1.Q. in Months ;
4‘# m— #
P 1 1 - 9 ooq
2 23 — 11,95
3 14 90 12.35
4 12 92 6.58
5 15 88 10.13
6 17 93 10,65
7 11 90 11,73
8 a 6 91 9,50
Total 99 :

DISTRIBUTION OF GAINS BY 1.Q.

1.9 Grade | No. of Ghuren | Y SiRHEAG""
100+ 11 13 91
90-99 34 9.15
80-89 22 11,22 }
70-79 6 9.00 .
60-69 - }
50-59
Unknown 26 . 11,50
Total 99 |
Number from
Grade Broken Home __
1 0 |
Z 2 School____ All Private Composite
3 0 Teacher ;-
4 3
S 1 - Date 1?73-74
6 1
7 1
§ 1
0~ Total 8
ERIC - J




SCHOOL CITY OF MISHAWAKA

SPECIAL READING

FRIVATE

DISTRIBUTION CI GAINS BY GRADES X
Average Gain
Grade No. in Grade Me@ 1.Q. in Months
1 0
2 8 - 1225
3 4 98 20.25
4 4 98 3. 28
‘5 4 92 6.50
6 yi 03 12 .00
7 K3 95 15.60
‘Total 32
DISTRIBUTION OF GAINS BYI.Q.
Average Gain
1.Q. Grade No. of Children! in Months
100+ ) 14.20
90-99 13 10.10
80-89 6 12.17
70-79 0 -
60-69 0 —
1.Q. Unknown 8 12,25
Total 32
: Number from
Grade Brokegrﬂgme ‘
1 0
School St. Bavn
P4 2
3 0 Teacher Bettv Germano
4 2
5 1 Date May 20, 1974
6 1 —
yi 1
Total 7

oy
>y




"SCHOOL CITY OF MISHAWAKA
SPECIAL READING
DISTRIBUTION OF GAINS BY GRADES

PRIVATE .

Grade No. in Grade Mean 1.Q. iArY %.%%?h%am
==
1 0 - e
2 6 - 1083 |
3 3 90 6.33
4 4 90 11,25
5 6 90 15,17
6 -] 91 9.40
7 3 90 4.66
8 4 94 5.75

DISTRIBUTION OF GAINS BY 1.Q.

Average Gain

St. Joseph

Teacher Betty Germano

May 20, 1974

1.Q. Level No. of Children | {n Months
100+ 3 15,00
90-99 12 8.50
80-89 9- 9_S6
70-79 1 __ 6.00
60-69 Q . -
S9 0 N
1.Q. Unknown 6 . 10,83
"s
/
Total 31
Number from
Grade Broken Home |
1 0
2 Q School
3 0
4 1
S 0 Date
6 0 _j,‘
7 0 .
Y/
8 0 o
Total 1




SCHOOL CITY CF MISHAWAKA
SPECIAL READING

DISTRIBUTION OF GAINS BY GRADES PRIVATE,
1 Average Gain
| Grade No. in Grade Mean 1.Q. in Months
1 1 - 9.00
2 9 - 12.44
3 7 89 11,71
4 4 91 5.25
N 5 5 78 7.00
6 5 95 10.00
7 2 82 12.33
8 2 87z _____1__17.00
Total 36
- w
DISTRIBUTION OF GAINS BY I.Q.
Average Gain
I1.Q. Grade No. of Children{ in Months
100+ 3 12.33 }
90-99 9 7.89
80-89 8 12.12
70-79 5 9.60
60-69 _ 0 -
1.Q. Unknown 11 11,55
Total 36
Number from
Grade Broken Home
1 0
2 0 School St. Monica
3 0 Teacher Betty Germano
4 0
LCate May 20, 1974
5 0
6 0
7 1]
8 0
\‘1 ‘ Total 0




SCHOOL CITY OF MISHAWAKA

TABLES SHOWING STRENGTHS AND WEAKNESSES IN
READING SKILLS

The following graphs show specific reading skill areas in grades three through
six. These are measured in terms of stanines by the Stanford Diagnostic

Reading Test. The Level I test, used in grades three and four, record scores

in seven skills: reading comprehension, vocabulary, auditory discrimination,
syllabication, beginning and ending sounds, blending, and sound discrimination.
The Level II test, used in grades five and six, gives scores in literal and
inferential comprehension, vocabulary, syllabication, sound discrimination,
blending, and rate of reading. Both tests yield a grade level score only in
comprehension.

On the graphs, the mean stanine obtained from the raw scores is plotted
for each grade in each school. The dotted line represents the pre-test score
and the solid line the post-test score.

There was general improvement in all areas, some greater than others. This
would seem to indicate that the teaching in the Special Reading classes
accomplished its purpose of improving weaknesses of the childrep and
meeting individual needs of those children in the program as indicated by
the diagnostic test.

Only a sample of the tables is given. A complete set ls on file in’ the upecial
Reading office of each grade in all five schools.
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SCHOOL CITY OF MISHAWAKA

TABLES OF TESTING RESULTS OF INDIVIDUAL STUDENTS BY
SCHOOL AND GRADE

The -Jllowing data is a sample of the records kept on each child who is
enrolled in the Special Reading Program, giving results of pre- and post-
testing and pertinent information on him. The School City of Mishawaka
has changed over the past few years from the traditional grade level
classroom to the non-graded concept. This year tests were given to all
primary students in Special Reading according to level rather than grade.
Thus, level 1-4 students were administered Gates-MacGinitie Reading
Test A, Forms 1 and 2; level 5 and 6 students used Gates-MacGinitie
Reading Test B, Forms 1 and 2. Level 7 (mostly fourth year pupils in
primary) were given Gates-MacGinitie Reading Test C, Forms 1 and 2
Grade 4 students were given Stanford Diagnostic Reading Test, lLevel I,
Forms W and X. Grades S and 6 students were given Stanford Diagnostic
Reading Test, Level II, Forms W and X.

1.Q ., age, grade or level is given for each child. The I.Q., so often not
a true picture of a child, especially in low-income areas, does point out
a lack of background rather than true ability. This indicates the necessity
for more individualized or small group instruction to overcome this lack.

Normal gain for a child is nine months, but with the children with multiple
problems in the Spectal Reading program, it is unrealistic to expect normal

. gains. - This year 119 pupils gajined from 8 to 14 months; 52 gained from
15 to 19 months; and 71 gained more than 20 months.

Those children who made less than the expected gain will be placed in the
program next year and speclal atténtion will be put on their areas of
weakness. . P SRR
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SCHOOL CITY Orf MISHAWAFKA

ESEA TITLE I ANNUAL EVALUATION REPORT rOR FY74

Name of Project PRE-SCHOOL ADJUSTMENT (NURSERY SCHOOL)
Total Cost Date ' Date
of Project $29,028 Started Septembcr 4, 1973 Ended August 31, 1974

I. What type and age of children are participating in the project ? Indicate grade
levels, public and/or non~-public, dropouts, and pre-schoolers when
appropriate.

All children who are four years of age on or before September 1, 1living
within the geographical boundaries of the school attendance districts of
the five Title I target schools may, and are encouraged to participate in
the Pre-School Adjustment Program.

II. Describe the project. Giv: a brief narrative description highlighting its
unique or outstanding features.

The Pre~School Adjustment Program, which is termed Nursery School,
consists of activities and experiences in an environment conducive to
the optimum development of 4-5 year olds.

We have continued to build on the programming of past years. The
curriculum guide developed during the 1972-73 school year for this
program is now being utilized and implemented. Included in the program-
ming for 4-5 ye§; olds are the following:

|
Great emphasis is placed on the development and purscance ¢
. --motor-percep&pa skills.
Good coordination of both large and small muscles in an orderly
growth pattern is directly related to a child's success~~or lack cf it-~
in future academic work. 'Activities designed to develop these skills
are an integral part of the program.

The development of language skills is emphasized. Experiences which
foster language development are a major part of the program. Oppor-
tunities for young boys and girls to develop speaking and listening skills
are crucial. This task is accomplished through the use of an array of
appropriate age-related activities: hearing stories, gharing, listening
to rhymes, participating in music and rhyihm activities, playing simple
games and learning finger plays. Utilization of games, blocks, beads,
sequence materials, matching materials, stc. are all a part of building
pre-reading and language orientzd skills.

Social adjustment to school in terms of salf=concept and relatiouships
with peers is an important area we seek to foster. Zaroful cttzntion
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is given to the successful experiences for a child entering the schocl
world. Seeing himself as a successful being and having experiences
which foster success with others will support future success in school.

In an attempt to keep the program current and to stress the implementation
of our goals in teacher planning, very new and interesting activities
this past year were conducted.

Mary S. Craighead Workshop

Teachers in our Title I Pre-School Adjustment classes, along with
principals and kindergarten teachers in those schools, participated

in a workshop on "Pre-Reading Skills” presented by Mrs, Mary S.
Craighead. Mrs. Craighead is the active principal of Glendale

Elementary School in Nashville, Tennessee. She was able to

present an unusual and valuable organization of pre-reading skills,
tied with practical suggestions for teacher-made materials and games. |
The influence of this person in meeting Title I children's needs has |
been considerable. (An outline of her presentation is in Appendix A.)

Performance Objectives Developed

Pre=School Adjustment teachers have given much of their attention

this year to the development of performance objectives for their

program. We are hopeful that this process will have several advantages.
Among these: better communication between teachers concerning goals
and activities of Pre-School Adjustmer?, careful analysis of activities,
an improved evaluation system, and a method of measuring strengths

and weaknesses of current practices. (See Nursery Performance
Objectives.)

Summer Team

A group of four teachers will work approximately two weeks to complete
the work of performance objectives. Their major tasks are to develop
appropriate checklists, develop pre- and post-measuring procedures
for teachers to follow, and ready the objectives in the format that will
be utilized by teachers in the coming year, If these objectives are

to be valuable in showing the worth of our program, and in guiding

its future development, this teacher participation in the development
of information gathering systems is vital. (See samples.)

Animal Crackers Pilot Program (McGraw-Hill)

Animal Crackers is a test which measures motivation to achieve in
learning. It is designed for use with Pre-school, Kindergarten, and
First Year children. We selected two Title I Pre=School Adjustment
classes in which to pilot this test, in a classroom setting. There
are specific administration problems with this test, but the two
teachers using the test were able to say that the test did seem to
support their knowledge of the child's adjustment to school.
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If we use the test further in measuring our social objectives, we will
establish our own norms for pre-kindergarten, and utilize the test as
an added objective measure of social adjustment at this early level,

(See Appendix B.)

In summary, we might point out that this year has been a busy and profitable
experience for Pre=-School Adjustment on two fronts. We have worked
diligently to implement our new guide, and we have pushed forward to

incrc ase the objectivity with which we are analyzing our program.

. - What is the total number of children who are involved in your Title I
. program? Count a child only once regardless of the number of programs

in which he participates.

