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the roles of teachers have been redefined to
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_This paper discussed anm alte natlve school in which
clude counseling
the teachers, a

community resource person, and an advocate for stz?dents in police
court procedures, The psychologist is a staff developer for special

-technlques, a definer of individuwalized curricula for siﬁdents, and

-an interpreter of test results. Community resources are an integral .
part" of- the school. Socially saladjusted youth are helped tc¢ build -
seli-esteem, a serse of self-worth and of interdependence. Group
counselzag and group projects serve as the basis for the school

" -curriculus. The paper also, drscusses financial support for the
_alternative schooi, joh-traxnlng prograns~and,varlons details related

ko, curricuilua development., Students in the redefined setting proved
lncreasznqu zore socizlly adjusted, ard have finished high, school
and taken: further traiving. The success of- this-alternative school
strucrture is measured by a gﬁ percsnt attendance rating and by lack
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I ABSTRACT - :

. In one alternative school the roles of teachers have been
redefined te¢ iaclude counseling functiens. The counselor is a staff
developer for the teachers, a community resource person, and an
advecate for students in police court procedures. The psychologist

is a staff developer for special techniques, a definer of individualized
currlcula for students, and an interpreter of test.results. The
success of this redefined strusturs is measured by a 90% attendance
rdtxng’and by lack of maJor discipline prob;ems W1th1n the school.
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©  among models for alternative secondary schocls are many

which aim for reentry of cHe student ints the more traditional
school settings.

Other alternative syStems operate to use com-
munity resources as a majorjgprtion of the curriculum.
" L

Some
"free" schoGls use iidepandent work and choices in curriculum to
. c'.. Fod

retain student$ throigh the secondary school- years.

Few such
schools have evolved from—codﬂséling contact hours in a resident
. s s
_hali-way house .for adolescent male offenders.
7 i .

--

. Therefore it is
’ i ” )
1mportant to trace the history of one such unique school in a

-

- maJor -Eastern clcy.

~ The 1dea for a resident half-way house developed in 1967

when one dedicated teacher in a youth development center for jpre=

N,

adJudlcated male adolesce?ts tried to work on techniques to reduce
recidivism rates.
on thé\"outeideg"

RN

It became clear that something had to be changed

In cooperatlon with a neighborhood communlty
center; plans for a facility'were begun.
N

The community center owned a second large three story row

house in an urban blight area where group meetings were held at
. night. i

i

This house. became the residengial'center with three staff
members, a director?\aﬁd'eight'blac; male offenders. Programs

. \
were developed at nlghf,apd coordina;ed with the grdup meetings
already held ia the house.

Tbe students attended regular school
2

: “ﬁ(
'
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and received exfiéﬁéounseling and programs such as job developmént
" training at night with the existing groups in the facility. Both

o

gropés.were pregominantiy male and black. .”
) ?he job training prbgra& centered on how to ;eadwand fill
out apélication forms, how to act at job interviews, how ‘to talk
on'telephonés, and\how to cfoss the city to go to interviews:
Slowli group cohesiveﬁe;s betweeﬁ the 18-25 year olds in tﬁe
existing groups and the adolescent 1&-17 yearaoldS‘grewu The

older men wanted to help the younger ones and the youngér men ’;‘x

" were impressed with male models who were trying to order their //// -
own lives in 2 productive and cohesive mannex. ) ~
It becamé clear that whatever positive was developing was

‘often, negated by the troubled s@udenis‘in their regular school /

b

" day. At this same time the two nearby high schools were involved

Ain studént strikes and‘demonstrations. The s?éff ;nd older group
'@emberé worked to‘helﬁ Falm iense hours in %he:public-schbolsﬂ
fhrough the;r efforts strong suppait was gained f;om the_cdmmqnity,
the §éhoél system; and especially the;studgnts.

LU . - .
Financial support was sought and received from the public

s;hqol system to set up an alternative school for the speciél subf‘
set[of students who were not able to function in the.public school
an?, who were emotionally disturbed adolescentsl‘. The 9dr;lmurxity

reZou1ce people wefe.concerned that mgst of the;e dBlesFent males

had only female authority f}gures in their livesy Their male ’ v

¢
A - .

%
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models were almost exclusively street-wise -figures. So a three=

fold program was proposed for the row house center: ,a counseling

-sexrvice for the neighborhood to. rﬁn»through theJQay and early

eVenlng hours, a seconoarv school orogram for grades seven through

twelve to run through ‘the daV, and a play street program for younger '

; children to run after school and through the summer.

