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CHAPTER I

STATEMENT OF THE PROBLEM

Introduction

(

The public schools of the United States have passed

through a trying period during the past several years

wh n the dominant mood of the nation was one of dis-

1

.,:

ilkusionment which has been brought abbut 1 the war in
...........---

e-alNam, student proteste 2acil stO.fe, Watergate-, the

energy crisis and the upsurge in the cost of living.
_

Nevertheless, respect for and confidence in the public

schoOls remain at a high level (Elam, 1973).( Numerous,
I

. . .

reasons may be proposed to explain this positive' opinion

tow\ard public schools. Educators at one time believed

parental involvement with the school to be the major

criterion associated with school approval. Research has

demonstrated however, that factors other than participa-

tion. and traditional information programs are related

to parent attitudes toward schools (Elam,.1973).

Haak.(1956), examining this premise, estimated' 't

that 15 per cent of the citizenry hold a favorable

opinion toward schools and are well informed about them;

30 per cent'hold a favorable opinion but are not

,
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informdd; 45 per cent hold no opinion of the schools

.and little knowledge about them; and 10 per cent hold

an unfavorable opinion and are well informed.

McLaughlin (1962), expanding upon Haak's analysis

reported that favorability toward'schools i-p not

necessarily associated with the amount of information

possessed about tie school. All social classes investi-

gated were found to be favorable toward the schools

sampled. The upper class, however--the best informed

group- -was the most critical. MCLaughlin concluded that:

This negates the belief that persons 1.4ho are
better informed about their schools will'hold
more favorable opinions toward them than those
who are least informed (p. 60).

Education .in the United States is still widely regarded

as'the royal road to success in life. At thesame time,

a few clouds are appearing on the ho.rizon.

There iS'some evidence to support the argument

that many black leaders are no longer demanding total

integration as a solution to the problem of inequality

of educational oppoitunitie Instead, many now want

to exert a strong Control over the schools and to

upgrade educational attainment in a segregated setting

(Lockwood, 1968).

Some research supports the idea that schools, with

attendance from lower socio-economic families, do not

offer the same quality of institutional programming as

1 2
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is offered to children of more affluent families.

Schools serving lower socio-economic groups receive

less support from the community than do more affluent

families, must hire the least experienced teacher and

suf.fer the highest teacher-turnover (Fexton, 1961).

It is likely that if similar.research were

conducted on schools for native Americans regarding

community control and support, similar results would be
P

found. Protest groups have often} demonstrated to have

Indian schools returned to local control. Indians

feel that they are in a better position than most

citizens to protest against racial desegregation because

they stand more risk of being submerged in the black-

white society and of losing their cultural identity

(Sharpe, 1973)

Unless those who are interested in the 'continued

strength and well being of the public schools become

more aware of educational concerns of minority groups,

the problems of public education in the United States

could become more critical.

Statement of the Purpose

In the pul:lic school systems of America both

boards of education and professional personnel'\are

accountable to the public. Therefore, school boards and

3



superintendent:', nnnci informational systems .to assess

\ community desires, ,zttitudes, and knowle4e about public

education.

Scientific sampling of public opinion is a means of

ti

learning how citizens use various qualitative and

quantitative criteria in determining the
/
excellence or

lack of it in their local school system. Opinion survey

permits investigation of specifit educational issues

such as community attitude toward general approval of

the school; curriculum and course content; building

/adequacy and. maintenance; school-parent communications;

personal guidance, and social skills.

These professional opinion surveys facilitate the

decision-making process so that the decisions reflect

more accurately the mind and the mood of the citizenry.

The purpose of this study is to investigate the

attitudes toward public education of parents of differ-

ent races and different socio-economic groups and their

relationships to each other. More specifically, this

study should provide and examine data relative to the
O

following questions.

1. Does the-socio-economic status of
parents significantly affect attitudes
toward education?

2. Does the race of parents significantly
affect attitudes toward public education?

3. Does the racial composition (multi-cultural
or racially identifiable) of public schools
significantly affect parental attitu&
toward public 4Tacation?
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Background of the Problem

Background information in reference to attitudes,

socio-economic status and race will be presented below:

Attitudes

Differences in beliefs, value systems and ideologies

are more apparent in modern society than ever before.

These differences are especially evident in the atti-

tudes of members of various racial and ethnic groups.

Such differences often cause conflict among groups, and

the resolution of such conflict can often be brought

about only by changes of attitudes.

Today, differences in attitudes among various racial

and ethnic groups should be considered very seriously by

educational leaders. Diverse groups and cultures have

traffic with one another whether they like it or not.

.

The modern achievements in communication, transportation,

industry and commerce, as well as the instruments of

destructions, have created mutual dependence among human

groups for their livelihood and for their survival

(Sherif, 1967).

Therefore, it does matter how various groups of

people perceive their ways of life, their ways of doing

things, their stands on the family and on social,

religious, economic, educational, and political issues

as well as how they conceive the views of others.

_15
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Attitudes are'the more or less lasting assumptions

of people about their environment. People have premises

and enduring expectations about the way the world

operates; people have high regard for their family;

peOple view other groups and persons from different per-

spectives; people value their religion and their country;

they have beliefs that strengthen their political view-

point; they have convictions about what is right and

what is wrong. "Attitudes are concerned with lasting

assumptions, lasting premises, lasting beliefs, lasting

convictions, and lasting sentiments" (Sherif, 1967).

Attitudes are important to individuals and should

be of vital interest to everyone. A person's attitudes

define for him what he is and what he is not; that is,

what is included within and what is excluded from his

self-image. These attitudes are not brief or passing

affairs for the individual. I fact, there is a tendency

for attitudes to remain static while world problems

change. Problems develop when individuals maintain;

premises for a world that is1no longer there, becauSe it

has changed while their attitudes have not.
i

Social Class

There is no structure 'in our society so uniquely
I

equipped as the school `_o /assimilate the poor into the

xainstream of American society. The school throughout

16



its long history has gradually relieved the family of

most social responsibilities for child rearing (Wein-

berg, 1971). The school, in terms of its goals, has

been designated by the society to make "Americans" out

of all who pass through its classrooms. Parker (1968)

noted that schools have served quite well the youth

from middle- and, upper-socio-economic classes, but have

not served deprived youth so well.

They offer much to youth from good homes who
are motivated by parental attitudes, ready,
and anxious to take advantage of learning
opportunities. They do considerably less
well-in meeting the needs of sons and
daughters of low-income families (p. 363).

Research by Ohlendorf and Kuviesky (1967) indicated

that success in school may be a matter of educational

aspirations and expectations of low-income families.

They found that socio-economic status played an important

part in the development of aspirations and expectations

concerning education. Children of lower-socio-economic

backgrounds often do not display the cognitive ability

or the desired behavior in the same way that children

of more advantaged backgrounds do.

Children from disadvantaged homes are organiza-

tionally separated from their peers. They are assigned

to special reading groups, socially isolated, dis-

proportionately punished, and socially defined by their

classmates as' educationally inferior (Weinberg, 1971).

1 7

7



8

The long-range effects of early placement are usually

permanent. Sheldon and Eleanore Glueck (1953) suggested

that they could predict educational failure at a very

early age on the basis'of differentiation in the early

t ges of education. Classification of students on the

basis of educational testing in a normal and oftdn

useful technique for managing social relationships.

The dysfunctions resulting from such classification,

however, are considerable, as the research literature

in this area testifies (Weinberg, 1971).

Race

For the purpose of this studyfurace" is used to

differentiate between American whites, American blacks

and American Indians. The concept of "race' appears to

be a determining factor in parental attitudes toward

public education.

There has been a long tradition in America of folk-

lore and mythology regarding race. Stereotypes have

been formed and scapegoats have been used. This lack of

understanding has caused many persons to react sus-
,

piciously, defensivdly, and aggressively toward

individuals of an alien culture. Zvaraceus (1966) main-

tained that some racial groups make hate and aggression

an honorable cause by justifying and rationalizing

their actions against people who are "different."
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Definition of Terms

For the purpose of this study, the following

definitions will be used:

Socio-Economic Status. Education, occupation, and

income are three of the most reliable indicators of

socio-economic status in American society (Pinkney,

1969). These three variables are usually interrelated

and they reinforce one another. For the purpose of

ti-is study, however, occupatid will be used to deter-

mine socio-economic status. 0 c pations will be

classified in this study by the Socio-Economic Status

Index, a scale developed by Duncan (Reiss, 1961). Socio-

Economic Status will be analyzed as an independent

variable.

Race. For the purpose of this study, "Race" will

be used to differentiate between American whites, American

blacks, and Lumbee Indians, who will be identified by

the interviewer. Race will be analyzed as an independent

variableti

Atti udes. "Attitudes," as described by Sherif

(1967) 1;a e assumptions, premises, beliefs, convictions

and sentiments one has about his environment." For the

purpose of this study parental attitudes toward public

education will be\a\ ssessed. A 34-item questionnaire

1 9t
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entitled, "Your School" Scale, which was developed by

Robert P. Bullock of the Ohio State University will be

used to assess parental attitudes. Parental attitude

scores will be analyzed as the dependent variable.

School Environment. This phrase refers to multi-

cultural or racial identifiable schools. Parental

attitudes will be assessed and analyzed relative to

each environment. A more specific definition of each

environment follows. Each environment will be analyzed

as an independent variable.

Multi-Cultural Schools. Those schools containing

a student population representing at least ten per cent

of each of the three racial groups are considered to be

Multi-Cultural Schools.

Racially Identifiable Schools. In Keyes (1973),

the b. S. Supreme Court said that "what is not a segre-

gated school will necessarily depend on the facts of

each particular case."

In short, the U. S. Supreme Court avoided specific

formulas or numerical standards in determining whether'

or not a school is segregated and left it a matter of

proof in each individUal case (Shannon, 1973).

20
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For the purpose of this study, racially identifi-

able schools are those whose student population is

represented by eighty-one or more per cent of one racial

group. This figure was determined for the sake of con-

venience to facilitate stratification of the schools.

0
Limitations

Research conducted in the public schools with a

tri-racial population has been sparse with respect to

the relationships among parental attitudes, race and

socio-economic levels. This study is, therefore,

essentially exploratory. Certain limitations are

imposed upon the study in relation to instrumentation

and sampling. Specifically, they are as follows:

1. This study makes no attempt to control
for individual perceptions but instead
uses the sum of the individual responses
to form a consensus of the reality of
the 'situation.

2. The instruments and sample limit
generalizations to the sample under
investigation.

Significance of the Study

Social institutions which depend on the public

for support should be aware of the need for periodic

assessment of the public's attitude toward their effective-

ness. Schools are also social institutions and, as such,

they must be aware of the attitudes of the people they,

serve.
21



The need for an understanding of parental attitudes

is particularly acute in newly desegregated schools.

Basic attitudes of the various ethnic groups repre-

sented in the community must be known before acceptable

solutions can be found for the problems presented by

the desegregation process.

Information on parental attitudes, race/and socio-

economic status and the relationship among .these

variables should be vital concerns for schoOl admin-
i

istrators because the success of the entire educational

enterprise may be dependent on-suchinforytation.

Hypotheses

The major concern of this study is to determine

the relationships that exist among race, socio-economic

status,and parental attitudes toward public education

in a multi-cultural or racially identifiable school

environment. Each of the seven hypotheses are stated

in the null form. The null hypothesis is a succinct

way to express the testing of obtained data against

chance expectations.

Hypothesis I

T ere will be no significant differences

in attitudes.,toward public education

among parents of different socio-economic

status.
22
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Hypothesis II

There will be no significant differences

in attitudes toward public education

among parents of different races.

,Hypothesis III

There will be no significant interaction

in attitudes toward public education

among parents of different socio-

economic status and different races.

Hypothesis :IV

There will be no significant difference

in the attitudes toward public education

of parents whose children attend multi-

cultural schools and those whose children

attend racially identifiable schools.

Hypothesis V

There will be no significant interaction

between race and school environment

regarding parental attitudes toward

public education.

Hypothesis VI

There will be no significant interaction

between socio-economic status and school

environment regarding parental attitudes

toward public education.

23
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Hypothesis VII

There will be no significaft interaction

among race, socio-economic status and

school environment regarding parental

attitudes toward public education,
0

Summary and Overview

Chapter I contained the statement of the problem,

including the purpose, questions to be answered, back-

ground, definition of terns, limitations and hypotheses.

Chapter II will include the review of the literature

and related research. The research design, instrumenta-

tion and procedures will be treated in Chapter III.

The findings will be described in Chapter IV. The

summary, interpretations and discussions, conclusions

and recommendations, will be found in Chapter V.

94



CHAPTER II

REVIEW OF LITERATURE AND RELATED RESEARCH

This chapter is,divided into six sections.

Section I consists of a brief revieworthe literature

and research relating to social stratifl.cation as an

influence upon views held by the public toward educa-

tion. Section II consists of a review of literature

and related research relative to the variance of

priorities for the schools. Section III consists of 4

a review of the literature and related research in

reference to demographic variables as an influence

upon public opinion toward schools. Section IV con-

sists of a review of the literature relative to race

as a factor in parental attitudes toward education.

Sction V consists of a Leview of research in reference

to the influences'of parental participation on student

achievement. Section Vi consists of available research

which utilized the "Your School" Scale (Bullock, 1959).

Section I: Social Stratification as an
Influence Upon Views Held by
the Public Toward Education

Interest in social class differences as they

relate to Individual behavior has been particularly

intense during the current generation. American social

15
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'classes were examined in such studies as Elmtown's

Youth (Hollingshead, 1945), Middletown: A Study in

Contemporary American Culture (Lynd, 1929), and Plain-

ville,,U. S. A. (Withers, 1945). These studies dealt with

the American ideal of equality as it functions in
/

definable social class structures. People within

various social classes were found to demonstrate

tendencies to interact among themselves and through

their own institutions.

McLaughlin (1962), in examining the opinions held

by various social classes of one high school district,

found differences in social class attitudes toward (1)--

encouragement of high school graduates to attend college-

and (2) the inclusion of art and music in the curri-

culum. All social classes in this high school district

favored the teaching of art and music, but the upper

class was the most critical. Regarding college attendance,

the upper class was more cautious than the lower class in

commending high school graduates to attend college.

The lower class' response was almost four times greater

than the upper class' in favor of the belief that

70-100 per cent': of high school graduates should attend

college. Moreover, when asked 'whether college

attendance should be restricted to the intellectually

gifted, the upper class recorded a favorable response

three times greater than the lower class.

26
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Hills (1961) examined relationships between edu-

cation expectations of social class groups and the

tasks of public education in two high schools. A

'preference of all social classes was for a more

structured, directive teaching style. The middle and

lower classes expressed different opinions, however,

egarding curricular orientations with the middle class

favoring an intellectual approach and the lower class

favoring a social approach.

Social-Economic Effect on Parental Apathy

Parker (1964) found that differences among community

responses to public education usually reflected the

social and economic patterns within the community;

lower socio economic community members tended to respond

less favorable and less knowledgeable to public educa-

tion than higher socio-economic members. One can zurmise

that members of high socio-economic strata are able to

exert greater efforts to influence the schools and keep

informed. The parents from a lower stratum also find

it most difficult to get off work or pay a babysitter

in order to participate in school functions. Similarly,

Fish (1964) found that a negative parental attitude

toward financial support of ..7.7;hools correlated with

unstable personal income.

27
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Vroom (1960), also, found that people accustomed

to living in an authoritarian environment (often, also,

low socio-economic status) do not find the same satis-

faction in participation in decision-making as those

with other kinds of backgrounds. Thus, it might be

concluded that the black and Indian who have not been

extended the same educational opportunities as other

Americans, may not be expected to support public edu-

cation.

In this study, socio-economic status was used as

a demographic variable which was analyzed in conjunction

with parental attitudes toward public education.

Section II: Priorities for the Schools

One of the goals of public schools has always been

acculturation--the assimilation of immigrants and other

aliens into the mainstream of American life. Many who

wished to be assimilated became integrated into the

dominant culture, but others saw it as a threat to

their culture heritage (Allen & Hecht, 1974).

An extensive study conducted by-the Midwest Admin-
.-

istration Center (Downey, Seager, & Slagle, 1958),

found different sub-cultural expectations 'for public

schools. The researchers found that educ'jtors and the

public did not differ significantly in assigning

highest priority to the development of the intellectual
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capacity of students. However; educators assigned

higher priority to the development of aesthetic and

emotional (personal) dimensions than did non-educators,

who gave higher priority to the vocational dimension.