The total number of children in Pre-School Adjustment Program in the
five schools is 190.

(a) Have you used any state funds to augment your Title I Mm? If
so, describe the programs involved, giving data such as objectives,
number of participants, and level of funding.

State funds for nursery school education are not available,

(b- Have you coordinated your Title I program with other federaliy'
c) funded programs? What were these programs and what agencies
were involved ?

The Nursery School Program was pracipitated to a great extent by
- needs revealed through analysis of the Title I Special Reading Program,

We continue to give support in the early levels of our non-~araded
primary programto children who have early reading problams. Owr
evaluation of readiness will shcw that we are supporting ths early
skills, but we know, too, that the remecdial aspects of our reading
program provide continuity and continued support to the child whose
skills would not develop appropriately without continued support.
Early identification, preventive efforts, and continved support of
remadial readers describes the relationship of our Pré=School
Adjustment Program and the Title I Reading Program in our system.

We have established a new Title I program éntitled the Early Child~
hood Unit Teacher Program. In one school, Bouth Side Elementary,
we are trying to provide a continuity of early intervention across
Pre=Sschool, Kindergarten, and First Yeer classes. The teacher works
with youngsters at each of thase levels. Participants are thase
identified by their teachers as "poor rigsks” without extensive
individual and small group instructi~n» in pre-reading, readina, and
earl7 math gkills. The need for voope.aiion betwesn the Pre-School
Adjustment Program and the Unit Teacher Program is very importart.
The Unit Teacher also piovides needed guppor: afier Nursery Schoci,
and to children we do not reach (n Nuraery Szhool.
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What eifect has the Title I program had on the administrative structure of
educational practice in your schoo! system ? ‘

The addition of a Nursery Level in our organization has resulted in a
N-12 organization.

Principals face the task of integrating Title I programs into their regular
programs. Our Kindergarten teachers recognize the need to upgrade.the
activities of their program, and this has been done to some extent. Children
with Nursery School experience are much more advanced in their adjustment
and ready in part for more cognitive skills.

The influx of some children without Nursery School experience requires

careful program planning with those who participated in our Pre~School
Adjustment Program and those whose first school experience begins at )
Kindergarten. Principals and teachers have been faced with grouping and N
Class program changes at the Kindergarten level as a result of the Pre-Schocl

- Adjustment Program.

What objective evidence is there that the project has been effective ?
(Subjective reporting may be used in addition to the objective evidence.)
Please supply adequate information on: (a.) Measuring devices and dates
they were used, (b.) Analysis of Data, (c.) Conclusions,

(d.) Recommendations.

Based on the evaluation conducted by personnel from Purdue University
reported in the Title I Evaluation, 1971=72, and on several recommendations
made by our Superintendent of Schools, Dr. Kenneth J. Koger, made in last
year's Title I Evaluation, this year has been a year of exploring objective
means of evaluating our Title I program.

Objective Data:

The Metropolitan Readiness Test is given to all Kindergarten children in

the schools of Mishawaka the first week of May each year. Our hypothesis
in examining these results was that there would be some difference in
children who participated in our Title I Pre~School Adjustment Program in
target schools and those children who entered these same schools at the

‘Kindergarten level. As a level of concern, we chose to look at the number

of children earning a C, D, or E, on the Metropolitan Readiness Test. Our
experienced teachers note that a C on the MRT typically includes two groups
of children: those that will tend to be strong and those that will tend to be |
weak as they begin the reading process. Using this level, we agsume that |
those scoring a B or A on the MRT are well prepared for success in first |
year rcading, and that those vho earn a C or below must be carefully
observed and must receive carefully planned instruction.

Referring to the System Summary of Title I schools on the Metropolitan
Reading Readiness scores, (see Table I), one may make the following
statements:
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- 24% of the boys and girls who participated in Pre-School Adjust-

ment received a C or below on the MRT.

- 43% of the boys and girls who participated in no nursery or
pre-school experience_prior to kindergarten received a C or
below on the MRT.

- 46% of those students which attended "some other" nursery,

day-care, pre-school, etc., program received a C or below
on the MRT.

= 31% of the total group of kindergarten children in the Title I ~

schools received a C or below on the MRT.

TABLE I

SUMMARY OF TITLE I SCHOOLS ON
METROPOLITAN READING READINESS TEST SCORES

May 6, 1974 _ T
I _0_1; ;,I.L N ¥ OURS | TCTAL
Metropolitan | |
Readiness Test|| No. No. No. No.
Letter Score Tested] Percent | Tested !Percent || Tested | Percent wWLTested Percent.
A 3 20% 17 23% 64 38% 84 33%
B 5 34% || 25 | 34% || 64 38% || 94 | 36%
C 6 40% 22 29% 29 17% 57 22%
D 1 6% 9 12% 10 6% 20 6%
E 0 0% 1 2% 1 1% || _2 1%
Total | 15 100% | 74 100% 168 100% 257 10C%
C or Below: 7 46% || 32 | 43% |40 | 24% 79 | 31%
Key: EDP = Child attended some other Pre~Kindergarten Program

N = Child attended No Pre~Kindergarten

OURS - Child attended Mishawaka Pre=-School Adjustment Program

at either Battell, Birngham, LaSalle, Phillips or
South Side Schools.
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\
Referring to the System Summary of Metropolitan Reading Readiness scores,
for non-Title I Schools, (see Table II), one can make the following statement:

\
- 26% of children m\our non-Title I Schools received a C or below
on the MRT.

SUMMARY OF NONCTITLE I SCHOOLS ON
METROPOLITAN READING\ READINESS TEST SCORES

May\6, 1974
Non-Title I Schools
Metropolitan Readiness \\
Test - Letter Score No. Tested Percent
A \9\6 42%
B | 74, 32%.
C 47 20%
) D 11 5%
E 3 %
Total 231 100%
C or Below 61 26%

Schools include Beiger, Emmons, Hums, North Side
and Twin Branch.

Conclusions we are reaching are these:

- There is a real and significant difference between children's
readiness for learning to read between those students who participate
in our Pre-School Adjustment Program, and those who do not
participate .

- There is a very narrow scoring gap (31-26%) between the children of
Title I schools who participated in Nursery School and non-Title I
schools in our system. We conclude that our Pre~=School Adjustment
Program has served to narrow this gap to an acceptable level.




SCHOOL CITY OF MISHAWAKA

TABLE III
INDIVIDUAL TITLE I SCHOOL REPORT ON
METROPOLITAN READING READINESS TEST RESULIS

OoP - N OURS _ ___TOTAL
™ No. No. No.| . No.
SGORE|| Tested| Percent| Tested |Percent| Tested| Percent ||Tested| Percent
atte 0 0 4 22% 6 19% 10 20%
School B 0 0 4 22% 13 42% 17 34%
C 1 100% 8 44% 11 35% 20 40%
ID 0 0 2 12% 1 4% 3 6%
E 0 _|_o0 0 0 0 0 0 0
Total 1 18 31 50
C or Below 1 100% 10 55% 12 39% 23 46%
Binghamh | 2 | 40% 3 30% | 25 68% | 30 | 58%
School B 2 40% 5 50% 11 30% 18 35%
C 1 20% 2 20% 0 0 3 6%
D 0 0 0 0 0 0 0 0
E 0 | o0 0 0 0 0 0 0
Total 5 10 37 32 .
C or Below 1 20% 2 20% 1 2% %4 7%
LaSalle A ' 1 20% ﬁf 5 25% 17 45% 23 37% !
3chool B 2 40% 8 40% 15 39% 25 40%
C 2 40% 2 10% 5 13% 9 14%
D 0 0 4 20% 1 3% 5 8%
E 0 Lo 1 _5% 0 0 | 1%
Total 5 20 38 63
C or Below 2 40% 7 35% 6 16% 15 23%
Phillips |
School |A 0 0 1 9% 7 22% 8 . 18%
B 1 100% 5 45% 15 46% 21 48%
C 0 0 4 37% 9 28% 13 30%
D 0 0 1 9% 1 4% 2 4%
E 0 |_0_ 0 0 0 0 0 0
Total 1 11 A 32 44
C orBelow 0 0% S 45% 10 31% 15 3%
South- Side F
School A i 0 0, 4 27% 9 30% 13 27%
B | 0 0 3 20% 10 33% 13 27%
c | 2 57%\ 6 d0% | 4 | 1% || 12 | 25%
D 1 33% 2 13% 6 20% 9 19%
E ‘ 0 0 0 0 1 4% 1 2%
Total 3 " 18 ‘ 30 48 0
C or Below 3 100% 8 53% 11 36% 22 45%
Key: OP ~ Child attended some other Pre-Kindergarten Program

N - Child attended No Pre-Kindergarten
OURS - Child at;ended- Mishaweka Pre-School Adjusiment rrogram

o1
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Referring to the Individual Title I School Report on the Metropolitan Reading

Bingham

LaSalle

Readiness Test, one can make the following comments: N
Battell - 39% of the boys and girls attending Battell's Pre-School

Adjustment class received a C or below on the MRT.

55% having no pre-kindergarten experience received a C or
below on the MRT.

100%.of the children having some other program of pre-
kindergarten received a C or below on the MRT. ( 1 child )

46% of all Battell's klnd.ergarten children received a C or
below on the MRT.

2% of the boys and girls attending Bingham's Pre-School
Adjustment class received a C or below on the MRT.

20% having no pre-kindergarten experience received a
C or below.on the MRT.

20% of the children having some other program of pre-
kindergarten received a C or below on the MRT.

7% of all Bixigham kindergarten received a C cor below on the
MRT.

16% of the boys and girl‘s attending LaSalle's Pre-School
Adjustment class received a C or below on the MRT.

35% having no pre-kindergarten experience recejved a C
or below on the MRT. S

40% of the children having some other program of pre-
kindergarten received a C or below on the MRT.

23% of all LaSalle kindergarten children received a C or
below on the MRT.

31% of the boys and girls attending Phillips' Pre-School
Adjustment class received a C or below on the MRT.

45% having no pre-kindergarten experience received a C
or below on the MRT.

0% of the children having some other program of pre-
kindergarten received a C or below on the MRT.

33% of all Phillips kipderqarten children received a C
or below on the MRT.

Ly
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South Side ~ 36% of the boys and girls attending South Side's Pre~School '
Adjustment class rcceived a C or below on the MRT.

- 53% having no pre-kindergarten experience received a C
or below on the MRT.

- 100% of the children having some other program of pre-
"~ kindergarten received a C or below on the MRT. (3 children)

- 45% of all South Side kindergarten children received a C
or below on the MRT.

In addition to these observations, it can be pointed out that the

difference between the group of children taking the MRT at kindergarten
(May) and having no kindergarten experience, and those having \
Mishawaka Pre~School Adjustment, shows the latter group to be better
prepared in every school. :

Conclusions we are reaching concerning individual programs are:
Without our Pre-Schoo] Adjustment Program in our five Title I schools,
these schoois would not be able to provide children with as good a
foundation to begin the reading program. These schools are providing
those who attend the Pre-School Adjustment Program needed early support.

