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SUMMARY

Su'Pervised self-instruction in critical languages on American
college Ampusesgoes back a decade to the first experiments with
this apprda" to learning'other languages at Kalamazoo College.
Beginning in 1966, this approach was expanded on a titalewide basis
in colleg(sin New York State, And in 1969, the program was again

I expanded on a national basis in an effort to determine the potenti,a1.-
ities of and limitations to self-instruction in foreign languages
through examination of factors such as student motivation and language
learning aptitude, the roles of the campus coordinator of self-
instruction, thelariguage tutor,,and the outside examiner, and inLer-
institutional cooperation.

Some 45 colleges and universities from Maine to California now
offer opportunities for learning other languages to their students
through the supervised, externally assessed self-instructional approach.
In 1971-72, over 1,00C students were enrolled in self-instructional
language courses at these colleges. Sufficient experience has been
accumulated to demonstrate that this method of language learning works
on a large number of geographically diffuse. campuses loosely coordinated
through a program structure which provides some profess!nnal guidance
and advice on techniques, study materials, and examiners, and which
serves as a_source of inexpensively reeeoduced language study Materials.

4 to

Fxperience with this project has also established that

1. StAent rillotivation is a far more important factor
than, language learning aptitude;

2. "Successful" campus programs of selfinstruction
require an able and nergetic local faculty member
committed tO this approach to language 'earning
to serve as campus coordinator;

. Language tutors must be carefully screened, oriented,
and supervised, 'especially during the early stages
of their roles as tutors; 0

4, External -examine, have a vital "technical assistance"
or troubleshooting function to perform, in addition
to assessing individual student progress and maintaining
academic standards.

Problems, of course, remain to be solved. More attention will need
to be given to developing stanriardized levels of achievement and graduated
courses' of study beyond the introductory level. Ire some languages,
instructional materials, especially for self- study, ark! less than satis-
factory. The pool of exp'erienced examiners will need to be enlarged as
the program continues to grow. And more experience needs to 'beo aq5umulated
with different materials and examining techniques in self - instructional .

programs in the more commonly taught Wtstetil European lareages ih whcch
interest is just beginning to emerge.
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INTRODUCTION

Amid all the current rhetoric about the need for reform in

American colleges and universities is one recurring thcile--make

students more responsible for their own education. Typical of much"

of the rhetoric about diverse aspects of contemporeify society which

we inflict upon ourselveS, the correlation between verbalization and

resulting action is very low.

One striking exception to this melancholy state of affairs is

the program of self- instruction in critical languages.* Here is a

genuine innovation in language learning which is organized around the

central proposition that the individual student should have primary

responsibility lor what he or she learns. The self-instructional

language program,has another singular ateribute. Unlike many other

educationally worthwhile innovations which are so costly that they.

cannot be sustained without continuing subsidy, self-instruction is

fully competitive in economic terms with conventional language

instruction.

"Self-instruction" as a method of learning another language is

% certainly not new. Indeed, it may be the o}dest method of all,slong
used by travellers, merchants, and misSionaries, and in.more recent

times, by anthropologists. But the approach described in this report

and involving a supervised program of self-instruction with external
assessment of student pertormance goes back only a decade to the U.S.

Office of Education-asSisted experiment conducted by Professor Peter

Boyd-Bowman at Kalamazoo College in 1963-65.

The successful experience on one campus le4 to the'secohd stage-

a cooperative statewide effort to introduce self-instruction in critical

languages simultaneously on a number of campuses in New York, beginning

in 196,6. Supported by a grant from the Carnegie Corporation, to the
Regents of the University of the State of New York which was administered'

through the State Education Department's Center for International
Programs and Comparative Studies, this effort was based on the academic
leaderShip of Professor Boyd-,Bowman, who moved in 1965 from the faculty

. of Kalamazob College to the State University of New York at Buffalo

The cooperative character of self-instruction in'foreign languages
was extended still further iniits third stage, which started in 1969.

Under the auspices of the Council for-Iritercultural Studies -d Programs,

(formerly the National Council of Associations for International Studiesj,

an organization of a dozen regional associations of some 400 colleges

*) "Critical languages" refer to those languages, primarily used in
Asia and Africa, knowledge of which is considered important to the
United States under the terms of Title VI of the National Defense
Education Act and which are rarely taught in American colleges and

universities.
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Nr\ across the United States, the self- instructional program in critical
languages was undertaken on a national scale. The Institute of Inte'v-
national SChdies of the U,S. Office of Education again provided
financial assistance, along with continued Carnegie support.

This report'describes.the effort to expand the program on a
R national' basis, and by doing so, to learn more about the potentialities

of and limitations to self-instruction in'foreign languages through
examination of factors'such as student motivation and language learning
aptitude, the roles of campus coordinr.tor of self-instruction, the
language tutor, and the outside examiner, and interinstitutional
cooperation..

Many individuals and institutions have contributed to the success -

ful-completion of this pro]ect.. The individual students who pioneered'
in this often difficult approach to lapguage learning should be mentioned
first. The campus coordinators, languagetutors, and outside examiners
all .played vital and indispensable roles. Many college administrators
provided critical material and moral supper:. when this "novel":approach
to language study was just getting started and had yet to prove itself
to doubting faculty members, especially inexisting foreign language
departments.

The Council for Intercultural' Studies and Programs (formerly the
National Council of Associations for International Studies) Board of
Directors and the Council's liaison repregentatives in different member
regional associations of colleges helped in many ways to move the project
along. Mrs. Marjorie Horn,- Financial Aide in the New York State Education
Department's Center for International - Programs and Comparative Studies,

/ struggled heroically with myriad financial and administrative details,
compounded by the large number of institutions participating i the project.

But the prime .mover, principal, enthusiast,'_ and guiding spi it

'behind this approach to language learning for the past decade is Peter
Boyd-Bowman, who served as academic coordinator and consultant for the
project. He and his staff at the Center for Critical Languages at the
State University of New York at Buffalo constituted the nerve center

'f ill. the whole network of activity across the country generated idf the .

project. And the report which follows is based essentially on his annual
academic reports as project consultant.

2
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METHODS

The primary method employed in this project was the initigtion of
self-instructional programs on individual college campuses 4w- `order to
examine such factors in self-instructional language learning as motiva-
tion and aptitude in students, suitability of existing language study
materials for self-instructional usc, the roles played by campus
coordinators, language tutors, and outside examiners, and problems of

--t

broad-based, loosely coordinated `interinstitutional cooperation in
furthering this apPloach to language study.

Extensive data have been collected on indivitual campus programs
and performance of individual students. These are recorded in the annual
reports of the academic consultant to the project (Appendices 1,2, and 3).
A revised manual for campus coordinators or directors of self - instructional
programs was issued (Appendix.4) in order to explore techniques of supple-
menting the heretofore largely personal professional assistance and
guidance of the academic consultant in implementing new campus-programs
of self-instruction in foreign languages. Problems withjlanguage tutors
and-the relationship of.itudents to their tutors emerged early .in the
project and led to the preparation of a special orientation film by
Professor Eleanor Jorden of Cornell University, "Do's and Don'ts of Drilling"
(a guide forthis film appears in Appendix 5).

Several conferences and meetings were organized during the course
of the project for campus coordinators, students, examiners, and others
involved in the project to orient students and campus coordinators, to-
take stock of the existing situation and to identify future needs,
including the State University of New.York at Buffalo (June 1970),
University of Vermopt and Kent Stt.te University (May 1971) and Cornell
University (November 1971--see Appendix 6 for report). In the final
stages of the project, a national conference to evaluate the progress
achieved and major problems remaining in self-instructional language
programs was held (see Appendix 7 for program and liO4 of participants),
and a number of individual campus programs assessed (see checklist for
critical language program evaluators in Appendix 8).

A major goal of the project has been to determine the feasibility of
"institutionalizing" the program structure for the project as a whole
(loose coordination of individual campus programs through a central
facilityLc., the Center for Critical Languages in Buffalo) anc' programs
.on individual timpuses on a self-sustaining basis to assure continuation
of self-instruction in language learning after completion of the project.
This has been achieved in cotsiderable measure.with the formation (at
the December 1972 evaluation conference) of a National Association for
Self-Instructional Language Programs (see Appendix 9 for a note on this
association and the proposed constittition).

0
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In order to expand participation in the project as the principal
means of examining different factors in self - instructional language -
study, attention was also given to disseminating information about this
approach to language learning. The project director and project con-
sultant both spoke at a number of professional meetings, and educational
conferences during the course of the project about self-instruction in
critical langua?es, .1-..ad both macle nuoerous campus visits throughout
the country. Several articles about0the project also appeared in
professional journals and magazines, some of which are given in the
bibliography' at the end of this report.

ti



FINDINGS

Some 45 colleges and universities from Maine to California now
offer opportunities for learning other languages to their students
through the supervised, externally assessed self-instructional approach.
In 1971-72, over 1,000 students were enrolled in self-instructional
language courses at these colleges. Sufficient experience has been
accumulated_to demogstrate that this mtthod of language learning works
on a large number of geographically diffuse campuses loosely coordinated
through a program structure which provides some professional guidance
and advice on techniques, study materials, and examiners, and whiCh
serves as a source of inexpensively reproduced language study materials.

Experience with this project has also established that:

1. Student motivation is a far more important factor
than language learning aptitude;

2. "Successful" campus programs of self-instruction
require an able and energetic local faculty member
committed to this approach to language learning
tO serve as campus coordinator;

3. Language tutors mutt be carefully screened,
oriented, and supervised,,..especially during the
early stages of their role as tutors;

.

4. External examiners have a vital "technical assistanc."
or trouble,hootilg function to perform, in addition
to assessing individual student progress and maintaining
academic standards.

Evidence on relationship of student' motivation to language learning
aptitude, as measured by the Modern Language Association's Modern

=

Language Aptitude Test, is largely based on individual instftutfonal
reports by campus coordinators and discussion of this issue at periodic

Vr conferences. organized during the project, as well as student self-
assessments made in 1971 (see Appendix 2 for detailed analysis -of their
responsesto question 16). Campus coordinators report a low correlation
between successful performance in self-instructional language learning
and MAT scores. Motivation, in other words, is a far better predictor
of success:

Thq problem then becomes how to assess motivation, a phenomenon which,
because it varies so much with each student, is very difficult to measure
in any objective way. Successful campus coordinators who almost always
insist upon a personal interview before admitting a student to a self-

5
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instructional program, deN)elop their own techniques for determining the\--''
seriousness of purpose of individual students. A number of campus
coordinators report that they begin by trying to talk the prospective
students out of participating in the program as one test' of their
motivation.

"Successful" programs clearly depend, on effe "tive campus coordinators'.
This is-reflected not onty in those institutional programs which have
continued to flourish under the leadership of a single campus coordinator
or director, but also in instances where the campus coordinator has
shifted from one institution to another, stting up a Second flourish-
ing program in his neW location. 4

Effective campus coordinators also play a 4y role in identifying
and guiding language tutors. There has been ample evidence accumulated
tVilbugh the project from campus coordinators and examipet% of the adverse
impact which a "poor" tutor (-.often "popr" because he was insufficiently
oriented and supervised) can have on the progress of students. One major
consequence of this situation was preparatiOn of the orientation film
for tutors and students; "Do's and Don'ts of Drilling" (see Appendix 5

-,(7--4 for a guide to the film). There has not yet, however, been enough
experience with tbe,useiof the film (which, unfor6inately, had to be
made a second time becayse the originA1.film was lost in the mails pn its
way Co being processed, causing a delay of several months) to-determine

., - how much use of the film will help to olleviatethese kinds of difficulties.

Not all institutional experiments with self-instruCtion proved to
be successful, alAough t vast majority appear.to have "taken." The
following excerpt from tht project ctnsultant's report for 1970-71
(Appendix 2) illustrates some of the factors which lead to institutional
failure:

6

Experience has shown that (ahere a program fails to "take,"
it can be traced to one (or more) of the following causes:
(0 gross failure to follow basic guidelines as set forth(
in the Manual, (ii) loss of the only available tutor, (iii)
departure of an able directot (reasons: sabbatical, retire-

ment, illness,'-new job) and hi8 replacement by .someone with
no,real interest in the program, (iv) failure to prepare the
college to assume budgetary, responsibility for the program as
outside support phases out, (v) overestimated fadulty-student
support for non-Western area studies (rare). 'There have also
been a few (slightly different) cases in Which a language
introduced on a self-instructional basis proves so popular
that the aadministration subsequently decides to make a faculty
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appointment and'convert the lang4ge to a regular
classrooM course with open enrollment. Ln such cases,
self-instruction clearly played an-important role Ili
bringing the language to the campus in the first place.*

*) Thecelleges that have dropped since 1965 are the
all of them, interestingly enough,

single-language programs only:
Earlham College, Richmond, Indiana (Swahili) - no tutor
Goddard College, Plainfield, Vermont Swahili)
Montana State University, Bozeman, Montana 1Chinese)-

becamp classroom course -

Randdlph-Macon Woman's College, Lynchburg, Va.
(Japanese) - became classroom course

Sarah Lawrence College, Bronmwille, New York,
(Chinese) - becafne classroom course

State University College/Fredonia,'N.Y. (Japanese)
failed to follow fordat!.4 Manual

West' Virginia Wesleyan college';. Buckhannon,,West Virginia
(Hindi) - no tutor,

:Experience with serf-instruction in foreign languages through the
project has also demonstrated that the function performed by examiners
is much more than siTp1), assessing individual student, progress. They.
,have a 'crttical roltrrto'play in maintaining academit standards, a constant
problem with an "innbvative" program like this always viewed with suspicion
by more traditionally minded college"faculty end adMinistrators. But
perhaps most ?of all, the examiners play a key troubleshooting or techhical
assistance role.. Being:experienced teachers of the languagAs being studied
through the-self-instructional program at neighboring universities, they
are able tolditagnose problems with individual students and,their"tutors
which campus cdordiiators, ordinarily being unfamiliar with the languages
being studied, cannot do. ThUs, whatever alternatives may yet emerge.to
present the present pattern'of direct oral examination of,each student
by an examiner, this kind of personal contact between the examiner'and
the students will remain a feature of'the most effective self-instructional e

programs.

