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" ' Th? three purposes of tﬁis investigation were- 1) to fevtew the

\ Vel
1i#ereture relative to the,preparation, use, and fundtion of perfor-

mance obJectives in instructional programs, 2) to. etermine what is

happening around the country at state 1eVe1 poli making'agenoies

Y .

‘relative to the preparatlon, uses and functlon of performance obJéc—

[
. * v ' e

tives in Community Junior Collége instructioﬁal(programs, and 3) to

c

de#ermlne the attitulles of Pensacola Junior Gollege facultyiyoward‘the

preparation, use//end function of performan%e ob1e“tives in the instri-’

]

tionak program. C

-

! - *. . - - ‘ . .

€

The review of literature has produced some information that

- = . & L . : -

might .be helﬂ.’l to Penéacola Junior Chllege facult},members\\ 0 are,
. » - . - -~

involved in preparlng cr upgrading performaice objeotives‘for their

courses. - '

The responses to nationwide letters mailed to staxe-]eVel Com-
. N

]

-~ concerning the preparatjon, use, and fnnction of performance o¢bjec-

- \. - . '
tives in each state has supported.the following empirical evidence:
. . . o < &
L, T

-.Everr though performance objectives are used for instructionai purpcses

< 1ii N

!
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'f%;n varying degréﬁs around the country, little consistency exidts ‘n ¢,

directives, -approaches, ‘and solu¥ions*te the concept -of performance-

g

) - »
based edurcation, . .

q - "v .
Of the fif*y state-level agencies for Community Junior' Colleges > .

" that were polled for this study, twenty-six regponded.. Only one, - .

Nevada, definitely's*ated that perfornanée bbjec+iveslwere not used
Jin the Community Gollege Division of that s+ate, Seventeen states '
responded that perxorﬁance obJectives are-used in varying.degrees artd -
’ A -
' be@ause of numerdus external pressures for accoun‘ebility. Onl? four

.
~ -

Coof these seventeep states, Delaware. Florida, Pednsyivania, and South ) ¢
) AN * -

Earolina, suggested that the preparation and use of performanoe obJec- ‘ -

? L4 voe

tives in 1nstructional programs resulted from a stated or implied state-
) ) . .
level mandate.- : ] T , .
\ - : -
\\\ To determine the attitudos of Pensacola Jun101 Coliege faculty

f toward the preparation. use, and function of performihce obgevtiyes in

I ~ .

the 1nstructional program,- an Opinion Pﬁil was developed atd di*tri* e

sbuted to the total 270 Pensagola Jnnior College ’acultv poﬁula+1on.

-
¥

Reslonses from 163 faculty members who tomplied with*th«= request for

g

.information Wwere incli:ded‘in this tudy. These data were used to

determire the.relationship existing betwﬁen faculty attitudes.toward

.

performanca.objhEtives and 1) the 'six disciplines, 2) the nuaber oi -

. qegrees-held, anfi 3) the number -of yeais teaching experience. -
. l *
The statlistical prooedures used in the treatm%nt of data were

MEAN comparisgn'and'aimple correlation-analysrs. The Step-Wise Mul-

tiple Kegression Program from the IBM Scientific Subrputine Package

)

. . - i -
was,used to determine the MEAN responses for each of the six'discip-

L4 \L
1{nes and %o determine the statistical relationship between the
- AN '

faculty attitudes and the’number of degrees held and the relation-

¥

) - 4 :




- _.©  ship between faculty attitudes and the.number of years teaching exper-
/ ‘ > . N .
’ ; i - . “ . I3 JVN
Telee, . : g -

i . . - A P . -y,

- g o -~ . On the basis of the data. used and tire resultgnt findings, it kas

. / . - .- .

» . . . »

conclhded,that the rélatipnship existing'bebween Taculty,a%titudes>

and  the six d1scrplines refleﬁted 'in MZAN resporses from e?ch discip-
- ! .
> line was as follows:’ ' , g

-

.

1. I rank order from favorable to anavorakle attltudes
) . 4 ‘ " relagive to the use, preparation, and function of per-
: > : Tormance oBjectives, 'the disciplines liné up as fol-, i )
. ‘ lTovs: Exact Science, Vocational-Technical, Language
and Fine Arts, Adult Education, and Social Sclence.
- , - ’ - L. 2 P %
. oo o 2. In spite of unfavorable attltudes expressed faculty
. , members in each of the six disciplines indicated that *
‘ By - A ‘ triey were more favo¥able toward performarce obJectives
B gow than they “ere Tour years ago in 1970-71 when they '
oo jwere first required Toarrite syllabuses and perform— :
ance obJec§1ves for theiry courses. - . R .
‘ v - ) N
N3, Alﬁhough the attitqdes o&'PJC farulty members reflect, . -
\ diversified use, accéptance, and function of perform-
ance objectives in the 1nstructional program, the L -/
s results of this study reveal that most of the PJC
faculty members were between a favorable and .neutrul
‘position rather than between an urfavorable and neL—

e

a ~  tral position. e P Coe
- $ . - . At .
# The relationship existing betweem faculty attitudes and the
- 1 3 ~ .

nunBer of degrees hédd resulted An negatiVe correlations for each of N

- \

bhe nlneteen items on the Oplnlon Poll 'Taeulty members with a large

‘number of degrees tended -to give unfavorable (low) Yesponses and faculty 7°
) . - v ° . . . : % '
.members with a fewer number of degrees®tended .to give 'favorable (high) -

. ) ) ot i
responses., Responses to five of thes@pinion Poll items resulted in ..
[} . - s ‘ ¢

8 7

o negative cqrrel%tions,thdt were signif}cant at the .b5 level of confi-

-

o !
~dence, d ) ’ “ ot
1. Faculf} mfmﬂrr why have master or ddctorate degrees
tended tb yvate thfir kriowledge ©f performapce objectives -
ow; faculty membeks who have bachelor degrees tended to
ﬁ) rate thelr knowledge of performance ObJGCtlveS hlgh -
2, Faculty members who have master or doctorate degreer
tended to rate thelr attitude-toward performance objec-

» tives low; facuity ‘members_who have bachelor Gegrees

\ | b(ndeqﬁto rate their attithde toward performance 553ec-

tives kigh, * ’
v a - N
‘ e ) Lo, Vg" 5 -

y

o ~ ) .
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3. Faculty mefibers who pave master or doctorate degrees / o \\',

tended to give low ratings to the value of-perfprmance Y :

objectives in beth improving the quality of skills, o
being mastered by the students and {n encouraging ., 4

P faculty to explore thejuse of méthods,- materials, and

. criterion measuresy fabulty mempers gho have bﬁchelor
degrees tended to give.Nigh retings to,thé value of

performance objectives in both improving the skills °

being mastered by the students and in encouraging
faculty to ex{f%re the use of-methods,'magerials,'apd S

criterion measures.
" A

"The relationsiip existing between faculty attitudes ahd the .
» . °

number of ygars teaéhihg expérience Tésulted in poé&tive correla- Lot
tions fop four‘items)on'the Opinién goll aAd in a ﬁegative‘cofrelar " at
tién or'one‘itém on the Oﬁ%nion Poll. These five cgrielayioqs ) :"/’ .
weré significant at the 05 ie&el of'coﬁfidence. " 5 ‘ o

- N L4
— . -

' 1, Faculty'members,who have high number of years teaching
experience tended to rate their knowléd re of perform--
. - ance objectives high; faculty members who have, low ]

! = number of years teaching experiepof tended to rate - 6/
/ their knowledge of, performance ?bjec}ives low. . ; .
Al _ 2.  Faculty memberg wﬁa~Qavé high number of ‘years teaching 9 .’
’ experience tended to rate their attitude #qward per-

formance o jectives high; faculty ‘members who have-low
. 7 . - number oi years teaching experience tended to rate - . N
their attitfide toward performance objectives Jow. = -~
3. Faculty members who *have high nunber of yeiré teaching : -
experience tended to give low ratings to increased- .o '
possibilify for teacher-evaluation through the ugﬁhof é
~ N performance objectives; faculty mempers who . have low ' * '
) “years of teaching experience tended % ‘give high‘ratings"
- . i;éincreased possibility for teacher evaluaxiﬂﬁfthfough N
: use of performance objectives.. * |

.
. ' N
- [ . \ |

s . . . 4

[y .
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CHAPTER I , _ .

- J . .
INTRODUCTIQN !

- N & . . +

1. - - oo . .

S "3 “Surely every medicine is an innovation, and he

that will.not apply new remedies must expect -
- new evils, fer time is the greatest innovatori,
, . ~ - and if ‘time, of course, alters tHings to the
- . worse, and wisdom and counsel shall not alter

them to the better, what shall be the end7"
?

. N .
q ] - .
- .
. 3 .
1 .
.. .

"The secret of success is constangy to purpose."

Francis Bacon

., Disraeli -
- g B

*r

The 1issatis{ied consumers of education, students and consti3

CTL— . *  tuents, are both a bane énﬂ a,benefit. The student “finds himsglf

. 3
- : encompassed by institutions inhumanistically oriented . . ombarded /

.

with tests that departmentalize §<“Jabilities, stamped with neat pack—

ages of’learning;:pihgued with p ritan\balues. His protests, his rebel-
’ ./
.- 1ions thrUst holes in the encapsulated structure of educatiqn and incite

Y -~

a quickening tempo to necessary change (Dessler, 19?0 p. 174)."

The d1ssatisfied consti tuents of education” focus on the problem'
of foplng with an uncertain future where knoyledge and the bewildering
acceleration of the process of change is exploding exponentially
%arren Bennis (19€°; p. 1) has written that "change is the biggest
1, ® story in tbetworld today, and we .are not coping with it adeguately.”
Can change be orderly and, if so, can it be planned ?ir?' For educational
. institutionsy sense of ‘directlon iz the ifsue and gccountability is the
. Y * ’,
mandate. If education is to cope with the. challenge for change needed

. . x I
to meet burgeohing needs, educational policy systems must deal with

.
-
s .

1

. ) i 8 -
A NN Vi
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. ‘ divergent and competitive sets of values, and policy mak%ng must be . . //
\

. - directed toward critical‘needs of all constitqentsz ¢

T : f. The need for fundamental‘reform in the purpese
. . and organization, of our institutions, to enable . .
. « . education to adapt responsively to changing . .
s p:\ ) R social, cultural, political and economic envir- .
), .. > ) onment, '

. ] : 2. The need to develop pur inatitutions upen the = °
- \\premise of human value whichbpermits the indi-
.0 . vidual to retain his identity amd integrity in '
. . ) a soclety increasingly characterized by centre:///’) |
N~ - 1iZed government, stern, economic threats, and |
) ‘ social maliase which segms to be’shrinking the /’ |
S Yo 0ptim1sm of Toffler's man, i

-l

|
3. Tbe need to recognize the- egalitarian movement ) -
and the rising demand fer soclial and political |
Justice and freedon, particularly from deprived
sectoxs of society., ) >
‘ N ’ ,
. . Under these conditlons where accountability #s the suprem® mandatw; .
. - . « - /,
since' educatiogal institutions Must be ruled by polity, though there is

no cledr concensus of whgt 'policy’; is, educational institutions must in -

_ . some way prove that thefe s, indeed, "orderliness 9n our cbaos (Martorana,
; 1975) ." _ e . . .
. " :
[ AN

A concensus of. eduéational research reported by Philip H. Coombs

AN

: states that during_the post—war.yéars,‘especialiy after 1950, many ’
individual eommunity coileg;e and univérsi@ies‘; and then whole states -
began to plan'edugation' v, oo trying:éo see. where they had been, whe -e
they were, where they should g0, and how they could best get there (Harris,
- , 1965, p. 105)." , Coombs continued, "We had no.Miagnostic fra.me' of refer- .
ence for education (Harris, 1965, p. 107)." . - .

Francis A, J. fannr’explains some mi°gdided efforts that have been
. .

. ¢ made by educators in their search for direction as stated by Coombs:
"Efforts directed toward progress in education have genera;iy centered

around providing more ofxabet already exists'- more'classrooms, more
A B ¢ '

\ books, more courses, more visual aids, and improying the preparation of

£,
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. . .

teachero, ‘who are not fully using even the little that is already '

. \\\;“ kﬂbwn (Harrls 1965. p. 123) , . ' S

<
- ' ' This uncertaif direction toward progress in education has exper-

H

1enced pressure for accountability. Th:?;uessure has logically.neces- .
sitated t?gt education become a measurable product. Of many, attempts

. ¢ - ..
. : to satisfy accountability. one ‘of the maJor attempts has been reflected N

. - in theunebulgus term - performance obJectives..~Embrach as a panacea “

by many educators, feared as a threat by others, yiewed as an enigma pe

.

by some, opposed vehemently as a stereotype by the would-be aestheti- ~N

. cian, Accepted, rejected, debated - although a constant controversial,
N , issue, performance objectives as a meaa e cf accountablility have .
'demanded and t?ceived attention fo? theujast decade. .
2 The concept’of stating performancc;objectivés in terms of observ-
| - able student behacior has been a concerq[of educators for many years.'

However, explicitly written statementc of performance objectives, a
. - 1970-?I'requirement for man& Florida educato#s, has revealed.interesting
- ’ N - - _ . 2) e
. . ) conflicts from those ‘educators who have undertaken the project of writing

and using performance objgctives for their, disciplines.
b : . .
There seems to be general agreement among research efforts that

N . a performance objective should state: l) an observable, measurable’

<

student behavior, 2) the conditions under which student performance is
L ’ i
ooserved, and 3) the criterion for judging student performance., However,

the.how-to-do~-it involved with writing clear statements which explicitly
. N "’ 1

describe performance objectives for eacn discipline has revealed that

educators need guidance in identifying, analyzing, and constructing per-

formance objectives. Writiﬁg explicit performance objectives and detér-

mining which person, group, or agency could issue and enfcrce the mandate

-

. ) l
that educators write performance objectives has caused much of the eon-

-\
o " ] C , 10 A




- u‘

sternation. Althougﬁ‘attentien_is fécused upog_this reasure of accdpﬂtf" Ly
e ) V- ..

N N N L4 .
ability‘in policy making throughout the nation, 1little.consistency is .

e :
found ir tHe éfforts to cepe with the issue.

~——

N 2

This paper proposes to investigate meager, uncertain policy that ’

mandates, accelerates, or decelerates,the movement toward performance -

, , L " '
- 'objectives. To complement this effort which attempts to examine exist— >
-~ T
ing or progeﬂtad pokicy, the paper will further direct itself to pér-
fermgnceiobgectives ¥ the follgw}qg three ways: o .ot /;?T\\
» N . . 3 - , .
S . 1. To report, utilitarian information for_the preparation
and, use of perrormance obJectives "from. published
) researche;s, ‘ .

-
L

. e 2. To report happenings around the nation, in selected -
states pro 4and con, in the preparation and use of °
performance objectives, which agencles are accelerat-
ing or decelerating the movement, some resulting impagt
apd = ' 0

v e

3., To report sopecific attitudes-toward the use, acceptance, {
. afd function of perfornance objectives in the instructionel |
' program at Pensacola Junior College as reflected ih an

' fopinion poll of Pensacola Junior College faculty and admin-
ﬁ. istrators.

¢ - \\ - * . |

v . . ot '0'
Y 7 . ’ "




CHAPTER II - S

BACKGROUND AND SIGNIFICANCE
. ’

AN

. Performance Ob'jectives- Knowin' Where You'se Goin' !

. [ s .
. An old maxim "There is no road to success but through clear,

- -

strong purpose," ‘would substantlate the need for education to state

a purpose and uO determine when that purpose has been met The 1issues

are goals and u\sense of direction. K :

-

1y \

o -
> . Performance Objectives: Are they needed? /

/

. JIn response to this need for sense of direction, administra*ors
Iy . 4 / *

, ard teachcrs are trying to plan a Curriculum with purpose to involve -

- the student in h¥s own procqss of learnlng. "Performanpe obJectivea E

¢’

, - bring 1mmediacy to the learning process. CWith them for reference, the

\ <
student’ Bo! longer has to be content with far-off~values. he knows now o

[

what he is doing; where he is going; and whether he is getting there

* (Dessler, 1970, p. 174J." /

r
\ \
N

° Biss (1970, p. 51) reflects the thinking of many educators knen

he maintains that in the past many educational obJecti:eS have taken “ } 4

- |

two forms: l) vague generalizations which cannot "be disputed bu% which
Héae very. little meaning, "the student will learn to appreciate gcience"
or "the student wfll gain an understanding of the principles of science," *

or 2) unstatied objectives which4teachers would rather deny, "to cover
" the textbook" or "to' pass the_College.Boards." " ;
Strain (1970, p. 182) reinforces Elss and states that "Many current

efforts toward individualization of instruction‘necessitate clear state-
1l . M ' . I3
/ . P . » { - PR -

’ ) 5 ) ’ '

Q . . ' :1;3 I




L ;‘ v . "" . * . ‘,‘
megge Of behaviorsl thanges expected of learflers involved. A _subitle N
+ l?

ation iﬁymany‘ ‘of these movements is that objectives stated in
y TN : ~ vy
Y pgrfoma.nce'er beha.vioral terms: ca.?\‘lift eddta.ti'on from its character- o

\' .

ist’ic depths o{ V'%uenesc and :unprecismn to helghts of elear definitlon

+ v - L

aizd precise reoults < - :

[y
.
.

- ) The vague or uns‘tates ob,)ectives outlm‘ed by Eiss ha.ve prox..r

et Deos{\ (1970 p- }75) o state %ha.t\ the »a:»rb!guous ob,)ectlves have been
A .
al’loweg to exist beéa.use,. "The’ misguideg. huma.nist fignts pelforma.nce
. a -
v c>b‘j<,cfivest and tne over-worked, ha.rrassed t.ea.cher has neither ’che time ‘

no,r,iees the‘benefib of Statirig these objectives," Baker (1970, p. 160)

? .feels that._ﬁeachers see 'g\he new ma‘.hdateb as another short- liVed educa-
: ‘, : . 1
' 27 tipna.} craze sand ohbc “ew will whole-hearigdly accept the charge to

/rite’ cb\)et,tivvee Howevgr, Dessler (1970 P. 176) statés that "I.f work-

OO )

) i%\g on performa,nce ob,)ectives \serves no other function than to aid the
v -

R tee\oher in i\ﬂanni,ng his course with thé student in mind and enables the '

,. teachep and* t,ha d,dmir‘lstrator to engage in a dialogue concerning the

. 37 \ . ‘.

P spec&fic qkillg a.nd a,ttitudes inherent in every claseroom, then perfor- - -
) &
* » ;‘ . ] - . $
\ ; ‘manoe ohjnct*ves ¥il1l have proved tWemselves necessary to our education - )
kY . . ! . T O h
‘' - and ts the’ stadent the ultimate consumer." <l ' .
‘v.‘, o . . . B ] MR S .
.. . T . Nt Lot v ) ’
s 'berfdrma.nce. Objectives: What are they? -

°‘b|a;rv authol's h"ve attempted‘tq answer the educator's query

‘\ \k:\shdﬂ r tingJBehavmral ObJjectives (1969) attempts to clarify by

=

b 4
u-xferenuating between the more familiar gennral ob.jectives and the-
- a - ) -

rela.t.,}vely‘qew .gerformance objectives. General dbjectives are teacher-
orientéd; performance objectives are studeht-oriented. Genezél objectiVes,
. . 5

.ae -

¢ - often referred to as goaﬂs are used as a fra.me of reference to 1dent1fy‘—

s . ” e

. the yproaldl aims of educators for the total program. - Performa.nce 6b jectives .
. L * N - .

>
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s " ,
define specific go@ls which state_ in exatt terms wh&t behavior, perfor-

» b 4

mance, or activ’‘y the learner will be doihg when he has achieved each

t
L2

[y

s goal. . ) * . -

v -

Further exﬁa _ vicAshan's differentiation of terms, Baker (1970,

p. 158) broaches tne semantics involved, "Performance objectives, i

bepaviorai o%gec{ives, operational objectives, and measurable objectives
care all synonymous in use for learning outcomes stated in terms of those .
. o8 )

overt, observable actions-of learners which are to change as a conse-
“ . . .

quence of instruction.”