Performance Objectives: -

Performance Objectives have been developed. These objectives contain
six different skill areas which, in our opinion, helps to define the major
areas of leating in which we are working:

Al

(1) Gross-Motor Skills (4.) Basic Skills
(2.) Perceptual-Motor Skills (5.) Language Skills
- (3.) Sensory-Motor Skills (6.) Social Skills

{See Nursery School Performance Objectives)
These objectives will provide an additional way to cbserve the progress
we make in Nursery School. The objectives are considered minimal
expectations, but there is some understandable question about our selection
and areas which have not been incorporated. »

Our performance objectives were developed by nursery and kindergarien
teachers and cselected auxiliary rersonnel. An evaluation of the process we
used in developing performance objectives indicated a positive reac*ion on
the part of teachers. Our performance objective teams were evaluated by
teaciers. Teachers pointed out that the performance objectives teams:

(i.) Allowad us to communicate weli with one another concerning
appropriate goals. :
(2.) Allowed for better definition ~s to what critical skills should be
o . considcered,

o




Subjective Data:

Informal evaluation combined with the observations of school principals,
administrators, and other staff members continue to point out the following
positive factors fo. those who participated in Nursery School in comparison
with those who have not.

(1.) These children are more knowledgeable about school routine on how
to conduct themselves in and out of the classroom, how to share,
take turns, listen, play purposefully, and use materials effectively .

(2.) These children have more emotional maturity and self-control.

(3.) Language skills are more advanced; curiosity is more marked,
attention span is longer; and they can follow directions more exactly
and readily.

(4.) Work habits help them in being more self-assured and independent.
Background in literature is rich and extensive.

(5.) They can take care of their physical needs, dress fhemselves, a{_ndA
have established basic health and safety habits. ‘

(6.) They can express themselves more creatively in art, music, and
dramatics.

(7.) Primary teachers, more and more, are referring to the fact that
“"they can tell” if individuals - or groups -~ have had the Pre~-
* School Adjustment experience.

Can you cite specific success stories as, for example, a specific child
or children who benefited from the project? Describe briefly. Names are
not requested, but the age or grade should be given. (Fictitious names
are used.)

When Jimmy started pre-school, he was very immature. He had just
turned four in July. He sucked his thumb, cried easily and could not
play in a group without crying or fighting. He barely could hold a crayon
and was at the scribble stage. By the beginning of kindergarten, he had
stopped sucking his thumb, seldom resorted to tears, and got along well
with his classmates. His art work showed great improvement.

* % % Kk k k k k k k * * * * * * k *k *k * ¥ * ¥ %
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Two girls, Mary and Jane, entered Kindergarten in August. They came from

similar home environments, Mary had a nursery school experience. Although

tiny and young, she was well-adjusted, independent, and self-confident.

She was happy in her relationship with other children and her teacher. She

wt‘s well ~prepared for first year. Jane had a similar ability level as Mary, -~
but.had no pre-school experience. She had difficulty being away from her

mother. Her concept of a school situation was very limited. She could not

£
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participate in school programs without wandering away to play by herself.
She expected complete attention of tha teacher. She found it difficult to
snare with other children. Much of her kindergarten year was used to help
her adjust to the school situatiocn. She 1s progressing, but her first year
experience will, no doubt, be much more strained and her formal schooling
will have had less than a positive beginning.

* k k k k k k k k k k ¥ k& k * k& *k k ¥ * k k ¥ * *k &k &

Johri is six years and ten months old, a kindergartener, and a child whe
had no.pre~school experience. He has very few words in his vocabulary,
finds it difficult to express his thoughts, and responds rarely.

* k k k k k k k Kk k hk k & & *k k *k * *k k¥ k *k *k k * * *

An unusual situation - Randy cam: ~re~school walking on his toes. He
was termed "hyperactive"” and at miacerm the doctor put him on appropriate
medication. During the summer montihs and first semester of the next year,
he attended a mentcl health clinic full time. ' He is now fully ready for
kindergarten and socially accepted in peer situations. This progress was
accomplish-~ . two years. Nursery Schoo' offered a place for early
diagnosis, und an appropriate situation for modifying behavior. He is
ready to progress with his formal schooling.

* k k k Kk x k k k k Kk k k k k ¥ Kk k k k k k k k k *k Kk Kk ¥ *

A recent observation was made by the Nursery School teacher of a "free play"
period. She counted ten individual or group activities going on at one time.
There was no need for the teacher to direct or correct within a fivé minute
period any of the actions of the boys and girls. Only one child was playing
alone and he was engrossed in completing a puzzle. These 4-5 year olds
were well on their way to group learning and living within a public school
setting. , :

What was the total number of staff participating in the 1974 Title I
program? Describe any training program involving both teachers and
teacher aides.

There were five fully certified teachers involved in the Title I Pre=-School
Adjustment Program during tihe 1973-74 school year. Each taught on =
half~time basis.

See Itemn II of this narrative for traliiing. We will maintain our in-service
meetings at this level.




Describe the nature and extent of community and parent involvement in
Title I programs in your community, specifically with regards to
Comprehensive Planning and Needs Assessment.

Teachers were asked to indicate the amount of parent involvement at the
‘local class level. These experiences can be summarized as follows:

A

Parents as classroom teacher aides.

Parent helpers on field trips.

Parent preparation of parties.

Informal social hour for parents.

Classroom visits by parents.

Home assignments with parent help.

Making instruciional materials for teachers.

Parent Orien:ation and Handbook at the system level.

in addition, the Title I Parent Advisory Council consisting of parents and
principals of Title I schools, as well as members of the administrative
staff, meet regularly throughout the year.




APPENDIX A
SCHOOL CITY OF MISHAWAKA

PRE-READING SKILLS AS OUTLINED BY MRS, MARY S. CRAIGHEAD
March 26, 1974

Tiiere are four parts to pre-reading skills:

1. Visual Discrimination 3. Language Development
2. Auditory Discrimination 4. Visual Motor Perception

I Visual Discrimination
A. Gross objects (likenesses and differences)
1. Make many things (using pictures)
2. Take many things to school
3. Explore the environment
B. Shapes and designs (likenesses and differences)
1, Vary the difficulty of the teaching aide or material
2. Utilize repetition
3. Find twins - out of 5 sets - can match 4
4, Match like designs
5. Utilize charts, matching games, etc.
6. "Which goes the wrong way?"
Colors (likenesses and differences)
1, Use charts
2. Use matching
3. Use a wide variety of colors (Mrs. Craighead uses 50 to 60
colors, and increases the difficulty of the discrimination.)
4., Get samples of color from paint stores
D. Letters
1. Upper case
2. Lower case
3. Upper and lower
4, Alphabetizing
E. Words
1. Number words
2. color words
3. Words for room objects

. Auditory Discrimination '
A. Four steps to «eaching a vowel story
1. Introduce the soynd with a vowel story
2. Play listening games to get it in the ears
3. Associate sound and symbol afier 1 and 2
4, Write symbol
. There are 26 letters -- 3 have no sound
Tape environmental sounds
Teach ending rhymes (nursery rhx(mes are excellent)
~ Teach short vowel sounds \
Teach long vowel sounds
Teach rest of letters \

Q R-F-P=-D are called plosives - there is no sound - child iz taught
ERIC > fix mouth and say the vowel that follows

\

-
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IIl. Language Development

. Name body parts in logical sequence - head, trunk, etc.
. Name objects in immediate environment
Categorize objects in immediate environment - food, clothing, tool, etc.
Talk in simple sentences
Talk in compound sentences
Talk in complex sentences
Teach child to use positional words correctly - in, under, out, over, before
first - last
over - under - underneath
out - in - into
at the bottom of - at the top of
up - down
near - far /
behind - in front
before - after
‘beside - around - next to - beyond
hetween - among - from
here -~ there - overthere -~ yonder
to the right of - to the left of
on the right of - on the left of
H. Teach child to use quantitative words ~ big, bigger, biggest
hot - warm - cold - cool
rough - smooth
sweet - sour - bitter - salt
soft - hard - course - fine
heavy - light :
wet - damp - moist - soaked
Liquid - solid
weatherwords - rainy - clouds - etc.
I. Teach child to use qualitative words - rough, smooth
J. Aspects of oral lanyuage |
1. Converse with each other and with adults |
2. Discuss - hold to point |
3. Story telling - reading (very little reading to 3 and 4's) {
4. Dramatize every story

AMmMEOQ >

5. Some stories should be read over and over

K. Inreading stories
1. Predict outcomes
2. Make more stories out of present one
3. Relate to personal experiences
4. Discuss true and make believe (age 5 and 6)
5. Reason cause relationships
6. Experience emotional involvement

Teach all number and color concepts before the words are introduced.

Visual motor perceptual skills \

A. Trace simple shapes and designs (point to point, top to
B. Cut simple shapes and designs bottom, left to right,
C. Complete simple shapes and designs practice on newspaper)

‘1

D.. Reproduce simple shapes and designs with blocks, paper, pegboard 54
3
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Copy shapes aad designs - complete patterns of dots
Teach spatial relationships - things get smaller in the distance
Complete sequence

Complete sequenco using shapes, numbers, letters, words

- Teazh left to right progression

Hold a book and turn the pages correctly

A3l of t‘dis is pre-reading

Special Notes:

NG bW -

10,

11,

12,
13.
14,

15,
16.

Do not check wrong answers |

Use behavior modification .

Silent classrooms are like grave yards - nothing happens.

Let children work in groups - they learn from each other.

Teachers are causing mental disturbances in children.

A child will nct forget what he has really learned.

Repetition is a great teacher -~ all of Mrs. Craighead's comments
included reference to cbout 50 or more games or techniques for each
skill level,

She liked to discuss the child who lacked a skill in terms of an ill
person going to the doctor....when one pill doesn't wozk, he's reac -
with another. Sufficient number of times to get mastery and then
meaningful maintenance must occur.

Every child in the pre-reading skills has an experience with every
skill arca every single day....every child works from s! mpler tasks
to more difficult ones throughout the skill area.

Teachers must construct skill charts to follow progress:

Name languace Skills (Categories)
| i
L 0 )
3 8e B I S
(o] —y oo (o] 4
Lo @) | = . Q

|
T

Affective is always more important than the cognitive. But they are
inter-related.

Learning is 5% ability and 95% "I will."

It's the teacher "who knows" that makes the difference.

Create learning centers which have specific purposes related to
4 majcr skill areas. Children have 3ome choice. Train children
to work with materials. Give structure--but teach the use of
freedom.

Pre-test and Post-test.

