ERIC

Aruitoxt provided by Eic:

-7~

as well as the worid of paid employment, it would seem that career
implications exist for every subject. For almost all subjects,

career implications exist pertaining to the world of paid employment.
In others, the majority of career implications pertain to the work
individuals may choose to do in the productive use of leisure time.

It is important and appropriate that both kinds of career implications

be made clear to students.

Two additional observations are equally important to emphasize here.

First, education, as preparation for work, represents only one among

Several basic and fundamental goals of American Education. Thus,

the use of career implications of subject matter as a source of
educational motivation should be thought of as only one of a variety
of ways in which teachers seek to help students find a sense of
Purpose and purposefulness in learning subject matter. Second, and
related to the first, the presence of multiple goals for American
Education make it obvious that, when one considers all that is
taught in classrooms, large segments are taught for purposes of
attaining other worthy goals of Americal Education and so have no

direct career implications whatsoever.

I am always distressed when, in effect, a teacher apologizes to me

for not stressing career implications of subject matter while I am

observing a class. Sometimes there are none. The worst thing

we could do is to attempt to fabricate career implications., All we

have ever said tec teachers is to try to emphasize career implications,

where they exist, as one source of educational motivation. We are

: S







DOCJNENT RESUME

CE 003 966

AJTECE Sove, EKsoanath 3.
nITLE Cz-esT Tidvcz<wion and the Teaching/Learnin«

Trocess.
= DATE 17 ¥=2=- 75
yOoT= itp.; Tsmzarks prapared for presentation at the

lap=cic:zz Society fnr Curriculum Development

Zo=vertion (Fevw Orleans, Louisiana, March 17,

1973)
¥DIS TEICET ¥¥-§0,75 EC-$7.58 PLUS POSTAGE
DESCRIZTCES =Czra2er FTiucz<ion:; Tducational Assessment;

Tiacztionzl Keeds: *Tducational Objectives;

. Fipcz<ionzl Programs; *Effective Teaching; Integrated

Sz-sicslum; learrning Processes; *Motivation

Tecinigoss; Relevance (Education); Reports; *Student

TezZchar Relationship; Teacher Role
AESTzACT

*z3¢cT chzoges are irvolved in the teaching/learning
pTocess It czzesr =docation amd the classtoom teacher is of key
impor=zncs. Zarizsis muse be placed on: (1) the rationale for career
sdgcazicz iz <xe clzssToon; (2) the uses of career implications of
subjsct mz=wts: == mctivzsionzl devices; (3) implications of expanding
+he parzmetsss of ke <s2ching/lezrning process; and (4) implications
of cazes~ =3zcz<iox Sor <he philzsophy of teaching. To successfully
prepa-zs s=3isxss Ior fotanre careers, the two major objectives are:
(1} =2 izczszss Tsliz<ionships between educatior and work and the
abilizy of Zz3iviZzils wo understand and capitalize on these
ceLa<iczszics; 2 (2} <o inacrease the personal meaning and
szzaizgizizsss of work i tha total lifestyle of each individual.
2otk of ==sss sidsceives czll for the integration of the classroom
ar? tke ccamrtzo=T =z:x3 So- the development of edncational strategies
for relduciz: stziezt zlienz<ion. Career education urges student
accearzlisimez< z2-3 =-ings celevance to the classroom experience. The
¥oTXizg Tslzeizzsiic bewveen the teacher, student and resource
persors i< ssr-lsmext the classroor matericl are of utmest
imcesszacs. Tis Zsvzalornent of the studentst'! self-concepts and the
sezchzT's iz<esssse iz stnlisnts' caresr aspirations are vital for
effaceive <ws=2cxisz. (XutioIl/JdE)
XXTTAXLXXXXXL T ALLX XX XX X L XX B &2 % %3k .%ok %k ok ok ok ok 3% 3k 3 ok 3k ok 3k 3%k 4 3k 3k ok ok 3k 3K 3k 3K 3k 3K 3K 3K 2k K %k %k K Kk Xk XK
= SeczmpezTs icgal 5y T2IC ipclude many informal unpublished *
= pacwerizls =2+ z2vzilzbls IZzom other sources. ERIC makes every effort *
* <o < = =%z »es<t zopy avzilable, nevertheless, items of margipal *
* Teos iziii<7t zzs ofzzz encountered and this affects the quality *
2 of whe w1iccsiicts zm? mzzicdpy raproductions ERIC makes available *
x 7iz <=z TIIC Zocomezt Peprodection Service (EDRS). EDRS is not *
* respozsizisz foo the cuzlisy of the original document. Reproductions *
* ggpriisd 37 I2E3 =os ths oest that can be made from the original. *
EETXTAL XXX XXX LR LR L XXX 2t X X2 %k €2k ok 3k 3k 3k 3k 3k 3k 3K 3%k %3k 3k 1k 3k 3k 3k 3k ok Kk ak ok ok 2k ok ok ok kK 3K 3k 2 e ok ok ok ok ok X