L -

At'this point the 9ducator might retort that he wants to accomplish
: c ¢ !
more'tﬁén(overt response; he wants the student to think and to understand

f01 himself. OQjemann (19763 D. 222) reminds educators that they cannot
see inside of the studant to learn whether he has gained undenstanding or -

what he is thinking, "The only way the teacher has to determine if inter-
] N ' \

nal chahge has occurred is‘to_epserve the student's behavior in specific
situations. If the stuBient is aware of the objective, then he can bette
underqéand'the purpose of instruction ana what is expected!of him and can

thus perform the overt behavior whicl: proves his understariing."
3

Consensus from these' contributors concerning the need for perfor-
mance objectiﬁes_hould conclude tﬁat‘the only way in which a teacher
LY

can determine what the-individual has learned,. or how he feels, or what
/ B
be thirks, is to provide a stimulus that will elicit a psychomotor response

-

and then tc evaluate this response for evidence that the desired learning

has occurred.

v

Performance Objectives: Must educators write them?

Y
»

:yIf educators have accepted the need for performance objectives and

have understood the definition of performance objectives, they have yet

‘
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-

i

another que tion - Do they have bo write €hé§i Baker (1970, p. 162)
L ) ( o n :
provided empathy, "A substantial obstacle in the path of wholesale

adoption of the objectivelreferemced approach is that the means for
- ') ’ ’ .

4 . i
implementation has to be lccally produced.” =~ '

Although Instructional Objectives Exchange (I0X), a non-profit
organization produces performance objectives for most disciplines

and attempts toaprdvide a pool of test items to measuré eaqp objec-

tive, before educators leap to partake og the sacrament offered by:

I0X, they should consid;r Dessler and Conhen.
‘ Dessler (1970, p. i?ﬂ) views a personal interchange between a
teacher and his own students, "Administrators must persuade their \
faculty tnat objectives can be formulated to direct learning procedures’ .
and that only the teacher, professionally trained to handle4the com-
plexity of ideas and the diversicy of individual responses, a sensitive
and. aware human being, can do this kind of evaluation.”* z
Cohen (l970,kp.‘40) states that "A good -teaching-learning process

assumes certain fundamental things: 1) Teachers must.be able to specify

éleariy;fozrthemselves and for their students the legrning objectives

“and behavioral\gbanges they seek, and must do this before they begin

te plan an .instructiomal sequen@e. 2) Teachers rust be prepared to

- b4 n
mddify their objectives and teaching techniques on the basis of feedback."

A
Performance Objectives: How are they written? -
AN ’ 3

-

If educators have accepted the need for performance objectives,

have understood the definition of performance objectives, ang have
. ‘ . :

becomd even partlially convinced that they themselves must write the

», .
perfqQrmance objectives, they have et this Tiﬁ%l questiop - How are they
N :
written? Authors clamoring to answer this questlon are too numerous to —~

4 i

15
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be recognized in this paper. ? Perhaps Baker, Magexr, Bloom, and Butler r

are amdng the most notable. h

i

* -

.4 +Baker (l97b, p. 1615 aptly fespéuds to the query by first explain-

- ing whata perfo;ﬁance objective is.not. Undérstand concept X is not a

1

i

'performance objective,;sinizfunderstanding-is a,process internal to the
- e ' - e .
lear®®r and cannot be measured in performance terms; write an‘example
. 3
of concept X is a performance objective, since writing %akllearner's
overt résponse which can be measured in performance terms. - o

- bid . -
because so- few peoplé know how to proceed, propdses'to show educators

77777 Mager (1962), realizing that objectives are usually stated poorly

how to state objectives that best succeed’ in communicating their -intent

to chérs. From the,book‘Prep&ring‘Instrﬁctional Objectives, Mager's
[ )

readers receive maximum-programmed information with minimum reading

because the reader is directed to locations in the book according to his

needs as determined by his respanse’ to questioﬁsl
As early as 1956 Bloom attemptéd +- build a taxonomy of educational

objectives which ﬁrbvide the basis foxibu;lding curiicula‘and tests. Of

[
»

particular importance to Florida educators is McAshan (1969), Director
of Project Ideals, Gainesviile, who has developed a booklet for use in

performance objective writing workshops. o

. \ . L o

Butler (1970, p. 45-46) illustratcs the criteria for clgarly stated ‘e
. ' ! i

+

objectives and summarizes with three, basic questions that must be answeredj

. i
> (-

~+' by the objective-referenced approach: 1) What should the student do in

order to-show that he has learned the con.-nt of the skill? 2) Under /

“

what conditions should the student be abie to do this? 3) To what extenf

(dsgree) will the student be expected to perform?

rd 3

Pefformance Objectives: Are they!%he tot.:i answer?

Performance objectives, polding forth some prospect for improved

»
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:educatibn and accountability for such, merit attention. However, "All
) * ) . :
- that glitterd . . ." and performance objectives have not been’ completely ‘

, purged. 1

In.support of this point, ' Strain (1970, p. 182) raises two .

unanswered,questions: nwhatéﬁ;ov1stons are belng made for continuity of

. learning from aone level of education to another?" Are learner 5 per—

.

- ] sonai inclinations’ and abilities to inquire into a topic being unduly
. S . .
restricted”" OF

Baker (1969, p. 6) points out that although proponents ‘cite the

. - '
obvious value‘in the teacher's knowing where he and the students arec

L4

\ .
. B : going and how to evaluate when they get there, others are concerned that

shien . obJectlyes hinder the full’ development of the student ‘and force the

.t - .
; teacher.to e inflex1b¢v directed toward limited goals. o

" Eiss' (1970, p. 54-56) summation of negative and positive points

of performance objectives equates a =wing1ng pendulum. He'discusseé ‘ ¢

+

three hazards and then takes a positive attitude and euggests a plan for

t . action: - ’ , . ..

Hazards-

Jr ! <

-

- 1. Many performance ob]ectives are trivial and deal with
! - specific facts but do not describe behaviors that demon-
strate the student's ability to think and reason,

g "ﬂn Many objectives deal with the lower levels of the cob?itive
. domain, and too few deal with the affective domain.

| 3. Some spontaneity may be lost and some of the teaching goals
| may be limited by a catalog of obJectives.

’ Suggestions for Action: . *
. . 4
_ ‘ 1. Educators need to examine the real goals of education - as -
P contrasted with the stated goals - and the outcomes that

' we are now ach1ev1ng

I ) 2. [Educators need to place more emphasis and study on ‘the
student's willingness to respond. Why teach a student N
to read if he learns to dislike reading in the procdss?

. . 3. “Bdueators must move away from the intuitive process to
: a more fogmallzed process that can be examined objectively,

T R
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Eiss réflects the consensus of many researchers and casts ﬁis
vote for performance objectives. "The inference gap that exists -«
‘between the Aesixed objective and the developﬁent of a valid measure
of its attainment will always be a protlem. The use of performance

r

. . )
objectives,does not create this problem - it only makes it more

T_,_,/""* *obvious {1970, p. 56)." .
. Although numerous treatises have been written about performancé

objectives, réggarch of the Iiterature'reveals.that éducators place.*
varying deg}ees of importamnce”upon their pre;aration\and use. |Policy
making whicéh would accelerate or decelerate the use of performance
objectives is iﬁ\ po?pourri around the natloxn. It woﬁlq seem appro-
priate, at this'point, to-examine some policy making,  or the‘lack of

- 1t, that would speak to performance objectives. The following chapter

delineates responises in alphabetical order from every state-level

agency that provided input for this paper. P

™~




- CHAPTER- III °

POLICY EFFECTING PERFORMANCE.OBJECTIVES
. !{‘ . _

Performance oJJectlves that would measure thé prdduct ‘of edaca-'

*

tion are a maJor phrust toward accountability According t6 Robert \

F. Bundy (1974, p 176), "Parents, professional educators, bpards of .
education leg;slators. and the general public g.e justifiably ouestion-
ing the monies spent on educatlon. school eff1c1ency, what schools are
actually accomplishing, and.who controls the results of schooling " .
Fowever. Bundy radically sta:es\that "Accountabllity is industrial cop-

sciousness applled to nonindustrial problems It 1is the misplaced

o

) response of frustrated consumers who have little else to focus their anger.

And it is rap1dly§becoming the articulated response of professional elites
who fear public recrimination and must at all costs pro»ect their posi-

tion and power. . . To strip away all its pretensions, accountability

e L4

is @ contrived smokestreen to confuse the public and distract attention
frpom the real issues facing American schools tooay."

ln spite of this blisteriné scathe agalnst educational accpunta-
bility, the recurrent. t. pressure for acc0untability ent, <berald
E. broufe {1975, p. NOB) echoes consensus of many chShOnal providers

Tgnd consumers when he states that, "The experience of.most'edﬁcators in
o ¢ :

the sixties was one of shared failure: Institutions seldom responded

satisfactorily to Pressure for change. The Great Society programs in
.

. &
education attracted the energies of many educators who experienced anew_

the difficulty of changing ‘things." This pressure for change is often,
12 T .

19
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in fact usutlly. fathered by agegcles remote from, and in many instances
. seemingly insensitive to ihe educatlonal process and academlc 1nstitut10ns.

> .

\\gﬂJ?ﬁis catalyst for change is often the product of the exploslon of know- 1A

ledge and th¥ bewildering acceleratiod in the process of life itself.
In éither case, educgtioﬁ must brave'the slings and arrows of outrageous

4
fortune and be accountable to the unmltigated evaluators who seek change.,

Speaking to the concept of change, Tames i’ Wattenbarger (1973, .ﬂ‘G)[

:states that "Students are now emand;ng that they nave an opportunity in

decision making." According {0 Wattenbargsr, facg}tyfhave always felt

that they had ébntrol over the educati&nal situation and- decision mak-

ing. However, <.e so-called power cf educators and the sought-for power

of stﬁdents may both become secondary to ot?er factors that.are competing

a.nd; intervening' with"their control. f‘urther, "The powér. may not be in the L

boards or EPé prssidest or even in,the unions." Wattenbarger delineates

possible, and more likely probable, powkr plays that will compete in P
‘dec%sion‘making and assessment of education. The'egalitéfian“philosophy
' has had ttsmendoys<impact du}ing the past decade, and other outside .
fotces are ad ;nfinituﬁ: federal leglslation, funding programs and
=Priofities withip‘}nstitutgogs; hsw agenciesiwithln the staté govern-
ments, néw anosymous decision makers, pebple in aefelopment and planaing
agen01es, state “budgeling ;uthoritles, accredltation on quality control
.national organlzations attempt to control quallty or programs through
accred}tatipn, National Associﬁtions such as American Association of ,

Qommunity'ﬁunior Colleges, American Council on Bducatioay American Chgm-
. ical Society, National Coﬁncil for the Study of E%ucation, aﬁd numersds'
foundations rare cuttiné into the decision making which affects education
policy systems. * According to Wattenbsrger (1973, p;'12),."The most

/1mportadt decisions relative *o the development of community colleges

. 3 )
" . «0
(‘ .
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- . A
may eni up being made by'perspns,who are not directly involved in
1 \

&

institutional operétién. More and more often decisions are directly
! -] B -

affeded by otner decisions which may be unrelated to the commuaiity
pcllege itself."

PN
Ther ribged encounters w1§F decision makers that are impinﬂing

N

upon cogmunity junior, college operatloné in our multidimensional

soelety»hawe caused education pelicy systems.‘pafticﬁlarly“state-'.
. . ‘ . ) ‘“ -
levsl agenifes. to exhibit diyersifieq defense and/or soXutions

-~

'tbﬁérd'reconciliation. A /Near acquiescent qr.at leas» a submissive,

cooperativi!stance is evidenced from many agencies ;n the nation in j}
“their effor@_to medlate between educators and thpse consumers who afe 3
chanting accountability. The'happeningshin one major thrust toward
acco;ntabilify - the widespread concept of perforMance-base& eduéaiion
across the nation - might prcfiiab;y‘ﬁe examined.,

Because of the obv;ous lack c“ policy - gﬂgicial. regulatiry. or.‘ )
defacto - ébncerninz performance-based educat:.n, reflectel in telephone
‘and letter responseJ from selected states, the wrifer elected to poll .

4 Ed

. al; fifty states. A letter requestlng policy data that would speak
’ *

to performance objectives - current, immediate trends or future possi-

. biliti}g. predictive or planned - wa% mailed to state-level/iésncies_
\ ' in each state. (Appendiges A and B)

Bach st-te-level agency that réspondéd within the time limitations , . -
of this study to tbe request for policy information relativé to perfor-
mance gbjectives ~ their use, the;r function, thein‘écceptance Jg
rejection - is delineated in alphabetiéal order by state. The coh-
ilete.communications‘are contained in Appendix C.

Some of the following excerpts represent an approximation toward a
statement of policy and operating procedures for shaping community junior

I N * h

2
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colre%e prograns - In many cases the state—leyel agency director, in

o

cooperation with this request for infermation; mekes this approXination

toward a statement of polilecy in tne absence of exi.ting policy.
ARIZONA : T . .
s ey , .

The State Board of Directors for Community Co*l‘ges of Arizona
[

reldyed sincere regrets that they did noit have the staff or time

-
aaa

’»

to comply with the-request. < .

. ARKANSAS ‘ o | . .

) T
The Department 01 hlgher Educaticn states tha+ there has been

L]
no discussion of performanca objectives being npquired from ther

3

state level and, further, thdt there has been no formalized
action at any one school to put all courses on that basis. The

community college system in-Arkansas is a state/iocal coopera-
i . '

tive gystem qhich'includes cortrel of the institutions by a .

local board. Therefore, "everybody.is in the ac’ in policys:

\\ the Leglslature, the Department of Higher Education, the local

#  board, the administrators, the faculty, the students, and the

' .ocal voters." State level.involvement with the quality and .

L)

types of instryction has been in "vecicing our need and support

for the better forms of instruction. . . These criteria, while
A - ' )

in line with the movement toward performance objectives, deal

with the total institution. . . rather than instruction as such "
)¢
HowéVer, the state—levol position is that "Obviously, effective

A
communlty college operation requires that one kn-u where one 1is

going in order for one to know if one gets there.”

i
-

‘COLORADO : v

v

"The State Board for Community Colleges'and Occupational Educa-

tiaon, the state-level policy making group for strte system two-

A}

N -
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, o ) year colleges, has not declared itself as being for or against
- ' “ .

performance objectives; however, the genefal feeling is that

r ’

performance objectives are desirable in the development and
operation of two:&ear college programs." The essential ways that

] v
effective community college operations depend upon performance
. . »
objectives "are how well the objectives are planned and written,

-, . how well the.objéctiveS'are met “hrough ingStruction,~ and how
. well the evaluation of the process is carried to completion.” -
The formulation of policies for the implementation of perform-

ance objectives, however, "ls not a high level priority for state

’ . ~ . ’
\ officials, agencies, or colleges in Colorado."

DELAWARE . _ ; *
. . 3‘ ~ .
The broad based procedural guidelines for curriculum devzlopment

* 4

RN / . contain the following statements: ‘
.. g

-

"l. A curriculum committee comprised of Deans of Instruction
‘shall bé:responsible for planning and development of new
courses, using performance bgsed strategy. . .

s : ) 2. There shall o€ continuous evaluation through a varietx of
: ;fb .methods. includlng follow-up studies of all programs. . .

* 3. Program and course outcomes 1 be performance baged
' with behaviorally stated objectives, matched to student
To- ~ needs as well as changlng Job requirements.

41’Curric*ium‘development shall utilize -well defined and
’ . spr.iTic task and skill analysis with related evaluation
criteria.” - . .. ’
2 ) : , » . . :
\\ 5. The student evaluation system is bdsed on, and derived from,
’ Y the performance based curriculum and meaoures ‘the level of
e ) individual performance in terms. of. 'can' or 'cannot' meet v
N K coursg objettives.
6. Every effort shall be made to allow students to progress '
N at their owp pace. When performance objectives are met,
the studen?/shdhld bz moved on to new chal}enges

7. The committee of Deans of Instruction sbafi develop, imple-

\ ment, ahd be responsible for preservice programs for all new
. ) instructors. . . for oriqntation > h .
A ) ‘ T ,
1 o 1\ . n ;
J 14 oo ‘ ) -
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The preparation and use of performance or behaviéral‘objectives

are operational throughout our muiti-campus state-wide instruction.”

FLORIDA ceo~
P~ ’ As far as is known, "The only requirement concerning performance

"
objectives from the State is asscciated with thé implementation

of the follow-up evaluation sjs@em. ‘That system calls for the
/ . . :
identification of the performance which $hould be\expected of

N . .people who complete the respective programs'df the community col-"

ieges and for the evaluatiog of the performance of former students '

in terms of those expected performance objectives." ‘Guidelines for

#

. . Piacement Services Follow-Up Studies, Dropout Studies in Florida

Community Colleges, Department of Education, states that assessment

?

shall be designed to answer, "How well is thé attainment of the |
koals and objectives of imstructional programs reflegted in the

performance of former.students?" Further, "for each degree, cer-
[4

tificate, diploma, and other instructional progra@foffered %y a
. > - co
comnunity ¢ollege the following steps are to be taken: 1)’ Identify

progran gozls and objectives. 3) Devise instruments and procedures
~ - & ¢ £
4 for assess?ng. « « 3) Draw conclusions reﬂative.to the adequacy of
B - ()‘ /’ ' -
program goals and objectives and make sugh changes as are appropriate..
IDAHO k _ . oo
The State of Idaho does not have a Cenitral board or coordinating

- . council for community junior colleges. Lt

ILLINOIS
The Illinois Community College Board is a coordinating board but *
. : as such'does not have governing power over the 48 community col-

leges, Each community college district has its own local boards

or trustees.. The administrators andithe logal boards of trustezs

Q . p
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are responsible for any policy or administrative procedures
having to do with performance objectives:

KANSAS : ’

—a

"State. level rolicy making group’s are promoting\performance .
objectives:" Performance objectives "provide the base for a

cqntinuing:foi}ow—up and gvalui?lon." The-use of performance

objectives‘“p;obably:doesn't affect basic Ipstitutlon intentions ¢

but the positive attitude dends sanction to'local activity:"

- T -
However, decisions concerninrg the use of ‘performance objectives
Al - .

[y A - o PR

"are a local @atter, ahd tﬁz‘stéfb merely provides leadership

°

~and guidelines for action." - . :, .

KENTUCKY - _ ot - :
o o¥™w .

. : . ' ’
"There,is a demonstrated interest on the part’ of most people .in

'

the’University of Kentucky Community Cglleée‘SysteQ relative to

the concept of performance objectives; The approach is being . .-
made tﬁrough working with faculty groups on';ﬁ;roving the effec-

tivenesg of their‘instructioq."l - , .
LOUISIANA ) : ; '

"There is no state level planning concerning performance or.

&
behavioral objectives in community;junigi collqges In Louisiana

and. . , Louisiana has no junior tollege system."

MAINE

There are only three community colleges in Maine and each insti-‘\
tution makes its own decision concerning policy relative to per-

¥

formance objectives.

MASSACHUSETTS Vs
"State level policy making groups are moving powardé pefformance

objectives as one part of a general movement toward accountability,

The local copmunity colleges suppoxt this movement for those pro-

<o
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gram areas where p rformance-objectives can-be most clearly

v

defined, State 1eyel planning is not demandJng that the faculty
; . L} ¢ .
write performance objectives at this time. . . but we think the

establishment of performance objectives plays an important

. r-Rad in establishing general accountabnllty concerning the

. L -use -of -public fUnds " In fact, "Vocational ucation fundin

. R EQ /-‘E\\_,’
¢ /7 ) req‘rres the development "of performance obJectives in career

) . programns when proposals are made. Other planning activities -

are also encouraging the movement toward the development of
performance objectives." . ’ ) N

MISSOURI .

%?he only activity’at the state level regarding performance

. obJectlves is taking place within the Div1sion of Career and
\ .
Adult Euucation and the Department of Elementary and Secondary
] e S

Education. .This is baslcally the result of that agency respon-

sibility for vocational techni al educatlon at both the secondary
and p0stsecondary levels "o .

4

- NEBRASKA . - ' ) ) 5 .
, - ‘> Performance obJectiVes are of concern only to the technicaL com-"
- munity collegeo. ~ .
T " NEVADA ’

The, Community College Division, University of Nevada System "%oes

no+ utillze performanc% objectives."