Mrs. Craighead's book will be called Teaching the Unteachable, and
published by Vernon (?).
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SCHOOL CITY OF MISHAWAKA

APPENDIX B

The following scores are prsented only to document the use of the Animal
Crackers Test, and to indicate the raw score data from which our staff
psychologist will create our own system norms. These norms will be
presented in future data. ;

LaSalle School Raw Scores South_Side School Raw Scores
Nursery School Group 1 Nursgery School Group I_
54 55
53 52
53 47
37 44
46 43
42 43
42 40
38 39
35 38
33 36
32 . 36
31 33
26 33
26 : 33




SCHOOL CITY OF MISHAWAKA

ESEA TITLE I ANNUAL EVALUATION REPORT FOR FY74

Name of Project__ EARLY CHILDHOOD UNIT TEACHER

Total Cost Date Date

of Project $3,879 Started __ April 15, 1974 _ Ended _ June 7, 1974 _
Number of Participants 35

T,

What type and age of children are participating in the project? Indicate grade
levels, public and/or nonpublic, dropouts, and preschoclers when appropriata.

Children participating in this project are selected children of our regular
Pre-School Adjustment Class, Kindergarten, and First Year at South Side
Elementary School. They are children who have been identified as boys and
girls who may have problems progressing in school work at the expected raie.
We have selected a control group for statistical purposes from Battell Scheol,
but this school does not receive the services of a Unit Teacher. Teachers
were asked to select forty students in each 3chool for the purposes of
comparison. The Unit Teacher will work with thirty-five children at South
Side School in groups ranging from one to seven, depending on the need and
type of deficiency. .

Describe the project. Give a br.ef narrative description highlighting :ts -
unique or outstanding features.

The "Unit Teacher" is a professional person who works as an auxilary
teacher, helping boys and girls from two Pre~School Adjustment classes,
two kindergarten classes, and two first year classes. This program seeks to:

- Provide "continuity" of services to children judged to be educaticnaily
disadvantaged at the pre-school, kindergarten, and first year levels,

- Provide an early childhood approach which is preventive in emphasis.

- Provide an opportunity for small group and individual instruction whan
needed.

- Compliment philosophically the special reading program at leyels
second year through sixth grade. N a

- Provide intensive support for the acquisition of those skills necessary '
to enter into succesgful reading programs at an appropriate age. !
i
- Provide opportunities for selected youngsters to work in small group
situations with a professional teacher especially selected because
of expertise in such teaching-learning situations.

- Stimulate the use of objective iesting as one form of measuring progress
«vith the very young, within sound limits, and recoguizing the "gross"
indications such testing pravides at such an early aqe.

0i
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The main highlight of this yéar's program was beginning the program. Local
recruitment and other assorted problems prevented the program beginning

before April 15, 1974. This evaluation will show that those few weeks were
spent in very profitable activities which will allow for smooth operation in
the approaching school year. Among the activities completed in this
organizational period were the following:

- Training of the Unit Teacher, her supervisor, and a part-time teacher
in the administration of the standardized tests. Dr. Jane W. Miller,
Psychologist for Mishawaka Schools, conducted these sessions.

- Selection and purchase of appropriate materials.

-~ Conducting three weeks of testing in South Side School and Battell
School. This required the administering of the WRAT, Peabody Picture
Vocabulary Test, and the Frostig Test of Visual Perception to 80
children.

- Teaching, exploring schedules, and coordinating the instruction of
selected boys and girls in a variety of groups for three weeks. This
time took in the period between collecting test data and the end of the
school year. '

- Many hours were spent summarizing test data.

= Development of "Unit Teacher Program Screening Guide."
(See Appendix A.)

- Development of the teaching strategy. This included the completion of
performance objectives in the area of Pre-Reading Skills. We plan to
complete, in the near future, similar objectives for the early
arithmetic concepts we hope to support. (See Appendix G )

- Orientation and enlistment of classroom teacher participation. To
facilitate this, we used the services of Dr. Virginia Calvin of
Indiana University at South Bend to consider with the building
administrator and his staff the ramifications of this program. They
discussed the classroom teacher's role, parent involvement, and
the need for cooperative team efforts.

What is the total number of children who are involved in your Title I program?
Count a child only once regardless of the number of programs in which he
participates.

The total number of children in the Unit Teacher Program at South Side
School is 35.

(@a.) Have you used any state funds to augment your Title 1 program? If so,
describe the programs involved, giving data such as objectives, number
of participants, and level of funding.

No, we have not.

v
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VI.

(b.) Have you coordinated youf Title I program with other federally funded
programs ? What are these programs and what agencies were involved ?

We have made a direct attempt to coordinate the efforts of this new
program with the efforts of the Title I Mishawaka Special Reading
Program. The program at South Side School also served some first
year youngsters who were evidencing difficulties in reading. In
designing the new program, we have absorbed the first year youngsters
and will ﬁave followed their development from a preventive orientation
rather than remedial approach. The Special Reading Program then will
serve grades 2-6 at South Side School, and be able to concentrate on
more children at those levels in need of remedial reading service.

Both programs compliment each other practically and philosophically.

l What éffect has the Title I program had on the administrative structure cf th=

educational practice in your school system?

This program is conducted in only one building. However, the program has
introduced the concept of additional professional teachers working across
three levels. Many unique teamsng and communications problems have been
identified and dealt with very v ell by the local building principal. The early

year Pre-School, kindergarten, and first year will now be dealt with more as

a unit, rather than in isolated levels. This organization should provide
sound support to children who have begun with less than adequate chance ¢.
succeeding in school. !

What objective evidence is thare that the project has been effective ?
(Subjective reporting may be used in addition to the objective evidence.)
Please supply adequate information cn: (a.) Measuring devices and dates
they were used, (b.) Analysis of Data, (c.) Conclusions, (d.) Recomme::-
dations.

Subjective:

We have hardly had the time to create impressions, let aloiie gather them,
However, we can state the following in terms of subjective opinion:

- The teachers involved at South Side School feel that they can see
advantages in the program already. They have mentioned:
the different attitude of children after having extended individual
attention, evidence to point out turning points in children absorbing
cognitive skills, and opportunities for classroom teachers to work
with smallér groups.

- The principal sees these advantages: cooperation between levels, a
program that facilitates communication, and early diagnosis of
learning problems.

- Dr. Jane W. Miller, (Mishawaka Psychologist), Dr. Virginia Caivir
(Consultant from IUSB), Mrs. Betty Crofoot, (Supervisor of Title [
Special Reading in Mishawaka), all feel that the screening approach
ond instructiona. strategies are educationally sound,

o
-
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= Our Mishawaka Parent Advisory Council for Title I programs found
our new program ideas and plans to be "exciting".

We have had some negatlvp reaction:

- While the control school (Battell) teachers cooperated beautifully
in our selecting of children for testing, they found it difficult to
not share in the results.

- The question has been raised, "Is the amount of investment
relative to the number of schools and children being served the best
u3e of these funds ?"
Both positive and negative comments concerning this program have had
little time upon which to base opinion. The coming year should provide a
sound evaluation, in terms of the goals we are setting.

Objective:

It will be the express purpose at this point to begin presenting the data
which we have collected. This data will serve three purposes:

- It will describe both the students at South Side School and Baﬁell
(control) who were selected to participate in this project by their
teachers.

= It will provide a base line data in a variety of forms for objectively
looking for results or lack of results in the'Unit Teacher Program. "

- It will provide a rationale of "needs" in terms of the students selected.
Standardized Intelligence Information.

We hope to administer the Peabo 'y Picture Vocabulary Test, Form A (PPVT).
This test can be administered by teachers and requires a minimum of time.
Our staff psychologist and psychometrist indicated that this would be a
practical test to use. The results, in their words, "will be maximal if not
inflated." As with all tests of a standardized nature at this level, it should
be considered a "gross measurement”.

The individual test scores are reported in Appendix B for both South Side
School students and Battell School students.

It can be pointed out in Table I that there is a difference on the PPVT between

,the two groups of children in terms of a verbal intelligence score of from

6 to 8 points. This, of course, would not be a sigmﬂcant difference for an
intelligence test of this type.




TABLE I
Peabody Picture Vocabulary Test
Intellllg?nce Quotients

SOUTH SIDFE SCHOOL _ BATTELL SCHOOL

S;Eg?._ . Mean; Median ‘tLl\iean ~Median __
Pre-School 93.5 T 91.5 r101 103
Kindergarten 94.6 97.0 102.1 101
First-Year 94.8 95.0 101 . 102

Academic Achievement Information:

At pre~school ages, the problems with iesting in the area of achievement

become difficult. We questioned using standardized achievement test data

at all, but finally decided that we should obtain th¢ data and utilize it with

the best interpretation we could produce in terms _gg the young child. We are
using this information only as it is useful in looking at the efforts of the progrzi.
We are not using the information in terms of a particular child. We have chosen
other strategies for diagnosis and instructional purposes.

We chose t6 administer the Wide Range Achievement Test (WRAT), reacding an:
avithmetic portions. This test can be administered by tezchers, and &lso
requires @ minimum of time. Our staff psychologist and psychometrist again
were consulted and felt that this test would suffice for a “gross and practical”
measurement, allowing for descriptive data concerning a group of children.
Both of these persons indicated that the test results will produce an "inflates"
score, and that they use as a "rule of thumb", an interpretation that the scora
obtained will be "inflated by six montks". All individual test scores for the
WRAT are presented in Appendix C.

WRAT Reading. This information can be analyzed in at least two wavs. First
we will use the Grade Level score provided and compare this to an "aibitrary"
Crade Level score expected of each pupil. This will indicate how many
children selected indicate academic needs in the area of reading. To arrive
at this figure, we assume that most children would be at a N%, K9, or 1.9
grade level for the time of year the test was administered. Since the test

will produce an inflated score by six months we added these months to the
"normal" grade level indication and are saying that any child falling below th
follewing levels on the WRAT at the various grade levels weuld be lacking in
reading achievement.

[}
)

Our afbitrary level of concern was sei at the following levels:.

TABLE 11
Score on WRAT - Below which we should be concerned.
Nursery ' K.5 G.L. (N9 + 6 mos.)
Kindergarten| 1.5 G.E. (9 + 6 nos.)
First Year | 2.5 G.E (1.9 +6 mos.)

H
¥
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Considering the WRAT Reading Achievement Test and referring to Table III, in

these terms we can point out that 94% of the children selected at South Side
School fali in the area below the arbitrary cut-off. These children, with this
interpretation, should cause us "concern" and are in need of help in the
area of reading achievement.

Battell School showed 97% of the selected children below the arbitrary cut—off
levels and thus in need of help in the area of reading achievement.

WRAT Math. The same Table IIT will show the indicated math results using

the same type of rule to compensate for an "inflated" score. Considering

the WRAT Math Achievement Test in these terms, we can point out that 97% .

of the selected children at South Side fall in the levels of concern and areas
indicating help is necessary for more adequate achievement. The selected
children at Battell School showed that 94% of these students fall in the levels

of concern and areas indicating help is necessary for more adequate achievement.