Q




U S DEPARTMENTOF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTEC®

EDUCATION
COCUMENT MAS BteN REPRQ
DUCED EXACTLY AS RECEIVED FROM

THE PERSON OR ORGANIZA 730N QRIGIN
ATING IT POINTS OF VIEW OR OPINIONS

STATYED CO NCY NECESSARILY REPRE
SENT OFFICIAL NATIONAL '~STITUTE OF

EDUCATION POSITION OR POLICY

TS

ED107861

20396,

ERIC

(T

APR 02 1975

CAREER EDUCATION AND THE TEACHING/LFARNING PROCESS

Kenneth B. Hoyt
Director, Office of Career Education

United States Office of Education

Introducticon

Almost from its inception, career education has been pictured as a
collaborative effort involving the formal educational system, the

home and family structure, and the business-labor-industry-pro-
fessional-government comaunity. As it has been conceptualized,
important roles and functions have been suggested for personnel from
each of these three segments of society. Repeatedly, we have emphasized
that, unlike earlier wovas toward educational reform, career education
is not something that school personnel can do by themselves. Within
our system of formal education, we bhave suggested that all educational
personnel need to be active participants if career education is

to be effective. We have stressed, as strongly as possible, our
belief that career education does not represent a function to be
assigned to a single individual in the school nor relegated to any

particular part of the curriculum.

Career education's cry for collaboration has camouflaged the crucial
importance of the classroom teacher to the success of career education.
Equally important, it has tended to also camouflage the many and

varied implications for change in the teaching/learning process

called for by career education. Of all those we ask to hecome iﬂ;élved

in career education, the greatest potential for effectiveness and the

Remarks prepared for presentation at the American Society fov Curriculum
Development Convention, New Orleans, Louisiana. March 17, 1975.
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(1) to increase relationships between education and work and the
ability of individuals to understand and capitalize on these rela-
tionships; and (2) to increase the personal meaning and meaningfulness
of work in the total lifestyle of cach individual. Both of these

objectives deserve brief discussion.

Relationships between education and work are, as we all know,

becoming closer and closer as we move into the post-industrial-service-
information-technological society of today and the foreseeable future.
Demand for inskilled lahor continues to decline. Demand for persons
with specific learned occupational skills continues to increase.

The American system of formal education must accept increasing respon-
sibility bothk for providing individuals with general career skills

' required for adaptability in our rapidly changing society and with
specific career skills that can be utilized in making the transition
from school to the world of paid employment. Our students =ill be
unable to take full advantage of these relationships between education
and work until and unless they know about them. They will not learn
about them if teachers continue to ignore the topic. In essence,

this is the rationale behind career education's efforts tc attain this

first objective.

The <econd objective - i.e., making work a more meaningful part of
the individual's total lifestyle - is considerably more basic to
carcer education's call for change within the classroom, A full

discussion of this objective would extend far heyond the classroom and
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the teaching/learning process. Here, only that part of the rationale

that pertains to the classroom itself will be discussed.

In career education, the wcrd "work" is not limited to the world of
paid employment outside of formal education. On the contrary,

|
"work" is defined as "conscious effort, other than that whose primary |

Dpurpose is either coping or relaxation, aimed at producing benefits

for oneself and/or for oneself and others." Thus, in addition to the

world of paid employment, this definition covers the unpaid work of
the volunteer, the full-time homemaker, and work in which individuals
engage in the productive use of their leisure time. For our pucposes

here, the prime point I want to emphasize is that it also includes

the work of the student and the work of the teacher. In the concep-

tualization of career education, every full-time student has a
vocation - e.g., a primary work role - namely, the "vocation" of
student. Similarly, every teacher has an cccupatiocn - e.g., a
primary work role in the world of paid employment - namely, the
"occupation" of teacher. We begin with an assumption that both
teachers and students supposedly come into the classrocm to work.
(The fact that, in many classrooms, one would have difficulty seeing

this assumption being applied makes it no less valid as an ass' .aption.)

In the larger society, positive relationships have been established
berween productivity (output per person hour) and reduction in worker
alienation. There is every reason to believe that these samu kinds

of positive relationships can and do exist for the work of the student
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and for the work of the teacher in the classroom. If worker alieration
can be reduced among both students and teachers, educational produc-
ti;ity - i.e.. increases in academic achievement -~ should result.
Evidence justifying this reasoning has already been accumulated in
Career education programs operating in such widely diverse places as

Hamlin County, West Virginia; Dade County, Florida; Santa Barbara,

California; and Philadelphia, Pennsylvania.