During-the courst of the project, different' patterns of examining
were tried, lincluding use of tapes and telephone ' None of these tests
proved conclusive, alth ogh a midsemester critique by tape'was used
with some effectiveness by seven colleges in 1970:71 with Eleanor Jorden
of Cornell, the examiner in Japanese for these colleges.4 Standardization
of levels of achievement in self-instructional language programs remains
a task yet be accomplished but may be more feasible as numbers of
students in certain widelj, studied languages under the progAmlike
Chinese and Japanese increase.

7
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Ong of the other objectives of the project Tias to explore the

feasibility of establishing regional "subnetworks" for self-instruction
in critical languages. Desp to the emergence of some regional level
activities (for example the regional conferences for campus cQordinater:.,
and students held. in May 71), experience with the project leads to
the conclusion that the national "program'structure" which has emerged
is probalqy more logical./-Regional associations of colleges,Oan do _

mob (and did in the pro'/ect) to spread interest in this appToact-, to

language study, and regi nal locations have been selected as, distribution-
centers for the orientat1ion film, "Do's and Don'ts of Drilling," to
facilitate its dissemination. But .the maintenance of a repcmitory of
language study material's and the professionalassistance provided by
the project consultant'through the Center for Critical Languages at
Buffalo are more logiCally done on a naLional basis. This pattern
will be continued in/the future through the National Association for
Self - Instructional, Language Programs, the secretariat for-which, at,
least initially, will be housed in the Center for Critical Languages
in Buffalo.

Substantial data on course enrollMents and student performance are
given in the annual reports of the project consultant (Appendices 1, 2

and 3). Data on individual students were extensively collected through
a questionnaire distributed during the 1970-71 academic year. Some375
replies were received and tabulated in Appendix C of the 1970-71 annual
report (Appendix 2). The major findings are described in the following
excerpt from that report.

...The five Most commonly checked reasons for applying for
admission to the program were (1) cultural interest-80%,
(2) desire to travel = -58 %; (3) intellectual challenge--4l7.,

4 (4) career goals--39%; (5) belief in the growing importance
4Nt of .the non-Western world-397.

Roughly-two of every thrpe participants said they had
wished to study a non-Western language prior to applying;
and 96% reported that their interest.in this language had
either increased (647) or been sustained (32%) since they
entered the program.

Over 90% q,f the students judged the program either very
successful (41 %) or at least moderately successful (547).

Asked to compare their work in the program with their
other courses, a majority (547) of the students claimed it
was more rewarding, while'another 387 said it -was about the
same, But on the subject of relative, difficulty, opinions

I :s



varied widely with some saying it was less time consuming and
easier, some that it was,about the same, and a small plurality
that it was more time consuming and harder. (Interestingly)it

was the latter group that tended also to find the work more

rewarding.)

Nine students on*, often felt that the goals'of the program
(basic mastery of Oral skills equivalent to one or more years of

formal instruction) ate attainable. Given these goals, only 57

felt that not having formal instruction in the language was a

severe handicap. Another 2'17 said it was,a moderate disadvant,.=

another 207 only a slight disadvantage, another 32% said they
found it an actual advantage: Over 90% of the students responding
favored continuing the Oogram in other years, and some of these
even underlined the word YES several times or added exclamation
marks.' Knowing what they did about the program, 87% of the
students saidthat tey would take it over again, while only 1%

said theylkwould not. Asked 'Whom they would recommend for such
work, 8370 checked majors with a Cognate (i.e. area studies)
intertst, 757 checked language majors,- 60%-said juniors, 5970 said

sophomoNOs, an equal number (55%) checked seniors and freshmen,
while 39% recommended other categories as well. Ached to rank

what they considered the.mcist important factors for success in a
self-instructional, language program, the students put motivation

in first, place, followed in'secorid place by'self-discipline, and

by enthusiasm and a good ear_ in third and fourth respectively.
As fOr the most, important qualifications of a successful tutor,
the>,,were ranked *aa followv,j) native command of the language,

2) insight into language learningpiOblasi 3) patience,
4) enthusiasm.

The student profile revealed that a slight walk-A-icy of the

stucknts responding were female (.58%), and hat while 58% of
the students were concentrated in the expo ted 19-21 age IStakket,
ages,ranged all the way from over 30 to at young as 12 (a pncocious

studc.ri at Calasanctius Prep School): Academically there wiu- a

fairly even distribution among the foir.undergiaduate years, with
slightliy fewer freshmen and slightly more sophomores tharrAther
juniors or seniors. Only 270of the respondents were graduate
students., Of the 21 languages' reported studied by our 375

;
respondents, bylar the most poOular were Modern Hebrew (2'4%), .

Japanese (45%) and Chinese (22%), followed at a distance by
Portuguese (77), Swahili (57), Arabic (47), Hindi' (3 %)f and

icallts (37). Thirteen; other languages were listed b* from

1-7 studen.ts apiece.
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Most of the students reporting were on the semester'systeM,
under which,71% had completed a first Alester level; 45% a
second, 16%, a third, 7% =i foufth, and only 1% had sone beyond.
( mince nearly half the language programs, have been in existence
for two yen ,- le s, and since many students do not even enter
the progr their junior or senor year, these figures
are not a. a.. surprising.) Those whc had received grades the
previous term reported 113 A's, 82 B's, 17 C's, and 1 D. Roughly
65% of the respondents estimated that they spent a grand total, of

from 5-11 hours per week on the program (including tutorials),
10% claimed less, and the remaining '25% more, but I suspect that
some of their estimates are highly inaccurate. (One student
claimed to be spending 42 hours a week on the program, another
only two!) A majority of the students (697) had been meeting with
their tutor 2-3 hours a week, 177 for only one hour, 9 for four,

3% for five, and 2% for six.' As for theolumber of students per
tutorial session, most programs appear to be observing the limit
recommended in the Merida', namely, no more than four. Most of
the students takingFlaw or Hungarian reported having had some
prior exposure to the language either in the home or 4t school.
Only 72% of the respondents reported a definite*major (most of 1",

the freshmen and some of the sophomares Had not yet decided), but
those chat did declared among them an astonishing total 1"..1f. 69

different majors: As we expected, the social sciences actounted
for ovhr half of all the student's with declared majprs, with the
humanities (including langu'age majors) clal.mAng only 22% and 4the. ry

natural and health sciences about Thpee figures conflVm what
has been apparent all along: to those involved in the\progrAm,,
namely, that the study of "e uncommonly: taught languages' serve: git

toundergircithespcial sc.,?nces,(histgry,4anthropology, socplogy9
political,

iscience,lingustics,,economics, psychology,,Aslanc
African, or Middle Pastern St4cli, etc.) rather than dfVert, for
example, the energies of students majoring in French or German
literature.

4'

Considerable additional dataon student, tutor,/and campus coordinator
performance were collected in the final evaluation phase through campcls
visits by outside evaluatorshndluse of the ckiecklist,,,,,for critical language

evaluators (Appendix 8)11411In all,,12'programs were aSsesOd in this manner,
and in addition, p more Plikitutions completel the checklist on theieown.
While the checklists did not yield statistically significant results, the
findings reported on the completed checklists and the reports from the
evaluators provided additional 'evidenEe supportine,what we haepreviously
gathered from the student questionnaires, individual institutional reports
during the course of the project, and the variouts conferences to which
reference has already been made.

10
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CONCLUSIONS

The basic and most obvious co usion from this project is that,
for carefully selected and well-mo ivated students properly supervised
and examined, independent study of critical languages works, It is
economically feasible (cost data arNgiven in the project consultant's
annual reports, especially the report for 1971 -72- -see Appendix 3) in
comparison to costs for conventional language instruction. It is a
financially and academically viable means for smaller colleges (and
large universities too, where some of the most successful programs have
emerged- -e.g., Pennsylvania State, SUNY at Binghamton, and Kent State)
to broaden significantly their offerings of foreign langUages to include
some of the major languages of the world long neglected by our institu-
tions of higher education.

Withthe formation of the National Association for Self-Instructional
Language Programs and the continuing existfnce of self-instructional
language programs on some 45 campuses across the country, this approach
to-language learning appears to be well established and capable of moving
forwarcison a self-sustaining basis, But it would be foolish to suggest
that there are no obstacles which lie ahead and that all the problems
have been resolved during the course of this project.

In the lasts analysis the key to a successful campus program of self-

instruction in foreign languages is the campus coordinator or director.
'''The future of self-instruction, therefore, depends on our ability to con-

, tinue to identify and help able campus directors, We have been fortunate
4r.1

thus far in attracting to the banner of self-instructional language study
an unusually high proportion of Such individvals

While self-instruction in foreign languages is economical, a properly
organized and eondU).:ted program does not provide "cheap" instruction,.
A major prtblem which lies ahead for advocates and practitioners of
independent language instruction fs to, persuade other faculty members,
particularly, in the regular foreign language, departments, that self-
instruction is'not a cutrate method which producg shoddy results. By
the same token, advocates and practitioners of self-instruction will
have to work equally hard not to let financially hard-pressed administrators
try to cut corners with self-instructional programs,

One of the most tempting places for administrators to cut corners
is with external examiners, This leads to the obServation that the best
examiners (and again we have been blessed gy haying several very able,
active, and conscientiouLexaminers), not only assess' the performance of
individual students, but they,alSo ,piay a vital consultative or trouble-
shooting role for both rIclividUal students and other key actors in self-
instructional language programs, including the native-speaking tutors
and campus directors. This' means that wherever possible, examiners
should the campus to see prograr% in action and should be given
enough time with each student not only to Aeasure performance but also to
identify 1,--oblem areas and suggest solutions.

11
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As self-instructional language programs continue to advance, more
attention should be given to developing standardized tevel; of achieve-
ment and graduated'courses of study beyond the introductory level. In

some languages, instructional materials, especially for self-study, are
,-weak, and these shortcomings need to be remedied. In others, while the

materials are good, special "guidebooks" for, self-instructional students
need to be prepared to help them over some of the points which give

recurring difficulty. And it would be useful, perhaps in relation to
developing standardized levels of achievement, to provide more implicit
guidelines for campus coordinators of self-instructional language' programs
on when it is desirable and when essential for students to move into
conventional instructional situations.

Finally, while the initiative, diplomacy, and industry of the
project consultant and a relative handful of examiners and campus
coordinators have been indispensabLe in carrying self-instruction to
its present level of development, further development of the field is
going to depend on broadening the circle of cooperation, especially if
the approach is to be extended as now appears to,be occurring, to
commonly taught Western European languages at the introdpctory level.
In this process, the officers and members of the Executive Board of the
newly formed National Association for Self-Instructional Language Programs

have a crucial role to play.

A manual for program direr- tors, "Self-Instruction in the Non-Western
Languages," was issued in.September 1965 and reissued in revised form
in December 1969. These are available from ERIC. The manual is to be

reissued in revised form in the fall of 1973. (opies can be obtained
from the Center for International Programs and Comparative Studies of-
the New York State Education Department.

12
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Appendix l'

National Council of Associations, for International Studies

Editorial and Distribution Office
Foreign Area Materials Center

11 West 42d Street
New York, New York 10036

1

Please address reply to::

Center for International Programs
and Comparative_Studies

State Education Department
99 Washington Avenue

Albany, -New York 12210

NATIONAL PROGRAM OF SELF-INSTRUCTION IN CRITICAL LANGUAGES

Annual Report for Academic Year 1969-70

('This program of the National Council of Associations for
International Studies is supported by a grant from the
Institute of International Studies, U.S. Office of Education.
Professor Peter Boyd-Bowman, Directpr,of the Center for
Critical Languages, State Universie-erNew York at Buffalo,
is the coordinator of the program.)
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Appendix I continued

National Program of Self-Instruction in Critical Languages

ANNUAL REPORT 1969-70

(June, 1970)

This past year a new dimension was added to our Self-Insturctional Program

(SIP) when a grant from USOE in the amount of $39,500%, supplemented by a

balance of over $10,000. transferred from Carnegie's earlier grant to New York

State was used to expand theprogram on a national scale. This past year 30

new language offerings were established in 13 states, with a promise of at least

8 further offerings in 1970-71. As is well known, Carnegie's 5-year grant to

New York State itself is in i+s phaseout stage, and virtually all outside

subsidy fcdr institutions participating in the program has already terminated.

Since it has been the goal of SIP since its inception to demonstrate

the feasibility of introducing important but seldom taught languages into'a

college eurriculArm on a self..instruational basis, the acid;test of its success

must UP mOn anred not only in terms of the impact that such langauge study may
have upon the career goals of students engaged in it (cf..ourreports for
previous years), but also of whether the self-instructional approach on a
given campus continues to flourish after outside support has been withdrawn. It

is therefore gratifying to be able to report that self-instructional language
offerings have not only survived at most of the institutions where it was

introduced but that at some institutions, e.g. C.W. Post, Elmira, Kent State,

Oneonta sur at Buffalo, SUNY at Buffalo, it has-even expanded, both in enroll-
ILL-nt and in the number of languages available. At a few institutions, e.g.
Genesee self-instruction in a non-Western language provided a vital stepping-
stone for the subsequent establishment of a regular classroom, course with
unlimited registration.

:Since the goals and methods of both the New York State and National
Programs are identical - indeed,iCarnegie Funds have been invested in both, -
it would seem appropriate to report on both programs jointly.

The overall picture of SIP in its seventh year of existence - it has been
operative ever since an original USOE grant was awarded to initiate work at
Kalamazoo College, Michigan, in 1963 has been deatribed in statistical form
in a report'submitted to USOE. Since copies of this report have only just
been distributed there is no advantage in repeating this here. All that remains

to be added are the individual reports submitted by SIP directors, both in and
out of New York State, in connection with the Annual Director's Eonferenc held
at Buffalo on June 5-6, and a report on the conference itself. The latter, host-

ed by STJNYAB's entirely self-instructional Center\ for Critical Languages, was
scheduled as a conference for the New York State directors alone but WAS
subsequently expanded to include some of the out-Of-state programs as well,
since it was obvious that many of the new out-of-state directors could benefit
from exchanging ideas with directors of several years experience.