_Table 111
WRAT Children falling below the Normal Level
of Expectancy using the 6 months compensation
for inflated scores.

SOUTH SIDE - BATTELL
. Reading { Math Reading Math
Percentage of
selected children 94% 82% 97% 94%
below the o
erbitrary cut-off level

Further analysis of the WRAT results led us to consider individual children
in terms of their abilities. In the figures and rationale presented above, we
looked ut test scores assuming that all children selected should be at a
particular level regardless of their indicated ability. An alternative to this
is looking at an "expectancy level* which accounts for ability, We used the
fcllowing formula to obtain a Learning Expectancy Level (LEL).

Formula: LEL = Mental Age - 5.3.

We had at our disposal (through Miss Pamela McCann, our psychometrist) a
chart which functioned at grade level 1.0 and up. However, in order to look
at the relative grade equivalents of our selected youngsters, we needed to
extend this chart down to include many levels below 1.0 gra» equivalent.
Appendix D shows the grade level chart used in applying the above formula.
Our psychometrist and psychologist indicated that this procedure was not
mathematically or developmentally sound, but wculd serve as a gross
indication of relative advancement of youngsters across a continuum.

Considering the LEL, or Learning Expectancy Level, it can be pointed out in
Table IV that 35% of the selected children at Suuth Side School are not
achieving ~t their expected ability levels in the area of reading. Also, 38%
of the selected children at South Side School are not aclieving at their
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expected ability in math. Battell School results,/ when analyzed in terms of
expectancy levels show that 51% of the selecteq children in both reading and
math are not achieving at their expected level, !

TABLE IV
Percentage of Selected Pupils not Achieving at
their Expected Level '
SQUTH SIDE SCHQO
Reading | Math

BATTELL SCHOOL
Reading Math

51% 51%

Percent of students
below their LEL 35%

38%

Indjvidual informaticn related to this discussion is prese:pted in Tabl&'V:
for South Side School and Table VI for Battell School.

Visual Percention:

The Frostig Test of Visual Perception is a standardized test . i v:as used in
gaining specialized data of selected student3. We have rhosen - look at
this gata in two waysi, - Tables V and VI report the various selecte! stucderis
scoras in the respecdve buildings, South Side School and Battell Scnool.

Perc _ptual Age Equivalents (PAE)

This score is given for five sub-divisicns of the entire visual perception test.
The sub-tests are: Eye-Motor, Fiqure-Ground, Form Constancy, Position In
Space, and Spatial Relationships. In Tables V and VI, we have looked at thc
PAE as it compares to an arbitrary Grade Level Equivalent and have noted the
difference as "Age Discrepancy". Our staff psychologist sucgested that if
Lther2 was more than six months deficiency in any one area, we should
consider this an jndication that the sc'ected students needed att~ntion.

The individual student scores for th:se tests by sub-test area and by crade
level are reported in Appendix E.

Our arpanry level of concern was set as fcllows:

TABLE VII
Perceptual Age Equivalent Below which we should be concemed.
|
Nursery ! 4.3 (Normal 4.9 - .6) -
Kindergarten 5.3 (Normal 5.9 - ,6)
First Year 6.3, {Normal 6.3 - .6)

!
Our staff psychologist and the Frostig instructional program point cut that
even though the tect might be analyzed in tive different categories, the test
15 @ standardized test to be considered as a whole, and that remadiation
ought to use instructional materials in all areas, even though 4 child shows o
weakness in only one or two areas. For this reason, we will consider the VAT
in groupings raiher than concern for each individual perceptual category which
rrcstig outiines, We are asking this question: How many children selected

chow a PAE below our level of concern in twe or more of the five cubtests ?
Table VIII is a summary of the results of this question. Ga

(%
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TABLE VIII

Number of Children Below the PAE Level of Concern in

Two or More Frostig Sub-Tests
SOUTH SIDE BATTELL
Nursery 2 3
Kindergarten 11 10 :
First Year 11 8 ‘,‘
\
Total 24 64% 21 60%

It can be pointed out that 64% of the selected childrer at South Side School

are in need of visual-perceptual training. The control group at Battell School
shows a similar need. It should also be pointed out that this help is needed -
considerably more at the kindergarten level. This supports the structure of

the Unit Teacher Program.

Perceptual Quotient (PQ) \

This score is obtained from the Frostig test results. Our staff psychologist

felt that it was this score which ought to be compared to the IQ score obtained.
Both scores are accessible in Tables V. These scores are related mathematically.
We decided to compare these scores and determine héw many children have a
variation between their Intelligence Quotient and their Perceptual Quotient of

more than 14-16 poir‘\ts . A difference of 16 points would mean that there was a
statistical significance to the varlation. . -

Considering the Frostig test information in describing the selected children,

it can be said that 29% of the children at South Side School show a deficiency
when their Perceptual Quotient is comgbred to their Intelligence Quotient.

31% of the selecteu children at Battell/ School sbh.:*v the same kind of deficiency.

Readiness Test /

-

The Metropolitan Reading Readinesg Test (MRT) was given to all kindergarten
children in Mishawaka during the week of May 6, 1974. We use this
information to predict the success of a child as he begins the formal

reading process. The scores for those children selected for the Unit Teacher
Program are presented in Table IX. It can be po!*‘ed"o\ﬁt that 94% of the
selected children at South Side School and 93% ct those at Battell received a
C score or below. This compares to 45% of all kindergarten children at
South School which received a C rating or below. All kindergarten children
at Battell produced 46% with a C or below on the MRT. This information
supports our dependence on teacher selection. Appendix F provides
individual score reports.

TABLE IX
Metropolitan Reading Readiness Test Scores for South Side
School and RBattell School

SOUTH SIDE SCHOOL BATTELL SCHOOL
Grade Selected Students| All Ki1g. Students || Selected Stud, |All Kdg,Stud,
A 0 13 0 . 10
n 1 13 1 11
V] 7 12« 11 20
D 7 9 3 ]
E 1 1 ._0 0
Total 16 43 15 i)
C or Below 15 - 4% _ 22 -~ 45% 14 = 93% 23 ~46%




Summary of "Gross Measurements":

|
In summary, it can be said that we have obtained a great deal of information
concerning the children we hope to heip. We can say with certainty that the
children we've chosen to help are for the most part in need of early support
in the cognitive skills of reading and math. The testing data provided here
contains at least a baseline indication of where our program has started and,
hopefully, will previde a basis for fair and valuable evaluation of our efforts
in the future.

_ Other Approaches:

Two other approaches we are using need to be described and their relation to
evaluation must be pointed out. The gross measurements of standardized
testing provide very little diagnostic help. 1..e Peabody Picture Vocabulary
Test and the Wide Range Achievement Test provide little help in knowing a
child's individual problem. The Metropolitan Reading Readiness Test and ti:z
Frostig Test of Visual Perception, com> closer to providing the teacher clues
as to a child's learning problems. Tc supplement this testing program, we
have two additional elements in our data gathering scheme:

- Screening for Learning Problems

-~ Instructional Strategy

Screening for Learning Problems - In addition to the testing already descriled,
we have added the following which will be used with all children in an on- -
going fashion:

---Wepman ~ This test is a test for auditory perception. We will
utilize testing procedures prescribed by our psychologist,
Dr. Jane W. Miller.

--~ Audiometric Sweep Test - Our speech and hearing therapists will
administer this test.

--~ Utilization of a Titmus Machine for more sophisticated visual
disorder testing will be administered by our school nurse.

Hopefully, this entire testing procedure, coordinated by the Unit Teacher
will produce indications of the kinds of help which will most strongly
support our selected children.

Instructional Strategy - We hope to support the early language skills and

early arithmetic skills to the point that selected children will be able to

reach their individual maximum in achievement. To help define our t:aching -
approach, we have chosen to sutline the Pre~Reading Skills in the manner that
Mrs. Mary Craighead of Nashville, Tennessee, presented to us in a Title I
in-service meeting held this past year. Her outline is to be found in

Appendix A of the Nursery School evaluation section." Our Unit Teacher, Mra,
Beverly Edler, has produced performance objectives following the Craighead
Pre-Reading Skills and these are produced in Appendix G. Accompanying

these objectives 15 the Check List of Pre-Reading Skills to be utilized by our

Unit Teacher. .
{1
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We hope to produce a similar set of objectives for our arithmetic during the
coming year. /

In summary, we have provided a basis for sound=dross measurement,
sound screening of learning problems, and a sodnd teaching strategy.

y >
Cany cite specific success stories as, fof example, a specific child
or children who benefited from the project? Describe briefly. Names are
not requested, but the age or grade should be given.

We will certainly provide this information next year. At this time, three
weeke of instruction is hardly long enough to produce valuable incidents
of this nature. ’

{,

What was the total number of staff participating in the 1974 Title I
program? Describe any training program involving both teachers and
teacher aides. '

One fully certified teacher conducts the Unit Teacher Pf?,?igmf”"/

e

One part-time teacher was MM% hours to help
complete the task of testing.~Both the Title I Reading Coordinator and
Director of Elementary Education participated in test training and the
administering of tests. All were trained by Dr. Jane W.- Miller.

Dr. Virginia Calvin of IUSB acted as consultant for the project in its
formitive stages. She worked with the Unit Teacher, with the Director
of Elementary Education, and with the local building personnel at South
Side School in organizing and beginning the new program.

Describe the extent and impact of community and parert involvement in
Title I programs in your community, specifically with regards to
Comprehensive Planning and Needs Assessment.

The Unit Teacher Program recognizes and has plans for parent-involvement
next year. The building principal at South Side School recognizes this

as a necessity and our application for next year will provide for on-going
active participation of parents of children selected for this program.