The’ School

The school program was to center on the emotional growth
<

of the youth with goals to improve the youth‘s self-esteem thus

helping h1m to project a positive self-lmaoe, to help youth to

_become self-sustaining == soc1a11y, conomlcally, and polltlcally;

1

and to help’ youth develop the ablllty to _think clearly, communlcate

effectlvely and to learn eas;Ly«’ Tt was clear that a changed self-

concept was the most. v1tal area of concern since 1t was a necessary,

but not sufflclent, condltlon for the other two goals. ‘Therefore

" a heavy concentration on counseling‘and group interaction was

ch5;en as the method of approach. _
Since the group of older youth had been worklng well with
the younger students, che'decisioq'was made to use paraprofe551onals
ae an integral part of the echool‘s staff. The worker/student
ratio.'was never to go as hggh as one to ten. Hopefully the rafio
would be closer to one to five so that real individuilization of

work would be possible.
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’ Tae currlculum would include academic work, phys1cal

'educat;on and a heavy concentratlon on .nterpersonal counseling,

N

. K A
both one-to-one and in small groups.

» One afternoon a week was devoted to group work w1th a
Xstaff member, usually a paraprofesslonal, as leader. Groups
could stay in the bu11d1ng to talk or they could enjoy a f1e1d
trip to a restaurant, a play, a museum, or a bowling alley.

,,fFuffhermore, “school would be dlsmlssed early one afternoon S0
that the staff itself would be, 1nvolved in a group ses519n.

Because‘of the orlginal student body the first staff
members were all black and mostly‘male. However, there was an
arguﬁent for some female staff members su that the adoiéscent
males might learn how to relate to them. Only one of the staff
members had a college degree, two a high school degree and one
was a high school dropout. Yolunteer»help came grom the_evening@

~ group of oider males and'frdq other members of the.neighborh%pd
community.

! . The flrst students were all black males-who were elther
undexr. court superv151on or had been truant 150 or more’ days in
the previous schgol year. With a planned enrollmeutuof’45, the
actual enrollment soon became and continues to. be, about 65 at
a time, From the first there has been a waiting list of more than

250. Students remain on their‘home school lists with report cards

and graduation diplomas coming from that school. Those who can




\

N\

1

- tolerate more structured sitwations may returnnhalf 1 day for
special subjects like machine shop. Indeed some students have

eventually returned\tuil time to their‘hbme.scﬁob}.

F

‘Staff Deveiopmeqt

= ,

?rom:i969 40 1975 the school has chamged, but most of the
original.ideas and ‘plans have remained. Technidues for staff
development and student‘development are_constantly gnder'revision. )

For example, tedching of readindfturned out to be -a major
problemvarea; There were~few black remédial.readimg teachers
ataitable;\léo far most -of 'thé reading remedial work hae‘beem
done-by a white prore551onally trained male. Stgdents’wbrk
individually and it is the only ‘class which is scheduled regularly\

!

" for students. ,

1

Tﬁe other "teachers" were mostly paraprofessionals wmo

. had to take in«serviCe training. Most were urged to.atteﬁd cqi;ege
/,gﬁasses. From this thrust came the concebt of requiring growth
‘from the staff as well as from the student. Therefdre’staff{were,i
urged to complete high. school and college.‘ Sinee-this'is Q large
city there.are traditional currlculums and also urban center college
courses. 1Ic¢ date, of the or191na1 four staff members the college
graduaee has nearly completed a doctorate, one hlgh school graduate
has left to teach in a trad1t10na1 school and he, with the other’
high school graduate, have nearly completed a bachelor s degree.

~ The high school dropout has taken an equ1va1enq¥\exam, earged a

\bachelor's degree, and enrolled in a maéter'é(program. Other

B
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staff members have dropped out when they could not stand the

pace of being a model on many d1menslons - 1nclud1ng earnlng ‘
college degrees. Slxty percent of those hlred have remalned W1th

/40% of them dlready through or nearly through W1th one degree. \\ Co
) |
Other staff development had *to be on the dimensions of : C

-

intérpersonal,relatlons. Staff had to learn to 1dent1fy the

emotional and%social needs of the pupils and, indeed,'of other

i © . ) .
staff members. Skills in listening, in counseling, and in group P

processes had to be developed. Therefore the once-a-Weeb staff

session was itself a modél of group dynamic processes. The
: \ ’
N .
_sessions were "run" by the staff counselor or'the staff psychologist, -

who for the last three years has been a school psychologist serving
i : .
\ : , - .

