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,////‘ CHAPTER I

STATEMENT OF THE PROBLEM

Introductién

<
The public schools of the United States have passed

through a trying period during the vast several years
| : : -
when the dominant mood of the nation was one of dis-
il&ssionment which has been brought about * - the war in
- N _— . P .

‘ Viet Nam, student protest, racial strife, Watergéféﬁ the
enexrgy pri§i§\and the upsurge in the cost of living.
Nevertheless, respect for dnd confidencé€ in the public

/ . schools remain at a highjlevel (Elam, 1973).¢ Numerous,

. .

reasons may be proposed to explain this positive’ opinion’
;owbrd public schools. Educators at one time belie;ed
parental involvement with the school to be the major ‘
ériterion associa?ed.with school approval. Research has

\ demonstrated however, that factors other than participa-

tion and -traditional information programs are related

. L]

to parent attitudes toward schools (Elam,;l973);
Haak . (1956), examining this premise, estimated

that 15 per cent of the citizenry hold a favorable - -

opinion towaﬁd schools and are well informed ébout'them;

30 per cent *hold a favorable opinion but are not

k]
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informdd; 45 per cent hold no opinion of the schools

-

.and little knowledge about them; and 10 per cent hold

an unfavorablehsﬁiﬁfeh and are well informed.
McLaughlin (1962}, e;panding upon Haak's analysis
- reported that favorabiiity toward’schpolsli§ not
necessarily associated with the_amount of information
pessessed about the school. All social classes investi-
gated were found to be tgvorable toward the schools
sampled. The upper claes, however--the best informed
grcup--was the most critical. McLaughlin cencluded‘that:

This negates the bhélief that personq who are

better informed about their schools will hold

more favorable opinions toward them than those

who are least informed (p. 60).
Education .in tée United States is still widely regarded
as’ the royal road tc success in llfe. At the -same time,
a few clouds are appearing on the horizon.

There is some evidence to support the argument
that many black leaders are no longer demanding total
integration as a solution to the problem of inequality
of educational oppoftunitfeit Instead, many now waht
to exert a strong cpntrel over the schools and to
upgrade educationallattainment in a segregated setting

\

(Lockwood, 1968).

S%me research supports the idea that schools. with
attendance from lower socio-economic families, do not

-offer the same quality of institutional programming as




is offered'to children of more affluent families.

Schools serving lower socio-economic groups receive

- ‘ @
less support from the community than do more affluent

families, must hire the least experienced teacher and

suffer the highest teacher*turnover (fexton, 1961).

It is likely that if similar.research were
conducted on schools for native Americans regarding
communigy control and support, similar résults would be
found. >P;ptest groups have oftem demonstrated to héve
indian schools returned to local control. Indians
feel that they are in a better position than most
citizens to protest against racial desegregation because
éhey stand more visk of being submerged in the black-

Vot

white society and of losiing their cultural identity

(Sharpe, 1973)..

Unless those who are interested in the continued
strength and well beigg of the public schools bécome
more aware of educational concefns of minority groups,
the problems of public education in the United States

could bpecome more critical.

Statement of the Purpose

In the pullic schoql systems of America both
! : i

boards of education and professional personnel-are

N . \
{
accountable to the public. Therefore, school boards and

1




superintendents need informational systems.to assess

community desires, 2ttitudes, and knowledge about public
education.

Scientific éampling of pubiic opinion is a means of
learning how citizens use various Jualitative and
quantitative criteria in determining the excellence or

“lack of it in their local schooi system. ‘Opinion survey
permits investigation of specific educational issues
such as cogmhnity attitude tha;d general approval of
the school; curriculum and course content; building
/adequacy and.maintenance; school-parent communications;
personal guidance, and s&cial skills. -
These professional opinion surveys facilitate the
décision—making process so that the decisions reflect
more accurately the mind and the mood Gf the citize;ry.

Theﬁpurpose of this study is to investigate the
attitudes toward public education of parents of differ-
ent races and different socio-economic groups énd their
relationships to each other. More specifically, this
stulv should provide and examine data relative to the
foilowing questions.

! 1. Does the-socio-economic status of
parents significantly affect attitudes

, toward education?

2. Does the race of parents significantly
affect attitndes toward public education?

3. Does the racial composition (multi-cultural
or racially identifiable) of publiic schools
significantly affect parental attitud-
toward public 2§Fcation?

/




Background of the Problem

s

Background information in reference to attitudes,

3 g 3 \,
soucic-cconomic status and race will be presented below.

Attitudes

Differences in beliefs, valuéisystems and ideologies
are more 2pparent in modern society than ever before.
These differénces’are especially evident in the atti-

tudes of members ¢f various racial and ethnic groups.

Such differences often cause confliét among groupé, and
the resolution oﬁ such confiict can often be brought

‘
about only by changes of attitudes.

Today, differences in attitudes among various racial
and etunic groups should be considered very seriously by ’
educational leaders, Diverse groups and.cultureg have
traffic with one another whether they like it or not.

The modern achié;ements in ébmmunication, transportation, |
industry and commerce, as well as the instruments of ) 1
destructions, have created mutual dependence among human

groups for their livelihood and for their survival

(Sherif, 1967).

Therefore, it does matter how various groups of
people perceive their ways of life, their ways of doing

things, their stands on the family and on social,

religious, economic, educational, and political issues

as well as how they conceive the views of others. ‘




\

s

Attitudes are' the more or less lasting assumptions

of people about their environment. People have premiseé
i

and enduring expectations about .the way the world
operates; people have high regard for their family;
peéple view other groups and persons from diﬁ?erent per-
spectives; people value their religion and their countr&;
they have beliefs that strengthen their political view-
point; they have convictions about what is right and |
what is wrong. "Attitudes are concerned with lasting
assumptions, lasting premises, lasting beliefs, lasting
convictions, and lasting sentiments"” (Sherif; 1967).
Attitudes are important to individuals and should
be of vital interest to everyone. A person's attitudes
define Tor him what he is and what he is not; that is, ‘
what is included within and what is excluded from his
self-image. These attitudes are not brief or passing
affairs for the individual. I@ fact, there is a tendency

[

for attirtudes to remain static! while world problems'
. . ‘
change. Problems develop when individuals maintainf

premises for a world that is/ho longer there, becauée it

\ / l

lias changed while their attiFudes have not. '
i

Social Class N\

!

! N
There ‘is no structure ’in our society so uniquely
i
equipped as the school *o Lssimilate the poor into the

rainstream of American society. The school throu?hout

1 7y ‘f
e




its long history has gradually relieved the family of
most social responsibilities for child rearing (Wein-
berg, 1971). The school, in terms of its goals, has
been designated by the society to make "Americans" out
of all who pass through its classrooms. Parker (1968)
noted that schools have served quite well the youth
from middle- and'upper-socio:economic classes, but have
not served deprived youth so well.

They offer much to youth from good homes who

are motivated by parental attitudes, ready,

and anxious to take advantage of learning

opportunities. They do considerably less

well-in meeting the needs of sons and

daughters of low-income families (p. 363).

Research by Ohlendorf and Kuvlesky (1967) indicated
that success in school may be a matter of educational
aspirations and expectations of low-income families.
They found that socio-economic status played an important
part in the development of aspirations and expectations
concerning education. Children of lower-socio-economic
backgfounds often do not display the cognitive ability
or the desired behavior in the same way that children
of ﬁore advantaged backgrounds do. . .,

Children from disadvantaged homes are organiza-
+ionally separated from their peers. They are assigned
to special reading groups, socially isolated, dis-

proportionateiy punished, and socially defined by their

classmates as’ educationally inferior (Weinberg, 1971). \\.

17
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The long-range effects of early placement gre usually
permanent. Sheldoh and Eleanore Glueck (1953) suggested
that they coﬁld predict educational failure at a very
‘early age on the basis of differentiation in the early
st;ges of education. Classification of students on the
basis of educational testing in a normal and often
useful technique for managing sociai relationships.
The dysfunctions resulting from such classification,
however, are conéiderable, as the research literature

in this area testifies (Weinberg, 1971).

Race
For the purpose of this study/"race" is used to

differentiate between American whites, American blacks

and American Indians. The concept of

race" appears to
be a determining factor in parental attitudes toward
public education. .
’ There has been a long tradition in America of folk-
lore and my;hélggy regarding race. Stereotypes have
beén formed and scapegoats have béen used. This lack of
understanding has caused mahy persons to react sus-
piciously, defensivély, and aggressively toward
individuals of an alien culture. .§yé£5ceus (1966) main-
tained that some racial groups make'ﬁéte and aggression

an honorable cause by justifying and rationalizing

their actions against people who are "different."

pad
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Definition of Terms

H \

For the purpose of this study, the following

definitions will be used:

Socio-Economic Status. Education, occupation, and

&

income are three of the most reliable indicators of
socio-economic¢ status in American soéiety (Pinkney,
1969). These three variables ;re usually interrelated
and they reinforce one another. Fér'the purpose of
tbls study, however, occupatléQ\:ill be used to deter- "

mine socio-economic status. Occupations will be

classified in this study by the Socio-Economic Status

" Index, a scale developed by Duncan/(Reiss, 1961). Socio-
Economic Status will be analyzed as an independent

variable.

Race. For the purpose of this study, "Race" will
be used to differentiate between American whites, American
blacks, and Lumbee Indians, who will be identified by
the interviewer. Race will be analyzed as an independent

variables ! - " \

Attitudes. "Attitudes," as described by Sherif

(1967) "arle assumptions, premises, beliefs, convictions ‘
and sentiments one has about his environment." For the ‘

purpose of this study parental attitudes toward public

education will be\gssessed. A 34-item questionnaire

13




10

entitled, "Your School" Scale, which was developed by

Robert P. Bullock of the Ohio State University will be
used to assess parental attitudes. Parental attitude

scores will be analyzed as the dependent variable.

School Environment. This phrase refers to multi-

cultural or racial identifiable schools. Parental
attitudes will be assessed and analyzed relative to
each environment. A more specific definition of each
environment follows. 'Each enviroﬂment will be analyzed

as an independent variable.

Multi-Cultural Schools. Those schools containing

a student population representing at least ten per cent
of each of the three racial groups are considered to be

Multi-Cultural Schools.

Racially Identifiable Schools. In Keyes (1973),

the U. S. Supreme Court said that "what is not a segre-
gated school will necessarily depend on the facts of
each particular case."

¢ In short, the U. S. Supreéé Court avoided specific
formulas or numerical standards in determining whether”
or not a school is segregated and left it a matter of

1

procf in each individual case (Shannon, 1973).

20
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For the purpose of this study, racially identifi-
able schools are those whose student population is
represented by eighty-one or more per cent of one racial

group. This figure was determined for the sake of con-

venience to facilitate stratification of the schools.

Limitations

O .

Research conducted in the public schools with a
tri-racial population has been sparse with respect to

the relationships among parental attitudes, race and

socio-economic levels. This study is, therefore,
essentially exploratory. Certain limitations are
imposed upon the study in relation to instrumentation
and sampling. Speéifically, they are as followg: .

l. This stﬁdy makes no attempt to control
for individual perceptions but instead
uses the sum of the individual responses
to form a consensus of the reality of
the 'situation.

/

2. The instruments and sample limit
generalizations to the sample under
investigation. i

Significance of the Study

Social institutions which depend on the public
for support shoulé be aware of the ﬂeed for periodic
assessment of the public's attitude toward their effective-
ness. Schools are also social institutions and, as such,
they must be aware of the attitudes of the peqple they .

21
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The need for an understanding of parental attitudes
is particularly acute in newly desegregated schools.

. Basic attitudes of the various ethnic gfoups repre-
sented in the community must be known before acceptable
solutions can be found for the problems presented by
the desegregation process.

Information on parental attitudes, racesand socio-
economic status and the relationship among #hese
variables should be vital concerns for schbpl admin-
istrators because the success of the entire‘educational

enterprise may be dependent on-such:iﬁfofpation.

4
»

Hypotheses

The major concern of this study is to determine
the relationships that exist among race, socio-economic
status,and parental attitudes toward public education
in a multi-cultural or racially identifiable school
environment. Each'of the seven hypotheses are stated
in the null form. The null hyéothesis is\a succinct

way to express the testing of obtained data against

chance expectations.

Hypothesis I

T ere will be no significant differences
in attitudes_toward public education

among parents of different socio-economic

status.
22
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Hypothesis II

There will be no significant differences
in attitudes toward public education

among parents of different races.

Hypothesis III

There will be no significant interaction

in attitudes toward public education
among parents of different socio-

economic status and different races.

Hypothesis 1V

There will be n6 significant difference
in the attitudes toward public education
of parents Qhose children attend multi-
cultural schools and those whose children

attend racially identifiable schools.

Hypothesis V

There will be no significant interaction |
between race and school environment
regarding parental attitudes toward

public education.

Hypothesis VI

There will be no significant interaction
between socio-economic status and school
environment regarding parental attitudes

toward public education.

) 4
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Hypothesis VII

. ' Y .
There will be no 51gn1f1cant interaction
among race, Socio-economic status and
school environment regarding parental
Al

attitudes toward public education,

Summary and Overview

-

Chapter I contained the statement of the problem,
including the purpose, questions to be answered, back-

ground, definition of terms, limitations and hypotheses.

S

Chapter II will include the review of the literature
and related research. The research design, instrumenta-
-t

tion and procedures will be treated in Chapter III.

The findings will be described in Chapter IV. The

summary, interpretations and discussions, conclusions

and recommendations, will be found in Chapter V.




CHAPTER II

—

REVIEW OF LITERATURE AND RELATED RESEARCH

This chapter is.divided into six sections.
Section I consists of a brief review of/ the literature
and research relating to social stratification as an

]

influence upon views held by the publié toward educa- {\s

“tion. Section II consists of a review of literature

and related research relative'to the varignce of ‘

vriorities for the schools. Section III consists of !

a review of the literature and related research in

reference to demographic Qariables as an influence

upon public opinion toward schools. Section IV con-

sists of a review of the literature relative to race

as ?‘factor in parental attitudes toward education.

Sgction V consists of a review of research in reference
!

to the influences ‘of parental participation on student

achievement. Section VI consists of available research

which utilized the "Your School" Scale (Bullock, 1959).

Section I: Social Stratification as an
Influence Upon Views Held by
the Public Toward Education

. v

Interest in social class difrferences as they
relate to ‘individual behavior has been particularly

intense during the current generation. American social
) 15 -
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‘classes were examined in such studies as Elmtown's

Youth (Hollingshead, 1945), Middletown: A Study in

Contemporary American Culture (Lynd, 1929), and Plain-

ville, .U. S. A. (Withers, 1945). These studies dealt with

the American ideal of equality as it functions in
/

/

. definable social class structures. People within //

various ‘social classes were found to demonstrate
tendencies to interact among themselves and through
their own institutions.

McLaughlin (1962), in examining the opinions helé
by various social classes of one high school district,
found differences in social class attitudes toward (1)~ ’
encouragement of high school graduates tosattend/;ollege-
and (2) the inclusion of art and mugic in the curri-
culum. All social classes in this high school district
favored the teaching of art and music, but the upper |
class was the most critical. Regarding college attendance,
the upper class was more cautious than the lower class in
commending high school graduates to attend college.
The lower class' response was almost four times greater
than the upper class' in favor of the belief that
70-100 per cert of high school g?aéuates should attend
college. Moreover, when asked whether college
attendance should be restricted to the intellectually

gifted, the upper class recorded a favorable response

three times greater than the lower class.

/7
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' Hills {1961) examined relationships between edu-
. cation expectations of social class groups and the

; tasks of public education in two higk schools. A
‘preference of all social classes was for a more
structured, di;gctive teaching style. ;he middle and
lgwer classes expressed different opinions, however,

4/ﬁ:§ egarding curricular orientations with the middle class

favoring an intellectual approach and the lower class ..

favoring a social approach.

Social-Economic Effect on Parental Apathy

Parker (1964) found that differences among community
responses £o public education usually reflected the
social and economic patterns within the commupity;
lower socio—economic community members tended to respond
less favorable and less knowledgeable to pubiie educa-
tion than higher socio-economic members. One can cCarmise
that members of high socio-economic strata are able to
éxeré greater efforts to influence the schools and keep
informed. The parents from a lower stratum also find
it most difficult to get off work or pay a babysitter
in order to participéte in school functions. Similarly,
Fish (1964) found that a negative parental attitude

toward financial support of s<chools correlated with

unstable personal income.
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Vroom (1960), alsa, found that people accustomed
to liQing in.an authuritarian envircnment (often, also,
low socio-cconomic status) <dc not find the same satis-
faction in participaticn in decision-making as those
wi£h other kinds of backgrounds. Thus, it might be |
concluded that the black and Indian who have not been
extendea the same educational opportunities as other
Americans, may not be e:pected to support public edu-
cation.

In this study, socio-economic status was used as
a demographic variéble which was analyzed in conjunction

with parental attitudes toward public education.

Section II: Priorities for the Schools

One of the goals of public schools has always been
acculturation--the assimilation of immigrants and other
aliens jnto the mainstream of American life. Many who
wished to be assimilated became integrated into\?he
dominant culture, but others saw it as a threat to
their culture heritage (Allen & Hecht, 1974).

An extensive study conducted by-the Midwest Admin-

istration Center (Downey, Seager, & Slagle, 1958),

t

found different sub-cultural expectations{for public

i
schools. The researchers found that educators and the
public did not differ significantly in assigning

highest prioritygto the development of the intellectual

-




capacity of students. Ho&é&é??*educators assigned
higher priority to the development ;;\;;gzﬁétic and
emotional (personal) dimensions than did non-educators,
who gave higher priority to the vocational dimension.
Differences of priority were also found for numerous
other subpublics classified by occupational status,
educational level, social class, geographic region,
age, race, and religion.

Goldhammer (1965) reported the follcwing reasons
for traumatic changes in society: (i) a revolt against
governmental paternalism; (2) urbanization and a reduc-
tion of Jeffersonian agraianism; (3) a challenge of the .
work—-for-work®s-sake Protestant ethic; (4) a search
for individualism within an increasingly complex techno-
logy; and (5) & rejection of middle-class values and
mores.