SCHOOL CITY OF MISHAWAKA
Appendix A-Unit Teacher Program
Screening Model for Children Participating in The Program

1

Ability Screening For Learning
Achievement Problem Instructional
g Tests Perception Tes Physical Tests Strategies
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Key for Interpretation
A - Indicates that classroom teacher identification occurs at each level

Indicates that pre and post test data 1s collected upon a child's entrance
into and exit from the Unit Teacher Program
Indicates use of city-wide readiness testing at end of kindergarten
Indicates pre and post test data collected as the child uses training
materials in the Frostig program
E - Children will be screened for auditory discrimination problems during the
' year and at those times when it is r ~>ssary
F - Children will be screened for genera” uditory problems by the speech
therapist at least once during parti pation in the program
G - Children will be screened for visual problems using the Titmus machine
during the year and at those times when it is necessary
H - Instructional strategy will follow Craighead's Pre-Reading Skills
I - Instructional gtrategy will follow skills necessary for being successful
im the Houghton-Mifflin Reading Program
J - Instructional strategy for arithmetic will follow the goals set forth in the
Stern Structural Math Program
(Performance objectives for our local needs are being developed for H-I-J)
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SCHOOL CITY OF MISHAWAKA
Appendix B -- Unit Teacher Program

Peabody Picture Vocabulary Test Results |

School SOUTH SIDE

NURSERY SCHOOL KINDERGARTEN FIRST YEAR

Student Birthdate IQ Student Birthdate IG Student Birthdate IQ

S8 69-7-20 112 S22 68-4-3 111 S27 67-1-2 114
Sl 68-10-13 105 s19 68-2-4 111 S33 67-7-19 112
s3 69-5-15 103 S17 67-12-23 105 S35 67-7-18 110
S?7 69~-1-10 92 S1l1 68-8-8 105 $32 67-4-21 102
S5 68-6-22 91 S18 68-4-2 103 S38 67-4-6 98
S2 68-12-16 89 S24 68-2-21 99 530 67-3-14 96
S4 65-5-15 79 Ss21 68-5-13 99 S29 67-2-13 95 3
S6 68-10-21 17 S14 68-5-25 97 - 831 67-6-30 95 B
S13 68-5-31 97 S28 67-5-23 95
Mean IQ 93.5 S20 68-7-5 95 S26 66-3-11 92
s9 67-11-11 95 S39 67-8-9 91
S16 68-7-13 89 S40 67-1-4 91
S12 68-8-6 81 $25 67-8-13 89
Date Tested 4-26-74 S10 67-1-24 69 S36 66-8-6 81
S23 67-10-23 64 S$34 66-7-14 79
Selected Students-Baseline S15 67-9-15 - 537 66-8-20 78
Data
Mean IQ 94.6 Mean IQ 94.8

School _ BATTELL CONTROL GROUP

NURSERY SCHOOL KINDERGARTEN FIRST YEAR

Student Birthdate IQ Student Birthdate IQ Student Birthdate IQ

B4 69-7-17 112 B23 68-3-13 129 B29 67-5-26 114
B7 69-8- 4 109 B15 68-3-27 111 B36 67-2-23 110
B8 69-7- 9 103 B19 68-11-7 111 B32 110
B6 68-12-22 103 B12 67-9-5 110 B28 66-11~-18 107
B3 68-12-7 100 B10 68-1-30 109 B31 66~-12-31 106
B2 68-10-11 93 B17 68-7-9 107 B24 67-5-23 102
Bl 69-7-19 89 B16 67-12-29 101 B37 67-4-18 102
BS 69-4-21 - B22 68-8-20 97 B30 102

B21 68-8-30 93 B26 67-7-8 100

B18 68-4-2 91; B35 66-12-10 98

B1ll 67-11-5 | 91 B34 66-12-1 95
Date Tested 4-26-74 B9 67-9-9 91. B27 67-6-15 93

B13 67-8-1° 87 B25 66-1.-5 91
Selected Students-Baseline Blé4 68-5-21 83 B23 66-9-27 86

Data
Mean IQ 101 Mean IQ 102.13 Mean IQ 101




SCHOOL CITY OF MISHAWAKA
Appendix C -- Unit Teacner Program
Wide Range Achievement Test Results -- Reading and Arithmetic

School SOUTH SIDE

NURSERY SCHOOL KINDERGARTEN FIRST YEAR
Reading Arith, Reading Arith, Reading Arith,
Stuvd. Gr.Cq., Stud. Gr.Eq. Stud. Gr.Eq. Stud. Gr.Eq. Stud. Gr.Eq. Stud. Gr.Iq.
S8 1.1 Sl K-6 S22 1.3 s19 1.2 S33 2.8 S40 2.4
S4 K-4 S8 K-6 S13 K-8 S11 K-9 s25 1.7 S31 2.4
c2 K-4 Sé6 K-6 S21 K-8 S22 K-7 s31 1.7 S25 2.4
S7 K-4 S7 K-3 S19 K-8 S13 K-7 S30 1.6 S38 2.2
S5 K-3 S3 K-1 S0 K-7 521 K-7 832 1.6 S29 2.2
56 _K-2 S5 PK-1 Sl4 K-7 S10 K-7 S29 1.5 S33 2.2
K] K-2 S2 N-8 Sl1 K-6 S23 K-6 S40 1.5 S36 2.1
Sl K-2 S4 N-4 S20 K-6 S24 K-6 s28 1.4 S34 2.1
S24 K-5 S17 K-5 S35 1.4 S30 2.1
Sl6 K-4 S18 K-5 S27 1.4 s32 2.1
: _— .. S9 K-4 Sl6 K-5 S34 1.4 s28 1.9
!Date Tested 4-26-74 SI8 K-4 514 K-5 S37 1.4 S35 1.6
' S17 K-3 S20 K-5 S36 1.4 S37 1.4
;Sclected Students-~ ! S12 PK-9 S9 K-4 ' 838 1.4 S27 1.4
;Baseline Data ] S23 PK-4 S12 PK-2 S26 1.2 S26 1.2
: L S15 PK-1 315 --- S39 K.6  S39 K.2
School BATTELL CONTROL GROUP
NURSERY SCHOOL KINDERGARTENMN _ FIRST YEAR
Reading Arith, Reading Arith, Reading O At
viivu. Gr.Eq. Stud. Gr.Eq. Stud. Gr.Eq. Stud. Gr.Eq., Stud. Gr.Eq. Stud. Gr..,
Bi 1.1 B2 K-7 B21 1.2 B23 1.4 B37 1.9 B3l 2.7
R? K-4 B4 K-6 BlI0O 1.2 B2l 1.4 P34 1.7 B32 2.2
B7 K4 B8 K-5 Bll 1.1 B10 1.4 B30 1.7 B34 2.1
33 K-3 B7 PK-6 B9 K-8 B20 1.2 B29 1.5 B26 1.y
Bl K-1 B6 PK-4 Bl17 K-8 g9 1.0 B35 1.5 B36 1.9
B6 PK-9 Bl PK-1 B20 K-7 Bll K-9 B33 14 330 1.3
b3 PK-5 B3 N-8 Bl1S K-7 Bl5 K-8 B25 1.4 B33 1.8
BS - B3 - Bl6 K-6 B19 K-7 B27 1.4 B29 1.8
e B23 K-6 B17 K-7 B36 1.4 B25 1.8
X Bl4 K-4 Bl2 K-7 B32 1.4 B27 1.8
Datc Tested 4-26-74 | BI9 K-4 Bl6 K-7 B28 1.4 B37 1.6
| Bl8 K-4 Bl4 K-6 B3l 1.4 B4 1.1
Selcited Students-- | B22 K-4 Bl18 K-6 B26 1.4 328 1.4
33 seline Data | Bl2 K-3 D22 K-6 Bz4 1.2 B35 1.0
EMC BI3 --- B13 --- -
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SCHOOL CITY OF MISHAWAKA
Appendix D -- Unit Teacher Program

Grade Equivalents for Computing Learning Expectancies

Corresponding Corresponding
MA-5,3 Grade Equivalent MA-5,3 Grade Equivalent
+1.5 1,5 -.1 PK.9
+1.4 1.4 -,2 PK, 8
+1.3 1.3 -.3 PK .7
+1,2 1.2 -.4 PK. 6
+1 .1 1.1 -.5 PK.5S
+1.0 1.0 -.6 PK.4
+ .9 K.9 -.7 PK.3
+ .8 K.8 -.8 PK .2
+ .7 K.7 -.9 PK. 1
+ .6 K.®6 -1. 0 PK.O
+ .5 K.§5 -1.1 N.9
+ .4 K.4 -1, 2 N.8
+ .3 K.3 -1. 3 N.7
+ .2 K, 2 -1. 4 N.6
+ .1 K.l -1. 5 N.S§
+ .0 K.O0 -1. 6 N.4
-1, 7 N.3
-1. 8 N.2
-1. 9 N.1
-2. 0 N.O
L

o” U.



SCHOOL CITY OF MISHAWAKA
Appendix E ~~ Unit Teacher Program ‘
Frostig Developmental Test of Visual Percgption Results

School __ SOUTH SIDE - Nursery School

cye—Motor Figure-Ground FormConstancy Pos, inSpace Spatfal Relation

Student PAE  Student PAE  Student PAE  Student PAE  Student PAE

87 6-0 S7 5-3 S6 6-0 87 6-3 S6 6-0
S1 $-0 56 4-9 54 5-0 Sl 5-0 S7 5-6
38 $5-0 58 4-9 S8 4-6 S8 4-9 S5 4-9
S6 4-9 Sl 4-6 Sl 4-0 - 8§ 4-0 S4 4-9
4-9
4-0

sS4 4-6 sS4 3-6 S7 3-6 S6 4-0 s1-
§5 2-9 S5 3-6 S5 3-0 S4 26 S8

S2 - 52 — S2 - S2 —— 82 ———
3 -— S3 — S3 - S3 - S3 -
Kindergarten '
$23  6-9 S24 8-3 S22 7-0 S17  7-0 S22  6-6
S22 6-3  S16 6-6 510 6-9 S13  7-0 S18  6-6
520 6-0 S20 6-6 8§20 6-9 812  7-0 S10  6-0
S18  6-0 §23 5-9 S18  6-9 S9 5-6 S24 6-0
S24 5-9 S22 5-9 SI2 6-3 S24  5-6 S17  6-0
S9 5-9 S9 5-3 S16  6-3 Si1  §-6 813 5-6
S17  4-6 S17  5-3 813 5-0 S18  5-6 812 5-6
s11  5-3 810 4-9 S11 5-0  S20 5-6 $23  5-0
5i2  §-0 321 4-6 S21  5-0 S10 5-6 S16  5-0
521  5-0 S12  4-6 S17  4-6 S22 5-6 S20 5-0

Si4 4-6 S11 4-6 524 4-6 516 5-0 S9 5-0

. %10 4-6 516 4-3 s23 4-0 s23 4-9 S14 4-2
TCi6 4-0 S13 3-6 S15 3-0 s21 4-9 S15 4-9
813 4-0 S14 3-3 S14 2-6 S1s°  4-0 S1l 4-9
815 3-9 815 2-6 . 89 2-6 514 3-3 s21 4-0