NEW HAMPSHIRE T~

-

In New Hampshire "the two yeat pOst secondary institutions’ ate of

the Vocatlonal Technical College and Technical Institute types with

D8
) transfer programs per se." ' Although "There is now no major \

'S4

effort to request that performance obJectives be stated for each

'26 . | ) .°

e AP
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course or program. . . However, in as much as each of the programs
¢ ~

-

1s dgsigned to prepare for employment, each program and each course

A

havé'{%plied Hﬁ:formance objectives." -Further, "There is state
< level support for the development and use of performance objec&-
- " . n . 3
Y tives in.the future. In the instructional realm, we feel that )
the uge of performance_objectives wiIl assist students in selecf—

ing progrems. dctermining when they may best attempt to 'exam out'

~ of*% course, improve artlculat1dn focus faculty attention orn what
. theii;course is 1ntended to achieve, improve gradlag or instructor

evaluation ef students, assist in setting priorit.es for personnel
N\

arsd eouipment needs, assist faculty in self-evaluation, and assist

Deans and department C§i§rmen in faculty eyaluation." Initially,

-

"The state offfice is first attempting to provide its own person;
nel (in large measure achieved) and local institution presidents

with assistance incluiing workshops in the MBO method. The theory

is, that to work, the process must be understocd and practiced

~

by the.Chief Executive. It is the present objective of the state-

office and the president level people to work in the 1975-76 school

L] . . N .
.year with deans' level ‘personnel in staff development and hope-

1ully. by 1976—1977 D1v131on Chairmen and faculty will be 1nvolved

s L .

. training in performance dbjectives."

+

" "Performance objectivés are‘aeq\g\\f and used by some faculty mem-

Lers af, some’ instituiions in the North Carolin. Jommunity College

NORTH CAROLINA

System. . .. Current state-level planning efforts do not require

the use of performence oblectives. . . the Department of Community
. / ,
Junior Colleges is essentially neutral‘Th‘regard to whether the use

e of performance objectives is accelerated or decelerated. . . their




3, . ’
use or non-use is up to ths local boards, administrators, and

faculties‘of the community colleges in this state.” Fgfther,

the Community College State Board believes "thgt it is entirely

o
. . poss%}le to undo.the potential good which might result from the

use of performance cbjectives if they*are required to be used
- acros< wne board in all subjects and/ox-if the method of writing

ti€m is blighly .detailed and prescriptive.™
- 4 N .

)
NORTH DAKOTA g ,

The colleges ih North.Dakota are not under the Jjurisdiction of

I the State Board of Higher Education but are "under the jurisdiction

-

of the school board of the districts in which they dre -located.”
2

-

. * -* OKLAHOMA , ‘ .
N ' " The Oklahoma State Regents for Higher 'Education "approve functions
’ ’ , and programs and courles of study in each institutfon in The State
System, however, it then becomes the responsibility of the indivi-
, dual institutions, their administrators, and Governing Board to
. , . administer the ﬁrograms in such fashion as to achieve the objectives

»

of the program.”
"At least one institution in the state, South Oklahoma City Junior
College, has from its inception developed performance objectiQes

" for every course in the curriculum. In addition,'virtualiy every

N
-

community junior college in the state has utilized behavioral

¢ . objectives for one or more courses. Such development is encouraged

f
h -

by the State Regents and is considered by members of the staff to
« 7 - be a’‘desirable objective-for curriculum aevelopment."

OREGON, )

- <

"Several community colleges have been involved in preparing pro-

. . . grams on a performance objective basis."” However, this decision
. ¥ ‘
rRiC, - | - B
c .

E2N



is left.go‘inddvidual institutions; there is no state mandate

for performance objectives.
PENNSYLVANIA , NI
As a guide for the evaluation and improvemént of teaching and

learning in the schools of the Commonwealth, Pennsylvania's Ten

Goals of Quality @ducation are stated in behavioral definitions.

. 4 . .
"Concgived as a complement to Pennsylvania's pioneering efforts
\ - 4

to agsess the quality of its schools, the study was designed to
define and clarify the Ten Goals of Quality Education adcpted by

+he State Board of Education in 1965 " The Ten Goals include .

ggg;f-Understanding; UnderstandingﬁOthers, Basic Skills, Interest

- ~ A ] .
in Scheol and Learning, Good Citizenship, Goodﬁkealth Habits,

RIS
4 R . .,
\ .

Creativity, Vocational Development, Understanding Human Accom-

‘plishment, and Preparing for a Changing World. These Goals are

the product of three years of intensive work and resulted in an
increased interest in goal definition in education. Objectives
stated in these Ten Goals®refer to the performance or change in
behav1or a student is to exhibit upon completion of 1nstructlon.
"If‘ one is 'to measure &bJectlvely the adequacy and efficiency’

of educatlona¢ programs, +hese obJectives must be described in
terms of not what the schools do, but in Wwhat the students do." -
These ten booklets of specific gogls are comp}emented by two = .

additional booklets entitled Project Description and <Ceneral Needsa

Assessment. ThLis produQ§ represents a comprehens1»e effort and a

move toward performance obJectlves q;though the State of Pemnsylvania
does not mandate the-preparation and use of performande'objectives.

However, if educatorxs in that state are te satisfy the Goals for

Quality Education, performance objectives are by necessity inherent’
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in the ﬁrocesc. : .
. {
SOUTH CAROLINA .

o

"Briefly, the sixteen Technical Colleges and Technical Centers
‘9 :

. ’ ’ under the broad governance of the State Board for Techniéal and

T

Comprehengive Education function-as Jouth Carolina's two-year

. L] - . "

community college system. The State Board is an independent
" .

. : \ ) agency created Ex\the General Assemhly with broad pqlicy ana
) funding powers. However, each instit:lion is locally goveran
’ , by an area commission." The Director of Educational Séévices
., ? : "was delighted to respond" as follows:
_; "l. The State Board and the local area commissions are in

accord with the current trend to develop and evaluate .
curricula and courses against behaviorally stated
performance objectives. N
¥ > had * *
2. Prior to 1972, State level planning encouraged faculty
to write performance objec®ss but as a result of a
. sweeping modlfication of all diploma -and degree pro-
. . grams, the estabkishment of A systemwide catalog of L.
' appiroved courses and articulation with senior insti- ‘
' tutions, institutional fadulty will be required to ,
- " write performance objectives. - i
3. . . . the teachilé faculty\accept the writing of perfor-
mance objectives as an obligation consistent with +he
educational purposes of the institutions. Obyiously
there exists ranges of skills -mong the teaching faculty
2 but the institutional and statewide in-service activities
_ ) are designed tu.assist them to write and implement per- _
. . formance objectives. As can be expected, faculty members
teaching in the Humanitjes and Social Sciences are the most
» reluctant to take on this task. As-.a generalization, it is
my opinion that they prefer to teach as they were ¥waught.

“ 4. Effective community cdllege operation probably does not

; i depend upon performance®objectives ‘written by faculty.

, ' There 1s ¢ertainly evidence -that the process and evaluation .
/ X of learning is more efifective wnen the objectives of learning
are stated in measurable terms,

. kS
“ P

. d ,
, 5 pur system is accelerating-the movement teward performance
. . ’ ‘objectives through the mechanism of our sys{iﬁ catalog of

approved courses. The ultimate aim of this activity is
uniformity in course number, title, credits, catalog des-
_cription, and ?gllabus stated ia behavioral terms. Local




hed

pedagogical processes, however, will not be dictated at
the state level. It should be noted that state funding
for the institutions is based &t the course level,. and

. ___x courses listed in the syetem inventory generate
FTE's. Can you think of any more efficient mechanism
to accelerate the movement toward performance objectives?
Remember, I said efficient mechanism not better mechanism."

These responses refer only to activities within the South Caroclina
Technical Education System. No response was forthcoming from the

two-year branches of the University'of South Carolina.

1

SOUTH DAKOTA

South Dakota has no edtmmunity junior colleges. "We believe that
this is becaﬁse South Dakota with its very sparce rurel population
already has a four-year college or university in every community

of the state large enough to support a college df any kind. In

the sense of the kind of institution your stud& is concerned

" with, we have none in South Dakota."-

TEXAS

\

"There is no statewide planning regarding performance obJjectives

for Texas Community Junior Colleges. There 1is a leglslative man-
date t encourage recearch tnto innovative and experlmental pro-
grams, but 4his could not be construed to mean adyocacy of any one
instructional mode.:- The forty-seven public junior/community col-
leges in Texas varyiln the dzgréde to which they have imp emPuted
Lhe use of competenCy based programs. . . The extent of utlliza-
tion for these and other expe%imental modes of instruction is an
institutional decision, and policy determimation within each in-

stitution resides ir each college's board of trustees. . . There

i
N -

is no statewide policy on this issue.”

UTAH

-

" Performance objectives ars not mdndated by the state-level but

21 ">




are left’ to institutional perogative.
WASHINGTON .

The preparat109 or u?e of.pérformance o?jectives "has not been
'addresséa oS a stateLlevél policy issue. The State b?ard for

communi%y colleges is ne;}her enéouraginngX‘discouraging per- .
~.forméhce objéctives; any such emphasis exists at the discretion

of the twenty-sevén seﬁarat; cempusés., However, "Evaluative

efforts, especially in instructional programs, are based on

what the program was supposed to accomplish, A performance

(-4 .
statement of some\kind prcvides such a basis."

Sumggry of Policy Effec{ing,Performance Objectives

O0f the fifty state-level agencieé for communityAjuniqr_colleges
%haﬁ were polled fér this stud&; twenty-six responded. From the twenty-
six that responded, only %ne: Nevada, definitely stated that performance
obje;tives were not used in the Community College Diy}sion of that state.

Seventeen states J:sponded that performance objectives are used in vary-

3
ing degrees and because of numerous external pressures for accountability.

4 . .
Onliy four of these séventeen states, beléware&kFlorida, Pennsylvania, and

South Carblina. suggested that the preparation and use of performancg
N

objectives in instructional programs resulted from a stated or'implied

’ . - \
'stateléver mandate.- Delaware suggested the most definite state ...ndate
a ‘->
and included performance-dased procedural guidelines for curriculum

-

development at Delaware Technical and Community ‘College and stated that

e

"The preparation and use of performancé or behavioral objectives are
. , e

operational throughout our multi-campus state~iide institution."
Three states, Florida, Pennsylvania, and south Carolina, submitted

definite evaluation and funding plans. Although thege three agencies did
. v -

s

- Y

@
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/ ‘
not commit to state-level mandates for performance obJjectives, the : |

"

3

~

evaluative and funding p:jfedures necessitate that performance ob jec~

tives are inherent in the”educational process and are mandatory if

14

state-level reporting procedures are to be satisfied. Information
. .

R N . -

from these three states provide the most logical basis for comﬁa;ison
%

in the way that they address themselves to the use of performance

-

3

objectives as an accounta?ility measure,

Florida relies upon performance objectives in the implementation

of the follow-up evaluation system.f4Although the state-level does not
mandate the writing of performance objectives, the evaluation sys’em
4"célls for the identification of the performance which should be expected .

of people who complete the respective programs of the community colleges

-
-

and for the evaluation of' performance of former students in terms of

those expected performance objectives."

L3

/

ePennsylvania;sets forth Ten Goals of Quality Education that are
_stated in behawjoral definitions. Objectives stated iq these Ten Goals
refer to ﬁke perfozgance or chanée in behavior a student is tu exhibit
upon completion of instruction. "If sne is to measure objectively ‘he
adequacy and effici;ncy of adhca+Lon programs, these objectives must
/be described in terms of nc: what the schools do, but in what the

students do.” If educators in that state are to meety the Ten Goals of

~

Quality Education, performance objgptives for instxﬁifion and evaluation

are inherent in the process. .
South Carolina state level accelerates toward the writing of

performance objectives without mandating. The systemwide catalog of

. <
approve:d courses necessitates uniformity in course number, title, credits,

icétalog description, and syllabus stated in behavioral terms. State

funding for the institutions in this state is based at the course level,

!
.
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and .only céurses listed in the system inventory generate FTE's.

-

)
Based upon the diverse findings of this state-wide poll requesting

¢
state-level informatiop concerning’ the preparation and use of performance
- \
objectives inocommunity junior college instructioral programs, one logical

conclusion is that community junior collegeé around th® nation are -
. : ° 7

experiencing pressure for accountabllity from constituents both inside

L

o . []
and outside the educational arena. Findings further indicate that

’
' .

. community junior colleges are moving, though in most C;Sps halteringly

and experimentally, to meet the demands for accoﬁntability. ¢

» A logical follow-up study to this investigation was to determine

.

the effectiveness of performance objectives as measurﬁg by the}r accep~
& . -

tance, use and function in an instructional prbgrqm. Homebase 1is the
H

logical .source for this kind of investigation, so Pensacola Junior

College faculty were asked for their candid attitudes relative to-

prg

performance ijectives. This’aifitudinal study and,the results are

_reported in the following chapters.



-

~

CHAPTER IV

PERFORMANCE OBJECTIVES: THEIR USE, ACCEPTANCE AND FUNCTION
IN THE INSTRUCTIONAL PROGRAM AT PENSACOLA JUNIOR COLLEGE

14

According to Thomas L. Good (1975, p. 367), "The popular view
that teachers oppose the principle of accountability in education may
© be more myth than fact. In a study of. some 300 teachers in California; .
Missouri, North Carollna, and Texas, Good found that" roughly 807 of the
teachers in the.four-sfate sample expressed general support of the con-
cept of accoUhtabilityJ' This study by Gaod suggests that "Subsequent

- surveys performed in this area should focus on teacher reaction to
i metpodologicai and operational aspects of accountability. One question
in particular which spggésts 1 self is the extent to which teachers
feel that accountability will worﬁ in their o;n school systems, given

‘
the constraints of present educational® systems in their locale. It may
be that while most teachers are favorable to ;ome type of accouﬁtabiliﬁyf
in a hypothetical sense, they may not feel th@t accountability will work

in practice."

Purpose of the Study

The purpoée of the simple correlation study was to determine the
attitudes of Pensacola Junior Colleg: faculty members éoward the prépara-
tion, use, and considered vaiJé of performance objectiVeslin the instruc-
tional program at Pensacola Junior College. Specifically, the purpose of
the study was to determine the relatiqnship existing between these atti-
tudes and 1) the six di.sciplines, 2) the number of degrees held, and 3) the

number of years teaching experience.

28 *

9
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frocedure of the Study R ¥

An'Opinion Poll, developed to dé{ermine the use,.}he acceptance, . >
; L and the iunction of performance otjectives in the tnstructional program ire
. - . . )

at Pensacola Junicr Cpllege, was distributed to 230 faculty members., —

Data were obtained from the 163 members of Pensacola Junior College -

faculty who responded to the Opinion,Poll. (Gpinion Poll Instrument "

ox - “ ) : " ’
) is shown in Appendix D). ' ro ’

1 1

. 7, : / j o
.- In this investigaticn the Step-Wise Multiple Regression Program

set forth by IBM Scientiflc Sdbroutine Package was Usea ﬁp*determ e’ .

# [
N I
5 é/ ( ¢ ‘ "
" . Statistical Treatment of th€ Data’ - . ,

the MEAN for each of .the nineteen items on the Opinien Poll from, ' N
facuIty members responses fibh each of the six separate’disciplines
1{ .
- . represented The MEAN was tabulated for Exacu Sci?nce, ‘uanguage andx .

Fine Arts, Social Sqi npe, Health Related Vocatioqal Technical and

& 9
. Adult Wducation to determine favorable -and unfavorable attrtudes of

faculty members toward performanCe obJectives)in each of the six -

I ") ’
" discipline51 The last, twentieth, item on the Opinion Poll which'? R
", . .

asked "Where do'\ou believe that the mandate for performance objectives .

%

originates7" Was tabulated separately for each of the six disciplines

v
v

. to determine if ﬁaculty members were aware of the education policy [
systems leve. that had required them to prepdre andl ulse perfdrmance :
. - A . .
. A - .
’ objectives in their disciplihes. : : -\ N

-

Thée IBM Subroutine Paqkage Mas also used to determine the coeffi-

, cient of linear correlation between the responsés given to each of the

b}
nineteen Opinion'Poll ifems from the total population ot faculty members

',\\'O‘ , o
, — e ,

1 .
The maJor portion %f the statistical computations used in this study ‘
e . was performed by the IBM 360'computer at QQQ University of West Florida. T

-

2The tabulateq taw datasof the MEAN for-each Opinion Poll item for each .
L of the six disciplines-are reported in Append} , /Tab*es I-11,

) . \ ) ' 06 !

&
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»o

‘i L% ',_‘f

who résponded‘froh alg six disciplines colleastively afd 1) the number

of degrees that “each facufty member indicated and- 2) the number of years
teachlng experience that each faculty membér indicated., Correlation _%;
; N ’ ‘.
..coefIicientdf%ere used te determine the relationshlp between faculty ‘o
w

\»ﬂttltudes toward performance objectives and degrees held% and the

rq}ationship between faculty attitudes toward performance‘obgectives \
aqg number of years te%ching experience,%

i "

t\ " Por the purposes of this study, an analysls of the MEAN for .

each of the itgnsl} 19° on the Op)nion Poll from faculty members in - o

: )

v
eafh of t/e six separate discip ines was sufffcient to determine the

most favorable and most unfaVQrable attitudes from each discipline. p

l»
A Table of Crltical Values of the‘Pearson Product Moment Correlation

Coeffitient (Tuckma.n 1972, p" 371) was ubed to test the significance

g of tnj correlacion coefficient at “the ,05% leVel of s1gnificance.
' &\

lCorrelation coefficients of Degrees Held vs, Faculty Attitudes are
reported 4n Appendix E, Tables III-IV, .

2Cor'z‘elation coefficients of Years of Teaching Experience vs, Faculty
Attitudes are reported in Appendix %, Tables v-vI

s

’




,,J: ' " CHAPTER V B ’ ’

RESULTS OF THE STUDY

As a result of phecextensibe literature review relative to the
preparafibﬁ, use, and functfon of performance objec%ivés in instruc-

tional programs, some useful information haé been compiled which might .
: ’ I
be helpful to Pensacola Junior College faculty who are currently

insolved'in preparing or upgrading performance objectives for their

courses. This study has provided some answers to logical éueéiions
. N '

concerning the preparation and use of performance objectives and hag
. ¥ P ? - . . .' )
cited resour which would further, clarify these questioiﬁ:‘ 1) What

\are_performance objectives? 2) Are performance objectives needed in

instructional programs? 3) Must educators write performance objectives? ,

and 4) How are performance objectives written? .
As a result of the nationwide letters §6 st¥e-level planning ,
agencles for Community Junior Collegéé which requesfe informatibn

concerning the preparation, use, and function of performance objectives
. .

in junior college instruckiona; programs in .each state, this!study has

supportgd empirical‘evidedce that, even though performance obijentives

.

are used for fAstructional purposes in varying degrees around the
country.‘little consistency exlsts in directives, approaches, and

solutions to the concept of'performance-bas:d education.
> RN

As a result of the Opinion Poll, developed to determine the use,
the acceptance, and the function of performance objectives in the instruc-

‘. . ]
tional ggogram at Pensaco'a Junior College, the findings are delineated,

-
< -
» 1

.

<~
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.The results of responses from faculty members from the six
disciplines represented in this study report diversified éttitudes

toward the use, acceptance, and function of performanhce objectives
< . A 1
in the instructional program at Pensacola Junior College.

. ) For example, faculty members in Exact Science gave a more fav-

3

. - orable response to seventeen of the nineteen items than did any of

" the other five diséiplines. Faculty members in Social Science gave

~
3 ’

the most unfavorable response t§ twelve of the nineteen items than

> 0

did any of tpé other five disc%giines. In rank o;def from favorable
toﬂunfé?orable attitudes relative to the use, prepagaﬁion, and function
of performance objectives, the disciplines line up-a;efollows: Exact

’ Science, Vodét;ohal-Technical, Language‘and Fine kxts, Adult Education,
Héalth‘Related, and Social Science.

As c;ﬁpared to the other five disciplines, the Social Science
faculty indiCa£ed that they were the-mpst unfavorable to performance
objectivés:ﬁhe; they were mandated a%J%ensacola Junior College in 1970-
71; they ranked themselves as havi,g less knowledge concem?ng perform-

" ance objectives than did the other five discipiines: and they rated

- tﬁe help provided during, the writing of perf;rmance‘objeétives less

) ‘adequate than did tﬁe other five disciplines. Social Science was still

- . , the most unfavorable of the six discf%lines at the conclusion of upgrading

. their éfl%@buses eaéh academic year. \Performance objecti;es have not
’ . , caused Sbcial{Science faculty'to»gxplore use of materials, methads, or
criterion measures& the otger five digciplines in&ﬁcatéé, in varying
‘degrees, that performance objectives had caused the explaratiog of
materials, methods, and criterion meaéures. - ‘o

As the Opinion Poll responses reflected attitudes relative to

student and teacher evaluation, Social Science ranked second highest

1Appendix E, Tables I-II, pp. 91-94."

Q <9
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: d .
among the other five disciplines in foreseeing the increaseg possibility .