Are the schools adjusting accordingly? Since
school board members are more traditional in their values
and goals for the schools than any other school-related
group including parents, greater differences have
arisen between educa;idnal priorities set by school
boards and those established by parents (Abbott, 1968).

The most critical problem facing edﬁcators is to
strike a balance between their own professional assess-

ment of education needs and the concerns of the community

“
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regarding the schools. If this problem remains
unresolved, all efforts to educate the young may be
expended in vain. ‘

- The chief priority established for this study was
the attitude of parents toward public schools relative
to the following:

1. General school approval or rejection
2. Curriculum and course content

3. Personal guidance and social’gkills
4. School-parent communicagions

\,

\\
5. Building adequacy and maintenance

Section III: Demographic Variables As An
Influence Upon Public Opinion
Towards Schools

’J'

Hand (1948) %gpresented a position which maintained
that participatioh in school activities is closely
associated with public approval of schools. Hand’s find-
ings haég\been reinforced in the fiﬁdings of Shipton ‘
(1956) and Haak (1956), both of wh@m extended their
research beyond this finding. Shiéton commented upcn
school approval and associations with clusters of demo-
graphic variables, while Haak investigated the impact

"

of "opinion," as distinguished from "knowledge," upon

school approval.

Shipton found the following factors to‘ﬁé corre-

lated with disapproval of public education:




l. Lower than average education, with the possible

exception of those with graduate school training.
2. Parochial-private school exposure, for self or\\\*
through children, exclusively.
3. No present contact with public schools through
children.

(2

4., First generation citizenship in the United

States.
5. Manual occupations.

6. Protestantism, within selected sub-publics,
especially high-status males.
7. Age (the older group is more critical).

8. Lack of contact with personnel of the public
schools, especially teachers and principals.

9. Feeling of personal ineffectiveness in |
community affairs. |

10. Intolerance for ambiguity.

11. "Anomie," or despair of long-range goals,
stable status, and interpersonal relations.

12, Miscellane9us: job doubt; pessimism with regard
to financial futuré; lack of participation in local
political.activity; lack of priority group or close
friends. .

Haak's (1956), investigation of the distinction

between "knowledge" and "opinion" towards schools held

by the public, though not germane to the topic of

!
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demographic variables, reinforced the findings of
Shipton. Haak assumed that althouéh public opinion
is favorable towards schools, peopie hold both opinions
and knowledge about schools. Citizens were classified
in this reéard as follows:

1. Favorable towards schools, and well informed
(15 per cent).

2. Favoraﬁle, but not informed (30 per cent).

3. Having no opinion, but with little knowledge i
about the schools (45 per cent).

4., Unfavorable, and well informed (10 per cent).

The third group, 45 per cent of the public demon-
strating no opinion and little knowledge about the
schools, would appear to be the most strategic group
;o be influenced in a public relations effort. Haak
suggested that greater understanding regarding public
schools might be achieved through increased personal
contact. For example, school visitations, open houses,
and parent-teacher conferences would provide opportuni-
ties for personal contact between parents and school
personnel. Sucﬁ‘activities might tend to affect parent
opinion even though the public's information migﬁt
increase very little.

In a s*tudy emphasiziﬁg relationships between

public approval of schools and demographic variables,
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Bush and Deutschman (1960) examined associations among
attitudes towards schools, voting behavior, and demo-
graphic variables. The researchers employed a Guttman
Scale to measure attitudes for 496 respondents towards
their local elementary school following a successful
bond issue. People termed "consistent supporters"
were those who possessed incomes ranging from $2,000 to
$6,000 and over $9,000 with two or more children, high
school graduates or beyond, Protestant, women, and
"between the age of 21 to 35. Those termed "opponents"
were likely to be laborers or retired from the lowest
economic group, with some high school education and
over 45 years of age. |

Numerous studies have investigated relationships
between school approval and factors such as age, level
of education and occupational status. In this study
occupations were analyzed to establish socio-economic
status of the respondents.

Section IV: Race As A Factor in Parental
Attitude Toward Public Education

American Indians

The dominant culture of our society has frequently
displayed a readiness to generalize about Indians and
label them with convenient stereotypes. The fact is
that IndianZéébieties are today, and always have been,

/’/ \

\
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widely different. Not only éoes each community or

group differ from each other, but there are differ-
ences within each greoup (Spicer, 1962).

The educator should be more concerned about the
Indian's orientation to knowledge and his-attitude
toward assimilation. Some Indians it seems, are
favorably disposed toward the knowledge, values, and
skills of the dominant culture and make an effort to
acquire them. Many have gone so far as to.lose their
Indian identity altogether and become absorbed into
the general American society. Others have different
orientations. Such differences havé serious educational
con;equences because attitudes of a few may not neces-
sarily reflect the att;tudes of the larger group toward
education (Berry, 1968).

A review of the literature leaves one confused as
to just what attitude Indian parents do hold regarding
formal education for their children. The word most
commonly encountered is "apathy" or some synonym. A
common complaint of teachers of Indian chiidren has
often been that the parents are indifferent,.apathetic
or uncooperative (Fuchs & Havighurst, 1972).

Some writers, however,.have defended the Indian
against this charge of "apathy." Wax (1963) insisted
that "apathy" is a convenient label to apply to people
who do not happen to agree with the program that some

official or reformer happens to be sponsoring.
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Despite the apathy, hostility, and suspicions

which are undoubtedly present, the main thrust of the

literature is that Indians now place a high value upon

schooling and desire it for their children (Henery,

1972).

In this study, the Indians involved are members
of the Lumbee Tribe. They have never been wards of the
government and, as a result, many have been acculturated
into the mainstream of American society but not neces-

sarily assimilated.

American Blacks

Being in the society but not part of it has fostered
a conflict among black Americans: some strive to
identify with white middle-class values, others reject
all aspects of white culture. The former attitude some-

times leads to negative identification, while the latter

frequently manifests itself in Black Nationalism (Pinkney,
1969).
According to Gordon (1964), the extent to which

blacks have adopted the cultural patterns of the host

society varies by socio-economic class. He saw the

middle- and upper-class blacks as being totally
acculturated, while the lower-class blacks are still at
a considerable distance from the American cultural

norm. A vast majority of black Americans'belong to the

’
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lower socio-economic class and, in some respects, their
cultural patterns deviate from those of the large society.
To a large extent, however, these differences appeared

to be a function of class rather than race.

Downey et al. (1958) reported that black respondents,
as a group, consistently gave higher priority to
physical tréining/and to education for home and-family
skills than did whites. Whites, in turn, gave higher
priorihy,eg a désire for knowledge, world citizenship,
and creativity ‘than did blacks.

Marshall (1970) conducted a study of attitudes of/
parentsoof byéck, white and Jewish groups toward public
education. Within the groups sampled, no differences
emerged on hAttitudes toward public education, educa-
tional level of parents, and parental aspirations and
expectatiéns for their children. Within the community,
,blacks reflected the same attitudes and aspirations as
did Jewish persons and whites. It would seem that many
of the stereotypes about blacks being ‘different, not
caring, having less concern for educational attainéent
and the like may be unwarranted.

In this study the attitudes of blacks was analyzed

relative to socio-economic status as well as race.
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American Whites

Studies of American whites generally indicate that
] anti-Negro attitudes are widespread. Intensity of
1 attitudes vary, depending on the region of the country,
social class level, age, religion, and many other
variables. There is some indication of change in ,
attitudes in recent'years (Pinkney, 1969).

Numerous studies have reported differences between
blacks and whites on a large number of variables. Blacks
in contrast to whites, are often reported to have lower
socio-economic status, lower scores on achievement and
intelligence measures, lower self-esteem; less internal
eontrol, aq@ a higher need for social, approval (Edwards,
1974). Downey, Seagef, and Slagle (1958) reported that
whites gave higher priority to the desire for knowledge,
world citizenship, and creativity than did blacks. These
generalizations are often taken to be representative
of current thinking on black-white differences.

In this study the attitudes of whites were assessed
toward public education and comparisons were made
relative to socio-economic status and those school

environments where their children are in the majority

and minority.
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Section V: 1Influence of Parent Participation
on Student Achievement

The Coleman Report (1966) noted that students with

* a sense of power over their destiny and a sense of dig-

nity and self-worth normally performed better in school

L3

than students who lacked these qualifications. The
extent to which black students felt they Fo?ld be
masters of their destiny was a powerful determinant of
their achievement, more important than all the measures
of socio-economic status combined. Likewise, data from
the U. S. Civil Rights Commission Study (1967) révealed
that (1) although the achievement ?f minority children
is highest in schools with predomigately white population,
(2) black pupils in schools with 96 per cent black and
10 per cent white population have bigher achievement
than black children in schools where the percentage of
black and white students are equal.

Implications are that control of black sshools by
black parents can produce a sense of personal efficiency
which could in turn, lead to improved performance of
black students.

Related educational research on the degree of
parent-teacher communication, at the home of the parent,
indicated that a significant gain in the language
ability of culturally disadvantaged pre-school children

occurred for those children whose parents participated
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in the program compared to those who did not (McCarthy,
1969). Participation amounted to voluntary one-to-one
meetings between parent and teacher at the home of thg
parent, vrimarily to discuss the child's program and
progress in the pre-school program. Brookover EE‘§l°
(1965) compared the development of three randomly
assigned low4%chieving junfor high school student groups.
Those students whose parents had become most intimately
involved in the school and in their‘children's develop-
ment showed improvement in self-concept as well as in
academic progress over the study year.

i

N\ v?riety of studies support the notion that
parental ;articipation in the schools affects student
behavior and achievement. For instance, Cloward and
Jones (1963) found that the involvement of parents of all
sccic-economic classes in school affairs proportionately
increased the parents' assessments of the worth of edu-
cation and their positive attitudes toward 7he schools
as institutions.

Hess and Shipman (1956) concluded from a study of
the effects of mothers' attitudes and behavior toward
their children in test situations that the child will
probably develop mo‘( useful images of the school, of
the teacher, and of peer pupils if parents aré included
in a meaningful way in school activities. Ranxin (1967)
completed a similaf study which supports the conclusions

e
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of Hess and Shipman. Rankin separated pupils into
high- and low-achieving éroups and then interviewed
the mother, only to discover that mothers of high
8chievers had a more poéitive attitude toward school
than mothers of lo' achievers.

The involvement of parents presupposes a receptive-
ness by the schools. Jablonsky (1968) reported on the
basis of personal 9bservations oq Compensatory Programs

(individualized instruction) thr&ughout the country,
!

that: |
Schools which have open doqgs to parents
and community members have greater success
in educating children ... .\. The children
seem to be direct beneficiaries of the charge
in perception on the part of the parent

(p. 6). .
The assumption h2re is that the more that parents
are familiar with the true operationé of a school the
more pleased they will béJbut this cannot be generalized.
A different approéch to this parental involvement-
student achievement relationship was exposed by Rosen-
thal and Jacobson (1968). They reported tha:,paren£
involvement in the school also positively influenced
teacher attitudes toward children. Does this stﬁdy
merely recognize that those children whose parents are
known to the teacher fare better in class than'children

whose parents are not known to the teacher? That

would seem to be the case.
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Many of the studies reported thus far have dealt

with marginal participation of the parents. 1In a study

completed by Roessel (1968) in Navaho Céunty at Rough
Rock, however, Indian parents voted on all matters of
school policy and were deeply involved in school decision-
making. 1In this setting, Roessell concluded from a pre-
‘and post-test design that involvement of parents in the
process of education promoted student enthusiasm for
}eérning. As was shown earlier, such motivation is
fundamental to any increase in stuéent achievement and
behavior.

Results of the studies previously cited imply that
most forms of parental involvement tend to improve the
child's achievement which, in turn, inc-eases a
parent's satisfaction with tﬂe schools. It is unfor-
tunate that few lonjj-range studies have been undertaken
by educators to assess the effects of parent involvement
on pupil performance. Furthermore, the measurement of(
increased self-concept is difficult to determine and
achievement is too frequently assessed only throuéh
scores resulting from a standardized test. It should also
be pointed out that studies which reported a positive
effect of parental participation on student achievement
are typically conducted only with racial minority,
underachievers, and low socio-economic subjects.

Evidentiy in these settings the greatest change probably

would occur.
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In this study, parental attitudos were assessed
from three races representing various socio-economic

levels.

“Section VI: Research Conducting Using
the "Your School" Scale

Reed (1969) used the "Your School" instrument in
\

. PR . . .
assessing the relatloVshlp between socio-economic

status and parental attitudes toward public education.

On questions that related to evaluation'of classroom
procedures and practices, race accounted for signifi-

cant differei 2s in responses on c¢nly 25 per cent of

the attitudes measured. In general black parents were
found to be more favorable to these classroom procedures
than whites. It was further conciuded, on attitudes toward
basic classroom procedureé, that parents with low incomes
tend to be more negative than those with higher incomes.
Reed (1969) also concluded that parental approval of th?

|
school was attributable tc socio-economic status rather;

{
than to race.

In a similer study, the "Your School" Scale was

used in conjunction with the Organizational Climate

Description Questionnaire to assess parental attitudes

toward secondary schools (Leis, 1970). It was fourd
that parents in every socio-economicC group registered
approval of schools with an open climate and expressed

disapproval of schools with a closed climate.

)
o
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The study indicated that professionals, propgietors,
and businessmen accorded greater approval to school
with more open organizational climate and less approval
té schools with less open organizational climates.

In this séudy, the "Your School" Scale was used

to assess attitudes toward public education in a tri-

racial school district.

Summary

This chapter was concerned with a review of the

literature and related research and was divided into

six sections. Section I considered some’studies and
related litersture on social stratification as an
influence upon views held by the public toward education.
Section II review2d some research and literature related
to priorities for the schools. Indications are that
people from different socio-economic levels do hold vary-
ing priorities for the schools and exhibit a positive

or negative attitude based on their awareness of whether
these priorities are met. Section III reviewed some
research and related literature in reference to demo-
graphic variables as an influence upon public opinion
toward schools. Indications are that factors such as
age, level of education and occupation status are

variables that have an effect upon parental attitudes




toward public education. Section IV consisted of a

|

review of the literé@ure relative to race as a factor
in parental attipéées toward public education. Some
research indicgéés: that American Indians are apathetic
- toward public/education; blacks give high priority to
physicai training; and whites place emphasis on
cognitive learning. Section V peviewed some research
in reference to‘thé-influen¢e of Sgrental participation ,
on student achievement. Résearch studies implied w
that most forms of parentai involvement tend to improve
the child's achievement which, in turn, increases a

parent's satisfaction with the schools. Section VI

reviewed studies that utilized the "Your School" Scale

to assess attitudes toward public education in general
(approval or rejection), and also pérental attitudes
relative to the organizational climate of the school

\
(open or closed). }
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CHAPTER III
RESEARCH DESIGN, INSTRUMENTATION, PROCEDURES

Chaptof III contains the design of the study,
description of the sample, instrumentation and proce-
dures. The design of the study will provide an overall
view of the plan to answer questions posed earlier. A
description of the sample used in the study will be
given. The instrumentation section Qill include instru-
ment characteristics and administration. The procedures
section will include information in regard to source and
method of collecting data, scofing of the instrﬁment,

treatment of data and statistical procedures.

Design of thelStqu

To answer the questions posed in Chapter I, this
investigator concluded that composite scores on the

"Your School" Scale and the use of a socio-economic

index tc determine socio-economic status would best serve
the purpose of this study. T!erefore, parental attitudes

were determined by the use of the "Your School" Scale,

developed by Robert P. Bullock (1959). Socio-economic

status was established by using Duncans Socio-Economic

35
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Index (Reiss, 1961). Rac2 and other personal data -

. obtained from the participants at the time the inter-

views were being conducted.

Description of Population

The Robeson County Administrative Unit (North
;arolina) operates in an area with a !arge concentration
of Lumbee Indians and in an area of continuous Indian
population growth.

The North Carolina Census Report (1970) listed the
County's Lumbee Indian population as 26,000. Ehis is
the largest tribal population east of the Mississippi
River. The importance of agriculture to the county's
economy} the conservative growth of industry, and the
determinedness of the Lumbee Indians to maintain their
identity and to survive culturally have combined to
locate Robeson's three ethnic groups—--Indians, whites, and
blacks--in specific sections of the county. The countv's
geographic racial composition is reflected in its
various school administrative units, five citf units and
one county unit. Most of the Lumbee Indians are con-
centrated in rural areas and attend schools within the
Robeson County school‘administrative unit.

The school district considered in this study has an

Indian majority culture with whites and blacks repre-

senting minority cultures. The Indian student population
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is 7,701, the black populatioh is 2,863 and the white

population is 2,585 (Robeson County Board of Education
for 1973-74).

The participants in this study were composed of a
stratified random sample of parents from'school com-
munities within the school district. A school community
is understood to be a community serviced by an individual

elementary or secondary school.

Instrumentation

The "Your Schoeol" Scale

The "Your School" Scale, as developed by Robert P.

. Bullock of The Ohio State University, was selected to
assess parental attitudes toward the public schools.

The ins;rument was created under the auspices of The

Ohio State University during a project designed to develop
a systematic battery of tests for comﬁunity analysis
(Bullock, 1959).

The development of this scale included testing for
ambiguity and differentiating power. Forty statements
of opinions toward schools'were combined to form an
instrument which measured degree of approval towards
schools. The instrument was then administered in a test
community of 13,000 inhabitants in central Ohio. Items

were then tested against a general total score criterion




to determine which would combine to form a general

school approval-rcjection scale. Each item was further

tested against each of the six subgroups of items
relating to aifferent aspects of the school programs for
the purpose of identifyipg those which would combine in
usable specific subscales (Bullock, 1959).

These data were used in selecting and regrouping
items to form one general school approval-rejection
scale and five subscales relating to specific aspects of
the school. The subscales and the number of items
related to each are as follows:

1. Twenty items pertain to gen;ral approval or
rejection of the school. - N )

2. Eight items are related to course, discipline
and work habits.

3. Eight items specifically relate to personal
guidance and social skills.

4., Six items relate specifically to school-parent
communications.