- 819 ~-- 19  -—- S19 - S19  --- S19  ---
Pirst Year
S30 7-0 S31 8-3 838 9-0 S34 8-9 831 . 8-3
S26  6-9 S28 8-3 840 9-0 S32  8-9 S40 8-3
S29  6-9 825 8-3 S29 9-0 S27 7-0 S28  8-3
S34 6-0 S32 6-6 831 90 S30 7-9 S30 8-3
S40 6-0 834 6-6 S32 9-0 28 7-0 827 8-3
S37  5-9 S29 6-6 828 8-3 829 7-0 832 8-3
S36  5-9 827 5-9 833 7-6 838 7-0 834 8-3
825 5-9 S4C  5-9 826 7-0 825 70 833 7-6 |
827 5-3 830 S5-6 830 7-0 S26 7-0 826 7-6 |
832  5-3 S33 5-3 827 6-9 S33 6-3 829  7-6
S35  5-0 S38 5-0 839 6-3 S40 6-3 836 6-6
826 5-0 S35 5-0 836 6-0 S36 . 5-6 825  6~6
S33  5-0 836 4-9 834:. 5-6 837 5-0 839  6-0
838  5-0 826 4-9 837 4-6 831 5-0 838 5-6
831 4-9 837 4-3 83§ 3-6 839  4-9 835 &5
s 839 '2-3 825  Z-6 835 3-3 837  5-0
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72 : SCHOOL CITY OF MISHAWAKA
Appendix E -~ Unit Teacher Program N, K, and 1
Frostlg Developmantal Test of Visual Perception Results

School _ BATTELL CQN‘I‘ROL GROUP ~-Nursery School

Eye-Motor  Figure-Ground Form Constancy Pos. inSpace Spatial Relation

Student PAE  Student PAE Student PAE  Student PAE  Student PAE

|

Bl - 5-3 B4 5-0 B4 7-6 B7 5-0 B4 5-0
B4 4-9 Bl 4-9 B2 6-0 B2 5-0 BS 4-9
B2 4-9 BS 4-6 BS 6-0 B8 4-9 Bl 4-0
B3 4-6 . B8 4-6 Bl 6-0 B3 4-9 B6 4-0
B7 4-3 B7 4-6 B6 5-0 B6 4-9 B3 4-0
B8 4-3 B3 4-6 B3 5-0 Bl 4-9 B8 4-0
B6 4-0 B6 4-3 B7 5-0 BS 4-9 B2 4-0
BS 3-9 B2 3-3 B8 3-6 B4 4-9 B7 4-0
) Kindergarten
BIS 7-3 B20  6-6 BIO 7-0 B23  6-3 B9 7-6
BI3 5-9 B9 6-0 B17 6-3 B22 6-3 BIO 7-6
B16 5-9 —— - BI3 6-3 B21  6-3 Bl1 6-0
Bl2 5-9 BIO 5-3 BIS 6-3 BlI9 . 5-6 Bl4 6-0
B9 §-9 Bl6 5-3 B20  6-3 Bl2 5-6 Bl8 6-0
B20  5-3 B15 5-0 Bl8 6-0 Bl8 5-6 B2l 6-0
BIS 5-0 B22 4-9 B9 6-0 B20 5-6 Bl6 5-6
BIO 5-0 Bl9 4-9 Bl2 5-6 BIS 5-6 Bl3 5-6
B2l 5-0 B23  4-9 B21 5-6 B17 5-6 B20 .5-6
B23  5-0 BI3 4-9 Bl9 5-6 BIO 5-6 Bl2 5-6
Bl1 4-9 BI7 ' 4-6 Bll 5-0 Bl4 5-0 " Bl5 5-0
BI9 4-9 Bll  4-6 Bl6 4-0 BI3 5-0 Bl7 4-9
B22  4-6 B2l 1-6 Bl4 3-6 Bll 4-9 BI9 4-9
Bl4 4-6 -BI2 4-6 B22 3-6 Bl6 4-0 B22 - 4-9
B17 4-3 ‘Bl8 4-6 B23 3-0 B9 4-0 B23  4-9
—— Bl4 3-9
First Year Primaiy -
B35  8-6 B34  8-3 B28  9- B27  8-9 B36  8-3
B3¢ 7-3 B33 7-0 B3l 9-0 B24 8-9 B35  8-3
B24 7-0 B24  6-6 B26 8-3 B34 7-0 B33 7-6
B34 7-0 B26 6-0 B24  8-3 B3l 7~0 B26 7-6
B33  6-9 B35  6-0 B33 8-3 B3S  6-3 B30 7-6
B30 6-9 B36 5-9 B27  6-9 B30 6-3 B3l 7-6
B36 $-0 B3l 5-9 B29 5-6 B26 6-3 ' B29 6-6
B37  6-9 B37  5-6 B37 5-0 B28  6-3 B37  6-6
B27 5-9 .B29  5-3 B36 5-0 B36 5-6 B34 6-6
B29 5-9 B28 ' 4-9 B34 5-0 B37  5-6 B24  6-6
B28  5-3 B27 4-9 B30 5-0 Bz9  5-6 B27  6-6
B26 5-0 B30 4-9 B35 4-0 B33 5-0 B28  5-0
B25  --- B25  =e- B25  w-- B2  ~-- B25  ---
B32  --- B32  --- B32 e~ B32  --- B32  ---

Q
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SCHOOL CITY OF MISHAWAKA
Appendix F -=- Unit Teacher Program N, K, and 1
Metropolitan Readiness Test -- Kindergarten

School SOUTH SIDE

Student Letier Score

522
S18
S17
513
316
S11
S21
S19
S10
524
S12
523
520
59

515
514

mpoogooouoaoaoQQOoQw

Date Tested 5-6~74

School BATTELL CONTROL GROUP

/

B21
Bll
B10
B9

B18
B16
B13
B20
B1S
B17
B19
B23
B14
B12
B22

chel=RoXeXeReRoRoRoRoRoRoRo R

Date Tested _5-6-74
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| SCHOOL CITY OF MISIIAWAKA
‘ Appendix G -~ Unit Teacher Program '
Teaching Strategies

A, language Development Performance QObjectives

1. Given Movable Melvin, the child will be able to point to 30 out of 32 body
parts when given oral direction by the teacher.

2. When shown an object or a picture of an object, the child will be able to
orally state the name and function of at least 10 out of 12 items in the
kitchen, bathroom, bedroom, garage and basement.

3. Whein shown an object or a picture of an object, the child will be able to
orally state the name and function of at least 10 out of 12 items in the class-
room and on the playground,

4. When shown &n object or a picture of an object, the child will be able to
orally state the name and function of at least 10 out of 12 items in his
neighborhood . , ‘

5. The child will be able to make books about the following categories:
animals, clothes, furniture, food, toys, tools, work time, play time.

6. When given fifteen picture cards, and any three 6ategory boxes from the
above list, the child will be able to place the pictures in the correct box
and explain why each picture belongs in a particular box.

. 7. When shown any of the eight primary colors, the child will be able to give
the color-/ name.

8. When given oral directions by the teacher, the child will be able io demon-
strate the meaning of 12 out of 14 sets of positional words--either physically
or on paper. EXAMPLE: Physically - "Put the book under the chair.’

On paper - "Draw the cat under the tree."

9. When shown picture cards or an actual set of objects, the child will be ahle
to point to the correct picture or object 8 out of 10 times when asked to show
the meaning of qualitative words. EXAMPLE: "Point to the smallest chair.”

10. When showan picture cards or an actual object, the child will be able to
orally give the quantitative description of at least 16 out of 20 different items.

11. When orally given multiple meaning words, the child will be able to explain
at least two meanings for each word 6 out of 8 times.EXAMPLE: Bark-~on a
tree or a dog's bark.

12. When orally given the singular of a noun the child will be able to respond
orally with the plural form 6 out of 8 times. EXAMPLE: Foot -~ Feet

3




B Visual Discrimination Perfermance Objectives

1.

10.

11.

12,

Given a set of ten picture cards wiith likenesses and diifercnces in gross
objects, the child will be able to pick one object that doesn't belong with
the others and explain why 8 out of 10 times.

. Given two sets of ten design cards, the child will be able to match def‘lgns

of varying difficulty 8 out of 10 times. \!
\

Al

Given two sets of ten shape cards, the chaild will be able to match snapes
of varying difficulty 8 out of 10 times.

. Glven a sct of ten design cards, the child will be able to point to the design

thiat goes the wrong way and explain how it's different from the other design
8 out of 10 times.

. Given two sets of ten color cards, the child will be aple to match 10 out of

10 different colors.

For each primary color, a child will te ablé to name two other objects around
him that are the same color.

. Given two sets of upper case flannel ‘k/(ters, tne child will be able to

match 26 letters correczly.

/

. Given two sets ofloweér case flannel letters the child will be able to match

26 letters correctly.

. Given one set of upper case letters and one set of lower case letters, the

child will be able to match 26 letters correctly.
The child will be able to orally say the alphabet.

When shown any letter of the alphabet, the child will be able to name
the letter.

When given a set of the letters of the alphabet, the child will be able to
put the letters in alph/,abetical order.

From a group of primary color words on tagboard, the child will be able to
pick out any of the primary color words when given oral direction by the
teacher.

From a group of ten number words on tagboard, the child will be able to
pick out any of thé number words from 1 to 10 when given oral direction by
the teacher.
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C.Visual Motor Perception Performance Objectives

1. The child will be able to trace at least 10 out of 12 simple designs of valys-s
difficulty.

2. The child will be able to cut at least 10 out of 12 shapes and designs of
varying difficulty. '

3. The child will be able to complete at least 10 out of 12 simple designs
of varying difficulty. °

4. When gfven tangrams, beads or blocks, the child will be able to reprodgce
at least 10 out of 12 designs of varying difficulty. |

5. Given dot patterns the chil& will be able to reproduce at least 10 out of 12
dot patterns of varying difficulty.

6. Glven sequence patterns using shapes, letters, numbers and words ;yhe
child will be able to complete at least 10 out of 12 sequefice patterns’ine
area. ! -

D. Auditory Performance Objectives P §

-

~

1. The child will be able to say 4 out of § nursery thymes taught by the teacher,

2. The child will be able to match at least 10 out of 12\'p1cture cards that rhym?\.

3. When given one word orally, the child will be able to say two additional
words that rhyme with the given word 10 out of 12 times. (Ngnsense words
are acceptable.)

4. The child will be able to make all consonant sounds when directed to do so
by the teacher.

5. When given any consonant sound orall§ the child will be able to write ti:z |
symbol on the blackboard.

6. When given'three words orally, the child will be able to pick out two words
that begin alike 10 out of 12 times.

7. When given one’ word orally, the child will be able to name at least two
other words that begin with the same letter 10 out of 12 tines, w?en given
direction to do so.

\

///

8. When given direction by the teacher to do so, the child can make the long
and short vowel sounds. '

9, When the sound is given orally, the child will be able to write the symbol for
the long and short vowels 10 out of 12 times. ' =N

10. When yiven three words orally, the child will be able to pick out and state
two words that have the same vowel sound in them 10 cut of 12 times.