At the conference (see appended program) Prof. Boyd-Bowman gave an overall
report on the year's activities and directed attention to the results tabulated
from a questionnaire that was sent out earlier in the spring. Several SIP

directors then pave oral r4sum6s of the program at their own institutions.

The following morning Mrs. Marjorie Horn, the budget officer for New'York's
Center for International Programs and Comparative Studies in Albany, devoted
the first half hour to giving advice on budg,Aary matters connected with the
USOE program. Then Professor Eleanor Jorden of Cornell University spoke about
improvemenca that she would'like to sec in the testing procedures

15



Appendix 1 continued

She noted that in the beginning, when enrollments in Japanese were relatively'
small, and she , 2 comparatively few institutions to examine, scheduling visits
was easy and she ',as able to devote considerable time to each individual student.
But rapidly expanding enrollments in Japanese at more and more places necessitates
increasingly hectic travel schedules and afford her-less time than she would
like for each individual interview. In an effort to remedy the situation she
has prepared some of her examination material to be administered on tape for
evaluation after ar return to Cornell.

\
N She e ,, also noted that deeeite the very explicit guidelines laid down in
the l!anual for Directors., she had found some programs where failure to follow
these guidelines was causing serious problems. While some-programs were'being
very efficiently supervised, in others neither tutornorstudents had received
proper orientation and some cardinal errors were being committed. To check
these carly,Profesaor Jorden made an excellent-suggestion, namely that early in
the year one complete tutorial session be taped at each institution and the -

tape mailed to her for her comments and recommendations. n alis way e would
be able to

(i) detect any non-standard features in the tutor's own dialect

(ii) check out each student's pronunciation and general progress at
this early stage, and

(iii) draWthe director's attention to any faulty tutorial procedures
and suggest improvements

Anot.aer excellent suggestion wes that each student be invited to enumerate
early in the year. on this same tape. any difficulties he seenp to be encounter-
ing and to ask questions that are not fully answered by the text. Dr. Jorden
would then reply by tape also. (It should be noted that the sample budget
for the new notional (USOE) program provides ft.60 to cover just that service,
so directors are urged to implement this idea at the very next opportunity).

.The perenniel questions of how to evaluate quantity versus quality,
absolute progress as compared to relative progress, knowledge versus effort,
and the merits of variable credit,a12 stimulated lively discussion.

A wide range of topics were discussed, with almost everyone contributing
ideas and suggestions. Among, these topics were the relative advantages of reel-
type tape-recorders vs. cassettes and of stereo vs. mono (Do students really
bother to record and listen to their own responses?), problems of tape duplication
and tape quality (both Guti6rrez at Oneonta and Auletta at C.W. Post have
offered their lab facilities for reasonable requests for such duplication
at cost), selection and orientation of the native-- speaking tutor, who alone can
ring changes on the basic material presented on tape and force the student to
manipulate such material in more varied contexts. Some portions of the courses
currently being used in Hindi and Gwahili were agreed to be Aeficient, but the
idea that such shortcomings be remedied by corrections sent in to Prof. Boyd-Bowman
and transmitted by him to the author, or that courses be somehow systematically
re-written for self-instructional use.. was discarded as impractical- StP has
no funds whatever for such purposes, nor, for that matter any staff! Dick
Thompson of UGOE pointed out further the enormous cost (20,000- 110,000)
involved in producing a language course of anx_kind, even for one of the more
comm( my ,naht languages, and the appalling curtailment of resources available
to JOE for language development at the present time.

lh
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Appendix 1 continued

With regard to the number of units that the visiting examiner would

retard as suitable coverage in a Oven semester, this will of course vary

from language to language depending on how the course being used is structured.

However, for the benefit of new directors here are Some suggested ti,uldelines to

follow'for certain languages (It should be emphasized that in all cases the

objective is total mastery of, say, nine units rather than A shaky control

of twelve):

Total Time

(Lessons or Unite) (nonintensive)

Chinese - DeFrancis, Beg. Chinese
Beg. Chinese Reader I II

Modern Hebrew FSI Basic Course

Hindi - Fairbanks, Spoken and Writ. Hindi

plus Harris and Sharma., Basic
Peider (Cornell U. P., Ithaca 199)

.1!1111.2.1LM

Tananese -

Swahili -

2k

30 .f

)

40 2 yrs.

1 - 1/2 yrs. *

21; +(6

review lessons) 2 yrs.

22

- FSI Easic Course 24 2 yrs.

plus Hung. Graded Reader 22

Jorden, Beg. Japanese 35 3 yrs.

plus O'Neill, Sap. Yana Wkbk, (programmed)

FSI Basic Course 160

plus FSI Genera). Conversation 87 cycles 2 yrs.

*For the DeFrancis Intermediate Chinese and its readers, allow

another 1 - 1-1:72

APPEPTYZD ARE A LARGE NUMEP OF INSTITUTIONAL REPORTS SOME

WHICH WE HAVE FOUND TECECSARY TO EXTPACT OR SUMMARIZE TO

SAVE SPACE.
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INSTITUTICTAL EEPORTS

CALASANCTIUS PREBAFATORY SCHOOL:

Japanese 1970:
Lower School
Middle School
Upper School

20 students
17 students
8 students

45 students

Appendix 1 continued

The eight students of the Upper School have passed very highly (A-, B, B-,
C+, C, C, 0-.

Hindi 1970:,

Lower School
Middle School
Upper School

5 students
9 student'S.

3 students

17 students

The seven students tested by Prof, Charles Elliott of Cornell received:

A, B+, B+, B+, B+, B-, C-.

Chinese 1970:,

Lower School
Middle School
Upper School

8 students
10 students
12 students
30 students

The four tested at the college level earned: A-, B, B-, C.

Hungarian 1970
Loe* Selool 6 students
Middle School 2 students

8 students

These students, sans and daughters of Hurcarinn parents, all received A's.
(submitted by Father reLer Masdcvall).

CANISIUS COLLN6E.

This year we had 4 students in the program 3 in Japanese and 1 in
Chinese. The 3 in Japanese were in the second year of the program. Both years
all three were exar;ined by Dr. jorden. This year the grades were A, B and C.
The program worked very well and the examiner said one of the students was
partlularly good. In Chinese the student was a senior who took Chinese for
one year and received a grade of B from Professor Tseng at the State University
of New _York at Buffalo. He found it extremely worthwhile.

Originrt3ly Co:11(1T, joinLd the pros ram because of my interest
in furtherinc, Asian :Itudis rot, only rmonr the.Students but preparing

ni3tJr:' m.,jor for grnduat.- work in this field. In the two years
thet the pre,rom funot.iuuoc! non,: of the rtldents who took it were planning
to go into erafluato work in Aninm iii story. Although ,.)ach (me of the students
were from different, disciplines such es r:thenrtics, Classics, French, Theater,
Arts, etc. they were planhihr to use the lan,-,w,ge later on. Next year for the
first tile, v- -..tud,:ntl in 1,0th .3;'11(1!le r.Ind z'al of who

L%d who ere el''-)')i11(' to go ipto gradunto work utilizing, the

lancunEc. (sullmitt.d by Prof. Ed Neville)

18
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Appendix 1 continued

CROTON EARYON HIGH SCIOCL:

A change of administration and lack 9f clear decision-raking caused a

semester's delay in continuing our Japanese Program. As for the preceding

year's students two of them left Croton Harmon High School to go on to

study Japanese in college. One dropped his study because of other activities

and one student of the original four is continuing. Although this student has

begun to write Japanese, she is mainly concentrating on the aural-oral aspects

of the language. Two new students (both 9th graders) began the program in

January. They seem to be doing well andwe hope they will continue in the fall.

Thooe present students will be examined in Garden City on June 2 if all goes

as planned. (submitted by Miss Ann M. TenEyek).

FRLIKLIN AND MARSHALL COLLEGE:

This year the self-instructional program at Franklin and Marshall

offered Mandarin Chinese (two levels), Modern Hebrew, Modern Greek, Iraqi

Arabic, Yiddish, Swedish and Swahili. Swehili was dropped from the program

because of the lack of interest and pursuit by those enrolled in the course

and was replaced in the second semester by Hindi. Students did well in all

langunges but Swahili and /rabic, enrollment in both of which anneared at F+M

to have been influene2d mlr by idealogical considerations than by a willing-

ness to work. (submitted by Prof. J. William Frey)

HOPE COLLEGE:

Hope offered Serbo-Croatian for the la:A two semesters. It is very

popular. Thr-re were r students admitted last fall. 5 continued in the spring.

Tutors inform Professor Gearhart if students don't attend classes or if they

are not doing well. He then follows through. All 5 are going to Yugoslnvia

this summer. Hope has a Balkan Area Studies Program with a concullnnt from

Yugoslavia. (submitted by Prof. E. Gearhart)

KALAMAZOO COLLEGE:

Kalamazoo College has had a selfinstructional program operating in

,various non-Western languages ever since the concept wrs,developed there by

Prof. Boyd Dol:::lan in 1963. Beginning,with Chinese, Japanese, Hindi, Swahili,

Persian and Serbo-- Croatian the program has since dropped some languages and

added others. This past year eleven students were enrolled in self-instructional

work:

5 at different levels of Mandarin Chinese

3 in Swahili
2 in Italian,
1 in Serbo-Croatian

Japanese, which has nlwfvo been on,,! of the most fl,eces5ful 3f..7t,gos, offered,

had to be temporarily suspended this I' Est year when the nativc. spePJ:ef w)lo

had been expccted from Japan cancelled his enrollment at the very la,,t rdnute,

when it was too late to recruit n substitute. The present director, Dr. Joe

Fugate, Chailman of the Department of Cs,rman, infoimed no that Japanese will

clefinitel:; be rPil.std next
(O11 ', ; -ill enroll ,re less

than 3 exchang,. students, from Jarin. he !A:1th, r 111,-tt all eleven of

this year's students obtained excell(nt, grades from their rc.spuctive
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Appendix 1 continued
e;.amincrs:

Dr. James Dow of the University or Michigan for Chinese
Dr. William Johnson of Michigan State University for Swahili
Prof. Clifford Gallant of Western Michigan University for Italian
Prof. Michael Petrovich of Hope College for Serbo-Croatian

(submitted by Dr. Joe Fugate)

KIRKLAND COLLEGE:

It has been a most suocPs-zful year. Chinese is at full capacity and
I hope to introduce Japanese next year. On student (in Chinese) is going on
to the Princeton Program next year. Arabic has been problematical. , I,have

been forced to drop Swahili because I have no native speaker. I hRve spent
a,- lot of t1.1 year trying to bend admissions policy into critical language
channels, and progress is sloe., Hamilton has started an Asian Ftudies program
on the basis of the Chinese. You will rec-4.11 tnt.t Kirli]ond noes not have

t11011qh sm,2 Q.raminera rive them.

Fall 69 Chines.
. 10 students (all above B)

Swahili 2 students (average, but,,no native speaker)

Spring ,70

Chinese 12 students
Hebrew .6 students
Greek 3 students
Arabic 1 student

(submitted Prof. Stuart Scott)

(all above B - at least 3 outstanding)
(all a'hoire'B - 3 outstanding)

(2 A's, 1 C)

(B)

PENNSYLV!.;;IA STATE UNIVERSITY:

In winter tcrm began the Critical Language Program and, had two
languages:- Japanese and Swellj.11. In Swahili 3 students begRn, but only 2
students finished the first level. The 3rd student had serious personal
problems and could not continue. One received an P. and the other a B.
Japanese, we had 5 students studying. 2 were from the faculty and received
no credit. Ho grades for them. The other 3 students received a B, a C
and one a D.

In th.ri spring tern only two persons continued with Japanese. The other
students left school. In addition we had 3 students who are doing very Wall
in spite of disruptions on campus. One in Hindi, one in Swahili and one in
Hungarian. Current term is not over yet. 110 grades.

Great number of applicants for next fall.. A number of them have been
turned away. (submitted by Dr. LaMarr Kopp)

nIVER!1ITY OF PITTSBURGH:

The University of Pittsbur offored Kove-in to,from 6 8 students
this 1.-.st year ex".u13cnt re5.ult7,, Nr,arly ail tho ctudents gorct,n

as thc. Chin.sse, usin; the Yale Unive4ity course.
Pitt.':.1,u:'171, plans to continl:c the progren next year,

(suLI:dttcd by Prof. William Koon5g - Regional Council H6adquar.`,,rs).

After a delay of 6 weeks were able to ',tart the.. program at the
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Appendix I continued

University of Northern Iowa with 5 rceular students and tvc faculty mcmItors in

Chinese, plus 4 students in Hindi. Unfortunately, due to the initial d::lays

in starting the program; 4 out of the 5 Chinese students dropped out before

the 'f'irst set;qter was over. In Hindi on the other hand, all the students

enrolled oorpl,ated the program successfully, with a grade distribution of 1 A,

2 B's, and 1 C.

Though the ,immediate outlook for next year is not encouraging, we are

locking forward t..o,1971 72, which hopefully will bethe year we put our Inian

Studies major into formal (,,,enttion. We have some improvements to mice,

especially in our critiea for the selection of students. Th;s year we made

the mistake of admitting come students whose goals were unrelated to Asian

in any way. (submitted by Prof. Ral Muhoz)

sI. JOSEPH'S COLLEGI:

Six students were enrolled,in-Chindse in the fall semester. They received

two A's and four B's. Three of those students continued this sprj.ng. Two

received A's and 1 a B. These sera three elan to continue next year. Also

we will have an additional first-year Chinese course Ain September.

(submitted by Prof. James lannucCi)

SKID OTE COLLEGE:

1969 70 was the third year of our Critical Language Prop ram and the final

year in which we recoived Carnegie funds., I am glad to report that the

Administration of the Oollel;e has decided to continue the program and 1;eginning

this fall, the entire cost of tho 1 w.,grat.k wi31 be paid out of the.reruler

r budge of the colleg2. During tbt- ycas,i.niQr revie,,,, six sLudt,ti,

in the program: 3 students in Chinese (randerin) a in Japanese, and 1 in 41iindi.