5. Six items relate specifically to the school
board.

6. Six items pertain to building adequacy and
maintenance.

The six items that related specifically to the

school board were not used, therefore reducing the

scale to 34 items for the purpose of this study. The

15
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administration of the school district in which this
study was conducted did not think it would be appro-
priate to ask questions,about the school board just
prior to school board elections. In correspondeﬁce
between the researcher and Mr. Bullock relative to-this
matter, Mr. Bullock stated that since it was a sub-
scale it would -not necessarily effect the validity of the
use of the instrument. Therefore, the instrument was
revised (Appendix A).

' There are five alternative choices to each of the
statements on the scale of the questionnéire. These
are strongly agree, agree, undecided, disagfée, and
strongly disagree. They are abbreviated on the scale

itself as SA, A, UN, D, SD (Appendix B).

Duncan's Socio-Economic Index

Y N
v

Reiss (1961) maintained that there cannot be a

single index of socio-economic status suitable for all
purposes of research in a modern complex society. Even
in small and static communities of the United States,

it is an oversimplification of the facts to suppose

that an entire population may be categorized in narrow
intervals of "class" or "status." Given the actual
complexity and multidimensionality of the stratification
structure, any particular variable or index can at best
reflect a selected aspect of the structure that may be

strategic from a certain point of view.
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socic-economic index for occupations, it is well to make
priorities explicit, thereby enabling research workers
to form th&ir own judgment about its applicability to
their problems. Certainly this index should not be used
as a universally valid measure of gocial strgtification
to be employed iRdiscriminately in all research touching

on that subject.

i

Williams (1968) conducted a study relat%ve to some
problems in social class measurement. He concluded that
white standardized social class indices that used several
selected characteristic to determine social class was
not applicable to blacks. This would' probably hold
true for Indians as well.

Fuchs and Havinghurst (1972) maintained that over
_the last fifty years a solid middle~class community of
Indians has developed among the Lumbee Tribe. Many of
them are teachers in the county system, but an increas-
ingly large number are in other occupations--a doctor, real
estate brokers, insurance salesmen, several store owners,
restaurant owners, and gasoline station owners, a few
public officials, a university president, and several
faculty members--the range of white collar business and
professionals to be found in almost any small southern
college town. There are still many farmers and share-

croppers but their numbers are decreasing as factory

Ht)




41

employment has increased tremendously over the past
several years.

In view of the information presented, it appears
that many Lumbee Indians of Robeson County, North -
Carolina has been assimilated into middle-class
America, therefore, an instrument that can be used in
conjunction with ones oocupaﬁion to determine socio-
economic status seemed appropriate for this group.

For the purpose of this study, the Duncan'’s Socio-

Economic Index was used because occupation is the major

characteristic used to assign social class.

The Duncan's Socio-Economic Index according to

Reiss (1961), provides scores ranging from 0 (examples;
laborers-~tobacco manufacturers) to 96 (example; dentist)
for 6ccupations or, in some cases, occupations within
specific industries. Scores are given for all occupations
within industries used in the 1950 census. The measures
of the Duncan instrument weré developed from a nationwide
survey in 1947 that obtained the prestige rating of 90
occupations. On the basis of a high relationship between
the rating and 1950 census data on the education and

\ income of persons, Duncan estimated the ratings of
every occupation in the 1950 census. The socio-economic
index scores are those estimated prestige ratings.

_ Socio-economic status waz determined by using the first

t

two digits of Duncan's Index of Socio-Economic Status
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as applied to the occupation of the head of household.

. A full range of values from 0 to 9 divided the subject

into three groups, low, medium and high, depending on

whether the head of household's occupation was classi-

fied in the 0-3, 4-6, or 7-9 range (Appendix C).

Personal Data Questionnaire

The personal data questionnaire was developed by

the researcher and attached to the "Your School” Scale.

Six of the questions were open-ended and two required
a simple check or circling of an answer. This informa-

tion was filled in by the interviewer (Appendix D).

Data-Gathering Procedure

Source of Data

" During the Spring Semester of 1974, contact was made
with a North Carolina school district. A rc ,..st was
properly filed for permission to have school principals
assist in a research study. Permission was granteé, and
a 1etter‘was sent to the school principals from the
schoo; superintendent asking them to cooperate with the
researcher (Appendix E).

Because of the geographical characteristics of
Robeson County, the mobility of the population within
the county, and the phanging housing patterns, the
researcher encountered difficulties in defining a random

sample. Since the races (Indian, black and white) are

0.2
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visibly identifiable, and since the schools are also

racially—idehtifiablc, one can stratify the schools

by race. -

According to Parket (1974), when stratifying, you
must consider the following:

1. The basis for stratification (characteristics
to be used when subdividing the universe i;éq\strata).

2. ‘The number of strata you divide the universe
into and the boundaries of the %Erqta. |

+ 3. The number of items to be included in the N
sample from each stratus (p. 71?; - .

The researcher,. with the assisféhce of the super-
intendent, determined which schools Qere racially
identifiable and those considered to be multi-cultural
according to the definition proposed in Chapter I. With
this complete list of schools of the Robeson County
School District, the researcher randomly selected schools
by using random numbers, giving a stratified random
representation of the Indian, black and white student
population.

The principal of each school provided a list of all
the families of the students in the school. Tﬁe
researcher chose 255 family names, 85 Indian families,

85 black families and 85 white families by systematic
random sampling. Whenever a parent was listed more than

once, his name was stricken from the second and

’
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subséduent listings. This insured that each parent had
but one chance of being selected into the sample. By
using two methods of probability sampling, stratified

and systematic, a representative sample was obtained.

Method

Because of various reasons, 15 of these families
were not contacted, the remaininé sample of 240 parents
was interviewed by six undergraduates majoring in socio-
logy at Pembroke State University and four field
counselors employed by the Lumbée Regional Development
Association. Each interviewer received one hour of
training and practice in interviewing. Interviewers from
fhe University had conducted previous interviews in con-
nection with their course requirements. Interviewers from
the Lumbee Regional Development Association had conducted,
previous interviews relative to program evaluation. Each
interviewer was permitted to select sch061 communities on
a first-come-first-serve basis. Those communities left
were éurveyed by . he researcher. . !

The interviewers were instructed:to ask at each
residence for the parent who had been selected in the
sample. If.thét parent was not available, the spouse was
to be interviewed., If neither was available, a time
was t - be detérmined for a second visit by the inter-
viewer. These interviews were conducted during the month

of May, 1974. -~
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One week prior to the time that iﬂterviewing began,
a leézgr from the rescarcher was sent to all parents
that had been sclected for the sample. An explanation

of several aspects of the study was included (Appendix F).

Variables

Threaded throuéhout this study are references to
literature which r%veal that race and socio-%Fonomic
status are variables that account for differing priorities
for and attitudes toward public education. Hence, the
variables race, socio-economic status and school environ-

ment were studied in comparison with parental attitudes
AN

toward public education. —

Therefore, the independent variables of this study
£

—

are (1) the race of the subject, (2) socio-economic
status of the subject, and (3) school environment.
The dependent variable was parental attitudes--the

quantitative scores of a subject on the questionnaire.

Treatment of the Data
Since thé‘researcher was interested in the effect
of interaction among the independents variables/ a
factorial design was considered to be the most appro-
priate for treatment of the data. This design, provides
. not only information about mgin effects of the three

factors, race, environment, and socio-economic status,

but also about interactions. If the interactions

<1




involving a given factor are not significant, then the

researcher obviously will have a broader basis for general-
izing about the main effects of the factors. If a sig-
nificant two-factor or three-factor interac:ion occurs,
examination of the nature of the interaction by Newman
Keuls Test of Multiple Comparison (Winer, 1966) will

provide additional insight as to how each factor operates.

Analysis of Data

From alternative statistical procedures the analysis
of variance was considered to be the most appropriate
for treatment of the data. Although such an analysis
limits the conclusions to be drawn from this study, the
design chosen would allow the experimenter to make
inferences concerning the significance of the relation-
ships among the variables.

Hypotheses I, II, III, IV, V, VI, and VII were
written in such a way that analysis of variance could
be used to test the hypotheses. In order to shcw the
main effects and the two-way and three-way intera<tion,
analysis of variance technique as proposed by Clyde’'s
MANOVA Statistical subroutine for large computers was
used (Clyde, 1969). All statistical procedures with
the exception of multiple comparisons were exec.ited on
the UNIVAC Computer of the University of Miami Computer

Center. The multiple comparisons were executed manually.

S8
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[+
Summary m

This chapter was concerned with the design of the
study, description of sample, instrumentation and -
procedures. The instrument section included instrument
characteristics and administration. The procedures
sect.>n included methods of collecting data, data
treatment, and analysis of data. The procedures of the

study provided thke plan by which the hypotheses could

bpe tested.




CHAPTER IV
RESULTS

This chapter is concerned with the results of the
procedures set forth in Chapter III. Data are presented
in narrative and tabular form from the sample of parents
of public school students. There is a statement of
each hypothesis, the type of analysis utilized, the find-
ings. Since Hypothesis VII deals with the highest order
interaction and all other interactions are subsequent to
that interaction, each hypothesis will be reported in!

reverse of the order previously stated.

Hypothesis VII

There will be no significant interaction

among race, socio-economic status and school

environment regarding parental attitudes

toward public education.

Using analysis of variance technique, Clydes'
MANOVA (1969) Computer Program was used to test the
hypothesis. Race, socio~-seconomic status and school
environment were analyzed as independent variables

with parental attitude scores as the dependent

variable.
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For significance, a p of less than .05 was required.
Since a p of less than .05 was obtained, Null Hypoth-
esis VII which stated there was no significance inter-
action among race, socio-economic status and school
environment regarding parental attitudes was rejected.
Pertinent data are presented on Tables 1 and 2. Table 1
provides data on the analysis of significdncé. Table, 2
provides mean scores for the interaction of socio-
economic status, race, and school environment on parental

attitudes. Figures 1, 2, and 3 is a graphic illustration’

——

of these interactions. Figure 1 illustrates the inter-
action of school environment and race for low-socio-
economic status on parental attitude scores. Figure 2
illustrates the interaction of séhgol environment and
race for medium-socio-economic status on parental atti-
tudé scores. Figure 3 illustrates the interaction of
school environment and race for high-socio-economic
status on parental attitude scores.

Since significance on a three-way interaction was
found, a decision was made to investigate the significance
of cell means by multiple comparisons. The Newman Keuls
Test for comparing means was applied to the data accord-
ing to the procedure outlined by Winer (1962). Table 3
illustrates the Newman-Keuls Procedure (Winer, 1962) for
multiple comparisons of cell means with race, socio-

economic status, and school environment as independent

5




TABLE 1

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE
INTERACTION OF RACE, SOCIO-ECONOMIC STATUS AND

SCHOOL ENVIRONMENT AS INDEPENDENT VARIABLES

F Ratio o}
(4,180) Mean Square Less Than
4,248~ 1637.102 .003%

% Significant at .05 level.

ERIC 60




TABLE 2

OUTCOME OF FACTORIAL DESIGN WITH TREATMENT COMBINATIONS,
EACH CELL ENTRY IS THE MEAN OF ELEVEN OBSERVATIONS WITH
RACE, SOCIO-ECONOMIC STATUS AND SCHOOL ENVIRONMENT AS
THE DEPENDENT VARIABLES AND PARENTAL ATTITUDE SCORES

AS THE DEPENDENT VARIABLE

School Socio-Economic Status
Environment Race Low Medium High i
- |
Multi-Cultural  Indian 110,091  108.455 88.636 o

Black 124.455 123.364 118.273

White 114.636 126.455 105.545

Racially Indian 100.000 124.636 123.182

Black 114,455 124.091 118.182

Whi te 120.818 96.636 110.273

|
\
|
\
|
Identificable J
|
|
|
\
|
|
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for Low Socio-Economic Status.
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variables and parental attitude scores as the dependent

variable. Table 4 illustrates a line graph indicating

cell significance. The underlined cell of the factors
in question indicates no significant differences exist
between that cell and any other cell on the same line.
Table 5 illustrates a summary of significan; interaction

|
of cell means. Cells containing astericks indicates

that no significant differences exist among cell means.

Hypothesis VI

There will be no significant interaction

between socio-economic status and school

environment regarding parental attitudes

toward public education.

Using analysis of variénce technique, Clydes'’
MANOVA (1969) Computer Program was used to test the
hypothesis. Socio-economic status_and school environ-
ment were analyzed as independent variables with parental
attitude scores as the dependent variable. For signifi-
cance, a p of less than .05 was required. Since a p of
less than .05 was obtained, Null Hypothesis VI which stated
there will be no significant interaction between socio-
economic status and school environment regarding parental
attitudes toward public education was rejected. Pertinent
data are presented on Tables 6 and 7. Table 6 provides
data on the analysis of significance. Table 7 provides

mean scores for the interaction of socio-economic status

and school environment on parental attitudes. Figure 4
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TABLE 6

. SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE INTERACTIOM
OF SOCI0-ECONOMIC STATUS AND RACE AS INDEPENDENT VARIABLES

F Ratio . P
(2,180) Mean Square Less Than
4.551 1602.504 017

i
t Significant at .05 level. /
¢
6
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is a graphic illustration of socio-economic status and
school environment intecraction on parental attitude

scores.

Hypothesis V

There will be no significant interaction

between race and .school environment regard-

ing parental attitudes toward public

education.

Using analysis of variance technique, Clydes'
MANOVA (1%69) Computer Program was used to test the

hypothesis. Race and schoo%ﬂgpyirﬁﬁhept were analyzed

"__,.-’

-

as indepeg@gnt/vaffébles and parental attitude scores

as the dependent variable. Fof significance a p of

less than .05 was required. Since a p of less than .05
was obtained, Null Hypcthesis V was rejected. Pertinent
data are presented on Tables 8 and 9. Table 8 provides
data on the aralysis of significance. Table 9 provides
mean scores for the interaction of race and school
environment on parental attitudes. Figure 5 is a
graphic illustration or race and school environment

interaction on parental attitude scores.

Hypothesis IV

There will be no significant difference in
the a=titudes toward public education of
parents whose children attend multi-
cultural schools and those whose children
attend racially iaentifiable schools.

62




TABLE 8

SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE
WITH PARENTAL ATTITUDE SCORES AS THE DEPENDENT
VARIABLE AND RACE AND SCHOOL ENVIRONMENT
AS INDEPENDENT VARIABLES

F Ratio ' p
(2,180) Mean Square Less Than

L. 551 1753.961 .012=

& Significant at .05 level.
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Using analysis of variance technique, Clvdes'
MANOVA (1969) Computer Program was used to test the
hypothesis. Multi-cultural and racially identifiable
Schools were analyzed as the independent variables
and parental attitude scores as the dependen; variable.
For significance a p of less than .05 was required.
Since p was grecater than .05, Null Hypothesis IV was
accepted. The results of this analysis are presented

on Table 10.

Hypothesis III

There will be no significant interaction

in attitudes toward public education among

parents of different races and different

socio-economic¢ status.

Using the analysis of variance technique, Clydes'
MANOVA (1959) Computer Program was utilizea to deter-
mine if there were any significant interactions among
race and socio-economic status of the respondents and
their attitudes toward public education. Race and
socio-economic status were analyzed as independent vari-
ables with parental attitude scores as the dependent
variable. For significance, a p of less than .05 was
required. Since a p of greater than .05 was cbtained,
Null Hypothesis III was accepted; The results of this
analysis are presented on Table 1ll. Since the Null

Hypothesis of interaction was accepted, an interaction

graph will not be shown.
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TABLE 10

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND SCHOOL
ENVIRONMENT AS THE INDEPENDENT VARIABLE

F Ratio —, p
(1,180) Mean Square Less Than
37 1442438 541

* Significant at .05 level.
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TABLE 11

SUMMARY OF RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND THE
INTERACTION OF SOCIO-ECONOMIC STATUS AND
RACE AS [INDEPENDENT VARIABLES

F Ratio P
(4,180) Mean Square Less Than
1.020 393.134 .398

* Significant at .05 level.

N ]
N
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Hypothesis II

There will be no significant difference
in attitudes toward public education
among parents of different races.

Using analysis of variance technique, Clydes'
MANOVA (1969) Computer Program was used to determine

if there were any significant differences between the
race of the respondents and their attitudes toward
public education. Parental attitude scores were
anaiyzed as the dependent variables. Since a p of less
than .05 was obtained, Null Hypothesis II was rejected.
The results of this computation are presented on

Table 12, and a summary of mean scores on Table 13.

Hypothesis I

There will be no significant differences

in attitudes toward public education among

parents of different socio-economic status.

Using anaiysis of variance technique, Clydes'’
MANOVA (1969) Computer Program was used to determine if
there were any significant differences between the
socio~economic status of the respondents and their
attitudes toward public education. Parental attitude
scores served as the dependent variable and socio-
economic status as the independent variable. Since
a p of greater than .05 was obtained, Null Hypothesis 1
was accepted. Data on Table 14 provide the reéults

of this analysis. Table 15 contains a summary of

analysis of variance related to each hypotheses.

'7 \"



. TABLE 12

SUMMARY OF RESULTS FOR ANALYSIS OF, VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND RACE AS THE
INDEPENDENT VARIABLE

F Ratio . p
(2,180) Mean Square Less Than
5.681 2189.476 . 004

* Significant at .05 level.

1)
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TABLE 13

SUMMARY OF MEAN SCORES/WITH RACE AS THE INDEPENDENT VARIABLE
FND PARENTAL ATTITYDE SCORES AS THE DEPENDENT VARIABLE

p |
] - Race Me%( F(2,180) Less Than
Indian |0§.|67
White 112.894

* Significant at .05 level.