Differences of priority were also found for numerous

other subpublics classified by occupational status,

educational level, social class, geographic region,

age, race, and religion.

Goldhammer (1965) reported the following reasons

for traumatic changes in society: (1) a revolt against

governmental paternalism; (2) urbanization and a reduc-

tion of Jeffersonian agraianism; (3) a challenge of the

work-for-work's-sake Protestant ethic; (4) a search

for individualism within an increasingly complex*techno-

logy; and (5) a rejection of middle-class values and

mores.

Are the schools adjusting accordingly? Since

school board members are more traditional in their values

and goals for the schools than any other school-related

group including parents, greater differences have

arisen between educational priorities set by school

boards and those established by parents (Abbott, 1968).

The most critical problem facing educators is to

strike a balance between their own professional assess-

ment of education needs and the concerns of the community

N.9 fr
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regarding the schools. If this problem remains

, unresolved, all efforts to educate the young may be

expended in vain.

The chief priority established for this study was

the attitude of parents toward public schools relative

to the following:

1. General school approval or rejection

2. Curriculum and course content

/

3. Personal guidance and social skills

4. School-parent communications

5. Building adequacy and Maintenance

Section III: Demographic Variables As-An
Influence Upon Public Opinion
Towards Schools

Hand (1948) represented a position which maintained

that participation in school activities is closely

associated with public approval of schools. Hand's find-

ings have been reinforced in the findings of Shipton

(1956) and Haak (1956), both of whOm extended their

research beyond this finding. Shipton commented upon

school approval and associations with clusters of demo-

graphic variables, while Haak investigated the impact

of "opinion," as distinguished from "knowledge," upon

school approval.

Shipton found the following factors to /1:e corre-

lated with disapproval of/ public education:
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1. Lower than average education, with the possible

exception of those with graduate school training.

2. Parochial-private school exposure, for self or\--,

through children, exclusively.

3. No present contact with public schools through

children.

4. First generation citizenship in the United

States.

5. Manual occupations.

6. Protestantism, within selected sub-publics,

especially high-status males.

7. Age (the older group is more critical).

8. Lack of contact with personnel of the public

schools, especially teachers and principals.

9. Feeling of personal ineffectiveness in

community affairs.

10. Intolerance for ambiguity.

11. "Anomie," or despair of long-range goals,

stable status, and interpersonal relations.

12. Miscellaneous: job doubt; pessimism with regard

to financial future; lack of participation in local

political. activity; lack of priority group or close

friends.

Haak's (1956), investigation of the distinction

between "knowledge" and "opinion" towards schools held

by the public, though not germane to the topic of
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demographic variables, reinforced the findings of

Shipton. Haak assumed that although public opinion

is favorable towards schools, people hold both opinions

and knowledge about schools. Citizens were classified

in this regard as follows:

1. Favorable towards schools, and well informed

(15 per cent).

2. Favorable, but not informed (30 per cent).

3. Having no opinion, but with little knowledge

about the schools (45 per cent).

4. Unfavorable, and well informed (10 per cent).

The third group, 45 per cent of the public demon-

strating no opinion and little knowledge about the

schools, would appear to be the most strategic group

to be influenced in a public relations effort. Haak

suggested that greater understanding regarding public

schools might be achieved through increased personal

contact. For example, school visitations, open houses,

and parent-teacher conferences would provide opportuni-

ties for personal contact between parents and school

personnel. Such activities might tend to affect parent

opinion even though the public's information might

increase very little.

In a study emphasizing relationships between

public approval of schools and demographic variables,
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Bush and Deutschman (19.60) examined associations among

attitudes towards schools, voting behavior, and demo-

graphic variables. The researchers employed a Guttman

Scale to measure attitudes for 496 respondents towards

their local elementary school following a successful

bond issue. People termed "consistent supporters"

were those who possessed incomes ranging from $2,000 to

$6,000 and over $9,000 with two or more children, high

school graduates or beyond, Protestant, women, and

'between the age of 21 to 35. Those termed "opponents"

were likely to be laborers or retired from the lowest

economic group, with some high school education and

over 45 years of age.

Numerous studies have investigated relationships

between school approval and factors such as age, level

of education and occupational status. In this study

occupations were analyzed to establish socio-economic

status of the respondents.

Section IV: Race As A Factor in Paiental
Attitude Toward Public Education

American Indians

The dominant culture of our society has frequently

displayed a readiness to generalize about Indians and

label them with convenient stereotypes. The fact is

that Indiano-cieties are today, and always have been,
g
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widely different. Not only does each community or

group differ from each-other, but there are differ-

ences within each group (Spicer, 1962).

The educator should be more concerned about the

Indian's orientation to knowledge and his attitude

toward assimilation. Some Indians it seems, are

favorably disposed toward the knowledge, values, and

skills of the dominant culture and make an effort to

acquire them. Many have gone so far as to lose their

Indian identity altogether and become absorbed into

the general American society. Others have-different

orientations. Such differences have serious educational

consequences because attitudes of a few may not neces-

sarily reflect the attitudes of the larger group toward

education (Berry, 1968).

A review of the literature leaves one confused as

to just what attitude Indian parents do hold regarding

formal education for their children. The word most

commonly encountered is "apathy" or some synonym. A

common complaint of teachers of Indian children has

often been that the parents are indifferent, apathetic

or uncooperative (Fuchs & Havighurst, 1972).

Some writers, however, have defended the Indian

against this charge of "apathy." Wax (1963) insisted

that "apathy" is a convenient label to apply to people

who do not happen to agree with the program that some

official or reformer happens to be sponsoring.
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Despite the apathy, hostility, and suspiciOns

which are undoubtedly present, the main thrust of the

literature is that Indians now place a high value upon

schooling and desire it for their children (Henery,

1972).

In this study, the Indians involved are members

of the Lumbee Tribe. They have never been wards of the

government and, as a result, many have been acculturated

into the mainstream of American society but not neces-

sarily assimilated.

American Blacks

Being in the society but not part of it.has fostered

a conflict among black Americans: some strive to

identify with white middle-class values, others reject

all aspects of white culture. The former attitude some-

times leads to negative identification, while the latter

frequently manifests itself in Black Nationalism (Pinkney,

1969) .

According to Gordon (1964), the extent to which

blacks have adopted the cultural patterns of the host

society varies by socio-economic class. He saw the

middle- and upper-class blacks as being totally

acculturated, while the lower-class blacks are still at

a considerable distance from the American cultural

norm. A vast majority of black Americans belong to the
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.

lower socio-economic class and, in some respects, their

cultural patterns deviate from those of the large society.

To a large extent, however, these differences appeared

to be a function of class rather than race.

Downey et al. (1958) reported that black respondents,

as a group, consistently gave higher priority to

physical training' and to education for home and-family

skills than did whites. Whites, in turn, gave higher

priority desire for knowledge, world citizenship,

and creativity' than did blacks.
re

Marshall (1970) conducted a study of attitudes of

parents of bleck, white and Jewish groups toward public

education. Within the groups sampled, no differences

emerged on attitudes toward public education, educa-

tional level of parents, and parental aspirations and

expectations for their children. Within the community,

blacks reflected the same attitudes and aspirations as

did Jewish persons and whites. It would seem that many

of the stereotypes about blacks being 'different, not

caring, having less concern for educational attainment

and the like may be unwarranted.

In this study the attitudes of blacks was analyzed

relative to socio-economic status as well as race.
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American Whites

Studies of American whites generally indicate that

anti-Negro attitudes are widespread. Intensity of

attitudes vary, depending on the region of the country,

social class level, age, religion, and many other

variables. There is some indication of change in

attitudes in recent years (Pinkney, 1969).

Numerous studies have reported differences between

blacks and whites on a large number of variables. Blacks

in contrast to whites, are often reported to have lower

socio-economic status, 1oWer scores on achievement and

intelligence measures, lower self - esteems less internal

control, and a higher need for social, approval (Edwards,

1974). Downey, Seager, and Slagle (1958) reported that

whites gave higher priority to the desire for knowledge,

world citizenship, .and creativity than did blacks. These

generalizations are often taken to be representative

of current thinking on black-white differences.

In this study the attitudes of whites were assessed

toward public education and comparisons were made

relatiA to socio-economic status and those school

environments where their children are in the majority

and minority.
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Section V: Influence of Parent Participation
on Student Achievement

The Coleman Report (1966) noted that students with

a sense of power over their destiny and a sense of dig-

nity and self-worth normally performed better in school

than students who lacked these qualifications. The

extent to which black students felt they could be

masters of their destiny was a powerful determinant of

their achievement, more important than all the measures

of socio- economic status combined. Likewise, data from

the U. S. Civil Rights Commission Study (1967) revealed

that (1) although the achievement of minority children

is highest in schools with predominately white population,

(2) black pupils in schools with 90 per cent black and

10 per cent white population have higher achievement

than black children in schools where the percentage of

black and white students are equal.

Implications are that control of black schools by

black parents can produce a sense of personal efficiency

which could in turn, lead to improved performance of

black students.

Related educational research on the degree of

parent-teacher communication, at the home of the parent,

indicated that a significant gain in the language

ability of culturally disadvantaged pre-school children

occurred for those children whose parents participated
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in the program compared to those who did not (McCarthy,

1969). Participation amounted to voluntary one-to-one

meetings between parent and teacher at the home of thg

parent, Primarily to discdss the child's program and

progress in the pre-school program. Brookover et al.

(1965) compared the development of three randomly

assigned low- achieving junior high school student groups.

Those students whose parents had become most intimately

involved in the school and in their children's develop-

ment showed improvement in self-concept as well as in

academic progress over the study year.

.A variety of studies support the notion that

parental participation in the schools affects student

behavior and achievement. For instance, Cloward and

Jones (1963) found that the involvement of parents of all

sccio-economic classes in school affairs proportionately

increased the parents' assessments of the worth of edu-

cation and their positive attitudes toward he schools

as institutions.

Hess and Shipman (1966) concluded from a study of

the effects of mothers' attitudes and behavior toward

their children in test situations that the child will

probably develop mo useful images of the school, of

the teacher, and of peen pupils if parants are included

in a meaningful way in school activities. Rankin (1967)

completed a similar study which supports the conclusions
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of Hess and Shipman. Rankin separated pupils into

high:. and low-achieving groups and then interviewed

the mother, only to discover that mothers of high

achievers had a more positive attitude toward school

than mothers of lo! achievers.

The involvement of parents presupposes a receptive-

ness by the schools. Jablonsky (1968) reported on the

basis of personal observations of Compensatory Programs

(individualized instruction) thrOughout the country,

that:

Sdhools which have open doors to parents
and community members have greater success
in educating children - . . \. The children
seem to be direct beneficiaries of the charge
in perception on the part of the parent
(p. 6).

The assumption here is that the more that parents

are familiar with the true operations of a school the

more pleased they will abut this cannot be generalized.

A different approach to th:is parental involvement-

student achievement relationship was exposed by Rosen-

thal and Jacobson (1968). They reported that parent

involvement in the school also positively influenced

teacher attitudes toward children. Does this study

merely recognize that those children whose parents are

known to the teacher fare better in class than children

whose parents are not known to the teacher? That

would seem to be the case.
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Many of the studies reported thus far have dealt

with marginal participation of the parents. In a study

completed by Roessel (1968) in Navaho COunty at Rough

Rock, however, Indian parents voted on all matters of

school policy and were deeply involved in school decision-

making. In this setting, Roessell concluded from a pre-

and post-test design that involvement of parents in the

process of education promoted student enthusiasm fcr

learning. As was shown earlier, such motivation is

fundamental to any increase in student achievement and

behavior.

Results of the studies previously cited imply that

most forms of parental involvement tend to improve the

child's achievement which, in turn, inc eases a

parent's satisfaction with the schools. It is unfor-

tunate that few lon
N,

-range studies have been undertaken

by educators to assess the effects of parent involvement

on pupil performance. Furthermore, the measurement ofc

increased self-concept is difficult to determine and

achievement is too frequently assessed only through

scores resulting from a standardized test. It should also

be pointed out that studies which reported a positive

effect of parental participation on student achievement

are typically conducted only with racial minority,

underachievers, and low socio-economic subjects.

Evident.y in these settings the greatest change probably

would occur.

41-



32

In this study, parental attitudes were assessed

from three races representing various socio-economic

levels.

Section VI: Research Conducting Using
the "Your School" Scale

Reed (1969) used the "?our School" instillment in

assessing the relatio\lship between socio-economic

status and parental attitudes toward public education.

On questions that related to evaluation of classroom

procedures and practices, race accounted for signifi-

cant differer 2S in responses on only 25 per cent of

the attitudes measured. In general black parents were

found to be more favorable to these classroom procedures

than whites. It was further concluded, on attitudes toward

basic classroom procedures, that parents with low incomes

tend to be more negative than those with higher incomes.

Reed (1969) also concluded that parental approval of the

I

school was attributable to socio-economic status rather;
i

than to race.

In a similar study, the "Your School" Scale was

used in conjunction with the Organizational Climate

Description Questionnaire to assess parental attitudes

toward secondary schools (Leis, 1970). It was found

that parents in every socio-economic group registered

approval of schools with an open climate and expressed

disapproval of schools with a closed climate.
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The study indicated that professionals, proprietors,

and businessmen accorded greater approval to school

with more open organizational climate and less approval

to schools with less open organizational climates.

In this study, the "Your School" Scale was used

to assess attitudes toward public education in a tri-

racial school district.

Summary

This chapter was concerned with a review of the

literature and related research and wag divided into

six sections. Section I considered some 'studies and

related literature on social stratification as an

influence upon views held by the public toward education.

Section II reviewed some research and literature related

to priorities for the schools. Indications are that

people from different socio-economic levels do hold vary-

ing priorities for the schools and exhibit a positive

or negative attitude based on their awareness of whether

these priorities are met. Section III reviewed some

research and related literature in reference to demo-

graphic variables as an influence upon public opinion

toward schools. Indications are that factors such as

age, level of education and occupation status are

variables that have an effect upon parental attitudes
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toward public education. Section IV consisted of a

review of the literature relative to race as a factor/

in parental attitudes toward public education. Some

research indicates: that American Indians are apathetic

.toward public" education; blacks give high priority to

physical training; and whites place emphasis on
I

cognitive learning. Section V geyiewed some research

in reference to the influence of parental participation

on student achievement. Research studies implied

that most forms of parental involvement tend to improve

the child's achievement which, in turn, increases a

parent's satisfaction with the schools. Section VI

reviewed studies that utilized the "Your School" Scale

to assess attitudes toward public education in general

(approval or rejection), and also parental attitudes

relative to the organizational climate of the school

(open or closed).

/14
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CHAPTER III

RESEARCH DESIGN, INSTRUMENTATION, PROCEDURES

Chapter III contains the design of the study,

description.: of the sample, instrumentation and proce-

dures. The design of the study will provide an overall

view of the plan to answer questions posed earlier. A

description of the sample used in the study will be

given. The instrumentation section will include instru-

ment characteristics and administration. The procedures

section will include information in regard to source and

method of collecting data, scoring of the instrument,

treatment of data and statistical procedures.

Design of the Study

To answer the questions posed in Chapter I, this

investigator concluded that composite scores on the

"Your School" Scale and the use of a socio-economic

index to determine socio-economic status would best serve

the purpose of this study. T!erefore, parental attitudes

were determined by the use of the "Your School" Scale,

developed by Robert P. Bullock (1959). Socio-economic

status was established by using Duncans Socio-Economic

35
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Index (Reiss, 1961). Race and other personal data

. obtained from the participants at the time the inter-

views were being conducted.

Description of Population

The Robeson County Administrative Unit (North

Carolina) operates in an area with a .'arge concentration

of Lumbee Indians and in an area of continuous Indian

population growth.

The North Carolina Census RepOrt (1970) listed the

County's Lumbee Indian population as 26,000. This is

the largest tribal population east of the Mississippi

River. The importance of agriculture to the county's

economy, the conservative growth of industry, and the

determinedness of the Lumbee Indians to maintain their

identity and to survive culturally have combined to

locate Robeson's three ethnic groups--Indians, whites, and

blacks--in specific sections of the county. The county's

geographic racial composition is reflected in its

various school administrative units, five city units and

one county unit. Most of the Lumbee Indians are con-

centrated in rural areas and attend schools within the

Robeson County school administrative unit.