Of'the 3 students fh Chinese 1 studied on the elcma.ntary level., 1 on the

intermediate level, and 1 en third year level. The Last one had her intermediate

Chinese at Columbia University dur,irgthe summer of 69 with an =A scholar-

ship. All three received a Grade of A thIE:,' past 'ray. There were more p'plicants

for ChincSe than anticipated and unfortunately' we only had one tutor so Iladsto

turn,a 1i:timber of students ayny. One g-tudent who had had intensive stint:or train

ing in Chinese (Yandarin) at I41ddlebury Celleee undertook Jap'anose but with-

drew as she did not care for the method o? study. Another student began

elet.entary Japane:- nd wr. strongly m:rtivcIted. She received a B-. Our only

Hindi student had LeGun his study of Hindi ;It Collate last fall. He was riven

a grade of Pass due to the national student strike,

(sub:Iitted by Prof. YuKuang Chu).

UNIVERSITY OF FI,:)UTI! FLORIDA:

We bug '1 a fl,:-clion of 1;yr,inninr,,..1.tp-in;se in Fc!nte-,,,-.:r with 5 oc%-1-11,4

stud" t£ e_ n,'. ffc,z, off c,7,!,u;. praf, rn.n17L fr3m

SecLn' w-,; so ..re7q. tnc,thr ::(_,c11.-)n with ';

and cont.,:. ,,in;; the 1st section. Pc2rinnin7 Jz1,rer,e will ofr'cre0, next y:Jar.

along with a sLction in Hindi.; Jorden is our exerliner. The final quarter

has not ended and so no era:".os are available. Grg(los in gone111 have not been

cs himh tni; ye 1r,, U. of' ;'cuth Florida's, Critical Inr-:,,ro,7remrar has the

F;u:; ,
,,71:1e:y Li t;

Tlicy would to Lt.,' 5 cr ti cal lar0,11% offt2fc(! Ycz.r, ;.re

very (..nthtnliar,tic, although Prolesnor Wall coons to think he is going to have

9 L
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Appendix 1 contInued

to use moreftcontrol in the future.
(submitted by rrof. E. Wall).

STATE taLVERflITY COLLEGE CF ITEI YORK PT BUFFALO:

Last year'Swahili which had been offered self-instructionally the ye-r
before was expanded greatly to a classroom basis, with 90 students enrolled
in 101102. There were, 7 students, however, who continued to take Swahili
an independent study basis. In the regular classroom offering there was
severe attrition, with only 55 continuing in the spring. As for rodernHebro-.:
of 25 who began independent study cf-the language in the fall, 24 ontinned
in the spring ori, the same basis. Pext year it is planned that firot-year
Hebrew will be self.ipstructio'nal while second year will'be taught by a full
tine f4culty member.

.HuniTariani 4 ntudents completed a year's work on an indepen(Iont stud,y
:basis.

Dr. Ernest-Falbo, Chairman of Foreign Languages at State College in
Buffalo; -is about SIP and is planning to add Serbg,Croatian

--Cto the other languag4s next fall. He informed re that Pr. Donald Leuschei,
Professor / inguisticS and the originol SIP director at State Collgc,
is.due.to ctunn this btuptnor or, e, two-year leftve of 6hr,ence in the Far Fart
(Japan, and the Philippines) and will probably move to and an AGi
language to the yeogram when he resumes its directorship.
(submitted by Dr. Ernest Falbo).

==EI1.7COLLEGE AT GENESFO:
.4

We have A,ired a now instructor with a Portuguese background and.with,the
suppbrt cf ourtepartnent, will now be offering Elementary Brazilian Portuguese
in the 'rail semester on a regirlar classroom basis as a requirenent of the
Black Studies Program.

(submitted by Rose*Bachelent)

STATE U17IVERSITY COLLEGE AT OTTONTA:
i

This accldemic year 196970, 'the Independent Fcrtign Language Study Prcu-T
of 'she Foreign tanguaDenartm.ent at Onilonta had a total cif sit,-.ty one (61)

just three. Bess,
than the program had enro led dux-ing the whole of its first three years of
operation, and just °vex twice as' many enrollments zs last year. .. ,

.4,

During both semesters all final examinations were given at Cornell
University. Bussca were eliprterc:1 to transport the students free Oner,nta
to Ithaca as ben done now curing the pa,,t, three consecutive sl-munt.ers.

In alditin tho. regulrly cqlrollekl students there were three
enrelle: stu.3.,;nts who.11ad (1.(T,e the scrtr.i's work rail.' 11-(t rAue':teci
to take the final "enninnt[on with the ret:ulor g.0.01r, Th-)se thre students
are lifltorl b..Aow alonE With the languge,in which they v1-.1-1- ,,yr.m!)0,1 ,t;,,' 4h%

j,rnde they earne
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tst.

fwAi Li Frances Sokol - 1st semester -- D+

Appendix 1 contOued

The gre..le ior the one hundred twenty five (125) -students rho

1.uve C2xi,mined to date in the program, since its inception is as follows:,
AA,

; (11..0 13, D 2, E INC 4, and P J.

fill s7y74r (10) Spring semester (8)

(C :lrc) Chinese
, Greek p,

(" Hunfirian

itrx Polish
1 t-.1), Portuguese

Swahili
Purtur Vietnamese

vletmusQ.

(sut-,itt,'d by Plcf, ti.

fr.WIF ',.-:1VLP.:,; ,71. OF N.Y ';01T L', BUFFALO:

The Center for r'ritical Languages has grown enormously this past year.
Ff.,1:s.: i.;, a lict of the languages offered at euffalo along, with the
er,r; l_L-ents ,for' the kpring semester just concluded:.

(20 mal,.s 36 females)
( 4 mans 1 female )
( 5 males 3 females)
( 8 males 9 females)

5..:,,hi::11 7 ( 3 males 14 females)

'- %.1-11 !:ar,w 62'
Ilindi '' V
Pongrian 8"

Jepa.ne2,e 17

enrollmert'i (spring only): 99
*thif: figure includes 6 students taking 2 semesters of
work in one.

;.-.). the Cent_i. has cede.-1 prime responsibility" for Arabic and Chinese to
tw- faculty it *continuer'. to hecommodete some of the more advanced
st':,-:,:nts on a self-ir.stauctional baEis. This year twei of the Center's students

for 'e.nd received 1JLFL grants for 1,umme.r study, one in Fin& (at
r.r-i-;...,ster) and one in Arabic (Ilerkeley-Cairo).

.reeks of violence and vandalism disrupted the normal
fun, t? Inc, t!..2 Univer :.iiy durin,,, the spring and resulted in an optional

- e1ecte.1 pass-f-Lil option in lieu of c.-xeP.inations, ancl
-; licyc-ver we did-recur. the' rosulto, obtained

lect,,: to otey,ard be examined.

11(1,n_:,7

Er;..11

Japqn,:,-2

).111

A+, 10 A's (one examined by phonc.'.)
A

L-, B+, 2+, 04:-
7> C4

has tei-ri P.nnryuLte,- end will definite:1y' be offered next fall, The
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Center anticicates
of 1970-11. Fully
own tape recorders.
(submitted 1y Prof.

VASSAR COLTEC7:

Appendix 1 continued

a total enrollment of 120 students for the fall semester
tw6 thirds of all SUNYAB's CIP studies now use their

P. poyd-Bowman )

Our program started in 6768 with two students in Beginning Japanese.
In 1968-69 we added Eodern Hebrew and restricted the number of stud* is to
six. For a semester this year we had cnly two students in Japanese ( re in

First year and one in Secondyear) and only two students in Hebrew (S cond
year). Since no students ,elected to take Beginning Hebrew this year He ew

has been drep!..2 :_en the program for 197071. Arabic was offered this
past semester rnd eleven stu'_'eatC, all freshmen' and sophomore; electe(1
Beginning; Ibis. 8 of the 11 will take second semester Arabic and 8 gill
also take first semester. Since the students petitioned to have Modern
Hebrew next, year we arc offering it. We anticipate en enrollment of 4
students. e have 5 stivients enrolled in First year Japanese next year.
and one in rePorul ycnr.

0-ades:

Japanese, First year: A. (a-- semester); B+ (b-semester)

Seond year:. Pass (C+) (a semester) Pass (D) (B- semester)

Hebrew, Seond Year: a-semester, 2B's
b-semester, 1A, 1 Pas:

Third semester: 3 A's

IS

Arable, First scry-sster lA

111+

5H
1 F-
1 c+
2 C

(subilitted hy Prof. Vary Corcorrn)

WELLS COLLEGE:

This was Wells Collef;e's first year in the Critical Languages Program.
Two languages, Japanese and Hindi, were Offered There were no students who

elected Hindi4 three Chose to study Japanese. Wells is-cicse to Cornell
University, and we were fortunate in finding an excellent tutor who cane for
a wc;ckly ,session cf two hours with our students and who understood from
the be;innin his role in thy, prograi,. T110 1'inruage1ab was open at all

hours to tn%.:: Lents,

17c11'7, 4-1-14 torm hr is TrIr students studicdJapan-_se

for 'h.,: fr11 red spring; ;, terms r:_nd ccv'erca Lessons 1 through 11. The third

students chose to spend the short wint,'r tern also concentrating on Jvpuicse
an3 was able to finish Lesson 18, thus covering in one year the equivnlont
of a ye.1- d a 11:12. 1L,,ir fir-1 i;,e.1-r, w.Pro P ham, r:11(3. ^ r E uld an A. All

three girls proved to be highly motivated and hard-working.

24
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Appendix 1 continued

Next year we will o'f'fer and second-ycar jacanese, vnd either

first year Chinese cr Swahili. We feel that Wells has gotten off to a good

becinning in tilt .program with a successful year.

(submitted by Mrs. Kathryn Marshall).

OHIO UFSLEYA:.; UNIVERSITY:

In tIleir first term there wer'L:t,,, students enrolled in Beginning

Portuf:ueie rnd 2 faculty also. They: wore fortunate in having an excellent tutor.

fro!! Brazil wh:. scced to do everything 14st right. Japanese didn't go so

Well 1 stu(lent received a B in the pall 'and then a D+in'the spring. She

shild have bech preper)y notivai t since she had been to Japan. Perhaps

the t',:tor isn't good enruh. He would not Lake suggestions.

.(sub: itted by Dr.lJanet Re4;atz).

fUitRA COLL=:

According; to Dr. James ittelstadt Japanese at Elmira had 9 students
thiS semester with results as, follow;, 4 B's, 1 C, 1 D, 1 'dropped.

There also were 2 students in Hindi; 1 receiving an A, the Other an Incomplete.
2 HebreW students; both receiving A's.

klmira e.s r,,xtremei pleaned to have two of their Japanese students

win dcards to Princeton for their Junior year. One other Japanese student

is goinct'to Japan for the sum Ter. (submitted by Dr. James Nittelstadt)
:cL

1.53IVEKITY OF VERilOY.,.z

Toe l'crmont has completed a suecesSfult'year in both Japanese
and Serbo-Cretian: For Japanese,there'wets an cnrpllment of 5 students, the

tutpr wife oT\a Jai none medical resident. Though there, wbre some

difficulti.L; at t L be inning of the yer in securing' the textbook which was
to :rarily out'of print, and though o,]e-student failed the course completely
in the end of the first semester, all others completed the second semester

vith grades 1)f C dr better frol Dr.Eleanor'Jordsn herself.

:As fur-ti.:7 rbo-Creatian the 5 students were tutored by the wife of a
native-spc;akihr fr.culty,ber, Dr, Paul Dr..--nuz,7i, %ho later scrved as examiner.

111 5 stunts wcre rated P or.bctter. Both langurgos are to be offered

again next year with nowstdchts joininfr, the prorram at that time. There is

also interest in the possibility of adding Vandarin Chinese on a SIP basis vino.

(On behalf of the director Professor Trunan Wqytcr who is out of the country
the fol/oint; report was submitted by Dr. George Little, Director -World Affairs

Center -- University of Verront).

INHNPS-2 ''I;V:,e)LaLL=.11,CCHCOL:

(3,n'ts

trek it. 'for: only. the other 2 1:re examined
by prof. Elliott'and B's.

OF,nani_se - 2 students
4 inol b mil'. Jordon; 1 ^obi 1,( a B+ and

ir, in(dctlt- Ihe leccivLd A C.

The students in general were very enthu'rliastic about the program. The

problem now is to see' if the r,ehool Pond is (!hill(' to linvt nvailoblo
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Appendix I continued

for the upcoming school year. 4 of the students uould like to continue,
but at the moment everything ; uncertain.
(subr.itted by M. Richard McLaughlin).

' GODDARD COLLEGEf

There were 3 permanent students who completed 9vahili during the year,
tutored by a student from Kenya, The examiner came in December from Columbia
and all students passed at that time with grades rf satisfactory. No.
examinations in the spring because of the national student strike. Since
Dr. George, Moseley the director is leaving Goddard, next year Swahili will
continue as a classroom course.

(submitted by Dr. George Little- University of Vermont)

KENT STATE UNIVERSITY:

At Kent we take a slightly different view in that we do not, try to make
the Critical Language Program an exclusive one. vie are beginning to advertise
it widely, but then we are critical of the people we do admit. We want

to let those people who are really interested know that courses are available.
We are attempting to move toward a regular standard for admittance. A
weakness of last year's program was that we had assumed that natural
motivation was present. There always is the posg.ibilita, preaent that people
are taking the course because it is a fad, etc. There vas en average of
20-25 students in the program each quarttJr. The languages offered were:

Chinese, Japanese, Swahili and Yoruba. We had a small nurber taking Yoruba,
this s we had anticipated. We offered it because Kent State has an

institutional coaneetion with a university in Nigeria (Ibudan). We consist-
ently found that we had more students for Chinese than for any other language.
Siaidents at all levels. We -tore not surprised at 'this but gratified. Next.

fall we will be adding one other language to our present offerings, which
will be Hindi. We have 2 further lanauuges in the offing, first Hausa,
which we have not pushed because Dr. Boyd-Bowman has indicated that the
caliber of linguistic materials available is not too high. We are hopeful
that this will improve. The second is Persien (Farsi). No doubt there
will be strong pressure within the next-7-7)7tis to include this language.
Again, Kent has institutional connections with an 'Iranian University. The

administration has been supporting the program. Proof of this fact is that.
the Critical Language Program will be riven office space! We are printing
an announcement of our program which will be available at all registration
tables for the summer session. We hope to be able to make'it available in the
packets that are sent out to new students in which we indicate the require
ments for admiesion to the program.