5 lack 120.470 © 5.681 004
1
|
\
\
|
|




TABLE 14 \
SUMMARY OF THE RESULTS FOR ANALYSIS OF VARIANCE WITH PARENTAL
ATTITUDE SCORES AS THE DEPENDENT VARIABLE AND™ SOCI0-ECDNOMIC
STATUS AS THE INDEPEN?EEI/M'RIABLE {

ks
[}
-

F Ratio -7 P :
(2.154) Mean Square Less Than €y
* k¢

2. 154 830. 141 L. 19

¥ Significant at .05 level.
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© Summary

Results of the statistical analyses were presented
in this chapter. Each of the seven hypotheses were
discussed. 1Included in each hypothesis was a state-
ment of the type of analysis used, the findings, a

statement of acceptance or rejection based upon the

.05 level of significance. A test of multiple
comparisons wexJ used to determine which cell means
were significantly different.

In the analysis of data, Null Hypothesis I, III,
and IV were accepted as stated. Null Hypothesis II,

.

V, VI, and VII were rejected.
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* CHAFTER V

DISCUSSION, SUMMARY, CONCLUSIONS
AND RECOMMENDATIONS

Discussion

This section wi}l present a discussion of the
findings as they relate to the hypotheses and a sum-~
mary statement will be made. The relationship between
parental attitudes toward public education, socio-
economic status, race, and school environment will be
presented first. Consideration will then be given to
interactions between socio-economic status, race,
school environment, and parental attitudes toward
public education.

Parental Attitudes
and Socio-Economic Status

As indicated by the results, different socio-
economic levels of parents did not provide a significant
dif ference of attitudes toward public education. This
finding does not imply that socio¥@conomic status is not
a factor in the formation of parental attitudes toward
public education, but rather that analysis of the total
responses did not show any significant difference in

°

this study. The results guestion some of the widespread
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T6
notions concluded from previous studies which indicate
that differences among community responses to the schools
usually reflect the social and economic patterns within
the community; lower socio-economic community members
éend to respond less favorable than higher socio-
economic members.

Although no significant difference was found beotween
socio-economic status and parental attitudes, the mcan
scores indicates that respondents from the medium socio-
economic level had a more favorable attitude toward
public education thag those respondents from the high-
and low-socio-economic levels. Mean scores also indicated

&
that respondents from the upper socio-economic level wcre

less favorable toward public education than respondents

from the lower- and middle-socio-economic levels.

Parental Attitudes and Race

Significant differences were found to exist betwe.n
r /E and parental attitudes toward public education. 5
expected, Indians had a less favorable attitude toward
public education than blacks and whites. In comparison,
blacks had a more favorable attitude toward public édu-
cation than Indians and whites.

Past studies have shown that there are siqﬁiflcxnt
differences in parental attitudes toward public education

between whites and blacks. This appears to hold true

i
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for Indians as well. The data do not reveal the
recasons for the findings but some of the following
factors may have caused these differences.

There are a number of contributing factors that may
be associated with these results. The advent of desegre-
gation was designed to eliminate inequality in educational
opportunities, mainly for blacks. As white teachers and
white students move into previously all black schools,
the following changes have taken place in many of thesec
schools:

l.\ Facilities have been remodeled and improved;

2. Increased concern for the development of an

adeqguate

qurriculum;

3. Increase iﬁ equipment and instructional material;

4. Increased interest and supervision of teachers

and administrators;

5. Increased interest in student performance;

6. Supplementary federal funds and additional

—- —programs have appeared.

Undoubtedly this multi-cultural environment along
witﬁ the changes listed above, has positively influenced
the attitudes of most blacks toward this new setting.
This finding is also supported by the fifth‘hypothesis
which concluded that there was an interaction between
race and school environment, and that blacks reported

the highest mecan scores for the multi-cultural school

environment.

§2




As expected, Indians had a less f{avorable attitude
toward public education than blacks and whites. There
are a number of factors associated with these results.

Fuchs and Havighurst (1972) maintained that decisions

about the extent to which Indians will maintain their

traditional cultures and identity will be made by the
Indians themselves. They also contended that these
decisions will determine the content of school curricula,
the composition of the tedcping staff, and the degree
of sepa}ation of Indian groups from the rest of society.
The new move of desegregation may have proved to be a
threat to many Lumbee 1ndians as many have indicated
that they wish to maintain their own schools which have
been in existence since the latter eighteen hundreds.
Another factor called "double voting" has probably
influenced the attitudes of Indians toward public edu-
cation. "Double voting” is a method whereby citizens

of city administrative units within the county are

allowed to vote on candidates for the county board of
education, yet county citizens are noteallowed to vote
on candidates for city boards of educaéion. Indians
represent a majority of the county population and feel
that the "double voting" method is ran infringement upon

their constitutional rights.

)
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Oth=zr thinags have occurred that may have resulted
in differences of opinions among Indian parents and
the central administrative office.

The Indian Education Act provided additional funds
to upgrade the educational process of Indians. Although
pgrent groups were formed to decide what programs should
be implemented, they felt that control of these funds
should not be in the hands of the central administra-
tive office.

The reasons discussed above lend support to the
findings that a significant difference does exist in
attitudes toward public education among parents of
different races.

Parental Attitudes
and School Environment

No overall significant differences were found to
exist among parental attitudes toward public education
and the environment of the school. Although there was
no difference when statistically analyzed, mean scorcs
indicated that parental attitudes were more favorable
toward a multi-~cultural school environment than one
considered to be racially identifiable. Again the
data do not reveal the reason for the results but, some

inferences will bc made.
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The lack ot significant difference could be due

to the extreme positions taken by blacks and Indians.
Blacks were most favorable toward the multi-cultural
environment while Indians favored the racially identi%i-
able environment. This almost bipolar position may

have offset the responses of whites creating a statisti-

cal d.fference of no significance.

Interactions

No significart interaction was found to exist between

sofio-economic status and race on the "Your School” Scale

relative to parental attitudes toward public education.
However, significant interaction was found to exist

between race and school environment. Mean scores for

this interaction are illustrated in Figure 1:" Indians

were less favorable toward a multi-cultural s;;Bpl CNVIron-
ment than blacks and whites. Blacks were more fanfabic
toward a multi-cultural environment thaﬁ Indians and
whites. 1Inferences were made in the section of Parentul

Attitudes and Race as to why this significant inter-

action occurred.

A significant interaction was also found to cxist
among socio-economic status and school environment on
parental attitude scores. Mean scores of respondents
from the low- and middle-socio-economic Jroups werec more
favorable toward a multi-culitural environment than

respondents from the high-socio-economic group. Mean

. 9‘] - .

N




81

scores of respondents from the high—socio—ecoﬁbmic
group was more favorable toward a racially identifiable
school environment than respondents from the low-

and medium-socio-economic grcups. Coleman (1966)
maintained that desegregation (multi-cultural) enhanced
the academic performance of disadvantaged students and
that academic performance of advantaged students would
vary with the social class composition of the school.
This interaction may be explained by associating Cole-
mans' terms of "disadvantaged" and advantaged" with

the different socio-economic levels.

A significant interaction was also found to exist
among socio-economic status, race, and school environment
on parental attitude scores. Multiple comparisons were
performed on mean scores for the total number of cells
to determine which cell/cells were significantly differ-
ent. The following interpretation is drawn from data
presented on Tables 13 and 14.

Low-, medium- and high-socio-economic status
Indians do not differ significantly relative to multi-
cultural school environments. Neither do they differ
significantly from high-socio-economic whites in their
responses toward multi-cultural school environments.
Although directionality 'is not indicated, cell mean
scores imply that these qroups favor 9/§acially

7/
identifiable school environment.

J1




Whites of high=socio-economic statas do not difte
significantly regardiess of the school environment .

Low cell means indicate some dissatisfaction with both
environﬁénts as they now exist.

Low- and medium-socio-economic whites and blacks
did not differ significantly in their responses to the
multi-cultural school environment. 1In compafison, mean
scores were high indicating approval of desegregated
schools to which their children attend.

Medium- and high-socio-economic Indians and blacks
did not differ significantly in their responscs toﬁgrd
racially identifiable school environments. TIn compgrison,
mean scores were high indicating approval of segregated
schools. This has support in reviewing the literature
in that many Indians and blacks desire to control their
own schools.

There was a significant difference in the responses
of high-socio-economic Indians toward racially identifi-
able and multi-cultural school environments. In
comparison, mean scores indicate higher approval for
segregated schools than desegregated schools.

Data on Tables 2 and 3 regarding Indian resprnnses
for high~socio-economic status toward a multi-cultural
environment, indicate that cell to be one that signifi-

cantly affects most of the interaction. The mean score

o 9&3
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for this cell is the lowest of all cell means, indi-
cated that Indians of high-socio-economic sta.us are
less favorable toward a multi-cultural school environ-
ment than respondents in all of the other cells.

Table 14 also indicates that no significant differ-
ences exist among the interaction of cells containing
mean scores for blacks and their responses for all
levels of socio-economic status, and for both school
environments. Mean scores for blacks do indicate a
more positive attitude toward the multi-cuitural environ-
ment as opposed to the racially identifiable environ-
ment, but this difference undoubtedly was not enough

to produce significance.

Summary

While gencralizations may not be made beyond the
data presented, 1t appears reasonable to state that the
data in gencral have presented evidence that there are
significant differences among races and their atti-
tudes toward public education. Significant interactions
were found to exist between race and school environment;
socio-zconomic status and school environment; socio-
economic status, race and school environment on the

parental attitude scale.
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No significant interaction was found to exist

between socio-economic status and race relative to

parcntal attitudes toward public education.

Conclusions

1. The sccio-economic status of parents does not
seem to influence their attitude toward public education.

2. Of the three racial groups, black parents
would be more likely to have a more positive attitude
toward public education than Indian and whites.

3. Blacks and whites are more favorable toward

desegregated schools than Indians.

+ Recommendations for Further Research

1. It is recommended that this study be replicated
in various other communities to validate the results
and conclusions presented.

2. A comparative study should be conducted rclative
to parental attitudes toward public education and student
achievement since the two variables would seem to be
related.

3. When a similar study is to be replicated, the
researcher ghould select a time that corresponds to
community involvement such as board of education elections

or other situations that tend to include emotional iss.acs.

J4
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4, It is recommended that the particivating school
district analyze the rcsults obtained for any possible
benefit that might accrue to that district.

5. The role of parents in school issues should
be revie?ed in order to determine if parental participa-
tion is ﬂeing given proper consideration in participa-
tive pla&ning and action.

6. chool-parent communications were found to be
significé t on three of the seven hypotheses tested. A
survey of conditions that promote or restrict informa-
tional flow--in either direction ?etwecn the school and
community--could hold possible value to public school
administratﬁrs. T !

7. A s'tudy should be conducted relative to parentai
attitudes to%arq"particular aspects of the school proqgram
such as currirulum, community, facilities, disciplin~,
social skills% and school board relations.

8. The rielationship of L. .cental attitudes and the
attitudes of their children toward public education
should be explQred since other research ijdicate a close

|
relationship bétween the two.

9. An in-depth study should be conducted as to

possible cultural explanations why certain racial groups

|
responded favorably while other groups responded

\

unfavorably towakd multi-cultural public education.

s
;




REFERENCES

86

e
.




Abbot, M. C. Values and value perception of school
superintendents and board members. Unpuklished
doctoral dissertatign, University of Chicago; R
1969. '

3 . I3 7\ -
Allen, D. W., & Hecht, J. C. Controversies in education.

W. B. Saunders Company, Philadelphia, Pa.. 1974.

Berry, B. The education of the American.Indians. Ohio

State Univeisity, Reggarch Foundation, Columbns,
~.

Ohio, 1968.

rookover, W., et al. Self-concept of ability and sciicel
3 -

B
\

achievement. East Lansing: Burcau of Educatipnal
Research Services, Michigan State Universitwv, 1965.
Bullock, R. P. School community attitudes analysis for

v .

educatjional administrators, Cclumbus, Ohnio:

Pyblication Office, Ohio State University, 1959.

Bush, C. R., & Deuschmann; P. J. The interrelationships

jof attitudes towards schocls and voting behavior

a school bond election. Stanford; California:

n e
PR [

anford University Institute for Communication
Research, 1960.

Cloward, R. A., & Jones, A. (. Social ¢lass; educational
‘attitudes and participation, in Education in

Depressed Areas. Edited by A, H, Passow. New
L

York: Bureau of PFublications, Teachers

College, Coiumbia University Press, 1963.




|
) 88

MANOVA multivariate analysis of variance

Clyde, D. J.
/
on large computers Miami: Clyde Computing
/

Service, 1969.

b

Coleman, J. S., et al. Equality of educational

‘opportunity. Washington: U. S. Government

- . Printing Office, 1966.
Downey, L., Seager, R., & Slagle, A. The task of public

education opinionnaire. Chicado: Midwest

Administration Center, University of Chicago, 1958.

Black versus whites: When is race 'a

D. W.
Journal of Personality and

Edwards,
relevant variable?
Social Psychology, No. 1, Vol. 39, 1974, 39-49.
The gallup polls of attitudes toward education.

Elam, S.-
AN
Phi Delta Kappa, Indiana, 1973.
An analysis of factors associated with

Fish, L. D.
voter behavior in schéol budget elections.

!
Unpublished doctoral dissertation, Washington

'
State University, 1964.
To live on this ecarth.

4
v

Fuchs, E., & Havighurst, R. J.
Doubleday and Com%@ny, Garden City, New York:

1972.
? /
The home, the school and

Glueck, S., & Sheldon, E
delinquency. ‘Harvard Educational Review, 23,

.

¢

; 1953,

. P

Qs

-

T e ————




Goldhammer, K. Factors related to citizen, administra-

tor, and teacher participation in educational
decision méking. CASEA, February 12, 1965,

423-441. \

3

Gordon, M. M. Assimilation in American life. New - ®

York: Oxford University Press, 1964.
Haak, L. A. The general public and the public schools,

Administrators Notebook, IV (Aprii;rl956), No. 8.

—

Hand, H. C. What people think about their schools.

—~

New York: World Book Co., Inc., 1948.

Henery, J. The American Indian reader. San Francisco:

The Indian Historian Press, Inc., 1972.

Hess, R.P & Shipman, V. C. Maternal attitudes toward
the school and the role of pupils: Some social
class comparisons. Paper prepared for the fifth-
work conference on cqrriculum and teaching in
depressed urban areas. New York, Teachers
College, Columbia University, 1966.

Hills, R. J. Social classes and educational views,

Administrators Notebook, 10(2), October, 1961.

Hollingshead, A. B. Elmtown's youth. New York: John

Wiley & Sons, Inc., 1945.

Jablonsky, A. Some trends in education of the dis-

advantaged, IRCD Bulletin, No. 4, March, 1968.

i




)

90

. 'Keyes v. School District No. 1, Denver, Colorado,

cited in Phi Delta Kappan, Vol. LV, No. 1,

September, 1973, pp. 6-9. /

Kvaraceus, W. C. Poverty, education and race relations:

Studies and proposal;. Boston: Allyn & Bacon,
- 1967.
Leis, G. A. A study of the relationships among: Orga-
nizational climate of selected Colorado secondary
) schools, parent opinion of\these‘s;hools, and
parent demographic variables. Unpublished doctoral
dissertation: Syracuse University, Ann Arbor:

University Microfilm, 1970, No. 71-11, 012.

Lockwood, A. I. Is integration dead? Phi Delta Kappan,

XLIX, No. 5, January, 1968, pp. 246-47.

Lynd, R. S., & Lynd, H. Middletown: A study in

contemporary American cdature. New York: Har-

court, Brace & Co., 1929.

Marshall, J. C. Attitude of parents of selected groups
toward education and their aspiration for educa-
tion for their children. Paper presented at the
annual meeting of the American Personnel and

Guidance Association, New Orleans: March, 1970,

ERIC,  ED 040 431.



)

McCarthy, J. L. G. cChanging parent attitudes. Con-

.temporary Education, No. 40, January, 1969,

pp. 166-168.

McLaughlin, D. R. Opinions and knowledge about high

schools: A sociological study. Office of .

Research. and Publications, Michigan State Univer-
r
sity: East Lansing, Michigan, 1962.
Ohlendorf, G. W., & Kuvlesky, W. P. Racial differehces

.

in the educational orientation of rural youth,
Paper presented at the annual meeting of the
Southwestern Social Science Association in Dallas,

Texas, March, 1967.

Parker, F. ;§gI;;ging schpol failures: The job corp.

Phi Delta Kappan, XLIX, No. 7, March, 1968, p. 363.
Parker, C. A. An analysis of public attitudes toward
education in selected districts of associated
public school systems. Unpublished doctoral
dissertation, Columbia Univérsity, 1964.

Parket, I, R. Statistics for business decision making.

New York: L Random House, 1974. v

Pinkney, A, Black'Bmericans. New Jersey: Prentice-

Hall, 1969.




o~

'ﬁankin, é. T.,.Jr. The relatiénship between parent
' behavior and achievement of inner city elémentary
school children. Paper presented at the 1967 !
Annual Meeting of the Americgn Educational
Research Association, New York; February 18, 1967.
Reed, J. L. The relationship between socio-economic
;status and attitudes toward education. Unbub-
lished doctoral dissertation[ Colorado State
College. Ann Arbor: University Microfilm, 1969,
No. 70-7157.
Réigs, A. J, Occupations aﬁd social status. New York:
The Free Presg of Colencoe, 1961.

Roessel, R. A., Jr. The right to be wrong and the /

righf to right. Journal of American Indian

Education, No. 7, January, 1968.

“_Qosenthai, R.} & Jacobson, L. Pygmalian in the class-

§oaa— Y
A

‘}oom. New York: Holt, Rinehart, & Winston,

1968.

Sexton, P. Education and income: Inequality of

gpportug}ﬁy in the public schools. New York:
Viking Press, Inc., 1961.
Shannon, T. A. The Denver decision: Death knell for

defacto segregation, Phi Delta Kappan, September,

] 1973, VOl. LV, No. l, 6_90

102




Sharbe, J. A. Exercise in protest. The Robesonian, S

Lumberton, North Carolina, September 20, 1973.

Sherif, M. Attitude, ego involvement and change. New

York: Harper, 1967.
Shipton, J. M., & Belisle, E. L. Who are the critics-

of public schools? Phi Delta Kappan, XXXVII,

1955-56,. 303-307.
Spicer, E. H._ The sources of American Indian art.

