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ABSTRACT

A holistic and teleological approach to
individualized PL instruction is proposed as a possible universal
pedagogical theory. The following guidelines are offered. Broad goals
and specific operational objectives should be defined, and’
performance testing devices developed. Each student®s particular
psychological aptitudes and physiological and cultural
characteristics must be discovered, and the psychosocial uniqueness
of each language should be recognized. The student can then be
offered a choice of goals and tests compatible with his or her
aptitudes, characteristics, and interests; orn this basis, overall
instructional and interactional strategies can be planned. Individual
learning paths should be assessed according to the performance of
conmunicative tasks. Finally, the instructor should remain flexible
at all stages and, together with the students and the administration,
involved in a continuous process of self-evaluation and renewal. As
students should learn how to study on their own, it is felt that
programmed materials would be most helpful. Specific references are
made to "Basic French.®™ (Author/AHM)
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JATIORALIZING INDIVIDUALIZESH INSTRUCTION. EOUCATION FOSITION OR POLICY

Altﬁough partly repeating or paraphrasing ﬁhat has already
been said or written about what individualized instruction
should be, I will try to use a rational apjroach or simply
good old fashioned common sense to emphasize some aspects of
individualized instruction which have been somewhat neglected.

USING A HOLISTIC AND TELEOLOGICAL APPROACH

First of all and at all times, one must keep in mind that
self pacing, introduced by some teachers who had been reminded
of Procrustean practices, is not synonymous with individualized
instruction. If I don't want to 1ie in bed, it does me very
1ittle good that you give me a bed with a length apmropriate
to my size.,

Although, recently, various iesative reactions have been
voiced against individualized instruction (Disick:1975), there
is only one thing that is wwrong with truly and completely in -
dividualized instruction. It is too dificult to achieve and,
therefore, discouraging. Otherwise, it is the only possible
ﬁnivareal pedagogical theory because it is holistic and tel-
eological, which means that it recognizes that each individual
has unique innate aptitudes which combine in a unique entity
moving toward particular goals of self realization mostly under
the extrinsic influence of environment and the intrinsic inpul se

of inner motivation (Miedzielski:1973a), Truly individualized

instruction recognizes that different individuals wamt to reach




different goals; therefore, ideally, we should provide for
each of them a different instruotional system (Niedzielski:
1970b).

DETERMINING BROAD GOALS.

To begin with, we need to determine the pwrposes, goals
and objectives of FL education. Although generally neglected,
the purposes of all areas of edqucation should be similar: to
help the student become a better member of every social group
he belongs to.Through foreign languaces he may play a role in
the largest group‘of all: the international scene. But, if he
wants to communicate with foreign people, he must understand
their values, their attitudes,- their g@lichés, their taboos.
Effective competence includes the knowledge that a form, while
gra;mmtically correct, is culturally not acceptable and not
used (Rubin:1975). In fact, language is a social activity and,
as suwch, it gets its meaning from the context in which it is
used (Khubchandani: 1973).

But to live in any society, one must make a living., This
point is being stressed, possibly overstressell, everywhere by
students, teachers, organizations, and othdr officia) institu-
tions, under the name of Career Education (Lippmann:1974;
Rolland:1974). Possibilities far goal individualization on the
basis of centers of interest for which language is a tool are
extremely rich and can be tremendously rewarding. When the lan=-
guage teaching mrofession realizes and implements this cor;cept,
international cooperation will become greatly enhanced as a
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Any subject matter may always be divided a la Descartes,
whether it is a seemingly passive skill like listening (lNie-
dzielski:1975b), a social skill 1ike situational conversation
(Niedzielski:1971), a creative skill 1ike composition (Nie-
dzielski:1972) » @ sensorimotor skill 1like phonetics (Nie—.
dzielski:1973p), an aesthetic sense like literary appreci~
ation and criticism, or a set of skills necessary for cross
cultural perception and non verbal communication (Niedzielski:
1975a). ,

DEVELOPING PLXFOR:ANCE TESTING DEVICES

The rationale for developing performance testing devices
ahead Of time, i.e. before instruction begins, is that the
students will know exactly what linguistic and cultural be-
havioxr they'must reach and master and how their achievement
will be measured. ALlthough probably not always possible, teach-
ing to the test provides constant, mractical, non subjective
means to evaluate the students' learning mrocess. This is
particularly essential when students acquire the knowledge

outside of class through self instruction.

DISCOVIRING BACH CGTUDZNT'S PARTICULAR PSYCHOLOGICAL APTITUDES
In individualized instruction, even more than in convention-

al mass instruction, one must know how one's students are

able to learn and how they do learn. lany attempts have been

nade but, with two or three possible exceptions (Bracht:1970;
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claser:1972 and especially lMurakamis1974), they have gen-
érally remained either inconclusive or impractical because
they tried to find out which individual possesses a more Or
less general language aptitude, instead of looking for what
particular gifts or aptitudes each individual is endowed with.
This lacuna should be remedied; and, already, some pedagogues

are collecting information on various qualities exhibited by

- language learners succesful in their present instructional

systems (Rubin:l974; lueller & Elton:1975). The analysis of
these qualities should lead to the description of correspond-
ing aptitudes and later to the writing of particular psycho=-
linguistic aptitude tests., Various sociopsychological tests
already in existence could be utilized as 8 point of depar-
ture ; the dominant characteristic of instructional systems,
including the teacher's personality and apmroach, would be
analyzed and correlated with each student's particular apti-
tudes as well as his or her performance after a certain amount
of training in the gilven system.