Mrs. Jordan made an excellent suagestion: stelents who cannot comMit
thoselv:.s for 3 qu'art,:1-s r.rob:1131y are not suffieiontly rotivatcd. \This

rcquirer;,,nt is includcd in our intervi wtom, which also includea qur stinn-
ini, on school bar.-;.rennri -nr1 11rwnve exter5cnce. Kent will not admit
sturlunts to the course who would take 7:ore than 18 hours, discournccs
everyone who has less thin a 2.5 averaf. Prof. Colton is most anxious to
move to build financial support for the prog.ran as a part of the regular
schc'ol 1,Jcif7et, They cze extrorcly careful in taLulatin,,, the' cost of the

pro;4:f. Th,y re/e iag becn.us.-; th(2y

used tutors more: ti-tt is, the studf.ntr who worn vorkinR s3owly
were not in the are tutoria7s as those_ advancinr, rapidly*. One student
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Appendix lc_o.'tlrued

who had received a C in the winter, received an A in the sprin[7, which is
definitoly vo3y cncourar,,ini-, so they plan to continue this pr',.etice, Use

of C.aset!ttes to be v,_ry vorthwhile also. Students may carry them There
pnd oven use the-1 drivinc.

We expect to hav,2 u1 proximately thc 3r.me number of student:. next year
(per`2.ps a bit hirher). (,ubritted by Prof. Kenneth Colton).

*ilor th:y ho. ,P,ce hottom 0 p. 8 of the revised
(1:Wi).
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Appendix I continued

LIST OF PARTICIPgNTS - June 56 CONFERENCE

Mr. Richard McLaughlin
Director, Critical LanguAge Program
Amherst Senior H.S.
rain Street
Snyder,'New York 14226
Area Code 716 836,3000

Professor Pichard Auletta
Director, Critical Language Program
C.W. Post College
P.O. Greenvale, York 11548
Area Code 51,8 299-2385

Father Peter Ne'sdevall

Calase.nctias Preparatory School
175 Wilidsor Avenue
P$Affolo, Ncw York 14205
Area Code 716 835-0508

Rev. Wimale Tissa
Director, Asiatic Studies
Calasanctius Preparatory School
175 Windsoi Avenue -

Mittel°, rJw York 14209
Area Code 716 885 8508

Professor Villiam Pang

Directors Langt:age Lab
Chico Stcto Univcr71;,y
Chico, California 977,2G
Area Code 616 345-5011

%Dr. Eleanor H. Jorden
Depart ;ant of l!o4ern Langurwas
Cornell Ucliv1

Ithaca., New York
Area Co d,: 607 25G-4230

Mr. Willi c 3a Cater

LinGuist-Lssistant
Franklin and Marshall College

Lancaster, Pennsylvania 17601
Area Code 737 393-3261

Professor E.F, Gearhart
Chairman
Foreijn Lpzicu e Delartment
Hol)t. CcAlt.c.c

,

llo11%;,a, 1:1 !Lican 49423 ,

Area' Code, 6i6 396.4611 /

ProfeSsor Kenneth Colton

Director, Critical I.:Anling!" Program
Kent

4
A LL, U:110 P4,,i0

Aria Cede 216 672-2060

281

Professor John Hipp]e
Romance Languages
Kent State University
Kent, Ch.o 44240

Professor Herbert Hochhouser
German Department,
Kent State University
Kent, Ohio 44240

Professor Hoy Wenaer
Director, International Sti:dies
Kent State kliversity
Kent, Ohl,O-74240

Mrs. Keiko Varughese
Critical LanguaeProgram
Kent'State University
Kent, Ohio 44240
Area Coda 216 672-2060

Miss Helen Fleischer
Critical Language Program
Kent State University
Kent, Ohio 44240
Area Coda 216 672-2060

Sister Ann Harrington
Director, Critical. Langilage Program
Mundelein Cellei:e
63G3 Sheridan Poad
Chicago, Illinois 60626'
Area Code 312 262-8100

Mrs. Marjorie Horn
finance Officer
'Center for InU,'rnatienal ProTramS
and Comparative' Studies

University of the State of New York
New Yorii-Statu Education Department
Albany, New York 122214

Arda Code` 518. 474-3998 or
474-8546

Professor Raid Munoz
Co Director, Critical Languace Program
University of TIorthern'Tuvra.

Cedar Falls, lc,..wa 50613'

Area Code 319. 2C;(-1721

D. Janet E. g^-gat,.

Director, Critical Lmguegg Program
Ohio WeSlevan. Uai' rsity
T',1%w?re, 01,i;^, 4

'Area Code 6) 4 363-1261



Professor Hugh Harler
Department of French
Ohio Wesleyan University
Delaware, Ohio T7-15

Professor Donald Lambert
Department of Spanish
Ohio Vcsleyan Unlver.sIty_
Delaware, Ohio ;3015

Professor l!ed.,,,rde Guti6rrez

Director, Critical Language Prorram
State UniversitY Cellege_at Onr,onta
Oenc.lta, H Yew York 13820
Area Code GO7 431 3500

Professor !:ahmud Cray, Chairman

Department of Linguistics

State University N.Yi_at Binghamton

(Harvar Colleg,e)
Binghr.mton, flew York 13901

Professor William Snyder
Co-Director, Criticar Language Program
State University ollila107441
(Harpur Collogc)

Binghamton, Hew York 13901
Area C:-C10 607 798-2151

Professor Wir.lcimj,icolaisen
Co-Director, Critical Language Program,
State University (-)f N.Y. at Binghamton

(Earpur College)
B;2righmton, Now York 11901

Area Code 607 73 2151

Professor Helen Rivlin
Denarurent 3f Histry

Tr.Y. at P.iri-h-rton

(iiarpur
Binrhftmton, l!cl: York 13901

Area Code 607 798-2625

Appendix 1 continued

Professor Peter Doyd.11ownan
Director

Center for Critic-a/ Languages
State University of N.Y, et TIllyNto
Fioronby Hall
Buffalo, 1.;-w Yor. 14214

Area -Code 716 831-2306 or
831-3214

Miss Deborah Finn, :secretary
Center for Critical Lunruages
State University of H.Y. at Buffalo

=s7--7)y
Buffalo, lieu York 117214

Area Code 716 831-2306
831-3214

Dr. Richard Thompson
Institute of International Stuaips

U.S. Office of Education
e h, Education and ?4O1 fart:

Washington, D.C. 20202

Area Code 202 963-7617

Professor Helmut Gutmann
Department of German

Vassar College
Poughkeepsie, Tew York 12601

Area Code 914 452-7000

Mr. and Mrs. Robert Marshall
Director, Critical Language Program

Wells College
Aurora, New York 13026

Area Code 315 364-9611

Professor Harold Smith
Director, Critical Language Prorran

College of Wos.ster

Wcoater, Ohio 44691
Area Code 216 264-1234

Mr. Pobert !,lanbo

Critical Lanrna;:e Program
State University of N.Y. at Pint-hag-ton

7:77r-ur
13()01

DQra:-tc.ent of D,r1,.uictic:;

308 1:.,ye.c, Hall

Stat(, U::iverzitv (f ;1.Y. at ruffvlo

Buff,do, Y.)1, 421h

c.2,1 I _L C7.1
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National Council of Associations for International Studies

Editoric7l and Distribution Office
Foreign Area Materials Center

11 West 42d Street
New York, New York 10036

-30

Please address reply to:,
Center for International Progr

and Comparative Studies
State Education Department
99 Washington Avenue
Albany, New York 12210

NATIONAL PROGRAM OF SELF-INSTRUCTION IN CRITICAL LANGUAGES

Annual Report for Academic Year 1970-71

(This program of the National Council of Associations for
International Studies is-supported by a grant from the
Institute of International Studies, U.S. Office of Education.
Professor Peter Boyd-Bowman, Director of the Center for Critical
Languages, State University of New York at Buffalo, is the
coordinator of the program.)
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Appendix 2 continued

NATIONAL PROGRAM-OF SELF--INSTRUCTION IN CRITICAL LANGUAGES

Annual Re ort for Academic Year 1970-71

by Peter Boyd-Bowman, General Coordinator

American college students who study non-Western languages rarely do
so just to satisfy a graduation requirement. It is no surprise, therefore,
that the same dropping of requirements that accounts for recent falling
enrollments in some commonly taught languages like French and German has
had no discernible effect upon the growth of our program. 1

Supervised
self - instruction, requiring only commercially available taped course
materials, native-speaking drillmasters or tutors (recruited from among
the foreign students on campus), and periodic evaluation by highly
qualified outside examiners, has never depended upon large enrollments to
compete, either economically or academically, with the highly inefficient
and unimaginative process by which foreign languages are usually taught
in the conventional classroom. Indeed, the current emphasis on budget
cutbacks, coupled with a hard reassessment of past educational goals is,
if anything, Lonvincing more people than ever that for the truly motivated
student of a language--any language--supervised self-instruction is by
far the most efficient way to learn. Thanks to supporting grants (initial
only, of course) from the U.S Office of Education, and "seed money" from
various foundations (especially the Carnegie Corporation of New York),2
our basically simple program has since 1963 experiencedsuch spectacular

1

2

The fall 1970 Sutvey of Foreign Language Registrations in U.S. Institutions
of Higher Education, conducted by the MLA under contract with the USOE,
indicates that while enrollments in all the'major Western languages except
Spanish, Italian,and Portuguese have dropped significantly since 1968
(French off 11.9%, German off 13.4%, Russian off 17.1%, Latin off 22.7%,
and classical Greek off 33.6%, enrollments have during the same period
started to increase substantially' in Arabic, Chinese, Dutch, Hausa, Hindi,
Hungarian, Indonesian, Japanese, Norwegian, Persian, Polish, Portuguese,
Serbo-Croatian, Swahili, and Thai, in some cases even tripling or quad-
rupling. the new trend is unmistakable, and forward-looking college
administrators will need to make some important commitments in the light
of it.

Overall support for research and implementation of the concept of super-
vised sel,-instructional language learning, from all Federal, State, and
foundation sources--I speak only of grants I have been personally
involved in--has to date exceeded $334,000, or roughly a third of a
million dollars. Over the years, the two major sources have been the
Carnegie Corporation ($167,750) and the USOE ($141,000).
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Appendix 2 continued

growth3 that this past semester alone 43 U.S. colleges and universities, 4
plus 3 enterprising secondary schools,5 screened and enrolled for full
credit in at least 3' different languages(' a grand total-of over 850
students. Such figures are even more significant when one considers that
at many of these institutions several different levels of a language
are being pursued at the same time, often with only one or two students
at each level. The flexibility and basic efficiency of self-instruction,
and its capacity for survival and continued growth even in our present
climate of economic drought, are further demonstrated by the fact that _

fewer than half of the current self-ins ructional language offerings
still receive even token outside suppor . Not only were most of the
initially funded programs subsequently incorporated into their institu-
tion's own regular operating budget, but on several campuses faculty
and student interest with administrative backing have caused one or more
additional languages to be offered on a self-instructional bailis without
any outside funding at all. In fact we knoW at least two self-instructional
program. modeled closely upon our own that from the very beginning have
requested no'outside support whatever./

3
It was developed initially with USOE funds at Kalamazoo College, Michigan,
a small but enterprising liberal arts college where I headed the Foreign
Language Department from 1955-1965. During a two-year period (1963-65),

26 select undergraduates each studied Chinese, Japanese, Hindi, Persian,
(Brazilian) Portuguese or Swahili for from-1 -2 years with results that
far exceeded the expectations of students and examiners alike. Several
of these original students followed up their language work with appropriate
residence overseas or won fellowships to leading language and area centers
in the U.S. (Under tne able direction of my successor, Dr. Joe Fugate,
supervised self-instruction has played an important part in Kalamazoo's
language curriculum ever since.)

4
See Appendix A

5
See Appendix A

6
Afrikaans Hungarian Serbo-Croatian
Arabic Indonesian Spanish
Chinese Irish (modern) Swahili
Danish Italian Swedish
Dutch Japanese Thai
French Korean Turkish
Greek (modern) Persian Vietnam--!se
Hausa Polish Welsh
Hebrew (modern) Portuguese Yiddish
Hindi Russian Yoruba

7
They are the multi-language prog am administered by Western Michigan
University's Department of Linguistics and a new two-language program
at Cal State at Fullerton.
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As pointed out on Page 14 of my Manual, the average cost of operating
a regular credit self-instructional program in one language (including
tutorials and expert outside examiners but not the initial investment in
tape recorders, tapes, and texts) varies ftom an annual $350 per student
if there are only two students, to only $167 annually (or about $21 per
credit hour) if there are six, and that this figure is not affected by
the levels at which the students are studying (e.g. some could be beginners,
others in their fourth semester.).8

As for students themselves, their enthusiasm for self-instruction
is convincingly 'demonstrated by the 375 responses received to a recent
student questionnaiA, the results of which.are found tabulated below.