-on his internship. Techniqles are demonstrated and specific in-

stances of problems analyzed. In effect the staff are tra1ned to
opérate as counselors in their classrooms. No third party monltors

any problem which may occur in a teachlng‘situatlon. There are

no suspension 51195.. So from among the staff, solutions must be -

[ » !
f

developed. . - - . ] L
The counselor also holds individual'sesslons with .each
teacher. Student progress and/or emotlonal problems are discussed.

The teacher is encouraged to express feelangs and recognlze value

2

statements. Therefore the counselor serves as a role model for ) ;_'
the paraprofesslonal teacher who may not have requ1s1te skllls\ln .
counseling technlques.. // !

L
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Students attempt to ! sten to each other and to recognize
[ : )

their OWantrengths and weaknesses. Students are encouraged to

recognlze their own feellngs so they may be able to change behaV1or

- patterns. s

[y

-

* e,

For the last three years there.has been a black staff

. \ . . ) .
counselor who serves a unique function. He operates, as a com=

munity relations person and as an advocate for the student. As

. . (¥ i , ~
the community liaison person, he works to obtain volunteer time,

equipment, and Mmonies. He develops contacts for museum visits, .

for plays, for trips. He must know commun1ty referral agenc1es,'

.

such as where to send pupils for glasseso In addltlon he is the

N

contact person frr home visits. If a student is absent, the -

’ counselor calls the home or may visit there. For any%hing positive

ocecurring in the student's progress, the couhselor/calls or visits
the home. Many parents do not know how to handle such contacts.”
Most previous calls or visits from.school have meant crises or °
‘disasters. ° '_ T B -
For the student, the counselor functlons as advocate for
JOb placement, for Tollow-up after qraduatlon; and fo: support in’

any court proceedings. Most urian schools have court workers for_

their pupils. However the-counselor can add personal statements

for hisﬂpupils. For example, a student may have been truant thirty

days in a school year but if thls is compared to one hundred fifty

days the previous year, progress is emphasized. The counselor,has

had to learn court procedures and the special language used. He




must also be aware of . new 1aws,so.he can best help the student; .
.- . In sum the counselor functlons partl as a community psychofogisth
The staff school PSYChOlOng serves a more technical

. i
'function. He helps find the correct- acement level for academic

. ) subjecte so that individualized programs can be structured. It -
L L f\is\gerticularly important that placement be correct for the remedial

: _ . ) 1w .
reading teacher. Any technical testing or decisions on materials - :

*  used are in the\psxsgologlst s prqunce.

Probably the most 1mportant fUanIOn for the psychologlst
-
is monltorlng for any serzous maladaptive behavior w1th1n the

. *
school. The students are all[“emotlonally disturbed" and 90551-

bilities for volatlle, hrost 114 reactlons*are many. It 1s 1mpor*ant

to recognize the ‘eprly warnlng“ cues, Indeed ﬁhe staff itsel

- may need the counsellng functlon applled to some of thelr own \

| -

interpersonal Telat 1ons. For paraprofe551onals to learn the I

underlylng dynamics is most 1mportant in an affective based school
J.
lrke thls. Gonseqpen&ly individusl and group conference time are

»

- . needed wiih the psycﬁologist. ‘Most of the time this position has
beep held by a wﬁite male., Three of the four came from -very ,

traditional collegelsprriculums W1th a heavy emphasis on testing.
. A . ) N : \
. It has been difficult for some of them to break role expectations

—

and functlongre as clinical\psychologists involved in family

ca therapy.‘ PeMlaps a crlnlcal intern would be more approprlate than

. [V |
a school psychologist “intern. ’ ) \ ) "

A d . . -




Community Relations

. — - N 3 -
Relations with parents, nearby agencies, and volunteer
. . . . ,

help must be of the' best or such a school has-little chance to

. { 2 "\ ) 's . -‘
_/:TorEL/QPﬁe/haunsgzbr and psychologist work with‘psychiatrists in

an outpatieht unit. For the most seriousiy disturbed students,

N

N ..helpsfrom psyohiatrists\is:availab{e. . - " . o
. A liaison is maintained'with a live-im facility ruh.by a
local church.- it emergenéies oall t a short term‘placement for

- kﬁny maIe, th1s home 1s‘ava1lab1e. o o o .