The school district considered in this study has an

Indian majority culture with whites and blacks repre-

senting minority cultures. The Indian student population

4 (3
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is 7,701, the black populatiofi is 2,863 and the White

population is 2,585 (Robeson County Board of Education

for 1973-74).

The participants in this study were composed of a

stratified random sample of parents from school com-

munities within the school district. A school community

is understood to be a community serviced by an individual

elementary or secondary school.

Instrumentation

The "Your Schooll:_Scale

The "Your School" Scale, as developed by Robert P.

. Bullock of The Ohio State University, was selected to

assess parental attitudes toward the public schools.

The instrument was created under the auspices of The

Ohio State University during a project designed to develop

a systematic battery of tests for community analysis

(Bullock, 1959).

The development of this scale included testing for

ambiguity and differentiating power. Forty statements

of opinions toward schools were combined to form an

instrument which measured degree of approval towards

schools. The instrument was then administered in a test

community of 13,000 inhabitants in central Ohio. Items

were then tested against a general total score criterion
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to determine which would combine to form a general

school approval-rejection scale. Each item was further

tested against each of the six subgroups of items

relating to different aspects of the school programs for

the purpose of identifying those which would combine in

usable specific subscales (Bullock, 1959).

These data were used in selecting and r rouping

items to form one general school approval-rejection

scale and five subscales relating to specific aspects of

the school. The subscales and the number of items

related to each are as follows:

1. Twenty items pertain to general approval or

rejection of the school.

2. Eight items are related to course, discipline

and work habits.

3. Eight items specifically relate to personal

guidance and social skills.

4. Six items relate specifiCally to school-parent

communications.

5. Six items relate specifically to the school

board.

6. Six items pertain to building adequacy and

maintenance.

The six items that related specifically to the

school board were not used, therefore reducing the

scale to 34 items for the purpose of this study. The

An
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administration of the school district in which this

study was conducted did not think it would be appro-

priate to ask questions about the school board just

prior to school board elections. In correspondence

between the researcher and Mr. Bullock relative tothis

matter, Mr. Bullock stated that since it was a sub-

scale it would not necessarily effect the validity of the

use of the instrument. Therefore, the instrument was

revised (Appendix A).

There are five alternative choices to each of the

statements on the scale of the questionnaire. These

are strongly agree, agree, undecided, disagree, and

strongly disagree. They are abbreviated on the scale

itself as SA, A, UN, D, SD (Appendix B).

Duncan's Socio - Economic Index

Reiss (1961) maintained that there cannot be a

single index of socio-economic status suitable for all

purposes of research in a modern complex society. Even

in small and static communities of the United States,

it is an oversimplification of the facts to suppose

that an entire population may be categorized in narrow

intervals of "class" or "status." Given the actual

complexity and multidimensionality of the stratification

structure, any particular variable or index can at best

reflect a selected aspect of the structure that may be

strategic from a certain point of view.

49



Reiss (1961) also maintained that in presenting a

socio- conoMic index for occupations, it is well to make

prioriti s explicit, thereby enabling research workers

to form their own judgment about its applicability to

their proble s. Certainly this index should not be used

as a universal 'y valid measure of social stratification

to be employed iidiscriminately in all research touching

on that subject.

Williams (1968.
1

conducted a study relative to some

problems in social class measurement. He concluded that

white standardized social class indices that used several

selected characteristic to determine social class was

not applicable to blacks. This would'probably hold

true for Indians as well.

Fuchs and Havinghurst (1972) maintained that over

the last fifty years a solid middle-class community of

Indians has developed among the Lumbee Tribe. Many of

them are teachers in the county system, but an increas-

ingly large number are in other occupations--a doctor, real

estate brokers, insurance salesmen, several store owners,

restaurant owners, and gasoline station owners, a few

public officials, a university president, and several

faculty members--the range of white collar business and

professionals to be found in almost any small southern

college town. There are still many farmers and share-

croppers but their numbers are decreasing as factory

40
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employment has increased tremendously over the past

several years.

In view of the information presented, it appears

that many Lumbee Indians of Robeson County, 'North

Carolina has been assimilated into middle-class

America, therefore, an instrument that can be used in

conjunction with ones occupation to determine socio-

economic status seemed appropriate for this group.

For the purpose of this study, the Duncan's Socio-

Economic Index was used because occupation is the major

characteristic used to assign social class.

The Duncan's Socio-Economic Index according to

Reiss (1961), provides scores ranging from 0 (examples;

laborers--tobacco manufacturers) to 96 (example; dentist)

for occupations or, in some cases, occupations within

spedific industries. Scores are given for all occupations

within industries used in the 1950 census. The measures

of the Duncan instrument were developed from a nationwide

survey in 1947 that obtained the prestige rating of 90

occupations. On the basis of a high relationship between

the rating and 1950 census data on the education and

\

income of persons, Duncan estimated the ratings of

every occupation in the 1950 census. The socio-economic

index scores are those estimated prestige ratings.

Socio-economic status wa: determined by using the first

two digits of Duncan's Index of Socio-Economic Status
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as applied to the occupation of the head of household.

,A full range of values from 0 to 9 divided the subject

into three groups, low, medium and high, depending on

whether the head of household's occupation was classi-

fied in the 0-3, 4-6, or 7-9 range (Appendix C).

Personal Data Questionnaire

The personal data questionnaire was developed by

the researcher and attached to the "Your School" Scale.

Six of the questions were open-ended and two required

a simple check or circling of an answer. This informa-

tion was filled in by the interviewer (Appendix D)..

Data-Gathering Procedure

Source of Data

During the Spring Semester of 1974, contact was made

with a North Carolina school district. A rc,....st was

properly filed for permission to have school principals

assist in a research study. Permission was granted, and

a letter was sent to the school principals from the

school superintendent asking them to cooperate with the

researcher (Appendix E).

Because of the geographical characteristics of

Robeson County, the mobility of the population within

the county, and the changing housing patterns, the

researcher encountered difficulties in defining a random

sample. Since the races (Indian, black and white) are
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visibly identifiable, and since the schools are also

racially-identifiable, one can stratify the schools

by race.

According to Parket (1974), when stratifying, you

must consider the following:

1. The basis for stratification (characteristics

to be used when subdividing the universe into\strata).

2. The number of strata you divide the universe

into and the boundaries of the strata.

3. The number of items to be included in the

sample from each stratus (p. 71).

The researcher,. with the assistance of the super-

intendent, determined which schools were racially

identifiable and those considered to be multi-cultural

according to the definition proposed in Chapter I. With

this complete list of schools of the Robeson County

School District, the researcher randomly selected schools

by using random numbers, giving a stratified random

representation of the Indian, black and white student

population.

The principal of each school provided a list of all

the families of the students in the school. The

researcher chose 255 family names, 85 Indian families,

85 black families and 85 white families by systematic

random sampling. Whenever a parent was listed more than

once, his name was stricken from the second and

tJ
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subsequent listings. This insured that each parent had

but one chance of being selected into the sample. By

using two methods of probability sampling, stratified

and systematic, a representative sample was obtained.

Method

Because of various reasons, 15 of these families

were not contacted, the remaining sample of 240 parents

was interviewed by six undergraduates majoring in socio-

logy at Pembroke State Uni'versity and four field

counselors employed by the Lumbee Regional Development

Association. Each interviewer received one hour of

training and practice in interviewing. Interviewers from

the University had conducted previous interviews in con-

nection with their course requirements. Interviewers from

the Lumbee Regional Development Association had conducted

previous interviews relative to program evaluation. Each

interviewer was permitted to select school communities on

a first-come-first-serve basis. Those communities left'

were surveyed by ,..he researcher.

The interviewers were instructedto ask at each

residence for the parent who had been selected in the

sample. If that parent was not available, the spouse was

to be ;interviewed. If neither was available, a time

was t, be determined for a second visit by the inter-

viewer. These interviews were conducted during the month

of May, 1974.
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One week prior to the time that interviewing began,

----,.

a letter from the researcher was sent to all parents

that had been selected for the sample. An explanation
(,

of several aspects of the study was included (Appendix F).

Variables

Threaded throughout this study are references to

literature which reveal that race and socio-economic

status are variables that account for differing priorities

for and attitudes toward public education. Hence, the

variables race, socio-economic status and school environ-

ment were studied in comparison with parental attitudes

toward public education.
,......____,

Therefore, the independent variables of this study
g

are (1) the race of the subject, (2) socio-economic

status of the subject, and (3) school environment.

The dependent variable was parental attitudes--the

quantitative scores of a subject on the questionnaire.

Treatment of the Data

Since the researcher was interested in the effect

of interaction among the independents variables/ a

factorial design was considered to be tile most appro-

priate for treatment of the data. This design, provides

not only information about main ,effects of the three

factors, race, environment, and socio-economic status,

but also about interactions. If the interactions

j:)
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C----,

involving a given factor are not significant, then the

researcher obviously will have a broader basis for general-

izing about the main effects of the factors. If a sig-

nificant two-factor or three-factor interaction occurs,

examination of the nature of the interaction by Newman

Keuls Test of Multiple Comparison (Winer, 1966) will

provide additional insight as to how each factor operates.

Analysis of Data

From alternative statistical procedures the analysis

of variance was considered to be the most appropriate

for treatment of the data. Although such an analysis

limits the ciclusions to be drawn from this study, the

design chosen would allow the experimenter to make

inferences concerning the significance of the relation-

ships among the variables.

Hypotheses I, II, III, IV, V, VI, and VII were

written in such a way that analysis of variance could

be used to test the hypotheses. In order to show the

main effects and the two-way and three-way interaction,

analysis of variance technique as proposed by Clyde's

MANOVA Statistical subroutine for large computers was

used (Clyde, 1969). All statistical procedures with

the exception of multiple comparisons were executed on

the UNIVAC Computer of the University of Miami Computer

Center. The multiple comparisons were executed manually.
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Summarg'

This chapter was concerned with the design of the

study, description of sample, instrumentation and

procedures. The instrument section included instrument

characteristics and administration. The procedures

sectl,n included methods of collecting data, data

treatment, and analysis of data. The procedures of the

study provided the plan by which the hypotheses could

be tested.

--,



CHAPTER IV

RESULTS

This chapter is concerned with the results of the

procedures set forth in Chapter III. Data are presented

in narrative and tabular form from the sample of parents

of public school students. There is a statement of

each hypothesis, the type of analysis utilized, the find-

ings. Since Hypothesis VII deals with the highest order

interaction and all other interactions are subsequent to

that interaction, each hypothesis will be reported in'

reverse of the order previously stated.

Hypothesis VII

There will be no significant interaction
among race, socio-economic status and school
environment regarding parental attitudes
toward public education.

Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to test the

hypothesis. Race, socio-seconomic status and school

environment were analyzed as independent variables

with parental attitude scores as the dependent

variable.

48
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For significance, a p of less than .05 was required.

Since a p of less than .05 was obtained, Null Hypoth-

esis VII which stated there was no significance inter-

action among race, socio-economic status and school

environment regarding parental attitudes was rejected.

Pertinent data are presented on Tables 1 and 2. Table 1

provides data on the analysis of significance. Table,2

provides mean scores for the interaction of socio-

economic status, race, and school environment on parental

attitudes. Figures 1, 2, and 3 is a graphic illustration'

of these interactions. Figure 1 illustrates the inter-

action of school environment and race for low-socio-

economic status on parental attitude scores. Figure 2

illustrates the interaction of school environment and

race for medium-socio-economic status on parental atti-

tude scores. Figure 3 illustrates the interaction of

school environment and race for high-socio-economic

status on parental attitude scores.

Since significance on a three-way interaction was

found, a decision was made to investigate the significance

of cell means by multiple comparisons. The Newman Keuls

Test for comparing means was applied to the data accord-

ing to the procedure outlined by Winer (1962). Table 3

illustrates the Newman-Keuls Procedure (Winer, 1962) for

multiple comparisons of cell means with race, socio-

economic status, and school environment as independent

5 j
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TABLE 1

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH,PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE
INTERACTION OF RACE, SOCIO-ECONOMIC STATUS AND
SCHOOL ENVIRONMENT AS INDEPENDENT VARIABLES

F Ratio

(4,180) Mean Square
p

Less Than

4.248- 1637.102 .003*

Significant at .05 level.

10.
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TABLE 2

OUTCOME OF FACTORIAL DESIGN WITH TREATMENT COMBINATIONS,
EACH CELL ENTRY IS THE MEAN OF ELEVEN OBSERVATIONS WITH
RACE, SOCIO-ECONOMIC STATUS AND SCHOOL ENVIRONMENT AS
THE DEPENDENT VARIABLES AND PARENTAL ATTITUDE SCORES

AS THE DEPENDENT VARIABLE

School

Environment Race

Socio-Economic Status

Low Medium High

Multi-Cultural Indian 110.091 108.455 88.636

Black 124.455 123.364 118.273

White 114.636 126.455 105.545

Racially Indian 100.000 124.636 123.182

Identificable
Black 114.455 124.091 118.182

White 120.818 96.636 110.273

GI
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variables and parental attitude scores as the dependent

variable. Table 4 illustrates a line graph indicating

cell significance. The underlined cell of the factors

in question indicates no significant differences exist

between that cell and any other cell on the same line.

Table 5 illustrates a summary of significant interaction
1

of cell means. Cells containing astericks indicates

that no significant differences exist among cell means.

Hypothesis VI

There will be no significant interaction
between socio-economic status and school
environment regarding parental attitudes
toward public education.

Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to test the

hypothesis. Socio-economic status and school environ-

ment were analyzed as independent variables with parental

attitude scores as the dependent variable. For signifi-

cance, a p of less than .05 was required. Since a p of

less than .05 was obtained, Null Hypothesis VI which stated

there will be no significant interaction between socio-

economic status and school environment regarding parental

attitudes toward public education was rejected. Pertinent

data are presented on Tables 6 and 7. Table 6 proVides

data on the analysis of significance. Table 7 provides

mean scores for the interaction of socio-economic status

and school environment on parental attitudes. Figure 4
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TABLE 6

.
SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE INTERACTION

OF SOCIO-ECONOMIC STATUS AND RACE AS INDEPENDENT VARIABLES

F Ratio
(2,180) Mean Square Less Than

4.551 1602.504 .017*

Significant at .05 level.

6 :3
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is a graphic illustration 'of socio-economic status and

school environment interaction on parental attitude

scores.

Hypothesis V

There will be no significant interaction
between race and .school environment regard-
ing parental attitudes toward public
education.

Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to test the

hypothesis. Race and school epirdrtiriment were analyzed

as independent Taf-cables and parental attitude scores

as the dependent variable. For significance a p of

less than .05 was required. Since a p of less than .05

was obtained, Null Hypothesis V was rejected. Pertinent

data are presented on Tables 8 and 9. Table 8 provides

data on the analysis of significance. Table 9 provides

mean scores for the interaction of race and school

environment on parental attitudes. Figure 5 is a

graphic illustration of race and school environment

interaction on parental attitude scores.

Hypothesis IV

There will be no significant difference in
the attitudes toward public education of
parents whose children attend multi-
cultural schools and those whose children
attend racially ioentifiable schools.



TABLE 8

SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE
WITH PARENTAL ATTITUDE SCORES AS THE DEPENDENT

VARIABLE AND RACE AND SCHOOL ENVIRONMENT
AS INDEPENDENT VARIABLES

F Ratio

(2,180) Mean Square
P

Less Than

4.551 1753.961 .012*

': Significant at .05 level.
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Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to test the

hypothesis. Multi-cultural and racially identifiable

Schools were analyzed as the independent variables

and parental attitude scores as the dependent variable.

For significance a p of less than .05 was required.

Since p was greater than .05, Null Hypothesis IV was

accepted. The results of this analysis are presented

on Table 10.

Hypothesis III

There will be no significant interaction
in attitudes toward public education among
parents of different races and different
socio-economic status.

e

Using the analysis of variance technique, Clydes'

MANOVA (1959) Computer Program was utilized to deter-

mine if there were any significant interactions among

race and socio-economic status of the respondents and

their attitudes toward public education. Race and

socio-economic status were analyzed as independent vari-

ables with parental attitude scores as the dependent

variable. For significance, a p of less than .05 was

required. Since a p of greater than .05 was obtained,

Null Hypothesis III was accepted. The results of this

analysis are presented on Table 11. Since the Null

Hypothesis of interaction was accepted, an interaction

graph will not be shown.
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TABLE 10

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL

ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND SCHOOL
ENVIRONMENT AS THE INDEPENDENT VARIABLE

F Ratio
(1,180) Mean Square Less Than

.374 144.248 .541

Significant at .05 level.
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TABLE 11

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE

INTERACTION OF SOCIO-ECONOMIC STATUS AND
RACE AS INDEPENDENT VARIABLES

F Ratio
(4,180) Mean Square

P
Less Than

1.020 393.134 .398

,: Significant at .05 level.
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Hypothesis II

There will be no significant difference
in attitudes toward public education
among parents of different races..

Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to determine

if there were any significant differences between the

race of the respondents and their attitudes toward

public education. Parental attitude scores were

analyzed as the dependent variables. Since a p of less

than .05 was obtained, Null Hypothesis II was rejected.

The results of this computation are presented on

Table 12, and a summary of mean scores on Table 13.

Hypothesis I

There will be no significant differences
in attitudes toward public education among
parents of different socio-economic status.

Using analysis of variance technique, Clydes'

MANOVA (1969) Computer Program was used to determine if

there were any significant differences between the

socio-economic status of the respondents and their

attitudes toward public education. Parental attitude

scores served as the dependent variable and socio-

economic status as the independent variable. Since

a p of greater than .05 was obtained, Null Hypothesis I

was accepted. Data on Table 14 provide the results

of this analysis. Table 15 contains a summary of

analysis of variance related to each hypotheses.
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TABLE 12

SUMMARY OF RESULTS FOR ANALYSIS OF, VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND RACE AS THE

INDEPENDENT VARIABLE

F Ratio

(2,180) Mean Square
P

Less Than

5.681 2189.476 .004*

Significant at .05 level.
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TABLE 13

SUMMARY OF MEAN SCORES /WITH RACE AS THE INDEPENDENT VARIABLE
fND PARENTAL ATTIT E SCORES AS THE DEPENDENT VARIABLE

- Race mein

/
F(2,180)

P

Less Than

Indian, 10.167

black 120.470 5.681 .004e,

White 112.894

Significant at .05 level.



TABLE 14

SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE WITH PA1SENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE NO SOCIO-ECOOMIC

STATUS AS THE INDEPENDENT,VOIABLE

F Ratio
(2.154) Mean Square Less Than4

2..154 830.141 .119

Significant at .05 level.
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Summary

Results of the statistical analyses were presented

in this chapter. Each of the seven hypotheses were

discussed. Included in each hypothesis was a state-

ment of the type of analysis used, the findings, a

statement of acceptance or rejection based upon the

.05 level of significance. A test of multiple

comparisons were/ used to determine which cell means

were significantly different.

In the analysis of data, Null Hypothesis I, III,

and IV were accepted as stated. Null Hypothesis II,

V, VI, and VII were rejected.

7.1



CHAPTER V

DISCUSSION, SUMMARY, CONCLUSIONS
AND RECOMMENDATIONS

Discussion

This section will present a discussion of the

findings as they relate to the hypotheses and a sum-

mary statement will be made. The relationship between

parental attitudes toward public education, socio-

economic status, race, and school environment will be

presented first. Consideration will then be given to

interactions between socio-economic status, race,

school environment, and parental attitudes toward

public education.

Parental Attitudes
and Socio-Economic Status

As indicated by the results, different socio-

economic levels of parents did not provide a significant

difference of attitudes toward public education. This

finding does not imply that socioconomic status is n()t

a factor in the formation of parental attitudes toward

public education, but rather that analysis of the tot 11

responses did not show any significant difference in

this study. The results question some of the widespread

75
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notions concluded from previous studies which indicate

tWat differences among community responses to the :;ch()()Is

usually reflect the social and economic patterns within

the community; lower socio-economic community members

tend to respond less favorable than higher socio-

economic members.

Although no significant difference was found between

socio-economic status and parental attitudes, the mean

scores indicates that respondents from the medium socio-

economic level had a more favorable attitude toward

public education than those respondents from the high-

and low-socio-economic levels. Mean scores also indicated

that respondents from the upper socio-economic level were

less favorable toward public education than respondents

from the lower -,and middle-socio-economic levels.

Parental Attitudes and Race

Significant differences were found to exist betwe..:n

r ce and parental attitudes toward public education.

expected, Indians had a less favorable attitude toward

public education than blacks and whites. In comparison,

blacks had a more favorable attitude toward public edu-

cation than Indians and whites.

Past studies have shown that there are significInt

differences in parental attitudes toward public education

between whites and blacks. This appears to hold true
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for Indians as well. The data do not reveal the

reasons for the findings but some of the following

factors may have caused these differences.

There are a number of contributing factors that may

be associated with these results. The advent of desegre-

gation was designed to eliminate inequality in educational

opportunities, mainly for blacks. As white teachers and

white students move into previously all black schools,

the following changes have taken place in many of these___,_.

schools:

1. Facilities have been remodeled and improved;

2. Increased concern for the development of an

adequate curriculum;

3. Increase in equipment and instructional material;

4. Increased interest and supervision of teachers

and administrators;

5. Increased interest in student performance;

6. Supplementary federal funds and additional

have appeared.

Undoubtedly this multi-cultural environment along

with the changes listed above, has positively influenced

the attitudes of most blacks toward this new setting.

This finding is also supported by the fifth hypothesis

which concluded that there was an interaction between

race and school environment, and that blacks reported

the highest mean scores for the multi-cultural school

envi ronrnen t.



.4

78

As expected, Indians had a less favorable attitude

toward public education than blacks and whites. There

are a number of factors associated with these results.

Fuchs and Havighurst (1972) maintained that decisions

about the extent to which Indians will maintain their

traditional cultures and identity will be made by the

Indians themselves. They also contended that these

decisions will determine the content of school curricula,

the composition of the teaching staff, and the degree

of separation of Indian groups from the rest of society.

The new move of desegregation may have proved to be a

threat to many Lumbee Indians as many have indicated

that they wish to maintain their own schools which have

been in existence since the latter eighteen hundreds.

Another factor called "double voting" has probably

influenced the attitudes of Indians toward public edu-

cation. "Double voting" is a method whereby Citizens

of city administrative units within the county are

allowed to vote on candidates for the county board of

education, yet county citizens are not allowed to vote

on candidates for city boards of education. Indians

represent a majority of the county population and feel

that the "double voting" method isan infringement upon

their constitutional rights.
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Other things have occurred that may have resulted

in differences of opinions among Indian parents and

the central administrative office.

The Indian Education Act provided additional funds

to upgrade the educational process of Indians. Although

parent groups were formed to decide what programs should

be implemented, they felt that control of these funds

should not be in the hands of the central administra-

tive office.

The reasons discussed above lend support to the

findings that a significant difference does exist in

attitudes toward public education among parents of

different races.

Parental Attitudes
and School Environment

No overall significant differences were found to

exist among parental attitudes toward public education

and the environment of the school. Although there was

no difference when statistically analyzed, mean scores

indicated that parental attitudes were more favorable

toward a multi-cultural school environment than one

considered to be racially identifiable. Again the

data do not reveal the reason for the results but, some

inferences will be made.
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The lack of qiynificant difference could be due

to the extreme positions taken by blacks and Indians.

Blacks were most favorable toward the multi-cultural

environment while Indians favored the racially identifi-

able environment. This almost bipolar position may

have offset the responses of whites creating a statisti-

cal dIfference of no significance.

\

Interactions

No significant interaction was found to exist between

socio- economic status and race on the "Your School" Scale

/
relative to parental attitudes toward public education.

However, significant interaction was found to exist

between race and school environment. Mean scores for

this interaction are illustrated in Figure 1: Indians

were less favorable toward a multi-cultural sch of onvirori-

mont than blacks and whites. Blacks were more fa Table

toward a multi-cultural environment than Indians and

whites. Inferences were made in the section of Parental

Attitudes and Race as to why this significant inter-

action occurred.

A significant interaction was also found to exist

among socio-economic status and school environment on

parental attitude scores. Mean scores of respondents

from the low- and middle-socio-economic groups were more

favorable toward a multi-cultural environment than

respondents from the high-socio-economic group. Mean

Du
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scores of respondents from the high-socio-economic

81

group was more favorable toward a racially identifiable

school environment than respondents from the low-

and medium-socio-economic groups. Coleman (1966)

maintained that desegregation (multi-cultural) enhanced

the academic performance of disadvantaged students and

that academic performance of advantaged students would

vary with the social class composition of the school.

This interaction may be explained by associating Cole-

mans' terms of "disadvantaged" and advantaged" with

the different socio-economic levels.

A significant interaction was also found to exist

among socio-economic status, race, and school environment

on parental attitude scores. Multiple comparisons were

performed on mean scores for the total number of cells

to determine which cell/cells were significantly differ-

ent. The fqllowing interpretation is drawn from data

presented on Tables 13 and 14.

Low-, medium- and high-socio-economic status

Indians do not differ significantly relative to multi-

cultural school environments. Neither do they differ

significantly from high-socio-economic whites in their

responses toward multi-cultural school environments.

Although directionality'is not indicated, cell mean

scores imply that these groups favor aracially
/

identifiable school environment.

91
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Whites of high-socio-economic st at ds do not ditto!

significantly regardlefls of the school environmont.

Low cell means indicate some dissatisfaction with both

/
environments as they now exist.

Low- and medium-socio-economic whites and blacks

10,...

did not differ significantly in their responses to the

multi-cultural school environment. In comparison, mean

scores were high indicating approval of desegregated

schools to which their children attend.

Medium- and high-socio-economic Indians and blacks

did not differ significantly in their responses tolohard

racially identifiable school environments. In comparison,

mean scores were high indicating approval of segregated

schools. This has support in reviewing the literature

in that many Indians and blacks desire to control their

own schools.

There was a significant difference in the responses

of high-socio-economic Indians toward racially identifi-

able and multi-cultural school environments. In

comparison, mean scores indicate higher approval for

segregated schools than desegregated schools.

Data on Tables 2 and 3 regarding Indian responses

for high-socio-economic status toward a multi-cultural

environment, indiCate that cell to be one that signifi-

cantly affects most of the interaction. The mean score

92
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for this cell is the lowest of all cell means, indi-

cated that Indians of high-socio-economic sta,us are

less favorable toward d multi-cultural school environ-

ment than respondents in all of the other cells.

Table 14 also indicates that no significant differ-

ences exist among the interaction of cells containing

mean scores for blacks and their responses for all

levels of socio-economic status, and for both school

environments. Mean scores for blacks do indicate a

more positive attitude toward the multi-cultural environ-

ment as opposed to the racially identifiable environ-

ment, but this difference undoubtedly was not enough

to produce significance.

Summary

While generalizations may not be made beyond the

data presented, it appears reasonable to state that the

data in general have presented evidence that there are

significant differences among races and their atti-

tudes toward public education. Significant interactions

were found to exist between race and school environment;

socio-economic status and school environment; socio

economic status, race and school environment on the

parental attitude scale.
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No significant interaction was found to exist

between socio-economic status and race relative to

parental attitudes toward public education.

Conclusions

1. The socio-economic status of parents does not

seem to influence their attitude toward public education.

2. Of the three racial groups, black parents

would be more likely to have a more positive attitude

toward public education than Indian and whites.

3. Blacks and whites are more favorable toward

desegregated schools than Indians.

Recommendations for Further Research

1. It is recommended that this study be replicated

in various other communities to validate the results

and conclusions presented.

2. A comparative study should be conducted relative

to parental attitudes toward public education and student

achievement since the two variables would seem to be

related.

3. When a similar study is to be replicated, the

researcher should select a time that corresponds to

community involvement such as board of education electio

or other situations that tend to include emotional issJos.
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4. It is recommended that the participating school

district analyze the results obtained for any possible

benefit that might accrue to that district.

5. The role of parents in school issues should

be reviewed in order to determine if parental participa-

tion is Ieing given proper consideration in participa-

tive planning and action.

6. chool-parent communications were found to be

significa t on three of the seven hypotheses tested. A

survey of onditions that promote or restrict informa-

tional flo,--in either direction between the school and

community--could hold possible value to public school

administratlrs.

7, A study should be conducted relative to parental

attitudes to \ ard particular aspects of the school pro,;r1m
..-

such as currifulum, community, facilities, discipline,

social skills and school board relations.
1

8. The elationship of p.zental attitudes and the

attitudes of t eir children toward public education

should be explOred since other research indicate a close

relationship between the two.

9. An i epthstudy should be conducted as to

possible cultural explanations why certain racial groups

responded favorably while other groups responded

unfavorably toward multi-cultural public education.

9)
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SCHOOL-COMMUNITY ATTITUDE ANALYSIS FOR ADMINISTRATORS

Section I. Your Schools

_
The following items relate to various aspects of the educational program

provided by your school. These items provide an opportunity for you to indicate

your own feeling or opinion about such things as courses of study, teaching

methods, and present building and playground facilities'in your school. It is

important that you indicate your own ..onest opinion about these things if this

suryey is to be helpful.

As I read each question, please respond by selecting one of the answers

from the card that I will give you. Your'answers should be one of the following:

strongly agree; agree; disagree; or strongly disagree. If you cannot make up

your mind or feel that you do not know, then you may respond as undecided.

SA A-r UN p -sp

--2-- T-

SA A. UN D SD-r -4-- -5- -2-

SA A UN, D SD-r -r -r -2- .

SA A UN D SD'r- -r -r-
'

SA A UN D SD

-5-( -4- -r "T"

SA A UN 0 SD

SA A UN D \SD

SA
(

A UN D SD

-4- -3- -2- "1-

SA A UN D fn

SA A UN D SDI 7

96

1. The more important basic skills and knowledges

are being very effectively taught in our

school.

2. The courses now taught in our school meet the

students' needs very well.

3. Too much "foolishness" is taught in our school.

4. Our school needs to do some curriculum study.

to select courses that will better fit the

needs of our children.

5. Our school is doing a good job in. giving

children personal help and guidance.

6. Children in our school do not receive

enough training in social skills.

.7. There should be more strict discipline in our

school.

8. Our school is very effective in teaching good

work habits.

9. More drill in subjects like arithmetic is

needed in our school.

10. Our school does not place enough emphasis

upon obedience and respect for authority.

1 06



SA A UN

SA-- A UN

SA' A UN4 r

\'

0 SD

. 97

-2-

11. Our school is very effective in teaching
2 7- good citizenship.

0 SD 12.,Our school is very effective in teaching'
proper behavior and good habits.

0 SD 13. Our school children are not getting as much2 7- individual attention from their teachers as
they should be getting.

SA 'A UN 0 SD-r -r -r
SA A UN 0 SO

SA A UN SD

SA A UN 0 SD4 -r 7--

SA
-4-

A UN

-1
D 7 SD

-

SA A UN D SD
4. 3 2\ 1

\I
I

A UN 0 SD4 1 2
SA \ A UN 0 SD

-4- -r -2- 7-

SA A UN 0 SD
-4- -2-

SA A UN - 0 SD
'7" -1-

SA
-4-

A UN 0 SD7-
SA A UN D

"T-
SD

-2-

14. Our school is doing a very good job in
personal Guidance of students.

15. Our school should provide better health
service for children.

16. Our school doing a very good job of
teaching children social skills.

17. The training our children receive in human
relations -- how to get along with one
another-- is very good.

18. Our school should place more emphasis upon
helping children achieve better social and
personal adjustment.

19. The school administrators don't tell us

enough about school problems, they leave
us out too much.

20. One can easily talk with our school
administrators about school problems.

21. Teachers will listen to what we Shave to say
about school problemSbut that is as far as
it goes.

22. SchoOl administrators do not,pay enough
attention to parents. .

23. Our teachers seem willing to.talk with
people about school problems.

24. Our community is kept generally well-informed
about school activities.

25. To provide the best education for our children,
we need more space and rooms than are avail-
able in our present school building.

in i
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100SCHOOL-COMMUNITY ATTITUDES ANALYSIS FOR ADMINISTRATORS

Section I. Your Schools

The following items relate to various aspects of the educational pro-
gram provided by your schools. These items, provide an opportunity for
you to indicate your own feeling or opinion about such things as courses
of study, teaching methods, and present building and playground faci I aids
in your school. It is important that you indicate your own honest opinion
about these things if this survey is to be helpful.

indicate your opinion by checking for each statement whether you strongly
agree (SA); agree (A); disagree (0); or strongly disagree (SD) with thestatement. If you cannot make up your mind or feel you do not know, checkthe undecided (UN) space.

_SA _A UN D _SD I. The more important basic
.5 4 3 2 I skills and knowledges are

being very effectively
taught in our schools.