¥
'

.

for student and teacher evaluation through the use of performance
objectives. Faculty members'in Hzalth hélated subjects ranked the
lowest among the other five dlsc1plines i seeing.the increased
posslbllity for student and teacher evaluatiaﬁ throuzh the use_ of’

-

performance objectives. In rank ordek, from favorable to unfavqrable

\

-
’

attitudes relatlve to the 1ncreased p0551bllity for student and teadher.
evaluatlon through thHe use of perfornance obgectives,.the disciplines

line up as follows: Exact Science, Social Science, Vocational-Tech- .
nical, Language and F1ne Arts, Adult Educatlon and Health Related
\
Flnally, in rank order from favorable to unfavorable attitudes -

relatlve to the value of performance obJectlves belng in any way equal

to the effort requ1red to produce them, the disciplines Iine up as

fgllows - Exact. Science, Vocational—TechJical Adult Education Language

7
and Flne AIQS, Health Related and Soc1al Scien-c.

However, in spite of negative attitudes reported, faculty members

x

in each of the six disciplines strongly-indicated that they are more

favorable toward performance objectives now than they were four years
ago in l9?0 ?l when Pensacola Junior College was first required to
ofter performance-based educatlion ahd faculty members Kere mandated to

write syllabuses and performanCe objectives for each of their courses.

. L

The cumulative MEAN from all disciplines combined for each of the Opinion

-
LS

Poll items, where' 1.00 was the- most negative response and 3. 00 was the

most positive response, rcsulted as follows:

MEAN RESPONSES TO OPINlON POLL ITEMS

’ Opinion Poll Ttem i Mean
1. Iritial reaction to PO mandate in 1970-71 ) "1.71

2. Knowledge of PO's in 1970-71 . T 1.70

33,
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o H
. 3. Adequacy of help provided to write‘PO's in 1970-71 . . 1.40
b Attitude toward PO's in 1974-75 A 232 "
g, Attitmdewtoward'upgrading PO;s éach.year . ‘ : ) 2.65:
. 6.-Knowledge of PO's ifter ;;grading syllabuses each year 2.36
N : ?.‘Att} ude toward 10's after upgrsdiné ﬁyllaqusEs each year 2.30
_‘ Q. Reference o PO's for teaching putposes L . ) 2.47
) 9:~Effect of PO's upon exam preps£:tiog ' - - :h A 2.52
'10. Effect of PO's upon teachingimethods 'J; 254
11. Effect of PO's,ubon teécberyﬁnderstanding of” course objectives,z.oi.
12. Effect oY PO's to encdourage exploratory use of méﬁerials ' 2.38
13. Efi;ect,'of PO's to tausé, instructién'to focus. up‘o'n student 2.15

«°
14. Effect of PO's for increased possibility of student—evaluation 2.28

I5. ESfect of PQ' for increased possibility of teacher-evaluation Z.jl

16, Effect -of PO's "to improvp quality’of skills for students , 2.39°

\1?; Value of PO's ds compared to effort necessary to prepare them 2.24 ¢

18, Shos d ihe writirg of'PO's be the faculty mem.er's decision 1262 :

19. Shqulﬁ the writing of FO's be abolished as an educational fad 2,26
rmh;though the attitudes of Pensacola Junior College faculty members

reflect diversitied use, acceptance, and function of performance
/

objectives in the instructional program, the results of this Opinton
» 3
. Pl reveal that most of thevfensacola Junior College faculty membe."s*

»

resporses were between a neutral position and a favorable position rather
than being between a neutral position and an unfavorable position. -

Regardtng the k.iowledge.that facu‘ty members at Pensacola Junior
I% =
Collere have concernd 1g the education policy system level that requires

~

Junior cullege faculty to prepare and- use performance objectives, 41 percent
af ¢ fﬁculty members included 1in this qtudy indicated that they knew that

the wandate originated at the 1nstitut10nal level. The remaining 59 percent

-
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responded that the state level mandated, thet the national level mandated,

-

a

that the individual instructors decided, or that they did not know where
the requirement for preparation and use of performance objectives originated,

By d1301p11ne, the percent of faculty members who koew that the mandate for

-

performance ob1ective< was at the institutional level is as follows: Adult

5 .

Education 54%,.Language and Fine Arts 52%, Vocational-Technical 39%,.Exactz\
. - -~ . \
\

Science 35%, Health Related 34%, and Social Science 23%.1 [ \
. . ol
"The relationship between the faculty member's atvtitudes abqut . //ﬁ

performance objeétives and the number of degrees the faculty member
hdlds resulted in negative correl'ations:2 Faculty memte ‘with'a darge
‘number of degrees tended to give uniavorable (low) responses and faculty
members with a fewer number of degrees tended to give favorable (high) y
resﬁbLses. Responses to five of the Opinion Poll items reeuited in \ |
negative correlatious that were 31gnificant at the .05 level of confldence.
The 'highest n2gative correlation occurrefi on Item 16 concerning the value

» performance objectives in'improVing the quality of skills being mastered
by the students., Faculty memberg who have master or dOCtofate degrees -
tended to give (low) unfavorable ‘responses to this question and facudty
members who Have .achelor degrees tended to give.(high) favorable responses‘

to this question. The other four Opinion Poll items with significant

negative correlation wer.. Item 6, At the conclusion of" upgrading your

syllabuses, how would you rate your knowledge of performance objegtives?

»

\ Faculty members who have master or doctorate degrees tended ¥o rate their

L]

- knowledge low;: faculty members who have baghelor degrees tended to rate

- their knowledge high; Item 7, At the conclusion of upgrading your syllabuses,

What was your attitude about performance objertives? Faculty merbers who '

have a hastef or doctorate degree tended to rate their attitude (low)

unfavereble; faculty members who have a bachelor degree tended to rate

1Computed from individual responses in each of the six disciplines
“Appendix E, Tables III-IV, pp. 95-98.

A
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.
~

their attitude (high) favorable; [tem 12, Have performance objectives

encouraged exploratory use of materials, methods, or criterion- measures?

Féc&lty members who have master of doctorate degrees tended to respond

that performaﬁce objectives had not caused them to explofé metho@é, etc.;

faculty membefs‘ﬁho hold bachelor degrees tendad *to respond that perform-vy/:,///”
-~ ance objeéthes had caused them to explore methéds, e@c:; Item 17, Do you

‘feel that the value of performance objectives }n.ény way equals tﬁe effort

[— . . N s

that ydu expend in preparation .of.them? Faculty members who have a master
S *

.or doctor: te degqee.tended %g/respond that the value of performance'objectives
- Va . .i . ) . *
- ’ . was not equal to the effort required to prepare them; faculty members who

.

have a bachelor degree tended to respond that performance objectives wege

equal in value to the time required to- prepare theh.

)

-

- Each of the nineteen Opinion Poll items produced negative correlations

-y

between faculty attitudes and ‘the number of degrees held. Although only

- five of the Opinion Poll items prodiced a negative correlation that was -

p

< 1

significant st the .05 level of confidence, 3t would seem appropriate
| » \ ,

|

to #ay that faculty members who have a higher number cof degrees tend to
l ) . -

giﬁe unfavorable (low) responses to the use, preparation, and function of
i . 3

.

«~~ performance objectives and faculty members who have a iower rumber of degrees
~

tend to give (high) favorable responses to the use, preparation, and function

of performance oovjectives.
) The relationship be£ween the facglty member's attitudes about
performance objectives and the number of yeats of teaching experience °
. that the faculty member hag— resulted in more positive correlations than
. R
in negative correlationsu% Faculty members with more years of teaching
experience tended to give favorable_(high) reigonses and faculty members'

with fewer years of\teacbin% experignce.tended to give unfavorable (low)

responses.  Responses to four of the Opinion Poll items resulted in

1 v
Q Appendix E, Tables V-VI, pp. 99-102.
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\
positive correlations that were siénifican% at the .05 level of confldegce,

. - / . -
on.y one of the Opinion Poll i.ems resulte% ~ 2 negative correlatlon that

was signifacant at the .05 level of ccnfiden:e. ,/ t

Four of the Opinion Poll items result.u in positive cg?rgiatlons
that were slgrnificant at the .05 level of g¢onfidence; Item 1, When you

) undéftook the wri%ing of syllabuses for r courses in 1970-71, what

Wis your attitude about performamce objﬁéiives? Faculty members who

have a large number, of years teaching experienrce trnded to give (high)
(]

favorabie responses; faculty membe who have a los numbexr of years

L

teaching experience tended to give (low) unfavorable regponses; Item 2,

When the project was undertaken, how would you have rated your knowledge

of performance objectiv€s? Faculty members who have a large number of

years teaching experiehce,tendq@ to rate thelir knowledge high; faculty"
members who have a low number of years teachin:- experience‘ten@éh to

rate their knowledge low; Item 3, How would ycu rate the help. that was

\ provided during this project? Facul'ty members who have a large number

. »

of yeé%s.teaching experience tended to rate the help provided as oéing

kY

adequate; faculty members who have a low number of years tea;hing exper-

lence tended to rate the help provided as being inadequate; Item 7, " At

the conclusion of upgrading your syllabises, how would ;04 rate }our
T * .

>

atiitude about performancet objectives? Faculty members who have a large
e . *

number of years teaching ekperience tended to give (high) favorable
responses; faculty members who have a low numbe. of years teaching

axperience tended to give (low) unfavorable responses.

3

" One of the Opinion Poll items resulted irn negative correlation

h)

that was siznificant at the .05 level of confidence; Item 15, Do you

foresee any increased possibility for teacher-e -aluation through the

use of performance objecti?bs? Faculty members who have a large .= oer

1]
¥

Q l‘ . . [54 <
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of years teaching <xperience iended to give (low) Jnfav;rable responses; .
faculty members who have a low number of years teaching experience tended
to give (high) favorable responses.

Although these were the only five Opinion Poll itéms that

. ’

produced correlations that were siéhificant at the .05 level of confidence,

Item 8, How many times do you refer to your objectives in lesson preparation °

2

during che academic year? - produced a positive correlation thal is

) N . .
\ Doteworthy. Faculty members who have a large number of years teaching

experience tended to give responses which indicated that they referred

< -

R
.to their objectives in lesson preparation more often that the faculty

2

. members who have 2 low number of years teaching experience.

From this éompa;ison of negative and positive correlations between '
. B\, )
. faculty attitudes and the number of years of teaching experience, it would

. seem appropriate to say that facdlti members who have a large number of
. yearé teaching experience tended to give Chigh) favorable responses to

?he use, preparation, and function of performante objectives and faculty

members who have a low number of years téaching experience tended to

G

e, preparation, and function

-~ Y

-

> give (low) unfavorable responses to the us

of performance objectives.

x:




CHAPTER VI _ )
" (RECOMMENDATIONS

-
L]

The purposes of this study were to review the literaturé relative
to the preparation, use, an% function of Qerfqrménce objectives in instruc-.
tianal pr?grami,,to determ%ne what was happening around the country at ‘'
state levél‘reiative to‘the prepafation, use, and function of RFrformance
abjectives in Communipy Junior College instructional programs, and to
determine the attitudes of Percz.ola gunio£ College faculty toward the

preparation, use, and function of performance objectives in the instruc-

. ¥
tional program at Pensacola Junior Ccllege.
g

-

As a result of this study, the firsi worthwhile recommendation

might be to suggest that Pensacola Junior Cdl%ege faculty, particularly

k4

those who are negative toward performanéé-baSed education, read the

. H
»

literature sﬁrvey to become more knowledgeable in performance-based
education techniqueé! '

‘ The second recommendation, based upon the findings of meager or
no policy at state level arourdd the country concerning performance
objectives in Community ‘Junior College prog;ams‘and the lack of con-
sistenc} in directives, approaches,fanl'solutions to the concept'of
performance-based education, might be to suggest that’individual insti-
tutions assume the respohsibiliiy of addressing themselves t; this one s
measure of accountability, perfg;mance objectives, wherever possible.

Even though Pensacola Junior College, under the direction of the Vice-

President of Academic Affairs, has already addressed itself to this

" 39
' 46
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iy
measure Ol accounta£ility,‘campﬁglwide performance objectives; it wquld
be reasonable Fo state that a greater, more supbortive thrust is.needed
toward the pfeéardtion and use of p%rformance,objectives to "win over"
‘those faculty members who are opposed. Some ideas for movément in this
direction:might be synonymous with the reco&mendations growing out of the
| resules of the Pensaco... Junior College Faculty Opinion Poll which are;
delineated next.
" The third .category of recommendations, based upon the results of

the Opinioh Poll, involve administrators, faculty, and studerts at

Pensacola Junior College.
» .

Administrators should endorse teaching by objectives more strongly,

should hire new personrel with this as a qualification criterion, and

puy

should provide excellent and persistent iraining for Eepar{mentAheads

and deans and for new facﬁlty members, New facult& members who have had

no or flew years of teaching exper&ence are baffled by pérfqrmance objectives
and should be oriented. If department heads and deans do not undeﬁgtand

or accept the use of'performipce objectives, the;faculty who teach in

their schools or departments are in a frustrating position. ‘As expressed

. ‘.

by several faculty membérs on the Opinion Poll instrument, faculty members
who taught by performance ot jectives in one department were penalized for -
assigning excessive A's and B's. The faculty meﬁbers sta€ed that they
were "da&ned if they did, and damned il they didn't teach b& performance
objectives." The penalty was a low ;nnuai evaluation rating by department
head.

Since the Qean of Academic Affgirs supports performance-hased
education, other administrators must make clear in college policy their
endorsement of instruction by performance cbjectives, They should inélude

in pollcy statement a clear recognition of differcnces in evaluation

. d 7
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- s

philosophy as determined by the use or the non-use of perfofmancg objectives,
When pefformance opjectives aré clearly stated, the student knows exactly .
what he must péxform an& exactly how his performance will be evaluated.
If every student in a class meets ’K"grade critéria, then ;very s&udent
in tFe class‘has earneé his 'A.' If pyrformance objectives’;re not uéed,“

v
the. instructor presumably has a bit more latitude (even to the extent of
using his intuition) to assion grades ihat better fit a normal curve.-
However, to the insiructors who aée using performance cbjectives and are
consistently assigning A's and B's‘to all of their students, one appropriate
recommendation might well be that those instructors reevaluate the goals of "

f .

,their course. . . .
»

In addition to the evaluative procedures, however, if administra-

tors do not endorse the use of performance objec}ives, and some do not at

Pensacola Junlor College, it is logical to assume that.those administrators

respect. In support of this statement, Item 3 on the Opinion Poll - How

would you rate the help that was provided during the pruject of writing

nerformance objectives? - recelved the most unfavorable response of all

would not support their faculty in the use of performance objectives in any l
the nineteen items on the Opinion Poll. Provision for in-service training

to provide orientation for' writing and using performance objectives is an
. i

administrative responsibility. Some departments at Pensacola Junior Col-

lege receiveé no such orientation. Based upon this finding in ¥tem 3,
it would seem appropriate~to recommend that some provision be made to
instruct faculty members in the preparation and use of. performance objec-
tives.,

This recommendation for faculty orientation tc perfcrﬁanée 2b jec-
tivgﬁ,might even rcsuit in some much needed faculty ls*erchange: In fact,

oné other outcome of this study sugggsts a solution, iSpecifically, perhaps

il

: - a8



adapt to new conditions, and a commitment to interactions with one ..

. b2
the facvlty members‘in Exact Science and Vocational-Technical - the two C -

Y ’

disciplines who respoﬁded most favorably concerning their knowledge and
acgeptance of performance objectives - could bravely or altruistically

present their points-of-view at department meetimgs of the disciplines
s - \ '

who responded most unfavoradbly, Social Science’and Health Related.

The recommendation suggested here dependsupon faculties who concern them- )

selves with individuality, innovativeness, teamwork, flexibil. ty to .

another. ‘ ,
Speaking to the lack of faculty interactions, McGeorge .Bundy (19?0,

p. 545) has called the acadenic departments "the most difficult'question .

of faculty organizatz9n'that I know . . . one that I believe is more deep-

1 8

rooted and serious than most of the general issues of governance now so
. :

much discussed." Davlid Riesman has called academic departments - from ‘a .

source that the-writer cannot recall - a "scriolar's coﬁntry," and draws
the analégy of préféssors "cliﬁging to their depavrtments with all the
emotional fever of rampant nationalism,* Interdepa¥tﬁental sharing and
communication might, just might, among cther good.thingg, lend some credi-/

ALY N l‘

bility to perfofmance objectives in departments where they are not row

-

accepted. Such a Trecommendation would, hopefully, inspire the imaglnations,

Y .

not the defenszs, of Pensacola Junior Coliege educators and that as a result, ’
- *

some sharing re'ationships could be built that are truly collaborative,
’ N

not Jjust psuedo-friendly. j ‘o
Futher results of this Opinion Poll that reflect negqti&e responses

concerning the preparation, use, and function of peiformance :gfctives in
the instructional program suggest some reccmnendations to faculty members
who registered these unfavorable responses. Facult} members who

responded negativ~ly ahd based their negativism upod such statements as

29
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_consider what they are teaching.

. mendation for Pensacocla Junior College faculty members i- that they

. best ‘give it a try.’ . -

hperformance objectives mnake for robots instead o{'scholnrs" should

\,
\

latk critically at their performance objectives. F cult? members who

[N .

respguded-negatively and based théir‘(égatig;sm upon §uch statements
. ‘,,r' ! ( - . \
as "leavg 'us alone and let us get on§w1th the job of teabqing should
~ ! 3 'y »

¢ ‘
» the faculty member refuses, or

cangot putﬂinto,writ%en words, what he # doing and what he
N’ ¥ °

his stddents to do (no matter how agsthetic or intuitive nis teeching

é*pects i

goals may be), heaven help us all who identlfy ourselves as educa o;s.

r'd
»

Accountability that would medsure the product of educatiua requireé

the student .to show what hu\can do, and this requirement has nothlng

to do witH the 1nstructor 5 intuitive feelings about the student nor,

%

for that matter, with the studQnt s intuitive feellngs.” Whether this

kind of accountability measure is good or bad has been d«bated in

'Y

volumes. However, the requirement for accountability haz not diminished.

The fable of knowledge and professors has come tn an end because too
much change, too mUch knOdledge, and too many studenfs a.e expand1n€\

exponen.ially. Wgrren Bennls has repe®tedly stated that change is the

!

biggest threat that education faces in the 1970's, and most of us are

not coping with it adequately. Although teaching by performance ob jec-

tives would nrcessitate a change for manj”educators, one last recom-

Recomhendatlon conceraing perfcrmance objectives for the students

-

¥

i1s very simply put. Demand to know what the course requires of you and
how you will know when you have satisfied ‘these requirements - this is

what pef}ormance-based education is all about,

o
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CHAPTER V \ .. |
, SUMMARY STATEMENT . ‘
\
. . » By ) - . ° |
o ) .
c - ) Polly Godwin Einbecker

" N 1 ) . ‘

. As an instructor of the English language, a subject whgfe.many

worthy outcomes of teacﬁing and f%arning nust by necessity bve a blend
of the cogﬁiéivé and afkective domains, I subscribe to performancé—
based educatign. Performance objectives should bte written statéﬁents.
If this procedure of writing perforxmance stat;ments serves™o other
purpose than to help both the instruttor and his studénts to work

toward 4he same objectives, that is reason enough to. justify the etfort.

2

- ) If the instructor can dlearly state his go.ls,}he is better able
to select methods and-materials: for more applicable learning experiences
. R i .

for his studént%.‘.If the student knows gxactly what is expected of him,
\ .
he 1s better able to perform and*to benefii zrom the learning experience.

. v
»

I pelieve this might be called "knowin' where you;re goin'."

9

One of the most out-worn, yet. crucial, needs in education is for

A

courses and programs tnat 4111 provide ihe experiencé that meets the
v needs of the~studeniﬁn ﬂPeter Drucier stSXes, "Teachir 1is the only
. ma jor occupation of man for which we have not yet developed tbois that
make an average person capable of competence and performance.”
.~ N, The chant for accountability %r‘ educati‘on{ ié demanding that this °
qE}competegcy of performance be measur;ble. The product of education can

|

be measured. One possible measuremeént examined in this study is in

’ b e ' R
O N . [ ) .
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terms of what objectives the instructor and his student are trying to
L4 ]

accomplish and how they will both know when the objectives have been

' e

accomplished, , ‘ o

(3

LN

As 1s the case for all ‘change - and berfo:mfnce—based education
ié, fol\some, a ‘change - Pecessity usually dictatces priorttieé.
y <
&
Accountability is the necessity; the student, is the priori{; - elther

of which is sufficient reason to urge educators to give performancg-

based education a fair try.




e 4
-

REFERENCES

Baker, Eva L. "The Instructional Objectives Exchange:. Assistance
in Goal-Referenced Evaiuation.s Journal of Secondary Edu-
cation. Vol. 45, n. 4, (April, 1970}, pp. 158-162.