It is no secret that, today, we have many students who are alienated
from their work. They don't like to learn in the classrooms they

are in., When this happens, we often find teachers who are alienated
from their work. They don't enjoy teaching. By applying the general
Principles used in reducing worker alienation to both students and
teachers, it seems reasonable to acsume that educational produsctivity

will increase.

Common strategies for reducing worker alienation include such.
strategies as: (a) increasing the variety of work assignments;

(b) increasing autonomy of the individual worker; (R) providing workers
with perspective regarding the impurtance of their work; (e) providing
workers with more opportunity for closer personal interaction;

(f) providing workers rewards for quality work completed on an

"on-time" basis; and (g) encouraging workers to use their own creativity
and ingenuity in devising ways of attaining desired outcomes. It

should be immediately apparent, to thosc who have studied the literature

of career edu.ation, that many of the classroom strategies and methods

6
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proposed by career education are directly aimed at reducing worker

alienation among both students ané among teachers.

In career education, we are trying to get away from the educational
"agssembly line" that finds persons going to schcol simply so that

they can go on to more schooliug. We are trying to free both teachers
aid students to be as innovative and as creative as we believe they
really are. We want both students and teachers to gain personal
meaning and meaningfulness from their work. We do so in order that

student achievement can be increased,

The llse of Career Implications of Subject Matter as Motiwvational Devices

In my opinion, an "iastructor" is one who imparts subject matter to

"teacher is one who, in addition to a

students. Oa the other hand, a
concern for imparting subject matter, is also concerned with heiping

students understand reasons why ifi is important to learn the subject

or

L)

matter, Career education emphasizes education as preparation
work. In doing so, we have contended that one of the reasons students
go to school is so they can engage in work after leaving the formal
educational system. If teachers can show students how the subject
matter relates to work that the student may some day chocse tc do,

we have assumed that students may be motivated to learn more subject
matter, The career implications of subject matter represent a source
of educational motivation that should apply to all of the studente
some of the time. It may apply to some of the stucents almost all of

the time. If '"career" is defined as 'the totality of work one does

in her or his lifetime" and, if "work" includes unpaid activities
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as well as the world of paid employment, it would seem that career
implications exist for every subject. For almost all subjects,
Career implications exist pertaining to the world of paid employment.
In others, the majority of career implications pertain to the work
individuals may choose to do in the productive use of leisure time.

It is important and appropriate that both kinds of career implications

be made clear to students.

Two additional observations are equally important to emphasize here.
First, education, as preparation for work, represents only one among
Several basic and fundamental goals of American Education. Thus,
the use of career implications of subject matter as a source of
educational motivation should be thought of as only one of a variety
of ways in which teachers seek to help students find a sense of
Purpose and purposefulness in learning subject matter. Second, and
related to the first, the presence of multiple goals for American
Education make it obvious that, when one considers all that is
taught in classrooms, large segments are taught for purposes of
attaining other worthy goals of Americal Education and so have no

direct career implications whatsoever.

I am always distressed when, in effect, a teacher apologizes to me
for not stressing career implications of subject matter while I am
observing a class. Sometimes there are none. The worst thing

we could do is to attempt to fabricate career implications. All we
have ever said tc teachers is to try to emphasize career implicationms,

where they exist, as one source of educational motivation. We are

: S

Iy




O

Aruitoxt provided by Eic:

ERIC

-8~

2ot trying to take time awsy from imparting subject matter. Rather,
we are simply asking teachers to consider using career implications
of subject matter, where appropriate, during that time any person who
deserves to be called a "teacher'" takes to show students why it is

important to learn the Bubject matter.

Implications of Expanding the Parameters of the Teacher/Learning Process

Career education exponents have proclaimed widely their belief that
students can lesarn in more ways than from books, in more settings

than the formal classroom, and from more persons than the certified
professional teacher. Such pronouncements seem to have startled

and upset some teachers. This is most unfortunate. Ratﬂer than being,

in any way, a threat to tne teacher, these pronouncements are intended

" as ways of expanding the parameters of the teaching/learning process

and so to increase the variety of options open to the teacher along
with opportunities for the exercise of teacher innovativeness and
creativity. No one, so far as I know, is talking about replacing
either teachers or classrooms. I think we know better than to try

that.

We are saying that it is time we rid ourselves of the false assumption
that the best way to ready students for the real world is to lock them
up in a classroom and keep them away from that world. We are saying

that many learning opportunities exist in the broader community

outside of the classroom and that, if we make provisions for cur students
to learn in that broader community as well as in the classroom,

perhaps our students would learn more. We are saying that theie are

R
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"school

nersons in every community who, instead of geing through the
of hard books," went through the "school of hard knocks" and that some
of what they learned may b® valuable for some of our students., We

are saying that the use of resource perscas in the classroom can

supplement efforts of the professional tedcher whe will also be in

that classroom. We are saving that many instructional materials exist

on the broader community that can and should be broughkt into the

classroom and used.