SA A _UN Sp 2. The courses now taught in
5 4 3 2 I our schools meet the students'

needs very well.

_SA A UN _SD 3. Too much ,"foolishness" is taught5 4 3 2 I in our schools.

SA A _UN D ' _SD 4. Our schools need to do some cur-
,5 4 3 2 1 riculum study to select courses

that will better fit the needs
of our children.

_SA A _UN _SD 5. Our schools are doing a good5 -4- 3 2 I job in giving children personal4

help and guidance.

_SA A UN
_.51) 6. Children in our schools do not

5 4 3 2 I receive enough training in social
skills.

_SA _A _UN _D 7. There should be more strict dis-
5 4 3 2 I ciplIne In our *schools.

SA _A _UN D _SD 8. Our schools are very effective5 4 3 2 I in teaching good work habits.

A A _UN _p SD 9. More drill in subjects like erith-5 N, 4 3 2 1 metic is needed in our schools.

SA A UN , ._.0 _SD 10. Our schools do not pace enough5 4 3 ' 2 1 emphasis upon obedience and re-
spect for authority.
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SA _A UN 0 _SD It. Our schools are Very effective

5 4 3 2 1 in teaching good citizenship.

_SA A _UN 0 SD 12. Our schools are very effective
5 F4 3 2 I in teaching proper behavior and,

good habitsi.

LSA UN u
m

--. 13. Our school 6ildren are not getting5 4 3 7. 1 as much individual attention from
their teachnrs as they should be
getting.

_SA _A UN D SD 14. i/ur school is doing a very good5 4 1 3i 2 I job in persona! auidance of stu-,
dents:, /

/
_SA A _UN _P _51) 15. Our school Should provide better5, 4 3 2 I health service for children.

_SA _A _UN _p SD 16. Our school 15 doing a very good5 4 3 2 I job of teaching children social
skills.

_SA UN D _SD 17. The training our chlOren receive5
-:

4 3 2 1 in human relations--how to get
along with one another--is very
good.

SA.'" A UN _D _SD 18. Our schools should place more-5 T "3- 3 2 I emphasis upon helping- children achieve
better social and personal adjust-
ment.

SA _A UN _.0 _SD i9. The school administrators don't
5 4 3 2 I tell us enough about school prob-

lems; they leave us out too much.

'.SA A _UN_- D SD 20. One can easily talk with our
.0 4 3 2 I school administrators about school

problems.

_SA A UN D SD 2!. Teachers hill listen to what we5 4 3 2 I have to say about school problems
but that is a, far as it goes.

_SA A UN _D _SD 22. School administrators do not pay5 4 3 2 I enough attention to parents.
/

_SA A _UN _D _SD 23. Our teachers seem willing to talk .5 4 3 2 I with people about school problems.

SA A UN D _SD 24. Our community is kept generally5 4 3 2 I well-Informed about school activi-
ties.



SA _A UN _P _5D 25. Our school board seems to repre- 102
5 4 2 I sent the community very well.

_SA A UN _P SD 26. The school board pays too much at-5 4 3 2 i tentlon to what certain groups
think and not enough attention to
the rest of the community.

SA A UN _D _SD 27. You have to be "someone" to get on
2 I the board.

,_SA _A _UN _D SD 28. I feel that the school board rep-5 1- 34 T resents my interests very well.

SA UN _D SD . 29. The school board tries to get com-
5 4 3 2 I munity help and ideas only when

the beard wants something.

SA A UN
5 4 3

_SD 30. The school board seems very willing
1 to'see people and talk with them

about school 'problems.

SA _A UN _D _SD 31. To provide tne best education for
5 4 3 2 1 our children, we need more space

and rooms than are available in
our present school buildings.

JA _A UN _D SD 32. Our present school buildings and
5 4 3 2

7-
t facilities are quite adequate to

meet our needs.

_SA A UN D SD 33. Good educational programs do not
5 4 3 2 I depend on buildings and space; we

can provide fine education with our
school plant just as if is.

SA A _pN, D _SD 34. Our schools should offer a wider
'...5 4 3 2 I variety of courses and acitivities

even though these would require
more room or newer, larger arrange-
ments.

SA _A _UN _p SD 35. Our school buildings and facilities3 4 3 2 I are in good repair.

SA A UN _D SD 36. Building maintenance and care in5 4 3 2 1 our schools is not as.good as it
Should be.

_SA A _UN _D _SD 37. Everything considered, our schools
5. 4 3 2 I are doing as good a Job of educa-

tion as could be expected.
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_SA A' UN 0 _SD 38. In general, our schools\areiI much
5 4 3 2 I better than the average for cities

of this size.

_SA A _UN _D _SD 39. Considering the amount of money we
5 4 3 2 I spend on them, our schools ,should

do a much better job than they are
doing.

SA A _UN _D _SD 40. The schools in our city have many3 4 3 2 I serious shortcomings which should
be remedied.



APPENDIX C

DUNCAN ' S SOCIO-ECONOMIC STATUS SCALE

104 1.4



I. PROFESSIONAL, TECIINICAL, AND KINDRED WORKERS

105
Census

Book
Code

1SR
Code Oscu etton

Duncan
Socio-

Economic
Index

Duncan
Popula-
tion
Docile

Census

Socio-.

econtimie
Index

Rice

Modified
White -Blue

Collar
'

1960 census Data
Percent
Fopula-
tion

Percent

Women
Percent

Increase
11150.60

000 001 Accountants 6 auditors 78 9 92 1 .74 17 24
010 002 Actors 6 ac 60 8 84

1 .02 38 -26
012 003 Airplane pilots:6

0.n.vIgatore 79 9 96
1 .04 01 91

011 004 Archlinets 1

90 9 98
1 .05 01 28

014 005 Artists 6 art teachers' 67 9 88
I .16 15 10

015 006 Athletes
52 8 60 ' 1 .01 OR -61

Q20 007 Author+
76 9 93

1 .04 75 77
021 008 Chmtsts

79 9 94 1 .13 09 11
022 009 Chiropractors 75 9 89

1 .02 10 10
023 010 Clergymen

52 8 67 1 - .31 02 20
C10-060 012 Cnllege presidents, prof's,

instructors (n.e.c.) 84 9 S6
1 .25 22 42 .

070 013 Dancls 6 dancing teacher, 45 7 61 1 .03 81 26 .

071 014 Dent is
96 9 99 1 .13 02 10

072 015 Oesigners
73 9 91 1 .11 13 133

073 016 Dieticians 6 nutritionists 39 6 64
1 .04 9) 17

074 017 Draftsmen
67 9 87 1 .34 06 61

075 018 Editors 6 reporter.
82 9 95

1 .16 37 41(Engineers. techniceq
.

IFIEEI t.D 11:3

080 , 020 Aeronautical 67 9 97
1 .08 02 194

081 021 Chemical 90
\

9 98 1 .06 01 25
062 022 Civil

84 9 96 1 .24 01 25
Oki 023 Electrical

t 84 9 97 1 .29 01 72
084 024 industrial

1 86 9 9S;
1 .15 02 140

085 025 Mechanical
. 82 9 96

1 .25 39
090 026 Metallurgical, metets. 82 9 97 1 .03 01 49
091 027 Mining

85 9 '97 1 .02 -15
092-093 028 Not elsewhere classified 87 9 96

1 .14
-.....

01
--- 106(Inc. kind not reported) -.101 029 Entertainers (n.ec.) 31 5 48 2 .01. 2) -26

102 0)0 Farm 6 home management

advisors
83 9 94 1 .02 47 9

103 0 0)1 Foresters 6 conserve-
tionists

48 7 78 1 05 02 24 .

104 032 Funeral directors 6
embalmers

59 8 83
1 .06 06 -7

105 033 Lawyers 6 judges
93 9 98

1 .33 04 17

III 034 Librarians
60 8 64

1 .13 86 51,

120 035 Mustcisns E. music teachers 52 8 72
1 .31 56 2/

130-145 036 Natural scientists (n.e.c) 80 9 95 1 .10 11 27
150 037 Nurses, professional 46 7 71

1 .92 98 46
151 038 Nurses, student professiona1 51 8 50. 1 .09 99 -25
152 039 Optometrists 79 9 96

1 .02 04 9
153 040 Osteopaths

96 9 99
1 .01 12 -24

154 041 Perionnel 6 labor- relations
., , ._ ... . . ...,_- ---wnrkers
96 1 .15 Al 87

160 042 Pharmacists
82 4 9 95

I .14 06 4
161, 043 Photographers

50 8 73
1 .08 12 -4

162 044 ,Physlcians and surgeons 92 9 99
1 .36 47 19

163 011 Puhlic relations men 6
publicity writers 82 9 95

1 .05 23 64
164 045 Radio operators

69 9 90
1 .05 10 71

165 046 Recreation 6 group workers 67 9 84
1 .06 43 127 '

170 047 Religious workers 56 8 63 1 .09 62 35
171 046 Social 6 welfare workers, 64 8 85 . 1 .15 72 27
172.175 049 Social scientists 61 9 96 1 .09 25 59
180 050 Sports instructors 6

.

officials 64 8 87
1 .12 32 70

181 051 Sutveyors 48 7 71
1 .07 04 74

182.184 052 Teachers (n.e.c.) 72 9 89 1 2.60 72 50
185 053 Technicians, mod, 6 dent. 48 7 73

1 .22 6) 80
190.191 054 Technicians, testing 62 8 80 1 .44 10 295
192 055 Technicians,(n.e.c.) 62 8 85 1 .10 24 256
193 056 Therapists 6 healer. (n.e.c) 56 8 81 1 .06 54 - 49
194 057 Veterinarians 76 9 95 1 .02 02 10
195 058

Professional, technical, Is
kindred yorktra (n.e.c.) 65 $ 66 1 .49 20 251TOTAL

111.36 38 47

Less than .01

114
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II At NANADRR, OPIICIAIA AND 1' 4OPN181114%, XXCRPT FARM fsmr-MpLoTE4 AND SALARIED)

106

C,,,,,
Nook .
Cede

IS*

Code

061

062

06)

064

065

064

067

068

069
070
071

072

07)

074

075

076

077

071

OccurAtten

Anvers h dept. heeds, store
Auvrir h ahipplra, term

prod.

cendu(ter. rnilresd
,Credit men

fleermen h (I one ultra..
tnr

Oneten
Sochi.

,Camas'.
Index

72

3)
SA

74

50 .

6)

72

54

56
32

54

66

84

66

56

58

60
77

Conran
Psepuln
(ion

Wilt
9

6
o

9

s
o

9

o

9
6
\

s

o

9

9

8

8
8

9

Census
Sncle
Clonnoir
Ilnest

92

51

7)

92

79

et

II

$2
'41

76

1.

f 94

\90

82

12

92

Rice

1%4111414

WhiteSlug
C0114[

1

2

I

1

1

1

1

1

1

2

I

1

I

1

i

t
1

1

1

1960 Census Ont.

Percent

roods.
tton

.)7

.0)

.07

.07

.02

an
.06

.02

.0)

.09

.06

CM

.11

.06

a/-

.05

.06

.16

!Percent

Monte

23

02

25

7.6

EM

04

04
05

.26

ail

12

12

. _II.

10

41

10

Percent

Increase

I950 69

64

.39

21
4)

01

CM

46 '

61
05
-20

-11

Em

35

56

.J..

24

-0
63

250
251

252

25)
254

260

260(9064'

260(926)
160(9)6)
:E2

265

270 '

2,70(906 6

J)

270(926)
270(9)6)
275

260.

245

fineprctnr., public admin.'
(incl. net rep.)

Feners1 ruhlie admin. 6
regent service
State puhlte Aantn.
rLui "nsit. nA,,in.

Hers. A up..., ". r.vildIngs
0111cera, pilot.. pu .

h enL1 , chip (other
et.., n22.1 or ceAstcuard)

FM, tel. and e4nininttstort,
E....lett) pub. ndmiln. 6

petal ereicr (Incl. not
reperted)

Stite poh. admin.
sec,) poh. admin.

Officiate lodge, society,
untnn, etc.

Postmasters
Purchasing agents 6 buyers
(n.e.c.)

8.54LAAIE

R(C)
49206.459

6.M)
4(507-526

4026.579

4(606-629

E(6.37 4

8(6)9 6 C
9(666
667)

9(668
6+9)

Rib".)

koS))
ill6Sn)

RID)
9(.h(,

674)

a(6746,6

R(106 4

.7100

R(776 h
7t.)

7(.06 4
an))
g(004)

9(409)

4(626.8)9
9(9994
017.136
666-196,
4,6,1)

TOTAL

111 $1 MANAGERS, 0itICIAL3, 6 PitOrRISTORS (11.11.C.) SALMI'S!) ONLY

1.40

290 If NA ind.istry see "All Oder
For Agriculture, F try, fisheries,
See "All Other Industries" tilers.

Industry"
6

below.

Mining
.

080 Cenatrnetten 40 8 64 I .2) 0) 66

061 HanulActurtng 79 9 95 1 1.01 07 54

--062-- TrAnerertarinn 71 9 87 1 . 118 04 22
08) c.m,unication., utilities

h ...lila,/ services 76 9 9) ,1 .16 11 31
084 trbr.,,,,,I.. um, 70 9 90 I 21 07 27

P.4411 trlAe (11 NA kind .

ee "Other Retvil Trade.)
I

so 4; 1 COI 03 MI066 Fend h dAfry products
' afore. 6 nilk retg. 50 - 7 76 I .:6 09 10

01171" Gen. chase. - 5 6 10 store 68 9 90 I .14 25 47
0$8. ApP.r,i h access: stores 6 69 9 99 I .09 3) 19

Aline stere0

069 fornitore, home turn, 4
eipent ftmek 68 9 89 1 .05 , II I)

090 - Meter ven1C1 . h acre... ,

fel.i1 64 a 66 1 .1) 04 52
091 6...eltee ,ry re .tAt1nni 31 6 63 2 .07 01 2)
979 nu t .f. 59 8
052 Faint .nd 4171 plates 39 7 70 r 1 .12 39 OS
09) RtiOwlee. item Otvic,,ent11.

h 61.11ding materill,

retAil 64 $ 87 I .06 04 24
094 other ret14 tile (incl.

.,,1 rep ) 59 $ 66 I .12 18 .01
095 PAneler 6 ether (-Insilco 65 9 96 1 .32 "FY' Ti
096 I.... h ether rest

eftste
86 9 96 1 22 17 100

097 IWO1nr., terVICe$ 00 9 96 1 .10 21 151

Oil A..fe repair a. r OOOOOO 47 7 76 I .0) .04 11
099 Hioc treatr AelVICCO 51 0 el 1 Al 07 67
100 retrnal tervitet ` 6 7$ 1 Al 39 1$
101 All ether Ind. (Intl. net

rep. ) Intl. Agile. (for

\so

fern 4gr. age togs 212)

,,,,,..t", fishartel, 6
I I r

Mining 62 $ $9 1 36 )1 64

20164 (141010".11) 0 CM is As



II C: MANAGERS, OFFICIALS, & PROPRIETORS (N.E.C.) SELF-EMPLOYED ONLY

107
Census
Book ISR
Code Code

R-SELF-EMPLOYED .291

R(C)SE
R(206-459,
15,M)SE,

9.(507-526,L)
SE

R(536-579)SE

R(606-629)SE

R(537+F)SE

.11(6394G)S!

,R(6464647)Sg
R(6484649)SE

R(556) SE
R(657)SE
POISE
R(6664676)SE

103

104

105

106

107

109

110
111

112

113
114

115

116

R(678-6964 117
658)SE
R(2066716)SE 118
11(7266736)SE 119
R(806807)SE 120
R(808)SE 121

R(809) 122

R(826-839)
SE . 123
R0996017 124

-156,846-
808
SE

Occupation

(If NA ind. see "All Other I
below) For Agriculture, Po
Fisheries, & Mining, iree "A
Other Ind. below.