Bennis, Warren. Organization Bevelopment: Tts Nature, tOrigins,
and Prospects. Reading, Mass.: Addison Wesley Publishing
Co., 1949, p. 1. ” T

Bundy, McGeorge. “Accountability: A New Disneyland Fantasy." o
Phi Delta Kappan, Vol. LVI, n. 3, (November, 1974), pp. 176-280. \
a ' ‘

Bundy, McGeorge. “Were Those the Days?" D;ﬁedalus, Vol. 99, No. .3,
Summer, 1970. . ’ .

Butler, Lucius. “Performance Oﬁjeptives for Individualized Inotruc-
tion¢" -Audiovisual Instruction, Vol. 15, n. 5, (May, 1970),
Tp. 45-48, ' N

Cohen, Ed. "If You're Not Sure Where You're Going, You're Lliable
to End Up Someplace Elsé."- Media & Methods, Vol. 6, n..7,
(March, 1970), pp.. 39-42, - :

Dessfér, Norman, "Behhv;dral ijgé{ives + + . Something for Student
and Teacher." Journal of Secondary Education, Vol. Ls, n. 7,
(March, 1970), pp. 174-178. '

- ® -

, \ .
Eiss, Albert F. ‘'"Performance Objectives." The Bulletin of the

—

' National Association of Secondary School Principles, Vol. 54,
. n. 342, (January, 1970), pp. 51-57. -

S . ]
Good, Thomas L.; Coop, Richard; Dembo, Myron; Denton, John: Limbacher,
Philip. "How Teachers .View Accountability." Phi Delta Kappan, -
- Vol. VI, n. 5, (January, 1975), pp. 367-368. A

Harris, Seymour E. and Levensohn, Alan, Editors. Education and Public
"Policy.- Berkeley: McCutchan, 1965,

11. ﬂaggr, Robert T. Preparing Instructional Objectives. Palo Alto,
California: Fearon Pubyishers, 1962,

\
12, Martorana, S. V. Nova Lecture, Pensacola Junior College, January 1975,

‘ 13. McAshan, H. H. Writing Behavioral Objectives. Gainesville, Floricai
Florida Educational Research and Development Council, 1969.

14, Ojemann, Ralph H. ' "Should Educational Objectives be.Stated in
Behavioral Terms?" The Elementary School Journal, Vol. 70,
n. 5, (February, 1970), pp. 271-278.

e

L6
82

& -



N ' » ‘ . . '
‘ l T L ’ -, b'7u

' 15. ‘Strain Lucille B, "Behavioral Objectives: A Needed Perspective."

Tournal of Secondary Education, Vol, 45, n. 4, (Apr11 1970)
Pp. 182 184,

H

16. Sroufe, aerald E. "Nova's Ed,D.'Program for Educational Leaders-
i Looking Backward, Looklng Forward." Phi Delta Kappan,
Vol. LVI, n. 6, (February, 1975), pp. B02-505,

-

' 17. Tuckman, Bruce W. Conducting Educational Research. New York:
" - ° Harcourt Brace Jovanovich, Inc., 1972,

18. Wattenbarger, James I. Communlty and Junior Coll_ge Journal Vol. 44
n. 2 (d%tober, 1973), pp. 10-I2.

e
]
.




.
‘ ! -
. - » 4
/ .
.
. F
H
L A\ . »
{
. »
- - 1
. " =
b -
j e
L3
< . /
. d ',.4 . ~ ,
» > - 2t z /

* /

‘ s L ’

- ‘ st

" ) . Tt

- ‘ AFPENDE. A - o ’ x J

: : / it
. % A - .
. . L. CF BEQUEST FOR STATE LEVEL .
-\ PLANNING INFORMATION CONCERNING THE- ,
PREPARATION AND USE OF PERFORMANCE UBJLCTIVES P
. \, A
(
] ~—et
- )
~
N
*
\ ‘-h
v ) ) ’
- 5 r a,%:‘;; *

9]

48




ADDRESSED TO: . ‘ N

COMMUNITY J UNIOR COLLEGE . A

STATE LEVEL PLANNING AGENCIES

o _ . | .

May I ask your help in providing me with current and anticipated state
level planning information concérning the preparation and use of
performance or behavioral objectives for teachlng and learning in
community Jjunior colleges in your atate, Co
4
As a part of the couvrse requirement in the Nova Ed.D. Program, I am
‘conducting a study which directs ifself to what is happening around
" *4e nation (1n as many states as possible) with performance objectives
-1 edmcation at the state level. ,
I pave collected the ugsal histor1cal data on performance objectives and
I need data that 'would speak to current, immediate trends and future
pOSSiDllithS (predictive or planned) in the movement toward or away
from performance objectives,

General Guideline Questions: f

A. Are the state level policy making groups in accord with
individual community junior colleges (for or aéainst)
performance objectives?

2. 1s state level planning-requiring that” .community junior

col.ege faculty write and use performance objectives? N

3. Are community junior college faculty resisting the mandate?
L, Are there any litigations coming from policy cohcerning the
; rreparation and use of performance qbjectives?
) 5. In what essential ways does etffective community college
y operation depend upnn performance objectives?
6. How is the ctate level accelerating or deceleratiag the
movement toward or away from performance objectives? -
7. Which'officials, agencies, .rganizations are involved in
' policy, planning, or formulation toward performance objectives
v, in single community colleges, in multi-campus community N
colleges, in state systems community colleges, in reglonai

systems community colleges,,and at the Federal Government
level?

I would appreciate your sharing any information that night treat any or )
all of the general guestions listed above. The time limitations on this
.cuay prompt me to ask fov your quick reply to expedite my investigation.

If this’ finighed document, which 1+ill report the state level policies
concerning performance objectives, could be of any valu® to your agency,
I will provide you with a copy of the abstract.

Sincerely,

A A ’
Ms. P. Einbecker, Asst. Prof. - "
School of Career Development

Pensacola Junior College .
Pensacola, FL 32504 | !

o

’ i X
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APPENDIX B

COMMUNITY JUNIOR CCLLEGE
STATE LﬁVEL’PLANNING AGENCIES

WHO RECEIVED REQUEST LETTER ‘
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ALABAMA
State Department of Education

ALASKA
Division of Statewide Services

ARIZONA
Arizona State Board of Directors
for Commun1+y Colleges

ARKANSAS
Department of Higher Education

* CALIFORNIA -
California Community Colleges

COLORADO
.State Board for Commupity Colleges
and Occupational Education

>
CONNECTICUT ‘
Board of Trustees of Regional
, Community Colleges

DELAWARE
. Delaware Technical. and Community
College

FLORIDA
Department of Education
Division of Community Colleges

GEORGIA
Board of Regents
Univercity System of Georgia

HAWAII
University of Hawaii

IDAHO '
Office of Higher Education

\

5
ILLINOIS _
Il1linois Juhior College Board

INDIANA
State Superintendent, Office of
Publjc Instruction

IOWA . )
State Department ot Public
Instruction ’

KANSAS
Community Junior Colleges and
Teacher Education Sectiog

4

KENTUCKY
Community College System

LOUISIANA

Teachers Tducation, Certlflcatlon,
and Placcment, State Department

MAINE
Higher Education Facilities Commission

MISSOURI
Junior College Education
Division of Public Schools

MARYLAND <
Maryland State Board for Community
Colleges T

MASSACHUSETTS e
Massachusetts Board of Regional
Community Colleges

MICHIGAN

Higher Education PP&nnlng and
Coordination Services

MINNESOTA
Minnesota State Junior College
System

MISSIS3IPPI
Division of Juniocr Colleges

MONTANA

Cffice of the Superintendent of the
Public Instruction *

NEBRASKA i '

State Department of Education

NEVADA
State Department: of Education s

NEW HAMPSHIRE
Post-Secondary Vocational-Technical /
Education )




~—

A

NEW JERSEY <
Community College Program

NEW MEXICO
Board of Educational Finance

"NEW YORK

State University of New Yopk

NORTH CAROLINA
Department of Community .Colleges

NORTH DAKOTA T
State Board of Higher Education
OHIO )

Board of Regents

i

OKLAHOMA °
Stute Regents fur Higher Education

OREGON
Instructional Services
Oregon Board of Education
: t
PENNSYLVANIA \ _
Office of the Commissioner
Departnent of Education

RHODE ISLAND
Rhode Island Junior College

SOUTH CAROLINA

" South Carplina Commission on

" Higher Education

SOUTH DAKOTA -
State Department of Public Instruction

TERNESSEE
Tennessee Community Colleges
State Department of Education

TEXAS

Coprdinating Board Tekas College

and University System *

UTAH
Utah System of Higher Education

VERMONT .
Division of Teacher and Contlnuing
Educaticn Services

3 1

52

VIRGINIA
Virginia Community College System

WASHINGTON .
State Board for Community College
Education 2 .

WEST VIRGINIA
West Virginia Board of Regents

WISCONSIN
University Center System

WYOKING
Community College Commission
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STATE

ALABAMA
ALASKA
ARIZONA
ARKANSAS
CALIFORNIA
COLORADO
CONNECTICUT
DELAWARE
FLORIDA
GEORGIA
HAWATT
IDAHO
ILLINOIS
INDIANA

- IOWA

KANSAS
KENTUCKY
LOUISIANA
MAINE
MARYLAND
MASSACHUSETTS
MICHIGAN
MINNFSOTA
MISSISSIPPI
MISSOURI

~—

RESPONSES RECEIVED FROM
STATE LEVEL PLANNING AGENCIES

Page

“r

70

4

€1

*
These states did not respond to inquiry

STATE

MONTANA
NEBRASIA
NEVADA

NEW HAMPSHIRE
NEW JERSEY
NEW MEXICO
NEW YORK
NORTH CAROLINA
NORTH DAKOTA
OHIO

CKLAHOMA
OREGON
PENNSYLVANIA
RHODE ISLAND

SOUTH CAROLINA.

SOUTH DAKOTA
TENNESSEE
TEXAS

UTAH

VERMONT
VIRGINIA
WASHINGTON
WEST VIRGINIA
WISCONSIN
WYOMING

Page

71
72
73




- State Board of Directors for
Community Colleges. of Arizana

o
1333 WESTY JEFFERSON ROCM 123, \
PHOEIMIX ARIZONA 83007 -

18021 271 407

CHAIRMAN
+ MRS JANE DREES -
4t SULLIVAN
TAM) ARIZONA @ 3 ”~
- “mu counrv“ * - January 29, 1875

VICE CHAIRMAN
LESLEY BLANCHARD
* O 8OXy333e . *
WwEST SEDONA ARIZONA 88340
YAVAPAI COUNTY

SECRETARY
LLOYD L HANES
fox 27703
LAKE MAVASU CITY ARIZONA 98403
MOMAVE COUNTY

TREASURER <
ARNOLD P JELFFERS
€773 € TANUCE YERDE RO «
TUCSOMN ARIIONA 85713
PiMA COUNTY

MEMBERS

JOE ATMAR Ms. P. Einbecker*,‘ Asst. Prof. . ’
Tee coumTY School of Career Development
M e e T Pensacola Junior College
tosns o hrsents Pensacola, FL. 32504

SENJAMIN J COHEN
PINAL COUMTY

W ALAN DAY Dear Professor Linbecker: ¢

GREENLEE COUNTY

- B e ‘We very much regret that we do not have the staff

VOCATIONAL ZOQUCATION

© Lotmue counmr time to respond to your inquiry.

MRS ALICE LARRIVA
BANTA CRUZ COUNTY

MRS MERLE B PLATT
APACHE COUNTY

DON PRESTCN
GRAMAM COUNTY

JOSEPH P RALSTON
MARICOPA COUNTY

W P SHOFSTALL
€7 OFFiCID

STATE QUPT PUBLIC INSTRUCTION ‘ CGOP"P }:;. Hall

[

. DRLW SHUMWAY Executive Director

NAVAJO COUNTY

GEOAGE H YARD

COCONING COUNTY Gm/les he

GEORGE L +ALL
TxIcuTIvE DinECTOR

l{lC €2

PAFullToxt Provided by ERIC
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DEPARTMENT OF HIGHER EDUCATION

401 NATionAL Owp LINE BUiLDING s
LITTLE ROCK, ARKANSAS 72201

A ;
. . TELEPHONE:
David Pryor e
. 1441
GOVEANOR R Februd.ry 3, 1975 g;:-uu
X ' 371-1443
M OLIN COOK .
DIRECTOR . ; .

ERIC

Aruitoxt provided by Eic:

Ms. P. Einbecker, Assistant Professor ,

School of Career Development

Pensacola Junior Qollege

Pensacola, Florida 32504 ’ -

Dear Ms. Einvecker: . " '

Please accept my answcring of your questions and reflerring to them in
numerical order as you presented them,

l. Generally, the state level policy making groups and individua com-
munity college groups agree with the purposes of performance obj ctives. -
However, there has been no great discussion of them being required from
the state level, and there has been no formalized action-at any one school
to put all courses on that basis. '

2. No, not formally . )
3. Not applicable ' N
4. Not applicable

5. Obviously, effective commun’‘y colleg-. operation requires that one know
where one is going in order for one to know i1 one gzts there.

6. In our develgpmental situatinn the only state level involvement with the

quality and types of instruction hes been voicing our need and support for

the better forms of instruction. We have developed the requirement that

an institution be adequately comprehensive, and we have specified the func- -
tions which were visualized for a coramunity college. We make an annual
determination of comprchensiveness based on our adopted criteria for - -
comprehensiveness, These criteria, while in l‘ne with the movement - ward
performance objectives, deal with the total institution at the programn {evel

rather than instruction as such, &
B J LAMBERT JR HOW " 1D HOLTHUSF MRS CORLISS M HOWARD
VICE.-CHAIRMAN THAIRMAN » SECRE TARY
CROSSETY g'#,o ¢ CONWAY
HENRY GSUHWEND MARL R/ SMCKSON . FRED MA~DONALD
JONESBORO PA IAGOULD BR.NKLEY
C H MURPHY. JUR -t HAPRY PONDER SR HENRY SHREVE ’ JIM SNODDY

rAYEVTEVIRLE . VAN BUAEN




) .
7, Our community college system is a state/local.cooperative system
which includes state funding for operation,’local funding for facilities,
control of the institutions by a local board, and state lAevfel coordination.
Therefore, everybody is in' the act in poli~y: the Legislature, the Depart-
ment of Higher Education, the local board, the administrators, the faculty,
the students, and the local voters,

Sincerpty,

, - ~
x4 by
’ . Tdm Spen
' ‘ Assistant Director for
Community Colleges
TMS:vc )

@
bt 4

€4
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JOHN D VANDERIODOF G vernor

STATE BOARD FOR COMMUNITY COLLEGES AND OCCUPATIONAL EDUCATION

* 207 STATE SERVICES BUILDING - 1523 SHERMAN STREET - DENVER, COLOR/ ™ 7 80203
E]
' ‘ . .
M G LINSON DIRECTOR. . F DFAN LILLIE DIRECTOR
OCCUPATIONAL EDUCATION _ COMMUNITY COLLEGES
a € (303 982-3185)

BOARD EXECUTIVE SECRETARY
1303} @92-301t

January 28, 1975

Id - \
Ms. P. Einbetker, Asst. Prof. ' d
Schuol of Career Development .

Pensacola Junior College
600 .Parker Drive . ‘
Pensacola, FL 32504 § ,

Dear Ms. Einbecker: . ; &

“

In resporse to your letter of January 20, 1975 to Dr. F. Dean Lillie, State:

3 Director of Colorado Copmunity Colleges, Colorado is moving in the follow-

- ————l

ing direction in the impiementation of performance or behavioral objectives
in the two-year colleges. - ‘

‘ 5

Response to: General Guideline Questions

1. The State Board for Cormunity Colleges and Occupational Education |
which is the state Tevel policy making group for state system two- 1
year collieges has not declared itself as to being ‘for or against
performance objectives, however; it is a general feeling that per-
formance objectives are desirable in the development and operation
of” two-year college programs. . .

éu// The State Bcard for Community Cbi]eges and Occupational Eduraiion
is not demanding the two-year college faculties write performance
objectives.

3. There is no edict for the faculty to reiect.
4. There &re no Titigations eoming from these objectives.

5.  The essential ways that effective community-colleges operate depend-
-ing upon performance cbjectives, in my opinion, are how well the
objectives are p'lanned and written, how well the objectives are met
through instruction and how well the evaluation of the process is
carried teo completion. ’



A S

1 hope this information’will prove of assistance to you in your study. If I

59

Ms. P. Einbecker .
Page Two . . —
January 28, 1975 '

A~
%

¢

6. The staté is not moving in either an acce]erat1ng or ce]eratlng direction.
% in the implementation of performance objectives in the two-year colleges.

7.  Generally the formulation of policies for the implementation of perform-
ance objectives is not a high level priority for state officials,
agencies, or colleggs in Colorado.

‘e

can-be of further assistance, please do not hesitate to contact me.

Sincerely, . ‘ -
ERZARS ~' (j ‘(U—\

Jon E. Glau
Assistant Director ' > o,
Curriculum & Instruction

gc

€6



60

’ k DeErawanre TrcnNican aAxnp CoMmmMuNIitTy COLLEGE
P O DOX 897

DOVER, DELAWARL 10001, -

wf

, HOR /070 3021

. .

Office of the President

January 28, 1975

Ms. P. Einbecker :
Assistant Professor .

School of Career Development ) . 4
Pensacola Junior College i :

Pensacola, FL 32504 . . : )

Ms. Einbecker: : < ’

- Your recent request to Mr. Paul K. Weatherly, Pre51dent of
" Delaware Technital and Community College, was referred to
this office.

:

4
It is the mlssion of Delaware Technical and Communify College ~
to foster the student centered considerations as a major
activity. The . challenge and promise of the college lie in
its ability t® offer a viable altérnative to the more .con-
ventional versions of Higher Education. Conkequently, the
é * education at Delaware Technical and Community College is
striving toybe a multi-media competency bhased, systems "approach
to education.

N

- Our broad based procedural guidelines for ﬁ;:;Culum develop~

ment contain the following statements:///’{

1. A curriculum committee comprised of the Deans of
Instruction shall be responsible for the planning
and development of new courses, using performance
based strategy. This committee shall appoint such
standing subcommittees or specific program devel-
opment committ._es as they deem necessary.

There shall be continuous evaluation through a
variety of méthods. including follow-up stuydies of
. _ all programs to determine whether the ckills and
levels of proficiency acquired by the graduate
- are appropriate to the job for which the student
was trained.

Q . €. .
e .'

Aruitoxt provided by Eic:




/ Ms. P. Einbecker
January 28, 1975
Page 2 - ! .

5. Program and course outcomés shall be performance
based with, behav1orally stated cbjectives, matched

X

to students' needs as well as changing job .
requjrements.
- 4, Ch/ficulum development shall utilize well defined Af »

and spetific task and skiil analysis w1th related
evalugtion criteria.
k]
£ 5 The student evaluation system is based on, and
o . derived from the performance based curriculum, and
measures the level of individual performance in
terms of "can" or "cannot" meet course objectives.

oy

. 6. The overall objectives of a program shall be defined
by the capabilities (skills, knowledge, attitudes)
the student is to have when he completes the progn&g;ﬂ

N - 7. Every.effort shall be made to allow students to pro- '
gress at their own pace. When performance objectives
are met, the student should be moved on to new
challenges.

8. The committee of Deans of Instructidn shall develop,"
implement and be responsible for a preservice pro-
gram for, _all new instructors - part-time and full#
time. It is suggesied that a self-instruct,
individualized, multi-media course be developed. A
course that can be supplemented by group seminars *
and specific orientation with department heads.

The preparation and use of perfgrmance or behavioral ohjectives

dre operational throughout ouﬂrg

Slncerely,

g Schused
Ray 'G. Schweet
Curriculum Covrdinator

RGS/paj

€8

muiti-campus state-wide institution.
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smm OF FLORIDA

" DEPARTMENT OF EDUCATION

O s e Ton . TALLAMHASSEE 32304 Lee G: Herderson
Director
"Division of Community Colleges

‘6

' .
: Febrdrry 13, 1975
A ' s

‘

Ms. P. Einbecker
Assistant Professcr’
School of Career Development

S

Pensacola Junior College » &
Pensacola, Florida 32504 .
¢ -

Dear Ms. Einbe:ker;

D~. Henderson has asked me to respond to your letter of.Jdanuary 20
relative to the use pof performance objectives in community colleges
in F]or1da

To the hast of my knowledge the only requirement from the State is
associated with the implementation of the follow-up evaluation

syptem.  That system calls for the identiiication of the performance
which should be expected of people who complete the respective programs
of the community colleges and for-the evaluation of the performance of
{grher students- in terms of those expected perfonndnce objectives. A
copy of the guidelines for the evaluation system is enzlosed for your
.informgtion.