June of 1971 now finds us at the conclusion of Phase II of a three-
year program of support by the USOE. Under the terms of this program,
supplemented by funds left over from an earlier five-year Carnegie grant
to New'York State, 30 new language offerings received initial subsidies
during academic 1969-70, another 14 ih academic 1970-71, while in academic
1971-72 support be given to at)leasr another 12. These 56 programs
are Ln addition to the original 45 initiated in New York State between
1966 ,apd 1970 with the help of the Carnegie Corporatioin. Over the years,
the gratifyingly small attrition among these roughly 100 programs--only
seven per cent --eras been 'more than offset by a marked increase in the '

number of self-instructional languages that many participating institutions
have seen fit to add on their bwn.-

Experience has shown that where a program fails to "take," it can be
traced to one (or more) of the following causes: (i) gross failure to
follow basic guidelines as set forth in the Manual, (ii) loss of the only
available tutor, (iii) departure of an able director (reasons:; sabbatical,
"retirement., illness, new job) and his replacement by someone with noreal
interest in the program (iv) failure to prepare the college to assume
budgetary responsibility for the program as outside support phases out,

8
Dean Thomas Knipp,- coordinator of the Critical Language Program at Kent
State University (which offers 9 languages with a maximum space for 270
students), has computed the costs of the Kent program during its first
two years as followg Including texts, tapes and cassette tape-recorders,
tutors,' examiners, and even the stipend of a graduate assistant to
actually administer the program under Dean Knipp's supervision (but
excluding hidden costs such as secretarial help, maintenance, space, and
utilities), he discovered that during the first year of operation Kent
,,spent $79 per annual ccedit hour,.while in the second year of opdration
they spent only $25 per credit hour. Next year they expec' to spend
between C20-25,and thereafter between $15-20, figures roughly .comparable"
to my own estimate invol,:ing six students.
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(v) overestimated faculty-student support for nonWestern area studies
(rare). There have also been a few (slightly different) cases in which
a language introduced on a self-instructional basis proves so popular
that the administration subsequently decides to make a faculty appointIment
and convert the language to a regular classroom course with open enroll- .ment. In such cases, self-instruction clearly played an important role
in bringing the language to the campus in the first place.9

Phase II -- Research and Development

During academic 1970-71, the Center for Critical Languages at
Buffalo has worked-with other institutions to refine the program in
various ways (i) With the help of Carnegie funds and New York State's
Office for' International Studies and, World Affairs (ISWA), I have over
the past several years built up a large central library of master tapes

y at SONY -Buffalo's Center for Critical Languages, the inventory of which
is to be found in Appendix B. I have also put together a resource
library of texts, reference grammars, readers and dictionaries in overforty of the uncommonly taught languages, plus bibliographical referenceworks, information on language and area centers, fellowship opportunities,and the like. Information and advice is freely furnished to virtually
everyone, ranging from fellow directors atother participating colleges
to the public at large. The weekly volume of inquiries by phone and
letterig'alreadyfairlyheavy,butlfeel,it is well worth the trouble.

/

The colleges that have dropped since 1965 are the following, all of
them, interestingly enough, single41a-guage programs only:

Eariham College, Richmond, Indiana (Swahili) no tutor
Goddard College, Plainfield, Vermont (Swahili)
Montana State University, Bozeman, Montana (Chinese) - became

classroom course

Randolph-Macon Woman's College, Lynchburg, Va. (Jiapanese) -

became classroom course
Sarah Lawrence College, Bronxville,,New York (Chinese) -

became classroom course
State University College/Fredonia, N.Y. (Japanese)

failed to follow format of Manual
West Virginia Wesleyan College, Buckhannon, West Virginia (Hindi) -

no tutor

34,,

3;1



Appendix 2 continued

(ii) Extensive experience with cassettes at Kent State University and at
Kirkland College has been so favorable, that the Center here at Buffalo
has acquired a reel -to- cassette high-speed duplicator in order to permit
students ;_o use either type of equipment. Incidentally, most students
nowadays either own a tape recorder already or can be easily encouraged
to buy one, especially of the cassette type. (iii) Last fall, in response
to a suggestion put foiward by our veteran examiner in Japanese, Dr.
Eleanor Jorden of Cornell, seven colleges each recorded one of their
routine Japanese tutorial sessions on tape and mailed it to Dr. Jorden
for her -comments, which she in turn recorded live on the end of same
tape for mailing back to the director. These comments, though they
cost each institution about $50, were foundto be most helpful in
correcting deviations froth optimal tutorial procedures on the part of
both students and tutor, particularly where both were new ta their
respective 'roles. This mid semester critique will probably bp repeated
in future years, at least in Japanese, which is now our most widely
offered language nationwide. (iv) There has been some limited but
effective experimentation with examination-by tape and/or long-distance
telephone. These time and moneysaving-expedients recommend themselves
primarily in cases involving only one_br two students, located far from
the nearest examiner, or an individual ma -up exam'for a student who was
ill or ,absent on the day of the examiner's /regular visit to his campus.
A suggested technique. for examining by telephone'is for the local director,
at a prearranged time (evening or weekend ) to place a direct -dial, phone

call to the visiting examiner, identify and introduce the student whom,
he has with him, then put him on the line. Since bothistudent and examiner

` gill have.,copies Of the same course material before them atopposit`P'' ends
of the line, even reading fluency can be effectively tested. (v) This
year, a student profile and attitude questionnaire was sent out to all
participating institutions and a total of 375 replies were received rom
Individual students, a response of about 44%, Though the,questionnaire
itself and the responses to each question are tabulated fully in ApPendix C,.
1 will here mention only the salient patterns that emerged. The five

. , most commonly checked reasons for applying fbr admission tthe program
were (1) cultural interest--80%, (2) desire to trawel7-58%, (3) intellect4lal
challenge-44%, (4) career goals-39%, (5) belief in the growing importance
of the non-Western world--39%.

'77\
Roughly two of every three participants said they had wished to

study a non-Western language prior to applying, and 967 reported that their
interest in this language had either increased (64%) or been sustained
(32°') sinct, they entered, the program.

Over 90% of tAe students judged the program either very succesful
(41%) or at least inoderately successful (547.).
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Asked to.compare their work in the program with, their other cours(s,
a majority (54%) of the stuotents claimed it was more rewarding, while
another 38% said it was about the same. But on the subject of rel,ative
difficulty, opinions varied widely with, some saying it was less ti.me-
consuming and harder. (Interestingl it was the latter group that tended
also to find the work more rewarding.)

Nine students out of ten felt that the goals of the program (basic
mastery'of oral skills eqdivalent to one or more years of formal instruction)
are attainable. Given these goals, only 5% felt that not having formal
instruction in the l'anguage. was a severe handicap. Another 21% said it,
was a moderate disadvantage, another 20%.only.a slight disadvantage,
another 32% said they found it an actual advantage: Over 907. of the
students responding favored continuing the program in other years, and
some of these even underlined the word YES several times on 004 exclamation
marks. Knowing what they did about the program, 87% of,the students .said
that they would take it over again, while only 1% said they. would not.
Asked whom they would recommend for such work, 83% checked majors with a
cog-alte (i.e. area studies').- interest, 75% checked lan tie e ma'ors, 600
said juniors, 59% said sophomores, an equal number (55% checked seniors'
and freshmen, while 397. recommended other categories as well. 'Asked to,
rank what they considered the most important factors for success in a
self-instructional language program, the students put motivation in first
place', followed An second p1aCe by self-discipline, and by enthusiasm and
a "good eat" in third and fourth respectively. As for the most important
qualifications of a successful tutor, they were ranked as follows: 1)

native command of the language, 2) .insight into language - learning problems,
3) patience, 4) enthusiasm.

The student,profile revealed that a slight majority of the students
responding were female (58%), and that while 58%.of the students were
.concentrated in the expected .19 -21 age bracket, ages, ranged all the wa
from over 30 to as young as 12 (a precocious student at Calasanctius
Prep School): Academically there was a fairly even distribution among
the four undergraduate years, with slightly fewer freshmen and slightly
more sophomores than either juniors or seniors. Only 27. of the respondents
were-graduate students. Of the 21 languages reported studied by our 375
respondents, by far the most popular were Modern H.Orew (24%), Japanese
(23%) and' Chinese (22%) , followed at a distance by Portuguese, (7%),
Swahili (5%),Arabic (47.), Hindi (3 %), and Italian (3%). rhtrteen other
languages were listed by from 1-7 students apiece.

Most'of the students reporting were on the semester system, rimier
which 71% had completed a first semester level, 457 a second, 167 a third.
77 a fourth, and only 17. had gone beyond. (Since nearl. y half the languagk
programs have been in existence for two years or less, and since man\
students do not even. enter the program until their junior 'or senior
these figures are not at all. surprising.) Those who had received
the previous term reported 113 A's, 82 B's, 17 C's, and 1 D. Rou011%;
65% of the respondents estimated that the5 spent a grand total of from
5-11 hours per week on th( ,rogram (including tutorials), 107 cllimeti
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(1(71,t1,e r, -lining 25', more, but I suspect that sone of their estimates
are hit.,10\ inaccurate, 'One student claimed to 'be spending.42 hours a -
v.. ( oe tne plogram, another only two!) A majority' ol the students (69%)
had oeen meeting with thPir tutor 2-3 hours a' week, 177 for mil,/ one hour,
9- for four, 3[ for five, and 2% for six. As for the number of students
per te,ofial seion, Most programs appear to JE bserying the limi*
recommended in the M, eal, namely, no more than _our' -)M9st of the
s'edents taking Hebrew or Hungarian reported 116v '.g'had some priok
exp6suro to the language eithereiin the home or at school, Only 72' of

the respondents' reported a definite major (most of the freshmen ant ,

some of the sophomores had not' yet decided), but, those ,that did de, lared
among Ih( m an ast_inish es total of 69,different majors; 2As we expected,
the social sciences acct, rated for over half of all the 1,:udents with

d(lar(d majors, wi,11 the Humanities (including nanguage majors) claiming

)

only 22' acrd thejNatural and Health Sciences about*1570. *These figures
nfirm what has,21,01",en apparent all aliong tlrhose invol.ved i'. th program,

lamely, ti ,t 4i0e,study of the uncommliply-!:auehtlanguages serves tq, underQrd
the sceial sciences (history, anthr5Polog sociology; political sciece, 1

1:eguist cs, ecolomics, psychology, AWn, African, or Mid-':e.Eastern
Studies, etc.).rether than di,.ertk foriex:iwrje, the. enemies students
aloring in French or sere literature*

(V:, Because we rifts/ have ;)sti.t itions partIcip.Ling our pr,-)gram that
r \

are located al-1 ov the U.S.- from Maine to Florida and from coast to
e.iet--It was agreed that this year we -would tekeithe first step toward
qehontralizing the ptgram by holding,two regional direators' conferences
in-toad of one, Accordingly, one conference was held Mhy 8 in 3urLington,
'et-moat, for'cAlegel 1.cAted in New En end and eastern t1ew York, while
another ohetlwa,- held May 21 at Ket State for Western New York, Pennsylvania,,
AO Ohio, (;his still did not of course accommodate all the- institutions
ievolved, some of which' were too widely.s,attered to enable them to attend
thi-;, conference' or any other, but it was ,. move in the right direction.;
li:li 'f these conferences were, attended 13, directors, some tutors and
students, and a number of observers from tner interested colleges, arl
featured resorts on tee year's activities plus workshops conducted 1,y
;came of our- eXifferi,,encLJ eeaminers from Cornell. All phases of the program
wet.e thoroughh. reytew,c1 and atter'ion focused on problems such as more
tfft,tive tutor orientation, mic,term Evaluation, tape duplication, bedget
ma:tors, publicity, student motivation, feedback, continuity', the quality
of tape s and equipment, the r,144,ive dvantages of cassettes vs. r,els,
variable credit for varviri arnunrs ec material covered, ..nd the best time
to b(gin work on the chinPse and Japanese writing systems.

(,111 At the Kent State conference a thoroug' discussion by Dr. Eleanor
!oteoe, out examiner for ;apanese, of the preblem of tutor orientation
1(d to a proposal, for which funds lre eoN being sought, that a model

alta,leed and -ommentated by Dr. Jorden herself, he filmed or

1"

MIIIMVArmirmdMarmlilimmromMaakim101MWO.m.,
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. -video taped over the iismmex in time for duplication and use thy` all programs
in their fall orientation sessions. For this purpose, Kent .1tate's audio-
visual staff and facilities were offered at the conference, but the fact
that Dr. Jorden and her experienced tutors are in Ithaoti, New York,

\presents a logistical problem which&might have to be resolved by using
own facilities instead. The deTTils,are.still.under discu-sion.

(vAi) At the State University of New York at Buffalo, the Department
of Italian and Portuguese, c5f,which I an a member,' has formally
appoyed :or implementatio,1 coming fall a ilotfprotect in which one
of our regulai sections -of beginnlxg S anish wi I convert tb supervised
self - instructive Using the techniques prov successful with the uncommonl-
aught language4 while four more will mak'e extens14e use of'native.-

speaking student drillma.iters at a potential net sating to the university'
of around $7,000 for the year, Work in all fir sections will`` be coordinated
by a team of,two experienced gidduate ,ssi:stanes aide three student
drillmasters who are native speakers oi'Spanish. If,tt program succeeds
(and I am very confident that- it wil,f), then the wey will be. open for
similar economies to he effected elsewhere in our three - language department.

(ix) One particOarly interesting, feoiture of the self-instructional
'section' is that it involves the concept f variablecredit, a concept
often advocated at s, .1-instructionalfjanguages cpriferc-iceslin the past
but never actually put into effect until now.

ir concluding phi discusion of the te'searcn Opects 4Af 'this USOE-
supported program, £ wish tol..exPregsmy convictiothelt supervised self-
instruction is'Ndefinitely here to stay.' I furthers predict that within
a few years it common orm cf.instiuction not Merely in sparsely
enrolled non -We -stem languaggcourses (where is the only method that
makes economic senst) bui, ds'thekudget squeeze continues and more and
more colleges mike all foreign language study elective, -the common,ly-
taught languages as well.
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Peter Boyd Bowman, D.irecor
Center for Critical Languages
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June 30, 1971
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APPENDIX r

This year, because of the large number of institutions and languages involved, we
are'presenting our usual summary of reports from individual directors in the follow-
ing tabular form:

SIP ENROLLMENTS -- SPRING 1971

Number of
Institution Location LEIETIE1 Students

Calif, State College at Hayward Hayward Chinese 14

Hindi 5 .