That is the apmroach I have chosen with the Illinois Test
of Psycholinguistic Abilities slightly modified and expanded
4o extend its validity to the high school population age and
t0 group the particular abilities in & manner paralleling the
natwral order in the language acquisition process: perception,
imagination or association, memory and motcr skills (Niadziel=-
sk1:1975c ). Altogether nineteen subtests are used. Two meas-
wre two types of perception - auditory and visual; six, mostly

based on association, evaluate three types of imagination-
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aesthetic, semantic and grammatical; nine attempt to devernine
Live types.of immediate and retentive (medium and long term)
memory-- auditory, visual, manual or sensorimotor, semantic
and grammatical; finally two subtests nrovide information
about manual and verbal sensorimotor aptitudes,

As indicuted in its name, the ITPA seeks to discover and
determine psycholinguistic abilities; these are only & subset
of possible psychological traits which may influence an
individual’'s learning of a foreign language. Two individuals
may be endowed wi¥h similar psycholinguistic abilities and
yot reach completely different levels of achievement. For
instance, those stud.nts may differ in their drive towards
perfection. This desire influences the mode of learning
further, as it contributes to the student's seii-image and
his or her general personality traits, such as introversion
or- extravarsion, causing him or her to loarn better in a
directive or non directive atmosphere, in & well organized
audio-lingual class or in a loosely structured workshop
(Politzer & Welsa:ND; Tolitowsl®:l974).

RECOGNIZING EACH STUDENI'S PHYSIOLOGICAL AND CULTIRAL
CHARACTER ISTICS., |

It 1s a well observed fact that age 1is an importent
factor in language learning. On one hand, younger persons
are physiologically more flexible, which gives them a dis-
tinct advantage in acquiring new sounds and in adjusting

to new situations; on the other hand, they are less mature
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and less endwrant, which limits theixr cognitive hierarchies
and their attention spen,

Insufficient recognition has been given to cultural dif-
ferences in learning styles. Depending on their socio-econ-
omic background and the values or attitudes prevalent in
their culture,or subculture, students perform better in a
large group situation or in individualized setting. In some
societies, listening until the entire code is absorbed and
th;m speaking is the preferred form of learning; in others,
successive apmroximation to native speech works better; while
in still others, rote learning is the most efficient strat-
egy (Rubin:1974).

ACKNOWLEDGING AND IDsNTIFYING PSYCIIOSOC IAL UNIQUENESS OF
LANGUAGES.

As mentioned above, lanzuage is a social activity. wWhether
used by a poet, a politician, a bus:‘lnessman, an engineer or
& mother speaking to her young child, its mrimary function
is to communicate ideas~- unilaterally, factually or sym-
bolically, but always in a pa.rtict&gr ;x;liannar, more or less
subjective and alvays culturally determined. BEach language
is at least the resultant of maﬁs' geograpnical, historical
and other sociocultural forces which have determined the pri-
vate loglc and the lifestyle of lhe community using that
particular language.

The mrelinguistic semantic relationships among lexical
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categories may be universal, but their linguistic or struc-
tural remresentations depend on particwlar cultural logics
and thus vary from one language to anoti.er, sometimes from
one situation to another.

When such sociolinguistic differences are explained, it
becomes easier, within each laiguagze system, to understand
grammatical peculiarities and to accept cultural reactions.
If these differences did not exist, language teaching or
learning would be much easier and could be fully mechanized;
machine translation would also be much more feasible. low-
ever, they do exist and they cannot be ignored without im-
punity. It is utopian and erroneous to believe that the sane
structwral analysis and/or the same pedagogical technique
will work for all langcuages,

OFFER ING BACII STUDLNT A CIIOICE OF GOALS, OBJECTIVES AND TESTS.

After having assessed useful goals, objectives, tests,
and individual aptitudes, we may suggest to the student a
chodce of several fields or careers, which he should be able
to learn with greater facility. The ideal might be to show
him exactly on a videotape what he will be able to do at the
end of his journey and at certain stages,

It his psychological aptitudes, his physiological and
cultwral characteristics permit it, he showld be encowraged

to choose long-rans~ educational goals, which will help him

to develop a well~- rounded personality. Being the most refined




linguistic expression of any community , literature is most

useful here as it nay serve to relate individual and cul-

tural particularities with human universality.

PLANNING OVERALL INSTi:UCTIONAT, AND INTERACT IOMAL, STRATEGIES

Almost per necessity, tlere exists, im most PL learning
situations, a dichotomy Letween the instructional phase ,
esgentially linguistic, and the subsequent interactional phase
during which the knowledge acquired during the first phase is
applied in culturally meaningful situations. A different
learning strategy must be devised for each phase, in such
& manner that it will attract the student. However, rather
than saying that "if it is attractive, it is pleasant and
easy" one should probably say that "if it easy, it becomes
attractive and interesting".