Journal of American Indian Education, January,

1962. -

U. S. Civil Rights Commission. Racial isolation in the

. public schools, Vol. 11, Washington, D. C.,

Government Printing Office, 1967.

Vroom, V. H. Some personality determinants of the

effects of participation. Englewood Cliffs,

New Jersey: Prentice-Hall, 1960.

Weinberg, C. Education and social? problems. New York:

Thg Free Press, 1971.

Williams, J. R. Social stratification and the Negro

social class measurement, Unpublfshed doctoral
dissertation, Duke University, 1968.

Winer, B. J. Statistic principles in experimental

|
|
|
\
|
\
|
American: An exploration of some problems in
~
|
i
design. New York: McGraw-Hill, 1962.
|

Withers, C. Plainville, U.S.A. New York: Columbia

University Press, 1945. ° '

1t}




\
/
‘APPENDICES

94

104




i i
\
’
AR
- |
/
/
’/
A —
P
] \
APPENDIX A
REVISED "YOUR SCHOOL" SCALE " ( .
. | B
N R !
[y - c
95
O ‘ . ( 3
EMC . \ 1\)4




” . . . i

SCHOOL -COMMUNITY ATTITUDE ANALYSIS FOR ADMINISTRATORS

Section i. Your SchOpls

>

9 The foilowing items relate to various aspects of the educational program

provided by your school: These items provide an opportunity for you to indicate

your own feeiing or opinion about such things as courses of study, teaching

methods, and present building and plavground facilities-in your school. It is

. important that you indicate your own ..onest opinion about these things if this

v survey is to be helpful. \

- -

) As 1 read each question, please respond by selecting one of the answers

~ from the card that I'will give you. Your answers should be one of the following:
strongly agree; agred; disagree; or strongly disagree. If you cannot make up

, your wind or feel that you do not know, then you may respond as undecided. |

A UN D -SD 1. The more important basic skills and knowledges
4 3 2 1 are being very effectively taught in our
school.
- SA A UN D S0 ‘2, The courses now taught in our school meet the
T 33 7T T . students' needs very well,
A UN- _ D SD 3. Too much "foolishness" is taught in our school.
4 3 e . 1.
. A UN D so- 4. Our school needs to do some curricujum study’
T T 7 T to select courses that will better fit the
; S needs of our children.
A ___UN D ) §. Our school is doing a good job in giving
4 3 2 T children personal help and guidance.
A UN D D 6. Children in our school do not receive
4 3 2 1 : gnough training in social skills.
-, A UN D SD 7. There should be more strict discipline in our
- % 3 7T T school: ‘
{ . .
. A UN D SO 8. Our school is very effective in teaching good
-— T 3 7z T _ work habits. .
A UN D £n 9, More drill in subjects like arithmetic is
s T 3 T T needed in our school. -
A UN D SD 10. Our school does not place enough emphasis

5 T 3 7T T ~ upon obedience and respact for authority.

s \ 100




SA - A UN D SD

T 73 2 T

,QSA‘//A “u o sp
5 T 73 2 Y

SA° A" UNT SD
) 3 2 7

-—

SA A UN D S0
-3 T T

SA A UN D SD
) 3 2.

SA A UN | D __sD
T ."§‘ 2 T

SA A UN D S
7 73 z.

SA. A UN _ D SD

; Y S /A

SA A UN D )
5 73 2. 7

SA A UN D SD

) 3 7 T -

SA \ A UN SD
; . 7 T

SA A UN D SD
| 3 2 T

SA A UN . D S0
L. S R 2

SA A UN D SD
% T T T

SA UN D SO
T Y T T
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12.

13.

14,

. Our school is very effective in téaching

good citizenship.

.0ur school is very effective in teaching-

proper behavior and good habits,

Our school children are not getting as much
individual attention from their teachers as
they should be getting.

Our school is doing a very good job in

. personal guidance of students.

15,

" 6.

17.

]8.

]9.'

20.

21,

22.

- 23,

24,

Qur school should provide better health
service for children.

Our school .. doing a very good job of
teaching children social skills.

The training our chiidren receive in human
relations -- how to get along with one
another;- is very good.

Our school should piace more emphasis upon
helping children achieve better social and
personal adjustment.

The schoo? administrators don't tell us
enough about school prcblems, they leave
us out too much..

One can easily talk with our school
administrators about school problems,

Teachers will listen to what we -have to say
about school problems but that is as far as
it goes.

School administrators do not pay enough
attention to parents.

Our teachers seem willing to.talk with
people about school problems.

Our commuﬁity is kept generally well-informed

" about school activities. . :

25.

To provide the best edgzzzion for our children,
we need more space and rooms than are availe

_able in our present school building,

10/
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SCHOOL-COMMUNITY ATTITUDES ANALYSIS FOR ADMINI STRATORS
Section I. Your Schools
~  The follbwing items relate to various aspects of the educational pro-

gram provided by your schools. These items provide an opportunity for

you to indicate your own feelInq or opinion about such things as courses
of study, teaching methods, and present building and playground facilifRies
in your school. It is important that you indicate your own honest opinion
about these things if this survey is to be helpful.

indicate your opinion by checking for each statement whethor you strongly

agree (SA); agree (A); disagres (D);

statement,

SA A W D _sD
5 3 3 2 |

<

or strongly disagree (SD) with the -

I'f you cannot make up your mind or feel you do not know, check
.the undecided (UN) space. )

<

The more }mporfanf basic .

skills and knowledges are -

being very effectively
taught in our schools.

The courses now taught in
our schools meet the students'
needs very well.

Too much "foolishness" is taught
in our schools.

Our schools need to do some cur-
riculum study to select courses
that will better fit the needs
of our children. '

Our schools are doing a good
Job in giving chiidren personal
help and guidance.

Children in our schools do not
receive enough training in sociai
skills.

There should be more strict dis-
cipline in our ‘schools.

Our schools are very effective
in teaching good-work habits.

More drill in subjects jike arith-
metic is needed in our scheools.
Our schools do not p}ace 8nough
emphasls upon obedience and re-
spect for authority.

-



SA

W

SA

Ui

SA

|

UN

uif

D _sp
2 }
D2  _Sb
2 l
& _sp
, i
I Y
2 [
I 1)
2 [
D sp

-2 [
D sD
2 |
D sD
2 [
D sp
2 [
D _sD
2 [
D _SD
2 [
D SD
2 [
D _SD
2 [
D _sp
2 |

15.

16.

17.

20.

22.

23'

24.

- /
v
y
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Cur schools are very effective |

in teaching good citizenship,

Our schoois are very effective
In teachlng proper behavior and.
good habifﬁ.
\

Uur school children are not getting
as mych individual attention from -
their teachars as they should be
getting.

vur school is doing a very gocd
Job in personal guidance of sty--
dents.  /

/
Qur school should provide better
health service for chiidren.

Our schoo! Is doing a very geod
Job of teaching children soctal
skills,

The training our chlldren receive
in human relations--kow to get
along with one another--is very
good.

Our schools should place more

emphasis upon helping-children achieve

better social and personal adjust-
ment,

\
The school administrators don't
tell us enough about school prob-
lems; they leave us out too much.

One can easily talk with our
school adminlstrators about school
problems.

Teachers will listen to what we’
have to say about school problems
hat that is a<’ far as it goes.

Schoci administrators do not pay
enough attention o parents.

Our teachers seem wiljing to talk .
with peopis about schoo! problems.
Our communlfy'ls kept generally
well-Informed abnut school activi-
ties,




UN

UN

_UN

(%]

UN

wi

UN

wi

UN

UN

wi

UN

Wi

o 5D
2 i
B _sp
2 i
D _sD
2 |
D _sD
2 [
D _sp
2 l
D _SD
Z |
D _sD
2 [
D _SD
2 i
D _sD
2 l
D _sp
2 |
D _sp
2 l
Db sD
2 |

D _SD

25,

26.

27,

28.

29,

30,

31,

32.

33'

34.

35.

36.

37.

Qur schoo! board seems to repre- 102

sent the community very well.

‘'The school board pays too much at-

tentlion to what certain groups
think and not enough attention to -
the rest of the communl ty,

You have to be "someone" to get on
the board.

I feel that the school board rep-
resents my Interests very well.

The school board tries to get com-
munity help and ideas only when
the board wants something.

The school bozard seems very willing
to’see people and talk with +them
about schooi probiems.

To provide tne best wducation for
our children, we need more space
and rooms than are avsilabls in
our present schoo! buiidings.

Our present school bul Idings and
facilities are quite adequate to
meet our neads.

Good educational programs do not
depend on buitdings and space; we
can provide fine education with our
school plant just as it is.

Our schools should cffer a wider
variety cf courses and aclitivities
even though these would require
more room or newer, larger arrange-
ments,

Our school buildings and facilltles
are in good repair.

Bui lding maintenance and care in
our schoels is not as.good as it
should be.

Everything considered, our schools
are dolng as good a Job of educa-
tion as could be expected.
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In general, our schools are much

'SA AY N D _SD 38. |
5 4 3 2 | better than the average for'cities
- . of this size.
_SA _A _UN D _SD 39, Considering the amount of money we
5 4 3 2 | spend on them, our schools should
do a much better job than they are
doing. .
LSA T A _UN D _SD 40. The schools In our city have many
5 4 3 2 [ serious shortcomings which should
. ) o be remedled.
7
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1. PROPESSTONAL, TECUNICAL, AND XINORED WORKERS

p 105
Duncen Duncen Censue Rice
Census Soclo- Populs- Socio~ Modified Parcent | Percent | Percent
S3ook ISR Economic tion tco«‘nlc White-dlus \ Populs- | Women Incresss
Code Code Occupation Index Dectle Jndex Coller t fon 1930-69
000 00t Accountante & euditore 18 9 92 t .74 17 24
0{0 Q02 Actors & actresses 60 8 .1 1 .02 Ja -2h .
012 003 | Atrplane piiote's 2
nwigators 19 9 9% ! .04 0t 91
ot 004 Atchitncts ! 90 9 98 t .05 [13] 2R
014 005 Artiate 4 art teschars - 67 9 88 t A6 15 W
015. 006 Athleren 52 8 60 'l . .01 08 -6}
Q20 007 Authore 16 9 9 . ! * .04 25 17
(1F3} 008 Chemtate 79 9 9% . ! W13 09 I
022 009 Chiropractors 75 9 a9 3 .02 10 10
023 010 Clerpymen 52 8 67 1 ) 02 20
€10-060 012 Crllepe prestdents, prof's,
tnatructors (n.e.c.) 84 9 86 t .25 22 42 '
070 013 Dancdls & dancing teschers 45 1 61 ! .03 81 26
071 014 Bentfots 96 9 99 ! 13 02 10
072 01s Oesignere 13 L 91 t 11 13 133
073 016 Dietictane & nutritiontecs 39 6, 64 t .04 93 17
074 017 Draftsmen 67 9 87 ! .34 06 61
07s T o018 Editors & reporters 82 9 95 1 .1 37 41
5 l . 1.33] )
080 < 020 Aetonauticul a7 9 97 t . 08 02 194
081 021 Chemicel 90 v 9 98 1 .06 01 25
cs2 022 Civil 84 9 96 1 W2 01 25
083 023 Electricel / 84 9 97 ! .29 01 12
084 024 Industrial i 86 9 (13 ! .15 02 140
08s (1231 Mechenicel ' 82 9 96 ! .25 * 39
090 026 | Metsllurgicel, metsa'ts, 82 9 97 1 .03 o1 49
091 027 Mining [} 9 *97 1 .02 » -15
©92-093 028 | Not elsewhere clessifted 87 9 96 1 JLL 106
Inc., kind not reported)
101 029 Entertalners (n.e.c.) k3 s 48 2 .0t 23 -26 -
102 030 Farm & home management
advisors 83 9 94 1 .02 1Y 9
103 ~ 031 Foresters & conserve-
tiontste 48 7 78 1 + 0% 02 2%
¢ 104 032 Funeral directors &
embelmers 59 ] 83 t « 06 06 -7
0% 033 Lavyere & judges 93 9 98 ! +33 04 1
1t 034 Librartans 60 ] 64 ! <13 86 5;
120 03% Husicians & mueic teschers 52 8 72 ! .31 56 2
130-145$ 036 Natursl scienttets (n.s.c) 80 9 95 ! . 10 11 27
150 037 Hutees, professionst 46 7 11 1 - 92 98 46
151 038 Nurses, student professions) 51 8 50, 3 .09 99 -25
152 039 Optemetrista 19 9 96 t .02 04 9
153 040 Osteopaths 96 9 99 ! .01 12 e B
156 041 | Per<onnel & lahor-reletions . .- —— - S RO
P il et 10 1 T TS S 17T 84 9. 96 t .15 sl 87
160 042 Pharmactsts a2 9 95 1 .14 08 L}
161.. ¢ 043 | Photogrophers 50 8 73 ! .08 12 -4
162 044 | Phystcisne and surgeons 92 9 99 1 .36 7 19
163 o1t Puhlic relations men &
) publicity writers a2¢ 9 95 ] .05 23 4
164 045 Radto operatsre 69 9 90 1 .05 10 71
168 C46 Recreation & group workere 67 9 84 1 <06 4) | 2 A
170 047 | Religious workers 56 8 63 1 .09 62 ' S
171 048 Soctel & weltere workere, 64 8 85 . 1 15 72 27
172-178 049 Socisl scientists [} 9 96 t .09 28 59
180 050 Sports {netructore &
offictale 64 8 87 1 12 2 70
181 051 Sutveyors 48 7 71 ! <07 04 14
182-184 052 Teachers (n.e.c.) 72 9 89 t 2.60 72 50
185 053 Techniciens, med, & dent. 48 7 13 ! 22 63 80
190-191 054 Technicians, teoting 62 8 80 1 &b 1o 295
192 (133 chhnlcllnl,(n.e.c.) 62 8 85 1 <10 24 256 .
19) 056 Theropiats & heslors (n.s.c) 58 8 81 1 06 s4 ~ 49
194 057 Veterinerions 78 ] 93 ! 02 02 10
195 058 Profesefonsl, technicsl, & '
) kindred vorkers (n.s.c.) 1] ] L 1 9y 20 251
TOTAL 11,36 30 47
* Less then .01
114
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IT At HANAGYNS, OPFICIALS AND PROPAIZTORS , EXCEPT FARM (SELF<EMULAYED ANN SALARIZN) !
Duncan Ounran Cenaue Rice - 1960 Censue Dnta
Crnsus $ncin- Popule. sncin. Hodl{fed Percent | Percent | Percent
Mook . ISR . Sconvaie tion Cionmie White-dive |[Populs<] Women lacrease
, Lrde Cude Occypation Jdes | Ogctly | _jndex Collar tinn 0 40
230 051 Ruvere & depe. hicadn, store 12 9 92 | I 37 3] 64
51 062 Buvers & shippaes, form .
prod, LIS 3 } 6 51 2 .0} 0? -39
252 08) Comdugtere, raflrned 8 8 3] 1 .07 * .21
15) 066 L Credft mcn 1% 9 ” t .07 4} (3]
256 063 Fleermen & {loor mare,,
. LI S0 . 8 ) i .02 1.8 01l
260 066 |fTn<prctnre, public ndﬂ?‘l 6) [] . t 7] |
incl. not ren,) .
260(90644] 067 Feneral public aimin, &
pretel scrvice 12 ] ' 8¢ { .06 0k L1
260(926) 068 State public admin, Se [ ] [ 1) { .02 06 13}
260(936) 069 Lecal pubtte admin, 56 [ ] n 3 103 05 97
262 0’0 HPre, & tupey 7, nudidings 3 ¢ &1 2 .08 .36 =20
263 on Officers, pliote, pursers, \\
. . & enginrers, ship (other
than nyvy or_cnastpuard) 13 8 19 1 .06 o 1) ’
o ¢ 072 ol \nl7 and_adniniatratory 66 o i &l Cc1
270(906 &| 013 Federal pud, adein, & b
J) pratal acrvice (incl. not ‘\
reported) 84 L K R 1 1 17 - 35
270(926) | 016 | State pub. admin, 66 9 o t <06 1 58
270(9)6) 0rs focal pub. admin, b1 8 Y 1 A8, 1 2L A
27y ore Offictaln - lodge, scclaty, <
uninn, etc. S8 ) 82 i .0% 10 r {3
280 on Postmasters 60 L] 82 R .06 [ -08
183 0178 Purchsesing sgants & buyers 17 9 L1 { 16 10 (3]
{n.0.c.) .
TOTAL ) 1.40
. 1
111 B: MANAGERS, OFPICIALS, & PROPRIETORS (N.K.C.) BALARIED ONLY . )
R-SALARIEQ © 290 | If NA fnductry - ses “All Other Industry™ below. L
' For Arriculture, Fnrestry, Hisheries, &{Mining o
. See “All Other Industriss” Holew.
R¢C) oso Canatructinn 40 ] 8& 1 2) 0) 66 "
R(206-459
» B.M) . [+].1} Manufactuvring 1e L [ )] 1 1.01 07 $6
< R(507-526
‘e wmsen L)oot 082 -1~ Tranepertation n L [} | S, '18 06 2 '
R(536-579 08) Corvmuntcations, utjlittes 5
& tanitary services 16 9 9 N A6 11 k) 3 -
R(606-629} 084 Whoiesale 1ride 10 9 0 3 . 3 o? 13
[F-lall_t_r_'ig (1f NA klnﬂ B .
<er "Other Retall Trede®) 56 [] 1
R(6I7 & 086 Food & dagry preducte N
F) vt atores & milk retg. 50 ? 78 1 ) 09 10
R(6)9 &6 C 087\‘ Gen, Mchdes, « $ & 10 store 68 9 L [1] i 16 3] 47
R(666 & 088 [ Apparrl & access. stores & 69 [] 89 t .08 ) 19
64L1) Ahne ateres &
R(6LH & 089 Furniture, home furn, & .
649) eqripment gtores 68 y ! (1] 1 .03 n 1
LILAL) 090 “| Meter venlcles & accers,, N
reesid 66 8 1] 1 .13 064 $2
K(rs7) 091 | Gucrline errvice ctationd 3 6 6) H] .07 ot 3]
RIKAR) 0r9 LI ETEL M - [ ] .
R{P) 092 Fotine and dribe places 39 ? 10 7t .12 1) 0%
Htatels & 09) liudvere, 410 {nplements,
£10) & hufbbing mageriag,
eetagl S 64 ] (.M} 1 08 0% 26
R(K7R -6 0% Other retafd tedite (tncl, .
g _rep ) 39 ) o 1 YIRS T <01
R(04 & 093 Rankirs & other [Insnce [}) ] 9% 1 ol ar =~
RATA .
R(220 & |7 096 Insurance & nther real 84 [] "% 1 22 \? 100
[RTSY estote
AOG & [ }] Rusinres services (14 9 % [} 10 N 151
an7)
R(AOR) 0% Anto tepalr & parages [} ? 16 1 0) .06 «11
R(A09) o Misc tepair services $) [ [ 1] 1 F 1 o7 [}
R(A26-83Y 100 Petecnal fervices NS0 ] 1 1 A2 » 18
R(999 & | 101 | Af1 other Lnd. (tncl. not N .
017.456, rep.) Incl. Agede. (for
066898, farm mgr, sec tode 212) “ g
AR,E) fotestsy, Fishertes, & ' '
Hining " L " i 3 n [
TOTAL (SatAr®7p) - [y [ Ay