Chico State College Chico Japanese e

Swahili 5

Johnston College Redlands Chinese 7

Florida

University of South Florida Tampa Japanese 12

Illinois

Mundelein College Chicago Japanese 6

Iowa

Central College Pella Japanese 5

University of Northern Iowa Cedar Falls Chinese 2

Hindi 1

Kansas

Ottawa University

wine

Ottawa Japanese 2

Bates College Lewiston Portuguese 6

Japanese*
Greek**

i3owdoin Coll,!ge Brunswick Chine 4

Danish* 5

Colby College Swahili 4

nichigan
Japanese*
Portuguese*

Hope College Holland Serbo-Croatian 3

Kalamazoo College Kalamazoo Chinese 3

Japanese 1

Western Michigan UnivereiLy Kalaw,,-Loo Arabi t, 10

Japanese 10

Polish 9
Portuguese 10

Chinese**
Serbo-Croatian**
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Institution Location Language
Number of
Students

Pew York

State Univ. of N.Y./Binghamton Binghamton Persian
Swahili
Chinese **

Greek**

11
14

State Univ. College/Brockport Brockport Chinese 6
Portuguese 5

State Univ. College/Buffalo Buffalo Hebrew 37

Hungarian 10

33

State Univ. of N.Y./Buffalo Buffalo 'Hebrew 81

Hindi 3

Hungarian 9

Indonesian 2

Japanese 15

Persian 6

Swahili 10

Thai 2

Canisius College Buffalo Chinese 2

Vapanese 1

Colgate University Hamilton Chinese 11

Hebrew 12

Hindi*
Japanese*
Swahili**

Elmira College Elmira Chinese 4

Hebrew 12

Hindi 1

Japanese 6
Greek-modern**

Fordharn University Bronx Chinese 5

Japanese 4

Swahili**

State Univ, College/Geneseo Geneseo Arabic 3

Chinese
Portuguese*

Kirkland College Clinton Chinese
Greek-modern 3

Hebrew 6

Japanese 3

Serbo-Croatian 2

Welsh 2

Arabic 1

College of Mt. St. Vincent Riverdale Chinese 1

French 2

Japanese 1

Spanish 1
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Institution Location LnEguage

Number of
Students

A 3

15

14

4

'6

7

1

1

State Univ. College/New Paltz

State Univ. College/Oneonta

New Paltz

,\

Oneonta

9. ,

*
..

Hindi
Japanese
Hebrew*

A

Cairo Arabic
Chinese
Greek-modern
Hindi
Hungarian
Italian 13

Polish 1

Portuguese , 9
Swahili . ' 13

State Univ. College/Plattsburgh Plattsburgh Chinese , 2

Hebrew 3

Japanese 3

C. W. Post College Greenvale, L.I. Japanese 4

Portuguese 1

Hebrew*

Skidmore College Saratoga. Chinese 4

Springs Jaranese 4

P sign 1

Vassar College Poughkeepsie Arabic 9
Hebrew 9

Japanese 5

Swahili*

Wells College Aurora Chinese 4

Japanese 2

Ohio Hindi**

Baldwin-Wallace College Berea Swobili 2

Kent State University Kent Arabic

Chinese 13

Hebrew 12

Hindi 1

Japanese 9

Persian 3

Swahili 1

Yoruba 1

Ohio Wesleyan Delaware Japanese 3

PorLugueso 6

College of Wooster Wooster ,, 1-;ic, 8

Pennsylvania.....___

Allegheny Coll-e Meadville Japanese 5
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Ihstitution

Franklin and Marshall College'

e J
Appendix 2 continued

Number of

Lication Language Students

tei

Lacaster chindsc
Hebrew 33

41friklans ''\

banish )

Greek-modern /

Hindi
Irish-modern 51

Japanese
Portuguese
Swedish.

Yiddish
Yoruba

Pennsylvania State University Univ. Palk Dutch .
3

HebreW 1

Hindi 1

Japanese 2

Swahili 1

Vietnamese 1

University of Pittsburgh Pittsburgh Hindi 1,

Indonesian 1

St. Joseph's College Philadelphia Chinese 15

Utah

Utah State University Logan Chinese 7

VerMont

University of Vermont Burlington Chinese 6
Japanese 9

SECONDARY SCHOOLS Serbo-Croatian 2
..

Calasanctius Preparatory School Buffalo, N.Y. Chinese 2

Hindi 5

Japanese 9 ,

Croton-Harmon High School Croton-on-Hudson Japanese 3

New York

Garden City High School Garden City, F.Y. Japanese 8

, TOTAL: 857

*Converted to regular class instruction
**To be offered in 1971-72 school year

Hebrew 220

Japanese 160

Chinese ,147

Swahili 83

Portuguese 42

Arabic 41

42 Hindi 27

Hungarian
Persian 20

Total Number of Students in Each Language

4

Greek 15

Italian 13

Danish 10

Polish 10

Serbo-Croatian 7

Yoruba 7
Afrikaans 5

Irish-modern
Swedish 5

Yiddish 5
Dutch 3

Indonesian 3

French 2

Thai 2

2

Russian 1

Spanish 1

Vietnamese 1
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APPENDIX B

Inventory of Master Tapes for Courses
in the Uncommonly- Taught Languages

held by the Center for Critical Languages
State University of New York at Buffalo

Amharic (FSI)

5-inch reels 1 side only -Lessonsc1-60 61 Tapes 3 + 3/4 IPS 600 ft.

Arabic - Beginning Cairo Arabic (University of Texas, Lehn and Abboud)

7-inch reels 1 side only

Arabi Dialogues - Beginning

Lessons 1-29 17 Tapes 3 + 3/4 IPS

Cairo Arabic (resorded at SUNY/B)

600 ft.

7-inch reels 1 side Only Lesson: 21,12,

13-19, 13-30
3 Tapes 3 + 3/4 IPS 1200 ft.

Levantine Arabic (FBI) ,

11 Tapes 3 + 3/4 IPS 1200 ft.7-inch reels both sides Lessons 1-99

Elementary Modern Standard Arabic (University of !Achigan)

7-inch reels both sides 1 Lessons 1-30 ' 8 Tapes 3 + 3/4 IPS 1200 ft.

Cantonese (Yale)

7-inch reels 1 only I 10 Tapes 0 3 + 3/4 IPS 600 ft.

Cantonese (Yale)

7-inch reels 1 side only . Sound Tol-!s', 3 Tapes 3 + 3/4 IFS 1200 ft.

Chinese - Bepinning (De Francis)

7 inch reels 1 side only Pronunciation 2 Tapes 3 + 3/4 IPS 1200 ft.

Chinese - Beginning (De Francis)

7-inch reels 1 side only -Lessons 1-24 32 Tapes 3 + 3/4 IPS 1200 ft.

Ifiterm4diataninese (De Francis)

1-inch reels 1 side only Lesso41-21 )0 Tapes 3 + 3/4 IPS 1200 ft.

Advanced Chinese (DejFrancis)

7-inch reels 1 side only Lessons 1-24 29 Tapes 3 + 3/4- IPS 1210 ft.

Chid, alaJFSI)

5-inch reels 1 side only ' Lessons 1-30 30 Tapes 3 + 3/4 IPS , 600 r.
43
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Greek - Modern (FSI)

Appendix 2 continue

7-inch reels 1 side only Lessons 1-23 23 Tapes . 7 + 1/2 IPS 1200 ft,

Hebrew (FSI)

5-inch reels 1 side only

Hindi (Fairbanks - Cornell Uni

Lessons 1-40

versity Press)

73 Tapes 3 + 3/4 IPS 600 ft.

7-Inch reels 1 aide only Lessons 1-24 20 Tapes 3 + 3/4 IPS 1200 ft.

Hindi Review Combined 9 Tapes

Hunarian (FSI)

5-inch reels 1 side only Lessons 1-24 83 Tapes 3 + 3/4 IPS 600 ft.

Indonesian (Wolff - (`ornP11)

7-inch reels 1 side only Lessons 1-29 37 Tapes 3 + 3/4 IPS 1200 ft.

Japanese inning (Jorden)

5-inch reels 1 side only Lessons 1-35 60 Tapes 3 + 3/h IPS 600 ft.

Japanese Pop Music

7-inch reels 1 side only Unit T 1 Tape 7 + 1/2 IPS 1200 ft.

Japanese Lessons and Supplementary Drills (Jorden)

7 inch reels 1 side only Lessons 4-14 8 TapeD 7 + 1/2 IPS 1200 ft.

Kirundi (FSI)

5-inch reels 1 side only Lessons 1-29 35 Tapes 3 4- 3/4 IPS 600 ft.

Kituba (FSI)

5-inch reels 1 side, only Lessons 1-35 27 Tapes 3 + 3/4 IPS 600 ft.

Korean (FSI)

5-inch reels 1 side only Lessons 1-35 35 Tapes 3 + 3/4 IPS 600 ft.

Linzpla (FSI)

5-inch reels 1 side only Lessons 1-24 24 Tapes 3 + 3/4 IPS 600 ft.

Malagasy (FS.O

5-inch reels 1 side only Lessons 1-26 18 Tapes 3 + 3/4 IPS 600 ft.

Persian (FSI)

5-inch reels 1 side only Lessons 1-12 24 Tapes 3 + 3/4 IeS 600 ft.



Polish (Schenker - Yale University Press)
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5-inch reels 1 side only Lessons 125 36 Tapes 3 + 3/4 IPS 600 ft.

Cerbo-Croatian (:3I)

5-inch reels 1 side only Lessons 1-25 39 Tapes 3 + 3/4 IPS 600 ft.

Swahili General Convert (FSI)

7 -inch reels 1 side only Cycles 1-87 8 Tapes 7 + 1/2 IPS 1200 ft.

SwahiliAtusic

7inch reels 1 side only 2 Tapes 7 + 1/2 IPS 1200 ft,

Swahili Basic Course (FSI)

5-inch reels 1 side only Units 1-150 38 Tapes 3 + 3/4 IPS 600 ft.

Turkish (FSI)

5-inch reels 1 side only Lessons 1-30 52 Tapes 3 + 3/4 IPS 600 ft.

TWI (FSI)

5-inch reels 1 side only Lessons 1-20 23 Tapes 3 + 3/4 IPS 600 ft.

Vietnamese (FSI)

5inch reels 1 side only Lessons 1-11 /r Tapes 3 + 3/4 IPS 600 ft.

Yoruba (FSI)

5-inch reels 1. side onl-f Lessons 1 69 (9 Tapes 3 + 3/4 IPS 600 ft.

1
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APPENDIX C

QUESTIONNAIRE FOR CRITICAL LANGUAGE PARTICIPANTS

1) Why did you first apply for admission to this program? (Chea all applicable

reasons.)

a) novelty value: 102-27%

h) opportunity to do
independent work: 103-28%

c) prestige value: 20- 51

d) career goals: 146-391

e) service goals
(e.g. Peace Corps): 46-12%

f) cultural interest: 301-80%

g) intellectual challenge: 164-44%

h) interst in method itself: 57-151

i) belief 'in growing importance
. of non-Western 147-39%

j) desire to \travel: 217 58%

k) other: SEE\SUPPLENENT

2) Why did you '.:nose this rarLicular language? SEE SUPPLEMENT

3) The language now studied was my first (331-901') or second (35-10%) choice.
,(If secoill, the first would have been:) SEE SUPPLEMENT

4) Had you ever wished to study a non-Western language prior to applying for this

program?
Yes: 254-697 No: 11f3-311

5) How does your interest in the language now compare with your interest before
you started?

Increased: 238-64% Diminished: 14- < 4%

Sustained: 119-321

Comments: SEESUPPLEMENT

6) Speaking just for yourself, do you feel the program has been:

Very successful: 155-1M Moderately successful: 201-514

Not very successful: 13- 5% Not at all successful: 1

Comments : SEE SUPPLEMENT

Wish I'd never started: 3- ell

7) Speaking just for yourself personally, please indicate your
effectiveness of the following components in helping you to

opinion as to the
learn the language.

Tapes

Text(c)

Very

Effective
Fairly

Effective Ineffective
en't

Know

Not
Applicable

138-37%

194-52%

160-43%

170-45%

31- 8%

6-, 1%

25- 7%

2- el%

15- 4%

3- <21

Tutexials 231-65% 81-23% 7 - <1% 33- 1 23- 71

Weekly quizzes 24- 7% 53-16% 31- 9%, 36- X 193- 571

Language tables 17- 6% 24- 8% 13- 4/ 53- 181 191- 64'

Comments: SEE 'UPPLEMENT
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8) How do you rate your work in this program with your other courses?

more rewarding: 189-54% harder: 109-39% m--e time consuming: 132-45%

less rewarding: 28- 8% easier: 70-25% less time consuming: 58-20%

about the same: 131-38% about the same; 101-36% about thf, same: 102-35/

9) Do you feel the goals of the program (providing opportunity for basic mastery of

oral skills equivalent to the first year or more of formal instruction) are

attainable?
Yes: 336-91% No: 21-6% Uncertain: 11-3%

10) Are your career goals changing as a result of your independent language study?

Yes: 53-14% No: 306-83% Uncertain: 11-3 :

Comments: 8E2 SUPPLEMENT

11) Whet plans do you have for nutting your new language skill to use?

a) before graduationy 119-40% - none

b) after gradua:.::an: 30- 8% - none

30- 8% - uncertain

Comments: SEE SUPPLEMENT

12) Given the 114,ited goals of the program, do you feel that not having formal

instruction in the language has been:

a) a severe handicap: 18- 5% d) no disadvantage at all: 113-32%

b) a moderate disadvantage: 77-21% e') an actual advantage: 78-22%

c) only slight disadatage: 72-20%

Comment : SEE SUPPLEMENT

13) Do you think the program should be co%tinued in other years?

Yt23: 343-93% no; 6-1% Uncertain: 23-6%

:COTE. Several of the yes were very emphatic.

1h) Knowing what you do About the program, would you take it over again?