Recognizing that thic reply may not satisfy all your questions, I would
R ‘be pleased to discuss “he matter with you by telephone or respond in
' writing-if you prefer,

.

+ wWith very best wishes for your work in the Nova program, I am

Sinc v yours.
i

Myron R. B]ee

Cnief

Bireau of Program Support angd Services
MRB:k)c

fnclosure |




Office ot the Executive Director 4

:))

™ ' STATE OF [DAHO

-
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3

STATE BOAR‘D ¢ EDUCATION 63

614 W, State Annex #2
Boisn, Idaho 8372Q
(208) 384-2270

L4

s

Ms. P. Einbecker, Asst. Prof.
School of Career Develonment
Pensacola Junior College
Pensacola, Florida 32504

%sar Ms. P, Einbecker:

The State of Idaho does not have a central board or coordinatiny councii
for community junior colleges. Therefore, we do not collect the infor-
maticn you are asking for iu your survey or questionnaire.

1
You might want to.contact the two-year institutions directly. Their
addresses are as follows:

Mr.~Barry G. Schuler, President
North idano College
- Coeur d'Aiene, Idaho 83814

Dr. James L. Taylor, President
College of Southeru Idaho
Twin Falls, Idaho 83301

Dr. Henry B. Eyring, President

Ricks College

Rexburg, Idaho 83440
The first two colleges are public junior colleges with local boards. !
The last college is a private two-year college controlled by the LDS;

church.
We are sorry we cannot be of any further assistance. /

Sincerely,

@,&mg/@g@&w

B, Douglas Aims /

b




Rey W Brune, Chairman
‘Merlin Karlock, Vice Chairman
John Copley

Frank F Fowie

Toussaint L. Hale, Jr.

Mrs Carl H. Neyhart

'8
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LXECUILIVL SLORETARY
Fred L Weliman

MEMBLRS E

DIPULY SEC RETARY 1 OR FINANCE
Howard D Sims

©ASSOCIATL SECRLTARIES

- Jemes W Sandirs STA'\‘L OF 1L LINGIS Lawrence J Auten
Mrs Andrew Scort G RobertFDdt;nos

. . ~r John L Forbes

e o ILLINOIS COMMUNITY COLLEGE BOARD Ruchard L Fox

James M Howard
. LEGAL COUNSEL 544 1118 PARK FLACE William G Mathack
Donala Zeglis John J. Swalec, Jr.

ERIC

Aruitoxt provided by Eic:

SPRINGEIF LD, ILLINOIS 62718
) PHONE (217) 782-2495 ADMINISTRATION & PUBLIC

INFORMATION OFFICE
3 February 1975 :

N

Ms. P, Einbecker =

Assistant Professor ~
School of Career Development
Pensacola Junior College .
600 Parker Drive ’ -
Pensacola, Florida 32504 )

Dear Ms. Einbecker:

Your request'for information regarding the behavioral or performance
objectives for the State of Illinois has come to me for reply. The Illinois
Community College Board is a coordinating board and as such does not have
governing power over the 48 community colleges. The 48 community colleges are
org. .ized into 38 community college districts, each with their own local boards
of trustees and their own locally hired administrators. The administrators and
the local boards of trustees are responsible for any policy or administrative
procedures having to do with performance objectives. y

I am enclosing a copy of our brochure on community colleges which
lists the names and addresses of thLc community colleges on the last page.
Please feel free to write any of these colleges for information pertaining to

performance objectives.
Vary‘truly yours, )
i /‘\s " ﬂ’(’( 1A z ’ '
Richard L. Fox

Associate Secretary

3
RLF/db

Enclosure
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January 23, 1975

Ms. P. Einbecker, Asst. Prof.

School of Career Development

Pensacola Junior College ,

iPensaco]a, Florida 32504 ’ ;

"Dear Ms. Einbecker: : .

"The following is in response to your letter of January 20 '
1975: !

1. State Tevel policy making groups are promoting §

. performance objectives.
2. No. ) . ,/
3. NA
&
4. None yet
Y . 5. It provides a base for continuing foilow-up and

evaluation.

6. Probably doesn't affect basic institution intentions but
the positive attitude lends sanction to local activity.

7. The State Board of Education is a coordinating agency.

- Y j ’ 65
Ka..sas State Department of Education
(

Division of Continuing Education

—

Decisions of this nature are a local matter. The state °’

merely provides leadership and guidelines for action.

Tf we can be of further to you, please feel free to contact
this vffice.

Sincerely, ¢

T
O ) Jit

//Joe Miller, Director
<~ Community College Section

o JM:pm
ryey
(<




UN*VERSITY OF KENTUCKY
. COMMUNITY COLLEGE SYSTEM
; . R LEXINGTON KENTUCKY 40506

STANLEY WALL VICE PRESIDENT B January 29, 1975

’

Ms. P. Einbecker,  pAsst. Professor
. School of Career Development -
Pensacola Junior College '
Pensacola, 'L 32504 - "

Dear Ms. Einbecker:

This 1s an attempt to respond to the questions in your letter of
January 20. ’

(1) There is a demonstrated interest on the part of most people in the
University of Kentucky Community College System relative to the concept
of performance objectives. The approach is being made through working
- ' with faculty groups on improving the effactiveness of their instruction.
;

(2) There is no one at any level demanding that faculty write
performance objectives. Unless th:: faculty understands the concepts
and learn to use them little is achieved by their going through the
formality of writing objectives.

(3 and 4) No,

(5) Each of the -olleges have'been working on short range and long
. range plans for their colleée. This is being done by the faculty and
! administration of the college in an effort to 1dentify the significant
educational role of the college. Some colleges have involved as many as
150 to 200 lay people from their service area in assisting with this planning.

[ am not fully clear a3 to how you are defining performance objectives. From
your {irst question [ thought you were referring to them 1n the context of the
instructional program, however, 1n question six and seven it seems that you
wre concerned with objectives of a college or unit rathe- than the specific
objectives 1dentified with a course or instructional program.

Sincerely,

;/ j v " ' ]
Vo f‘*/‘( gx,(u}__ [/L( L.

Stanley ‘\Na;ll, Vice Preeident

wa for Community Colleges
ASHUART 15957 RHENDERLON AND C DUTHEA Y 1940 FLISABLTHTG AN AN PRESTORN L GRS, ot BODKIN (1TE L hGTO!
\‘1 TECHNICAL INSTITLTE, AND SOMERSET 1945 JEFFERVON 1767 HAZARD MADISONVILLE, MATLVY LE, AND PADUCAH, 1968
[MC COMMUNITY COLLEGE SYSTEM ESTABLISHED 1964

AN EQUAL OPPOSTUNITY UNIVERSITY
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A

, STATE OF LOUISIANA
LOUISIANA ‘COORDINATING COUNCIL

FOR HIGHER EDUCATION
P O. Box 44362, CAPITOL STATION
BATON ROUGE 70804

AREA CODE 504 - 289-5771

Januar& 29, 1975

Ms. P.AEinbeckcr, dssistant Professor
School of Career Development

Pensacola Junior College
Pensacoly, Florida

Dear Ms. Einbecker:

32504

Your letter to Dr. James Delee of the State EEpartment of
Fducation has been referred to this office for reply. There is nos
state level planning concerning performance or behavioral Ob_ectives

in community junior colleges in Louisiana.
has no junior college system,

Ms you may know, pouisiana

In addition to three 2~year branches

of universities, there is one comprehensive community ¢ollege, Delgado

Junior College.

Dr. Cecil Groves, the Academic Vice President of that

institution, may be able to answer your questions with respect to his
His address is listed below in case you wish to contact him.

college.

r

Dr. Cecil Groves
Delgado Juninr Colleqe

New Orleans,

Good luck with your study.

ATL:hdw-

»

o

Louisiana 70119

&

Sincerely,

Anne T. Lastilla
Research Associlate

~

67



“x 'STATE OF MAINE , '

Department of

Educational and Cultural Services =

AUGUSTA, MAINE 043230

3anuary 28, 1975

Ms. P. Eintecker, Ass*. Professor

School of Career Development

Pensa¢ola Junior College ' —om
Pensacola, Florida 32504 -

Dear Ms. Einbecker:

In response to your letter of January zO, at present there are only
3 community tolleges in Maine, as follows:
/ University of Maine av Augusta
Augusta, Maine 0k330

Bangor Community College
Bangor, Maine O44O1

York County Community College
195 Main Street .
- Sanford, Maine 0LO73 N

I have eicloded a list of postsecondary education institutions in Maine,
and I would suggest you contact them directly for further infcrmation.

Sincerely, .
’ P - )/'
%/’;ﬂg?_,// e
# Wayne H. Ross
Director

Higher Education Services

“
-
N

\.—-/
~J
9]

-
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CUSTOM HOUSE PLAZA
177 MILK STREET, BOSTON; MASS. 02109
Telephone: 727-2876 g

4

canuary o, 147,

LS. 2. Lineecker, Assbe Crofl.
v Cchool of Career Levelopnent
fensacola Junior Collegjc
Pensacola, FL 32504

pear .lu. _inoecler:

I will aneswer tie quesbions you as<ed on Jdunavorial Objectives as
vest I can, ac in your own case. Tiime linitations restrict the
anount of informiztion gathering we can wevelop in answer to M ..
ruestions: ’ ,
.
1. State Level Poliey aaxking groups are moving towards perform-
ance ovjectives as oue parto of & eeneral movement toward
accountabilit ;. The local communit; colleges support this
noveasent for those program arcas were performunce oojectives
can ve most clearly wefined.

<. Ctate level I'lannin; is not denunding that the faculty write
Performance Objectives at this time.

3. o
- ‘:40 .JO

5. Ag indicateu in our znswer in nuwaber one, we think the estab-
lishment of perforsance objectives plays an important part in .
\
|

.
establishing general accountavility concernin the use of Public
Funcs.

6. Vocalional Lducition Dunding requirec the development of erformance
Oujectives in carcer projramc whcen proposals are made. Qther planning
activities are also encouraging the movemenl towarc the uevelopnent
of perforuaunce objéctivies,
)

7. TheDivision of Occupational iwucation anc this office.

.
ulnPOTClj,

S S

rcon . 'yle

-

it

Lirector of Loucotional Plenning

ERIC 76 , :
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THE DEPARTMENT OF HIGHER EDUCATION

) 600 CLAPK AVENUE
JEFFERSON CITY MISSOURI 65101
14k 751 2361

January 24, 1675

JACk P TR 5,
JOMMLSICNER
]

HIGHER EDUCATION

0o

Ms. P. Einbecker, Asst. Prof.

. School of Career Develdpment .
Pensacola Junior College
Pensacola, Florida 32504

Dear Ms. Einbecker:

The only activity at the state level regarding performance objectives
is taking place within the Division of Career and Adult Education,
Department of Elementary and Secandary Education. This is basically
as a result of that agency's responsibility for vocational-technical
education at both the secondary and postsecondary levels. I suggest
you contact Dr. Frank Drake, Coordinator, Career Education, Department
of Elementary and Secondary Education, P. 0. Box 480, Jefferson City,
Missouri 65101, and reqdest a-copy of the State Plan which should
spell out their approach.

o eddr

Da]e C. Schatz, D1rector
Academic Programs

DCS/cf
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STATE BOARD OF EDUCATION 51&12 Hf ﬁenraska STATE BOARD OF EDUCATION
GERALD T WHI AN, PRESIDENT N T WALTER,LL MOLLER
® 0 @ox 303 112 wiET 30 sTREET

HASBTINGS @800 WAYNE 68787

(o1 -
Mas MARILYN FOWLER, VICE PRESIDENT ?epamm nf ﬁmm © WILLARD M WALDO

1904 PLUM CREEX LANE

T [1.1.3.1]
LERiNGYON ' as SHIRLEY A PSTERBON

. FRANK E. LANDIS AMELIA 68711

824 LINCOLN SUILDING cecil E. STANLEY J

LINCOLN 38808 F Y KNAPPLE

COMMISSIONER OF EDUCATION . 8608 PIERCE STREET

R..JERRY HARG)TT OMAHA 68108

100 SOUTH 18TH STREET N .
OMAMA €8102 233 SOUTH tOTN STREET LINCOLN 683508

January 24, 1975

Fl

Ms. P. Einbecker, Asst. Prof, - ’
School of Career Development
Pensacola Junior College
Pensacola, FL 32504

Dear Ms. Einbecker: ) ‘ v
I am referring your recent request for information concerning performance
objectives to the state office of our technical community colleges:

3
’

Dr. Robert Schleiger, Director
State Board of Technical Community Colleges
Century Court Plaza !

620 N. 48th

Lincoln, Ne 68504

I3
'

¥

-

’ - Sincerely yours, / .
/i//‘ < 'f/<“ / “, ’92/4“0‘”\“
, GERALD SUGHROUE, Admifistrator
. Manegement, Planning and ) s

Evaluation Services

oW
cc Ur. Schleiger

N

o A Y
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Office of the President
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’ Janvary 30, 1975

.

Ms. P. Einbecker

Asgsistant Professor
School of Carcer Development
Pensacola junior College,

[

Pensacola, Florida 32504 i “
]
Dear Ms. Einbecker
~ Thank you for your interest in the Community College DlVlSlon,
University ¢f Nevada Sysfem
Our Division does not utilize performance objectives. E
Please let me know if I can be of any additional assistance «
[ . . (
, : Sincerely yours,
“Leon H. Van Doren
Administrasive Assistant
to the President
TwW . ,
¢ ?
N .
i
5,
' » a1 .
Q 405 Mfush Avenue cho,‘!&e‘vada 89502 (702) 784-402]

:




Newell J, Pare
Comnussioner

"Pensacola Junior Collepe
- Pensacola, "Florida 32504

ERI

Aruitoxt provided by Eic:

\ Febrﬁary 5, 1975

»

*Ms, P, Einbeckery Asst. Prof, '

School of Career Development

Dear Ms. Einbecker: \ Ty

- L J

Your letter to Charles Green has'béen referred to me for a respodnse. You
are ‘aware, [ expect, that in New HampthlL the two-year postgsecondary insti-
tutlanq are of the Vocational-Technical College and Technical Institute types
with no transfer programs per se. .
The following responses are mv percestions of the situations here relative to
the items listed in'your questions: '
- . »
1. & 2. There is now no major effort to request that performahce objectivcs
be stated for each course or program, However, in as much as, each of the
programs is designed to prepare for employment, each program and each course
have implied performance objectives. There is state level support for the
dovenopnent and use of performance objectives in the futurc. There is now a
definite effort including staff development plans ‘to implement a lManagement
by Objectives program at the President's level. The ultimate goal is to have
this M.B.0. System applv next to Dean's level personnel and ultimately to the
faculty and ocher staff level, Further, there is-state and local institution
support for improving articulation with sccondary voca.ional schools to reduce
to a minimum overlap in common program areas.

At this point in time, tﬁe most obvious mechanism for achieving subject matter
articulation is to have both the secondary and the post-secondary faculties
include behavioral- -objectives in their program and course descriptions. A
proposal to develop 4 model in at leagt onc program area that is common to
secondarv and post-secondary institutions in a given peographical area has
been written but not funded. ‘

3. Facultv reactions are as such unknown since implementation ef the M.B.O.
(for faculty to include performance cbjéctives in programs and courses) is not
vet at their level. However, there are evidences that some will support with
enthusiasm since thev are already‘involved in' the use of performance objectives
in their ¢ourses,” On the other hand, some other facultv members who, sav, have
been heard to comment concerning the use of pé}formance objectives in their
classes have clearly indicated disapproval.

Duvision of
Post-Secondsry Education

Robert L- Brunelle STATE OF NEW HAMPSHIRE 163 Loudon Road

Deputy Commissioner _ DEPARTMENT OF EDUCATION Cancord, N.H. 03301

[
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4. At this peint, we would expect ne litipations and know of nene in process,

. ‘ %
5. The folloving assumes that vour question #5 is asking for the opinion of tae
responder.  In that context, I would sav that we have icl&ha management by objec-

tives including the preparation of administrative objectives in a measurable way
are and will continue to be needed to assist in thgedecision-making process.

, Included in our estimation will be the plans to previde for setting priorities,

evaluating results. assigning responsibilities to achieve most effective operation
. whether this be "in >ob assignments, dollars allotment, space allotment or similar
matters. . ’

In the instructional realm, we fcel that the use of performance objectives will
assist students in selecting programs, determining when they may bbst attempt to
" exam out " of a caqurse, improve articulation, [ocus faculty attention on what
their course is intended to achleve, improve grading or instructor evaluation of
students, assist in qettlng priorities -for personnel and equyipment needs, assist
facultv in self-evaluation, and assist Deans and department Chairmen in faculty
evaluation. The goal consistently being to improve instruction.
. L]

6. As noted in response to #1 and 2 above, the state office is first attempting
to provide its own personnel ( in large measure achieved ) and local institution
presidents with assistance including workshops in the M.B.0., method. The theory
is, that to work, the“process must be understood and practiced by the Chief Execu-
tive. It is the present objective of the 'state office and the president level
people to work in the 1975-76 sclhiool vear with deans' level personnel in staff
development and, hopefully, bv 1976-77 Division Chairmen and faCJlLy will be in-
volved in training in performancc objectives. . -
NSxmultancom,lv, throu;hout this period, wach local institution is being engourayeu
and provided with sone <upp§rt and leadership to develop a long-range institutional
and individual staff development program. It is our intention and hope that this
preliminary «ffort with faculty and administration will set the stage for the im-
plementation cemponent to implement performance objectives. -
a
7. In respowse td this item, please recall that we are primarily a State System
under the State Board of Educatioa and a Commisgibner. The initial formal efforg
started at the Commjssioner level but through committee operations invelved other
state personnel including some from the two-yvear institutions themselves. The
impetus, bv and large, is being providtd'bv this state office with policies and
practices being developed in consultation with local campus presidents,

~

Please f{eel free to write or call sheuld vou feel we could provide additional

informatton. | expect that ~our finished document could be of substantial assis-~
» N -

tance te us, and we would appreciate a copy of the abstract.

i
;

Sincerely,

/ o

/

A

iy
£ i teorge M. Strout, Deputw Chief
| i - Posﬁ Secondary Education Division

GMS:she ¥ ~

cc: Charles Green EDj_ ) ;
Q - . ) .
ERIC ’
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. DEPARTMENT OF
COMMUNITY COLLEGES
NORTH CAROLINA STATE BOARD OF EDUCATION

4 ~
RALEIGH 27611 ° “

’ January 30, 7975

T ’ . . -> . ‘ . /%&\&s-;.
- - 1‘ : ( ‘ '
. Ms. P. Einbecker > B . ' ' -
. Assistant Professor
School of Career Development
Pensacola Junior College

Pensacbla, FL 32504
~ Dear Ms. Einbecker: -

Dr. Fountain has asked me to reply to your, letter dated January 20, 1975.
My answers to your guideline questions are matters of opinion rather than
matters of hard fact.” Thé answers. are as fo]1qys:

1. The limited data I have seen and the discussions in which I
N have been involved suggest that instructional performance
"objectives are accepted and used by same faculty members at
some institutions in the North Carolina Community College
System. Cohservatively, there is the least limited obje¢tion
to their use.

. 2. Current state-level planning effod(; do not require the use \
of such performance objectives. /

3. The answer to question 2 makes this question inapplicible.

4. 1 am unaware of any litigation either for or against the use
of faculty performance qﬁ;ectives in this state.

5. In my own opinion, a case can be made on behalf of the use of
performance objectives, provided that their use does not become
doctrinary and highly prescribed to the point that they become
ends rather than means. (In other words, I believe it is
entirely possible to undo the potential good which might result

- from the use of performance objectives if they are required to
be used acros$ the board in all subjects and/or if the method of
writing them is highly detailed and prescriptive.)

. 6. I would say that the Department of Community Colleges is essentially
P neutral in regard to whether the use of performance objectives is:
accelerated.or decelerated. '

/ . o

s

Q i N Y
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Ms. P. Einbecker
January 30, 1975 ) - ¥
Page Two

Althougn the State Department of Administration is engaged at
an embryonic level in program budgeting, it could.conceivably
impenge on the use of instructional performance; in all »
ways, [ believe their use or non-use is up to the local bpu...ds,
administrations and facuities of the technical institutes and
community colleges in this state.

5
~~4

It 1s my observation that faculty members in a number of our institutions !
have for several yeers been developing and using performance objectives and
that they will continue to be used as considered applicable by the nractitioners.