- IT C: MANAGERS, OFPICIALS, & PROPRIETORS (N.E.C.) SELY-EMPLOYED ONLY

) 107
. Duncan Duhcan Census Rics 1960 Census Dsts
Census Socio- Popule- Soc{o- Modified Parcent | Percent | Percent
Book ISR . Economic tion Lconomic White-Blue [Populs- | Women Incresss
Code Code Occupstion Index Decile | JIndex Coller tion 1950-69
R-SELF-EMPLOYED=291{(1f NA 1nd. ses "All Othsr Iddus.”
belov) For Agcicultuce, Podestry,
Fishertes, & Minting, sae "AlQ
Other Ind." below,
R(C)SE 103 Conatruction 51 8 79 1 .36 o1} 1
R(206-459, 104 Manufacturing 61 8 88 1 .27 0?7 <10
B,M)SE.
R(507-526,1) 108 Transportstion 43 ? 7 1 06 06 -l
SE
R(536-579)SE] 106 Communications & utilfties, 44 7 12 1 « 01 08 <26
° & sanitary services
R(606-629)SE| 107 Wholenale trade 59 - 8 8s 1 .21 05 =24
. Retail trade (If NA kind sed
“Other tetail tyade” 43 7 1
R{5I7+4F)SE 109 Food & datry products storsd
. & mild ret's. 33 6 S6 2 36 19 -45
R(6394G)S" 110 Gen. Mchdse.-5&10 store 47 7 72 1 - 07 LB =42
CR(KL64667)SE] 111 Apparel & access, stores 65 8 88 1 <09 34 -
R(ALE4649)SET 112 Furn., home furn., & equip-
ment stores 59 8 86 1 .08 09 +28
R(556) sE 13 Hotor vehicles & scc, 70 9 89 1 <09 03 <07
R(657)SE 114 Gasoline serv, stations 33 6 6) 2 .2 03 0y
PODVSE _«, 115 Eatlng & drink places k) 6 1 1 R 2 b3 <78
RIEA64676)SE] 116 Hardvare, farm tmpl., & .
butld{ng mat., retail 61 8 90 1 +10 05 =2
R(578-696+ 117 Other retstl trede (inc.
658)SE not rep.) 49 7 15 1 .23 21 -2q
RIIGETI6)SE[ 118 Banking & other finsnce 85 9 97 1 .03 05 02
R(726562736)SE] 119 Insurance & other real estafe 76 9 95 1 . +08 16 "
R(806+807)SE 120 Business services 67 9 91 1 +06 16 12
R(808)SE 121 Auto repatir serv. & gsr. 36 6 68 1 +06 03 -
R(899) 122 | Miac. repalr servicea kL 6 60 2 .03 05 [ })
R(826-839) . .
SE , 123 Personal services 41 7 68 1 , 20 » -10
. (2998017} 126 |All other tad. (tncl. not
-156,846- rep.) Incl. Agric. (for ferm .
898 . ,H,ED er see Code N), ‘Forestry, _
se Fishertes, & Mintng . 49 7 \76\ 1 .5 7 -01
~ N
TOTAL (SELF-EMPLOYED) 7 3.09 15 -7
TOTAL (SALARIED) 4.02 n 43
| - lroraL (11 ° 1,60
— ;
} ' TOTAL MANAGCERS, OFFICIALS 8.51 14 8
: 9 PROPRIETORS (NON-FARM) .
) .
S
!
7
tas .
i
/ .
1]
114
Q
B . .
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111t CLERICAL AND KINDREL WORKEKRS \
R Duncen Duncen Cenoue Rice 1960 Census Dita R
Ceneue Socio~ Popule- Socio- Modified Percent | Percent | Perccert
Book 1SR Kconomic tion Economic White-Blue [Popule- | Women Incrense
Code | Code Occupstion Jodex __Decile | Index _Coller tion 1950-60
301 12% Agents (n.e.c.) 68 .9 90 1 .29 17 <9
302 126 | Attendents & asele., Librery 44 ? 50 1 .0% n 157
303 127 | Att's., Physiciens & den- )
tises office k! ] 6 56 1 1 97 7
304 128 Bagragemen, treneportation - 2% S 54 2 .01 03 <10
J0S 129 Bank tellers 52 8 15 1 .20 69 102
30 130 8nokkeepere 51 8 1 1 1.45 84 2
J12 1 Coshiers 44 7 69 1 .76 79 106
k) &) 132 Collectors, bill & scct. 39 7 66 1 .05 22 n
kY 133 Dispatchers & storters,
. veht ) 40 7 7 1 09 12 86
315 134 Express messenger & rellway
meil clerks 67 9 83 1 .01 04 -5b
320 085 File clerks' 44 7 n 1 .22 86 27
321 173 Insur. adjusteres, exsminsre
/ & inveeotigators 62 8 89 H .09 12 75
323 135 Mall carriers 53 8 80 1 Il 02 20
324 136 Hessenger & office boys - 28 i} 43 2 .10 18 067
325 137 0ffice machine operators 45 7 69 1 .49 14 118
3 102 | Payroll & timekeepers 44 7 13 1 17 59 68
340 108 Postel clerke 44 7 7 1 .34 19 17
341 153 Receptionists 4% 7 N 1 .22 98 129
4 507 Secretories 61 8 82 1 2.31 97 [
3) 138 Shipping & rec. clerke 22 5 58 2 46 08 -01
365 139 Stenogrephers 61 8 82 1 43 96 =36 |
150 501 Stock:clerke & otoreksspers 44 7 n 1 54 15 45
35t 140 Telegroph messengers 22 5 kR 2 01 0% -42
352 161 Telegraph operatore 47 7 75 1 03 23 |
35) 142 Telephone operators 4s 7 2 1 1.} 96 0l
354 143 Ticket, ststion & exp. sgt. 60 8 82 1 1 22 08
360 506 Typlote . 61 8 82 1. 8h 9 48
B 4 144 Clericel & kind. workers . o
(C/\ (n.e.c.) . 3 7 73 1 4.68 59 28
TOTAL . ~ 4.9 17 i}
) 3
T4
?
1V: SALES WORKERS
j Duncen Duncen Censuse Rice 1960 Ceriius Data
Censue Socio- Populse- Socio- HModifed Percent | Percent | Percent
Book ISR . LZconomic tion Economic White-Blue [Popule- | Women Increase
Code Code Occupation Index Decile Jndex _Coller tion 1950-40
a0 145 Ad. sgents & ealesmen 66 9 90 1 - 95 14 [1}]
BL] 146 Auctioncers 40 7 67 1 .01 0} =24
382 147 Demonstrators 35 6 62 2 . 04 93 8)
Jg) 148 Huckaters & peddlers 08 1 08 2 . 09 57 \l’-o
185 149 Ins. agents & brokere &

) . underwriters 66 9 89 1 .57 10 3%
390 150 | Nowebove 27 ] 20 2 ST 04 98
193 151 Rr1l cstate agents & hrokerd 62 8- 86 1 .30 % 1
S Salesmen & sales clerke
$=3% {n.c.c.) (If {nd. NA ees

[“other 1nd." Y I 7 1 o | e
$(206-459 .
B.M) 154 Manufecturing 65 8 1] 1 7 1 42
$(606-629 155 Wholessle trede 61 8 85 .1 .18 04 22
$(637-696 ‘
0.¥.G) 156 Retail trade M 39 6 61 1 4,22 b1 07
$(99% & 157
oll not s§ove) Other _ind. (incl. not tep.) 30 [ ] n” 1 3 26 37
398 152 | Stock & bond esleswen 2) ) “ 1 TR | o5 iia
TOTAL 1.44 36 19
9 .
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™ VI CRAFTSMEN, POREMEN, & KINDRED WORKERS ’
) , 109 :
Difican Duncen Ceneue Rice Sensug Tu ,
Cenoue ) Soc to- Popule. Soctn- Modi({ad Percent | Percent | Peccent
Rook 1SR . Zconomic tion Zconomic White-8lus |Popule- Women Increasne
Code Code Occupation Index Decile Jndex Coller tion 1950- 50
401 158 | Bakers 22 ] o 4 S¥) 16 19
402 159 Blackamiths 16 3 31 & .0} 01 =5)
403 160 Botlermaker 33 6 59 4 ~04 * -3
404 . 161 Bookbinders 39 6 69 3 .04 $7 -1
405 162 Brickmasona, stonemgaons,
& tile-netters 7 5 50 [ .32 * 4
410 163 Cabinertmakers 2} 5 48 4 A1 0l -ir
Q 164 Carpentere 19 4 35 [ 1.43 03 -0y |
413 165 | Cement & concrete finishers 19 4 34 4 .07 * ¥ j
414 166 Composftors & typeaetters 52 8 79 3 .28 09 (L .
415 167 Cranemen, derricimen &
hoistmen 21 4 52 4 220 . o1l FR]
420 168 Decorators & window dresser 40 N} 67 3 .08 %6 1?7
421 169 Electrictans (1 7 74 3 .55 ot Lk}
423 170 Electrotypern & atereotypersd 55 8 ., 81 3 .01 01 2
424 171 Enpravers, exc. photoen- -
Rtavers 47 7 75 3 .02 18 t6
425 172 Excavating, grading, & roed
' machinery operators ‘24 5 57 - 4 .35 * 1
m Foremen (n.e.c. (1f {nd.
HA see “Other Ind.") 49 ? 3 m
430(c) 124 Construction 40 ? 69 3 .16 * [
|¥anufecturing (1f mtg. bdbut . NN
HA kind sce “Other non-dur. .
oods” below) 53 8 - 46
430(237- ! @ .
249) 176 Metal {ndustrieq 4 8 76 3 il -20 02 56
430(256- . -
259 u) 177 Machinery, {ncl. elec. 60 8 - 82 3 .21 05 66 N
430(267- ’
27R) 178 Trensportation equip. 66. 9 86 3 13 01 61
430(286- i
296,206~
224) 179 | other durable goods 41 7 71 3 .16 06 34
43C(346- Textiles, textile producte
367,8) 180 & apparel 39 7 66 3 .12 32 09
430(386-| 181 Other non-dur. goods N
459,306- ({ncl. not apec. mfg.) 53 8 79 3 <36 ° 08 46
329) ) - - P
430(L) 182 Railroads & ratluay exp. )
) Services ~36 6 K2 * 3 .06 * -3
, 430(536- 184 Telecommunications & ytil- oF
579) . fties & nonitery services 56 8 79 3 <09 02 4)
430(999+ 185 Other {nd. (incl. not rep) 44 ? 73 3 .34 09 16
. 0l7-156,
626-936,
A,DE,F,
G.H,J) .
431 186 Forgemen & harwmermen 23 5 351 4 .02 04 -1
432 187 Furrfiers 39 6 66 3 .01 15 -71
434 v 188 | Glazters 26 L] 57 4 102’ 02 49
435 189 Heat treatera, annealers, § .
temperersg 22 S 58 4 R .03 02 12
444 190 Inspectors, scalers, & ' I
Araders, log & lumber 23 ) 48 [} .03° 04 04
450" Inspcctors (n.e.c.) (If NA
- ind. sce "Other Ind." below) a1 7 3
450(C) 192 Construct{on 46 ? 76 3 .02 01 86
450(L) 193 Railroads & railvay exp. N
’ serv, 41 7 (13 3 .08 * -19
450(507- 194 Transport., exc. rr comm .,
579) & other pub. ut{ltc{es (3] ? " 3 .02 02 16
4500999 & 195 Other non-mfg. {nd. ,
all not gbove, (incl. not rep.) 38 6 n 3 06 15 03
except J} K, —_ - ——
906-936)
451 196 Jewelers, watchmakers, -
goldsmithe, & siiveremitie 3¢ 6 63 3 06 06 «21
432 ly? Job-setters, metal 28 b) [ 4 06 o1 62
433 198 Linemen & servicemen, teled
greph, telephone, & povﬂi 49 Y 7% 3 43 02 28

¢ Less than .01
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v:

Craftemen, Foremen, & Kindred Wnrkers {continued)

Buncan Buncsn Census Rice 1960 Censys Ty
Census Socto- Popule- Soclo- Modified Percent | Percent | Perroere
Yook 1333 Econowic tion Eeonomlc White-8lue [Popule- | Women Increace
Code Code Occupation _Jndex Decite Index Collar tion 195¢ ¢ 9
. 450 199 Locomntive englineers 58 8 68 3 .09 * l -21
460 200 Locomnt ive fireman 45 7 76 R .06 * booaan
N\ 461 201 Loom fixers V)] i 32 4 KA ot oy =2
465 202 [Tch!n:sts 3 33 6 68 4 .80 0l A,
Mechanics & repsirmen 28 ) 4 - N
410 203 Alrconditioning, hesting & @] D
. refrigeration 27 S 61 4 .10 * 3}
wan 204 Alrplane a8 7 9 3 .18 02 n0
an . 205 | Automobile 19 4 52 4 1.0 o ot
413 206 0ffice machine 36 6 66 3 .05 01 - d6
(¥ 207 Radio & televisfion 36 6 62 3 .16 02 1%
415 208 Raflrnad & cer shop 23 ) $2 4 .06 * <1
480 209 Not elsevhere clesstfied
B (incl. SA type) 27 ) 61 4 1.92 02 .3
. 490 210 Millers, grain, flour, ‘
’ feed, etc. 19 4 39 4 «01 (1]} -5
491 211 .| Miliwrights 3 6 62 4 A * -0
492 212 Hoiders, metel 12 1 41 4 .08 03 -8
493 213 Motion picture projec-
tiongsts %) 7 n 3 .03 02 -V
49 2l Opticfans & lens gridders -
& polishers 39 6 72 k) .03 15 Nh
495 215 Ysinters, const. & meint. 16 3 3 4 .64 02 L -0’
301 216 Paperhangers 10 1 22 4 .02 14. -51
502 217 Psttern & model makers, ’
. exc. paper 2. 4 7 74 3 ' .06 02 R
503 218 Photpengravers & lithog'e 64 ] 84 3 .04 05 -1
504 219 Piano & organ tuners &
' repairs 38 6 54 3 .01 03 -2
505 220 Plasterera N 25 S |~ 46 4 .08 . -14
510 21 Plumbers & pipefitters 3 6 664 -4 «51 o 11
512 222 Presamen & plate printers,
printing 49 7 17 k] .12 04 50
513 223 Rallers & roll hands, metpl 22 b] $4 4 <05 03 0t
514 22 Roofers & slaters 15 ) 34 4 .09 * 1)
/ 515 225 Shocmakera & repairers,
exc. factory ’ 12 1 22 [ .06 04 -13
520 f 226 Stationary engineers 47 7 72 k] .63 1]} 26
s 7 221 | Stane-cutters & cervers, 25 ] 44 4 <01 02 -28
$23 228 Structursl mctsl workers 3 6 66 4 .0? 22 -51
525 230 Tinsmiths, coopersmiths, &
sheet metsl workers N 6 68 4 .23 ol 12
530 231 Tonl & die makers & setters 50 8 n” k] .29 [} 19
535 232 Upholsterers 22 ] $3 4 .10 10 -0)
545 23) Craftsmen & kind. workers,
. . n.e.c. 32 6 62 4 .17 02 52
555 428 Members of the stmed forces
Enlisted men
$53 429 |l Officers " -
555 1264 || N.A. vhether enlisted or
! officer " N
TOTAL 16.36 03 13’
* Less then .01
g
O
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OPERATIVES & KINDRED WOAKI RS