Construction
Manufacturing

Transportation

Duncan
Soeio-
Economic

Index

due."
estri,
1

51

61

43

Communications & utilities, 44
& sanitary services

Wholesale trade 59
(Retail trade (If NA kind see

"Other retell trade" 43
Food & dairy products ,totes

6 mild ret'g. 33
Gen. Mchdse.-5&10 store 47
Apparel 6 access. stores 65
Furn., home Turn., & equip-
ment stores 39

Motor vehicles & act. 70
Gasoline serv. stations 33
Eating & drink places 37
Hardoare, farm 1mpl., &

building mat., retail 61
Other retail trade (inc.

not rep.) 49
Banking 6 other finance 85
Insurance 6 other real estate 76
Business services 67
Auto repair serv. 6 gar. 36
Misc. repair services 34

Personal services 41
All other ind. (incl. not
rep.) Incl. Agric. (for farm
r see Code N),'Forestry,
Fisheries. & Mining 49

TOTAL (SELF-EMPLOYED)

TOTAL (SALARIED)

0
TOTAL (IIA)

TOTAL MANAGERS, OFFICIALS
PROPRIETORS (NON-FARM)

.....=

Duhcan

Popula-
tion

fettle

Census
Sotto-

Economic
Index

Rite

Modified
White -blue

C°Wr

1960 Census Data
Percent

Popula-
tion

Percent
Women

Percent

Increase
1950.60

6 79 36 01 11
6 66 1 .27 07 -10

7 73 1 06 06 -24

7 72 1 08

8 85 1 21 05 -24

7 1

6 54 2 ,34 19 .45
7 72 1 .07 . 23 .47
8 88 1 .09 34

8 86 1 .08 09 -28
9 89 1 .09 03 .07
6 63 2 .24 03 0l
6 71 1 .33 31 -78

8 90 1 05 -21

7 75 1 .23 21
9 97 1 .03 05 02
9 95 1 .08 16 1"
9 91 1 .06 16 12
6 68 1 .06 03 -37
6 60 2 .03 05 -33

1 68 1 ,20 33 -10

7
1 .1S 72 -01

3.09 15 -n-

4.02 13 4)

1.40

8.51. 14 8
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Ms CLERICAL AND KINDRED WORKERS

Census
Book
Code ,

ISR

Code Occupation

Duncan

Socio-

Economic
Index

Duncan
Popule..

lion .

Cecile

Census
Soria-

Economic
Index

Rice

Modified
White-Slue

Cater

1960 Census Dots

Percent
Popula-
tion

Percent
Women

Percent
Incicsse

1950.60

301 125 Agents (n.e.c.) 68 . 9 1 .25 17 29302 126 Attendents 6 astir., Library 44 7 '5050 1 .05 77 07303 . .127 *Att's., Physicians eden- r

Clots office 38 6 56 1 .11 97 71304 128 Baggagemen, transportation 25 5 54 2 .01 03 00305 129 Bank tellers 52 8 75 1 .20 69 102310 130 Bnokkeepers 51 8 73 1 1.45 84 27312 131 Cashiers 44 7 69 1 .76 79 106313 132 Collectors, bill 4 acct. 39 7 66 1 .05 22 )2314 133 Dispatchers & starters, .

vehici, 40 7 73 1 .09 12 86315 134 Express messenger & railway
moil clerks 67 9 85 1 .01 04 -.54320 085 file clerks' 44 7 73 1 .22 86 27321 173 Incur. adjusters, examiners
6 investigators 62 8 89 I .09 12 75323 135 Mail carriers 53 , 8 80 1 .31 02 :0324 136 Messenger 4 office boys. 28 5 43 2 .10 18 07325 137' Office machine operators 45 7 69 1 .49 74 119333 102 _Payroll 6 timekeepers 44 7 73 1 .17 59 68,340 108 Postal clerks 44 7 73 1 .34 19 17341 153 Receptionists 44 7 73 1 .22 98 129Z 507 Secretaries , 61 8 82 1 2.31 97 8'34)

345
136
139

Shipping 6 rec. clerks
Stenographers

22

61
5

. 8

// 58
82

2

1

.46

. 43

OR

96
-01

-36 .350 501 Stock clerks. 6 storekeepers 44 7 73 1 .54 15 45351 140 Telegraph messengers 22 5 33 2 .01 05 -42352 141 Telegraph operators 47 7 . 75 1 .03 2) . -41353 142 Telephone operators 45 7 72 1 .58 96 01354 143 Ticket, station & exp. sat. 60 8 82 1 .11 22 08360 506 Typists - 61 8 82 1 r 4 93 48Y 144 Clerical & kind. workers
fn.e.c.)

. 44 7 73 1 4.,:y9 59 28

TOTAL
.

-
14.91 77 35

I.

IV: SALES WORKERS

Census
Book
Code

ISR

Code Occupation

Duncan
Socio-

Economic
Index

Duncan
Papule-
lion

_Docile

Census
Socio-

Economic
Index

Rice

Modified
White-Slue
Caller

1960 Cel.ius Data
Percent
?copula-

tion

Percent
Women

Percept

Increase

1950-60
380 145 Ad. agents 6 salesmen 66 9 90 1 , 05 14 03381 146 Auctioneers 40 7 67 1 .01 03 -24382 147 Demonstrators 35 6 62 2 .04 93 8)383 148 Hucksters 4 peddlers 08 1 08 2 .09 57 \140365 149 Ins. scents 8 brokers 6

e
underwriters 66 9 89 1 .57 10 34790 '' 150 Newshovc 27 5 20 2 .31 04 98)93 151 Reit estate agents 4 heokers 62 4 - 86 1 .30 24 375 Salesmen 8 sales clerks

5.394 (n.e.c.) (If end. NA see
"Other Ind." 47 _ 7 1 6.03-1 41

5(206 -459

5,M) 154 Manufacturing 65 8 86 1 .74 11 42S(606-629 155 Wholesale trade 61 8 85 .1 .78 04 225(637 -696

D.F.C) 156 .Retail trade 39 6 61 1 4.22 54 07$(999 6 157

all not a owe) Other end. (incl. not rep) 30 8 77 1 :7 26 37395 152 Stock 6 bond salesmen 73 9 84 1 715r -66 37-e...........

TOTAL
7.44 36 19

1 i



cs tit CRAFTSMEN, FOREMEN, 6 KINDRED WORKERS

109Census
Rook

Code

_

.

1SR

Code Occupation

DOfican

SOcio-

Economic
Index

Duncan
!bouts,.

tion

Decil

Census
Socin-

Economic
Index

Rice

Modified
White-111u.

Celiac

L96 Ceosus 'eta
Percent

Popula-
tion

Percent
Women

Percent

Increase
1950-54

401

402

403
404

.

405

410

Q
413

414

415

420

421
423

424

425

430

430(C)

430(237-
249)

430(256-
259,M)

430(267 -

27")
430(286-

296,206-

2141

43((346-
367,B)

430(386-
459,306-
329)

4)0(L)

430(536-
579)

430(999+
. 017.156.
606-936,

A,D,E,F,
G,H,J)
431
432
434 w
435

444

450.

450(C)

450(L)

450(507-
579)
450(999
alt not
except J
906-936)
451

452
453

158

159

160

161

162

163

164

165

166

167

168

169

170

171

172

114

176

177

178

179

180

181

.
182

184

185

186

187

188

189

190

192

193
.

194

195

above,
K,

196

1,/

198

8nker,

Blacksmiths
Boilermaker
Bookbinders

Brickmagona, stonemasons,
4 tile-setters

Cabinetmakers
Carpenters

Cement 6 concrete finisher.
Compositor, 6 typesetter.

Cronemen, derrickmen 6
hoistmen

Decorators 4 window dresser
Elettricians

Electrotvpers 6 stereotyper
Engravers, exc. photoen-
gravers

Excavating, grading, 6 road
machinery operators

22

16

33

39

27

23
19

19

52

21
40
44

55

47

'24

49
40

.

53

54

60

66.

41

39

53

-36

S6
44

23

39
26

22

23

) 41
46

41

45

38

s 36
28

41

5

3

6

6

5
5

4
4

8

4

7

7

8

7

3

7

7

8

8

8 .

9

7

7

8

6

8
7

5

6

5

5

5

7

7

7

7

6

-

6

5

7

50

31

59

69

50
48

35

34

79

52
67
74

, 81

75

57

65

76

82

84
i

71

66

79

.01

79
73

51

66
57

.

5$
1

48

76

65

74

71

63

64

74

4

4
4

3

4
4

4
4

3

4

3

3

3

3

4

3

3

.

1

3
, 1

3

3

3

3

3

' 3

3

3

4

3
4

4 ,

4

3

3

3

3

3

3

4

3

.17

.03

,.0.4

.04

.32

.11

1.43
.07

.28

.20

.08

.55

.01

,

.02

.35

16

01

57

01

03

09

01

46
01

01

18

*

-14
.5)

.31

-13

'4

-1r
-07

:5

0:

24

17

01

-2.

16

103

CM
69

TO
56

ry
66

61

34

.

09

46-
li

-3)

4)

36

Foremen (n.e.c.) (If 141
NA ice "Other Ind.")

1.86 07
.16 *

Construction

manufacturing (If mfg. but
NA kind see "Other non-dur.
goods" below)

1.17 08
Metal industries

Mschinery, incl. elec.

Transportation equip.

Other durable goods

Textiles, textile products
6 apparel

Other non-dur. goods
(incl. not epee. mfg.)

.20

.21

.13 ,

.16

.12

.36 '
----

.06

.09

.34

02

05

01

06

32

08
----

02
09

Railroads 6 railway exp.
services

Telecommunications 6 util.
tiles 6 sanitary service

Other ind. (incl. not rep)

.02
.01
:02'

.03

.03.

04

15

02

02

04

-1U

-71

49

12

Oh

Forgemen 6 hampermen
Furriers
Glaziers

Heat treaters, annealers, :

temperer'

Inspectors, scalers, 6
graders. log 6 lumber

Inspectors (n.e.c.) (If NA

.16 El] 05

ind. see "Other Ind." bel

.02

.0

.02

.06
.-..--

06
06

43

01

*

02

15
......

06
01

02

86

-19

16

05

.21

62

28

Construction
Railroads 6 railway exp.

Sent.

Transport., exc. rr comm.
6 other pub, utilities

Other non-mfg, ind
(incl. not rep.)

Jewelers, watchmakers,
goldsmiths, 6 slIversmit

Job-setters, metal
Linemen 6 eervicemen, tele

graph, telephone, & pow..

* Less than .01

.116
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V : Craftsmen, Foremen, & Kindred Wnrkers (continued)

Census
Nook

Cod.
ISR
Code Occopetion

. .

Duncan
Sotto-

Economic
Index

Duncan

?Nulls-
tion
Decils

Census

Sock.-

Economic
Index

Rice

Modified
White -Slue

Collar

1960 Cee.su ti''
Percent

Women

-

Perr,r,

lIcte.%,4

195C 'co

Percent

Popula-
4tion

450 199 Locomntive engineers 58 8 68 3 .09 -21460 200 Locomntive firemen 45 7 76 "., .06 .1,1
461 201 Lnom fixers 10 1 32 4 .04 01 ....\ -21465 202 Machfn:sts 33 6 68 4 SO 01

470 203
'Mechanics & repairmen 25 5 4 3.57 ElAircondmoning, hest ng 6

refrigeration 27 S 61 4 .10 45
471 204 Airplane 48 7 79 3 .18 02 60472 ,205 Automobile 19 6 52 4 1.09- 03 Ot
473 206 Office machine 36 6 66 3 .05 01 -06
474 207 Radio 6 television 36 6 62 3 .16 02 Is
475 2C9 Railrnad 6 car shop 23 5 52 4 .06 -PI
480 209 Not elsewhere classified

(incl. NA type) 27 5 61 4 1.92 02 ..1
490 210 Millers, grain, flour,

feed, etc. 19 4 39 4 .01 01 -6
491 211,, MilAwrights 31 6 62 4 .11 ,11
492 212 Molders, metal 12 1 41 4 .08 03 -1.9493 213 Nation picture projec-

tionists 43 7 73 3 .03 02 .12
494 214 Opticians 6 lens grinders

& polishers 39 6 72 3 .03 L5 ,6
495 215 ['sinters, const. & maint. 16 3 37 4 .64 02 -0:
501 a Paperhangers 10 1 22 4 .02 14. -51
502 217 Pattern & model makers,

exc. paper 421' 7 74
3 .06 02 OR

503 218 Photoengravers 6 lithos's 64 8 84 3 .04 05 -1'
504 219 Piano & organ tuners 6

repairs 38 6 54 3 .01 03. -71
505 220 Plasterers

%
25 5 46 4 .08 -Id

510 221 Plumbers & pipefitters 34 6 64 - 4 .51 II
512 222 Pressmen 6 plate printers,

printing 49 7 77 3 .12 04 50
513 223 Rnllera & roll hands, motel 22 5 54 4 .05 03 01
514 224 Roofers 6 slaters 1, 3 34 4 .09 11
515 225 Shoemakers 6 repairers, .

exc. factory 12 1 22 4 .06 04 -ti
520 f 226 Stationary engineers 47 1 72 3 .43 01 26
521 4 227 Stnne-cutters 6 carvers. 25 5 44 4 .01 02 -24
523 228 Structural metsl workers 34 6 66 4 .07 22 -S1
525 230 Tinsmiths, coopersmiths, 4

sheet metal workers S3 6 68 4 .23 01 12
530 231 Tonl 6 die makers 6 setters 50 6 77 3 .29 01 .19
535 232 Upholsterers 22 5 53 4 .10 10 -03
545 233 Craftsmen & kind. workers,

. n.e.c. 32 6 62 4 .17 02 52
555 428 Members of the armed forces

Enlisted men
555 429 1 Officers
555 ..244

I N.A. whether enlisted or
1 officer et

TOTAL 14.3d 03 13

Less than .01



VI: 0 11ATIVE4 6 KINnRED VORK1RS

111
Censu.

'Wok
Cede

1SR

Cede eccnrottinn

.1pprentices (If trade 84)1

15
601

.e trade)
236 auto mthanie, 25

602 217 Brieklnyeta A masons )2
60) 2)4 Carpenter, )1
404 2)9 Electricians )7
605 240 Machinist, 6 toolmaker. 41
610 241 Mechanics, elec. auto 34
612 242 Plumber, 6 pipefitter. 33
Al) 2:1 !Wilding trades (n.e.c.) 29
414 245 Metalworking trades (n.e.c. ))
615 246 feinting trades 40
620 247 Other specified trade. )1
621 248 Trade not specified )9
630 249 asbestos A insulation worker )2
6)1 451 Assembler. 17
432 250 Attendants, auto leery. 6

parking 19
634 251 Blasters A porderaten II
635 252 Boatmen. caralmen, 6 lock

keepers 24
640 25) Brakemen. railroad 42
641 254 Bus-driver -- 24
642 256 Chatnen, rndmen. axemen.

survey 25
643 500 Checkers, ex/miner, 6

inspector.. manuel 17
645 25) Conductors. hue A street rw )0
650 258 Deliverymen 6 routemen 32
451 259 Dressmakers A Reenlist r

.

exc. factory 23
652 260 Dyers . 12
653 261 Filers. grinder. 6 polisher .

metal
654 262 ,Fruit, nut 6 veget. grader.

6 ryiters, exc. factory
670 263 Ftyriscemen, smeltetmen,

pouters , 18
671 299 Graders. snrterflimanuf. I1
672 ,264 Heaters. metal ''''' 29
673 , -3/0 Knitters. Innper., topper

textile
674 '265 Launt,'ry 6 dry cleaning oper. 15
675 266 Me/Ice-utters, exc. slaughter

6 packing house 29
-K1.41 1 ne r f . - w. - - -- .. - 46--

Duncan
Koeie-

k

EColtOttc

Index

22

10

21

OR. -262
685: 268

685(4)6) 249

445(166) 2/0
645(156+ 271

126)

400 272

61! 273

602 274'

60) 215
604 275
445 2:6
791 2'7

71) 274
71.4 255

' 705 279
210 280
712 261

71) 262

!/1,11e vperorq 6 laborer'
(n.e.c.) (If Ma which
,yiew)

Coll mining
Ceeie petrol 6 nat cat
Mlnlne 7. quarrying. exc

(nel

intnn, nine, inctory.
lotgine c..art. 'etc.