{ hope this information will be useful to you.

Sincerely,
- . - ) .
F AN CL (- c—-—'c"é( (',7/47,/}7
B MANaE
Terrence A. Tollefson

Asscciate Vice President
Planning and Coordinatien

TAT :eh

CC: Dr. Ben E. Fquntain, dJr.

v




NORTH DAKO A 77
State Board of ]ligher Education

STATE CAPiTOL

BISMARCK

OFFICE OF THE COMMISSIONER January 28, 1975 223 8000 EXT 321

Ms. P. Einbecker, Asst. Prof.
School of Carecr Development
Pensacola Junior Ccllege |
Pensacola, Florida 32504 f

Dear Ms. Einbecker:

This 1s 1n reply to ycur inquiry of'January 20 relative
to planning information relating to community junior
colleges in North Dakota. Since those cclleges in this

- state are not under the jurisdiction of this B_ard but
are under the jurisdiction of the school boards of the
districts in which they are located, I suggest you contact
the following administrators of each: ‘

President Ralph Werner
Bismarck Junior College
Bismarck, North Dakota 58501

President Merril Berg
Lake Region Junior College
Devils Lake, North Dakocta 58301

Dean Garvin~Stovené
UND-W1illiston Center
Williston, North Dakota 58801

Sincerely yours,

Assistant Commissioner and
g Executive Secretary
LHN:aj

&3

By Narth Dakota Produdts™




OKLAHOMA STATE REGENTS FOR HIGHER EDUCATION

February 4, 1975

500 Education Buitding
State Capitol Compiex
Okiahoma City Oklahoma
73105

.Ms. P. Einbe er, Assistant Professor
School of Career Development
Pensacola Junior College
Pensacola, Florida 32504

Dear Ms. Eincecker:

The functions of the Oklahoma State Regents for Higher Education do
not include the development of guidelines for curriculum development.
The State Regents approve functions and programs and courses of study
at each institution in The State System, however, it then becomes the
responsibility of the individual institutions, their administrators

. and Governing Board to administer the programs in such fashion as to
achieve the objectives of the program.
In reply, however, to your inquiry regarding the use of performance or
behavioral <hjectives in community junior colleges in Oklahoma, at least

. one institution in the State, South Oklahoma City Junicr College, has

from its inception developed performance objectives for every course
in the curriculum. In addition, virtually every community junior college
in the State has utilizad behavioral objectives for one or more courses.
Such development is encouraged by the State Regents and is considered
by members of the staff to be a desirable objective for curriculum
develo, ument. ’

To my knowledge the movement toward the use of behavioral objectives has
not baen resisted by any significaut percentage of the faculty in the
various colleges, however, there are always thoge who are resistant to
change. There certairly has been no litigation arising from this question
and we do not anticipate such.

[ hope thzt this general response to your inruiry will be of assistance
to you. If we mav assist you further, please let me know.

Sincerely,

to the Chancellor

JEC/db




OREGON STATE DEPARTMENT
OF EDUCATION

942 LANCASTER DRIVE NE
SALEW, OREGON 97310

VERNE A DUNCAN .
Supenntendent Public Instructicn o Information (503) 378-3569

January 7?1, 1975

Ve

M5, P. Einbecker, Asst. Professor
School of Career Development
Pensacola Junior (ollege
Pensacola, FL 32504

Dear Ms. Einbecker:

Your letter of January 20 arrived in my
~ff{ice today.

. Several community colleges have been involved
in preparing programs on a performance objec-
tive basis,

3

I would suggest writing to Dr. Amo De Bernardis,
President Poctland Community College,
N 12000 SW. 49th Avenue, Portland OR 97719
; for further information.

Cordially,

. 1A

AL L
Carrol HeBroekert
Associate Suporintendent

Community Colleges

CdB:js

. |

MILT BAUM CARROL det A0EXKERT MARY HALL LEONARD KUNZMAN MASON MQUISTON
Adruniteati = Suppnrt Communiy Collsge Support

duratirn S
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SOUTH CAROLINA COMMISSION ON HIGHER EDUCATION
RUTLEDGSE BUILDING
1429 SENATE STHEET

coLumsla.s ¢ 2920

HOWARD H BOOZER January 28, 1975 TELEEHONE

~

Q

ERIC

Aruitoxt provided by Eic:

EXECUTIVF DIRECTOR 803/ 750-2407

Ms. P. Einbe.:er, Assistant Professor.
School of Career Development
Pensacola Junior College

Pensacola, Florida 32504

Dear Ms. Einbecker:

Dr Howard R. Boozer, cur Executive Director, has asked ne to
respond to your letter of January 20, 1975 requesting information about
state level planning concerning thte preparation and use of -performance
or behavioral objectives in community junior colleges in South Carolina.

4

At the present time, South Carolina has a dual two~year public higher
educational system. There are 9 regional campuses sponsored by the
Unfbersity of South Carolina. These regional campuses offer college
parallel programs and a few occupational programs.. There are also 16
institutions (technical colleges and technical education centers) which
are administered by the State Br-ird for Technical and Comprehensive Education.
Some of the technical colleges offer both colle;e rirallel and occupational
programs, while others are limited solely to occupational and vocational
education. - :

!

[ am forwarding copies of your letter and my response to Mr. Kenneth Kyre,
Director of KEducational Services Division, State Board for Technical and
Comnrehensive Education, Robinson Building, Lexington Avenue, West Columbia,
South Carolina 29169 and Dr. John J. Du fy, Associate Vice P-yvost for
Regional Campuses, University of South Carolina, Columbia, South Carolina 29201.
I hope that thtey may be able to provide information concerning state level
policies in relation to performance or behavioral cbjectives in insEi;utions
.ader their jurisdiction. -

~

Sincerely, ¥

- p]
' -
7y N R
/Y/La )w//(“ ‘ (/
{J;ﬁ’ 7/ .
Alan S. ¥rech
C Jrdinator of Research

“

ASK:

Il

&

|

!
i
’/
¥
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STATE EYARD FOR TECHNICAL AND COMPREHENSIVIE EDUCATION

Robinson Buiiding, Lexington Avenue, West Columbia, South Carghina 29169

Kd

February 10, 1975

CHARLES E PA_MER
XECUTIVE DIRECTOR

Ms. P. Einbecker, Ass’stant Professor

THE STATE BOARD School of Career Development
- Pensacola Junior College
OFFICERS Pensacola, Florida 32504

¥ W SCARBOROULCH IR
CHAIRMAN Dear Ms. Einbecker:
7r;n(.v J GAINES )
VICE LHARMAN Copies of your letter to the South Caroline Commission on
cuamcese oamen | Higher Education and Mr. Krech's response were referred to me.
SECRETARY I'm not certuin how much you know about the Technical Education
systé® in South Carolina. Briefly, the sixteen Technical Colleges -
and Technica¥ Centers under the broad governance of the State
MEMBERS Board for Technical and Comprehensive Education function as
’ o SCARBOROU I8 South Caronina's two-year.community college system. Tne State
Crarteston 5.C Board is an independent agency created by the General Assembly
wstCongresonat Dutect | with broad policy and funding powers. However, each institution

- wittiam a noncee | 1€ 1oca11y governed by an area commission.
Cirangsburg S C
Second Congressiongt Distrct

The Executive Dircctor for the State Board has a Central
TR e | Office staff of over 100 persons with offices located in
Third Congressional Drstrcct Columbia. I am Director of Educeticnal Services, one of six
macv. wanes | divisions of the Tentral Office organization. On behalf of
Irman © ¢ the Executive Directer, I am delighted to respond to your

Fo -th Congeass onal Distruct

1nqu1r1e‘ .
FRANCIS L RELL
. Fort Melt S ~‘V"* . . 3
Fiftn Congressional Distract 1. The State Board and the local area Commissions are in
JGHN © WELLATAN accord with the current trend to develop and evaluate curricula
oo o< - and courses against behaviorelly stated performance objectives.
% ng-rssional Distre
JON L BAUL i 2. Prid® to 1972, State evel planning encouraged faculty

Greenvda 5

s | to write performance objectives but as a result of a sweeping
wereeara owosra | MOdification of ail diploma and degree programs, the estqbl1sh7
Chavieuton § € ment of a systemwide catalog of approved courses and articulation
Aclar . gy . . . . .
1 with senior institutions, institutional faculty will be required
CYRIL ™ /SREE to write performance cbjectives.

Cote~gra 57
Suparintendent 2’ fucanon
) ExOttxio . 3. Based on the contact of my staff with institutional per-
W MILTON FOLDS spnne]] there appears to be no general uprising of the faculty
e Sraveram v | against this activity. In fact, the educati.nal administrators

evomeo | at the instituticnal level have created an atmesphere in which

4 ‘/ J
- &' tl !

ERIC .

Aruitoxt provided by Eic: -




Ms. P. Einbecker / .
February 10, 1975
Page 2

teaching faculty accept the writing of performance objectives as
an obligation consistent with the educational purposes of the
institutions.  Obviously there exists rarges of skills among
the teaching faculty but.she institutional and statewide in-service
activities ure designed to assis* them to write and implement per-
rormance objectives. As can be expected, Faculty memvers teaching
in the Humanities and Social Sciences are the most reluctant to
take on this task. As a generalization, 1t is my opinion that they
prefer to teach as they were taught.
{

4. 1 assume you meant "are theré any litigations coming from

these ot jections”. The answer is, not to my knowledge.

5. Effective community college operation probably does not
depend upon perfurmance objectives written by faculty. There is
certainly evidence that the process and evaluation of learning is
more effective when the objectives of learning are stated -in
easurable terms. This should be old hat to you if you have read
mach of the literature on Teaching by Objectives. IFf you are asking
whether or not performance objectives for all personnel functions in
a community college results in effective operation, the answer has
to be yes,insofar as the trend toward management by objectives is
valid.

6. Our system is accelerating the movement toward performance
objectives through the mechanism of our system catalog of approved
courses. The uitimate aim of this activity is uniformity in course
number, title, credits, catalog description and syllabus stated in
behavioral ternts. Local pedagogical processes, however, will not be
dictated at the stat: level. It should also be noted that state
funding for the institutions is based at the course level, and only
courses listed in the system inventory generate FTE's. Can you
think of any more efficient mechanism to accelerate the movement
toward performance objectives? Remember, 1 said efficient mechanism
not better mechanism.

7. Within our system, tnhe State Board, the local area commissions,

Erecutive Director's staff and institutio®d] personnel are all involved
in the development of policy, planning, and formulation of activities
related to performance oljectives.

Flease keep in mind that my resoonse refers only to activities

within the South Carclina Technical Fducation system. You will have to

contact Dr. Dufty reqgarding the current situation among the two-year
sranches of tne University of Socuth Carolina. [1f 1 can provide addi-
tional information, don't nesitate te ask.

ancijely,

'_‘/
;441
&L Yenneth kyre., Director
* Division of tducational
Services

KK/dt




.8 .
. ) N State of South Duakota
Regents of Education a " State Capitol Pierre, South Dakota 57501

16051 224.3455

Commissioner of Higher Education

- Membors Robert H Delorma, Ph D Governing Board for
John E tMatt} Sutton, Jr, President, Agor Black Hills State College
Leshie W Jensen Vice President, Hot Springs Dakoto State Collage
Celia Miner Secretary, Yankton Northern State College
John W tarson, Chombertamn South Dakoto School of Mines and Technology
H Llouren Lmwis, Sioux Falis South Duketa State University
Potricio K Mendel, Doland University of South Dokoto
Russell O Peterson, Revillp University of South Dokota ot Springfield

- School for the Deaf
School for the Visually Handicopped

January 30, 1975

"Ms. P. LC:nbecker, Asst. rProf.
School of Cuareer Development
Pensacola Junior College
Pensaccla, FL. 32504

Dear Ms. Einbecker: «

Dr. Barnhart, Superintendent of Public Instruction, forwarded your letter

- of January 20 to this office. We are responsible for all post-secondary

. education in South Dakota. :

. We can be of little help to you in your study because South Dakota has no
community junior colleges. We believe that this is because South Dakota
with its very sparce rural population already kas a four- -year college or
university i1n every community of the state large enough to support
a college of any kind. We do have a number of post-secondary vdcational
schools and most of our four-year institutions have also developed junior
college divisichs, but in the sense of the kind of institution your study Is
concerned with, we have none in South Dakcta.

| Slncerelq yours,

E 1,24;z»~“ /647)/‘(/“‘”“( ' ‘

"Dr. Francis B. Nickerson
Associate Commissioner for Administrative Affairs

FBN:mat

Q 53(} . - ’

ERIC
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Unordinating Board

TEXAS COLLEGE AND UNIVERSITY SYSTEM
PO BOX 12788 CAPITOL STATION
-AUSTIN. TEXAS 78711 '(5]2) 475+3413
January 30, 1975

H

Ms. P. Einbecker, Assistant #
Professor
School of Career Development |
Pensacola Junior College
Pensacola, Florida 32504

Dear Ms. Einbecker:

As Dr. Thomas Hatfield is no longer with the staff of the Coordinating
Board, your letter of January 20 has been referred to me ‘for response.

The answers to most of your questions may be condensed into a few words,
as there is no statewide planning regarding performance objectives for Texas.
cormunity/junior colleges. There is a legislative mandate to encourage
research into innovative and experimental programs, but this could nrut be
construed to mean advocacy of any one instructional~mode.

The forty-seven pubiic junior/community colleges™in Texas vary in the
degree to which they have implemented the use of competency bas.d programs.
I am enclosing a list of these colleges, with asterisks indicating those
which have developed fine p“ograms incornorating performance objectives.

The extent of utilization for these and other experimental modes of instruc-
tion is an institutional decision, and policy determination within each
institution resides in each co]]ege's board of trustees. '

I

Although there is no statew1de policy on this issue, I hope tnis 1nfor~

ration will prove useful. Thank you for fyour interest. [ -
’ Sincerely. / i 4
N R "/.’ L ‘/ -
- /_é/ﬁ{ %/{/(’4( ;e vat” )
Sheila C. Tesar, Ph.D.
Assistant Nirector '

Community Colle ‘e Programs
Progrum,development Division

jkh

Enclosure

r ’

HAMRY PROVENCE CHAIRMAN NEWTON ¢ TESHAM  VICE.CHAIRMAN JAT= ARTK. R ROBERT W BAKER, TONY
AUNILLA G ¥V BRINDLEY  UR MO O H ELLIOTY MARSHALL FORMBY M S JESS HAY , HARGLD O
HER'OUN JAMES P HOLL. RS D DS L W MFADIRS FaED H MOORE ¥ —HAMD § SLOCOME FAYNE £
THOMAS M MHARVEY WrilL WATSON W w:iaf AND SAM O YOuRG J® ’I(VONGYCN REEC COMMISSIONER
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600 Parker Drive
Pensacola, FL 32504

]

January 20, 1975 85
: \./h "
Or. G. Homer Durham, Commissioner . Ad N 1975 i
Utah System of Hcgher Education . X ’
. 136 East South Temple Street B SN
Salt Lake City, UT 84111 : ‘\<_ AN
i RN
~ I\
b Dr. Durham: \ 3 / = \e

May | ask your help in providing me with past, current, and anticipated
state level plannirg information concerning the preocaration and-use of
performance or behavioral objectives in community junior colleges in

: your state.

As a part of the course requirement jh the Nova Ed.D. Program, | am

- conducting a study which directs itself to what is happening around
the nation {in as many states as possible) with®erformance.qbjectives
in education at the-state level. :

i have collected the usual historicai date on performance objectives and
| need < ta that would speak to current, immediate trends and future
possibilities (predictive or planned) in the movement toward or away from
perf9rmance objectives. )

<

General Guidesdine Questions:

- [A,f7abnmy> .1. Are the state level policy making groups and individual community
junior college groups in accord (for or against) performance.

s objectives?
i ﬁ)o—' 2. Is state level planning demanding that community )unlor*college
faculty write performance objectives? e
// . Are faculty rejecting the edict?
ﬂ%@ k Are there any litfgations coming from these ObJeCtIVES?
Te - 5. In what essential ways does qj_ggj;xe_commun¢1¥hcnll§qe operation
P ' depend upon performance objectives?
JELAQMJ?Lé. Huw is the state level: accelerating or decelerattng the movement
) toward or away from performance objectives? *

. 6‘;J:Z]§:J7nn7p&4.. Which officials, aagencies, organizations are involved in policy,

planning, or formulation toward performance objectives in

lmdaa> ;:»L single commurity colleges, in multi-campus community junior
colleges, n stats systems junior colleges, in regional systems
04£w7 a KX community junior colleges, and at the Federal Government level?

i would appreciate your sharing any information éhat might treat any or
all of the general questions listed above. The time .imitations on this
studv prcmpt me to ask for your quick reply to expedite my finished product.

If this finishea document which will compare the state level policies -
concé?ning cerformance objectives cduld be of anly value to your agency;—
I i1} provide you with a copy of the abstract ™

X Sincerely,

//‘“f«// M'-'l«au’tﬁ/w {M 'ﬁ&»f«&.
’)’ufznré /\?"‘ /.é.;e'ckéﬁ/?rof

School of Career Development ¢
Q ) L%;1é§ 627““11 Pemsacola Junior Céllege
= Pensacola, FL 32504 ] )
(- 42?-75'
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£
600 Parker Drive /
. w N Pensacola, FL 32904 1? o .

- January 20, 1975 E? 86

Mr. John C. Mundt, Director

State Board for Community College : .
Educakioq’

319 East\7th Avenue

Olympia, 98504 ,

A
Mr. Mundt: - ‘. ;; 3 4 . «/”’;
May | ask your help in provid?ng me with past, current, and antiviéated
state level planning inférmation cgMcerning the preb@ration and use of
perfarmance or behavioral objectivey in community jubior colleges in
your state. ™ j
- . h
. ] As a part of the course requirement in the Nova EG/D Program, 1 am
. < conducting a study which directs itself to what IS happening around 5
"fﬁ. the nation (in as many states as possible) with perf rmance objecsives
in education at the state level.
9 . .
I have collected the Usual historical data on perfsriiance objectives and
. | need data that would speak to &urrent, immediate trends and future
/ possibilities (predictive or planned) in the movement toward or. away from

purformance objectives. ////

Dearr P . ’

General Guideline Questions: -

Has not beon Are the state level policydmaking groups and individual community

;gg;:szztlastzk<r" junior college groups in accord: (for or against) performance
policy 1502 . objectives?

N ‘;/,/""‘““ 2. s state level planning demanding that community junior college
e e faculty write performance objectives?

& ‘s swj;?“ er hu” Are faculty rejecting the edict?

adwunt&h‘kws b Are there any litigations coming from these objectives?

j%&}%%g?”’ “am Gd‘*;§>;> In what egsential wavs does effective cémmunity college operation
depend upon performarce objectives?

How is the state l¢vel accelerating or deceieratunq the movement
toward or away freh performance objectives?

Which officials, agencies, organizations are involved in policy,
plannlnq, or formulation toward performance otjectives in

single community colleges, in multi-campus community junior
colleges, in state systems junior colleges, in regional systems
community junior colleges, and at the Federal Government level?

m-L g} \“
m‘cg

ud
\:sln l\ﬁw KW*(Z
S , .nd
P”"W’ soch o asis.
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o' |$cbu-ulb "ﬁ
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Id appreciate your sharing anv infurmation that might treat any or’
of the gener:! questions listed above. The time limitations on this
tudy prompt me to ask for your quick reply to expedite my finished product.

Av\ 50()\

€ Qasw.aws\s If thisLinished document-which-will-comparc the state level policies

at distcehen concérning performance objectives chTd\EEEBf any value to your agency,

of e 17 | will provide you with a cony of the abstr

an{l (WUSJ‘S \\\ L ———————— - ““}t\__ >, &/pr .
Sincerely, ﬁj

Koo G

ka&&) Z)IQADJO? (;yldbﬁA% //4225:” { ég;Z//

Slate Loard - j

O G <LALAC. G Ms. P. Einbecker, Asst. Prof.

,‘nwwukmuﬁj 0 D School of . cer Development
' Pensacola Junior C&llege

Penshcola, FL 32504
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- APPENDIX D

. ( : PENSACOLA JUNIOR COLLEGZ OPINION POLL INSTRUMENT {
DESIGNED TO DETERMINE

THE USE, ACCEPTAKNCE, AND FUNCTION

OF PERFORMANCE OBJECTIVES IN THE INSTRUCTIONAL PROGRAM - ’

AT PENSACOLA JUNIOR COLLEGE

e
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88

PJC OPINION POLL (ADH%NISTRATORS AND FACULTY)

' ‘ FPlease &ake just five minutes ncw, underiine your response tc each of -
the 20 items on this poll, and return to P. Einbecker, Bus. Ed. Dept.
(self-addressed on back side). If you were not employed at PJC in 1970-71,

I would still appreciate your responding o ail applicable items.
Thank y~a very much for your help - I need '100% response.,

1. When you undertock the writing of syllabuses for your courses in ‘ -
- 1970-71, what was your attitude about performance objectives?