111
: . Duncan Dunc en Crntue Rice D960 Censue Data
Censug Socio- Popula- Socio- Modified Percent | Percent | Perorot {
ook ~ | ISR Economic tion Economic White-Blus Popula: | Women Incrense ‘
., Cede Code | Cccwpation Inde'x Decile | Jndex __Coller tion 19800,
Apprentices (10 trade NA) |
T s 6 ) ] 2
L1L) B 2)6 Auto mochynics 25 S 46 4 - 01 ot
6502 2V Brickinyrrm & masons 32 6 57 4 01 . .0
60) 28 Carpentera 31 5 50 4 01 0} o
04 )9 Electricians n 6 6l k] +01 o1 "
605 260 Machfolate & toolmakers [ . 7 59 ) <02 01 .
610 261 Mrchanice, exc, suto % 6 60 4 01 02 oot
612 262 Plimbere & pipefitters 3 6 60 4 .01 ol -
613 ) Bufldior trades (n.e.c.) 29 5 49 [ . (134 .4
614, 245 Metaluerking trades (n.e.c.) ) 6 5% 4 01 02 « 1
615 246 | Friotion trades %0 7 57 3 .0? TN e
620 247 Other <pecifierd trades 1 5 51 4 .01 03 ate
621 2.8 Trade not specified 39 N 6 55 ¥ 1 .02 0b XN
: 620 249 Asbectos & fnvulation workeds 32 6 6) 4 .0) P - -5
631 ’4‘$l Assemhlern 17 ‘4 61 4 1.06 45 PA
632 250 Attendants, suto serv. &
patrking 19 4 PR A 4 <03 04 LI 1
634 251 Blasters & povdermen 1 i ) 4 .01 ol -3
6)S 252 Boatmen, caralmen, & lock
kecpers ) 2% ] 50 4 .01 ol <18
640 253 Brakemen, roilrosd 62 7 71 k] .10 . -19
641 254 Bus-drivers - 2% 5 65 - 4 .29 10 17
642 256 Chainmen, rodmen, sxemen, . . .
survey 25 5 47 4 02 04 6)
643 500 Checlers, examiners, &
inapectors, manusl 17 4 61 4 .80 46 L2
645 257 Contuctors, bus & street v 30 ] 61 4 01 02 "2
650 258 Deliverymen & routemen k¥ 6 5y 4 68 0] 16
N 651 259 Dressmabers & scamdtresses, ° N . .
A exc. factory 2 5 It 35 3 19 Q7 ‘6
N 652 260 Dyers . 12 i 36 4 ) 03 04 2
65) ., 261 Filers, prinders & polishare, )
. netal ) 22 s -2 4 $25 06 02
‘ 654 262 | Fruit, nut & veget. graders, .
& packers, exc. factory 10 1 19 4 y 04 7 -18
670 263 Furnicemcn, ameltermen,
ponrera 18 k) [} 4 +09 02 -01
| 67t . 299 Graders, snrtcrg&mnnnf. n 4 1% 4 0k 68 wiiy
| 672 254 Heatere, metal 29 5 56 - 4 +01 2 -1
| 67} -J)(O Knittere, loopers, toppers,
| , texeile 21 ) 3] ) 07 ! en -
674 * 265 L.aundry & dry cleaning oper.|- 15 h] 7 . 4 . 64 12 LUl
| 675 266 Heatcurters, exc. slaughter
& packing house 9 s 60 ’;J .29 0y ey
e .. 8O, . =267 Jd Milllaers .. - ... ~ - 4 7 7 - R 2 R - oL ] DR RS -
(3.5 - 268 Mtne operators & laborers
' (n.e.c.) (If NA vhich -
’ helew) 10 1 4 Em ! E] .
685(136) 249 o1l m~ining 02 0 18 4 220 - ' )
. 485(146) | 270 | Crele petrol & nat ras .38 6 10 3 U R
6R5(156+ N Minine 4 quarrylng, exc .
126) J fuel 12 1 36 4 de | ot
. 690 272 Petetaco, miae, factory,
losntng cpmp, ‘ctc. 0) 0 28 4 <02 01 o)
671 27) Matormen, strect, subvay, .
etc, / 3 6 64 4 +01 ol we)
1 692 24 Otiers & greasecrs, exe suto 15 . b 464 4 .09 01l i -
60) 215 Packers & vrappera n.e.c, 18 4 38 4 .76 61 .t
694 275 Fainters, exc, const. & maidt, 18 4 47 4 2) 10 M
LU 206 Fhotrgraphfc process workard 62 7 65 3 .07 1) Wy
N I Power-sfat{on operators 50 8 78 b .04 05 ! IR
1) {8 Sajlers & deck hande 16 ) 40 4 .06 ol -2
1 108 %% Savvers - 05 0 10 & o1 ) .
7705 219 | Sewers & stitchers, asnuf, 17 4 )9 4 <9 94 24
no 230 Spinners, textile . . 0S 0 20 4 .08 79 V9
72 281 Stetionsry firemen 17 ) 40 [ 14 ol «28
n 282 Switchmen, railrosd &4 b 72 k] "y . ' -0
¢ Less then 01 -
[4
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VI: Operativea & Kindred Workers (cont fn o) -
Boene .|:| Ovng an Cenvan Rice Y60 Convns fata
Crosus S fo- Popala- Sncior Hooificd Prgrant § Povrent | Percent
Aonk 1SR Brnnomle tion Economic White-Blue [Popula- Wonen Increa e
Code Code | Oernpat fon _Jndex Decyle _Jrdex _Colles . tion i 1930-49
714 28) Taxt driveee & choutfers 10 1 3 [} .26 o) =20
T b1 Truck & tractor drivers ‘13 3 4 2.58 01 19 -
120 288 Weavera, testile ) 06 - 0 JI“;\—-—/ ) .10 42 .38
121 206 Weldere & flame cutzeras 24 s 62 & .60 0$ 40
\ "W Operatives & Kindred Workerh
= N.E.C. 3 %D | ]
We77y NeoHTnuTachiring 1.07 n 02 P4
w(C) 36 Construction (For other nong- * *
g, 1od. sce sfter mfg. >
Ind, <ce after mfg, fndusty h
Jdee holew) 18 4 3 S .16 01 ‘W)
. [Hautactirtog (1€ VA whet
kind of mfr. see under v
'?lnnm’armrlng") ) 18 A 1 v 4 6.67
Durable gesdy N 17 3 N 4 3, ns
Limher & wond products, .
exc. furnfture v
wW(2006) - . N .
w(207) 290 1* Sawmille, plintog mills,
6 millvork 07 i 12 4 .16 -28
w(208) 291 Minc. woed producte 09 1 25 4 .06 H © =01
W(209) 292 Furafture & fiztures 09 1 27 [/ A7 15 04
- w(216- 9 Stone, clev & glase prod. . ,
236) (1 BA which belov) 17 h) 4 .26 16 0$
w{216) 294 Glase & glesa products 2) S 0 4 .08 16 -0
w(217) 295 Crrent, coacrete, & gypsum r
prod. & plester 10 { 29 4 .05 01 26
w(213) 296 p 10 1 n 4 .05 12 -0Q
w(219) 297 21 & 49 4 .03 40 -3
w(236) 298 ' N
.13 3. 41 A .06 16
16 3 4 ((84) 3] 15
W(2.7) Jol - D
& rolli\g milly 17 3 49 4 .16 02 -17
w(218. 302 Other prindry fron & steel e e
faduatri4s 12 1 .} [ ~. 10 [ 0t
- - ¥(239) L 303 L primary-ncaferrous qod, ~ |- ¢ 1§ ) 47 4 1) 11 29
w(246) 304 Cutlery, hand tonls, & othed
hardvare 16 ) 4p 4 «05 38 10 I
w(267) 308 Fahricated structursl met, . *
v products . 16 ) L8 4 - 10 07 i
W(248) 306 Misc. Elah. metal peods 15 ) 1] 4 - 29 21 “?
V(69) | o7 tot_spee. metsl {ndustriew 14 2 4 4 - 2 -8
W(256 + Jos Yachioery, exc, elec. (If
257, M) lw\ e heleu? : 22 s 4 5] ]| @ 5]
H(256) Jo9 ARricpltural machinery 21 4 59 4 - 06 05 - Y
w(2s7) J10 0ffice & store machines &
” devices n 5 67 4 04 3 -08
(M) m Hisce machinery 22 b 57 4 36 Q0 _Lo
w(259) 312 Elec’. mach., & equip. & eupy. 26 ) 52 4 1] 9 [
(367-276) 313 I‘lr.m-. equip. (If NA which
¢ belew) 2) S [ EJ
w(267) Jle Hotor veh, & equip. 21 4 61 4 . 27 [ =19
W(268) 1S Afrcraft & parts b1 6 n 4 12 1% 156 -
w(269) 316" | Ship & boat bldg. & repair-
ing 16 ) 4] 4 <03 13 14
wW(276) N Raflroad & misc, trans, .
rquipment 23 S - 56 4 __0)_ 09 _th .
w(286-289) )18 Protessional & photonraphic .
equlp, & watches (If NA
vhlc: he low) - 29 5 4 (T3] 3 [-m
w(206) 39 Prof. equip. & supplies ) 5 57 4 +07 19 &9
w(207) 320 Photo equip, & supplies . 40 7 73 3 +02 23 20
w(289) n Watches, clock, & clock-
- ated dev 20 ] 62 & <01 38 <41
w(296) 322 Misc, mfd, ind, 16 3 42 & 22 4g -0!
.  5) )
Lass then 01 . lq' l
Q
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vt Opn,inllv.-l A Rindicd Weakers Guorae, ) (oot tondt)

thins a0 l Mot an Crawn Rive 1960 Cenave Tnta _-113
Census LICR T Poputin. Sicine. Hadtfjed Pescent | Percent [ Percent
Yook 1s& * Buinnmi¢ Uoa Yrunamic Viite-Rive  [Pupuls. | Umen Inceease
Code Cude WNeopatben |_Inden | medte | L Collar ttnn 1950. 60
oo v eenls . }.48 A1
;:-—'-—'-\ Lintiad Trodacts (7] '__I Cj [E]
HNA Wlgcle see Nt Spec. Poed
Ind. hefoms) 16 3 & m % .
u(res) 26} reat pretiects 16 ) 4 4 71 ki %%
w1y 325 Catry products 2 b 53 4 .09 » .02
u{nn) 326 Canning A precerving (NTRT, .
. ver , & tea (oode 09 . 2 4 By 8 el
w(Y9) bR} Craln mill produces 13 3 36 4 .09 oy 0}
Ufis) 328 Ratery predacts g b ] 38 4 .07 LY 14
vy 39 Confectinnaes & reloted
products 12 > 1 3% &4 .Cl 50 ~06
(YN Mo Reverape Induerrfea 19 4 48 'y .c? n .07
w9y m Hter feod prep, & Windred
prodacte 11 4 3 4 .0 2 ?
LR 3N Kot tper  (end fad, 19 4 46 4 =01 9 .06
1) | tosarcn mfa. s 02 ° 1 & .06 o1 <33
6336} IN Fr-vne U1 prod (11 NA] .
‘ witlch helew) 06 (1] 4
S I xeiteing =tlls 21 4 & 4 Ezg] E@
NE [*Dretng & (1nfshing textiles, ‘- : .
. e bait goode 08 1 b1 ] 4 - 04 1] =06
3V . | ralpets, ruge, (loor cov. Tl 3 44 . & .02 3] -39
38 e, thread, & fab. mille 02 0 %y 1% 13 .39 43 -3
19 'yt cee =11l prod. 10 (A » s =0 18 =23
velsran) | o Tracel & -’.'.ﬁr“f?hu—.“.r —
[('dllr prndy (1f NA which -
helo) Sl Y s ‘ 0| @ |
vis) el 1 Appatel & accens, 22 S 39 4 261 19 0) N
VilRy) 362 Misc  fah. tew, prod, 17 b 36 4 .06 61 14
ViINe-389) 343 l;:,.n & ali1ed producrs 19 4 4 B @1 [jg
U _HA vhich brlew) . .
LUSLLY] Jeb Pulp, paper, & paperbd,
ntlle 19 4 51 4 ar’ 09 1
U(IRY) 33 Paperhnard contafnera, ¢
bavres 17 b N » & 11 ) 19
. Y(Owe) %4 Miec  paper L}'llo prod. 19 o 32 4 ~97 {i‘. =9
V(3964394 Ml | Printing, publishing, & .
allfed fndustricy 31 b 60 L} <13 38 15 o
viLne-409) 38 Che=f{cal & alited prod.
[ (1 A which helow), 20 s ~ s (=8 | O3] A
uiLng) pIA ) Svnthetie {1hres I 09 1 s 4 - < 0o Ja “1
vrany) 350 | Drugs & medicinme 26 s 37 v .0) " 3
u(ens) I Painta, varnteheoe, & relote .o
- prod, 13 ) st L} .0} o8 o)
vl&o9) )52 Hiec. chem. & allled prod. 23 3 b3 3 =2 J0 . 20
V(L163419)  )35) Tetronlepm & coal prod, .
L (1L 1A shich he o) l st ° '3 ) (el | (&1
u(4l6) %4 Perrnlegn refinfeg 56 8 19 ) .07 [} o2
u(sle) A 389 Micc. pet. & coal prod, 14 2 YA L] <o 06 =13
=T {6264 356 Runher prod, & mfsc. plase N
429) _tlc produces . 22 b} L] A .25 28 M
w(e36-4638) 337 Leather o lrather Nod.l
(1L %A which heloy) 16 ) 4 1) , @
v{&)6) )8 Leather: tanard, cufcfed
. A [inlched 10 1 37 4 +0) 14 -39
u{dLy) e Fantwear eoxc. rubher 09 t i &4 . 2) sl 12
w(sls) 360 Lenter prod, evc. (notwesr 14 2 36 3 .08 NS I .20
w(4s9) b LY Knat spec. sfg, §nd, (focl. - I -
HFf  hut NA b ind) 16 ) [ YA & -07_ (3]
Othet anar=iunfacturing | __E:_j
Consztuction-sce brfnre mfg
industities (1f NA vhat kind
sce Not. Spec  lad. helow)
u(Ly 364 Ratlroade & ratlvey express
services . ¢ 15 ) 42 4 -09 01 <40
W{307-524) 6% Transportation, exc. refl 2) $ $3 4 <06 o 17
u(S,UTS'iO') 366 | Communicatfons & utilitfes N
l & senftarv services 21 4 52~ 3 -08 0} <03
9(6"6-6"\‘. 1 .
D F.C) l‘ $LY Wholessle & retofl trede t? ) 38 4 4 20 -02
L(AL4.A00) )68 Buci=caa & repair services 19 & 45 4 11 12 7
w(ep.axe] 169 Peysuny)! servives 1n ] 29 4 .02 $0 26
X)
wW(204.9)6] JI0 Publie edmintstration v 3 $o & .07 10 .10
J)
Y(999.nonf 362 Not spec. nonemfg. ind. 18 ) 4
asnuf, ) (lncl. noncefg. but NA kind N 14 Jo .12
w999 & 3t All other industries 20 4 ¥
017-018,
706-1736,
946-89A,
A.E.N)
TOTAL Y. 91 8 oy
»
1221
¢ [
o ® tess than .01 - 1' | !
. H
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T OVIT: SERVICE WORKERS, EXCFI'T PRIVATE HOUSEHOLD

Duncan Duncan Census Rice 1960} Crasus Nata
Census : Sociv- Popula- Socln- Modified Percent | Prrcent | Percent
Kook 1Sk Bconomic tion Econmmic White-8lue Popule- { Homen Increane
Code Cude Occnupation Jndex Decile Index Coller tinn ’ 1950 -~
ato IR0 Attemtanta, Jaatitut fnaa,
hoep, | &) 1 J8 [ .5 13 9y
812 )81 Attendanta, prof. & per. ° -
Rerv. n.c¢.cC. 26 b} 46 &4 12 10 73
81} JA2 Att’s. rec. & amunement 19 4 26 4 .10 1) -02
814 83 Darbers 17 b 37 &4 -28 [13) L M
D 813 . JR4 Rartenders 19 [ 46 A .29 1 .12
820 386 Rockblecks . 08 1 02 [ .02 0 -4
az21 )8S Boarding & lodg. houseksepeds 30 S 35 [ 05 88 [
82) 287 Chamhcrmaids & meids, exc.
private hausehnld 11 1 18 & -28 98 (%3}
824 3a7 Cherwomen & clesners 10 1 15 [ -0 67 9
825 J88 Cooks, exc. priv. h.h. 15 k) k1) & +9) 64 29
830 389 Counter & fountafn workers 17 ) [} 4 <26 71 79
831 1 390 Elevator operstore 10 1 28 & -12 J2 -19
‘832 , 939 {fousekeepers & stewsrds, exd. -
private hnusehnlds 31 6 61 [3 .24 89 3 _
834 3% Janitors & sextons 09 1 18 [3 +96 13 )
835 502 Kitchen workers n.e.c. exc. -
private households 1 1 18 [ + 52 58 56
840 39 | Midwives 37 6 51 3 ¢ 18 -4t
a4l 400 Torters ' 0% 1] 16 [3 .25 &2 -l
662 401 Practical nurnes 22 S 32 [ 3% 36 0
84) 288 Hatrdrescers, cosmetologletyd 17 k] 37 [ 47 85 [
850 391 Firemen, fire protection 37 6 7 k) .22 25
851 392 Guards, watchmen, doorkeepeys? 18 4 38 &4 L0 0) 03
852 395 Marshalis & constables 21 S (42 [ .01 0% -09
853 397 I:ollcvmen % detectives (ﬁ] "
YA _uhtch belov) 39 7 ) =0 | &1 O
| 853(Al11 399 | Private 36 6 67 b .03 08 =17
: others)
l 853(906- 398 Gaverament ‘ 40 7 7% k) 1A 02 36
; 936,J) —_ —
{ 854 402 Sheriffs & batliffe J4 6 66 &4 - 04 05 W
; 860 405 Watchmen (croseing) & bridge
: tenders 17 ) 39 & TN 06 45 19%
[ 874 40) Ushers, recrestion & emise-
; ment . 25 S 34 [3 -02 b] -37
r 875 (1.4 Weiters & wsitresses 16 ) 3y - & 1.39 87 25
E 890 406 Service workers except S
, privete household (n.,e.c,) 11 1 18 L «30 4) +02
TOTAL . 8.9 b3 ] 28
! * Less then .01
I’ -
VIII: PRIVATE HOUSEHOLD WURKERS s
Duncen Duncen Census Rice 1960 Census Data
Census Soc{o- Populs- Soclo- Modified Percent | Percent | Percent
Rook 1SR Kconomic tion Lconomic Vhite-Dlys Popule- | Women Incrcace N
Code Cede Occupatina Jndex Dectle Index - _Coller ticn 1930 6+
8¢.1 175 Doty <fttere, priv. house- \/
helde 07 ] 07 [ 5% 97 (% = e
802 in HHowsckeepere, prav. h.h.
(1f_EA wbich below) 1 19 4 4 iz | &1 S
202(L,0) 374 Living ont 7} 4 32 4 15 98 [
802(L1) b2 iyv1o8 1n 10 1 25 [ 09 99 as
80) 178 Laundress, priv. h.h. (1f
[.":A uhich below) ] 12 1 6 (o
803(L0) 76 Living out 12 1 09 4 .06 98 “h
803(L1) 505 l.iving {n - - 09 & bnd nn -hS
? 37 Priv. h.h. workers n.s.c. 07 1 4 EJ @
1L1f NA which below)
r(Wo) 319 Living out 06 0 07 4 1.8) 96 1%
P(LY) 378 Liviong {n 12 1 16 [} ‘16 9% -36
TOTAL 1.83 %% 2
Q
ERIC o 1P
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IX: FARMERS AND FARM MANAGERS (NOT LABORENRS.4& FOREMEN)

115 .
' |
LIS TR l
cuner ) 019 Farmers ((arm owners) 1% 2 L] {
N{ten,
shere) 059 Farmers (tensnte & sharee - 3.8 0 w}
croppers) 14 8 )
N{NA type}] 151 Fermers (NA «i.ich type) 12 2 8
212 06C | Facm manegers 36 6 ) 04 6) oW
TUTAL 3.92 03 LY
-
e
5
X2 YFAFM LABORERS AND FOREMEN
Duncen Duncen Census Rice 1960 Ccencur Nata
Censue Socio~ Populs- Soclo- Modifled Percent | Percent | Percent
Kook 1SR Cconomic tion Cconomic WUhite-Blue [Populs-{ Women Increase
Cole Code . Cccupazion Index __Decils _Jndex Coller tion ' 1950-8n
901 407 Farma Forcwen . 20 & 8 .04 02 "
[ 408 Fetm laborers, woge vorkscs 06 0 ] 1,93 12 =21
v < 409 Farm lah., unpald fenily P
’ wvorkers 1? 3 ] &4 &6 61
905 410 Fatw secrvice ladb., self-ewp 22 S [ ] 01 02 -4)
TOTAL 2,62 7 -8
. ;.— *
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XT: JANORI RS, EXCEEL ARM AND HINE

Duncan Duncan Censue Rice 1960 Ceneus Data

Census Socio- Popula- Soclo- Modifled Pefcent | Percent | Perceont
Rook 1SR Bconomic tion Lconomic White-8tue {Popule- | Women 1ncrease
Cede . Ccde Occupation Jodex Pectle Jndex |_Collar tion 1950-+0
$h0 323 Carpratere helpern, exc.