But how can we ensure that a task is easy? Vlell, there
are sew'reral vays. One is tlmomqﬁgé?x}i error,i.e. through ex-'
perimentation, by Zilvinz the student the occasion to learn
a&nd perform part of the task using various modia (Niedzielski:
1970a, Sinclair:1971, Asherd al:1974); another one, favored
by many communication specialists, is to bombard the student
with the materials to be acquired more or less simul taneously
through as many media as possible: oral, vritten, pictorial,
manipulative (Carroll:1966,104); a thir® one would be to know
what particular aptitudes the student possesses and use the one

or more media utilizing best the student's abilitics (Mueller:
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1971, Rivers:1971).

As an example of instructional strategy considering the
individual learner's aptitudes and learning styles, I wot
like to quoie at random some passages from the Preface o The

second Edition of Basic Premch (llueller, Niedzielski:1974).

Each student is an individual with different gifts and
aptitudes; therefore you must work out the learning strategy
which is most efficient for you. Suggestions are¢ made based
on what is known about foreign language learning.

1.Students vary greatly in their ability to¢ hear and re-
member speech. Some can quickly identify new sounds and into-
nmations and imitate themee.... Others have difficulty and
need visual mrops." (Niedzielski, Schmitt:1975).

ees Therefore :

a. Those who have a good ear and memory can learn without

seeing everything in nprint. ...
L. Those whose ears are less sharp need to make a greater
effert in developing the ability to hear and remember.

They will achieve it by:
-~ simultaneously readingy the materials heard on the tape;
~-- checking each response with the printed confirmation

answer" .

In a version of this book I am greparing for the teaching
of French to speakers of Polish, I am adding simple pictarial
semantio remesentations af all conversations and of some bgsic
struwtures; but it is perhaps just as advisable to have each
visually minded studcnt contribute his own visual aids. This
additional activity further individualizes the cowrse and
enhances the student's memory oé the contents because he of she
remembers the thoughts that went inte the creation of the prop
(Niedzielskis1974):



w2, Students vary greatly in the amount of time needed.

5. Students vary in their mode cf learning.

a~ Some students can learn without many explanations.
Others, however, need to understand the language nrinciples
before they can practice the sentences, Therefore, detailed
explanations are given with a test after each point. The test
will determine whether you understood the rule a not. These
tests are called Exercises.

be All students need further practice for each point of
grammay. Two types of drills are provided".

In shart, t%s student can choose between pattern drills-
depending on repetition -~ and cognitive drills-- based on
creative use of language both in the recognition, and pro--
duction, of sent..ies and their application in conversation,
Both modes may be mixed in various proportions ito suit the
student.

Since in the interactional phase the student must commu-
nicate with other students, 1ike in a display session, ac-
tivities performed in groups of all sizes should be emcour-
aged. Within those groups, cooperation among the students
must always be .the leyword (Wigelkowski:1973, passim), whether
it is called jigsaw (Aronson & al:1975) ar strip story.

ASSESSING INDIVIDUAYL LPARNING PATHS .

Even going through all the preliminary steps mentioned
above does not guarantee that the student will reach his final
destination, lkeny obstacles may still discourage hdm. He muy
worry about his progress if {the target seems too dlstant; he
may become uninterested because his mativation is not rein-

forced by frequent enough opportunities to display what he has

1
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already accomplisiied (Niedziels%i:196<) or to practice what
he has learned (itubin:1974).

At least two devices can help to reinforce the student's

self confidence: frequent testins and indenendent learning.

Both are inherent in self - instruction, where the student
is taught the principles of rational thin%ins and scientific
methods, observing facts, ewmitting hypotheses, verifying
additional facts and consltructing systems —- without which,
filexibility and continuous indenendent learnin~ are mrovably
impossible (Gass & all:1972,42).

In turn, two techniques rove essential to facilitate self-
instruction: pro/raminc and co-itextual learning. Both are used

in Basic Fremch (Jueller & Miedzielsi:1974) and Intermediate

Prench (Mueller ¢ al:197¢). They develop in each student some
habits essential not only for languace learning but also for
6ross cultural perception and communication, and indispen-
sable for solving any tyne of nroviem. These traits may be
called guessing (lacmamara:1973), inference (Rubin:1974),
association (Stern:1973) or ~eneralization .
gBLAINING PMLE7T Tw

The same qualities of flexibility and continuous independent
learning which are found desirable for the students must be
practiced by the teachers, 'there is no shame in admitting a
mistake and even the besi teciniques are not universal. Thus
it is imperative to remain flexible at all stares and, together
with the students and the aduwinistration, involved in a con-

tinuous process of self - evaluatioa and renewal. It will
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make swre that the goals of the entire nrcgram, its accon-
plishments, its resources, its activities, its spirit and
atmosphere remain adequate in kind and in quality, in the
eyes of all the people concerned: public, legislature,ad-

ministration, students and teachers.

University of llawaii Hemri Niedzielski
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