A. unfavorable B. neutral C. favorable

2. When the project was undertaken, how would you have rated your knowledge
of performance objectives? ’

" A. norne . B. iimited C. extensive
- 3. How would you rate the help that was provided during this project?
* A, less thaﬁ.adequate E. adequate C. more than adequate-

} ™~ N
4. DNow, four years iater 1974-75, what is your attitude about writing®
perfermance objectives for your discipline?
hY

{
A. urfavorable B. neutral C. favorable

5. Do you believe that you should up-grade. your syllabuses, as you have

been required to do; to reflect changes in the content and structure
of your courses?

A. unfavorable B. neutral C. favcrable

v

6. At the conclusion of up-grading your syllabuses, how would you rate
your knowledge of performance objectives? '

A. none B. limited C. extensive

7. At the conclusion of up-grading your syllabuses. what was your attitude .
about performance objectives? .

A. unfavorable B. neutral .C. favorable

8. How many times do you refer to your objectives in lesson preparation
during the academic¢c year?

3 \
A. none * B. few C. mahy .
9. What effenct hdawtho writing and up-grading of performance cbjectives had
. on your exam preparatlon?
A. negative effect B. no effect C. positive effect

10, What effect hds the availablility of performance objectives had on your
teaching methods? . )
N
A. nesative eifect 3 B. no effect R poa\¢1v~ Cect

-

Q -

ERIC ~ e ’ T~




11,

12.

14,

15.

16.

- N (A .
What effect hac the vriting and up-grading of performance objectives
had on your undcvstanding of objectives in your courses?

A. negative effect B. no effect C. positive effect

Have performance obJectLves encouraged exploratory use of materials,
methods, or cr;terlon measures”? -

A. no - B, neutral C. yes

Have performance objectives caused you to focus myre upon the student
than ugun your subject field?

A. no B. neutral C. yes

Do you forsee an increaced possibility for studeni-evaluation
through the use of performance objectives?

A. no B. neutral C., ves

ﬁ

Do you foresee an increased possibility for teacWer-evaluation
through “the use of performance objectives? '

A, no B. neutral C. yes

~ /

-

Do you feel that per+©rmance obJectlves help you to improve your -

sclection f objectives and thereby improve the quality of skille
being mastered by the studenfts'> . . “ -

» 4 ’ -

A
B. neutrak C. yes . .

A. no

Mo you Teel that the value of perforuance obJaptlve% 15 iIn afry way equal

. }oithe gire and effort that you spend in.preparatiorand up- grading hem°'

4 2
¥

C yes .
+ ‘\,\! -
Do you belleve that the Jrltlng;and_gpfgradlny of performance f
objectives should be a voiuntary decision by individual faculty members°

4. no QB. neutral

M

e

- < ' N
1 “ E. neutral C.fno ! )
’ : \

A, yes

19., Do you bellieve that the w-lting and up-grading of perfaimance ObeCtheS

20..

l

houlh be abollohed altogether as another educational fad?

. . ! ; !

A. yes : + B reutral C. no B

. k "~ ¢ .
. i . . ’ . AT -

Where do you telieve that the mandate for performance cvjectives originates?

*

A. individual institition . B. state lévzl C. national lovel ’

ADMINISTRATORS ‘ FACULTY MEMBERS

%

&
Degrees you hold
Numrar of years

Degrees-you hold
Number of years

P S,

AT T
experience experience

Teaghing /’ - " Tenching - _
AdnigiotratAve ‘ Adminiciritive
Miajor Teaching Fleld ~ __ Major Teachlng Field R
A il’t 'l © t ish t ke v g
ny additional cOmments you wish to make -
Yy Y : - e g

. . . .
58 :l

B

4 A S
W S
&




APPENDIX E

TABLES REPORTING THE TABULATED RESULTS OF SIMPLE CORRELATION STUDY
DESIGNED TO DEI'ERMINE
THE USE, ACCEPTANCE, AND FUNCTION
OF PERFORMANCE OBJECTIVES IN THE INSTRUCTIONAL PROGRAM
AT PENSACOLA JUNIOR COLLEGE
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9l

ral Response
rable Response

MEAN RESPONSES -

1.00
2.00
3.00

verezble Response

il

il

TABLE I
Disciplines Represented vs. Faculty Attituldes

N=163

Opinion Foll Items

Exact Lang. Social | H
Science & FA Science | R
N=26 N=27 N=13

ealth
elated
N=32

Voc.

Tech.

N=41

dalt
mu
N=24

it >
o H

N (0

When you undertook the writing of syllabuses
what was your
attitude aveout performance objectives?

for your courses in 1970-71

2.03 1.67 1.38

1.54

When the project was undertaken, how would
you have rated your knowledge of

performance objectives?

1.73 1.67 1.54

How would you rate the help that was

provided during this project?

1.58 1.41 0.92

1.41

Now, four years later 1974-75, what is your
attitude atout writing performance objec- 2.69 2.33 2.23

tives for your discipline?

2.09

Do you believe that you should up-grade
your syllabuses, as you have been required 2.88 2.78 2.77
to do, to reflect ~hanges in your courses?

At tne conclusion of up-grading your syl-
labuses, how would you rate your knowledge 2.65 2.22 2.15

of performznce objectives?

2.19

2.25

At the conclusion of up-grading your syl-
labuses, what was your attitude abtout

perfornance objectives?

2.85 2.15 1.92

laNy

.13

2.00

How many times do you refer to your
objectives in lesson preparation during 2.73 2.56 2.31

the academic vear?

2.38

254

2.42
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TABLE I - Continued

Opinion Poll Itenms

Exact
Science

Lang.
& FA

Social
Science

Health

Relate

[ RV h

Voc.,
Tech.

A11

-
. +
Ts

Zert

What effect has the writing and up-grading
of performance objectives ha21 on your exam
rreparzuion? :

2.85

2.67

2.23

2.4

2.52

10.

what eff:zt has the availabii_ .y of perfor-
rance objectives had on your teaching
nethods?

2.31

2.54

11.

What effect has the writing and up-grading
of performance objectives had on your
tnderstanding of wvour course objectives?

2.31

12.

Have performance objectives encouraged
exploratory use of materials, methods, or
criterion measures?

2.96

2.33

1.92

2.19

13.

Have performance objectives caused you to
focus mors upon the student than upon your
subject field?

2.65

2.11

2.00

7.0

2.00

29

=4
£

Do you fcresee an increased possibility
for student-evaluation through the use
of perfoiriance ubjactives?

2.€9

2.46

2.00

AV]

.21

Ny
N
[0 0]

1s.

Do you foresee an -Increased possibility
for teacher-evaluation through the use
of performance objsctives?

2.25

N
\w
—

16,

Do you fzel that performance objectives
help to Improve the quality of skills
being maistered by the students?

2.30

2.3>

0o
\w
Q0

17.

Do you feel that the value of performance
objectives in any way equals the eflort
that vou expend in vreparation of then?

2.85

2.15

1.92

2.25

Ny
N
=

Do you telieve that the writing and up-
grading of performance objectives should
be faculiy menmbers' voluntary decision?

1.69

1.26

1.69

)
N
N

Do you believe that the writing and up-
grading of performance objectives should
be abolished as another educatlonal fad?

2.65

2.08

aV]

o
N
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TABLE II

RANK ORDER OF MEANS - Disciplines Represented vs. Faculty A*+i+udes

Lowest Rank = 1
Highest Rank = 6

Opins Poll Tt Exact Lang. Socia.. Eealth Voc., Adult
pin-on Yoll ltems Science | & FA  |Science |Related | Tech. | =a.
1. When you undertook the writing of syllabuses . e
for your courses in 1970-71, what was your 6 i 1 3 5 2
attitude about perfornance ovjectives? )
2. When the project was undertaken, how would e .
you have rated your knowledge of 5 4 1 2-tie 6 2-tie
perfornance objectives?
Z. How wouil you rate the help that was
provided during this project? &% 3-tie 1%? 3-tie 5 >
L. Now, four years later 1974-75, what is your .
attitude about writing performance objec- € 4 3 1% 5 2
tives for your discipline? _
5. Do you btelieve that you shculd up-grade N ox
your sylliabuses, as you have been required o) n‘ 5 4 1 3 2
to do, to reflect changes in your courses?
6. At the conclusion of up-grading your syl- . -
labuses, how would you rate your knowledge 6 3 1 2 5 L
of vexrforrance objectives?
7. At the ccnclusion of up-grading your syl- . ‘s
labuses, what was jour attitude about 6 Ly 1 3 3 2
performance objectives?
6. How many tires do you refer to your . .
objectives in lesson preparation during 6 5 1 2 i 3

the acadenic year?

* Hi-~hest ** Towest

Q
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TABLE II - Continued

Opinion Poll Items

Exact
Science

Lang.,
& FA

Social
Science

Health
Pelated

Vece.
Tech.

Adult
Ed.

ng and up-grading

What effect has the writing
es had on your exam

of performance objectiv
preparation?

i
S

10.

What effect has the avallability of perfor-
nance objectives had on your teaching
methods?

¥

[}

11.

Wwhat effect has the writing and up-grading
of performance objectives had on your
understanding of your course objectives?

* %

™

12.

Have performance objactives encouraged
exploratory use of materials, methods, or
criterion neasures?

3-tie

Yave performance objectives caused you to
focus more upon the student than upon your
subject field?

¥* 3%

1-tie

Do you foresee an Increased possibllity
for student-evaluation through the use
of perfornance objectives?

¥

Do you foresee an increased possibility
for teacher-evaluation through the uce
of performance objectives?

¥* ¥

Do you feel +that performzwce objectives

help tc improve the guality of skills
beins rasitered by the studentg?

¥

17.

Do you feel that the value of performance
oojectives in any way equrls the effort
that vou expand in prevaration of them?

¥* X

18,

Do you telieve ihat the writing and up-
grading of performance objectives should
be faculty merters' voluntary decision?

¥* %

[N

19.

Do you believe that the writing and up-
grading of performance objectives should
be abolished as annther educational fad?

¥* ¥

Q

IC
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TABLE

CORRELATION COEFFICIENTS -
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II1

Degrees Held vs, Faculiy Attitudes

\\\\\\\ Degrees Opinicn \\\\\\ Degrees Crinicn
Nesztive Correlztions T High and Low Positive Coirrelations Eigh and ¥igh
Desrees  Opinion T~ Cegrees Cririon
£ £ r
Low znd  High Low nd Low
Correlaticns c¢f Responses to Crirlion Foll Itens

Opinion Poll Item

0

to Nurmter of Decrees Held

1. Wher you uniericck the writing of syllatuzes
for your ccurszes in 1G670-71, what was ycur
attitude zto.f rverfcrmance chlectives?

€
2. Wh=n the prcject was underizxen, how would
you have rated your knowlzdge of
performance cobiectives?

-0.001

3. How wculd you rate the help that was
provided during this project?

L. Now, fcur years later 1974-75, what is your
attitude =2tout writing perfornance ot jec- -C.116
tives for your discirline?

5. D0 you belicve that you should up-zrade
your syllatizes, as you have teen reguired -0.115
to do, to reflect chanwes in wveour ccurses?

4 - P £, P T ~

. At the cencluslon of up-grzilinz your zyl- *

zruz2s, how we.ldd you rate your mnrulel_ce -0.1%4
m of rexrfcrmnze ot iectlives?

7. At the conclusicn of up-srziing rour syl- .
latuszes, what was ycour attit.de atco.t -0.177
verformance obdentives?

8. Hew many times do you refer to your
objectives in lesson preparation during -CL.09
the aczdenic vezr?

* Zignificant at the .05 Level

O

102
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TABLE 1Iv

FANK ORDER (F CCRRELATION COEFFICIENTS - Degrees Held vs. Faculty Attitudes

e Degrees Opinion

Narative Correlztions llIIIII High and Low

Degrees Orinion

Low and High

Positive Correlations AHHHH“ 3

Opinion Poll Itens

Whern you undertock the writing of syllcbuses
for your courses in 1G67C-71, what was your
attitude ztout perforrance iectives?

od
xwmnﬁjmeoumowzwmcw,“-(ww
you have rated your kncwledge
verformance chliectives?

How would you rate th: help that was
provided during this pro ect?

104

-]

Now, four years later 197:-75, what is your
attitude arvout writing performance objec-
tives for vour discirline?

——

11

Do you tel
your syllatuses
, tc refle

10

15

Pcsitive Correlation

lotis=s, rnew woill you rate your ¥now se
of parfcr~-nce ¢hienti
7. At the conclusion of up-grading ycar syl- 16 t3
I . 16
lazuces, what was yecur ztti_cde atout 1€
£ iyvre IR S,
rerinr—ance objantiveg?
8. Hew nany times do you refer to your
a
objectives in lesson prsparation daring S
the zcademic vear? P
* . ** - . .
Highest Lowest N -tive Correlation
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TABLE IV - Continued

93

Opinion Poll Items

R..ak Order of Correlations of Responses to
Opinion Poll Items to Number of Degrees KHeld

What effect has the writing and up-zrading
of performance objectives had on your exam
preparation?

~1

10.

Wha' effect has the availatility of perfor-
mance objectives had on your teaching
methods?

N

11.

What mMHDOd has the writing and up-grading
of quH nance otjectives had on you
unisrs wwnm of wvour coirse ob ti

13

Have performance odgm;awemm encourag
exploratory use of maierials, methcds, or
criterion neasures?

18

13.

Have performance objectives caused you to
focus more upon ‘the student than upon your
subject Tield?

14,

ncreased possibility
h the use

Do you foresee an i
for student-evaluation throug
of verfornance objectives?

15.

Do you foresee an increased nossitility
for teacher-evaluation through the use
of performance objectives?

Do you feel that performance ot jectives
jnww to inprove the gquality of skills
= nastered bv the owLW¢nw ?

19

el that the value of performance
s in wny way equals the efrort
exrand in prevazriticn of then?

16 tie

Jo you believe that the writing and up-
grading of performance objectives should

be faculty menters' voluntary deciszion?

Do you believe that the writing and up-
grading of performance objectives should
be atclished as another educational fad?

12

Ve 1

O

1c5
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TABLE V

CORRELATION COEFFICIENTS - Years of Teaching Experience vs. Faculty Attitudes
- Years of Experience Cginion \\\\Mm ars of Experience
Nezative Correlations High and Low Positive Correlations ~ Eigh and
///I/ Years of Experience Opinion Yezrs of Experience
Low and High Low and
Correlations of responses to Opinion Poll Items
Opinion Poil Tte to Number of Years of Teaching Experience
1. When ycu undericok the writing of syllatuses .
for your courses in 1970-71, what was your C.231
attitude about perfcormarnce ot jectives?
2. When the project was undertzken, how would
prej *
you have rated your krnowledge o €.300
perfornance ot jectives?
3. How would you rate the help that was
provided during this procject? €.319%
4. Now, four years later 1974-75, what is your
1
attitude atout writing performance objec- 0.120
tives for vour discirline?
5. Do you telieve that you shoild up-crade
your syllatuses, as you hav: been reguired 0.039
to do. to reflect chances in vour ccurses?
6. At the conclusion of up-gsrading your syl-
latizes, how wo.ld you rzte ycur kncwleige C.100
of perfcrmance cbisctives?
7. At the cenclusicn of up-grading your syl-
latuses, what was youar z2ttitade zbouat 0.1°4
’ v
rerforrance crlectives?
8. Hew many tires do you refer tc your
ovjectives in lesscn prepearation during C.120
the academic year?
* .
Significant at the .05 Level

10E

O
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TABLE V - Continued

Opinion Poll Items *

Correlations of
to Number of

Responses to Cpinion Poll Itens
Years of Teaching Experience

100

#hat effect has the writing and up-grading
d

of perfornance otjectives had on your exam -0.013
rreparation?

10, What effect has the availability of perfor-
mance objectives had on your teaching 0.(54
methods?

11. What effect has the writing and up-grading
of perfornance ot jectives had on your -0.038
undsrstanding of veur ccurse cohijectives?

12. Have perforrznce otjectives encourazed
explcratery use of materials, metheds, or ¢.(39
criterion measures?

13.

Have performance otjectives caused you to
focus more upon the student than upon your
subject field?

0.083

14,

Do you foresee an increased possitility
for student-evaluation through the use
of perforrance cbjiectives?

-0..02

15.

Uo%ocwowmwmmwzMSOHmmmmwwomm
for teacher-evaluation throusgh ¢
of perforrance ot jectives?

*
-0.150

=
ON

rerfornance ot jectives
wrm)swpwd%owmwwwpm
w

cing magtered by the stidentce?

Aarzloen o

17.

Jo you feel that the value of perfcrrmance
F
¥y way equals the eflort
e

-0.039

19.

[STp]
(0]
[
[ate]
4

i
i
Q
(@]
@)
[
Ca,
(4]
Q
(—’-
H-
<
o]
0]
n
joy
O
o
H
jo%

as ancther educaticnal fad?

-0.023

O
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TABLE VI

_ RANK ORDER OF CORRELATION COEFFICIENTS - Years of Teaching Experience vs. Faculty Attitude
O 3 I3
— Years of Experience Opinion \\\\.«mw rs of Experience Opin:
zzative Correlations _— High  and Low Positive Correlations High and High
IIIII/ Years of Experience Crinion Illlwmem of Experierce Crpini
Low and High Low and Low
Rank Order of Correlations of Responses to
Opinion Foll Iters Opinion Poll Items to Xumter of Years Teaching Exp.
1. When y undertook the writing of syllabuses
fer HouH courses in mﬂo -71, Tww Was your 9 {posi:ive)
attitade ztoat performance ot jeciives?
2. When the project was undertaken, how would
FPTrog ( itive)
you have rated your knowledge of 10{positive
duHﬁowJ,J)m ot jectives? %)
3. How would you rate the help that was <
provided QcHrsm this project? 11(positive) s
L. Now, four years later 1974-75, what is your
attitude atout writing perfornance objec- £ tie Aﬁompaw<mv
tives for vour discipline?
5. 2c you btelieve that you should up-grade e
your syllatuces, as you have teen required 1 tie Awomwﬁw<mv
to do, tc refleci chanrzes in vour cources?
6. At the ccrnczlusion of up-sraling your syl-
lazices, how we.ld you rate your kncwliedse 5 (positive)
. cf perfcormancs ok fentives?
7. At the conclusiocn of up-grading your syl-
latuzes, what was your attitude atout 8 (positive)
rerfeormance ot jectives?
8. Hecw many times do you refer o your
objectives in lescon preparation during € tie (rcs itive)
the acadenic year?
* . ¥* % . .
» Highest xx LoOwest Negative Correlation
Highest Lowest Positive Correlation
o=h
1
mp
@ (LR
1 : ol “ A}

|



TAELE VT - Continued

Opinion Poll Items

Rank Order of Correlations of Resronses to

Orinion Poll Items to Number of Years Teaching Exp.

What effect has the writing and up-grading
of performance objectives had on your exam
prenaration?

3%
1 (negative) *

What effect has the availability of perfor-
mance otjectives had on your teaching
methods?

3 (positive)

What effect has the writing anr pp-grading
of perforrmance ctjectives had on your
wndersto-dins of your cource oblectives?

=2 1930 PR S5

5 (negative)

Have performance objectives enccuragzed
explorztory use of naterials, methods, or
criterion measures?

*%
L tie (positive)

Have performance objectives cauzed you to
focus more upon the student than upon your
sub ject field?

L {positive)

Do you feresee an increased possibility
for student-evaluation through the use
of performance objectives?

7 (n ative)

Do you foresee an increzsed pos
fcr teacher-evaluaztion threoug
of perfermance otiectives?

8 AzmeﬁM<wv*

Do you feel that performance obj
hel mprove the guality of s
C.tered by the students?

f A S
jogs e

2 {negative)

1 th. the value of performance
in any way equals the effort
z¥xrend in precvarati

Jo yc
tiec

that NAY

ion of thenm?

3 (negative)

10S ANGELES

JUL

3 |1975

R

~

NGHOESE FO
INFORMATION

—

Do you telieve that the
rading of performance obj
be faculty menters' voluntary

UNIVERSITY OF CALI.

6 (negative)

CLEAR!
IWNIO

Do you believe that the writing -nd up-
grading of performance objectives shculd
be abolished as ancther educaticaal fad?

b (negative)

Q
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