Iaging & mining o 0 1 4 .07 ol -0
962 411 Fichermen & oystermen 10 1 11 4 +06 01 <47
963 612 Carage labnrers, cer wvasher

& crcaeeces 08 1 2 4 14 0) 32
66 41) Gardencre, exc. form and

rroundckeepers 11 1 19 & -3 02 L]
a5 4146 Lragchoremen & stevedoTes 11 ? 25 4 - 0% ot -16
970 418 Lurhermen, raf emen, woode

choppers 04 0 04 & 21 o1 -2R
971 416 Teaastcre 08 1 1) 4 ¢l -0
922 417 Truck driverea’ helper 09 1 28 4 +05 ol =32
7) 350) Warehoueenen a.o,c. 08 1 28 [} -19 nl 60

(l;l_f_'nn‘r*, noee.C.

]\'(vn mane(ycturin

X(C) 491 Constinctinn (for othe;

non-mfg, {nd. see after

@ | O e Bl e e

mig. Industrice below) 07 1 16 4 1.16 01 On
X(985) Manufacturing (1{ NA whet
kind sce nnt spec. ind. - —
neder manufacturing below) 08 1 4 il
Jurable gof’iﬂ L;_L}'
Lucher & waod prod. exc. luin.
X{206) Leaging
X(207) 419 Savmnlls, nlaning mills, .
& miilvnry 03 0 04 4 .15 02 LR
X{203) 420 Misc. vond praducte 02 [} 09 ] 02 n9 -27
X(20%) 621 Furafture & Fixtares ~ 05 [1] 19 4 .0} 08 -08
X(216-23)6} 422 Srone, clay 4 giasx prod.
If NA which helew) 07 1 4 (o] | @ i
X(216) 423 Glase & rlics products |13 2 i 4 02 G? -02
xX(217) L24 Cement, concrete, gypaum,
placter preducts 05 0 2 4 -04 01 1A
X{213) 425 Structrral clay producte 05 0 19 4 06 [13] -n3
X(219) 426 Fottery & related prod, G? 1 3o 4 .01 16 -3
X(236) 427 Mi<c. aonactallic minersl i
& stoanc products 05 0 2) ] .02 02 13
L:_;cnl indusertes | 07 1 3 T BT
X¢237) 430 A%t jurnaces, ftecl
worke, rnlling mille 09 1 35 4 -19 o1 -is
X{218) 431 Other primary frnn & steel
tnd, 04 0 18 4 .07 01 -19
X{219) 432 Primary nonfetrous {nd. 06 ] 34 4 04 02 06
X296} “)) Cutlerv, hand tools & other .
hardware 07 1 27 4 .01 18 -4R
X(2467) 4 Fabricared structural metsl
preducts 07 1 27 4 .03 03 15
Y{Me8) " LS Micc. fab, met, prod. 10 ) 7 4 0k Il s
X(Te?) 1 L) ';\_'-l sprec, metal fad. 09 1 28 4 * ] =57
X(2%he2978 47 Macloto ey, rve, eles . (FE] 3 - -
) ’ [ whicn by lews) j 1 1 4 E] [El m
X{296) 418 Arrac. mach,, tractors 14 2 38 4 .01 o) -l
X(2%7) 4)9 Olfice & <tore rachines &
drvices 17 b 45 4 ol ng Y
X(r) 440 Hircellaneene machinery 10 1 n 4 06 0) -n7
X(259) 461 Eleetrical michinety, equip - - =
ment oad csuppliec 14 2 [3] 14 -AS 18 <02
¥(267-218) 642 Tran<portation equipment
Ln NA whifch helow) 7 11 1 4 o3 1)
X(267) ) Hotor vehicles & motor
vehicle equipment 13 1 &2 ] 06 0) -27
X(268) (1Y) Alccraft and parts 15 ] 51 & 01 06 63
X(269) 445 Ship & hnet bidg. rpr. 02 0 19 & 02 02 -09
xX{276) L] Raflrond & misc. trensporte
tion equipment [ ] 13 M" ) 0! 0b “0)
[ hananad - -
Q 12()
EMC ¢ tese then .00 -
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PERSONAL INFORMATION
(This information is needed to report the survey findings intelligently.)

1. _What is the occupation of the head of the household?

-~

" 2. How many years of schooling has he completed?

3. What is the occupation of the wife if other than housewife?

4. How many years of schooling has she completed?

5.. In what age group is the head of the household?
30's 40's 50's 60's 70's

6. Do you own your home? Renting? Buying?

7. How many children are living in the home?

5 -

To bg' completed by the interviewer:

8. Race (circle one) Indian Black Whi te

124
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W ALBERT MCCORMICK. JR.. CHAIRMAN . 20

STEVEN STONE, Vicx.Cum. Rowtano, N.C. 1. J. WILLIAMS

ROUTR §, OrAUM. N.C. : Rex. N. C.
MRS. SHIRLEY P. aRITT . MRS. AILEEN HOLMES

RouTE 8. Luscirton, N. C. _\Rnh?"m anmg ?ngrh nf ?hutahm RoOUTE 3, LUMBERTON, N.C.
HARRY WEST LOCKLEAR - SAMMY ALLEN

Y. H. ALLEN. COUNTY SUPERINTENOENT ROUTE 7. LUMKERTON, N C.

LUMBERTON. NORTH CAROLINA
Zi» CoDE 28358

Harch 22, 1974

Pausnoxe, N. C.

TO: ‘EELECTED PRINCTPALS ROBESON COUNTY SCHOOLS
FROM: Y, M. ALLEN, COUNTY SUPERINTENDENT

- Re: Attitude Survey by Mr, SGerald Mavnor - Information to be used
in doctoral dissertation .

“r. Serald "aynor, a native of our County and a former public
school teacher and now in the Zducation Department at Pembroke State
University, has completed course work toward his doctoral degree and
is now in the process of gathering information for his dissertation,
Mr. Maynor is doing his dissertation on parental attitude toward
public schools, :

dr. Yaynor has sometine ago discussed this matter at length in
our office with Yr. Stell and me. His purpose is to get an honast
feeling that paren~s have toward »ublic schools. His information will
not point or be designated toward any one school as all information
will be compiled from the several schools surveved an? used in a most
constructive manner. ‘'r, Maynor has very graciously allowed us to
particinate in some alterations in his attitude survey to make them
what we thought would be more realistic and less likely to create any
i1l will or resentment from parents, school administrators, teachers
and oiher nersons involved who might be furnishing this information.
We have studied this attitude survey closely and we cannot see whepre
it cando anv harm, in fact, we think it would be helpful as it would
give uzx an onportunity to see how many of our parents feel toward our
schools. Further, I think it would give parents an opportunity to ex-
press themselves resarding their schools in a manner which they might
appreciate, :

“r. "aynor fully understands that this is a busy time of year and
he desires to make this the least possible burden on the school principal
or the parson that the prinéipal might designate to help him get out this
survey, It mizht be that your particular sehool is involved in so many
activities that you »refer not to participate at all, If so, Mr, Maynor
will select another school; however, I must state.that Mr, Mavnor, *in
conference with us, has asked us to suggest the schools in which this
survey is to be carried out. There are certain factors he would like to
discuss with ysu because on a County-wide basis he would like to get 4
cross-section of our various race groups involved in this survey,

Within the nefzy;éveral days Mr. Maynor will be contacting you for
an anpointment and #ill come to your school with a copy of the survey
and discuss it fully with you and explain what he iz trying to do and I

am sure will be happy to answer any questions you ask,

1324
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As Suiérintendent of the Robeson County Schools I do hope that you
right see fit to participate in this survey as I do think it can be help-
ful and certainly we deeply appreciate those who are attempting to make
studies or carry on activities which are totally constructive and desianed
~ o be used to constructively improve our schools and who desire to go
through the appropriate ethical channels in doing so. Therefore, I again

state that I hope that you will see fit to co-operate with Yr. Maynor in
this endeavor,

3i)
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LETTER TO PARENTS

131

o / : 122




- | 123
PEMBRORE STATE UNIVERSITY

PEMBROKE: NORTH CAROLINA 28372

ICE or DIRECTOR or
TUDENT TEACHING

April » 1974

‘Dear Parents:

A survey is being conducted in Robeson County relative to
parental attitude toward public education. This research is
being conducted with the full know]edge of your administrators.
Your name has been se]ecéed as a representative sample from your
school community. In the next several day} someone will visit
you to discuss your attitude toward the public schools that
your child (or childrer) attend. Your name will not be used
in any way whatever. Your answers will be com mbined with those

~  from many'other people for anaiysis.

p _
Your help in this project will be deeply appreciated.
i , Sincerely yours,

N ' Gerald ﬁ. Maynor

B GDM:jh
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INDIVIDUAL SCORING SHEET
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INDIVIDUAL SCORING SHEET

RACE - | - B~ W SOCIO-ECONOMIC STATUS MULT I ~CULTURAL RACIALLY IDENTIFIABLE
p

_Schoo | Approval - Rejection Scale Personal Gudi- .ce and Soclial Skills

Question Items

I - 5
6 6
8 13
10 14
12 s
13 16
14 = 17 =
16 18
19 —
20 T total
22 T -
237 .
32
L7} : Schoo| ~Parent Qommunications
total
19
20
207
Curriculum and Course Content 22
23 7
I 28
2 .
77 . total
g —
o' —
. o - Building Adequacy and Maintenance
I
2= 25
- | 26 -
total 27
T 28
29—
- 30 :
total
ALL TOTALS =

1.4
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PERMISSION TO USE THE

"YOUR SCHOOL" SCALE
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THE OHIO STATE UNIVERSITY

DEPARTMENT OF SOCIOLOGY AND ANTHROPOLOGY
1775 SOUTH COLLEGE ROAD
COLUMBUS, OHIO 43210

March S, 1974

Mr. Gerald D, May-ar
Department of Educatipn

Pembroke State University
Pembroke, North Carolina 28372

Jear Mr. Maygor,
"Your 3chool", the instrument you request, is included

in full in an appendix to the monog;aph School-Community

Attitude Analysis for Educational Administrators and its dev-

- elopment and testing is discussed in some detdil in chapters
three and four of the monograph, I suspect you will not want
to'use the-entire instrument but will ﬁreFer to study it and
use those porticns which are zppropriate to Qour PUrposSesS,
The monograph is available from The Ohio State Publicatidns:
Salses and Distribution, 20 Lord Hall, 124 w. 17th Ave,
Columbus, Ohio 42210, I have np objection to your using
portions of it provided it is used responsibly and that

the customary ~cknowledgement is made,. ‘

™

anrerely yours, 4
St/ a‘f—maz//

Robért P, Bullock
Professor of Sociology




Personal

Gerald D. Maynor, a Lumbee Indian, was born
August 30, 1934, in Pembroke, North Carolina, the son
of Juddie and Mary F. Maynor. He is married to the
former Annie Ruth Lowery. They have five children:

Wandg, Gerald, Jr., Myra, Ramona and Gina.

Educational Preparation

In 1951, he graduated from the public high school
in Pembroke, North Carolina. After serving four years
in the United States Air Force, he entered Pembroke
State Collede in 1955 and graduated in 1959 with a
Bachelor of Ari:s degree, in Social Studies. 1In 1966, he
received his Master of §¥t§ degree from Appalachiar
State University in Boone, North Carolina. In 1971, he
- ‘was a participant in a Leadershig Training Project for
Administrators at the University of Miami, Coral Gables,
Florida. He received his Doctor of Education degree

from the University of Miami in December, 1974.

Professional Experience

Junior high school teacher, Baltimore County,

Maryland (1959-1963); Elementary school teacher, Coach
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and Guidance Counselor, Raeford, North Carolina (1963-
1968); Guidance Director, Raeford, North Carolina
(1968-1971); Instructor, Pembroke State University,

Pembroke, North Carolina(1973-=1974).
i

- [} e

Permanent Address

{
1
Post Office Box 1074, Pembroke, North Carolina

28372.
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MAYNOR, Gerald D., Sr. (Ed.D. - Educational Administration)

THE EFFECTS OF SOCIO-ICONOMIC STATUS AND RACE ON PARENTAL

———

ATTITUDES TOWARD PUBLIC EDUCATION IN A TRI-RACIAL SCHOOL

DISTRICT (December, 1974) Abstract of a Doctoral
Research Project, University of Miami, Coral Gables,

Florida. Chairman: bDr. Jehn H. Croghan.

Purgose

The purpose‘of this study was to investigate the
possikle relationships that may exist between the aspects
of parental attitude toward public education and the
race and socio-economic status of the parent. 1In addi-
tion, parental attitude Scores were analyzed relative
to the cuitural environment of the school. More spe-
cifically, the purpose of the study was to provide and
examine data relative to the following questions:

1. Does socio-economic status significantly affect

parental attitudes toward public education?

2. Does race significanély affect parental

attitudes toward bublic education?

3. Does the racial composition (multi-cultural

Oor racially identifiable) of the school
significantly affect parental attitudes

toward public education?

-»
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Procedures

/ -
Data for this study,were gathered from a systematic
random sample of 240 pdrents of public school students

in a rural southeastérn section of the United States.
. /
The random sample was systematically selected to include

%@erican Indian, American Blacks, and American Whites.

Iy N . .
’ The instrument used in this research was a scale

- \:’\

34 items developed by Robert P. Bullock to measure

rd

(81}

o
the degree of parental approval of local schoecls. Socio-
economic status was determined by using the first digit

of Duncans Index of Socio-Economic Status (Reiss, 1961)

as applied to the occupation of the head of household.
"Data were collected through personal interviews.
Analysis of variance technique as developed by

Clyde's MANOVA Statistical Subroutine (Clyde, 1969),

was used to determine if there were significant differ-
ences between race, socio-economic status and school
environment on parental attitude scores toward public

education. The Newman-Keuls Test for Multiple

Comparisons were made according to the procedures

outlined by Winer (1962).

Findings

-

1. No significant relationship was found to
exist between socio-economic status and

parental attitudes toward public education.

T



A significant relationship was found

to exist betwcen race and parental
attitudes toward public education.

No significant interaction was found to
exist among race, socio-economic gtatus,
and parental attitudes toward public ’
education.

No sign;ficant difference was found to
exist bétween school environment and
parental attitudes toward public educa-
tion.

A significant interaction was found to
exist among race, school environment,
and parental attitudes toward public
education.

A significant interaction was found to
exist among socio-ebonomic status,
school environment, and parental atti-
tudes toward public education.

A significant interaction was found to
exist amecng race, socio-economic
status, scnool environment, and parental

attitudes toward public education.



Conclusions

Results of this study seem to permit the drawing
of the following conclusions:

1. The socio-economic status of parents
does not seem to influence their
attitude toward public education.

2. Of the three racial érorns, black N
parents would be more likely to have
a more positive attitude toward~public
education than Indians and whites.

3. Blacks and whites are more favorable toward

desegregated schools than Indians.

Recommendations for Further Research

l. It is recommended that this study be
replicated in various other communities
to validate thc results and conclusions
presented.

2. A comparative study should be conducted
relative to parental attitudes toward
public education and student ach;eQement
since the two variables would seem to be -

related.

-~
-
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When a similar study is’ to be replicated,
select a time that corresponds to com-
munity involvement such as board of
education elections or other situations
that tend to include emotional issues.

It is recommended that the participating
school district analyze the results for
any possible benefit that might accrue
to that district. ’

The role of parents in school issues
should be reviewed in order to determine
if parental participation is being given
proper considerqtion in participative
planning and action. )
School-parent communications were found

to be significant on three of the seven
hypotheses tested. 2 survey of conditions
that promote or restrict informational flow--
in either direction between the school and
community=--could hold possible value to

public school administrators.

140



7.

A study should be conducted relative to

parental attitudes toward particular
aspects of the school program such as
curriculum, communications, facilities,
discipline, social skills and school

board relations. | ‘\\\
The relatiopship of parental attitudes and
the attituées of their children toward
public education should be explored since
other research indicate a close relationship
between the two.

An in-depth study should be conducted as

to possible cultural explanations why
certain racial groups responded favorably

while other groups responded unfavorably

toward multi=-cultural school environments.
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