8
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SCHOOL CITY OF MISHAWAKA

ESEA TITLE I ANNUAL EVALUATION REPORT FOR FY74

Name of Project VARIED REMEDIAL INSTRUCTION FOR INSTITUTIONALIZED CHILDREN

Total Cost Date - ‘Date
of Project $12,788 Started September 4,1973 Ended August 31, 1974

I. What type and age of children are participating in tﬁe project? Indicate
grade levels, public and/or non public, drop-outs, and pre-schoolers when
appropriate. ’

The age of those participating in the Title I program at the Family and Children
Center ranged from 12 to 17, the fifth to the tenth grade. All attended public
scl.ools. Eight to ten were enrolled on a part-time basis. In terms of ability
levels, these children may be described as dull, to dull-normal, to average.
Although the majority of the children have average ability potential, many
suffer emotional handicaps which deter them from performing well in school.
These handicaps may also be coupled with moderately to severely low achieve-
ment records which are remedjatle with intensive instruction. These chllqren
may be described as pre-d¢linquent by virtue of their having been placed in the
institution by court order either through welfare or juvenile court.

I1. Describe thé project. Give a brief narrative description high-lighting unique
or outstanding features.

The goals of the program are two-fold: first to raise the academic level of the
institutionalized children; and secondly, to help the emotionally handicapped
child to establish himself in a reasonably secure fashion within the framework \
of the regular school. In both areas the program has become more important
as the program instructors, the institutional staff, and the schools' personnel

. detéermine more readily a student in need of a shorter school day or as needing
some type of special help. This happens in the junior high particularly-
Frequently a child is so lagging in basic skill areas, it {s more profitable for
him to return earlier from school to concentrate in the basic areas of reading
and math on a more individual level.

For those excluded from school, or those who have dropped-out, emphasis was
on preparation for readmittance to school, or preparation for some vocational
activity. -

Instruction was conducted at the Family Center in the late aftornoon and early
evening. During the past fisczi year, 8 to 10 students attended public schools
in the morning and received individual instruction at the Center in the after~
noon. Other children participating in the program but attending school full time
received individual instruction after school hours. Two certified teachers
were assigned to the program on a half-time basis. The total work day was
comp.ised of 64 hours, During the summer session & four hour work day was
observed, again utfiizing two teachers, which greatly facilitated one~to-one
instruction.

99
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I,

Instructional activity in remedial areas was conducted on an.individual or

small group basis after determination of the area or areas in which the
participant was weak. Additional drill and instruction in the basic skills of
mathematics-and reading comprised much of the program. However, assistance
was also given in other areas of the school curriculum 1n which the participant
was experiencing difficulty.

_ An outstanding feature of the program included direct communication between

the Title I staff at the Funily Center and the classroom teachers of a number
of the participants. The importance of such was to pin-point the nature of the
child's problems with regard to his classroom activities, be they behavioral
or lack of pre-requisite skills. The importance of this aspect cannot be under-
estimat.d since in some cases it created a significant change in a given
child's attitude and achievement in the classroom since he then recoanized the

direct correlation between the program at the Pamily Center and the classroom
itself.

In the past four and one half years (the length the program has been in process
at the Family Center) there have always been one or two children not partic-
ipating in a full-time schedule in the public schools, by reason of dropping-
out, or not being able to handle a full schedule in the school classroom. The
Title I program was adaptable for this type of child.  In the case of the school
drop-out, the objective of the program was to provide motivation and support
for this student to return to school at least until his age made it feasible for
him to pursue vocational training. However, in cases in which return to '
school was not possible, the project provided a study program at the Center.
This study program was basically oriented to practical mathematics and
communication skills., Additionally, attempts were made to locate these young
people in the Indiana Vocational and Technical 8chool in South Bend.

During the past yaar there was a greater number of children who were unable
to attend school on a full time basis, and tharefore were placed in the program
at the Family Center for a portion of the regular school day. The number of
children involved in only a part-time day increased yjarticularly on the

junior high and senior high levels. Between 8 and 12 students throughout the
year were retuming early from school to receive either remedial or tutorial
help from the program. The objective was maintained that the child return to

a normal school day as quickly as possible once he or she was judged able

to handle the academic program or able to adapt emotionally to a regular

srhool setting., .

What is the total number of children who are involved in your Title I program ?
Count a child only once reqandleu of the number of programs 1. which he
participates.

1 ' *
The number of children involved in the Title I program at the Family Center this
past fiscal year wa? 49. The average daily number that the 1n¢tructor met wes
20 to 22. .

91




Iv.

(@) Have you vsed any star~ funds tn ausment your Title proz=am?  If o,
describe the programs invelved, giviig dala such &5 objectives, nuwilsar
ot paiticivants, and lovel of luniing,

) Have you cocrdinated your Title 1 piogiam with federally funded progaame T

(c) Whul were these prouviaius aud what agencies were involved ?

(@) The pog:am was entirely supporied with Title I funds, No local ¢ sldee
funds are availakle. The Family and Childien's Cenler is supported by
per diem payments from the c¢u'1ty of the inhabitanl's rcsidence aid by
United Furnd coatributions,

b-~¢) Rlouty is given those institwionalized children who might bernefit from

V

VI,

the Title I Snecial Reading Progiam in the public schcols.

What elfect has the Title I program had on the adminisligiive stiuctue of
dubdtional practice in your school system?

Because the project was confined to thosz children at 1Le Center itself , it
has had no effcct cn tle administrative struccure in the school system,

What evidence is there that the project has been effective ?

Evidence that the prograin has experienced soine significant success is apparci:
in the case studies presented in answer to Question VII, the documentation

at the end of the evaluation in the pre and post-testing done on those
participants for whom testing was feasible, and in so.ne cases actual.itpiove -
ment in the grades the children received in school. Improvement in over-all
attitude toward school was recognized in some cases not only by the child's
individual case worker at the institution, but also by the child's classr.o:mn
instructor. Because of the diversity of ability levels, and the not-so-
measurable emotional and cultural deprivations of some of these children,
“success" must be measured in small steps. For some childien, "success”
may be simply not failing a class.

The effectiveness of the program has also buei enhanced by better conmuni-
cation with school administrators, counselors, and the classrooin teachers
themsclves i.. regard .o those children served by the program. Because of

tlie increased fnstructional time inade possible ky the second half-day
teacher, there was more time available for school visitations by one or Lotk
ieachers. The interaction between the Title I staff, t.e classroom teachers a..d
counselors has always been of great benefit to the student. In some cases,
this intergction between teachers and Title I staff was the tuning point for
the child in a given class.

In addition, many of the residents av vh2 Family and Children Center are

served by ihe local Mental Health Clinic. On scme occasions the center stoff
met with the Mental [Health Clinic staff {o discuss the problems of the
varticular chiid in order to zvaluate thz bhest course to {ollew in serving the
child.
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VIII.

Michael (#2), a 12 year old black child plagued the school from the day he
entered. Although placed in special classes, Michael had a penchant for
wandering at whim from room to room rether than staying in the classroom
assigned, He would 'beat the school game" one way or another. Agreeably
uncontrollable aptly descrites Michael. In the project, Michael concentrated
mainly on his arithmetic.'As the pre and post-testing indicates, his concep-
tualization as well as his computation improved considerably." Michael has a
long way to go, however in adjusting to the school environment. Next year,
because of his age, he will be placed in the junior high special education proz
aram. Hopeiully, his reading will begin to progress i.» accordance with his

success in math.
x x x x x x x *x x x x x* * *x x *x *x x x x

Terry #2), a small wiry sixth grader has been in the Title I project for almost
two years and just now we are really ceeing success. Last year his reading
level was only slightly higher than second grade, and his clagsroom teacher
recently reported his final testing as placing him at 4.5. Jermry experienced
many problems jn aritnmetic, and really tackled it this past summer. His

test results show tremendous improvement and Jerry could hardly contain him-

celf in his own pride.
* * * *x * * * * * * * * * * * * * * * *

P.J. @8), a 12 year old victim of the child beating syndrome came to the Family
Center in August of 1973. He entered school, was placed in the 5th grade, and
it became repidly apparent he could no* handle a full day of school iargely due
to his lack of control. He kept the class in a constant uproar, picking fights,
pounding on desks, kicking over tables and chairs, etc. Daily telephone
conferenccs hetween the principal and-the Center staff soon became common.
P.J. was untestable, fcr all purposes a non-reader, and apparently could
perform few if any math skills. His concentration span was practically nil.
Even in art class, his project would end up in total destruction if he made the
slightest error. P.J. was, and still is, a frustrated child as well as a
frustration to anyone trying to help him. He didn't need help, didn't wart
heip, and wouldn't have help from anyone --period. There is no post testing
in either area for P.J. The purpose for including P.J.'s test scores was to
indicate the success of his having even taken a formal test. P.J. has pro-
gressed, if only in being able to work without pounding on the desks or
destroying ten pencils in one hour's session. This is success, unimaginable
t0 someone who has never dealt with such a child. 1t is difficult to foretell
what the fuiure will hold .or P.J. It is hoped that with the cOntinued cooperz -
tion between his school and the staff at the Center that P.J. will now commence
to succeed in keeping with his abilities.

What was the total number of staff pa-ticipating in the 1974 Title I program?
Describe any trainir J program invo.ving both teachers and teacher aides.

The number of staff participating in the -program was tvo one~half day certified
teachers. Thc summer program alse included two teachers . Inservice
training for both jnstructors was confined to the attendence of meetings with

Title I Special Reading Teachers in the area
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IX.

Describe the nature and extent of the community and parent involvement in
the Title I programs in your community.

The case workers of the institutional staff at the Family and Children Center
provide a great dea' of help to the project. Background information regarding
the child's emotional maladjustments is vital to the understanding of the
child by the project teachers.

Any additional statements by the LFA in evaluation for the fiscal year of
1974 would be appreciated.

In this evaluation, the evaluator has attempted to focus on the positive
aspects of the T1tle I project at the Family and Children Center by featuring
the successes of many of the participants by way of testing results and

case studies. Both methods are in order and valid as every program must
have some rationale by which to justify its existence. As stated previously,
the objectives of the project have always been two fold: to remedy the
participants deficiencies in basic skill areas, and to aid in school adjust-
ments with the goal being improved performance in school. With this in
mind, it must be pointed out that while the testing data indicates the
progress a participant makes from pre-testing to post-testing, this performance
cannot be attributed solely to the project itself. The imput a child receives
from school itself is an unquantified variable. However, since mos#tlasses,
particularly at the junior and senior high level, are not remedial in nature,

it can be assumed that the Title I project can credit itself with much of

the success a participant achieves on the testing data.

It has been stated in previous years' evaluations that subjective measure-
ment has its place in a unique program such as this. Perhaps to enlarge

upon this, the success of the program can also be recognized not only

in specific case studies of the participants themselves, but also in the
response from the administrators and teachers of the various schools with
which the project relates. The majority of the children placed at the Family
Center have always had a variety of school problems (truancy, under-achieve-  ,
ment, misbehavior,etc. . . . .) and therefore can be anticipated o have
special problems in school during placement. The cooperation of the
classroom teachers, counselors, and principals of these various schools

with the Title I program has been remarkably good. Such cooperation between
professionals can only be a mark of success for any given project.
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