- ‘,‘ ) Slnce thes emot1onéll{ d1sturbed teenagers come from

» -

. emotlonally disturfed ‘homes,. work W1th the family becomes doubly

.

1mportant. Home ca ls, home v151ts, and many act1v1t1es 1nvolv1ng

the entire famlly are all prbvided. An effort is made to have
posltlve 1nput3about the student. In fact, staff members have
gone to students houses to escort them to school if 'the studeht
ls ms worried aboup cr ss1ng r1va1 gang te“r1tory: Such positive

A

approaches have paid, o g in terms of volunteez help andfparégtal

comm1t$§nt to chang1qg
Varlous unlverslﬁy faculty members: «offer technical aid in
planhing curriculum and getting materials. TLe older men's group

still helps with'extra projects and services. The school makes

efficient use.of its many cdhtacts to diversify and improve its
\

work. :
’ : L . \ .
. * 7 ) )

flat1onsn3ps with their sons and dayghters.

-~
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..~. o . Informal Evaluation
. ) Through its exystence_éﬁe’scﬁeel center has had more black

males, howqger, the number of black females 1s 1ncrea51ng. The V"

~ - |

. number of différent gangs represenigddln the scheol 1s ‘rom 6-15

at any one iime. When spread over 65 pupils and allowing for somex 1
R ) ' hoqtgdng members, there can be &5 one éang dominant. preve5 mﬁéh.h -
-gang activity in-fighting could occur. To date’ﬁhere haS'been no )

. "serlous incident ==~ no knlflng, shootlng, ma1m1ng,lor even blg j. /

—‘.A.

\ - ‘ battle. Most of the flghtln is at the levél of scuffllng with
,f much "mouthing off" apd the main efforts eddressed to determ;nlng

\ AN . - - E . i - .
\  pecking order relationships. \\}\. . - |
1 W}tﬁin tﬁe school there haslbeEn no, drug or .alcohol abuse R ’~‘.J

\ !

problerns. éome dtudents have been iAvolved in drug use and have

constituted a dlsproportlonate syare of those w1th whom the school

&

-

has "failed." However, drug pushlng and drug use in school are

virtually nonexistent. e - . ' N
,' \/ ’ N

L The daily attendance rate run$ about 90%. Since it is .
t ' ' '
| clear that being there is the first requirement for successf%é?is

. - , X
. school surcly turns the attenda&ce figures around. Students who
. . N .

were truant 150 days out of 180 noY attend school 150 days. \ 3/f

Students who can tolerate little stru;}u5e or l}ttle ais-

-~

R ciplipé‘from any authority figure slowly change to the ﬁoint‘wheae
tﬁey can follow through with commitments and initiate activities.

Some pupils hold down parttime jobs er atﬁénd tﬁeir home school.

S _ °

~__
.
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\ .

However a certain percentage (roughly 20%) cannot adjust to any
!
restr1ct1ve enwlronment. Progn051s for such pupils would not

oy _ be good. A real measure of success for the school could be the

A )

. . reclalmlng of"EU% of these emotlonally crlppled students.

v

Nearly all the students now graduate from hlgh school/f

-Roughly 60% go on to some more training, be it job or college.
. . . : ]

: There appears to be nqg real difference between male and female

R a . students (who howunumb r 25% of the pupils).
- . o / )
N e . N . ) A
> S . : . ‘Summary i
' \ s : ' ‘ *
5 The changlng functlons of paraprofess10na1 "teachers,"
i

of tra1ned counselor and schobl psychologlst have worked in a small

& . alternatlve secondary . school program to reverse school attendance

£

. ; patterns, to change benav1or, and to motlvate d1sturbed adofeséents ;

SO they are better able to functlon in their worlde

o L. !; - ‘e

™

Communlty resources are, an/lntegral part of the school.’

R
7*\, s » el

~ " aSoc1a11y§h£&adJusted youth are helped to bu11d self—esteem, a N
A sense oégselt-worth and of inte ependence. Group counsellng ano
;’ ' : ‘ group projects serve as the basis‘for the school . currlculum. Ihe
o ”; ' e students have become 1ncreas1ngly§more 5001a11y<ad3usted and have

) SO f1n1shed high school and taken fuxn herotralnlng. ; ) .

. )
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