Ontormen. street, subway,
etc. '

Oilers A greasers, exc auto
Packers 6 wrappers n.e.e.
reenters( exc. const. 6 mate
ViintegraPhic preset.. worker
Powersiatinn operator.
Sailors 6 deck hand.
Sawyers-

Seweri 6 stitcher., liana.
Spinner.. textile
Stationary firemen

Switchmen, railroad

Lees them .01

10

02

38

12

03

)4

15

18

t. 18

42

50

16

05

17

05
17

44

Duncan

Popula-

tion

Beetle

6

S

6

5

6
7

6
6

6

7

5

6

6
4

4

5

7

5

5

4

5

6

5 1*

1

5

1

3

4

5

4

5

7

0

6

1

0

6

3

4
4

7

0
4
0
3

7

12 t)

Census Rice
Snclo- Modified
Economic White-Blue
Index, C911.r

46

57

50

61

59

60
60
49

55

57

51

55

6)

61

4'.
33

50
71

65

47

61

61

Stt

35
36

57

19

45
14

56

47
37

60
73

16

70

36

3

4
6

4

3

4
4

4

3

4
3'
4
4

4

4

4

3
4

4
4

4

4

4

4

4
4

4

4

4

4
4

3

4

28 4

64 4

44 4

38 4

47 4

65

78
40 4

10 4

3.9 4

20 4
40 4

72 3

culla. It, a
Percent Percent Peree,t
Popolo Women Increase
tinn 1959.0

.01

01
- 01

02
01
.01

.01

.02

.01

.02

.03

1.06

03
01

.01

.10

.29

.02

.80

. 01

.68

.19

.03

.25

04

.09

.06

01

ED
01

01

01

01

02
01

02

02

-Ct2

O 8

06

45

04 30
01 -37

01 .14

19
10 17

04 4)

46

02

0)

97

04

06

71

02
68

02

07 64

.64

29
;01-

,22
15

14

72

I.!

76

14

- 2.

02

-18

.01

.4 1

0) n%

19-1-

01

02 01

. 01

.09

.76

.23

. 07

.04

.06

15

.96

.08

. 14

'us

.04

01

01 1

61

10
44

0:
01

0)
94 2
79 .19

01 -28
.04



0,1

1//: OperatIvr 6 Kindred Workers (runliumd) lb

112

Census

Bonk
Code

ISR
code Csrupatten

0 An

Sucto-

Icnnostle

Index

°union

Pnpula
thou

&Tile

Census
Such),

Ectuumeic

Zemke

Rice

Mottled
White-8190
of as .

146,1 Census Data -------
r A
Popula
linn

.::rent
Women

Frisco:

Incres e

1'50 -',0714

T
320
721

W

W775
W(C)

W(20b)
14207)

w(:08)
W(209)
W(216-
236)
W(216)
W(217)

W(21t)
'4(219)

W(236)

283
284
285

284

343

Taxi driver. 6 chnflffera

Truck 6 tractor drivers
Weavers. textile
Welders 4 flame cutler's

10
.15

04
24

1

3

o
5 ......

4

3

3

i

1

1

3

S

1

1

f

3
3

3

t

3

3

3

3

2

5

4

5

5

5

5

4

6

3

5

5

5

7

5

3

37 4
4

.26
2.58
.10
.60

01

01

42

05

.20

19

.34
40

COS
02

43

till

-28

-01
:04

05
-02

24

02
-34

57

ill
l7

29 .

1..

.
%.

1ft

41
. A---

27
42

38

12

25

27

50

29

31
49

Gt

49

_39
47

48

48

48
47

59

67
57

62

61

71

41

. 56

57

73

62
42

4
4

.

- 4

4

4

4

4

4

4

4

4

4

4

4

4

1 4

4 . -

4

6

4

4

4

4

4

4

4
4

4
4
4

4

4

4

4

3

4
4

0,etattvel 6 Kindred Worker
N.C.C.

18

18

17

07

09
09

17

23

10

10

21

. 15

16

11

12

''''' 15-

16

16

15

14

22

21

31

22
26

23

21

34

16

23

29
23

40

26

14

MINen-Minurialuring

Construction (For other none-
..fr. Ind. see after *alt.,'
led, see after mfg, induatt-
tr. h.lnw)

1.07

.16

11

01

04

21

15

16

16
.

01

12

40

16

LE
02

04'
II

38

07

21

2)

MasulactarInc (If NA whet
,kind of mfg. see under
"Manufacturing")

6.67azilt.L.s.,_,11.
1,..r.lher 6 vivid products,

.16

.06
. .17

.26

.08

.05

.0.,

.03

.06

1E3

.14

-.10
.13

.05

.10

.29

exc. furniture
.6

290 Sawmills. PI:uing mill',
6 millwork

291 Misc. weed products
292 Furniture 6 fixtures
293 Stone, clay 6 glass prod.

(If NA which below)
294 Class F. glass ptaducts
295 Cement. concrete, 6 gypsum

prod. 6 plaster
296 Structural clay u s

297 Pottery 6 role d prod eto
298 141.W. nnlIMel lie TOI

F. stone .eta '

anniirlf;IIIIME
W(2.7)

O(2341

,W(239J- __

W(246)

W0671
d

W(248)
'4(749)

301 AI t 1' maces, ateel work

6 ill min ft
t

302 Other prim ry Iron & steel
industri 1

-303 -Primary-nonferrous nd.
304 Cutlery, hand tools, 4 othe

hardware
305 Fabricated structural met.

products .

306 Nisc. Vali. metal prods :\
307 Not spec. metal Industries

W(256 4
257, N)

306 Imschiinery. exc. elec. (II

Nh uitiCh hrl^wl .43

.04

.04

.16

.48

EP
.12

.03

.0)

MI
-07

.02

.01

IED
05

34

I!

49

E:3It

14

05

49

E.U17

39

23

56

RI
.34

-08

40
44

1121
-19

'154.

)4

C4---

MI
49

20

61

w(256)
W(251)

'

W(M)

309 Aericwicural machinery
310 Office 6 store machines 6

devices
311 Mists machinery

W(259) 312 flier'. mach., 6 equip. & on ..
14267-276

W(267)
W(268)
W(269)

W(726)

313 Trans. equip. (If NA which
below)

314 Netor veh. F. equip.
315 Aircraft & parts
3l6" Ship 4 beat bldg. 6 repair-

ing

317 Railroad 6 misc. trans.
equipment

'4(266 -289 318 Professional 6 photographic
equip. 6 watches (If NA
which below)

W(286)
W(287)
W(289)

319 Prof. equip. 6 supplies
320 Photo equip. 6 supplies
321 %Wilt., clock, 4 clock-

work operated dtvicta
W(294) 322 Misc. aid. Ind.

Lass than .01

.22 46 -01
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Census
Sook 1SR

Cede Code

opc,idrIvok 4 410.1,,a iintierk (u..c.) fuffil(twod)

0(106) 124
u(Inll )15
00.14) 326

1C(1,9) 317
14(1(4) 328
will, )29

1,1018)
UM())

330
3)1

W(1291

(146056 334

)11

31)

a

(146) 315
41) 11114.-

1

5) 317.
. )18

WC) 6) 3)9
0067611) )40

W(g) 341
Wt167) 342

0(186089 341

1.701014) 744

vf)(47) 345

w(180) 144

0(1969 I 37

0(406-40 ) 348

01404) 349
0(407) 350
w(406) 351

1+61191 352
0(416+41') 35)

w(416) 154

w(619) 355
0(4766 356
419)

0(416-4) ) 357

W(416) )58

w(447) 359

47(4)6) 160
47(4591 )61

41(L1 )64

U(117.51h )65
4,0301.570 166

w(6o4.494.

0 F.C) ftI 167
u(fto4R001 166

11(416.91e )69

ic)
4(004.9)6 )70

J)
1.4999..poo 362
uenuf,)

W(9996 )71
017-018.
7064)6.
846498.
A.t.N)

Noo n
9,o to- popotp-
.00alt I I !no

liktoNtIod nde D.m Ile

N"J''' '14i:12E10,r_

i-

1,....1 % 1.2.0...1 -pro.., t 1. (Tr
RA .hich see Not Cpcc. Fond
Ind. heiou) 16 3
r. .t p.odott* 16 3
piry prodncts 22 5
("seeing 4 pi 'nit (n. s,

vet . 1 sea foods 09 ' 1

Crain .111 prodocts It 3
1141.,y pred..cts

NUN, )
ponfectinosre 6 related

prodnrts 12 1,
Reverser inddxtrie. 19 l 4
wine feed prep. I. kindred

prodncts 11 4
Not spec (end fed. 19 4
fo6n.co nfit. % 02 0
icsfIle eill prod .(11 NAI
which helr) 06 0

Knitting .111s 21 4
'fleeing 6 (ltilshing textiles

1
sy. knit Ronde 06 I

r Pets. rugs, floor owl. 14 3
en, thread, 6 fob. mIlla 02 obip

int- e. .111 rod. 10 I .`

L
ilIPA-0-774-er ishricete
tevtlie prndt (If NA whit
6eInv

21 5
Apparel 6 SOW,* 22 S
1111c fah. tee. prod. 17 )
paper 6 allied preolorri] 19 4
If NA which helm!)

Nip. p.p.0. 4 p.p.rsd.
oft!. 19 I 4

Paperboard containers,
bor., 17 3 .

Mine paper 1.1,1P prod. 19 4

printing, puhllftIng, 6
alined Innttrles 31 5
e-Ital 6 Allied prod.'
(I( NA which below) 20 4

Synthetic fibres 1 09 1

Drorts h eedlcine, 26 S
Flint+, varnishes. 6 relate
prod. 15 )

Kite. duns. 6 allied prod. 23 S

rmrole,.. 0. coal prod-. 1
(If NA which helot.) 51 8

pgrrnlep. refinleC 56 6
His,. pet. & (eel prod. 14 2
Roher prod. 6 .isc. plas-

tic fruette 22 5
Leather n ieJthec rind.I

tit 46 wIlth heli.e) 16 3
Leather: taoned, curried
h finished 10 I

Footwear ear. ruhber 09 1

Leather Plod. exc. footwear 14 2
Not spec ...IE. W. (Otto
Mr' hut NA 6I, 4) 16 3

Other now-.1221252aum
Construction-see before efg
indoltiles (If NA whet kind
see Not. Cpec Ind. below)
Railroads 6 ratilvsy express
services o

t

Transportation, exc. rail
Cmeanolcetions 6 utilities

6 sanitary services

Crellos4 Itit9

Socn- elotilliet

Economic %MiteSlue
Index Collar

Wholc,o4le 4 retell trade
Potle.. 4. repair service*

Pet eon.:: rerviteS

Public adeln1stratIon

Not spec. 600mfa. Ind.
ilnei. none(a. but NA kind)
All other Indostrtee

IS 3

2)

21

17 3

19 4

11

1, 3

20

TOTAL

Less thAn .01

3

4

53

26

36

38

48

32

46
l)

41

38
44

3)

36

51

37

52

60

SI

51

SI

55

19

44

37

31

36

44

42

5)

52.

38

45

29

50

1960 Census lelt4
Patient Fe Percent
Popole. Wneen Increase
inn 1950.40
).48 41

4

4
.11

113

Ji EMI 4 .
2, 44

On 07 -02

4 .14 62
4 .05 07
4 .07 16

4

4
,r4 50

4 .03 22
4 .01 49
4 .06 62

4
C.se]

4 I0
4 .04
4 .02
4 .39
4 .03

4 cal
4 61
4 .06
4

4 17'

4 .11

4 07

.15

4 1571
4 .0v
4 .0)

4 .0)
4

3 .07

4

4 25

4

4

4

4

4

.2)

.0s

.07

4 09
4 .06

4 08

4 .34

.11

4 .02

4 .01

4

t .14

)

18

16

41

45

18

41

0)
16

.04

.07

1;42T

LTD
75 0)
61

09

3)

/41

38

31

OR

Al

28

14

Si

5) .

41

w

Al
07

0)

28

12

SO

10

30

14

11

19

;)
J6

07

11=1

20

-39

.12
.20

-46

40
17

05

.02

4';

74

10

.12

19.91 28 09
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VII: SERVICE WORKERS, Exprpr PRIVATE WilsEHOLD

Census
Rook
Code

ISR

Code Occupation

Duncan
Sociu-

Bconnote

thencnn

"bonito-

tion

Decile

Census
Socin-

!connote
Index

Rice

Modified
White-Slue
['Mar

1960 Census nate

Percent
Papule-
tlnn

Percent
Women

t

fertcnt

Increase
1910-.4

810 3110 Attendant*, itiatitntinna,
,-i21"

hn.p. I) 1 38 4 .61 71 q;
812 381 Attendant*. prof. 4 per. '

secy. n.e.c. 26 5 46 4 .12 70 7181) 382 Att... rec. & amosement 19 4 26 4 .10 11 .0:814 181 Barbers 17 3 37 4 .28 01 0:815 384 Bartenders 19 4 46 4 .29 11 -1?820 386 Bookhlseks. 08 1 02 4 .02 04 .%t
821 385 Boarding & lodg. housekeepels 30 5 35 4, .05 88 P7823 287 Chambermaids & maid,, exc.

private hnusehnld 11 1 18 4 .28 98 40824 387 Charwomen 6 cleaner 10 I 15 4 .30 67 5.825 )88 Cooks, exc. prlv. h.h. 15 3 31 4 .93 64 29830 389 Counter 4 fountain workers 17 3 41 4 .26 71 70831 390 [Icnialer operators 10 1 28 4 .12 32 -19'832 939 housekeepers F. stewards, exc.
private hnusehnlds ii 6 61 4 .24 81 33834 394 Janitors & sextons 09 1 18 4 .96 13 31835 502 Kitchen workers n.e.e. exc.
private households 11 1 18 4 52 58 56840 396 Midwives 37 6 51 3 78 .4C

841 400 ?inters ' 04 0 16 4 .24 a2 -II842 4Q1 Practical nurses 22 5 32 4 .34 46 50843 288 ilsirdressers, cosmetologist' 17 3 37 4 .47 69 45850 391 Firemen, fire protection 37 6 73 3 .22 25851 392 Guards, watchmen, doorkeepers 18 4 38 4 .40 03 03852 395 Marshall* 6 constables 21 5 44 4 .01 04 .00853 397 Policemen 4 detectives (Iit
NA which below) 39 7 3 MU 131. WI853(A14 399 Private 36 6 67 3 .03 08 -I?others)

853(906- 398 Cnvernment 40 7 74. 3 -37 02 16-9364)
654 402 Sheriffs & bailiffs 34 6 66 4 .04 05 to
860 405 Watchmen (crossing) 4 bridge

tenders 17 3 39 4 -'\°4 45 105874 403 Ushers, recreation 6 souse-
ment

. 25 3 34 4 .02 31 -37875 6(14 Waiters 6 wet 16 3 39 4 1.39 87 25890 406 Service workers except __ __ ___.

private household (n.e.e.) 11 1 18 .30 43 .02

TOTAL
8.94 53 28

* Less then .01

-

VIII: PRITATE RIPSEHOLD WORKERS

Census

Pork
Code

ISR

C,de Occoratt^n

Duncan
Sect°.

[canonic
Index

Duncan
Papule-
tion

Cecile

Census
Soelo-
Sermonic
Index

Rice
Modified
White-Slue

' Collar

1960 Census Data
Percent

Papule-
tion

Percent
Women

Percent

Incr.'s*.

195n C.,
8I

802

302(l.,0)

802(L1)
803

803(10)
803(L1)

P

P(10)
r(LI)

175

372

374
373

/75

376

505

377

379

378

8,1.. <ittr%, prtv. house-
hn144 07

19

'I

10

12

12
--

07

06
12

I

4

4

1

l

1-
1

0

1

07 .kky

32

25

09

09

07

26

4

4

4
4

4

4

4

4

4
4

.54

1U
.15

.09

97

nn
98

90

0
98

96L
96
94

10

ET;
%

n%

=
.4

-65

E
14'

-36

0nusekeepers, Arty. h.h.
(If NA which below)
Living out

In

Laundress, arty. h.h. (HI
NA which below)

.06
Living out
Living in

.06

1.99
1Priv. h.h. workers n.e.e.
,(If NA which below)

1.83
16

Living out
Living in

*TOTAL

We then .01
:...4)1."

on.------....

2.83 96 22



IX: FARMERS AND FARM MANAGERS (NOT LABORENS.& FOREMEN)

115 ,

N(I.1(
owner)

N(ten,
shore)

N(NA type
222

019

059

191

06.7.

Farmers (farm owners)

Farmers (tenants 6 share.-
croppers)

Farmers (NA le.ich type)
Perm managers

---.....

14

14

la

36

7

.

2

6

a

8

b

3.86

04

05

03

.LI

. IP

/

.

TOTAL 3.92

.