Most iuapectant, it seems to me we are saying that our prime concern
sthiould conter around how much students learn - not on where they
learn it, how they learn it, or from whom they learn it. The teacher
who uses expansion of student opportunities for learning what the
teacher is charged with teaching as a prime criterion for planning
the total teaching/learning process will almost surely find that more
than the teacher, the student, and the book are involved. One of
career education's basic tenets is that the days of education
isolationism are past. I would hope we could all understand, accept,

and act on that fact.

Implications of Career Education for the Philosophy of Teaching

Finally, I would like to comment briefly on what seem to me to be
implications of career z2d4u.ation for the philosophy of teaching.

Of all I have sajd here, this topic is bound to raise the most
controversy and the most disagreement. Because it seems so important
to me, T feel I must try to communicate some of my thinking on this

topic to you.

10
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First, I believe career education urges the teacher to emphasize
accomplishment - productivity - outcomes for all students. Factors
making for productivity have been known for years. They aru, in
general, referred to as good work habits. They include encuuvraging
each student to try, to do the best she o. he can, to finish assign-
ments, to cooperate with others, and to come to the work setting

(the classroom) on time. I am one who believes the time has come to
re-emphasize the practice of good work habits in the classroom and

to reward those students who learn and practice them. If, beginning
in the early elementary school, all students could be encouraged to
learn and practice good work habits, I firmly believe that fewer
complaints would be heard from employers who hire these students after
they leave us. I also believe that the practice of good work habits
would enhance educational achievement. I think they should be taught

consciously, conscientiously, and proudly.

Second, I believe every student has a right to know why it is important
to learn that which the teacher tries to teach. If career implications
of such subject matter are not present or not valued, then I helieve
the teacher has a responsibility for providing other reasons for
learning to students. In short, I firmly believe that the purpose of
education must extend beyond education itself - that education must

be preparation for something - for one or more of the life roles the

student will play as an adult.

Third, I believe that the teaching/learning procesa would be more

il
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effective if we emphasized success, rather than failure, to our
students. Tnat is, I believe that we have spent far too much time
urging our students to do better without giving them sufficient
credit for what they have already done. We have all seen little
children beginning school as active learners and completely "turned off"
from all attempts to learn prior to reaching the fourth grade. I
nave a sincere feeling that, in part, this must be caused fcr many
students by teachers who tell them how they failed, what they did
urong, and now other students did better. Career education seeks
to nelp every student understand that he or she is someone because
they have done something. The fact that other students have done
Dore or better, while not unimportant, is irrelevant to the fact
thar this student has accomplished - has worked. I think f _udents
would work narder in the future e glve them credit for the work

they have already done.

Finally, I believe that every teacher should be interested in and
express iuterest in career aspirations of students. Years age, we

usel to say that "every teacher is a counselor.'" That phrase tended
to disaypear from popularity when NDEA brought a rapid increase in
orofessional counselors into ous schools. I think it is time that
pnrase be revived. I think teachers should be concerned about and
involved in helping students answer the question '"Why should I -jork?"
This, oi coirse, is a matter of work values and these will be highly
influeunced bv the culture of the home and family structure of the
student. That is why I believe teachers chould make conscious

Q
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efforts to relate mcre closely and more often with members of the
student's family. Problems of both race and sex stereotyping are
currently preventing many minority students and many females from
considering, let alone choosing, from among the broad range of career

options that should be made available to them. Many of these

stereotypes are reinforced in the textbooks teachers use in the
classroom. If teachers do not take an active interest in solving this

problem, I do not believe it will ever be solved. '

Concluding Remarks

The emphasis here has, hopefully, been limited to the topic of
career education and the teaching/learning process. By so limiting

my remarks, I have failed to consider a variety of other topics that

R

I know are of interest to members of ASCD - including such matters

system, performance evaluation dangers of the Carnegie unit, the
elimination of tracking in the senior high school, or implications

that USOE's 15 occupational clusters hold for curriculum change.

as the year-tround school, the open-entry open-exit educational
Instead, I have chosen to concentrate on the teacher, the student,
and the teaching/learning process. 1 did so because, in my opinion,
unless career education is understood and implemented by classroom
teachers, anything else we do in the name of career education will
|

matter very little,

Other USOE Papers on Career Rducation

. 1. An Introduction to Career Education: An 0fficial Policy Statement
EI{I(j of the United States Office of Education
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