03 42

e

A= rApm LABORERS AND FOREMEN

Genets,

nook
Code

ISR,

Code Pccopation

Duncan
Socio-

Economic
Index

Duncan
Copula-
Mtn
Cecile

Census
Salo-
Economic
Index

Rice

Modified
White -illue

Collar

1960 Centull nAtA

Percent
Popula
tion

Percent' Percent
Uomen 1 locrex.e

' 1950 1,0

901
U 0

V ''

905

407
408
409

410

Farm Foremen -

Farm laborers, wet: workers
Farm lab , unpaid tawny
w

Farm service leb., self-emp

20

06

17

22

4
0

3

s

is

a

a
I

.04

1.93

-.0

.44

.01

1......--._.
2.42

02

12

44

02

17

4,.

15

-21

61
-4)

.=
-16

.

TOTAL

e

121

c-



116

LAMINIUg. EX(.111 FAM AND MINE

cerm
!took

Cede .
1SR

Cede Occupation

Duncan

Soclo-
Economic
odes

Duncan

Fopuls-
tion

tile

Census

Poeta-

!economic
odes

Rice
Modified
White-Blue
Cellar

1960 Census nuts

Peicent

'could-
tion

Percent
Women

Percent

Increase
1950-0

-10

-47

32

)R

-16

-2R

0%
-):
60

C7771

ton

(I:21
L:11.

.2:

-OR

21]

.02

16
.noi

-)I

i
14

=1
-is

-11

-06

-611

15

P.

L571

,..,

da l

.01

M
.77

65

-09

1)
----

660

962
043

964

965

970

971
972

973

X(C)

6(985)

X(206)
6(207)

X(20A)
X(201)
6(216-236

X(216)
X(217)

X(718)
X(219)
X(136)

6,257)

X(2)8)

X(219)
X1246)

X(267)

7(78)
X(7.0)

323

411
412

413

414

415

416
417

303

491

419

420
621

422

423

624

425
426
427

410

431

4)2
433

414

415

416

Carp -raters helpers. exc.

Ir.ggIng 4 mining
Fishermen 6 oystermen
Onrate IshorerS, cm' washer

6 creasers
Gardeners. exc. farm and

groundskeepers
Longshoremen 6 stevedol..es

L.,ehere-en. eat 'men. wood.

chorrers
Teamsters
Truck drivers. helper
Warehousemen o..c.

07

10

08

11

11

04

08
09
08

07

07

I'
08

n.

0
1

1

1

I

0

1

1

1

1

1

1

0
0
0

1

2

0
0

1

0
1

1

0
0

1

1

1

1

1

2

3

1

2

1

1

3

0

1

16

It

24

19

25

04

13

28

21

16

: 04

09
19

31

22

19

30

23

35

18

34

27

27
27

28

38

45

32

45

42

31
19

31

4

4

4

4

4

4
4
4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

4

.07

.06

.14

.33

.09

.21

C3
05
19

01

01

03

02

01

01

01
01

rE]

01

4.ahorers u .c.

2.79
iNr.n-oanufactur Ins

1.16

contiuttion (tor other
non -mug. Ind. see after

of. Infigtrieq below
mm.factutin& (1( NA whet
kind nee not spec. Ind.
ceder masufacturin: below 1.49
liurable :pods

11114

.15

.02

.03

ITE
.02

.04

.04

.01

.02

laT

-19

.07

-oe.

.01

.03

.06

(c-_:1

02

09
OR

03

07

01

03

16

02

1:11-

01

01

02

18

03

11

It

Luoher 6 wsn4 rod. exc. to

14.241,26

s4w-o14. :+11ning mills.
6 mIllYork

Misc. wood products
Furniture 6 Fixtures

0)
02

05

07

14

05

05

07

05

07

09

04

06

07

07

10

09

11

14

17

10

14

11

13

15

02

ce
0

.o

N
... t

INrne. clay 6 glass prod.

If NA which helew)

Glass 6 floss products
Ceeut. Concrete. gvPsium,

plaster products
Structural clay products
Pottery 6 related prod.
iitc. nonmetallic mineral

F. st n

[nt.'s' influitrIcS

ast furnaces, Steel
work., rnlling mills

Other primary Imo 6 steel
End.

Primary nonferrous Ind.
Cutlery. hand tools 6 other

hardwAre
Fahricared structural metal

preclocts

micr. rah. met. prod.
NCIrc. ortll Ind.

x(2".6.257
o) I

'.17 ...17lolt1.1. rv. et . ela . (1(
a.% Or lch I. 114)

.07

.01

.06-

.45

E.

.06

.01

.02

.e!.
.. ---

IF.
CI)

n8
0)_
10

EM
03

06
02

04
-.--

(254)
X(,57)

x(m)

418
4)9

640

Arr st . ,... trio , [rat I or1
Office & croft. e4chincs 6

ci.vocei

Niecellaorru. machinery
6(259) 441 Electrical olchinety, equip

nent and tto lir.
X1267-2766 462 !Transportation equipment

(if NA which helow)
X(267)

X(268)
X(269)
1(276)

443

444

445

446

Motor vehicles & motor
vehicle equipment

Alt...raft and ports

Ship 6 hnst bldg. rpr.
Railroad 6 misc. transports

tion equIpsent

Leos the,' .01
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1.18

PERSONAL INFORMATION

(This information is needed to report the survey findings intelligently.)

1. What is, the occupation of the head of the household?

2. How many years of schooling has he completed?

3. What is the occupation of the wife if other than housewife?

4. How many years of schooling has she completed?

5.. In what age group is the head of the household?

30's 40's 50's 60's 70's

6. Do you own your home? Renting? Buying?

7. How many children are living in the home?

To bg' completed by the interviewer:

8. Race (circle one) Indian Black White

12
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STEVEN STONE. litcs.CHaa.
Nowt I. Om Rum. N. C.

MRS. SHIRLEY P. IIRITT
ROUTS S. Lumatnyom. N.C.

MARRY WEST LOCKLEAR
Pima Room. N. C.

W *LIAM' MeCORMIcK. JR.. CHAIRMAN
ROWLAND. N. C.

Zlobeson County Vourb of ?Ittration
Y. H. ALLEN. COUNTY SUPERINTENDENT

LUMBERTON. NORTH CAROLINA
ZIP Coot 28358

March 22, 1974

TO: SELECTED PRINCIPALS ROBESON COUNTY SCHOOLS

FROM: Y. H. ALLEN, COUNTY SUPERINTENnENT

120I. J. WILLIAMS
REX. N. C.

MRS. AILEEN HOLMES
Routs 3, LUMBERTON. N. C.

SAMMY ALLEN
ROUTE 7. LUMBERTON. N C.

, Re: Attitude Survey by Mr. Gerald Maynor - Information to be used
in doctoral dissertation

Mr. Gerald Maynor, a native of our County and a former public
school teacher and now in the Education Department at Pembroke State
Universitythas completed course work toward his doctoral degree andis now in the process of gathering information for his dissertation.
Mr. Maynor is doing his dissertation on parental attitude toward
public schools.

Ir. Maynor has sometime ago discussed this matter at length in
our office with Mr. Steil and me. His Purpose is to get an honest
feeling that parents have toward public schools. His information willnot point or be designated toward any one school as all information
will be compiled from the several schools surveyed and used in a most
constructive manner. gr. maynor has very graciously allowed us to
participate .in some alterations in his attitude survey to make them
what we thought would be more realistic and less likely to create any
ill will or resentment from parents, school administrators, teachers
and other persons involved who might be furnishing this information.
We have studied this attitude survey closely and we cannot see where
it can .do any harm, in fact, we think it would be helpful as it would
give 11:% an opportunity to see how many of our parents feel toward ourschools. Further, I think it would give parents an opportunity to ex-
press themselves regarding their schools in a manner which they might
appreciate.

Mr. Maynor fully understands that this is a busy time of year and
he desires to nake this the least possible burden on the school principal
or the prson that the prindipal might designate to help him get out thissurvey. It might be that your particular school is involved in so many
activities that you ?refer not to participate at all. If so, Mr. Maynor
will select another school; however, I must state that Mr. Maynor,4n
conference with us, has asked us to suggest the schools in which this
survey is to be carried out. There are certain factors he would like todiscuss with you because on a County-wide basis he would like to get a
cross-section of our various race groups involved in this survey.

Within the nex fseveral days Maynor will be contacting you foran appointment and ill come to your school with a copy of the survey
and discuss it fully Frith you and expleill_what he is trying to do and I
am sure will be happy to answer any questions you ask.

I"
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As Superintendent of the Robeson County Schools I do hope that you
might see fit to participate in this survey as I do think it can be help-
ful and certainly we deeply appreciate those who are attempting to make
studies or carry on activities which are totally constructive and designed
tto be use.' to constructively improve our schools and who desire to go

ough the appropriate ethical channels in doing so. Therefore, I again
state that I hope that you will see fit to co-operate with Mr. Maynor in
this endeavor.

I
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ICE OF DIRECTOR Of
TUDENT TEACHING

PEMBROKE STATE UNIVERSITY
PEMBROKE. NORTH CAROLINA 28372

April , 1974

Dear Parents:

A survey is being conducted in Robeson County relative to
parental attitude toward public education. This research is
being conducted with the -full knowledge of your administrators.
Your name has been selected as a representative sample from your
school community. In the next several day1 someone will visit
you to discuss your attitude toward the public schools that
your child (or childreh) attend. Your name will not be used

in any way whatever. Your answers will be combiined with those

from many other people for analysis.

Your help in this prOject will be deeply appreciated.

GDM:jh

Sincerely yours,

4e.

Gerald D. Maynor

/ '92
.4 I#

123
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INDIVIDUAL SCORING SHEET

MULTI - CULTURAL RACIALLY I DENT I F I ABLL
RACE - I - B - W SOC I 0-ECONOM I C STATUS

sr^.
School Approval - Rejection Scale Personal Gudi .ce and Social Ski I I s

Quest ion I tems

6
5

8 I3
10

14
12

1-513
16

14
17

16
18

19
21 total
22
23
32
34

School- Parent Communications

total
19
20
21

Curriculum and Course Content 22
23

I 24
2
7 total
8

10
Building Adequacy and Mai ntenance

1 1

12 25
26
27
28
29

total

ALL TOTALS =

total

1.34
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APPENDIX H

PERMISSION TO USE THE
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THE OHIO STATE UNIVERSITY

DEPARTMENT OP SOCIOLOGY AND ANTHROPOLOGY
1775 SOUTH COLLEGE ROAD

COLUMBUS, OHIO 43210

March 5, 1974

Mr. Gerald D. May-or

Department of Educatir

Pembroke State University

Pembroke, North Carolina 28372

Dear Mr. Maypor,

"Your School", the instrument you request, is included

in full in an appendix to the monograph School-Community

Attitude Analysis for Educational Administrators and its dev-

elopment and testing is discussed in some detail in chapters

three and four of the monograph. I suspect you will not want

to"use the entire instrument but will prefer to study it and

use those portions which are appropriate to your purposes.

The monograph is available from The Ohio State Publicatiins:

Salses and Distribution, 20 Lord Hall, 124 w. 17th Ave.

Columbus, Ohio 43210. I have np objection to your usino

portions of it provided it is used responsibly and that

the customary pcknowledgement is made.

t

Sincerely. yours,

Pobe
(v et(-at-c:

rt P. Bullock

Professor of Sociology
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Personal

Gerald D. Maynor, a Lumbee Indian, was born

August 30, 1934, in Pembroke, North Carolina, the son

of Juddie and Mary F. Maynor. He is married to the

former Annie Ruth Lowery. They have five children:

Wanda, Gerald, Jr., Myra, Ramona and Gina.

Educational Preparation

In 1951, he graduated from the public high school

in Pembroke, North Carolina. After serving four years

in the United States Air Force, he entered Pembroke

State College in 1955 and graduated in 1959 with a

\..

Bachelor of Arts degree in Social Studies. In 1966, he

received his Mastei of A degree from Appalachiar

State University in Boone, North Carolina. In 1971, he

was a participant in a Leadership Training Project for

Administrators at the University of Miami, Coral Gables,

Florida. He received his Doctor of Education degree

from the University of Miami in December, 1974.

Professional Experience

Junior high school teacher, Baltimore County,

Maryland (1959-1963); Elementary school teacher, Coach
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and Guidance Counselor, Raeford,.North Carolina (1963-

1968); Guidance Director, Raeford, North Carolina

(1968-1971); Instructor, Pembroke State University,

Pembroke, North Carolinal(1973-21974).
t

Permanent Address

Post Office Box 1074, Pembroke, North Carolina

28372.
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MAYNOR, Gerald D., Sr. (Ed.D. - Educational Administration)

THE EFFECTS OF SOCIO-ECONOMIC STATUS AND RACE ON PARENTAL

ATTITUDES TOWARD PUBLIC EDUCATION IN A TRI-RACIAL SCHOOL
DISTRICT (December, 1974) Abstract of a Doctoral

Research Project, University of Miami, Coral Gables,

Florida. Chairman: Dr. John H. Croghan.

Purpose

The purpose of this study was to investigate the
possible relationships that may exist between the aspects
of parental attitude toward public education and the

race and socio-economic status of the parent. In addi-

tion, parental attitude scores were analyzed relative

to the cultural environment of the school. More spe-

cifically, the purpOse of the study was to provide and

examine data relative to the following questions:

1. Does socio-economic status significantly affect

parental attitudes toward public education?
2. Does race significantly affect parental

attitudes toward public education?

3. Does the racial composition (multi-cultural

or racially identifiable) of the school

significantly affect parental attitudes

toward public education?



Procedures

Data for this study 4r7ere gathered from a systematic I

random sample of 240 parents of public school students

in a rural southeastern section of the United States.

The random sample was systematically selected to include

American Indian, American Blacks, and American Whites.
/'

The instrument used in this research was a scale

of 34 items developed by Robert P. Bullock to measure

the degree of parental approval of local schools. Socio-

economic status was determined by using the first digit

of Duncans Index of Socio-Economic Status (Reiss, 1961)

as applied to the occupation of the head of household.

Data were collected through personal interviews.

Analysis of variance technique as developed by

Clyde's MANOVA Statistical Subroutine (Clyde, 1969),

was used to determine if there were significant differ-

ences between race, socio-economic status and school

environment on parental attitude scores toward public

education. The Newman-Keuls Test for Multiple

Comparisons were made according to the procedures

outlined by Winer (1962).

Findings

1. No significant relationship was found to

exist between socio-economic status and

parental attitudes toward public education.



2. A significant relationship was found

to exist between race and parental

attitudes toward public education.

3. No significant interaction was found to

exist among race, socio-economic status,

and parental attitudes toward public

education.

4. No significant difference was found to

exist between school environment and

parental attitudes toward public educa-

tion.

5. A significant interaction was found to

exist among race, school environment,

and parental attitudes toward public

education.

6. A significant interaction was found to

exist among socio-economic status,

school environment, and parental atti-

tudes toward public education.

7. A significant interaction was found to

exist among race, socio-economic

status, school environment, and parental

attitudes toward public education.
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Conclusions

Results of this study seem to permit the drawing

of the following conclusions:

1. The socio-economic status of parents

does not seem to influence their

attitude toward public education.

2. Of the three racial groos, black

parents would be more likely to have

a more positive attitude toward public

education than Indians and whites.

3. Blacks and whites are more favorable toward

desegregated schools than Indians.

Recommendations for Further Research

1. It is recommended that this study be

replicated in various other communities

to validate the results and conclusions

presented.

2. A comparative study should be conducted

relative to parental attitudes toward

public education and student achievement

since the two variables would seem to be

related.
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3. When a similar study is'to be replicated,

select a time that corresponds to com-

munity involvement such as board of

education elections or other situations

that tend to include emotional issues.

4. It is recommended that the participating

school district analyze the results for

any possible benefit that might accrue

to that district.

5. The role of parents in school issues

should be reviewed in order to determine

if parental participation is being given

proper consideration in participative

planning and action.

6. School-parent communications were found

to be significant on three of the seven

hypotheses tested. A survey of conditions

that promote or restrict informational flow--

in either direction between the school and

community--could hold possible value to

public school administrators.
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7. A study should be conducted relative to

parental attitudes toward particular

aspects of the school program such as

curriculum, communications, facilities,

discipline, social skills and school

board relations.

8. The relationship of parental attitudes and

the attitudes of their children toward

public education should be explored since

other research indicate a close relationship

between the two.

9. An in-depth study should be conducted as

to possible cultural explanations why

certain racial groups responded favorably

while other groups responded unfavorably

toward multi-cultural school environments.
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