Yes; 324-87% Noz \ Uncertain: 41-11%

17\ 1 'om do you recommend for such work? (Check all appropriate replies.)

a) freshmen: 204-55% e) language majors: 282-75%

b) sophomores: ,24-An' f) other majors with

c) juniors: e24-60%
a cognate interest :, 311-83%

(-)therst 145-39%
d) seniors: 210-5,

/ g)

r-

16) What do you thin:- are the 5 zest important factors for success in this progra-a

(Rate 5 most important, 4 ne)c 4 est important, etc.) - SEE SUPPLEMENT

11) what, in yo=lr opinion, are the 5 most important qualifications of a successful

informant or tutor? (Rate 5. most important, 4 next most important, etc.) -

3EE SUPPLEMENT t-t
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18) Sex: SEE SUPPLEMENT

19) Age: SEE SUPPLEMENT

20) Current academic status

freshman: 70-19% graduate: 7 -2%

sophomore: 98-27% special: 4-1%

junior: 77-21% other: 25-7%

senior: 82-23%

21) Language studied in this programf SEE SUPPLEMENT

PP) Circle all levels actually taken in this program, including the current one.

1st semester: 267-71% 1st quarter:' 27-7%

2nd semester: 162-42% 2nd quarter: 25-7%

3rd'semester: 55-16% 3rd quarter: 14-4%

4th semester: 28- 7% 4th quarter: 5-1%

5th semester? 3 5th quarter: 3

6th semester: 2 6th quarter: 3

23) Grade(s) received in previous term(s): SEE SUPPLEMENT

2i) Grade expected in current term: SEE SUPPLEMENT

25) Are you planning to continue? SEE SUPPLEMENT

26) Have you applied for: a summer fellowship (6), overseas travel opportunity (39),

a graduate program in non-Western studies (11) related to your study of this
language?

Have you been awarded: a summer fellowship (2), overseas travel opportunity
(19), a gradnatetprogram in non-Western studies (8) related to your study of
this language?

Yes: 85-24% No: 277-76%

Comments: SEE SUPPLEMENT

27) Estimate the average number of 'hours per week you personally spend with: tapes

alone, text alone, text and tapes, tutor. - SEE SUPPLEMENT

28) A. Any knowledge of the languVe prior to entering this program?

Yes: 135-36% Nof 240-64%

B. If YES, estimate on a scale from 0 (none) to 5 (native skill) your prior
ability in:

1) understanding

2) speaking

3) reading ,- 3
48 4) writing

1 2 3 4 5

47-35% 35-27% 22-16% 7- 5% 7-5%

53-39% 35-27%, 9- 7% 3- 2% 3-2%

36-27% 19-14% 22-16% 16-11% 6-4%

33-24% 19-14% 17-13% 10- 7% 6-4%



28) C. If YES, your prior ability was acquired how?

1) foreign travel. % 26-19%

2) foreign residenk,c): 31-23%

3) formal study in (u) elementary school: 3-27%

(b) secondary-school: 22-16%

(c) another college: 6- 4%

4) heard it in the home: 32-23%

5) other (a) Hebrew school: 2719%

(b) religious school: 2045%

(c) service:

(d) self-taught:

(e) friends

2y) Your current fi.4.14 of Ajar SUPPLEMENT

t
30) Name of your college:.

Date:

3

2

1
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Please return this unsigned questionnaire to your program ditoctor fur prompt
I

return to me. I deeply appreciate your diwoughtful cooperation in this nation-wide

evaluation and tv each one of you for your time and effort.

Peter Boyd-Botiman, General Coordinator
National Program of Self-Instruction in

Non-Western Languages
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COMMENTS ON QUESTIONNAIRE FOR CRITICAL LANGUAGE PARTICIPANTS

Question 1 -Other Reasons for Applying to the Program

a) Family backgrouhd 12

b) Interest in languages 6

'1c) Personal friendships 3

d) Language requirement 3

e) Necessary for graduate work; research
2

Question 2 - Reasons for Choosing the Particular Language

.50
a) Family background

11.0) Inte;est in Judaism or in going to Israel

c) Interest in language itself
29

d) Interest in culture
23

e) Need it for graduate study
15

f) Going to the country where it is spoken
14

g) Preyious acquaintance with language
11

Question 3 Language of First'Choice

French (7), Russian (6), Japanese (4), Spanish (4), Latin (3), Hebrew (2),

Swahili (2), Arabic (1), Chinese (1), English (1), German (1), Greek (1), Hindi (I),

Thai (1), Turkish (1)

Question _5 Degree_of Interest inithe Program

a) "Really enjoy it" 2

b) Interest diminished because of grading System 2

c) Interest diminished because I don't WSrk enough 2

d) Wish there was more competition
1

e) "Wish I'd never started -- mother forced me to take the course" 1

Question 6 Degree of Success of the Program

a) Disagree with grading system

b) Need more conversation with native speaker

Question 7 Effectiveness of Components

a) Having a native instructor is very effective 10

b) Individual claw is important ,, 7

c) Have had problems with tapes 6

d) Not enough conversation with tutor, 3

50
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Appendix 2 cont)nued

I

Que.tion 10 - Are '1 ulLEEperGoals Changing'

a) No, but they are being strengthened 8

h) Not 't but it does open possibilities 3

c) Increased interest in linguistics 2

A acs to on 11A- Goals Before Graduation

a) I'm gain '0/Israel 33

SI(eak with family and f-..iends 26

c) Study in country . 20

d) Travl 18

,) (e)ing to Japan 16

f) Will spend\juni, . ad 8

,7,) Reading srce rr.tcriaa)in language OOOOOOOOOOOOOO
%

,

h) Continuing with the language study

1) Ineependent study program. experimant'in:n,eri,ati.,1.a 1.1 5'ug.D.:1,v/ia 1

ouastion qollAfter Graduation

a) Travel 62

b); Go to Israel 47

c) Use for graduate study 35

d) Working abroad 2A

e) Teaching ,n,a language 25

f) road 15

g) Grauate sturl aoroad 10

h) Use in _.,ure job 1 9 ,

15 :nterpreter 7

01.1stion 12 - -menth on Individual Instruction

a ";ran gar aometimes ca fusing without trained instruction."

can progress rt my awn speed 'and there is plenty of ine;,'iduai attentiOn.'

c) "No disadvantage provided that the student is sufficient' motivated for self-
study:.
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Questioft 16 - Most Important Factors for Success in this Program

a) self-uiscipline

b) a "good ear"

c) previous suc,_ess vith
other 'anguages

d) motivatirm

e) overall academic perfoAance

f) , ptepility to new situatLiis

g) self-confidence

h) enthusia-m

18-- 5%

2

35- 9%

3

63-17%

4

92-23%.

5

92-25%

41-11% 68-1.7% 56-15% 35.10% 22- 5%

50-13% 26- 6% 28- 7% 26- 7% 11- 2%

9- 2% 30- 8% 47-13% 78-012, 1.2-34%

23- 6, 2(- 5% 9- 27 3 -0.8% )-0.5%

42-10% 33- 8; 1% 47 6- 1% 8- 1%

52-14% 51-14% _1- 'I% 2o- 6% 8- 2%,

46-12% 42-11 69-17% 5(-157 49-141/,

e:A/1:tion - Most 1-trortant Qualifications of Tutor

a) native command of language

b) enthusiasm

c) patience

d) tact

e) punctus..?Ity

f) formal knowledge of grammar

g) ability to improvise

h) command English

i) insight into language
learning prodems,

j) warmth of personality

k) maturity

QuestiT. 18 - Sex

Male: 156 - 42%

Question 19 - Aer,

16 years::, 1 - 1%

17 year:: 5 - 1%

18 years 57 - 16%

19 years=: 70 - 201

20 years 65 - 18%

22 years: 72 - 20%

52

28- 6/ 21- 5% 34- 8% 37-10% 159-43%

39-10% 43-11% 64-16% 41-11% 29- 8%

38-101 44-12% 62-16% 71-18% 42- 9%

9- 2% 13- 3% 9- 2% ,5- 1% 2-u.5%

b- 1% 4-0.8% 3-0.8% 1--o.3% 0

22- 6% 22- 4% 20- 5% 21- 5%

35- 9% 39-10% 27- 6% 16- 4%

29- 5% 44-11% 27- 7% 38-10%

,33- 9% 46-12% 52-14% 60-15%

53-13% 31- 8% 19- 5% 17- 4%

10- 2% 6- 1% 5- 1% 5- 1%

17'emale 213 - 587

22 years 20 - 6:

23 year 10 - 3%

24 years 6 - 1%

25-29 years 20 - 6%

Over 30z 12 - 3%

Und,ar 16, .0 - 6%

57

13- 3%

2-0 5%



Quesl,ion 21 - Language StuJed it the Program

Appendix 2 continued

Hebrew 87 247 Greek 4 - 1%

Japanese 82 237 Serbo- Croatian 2 -417

Chinese 80 - 227 Thai , 2 -(1%

Po7-tuguese :- 26 - 7% Vietnamese 2 -(1%

Swahili 18 - 5% Danish 1 -(17

Arabic 13 - 4% Dutch 1 -43.7

Hirdi 11 - 37 Korean 1 -(17

Italian 10 - "j% Polish 1 -41%

Hungarian 7 - 27 Swedish , 1 -41%

Yiddish 7 - 27 Yoruba 1 -A)%

Persian 5 - 1%

Question 23 Grade(s) Received in Previous Term(s).

Grade A: - Grade D: 1 <

Grade 82 -

Grade C: 17 - Pass: 1,-

r-lestion 24...:c'1'.qnz.Lted in Current Term

Grade A; 127 - 347 Grade D: 1 - 1%

79 - 21% Ao idea: 150 - 40%

Grade f 5 - 1% Pass; J2 - 37

Question 25 - Are You Plannirg to Continte?

Yes; 237 - 667

41 ilk

Uncertain: 81 - 237

Question 26 - Additional Comments

a) "Mir program has dory_ so much for me! Formal instruction failed me, but this

progrAm is he greatest!,"

b) hp idea of avilable opportunities (3),

c; The lack of funds for NDFL graduate language fellowships is a shameful

reflection of our national priorities."

d) "Will spend a semester in Yugoslavia; includes honesty, independent study-

topic 'Serbian attitudes towards federalism in Yugoslavia' -- in'ensive

language, training."

e) Going to France with ROSP.

f) I am going to spend 1971-72 school year in Taiwan ( tudcnt is 12 years old)

g) save been awaAed a $2,500 teachng assistantship in Spanish and Portuguese at

the University of Texas at Austin. re 53



Appendix 2 continued

h) 1 am presently applying for funds to purchase the tapes.

0 U.S. Air Force in Japan.

3) Applied'for a Vietnamese fellowship.

auestiogelumber
Ttata1

w/Tapes Alone

of Hours Per Week Spent on Language Study
Total Number

w/Text Alone w/Text + Tapes w/Tutor of Students
Hrs

1 73-29% 43-13% 35-16% 51-17% 0

2 49-19% 65-277 47-227 131-447 3- 1%

3 44-17% 77-24% 38-187 76-25% 20- 6%

4 31-121 43-13% 16- 8/ 28- 9% 17- 5%

5 24- 9%, 39-12% 17- 8% 10- 3% 28- 8%

6 13- 5% 18- 6% 17- 8% 6- 2% 32- 9%

7 9- b% 11- 3% 5- 2% 32- 9%

8 5- 2% 8- 27 2- 1% 38-10%

9 2- 1% 2- 1% 3- 1% 37-10%

10 3- 1% 9- 27 6- 4% 40-11%

11 1 30- 8%

12 1 1 18- 5%

13 10- 37

14 1 2 -1% 12 -3%

15 3- 1% 21-10% 7- 2%

16 7- 2%

17 4- 1%,

18 6- 2/

19 2-.5%

20 6- 2%

21 3- 1%

22 1-.3%

23 4- 1%

31 3- 1%

42 1-.3%

Number of Students in Tutorial

1 student: 54-20%

2 students: 45-17%

3 students: 60-23%

4 students: 41-15%

5 students: 22- 8%

54
6 students: 13- 5%

students 4- 1%

8 students:: 10- 4%

9 students: 2-.51

10 students: 9- 3%

11 students: 1-.3/

12 students: 2-.5%

18 students': 1-.3%



question 29 - Current Mator

History

Psychology

30-11%

29-10%

Political Science 23- 8%

Biology 19- 7%

French 18- 6%

Sociology 14- 5%

Spanish 13- 5%

Elementary Education 11- 4%

Languages 9- 3%

Economics 8- 3%

Mathematics 8- 3%

Art 7- 3%

Asian Studies 6- 2%

Chemistry 6 -2%

Religion 6- 2%

Anthropology 5- 2%

Art Education 5- 2%

Speech Pathology 5- 2%

Government 4- 1%

Philosophy 4- 1%

Art History 3- 1%

Education 3- 1%

Electrical Engineering 3- 1%

Geography 3- 1%

German 3- 1%

Linguistics 3- 1%

Special Education 3- 1%

Computer Science 2-(1%

Drama 2-1%

English 2-q%

Pre-Med 1-:1%

Russian Literature 1-1%

Slavic Linguistics 1-1%

Social Studies 1- i%

W. L. R. 1- 1%

Undecided 49-14%

Appendix 2 continued

International Relations

Journalism

Management Science

Russian Studies

So..dal Welfare

Speech Education

African History

African Literature

African Studies

Agriculture

American Literature

Asian History

Biochemistry

Black Studies

Botany

Chinese Studies

Civil Engineering

Classical Greek

Classics

Physical Therapy

Oriental Studies

English Literature

Far East History

Fashion

Food and Nutrition

Forest Watershed Management

Geology

History of India

Home Economics

Law Librarianship

Medical Technology

Medicine

Medieval Studies

MVbic

Pre-Law

None 60

1- <V

1- <17.

1-41%

1- <I%

1- <1%

1-

1- 4 1%

1 - <1%

1- 41%

1- 41%

7- 4-1%

1- 4.17

1- <1%

1- <1%

1- .41%

1- 4.1%

1- 41%

1- <15

1- .C1%

1- .41%

1- <1%

1- <-1%

1- <15

1- <1%

1- <1%

1- <a%

1- 417

1- -Ql%

1-41%

1- <1%

1- <17

1- 41%

1- 417

1- <1%

1- '1%

10- 3% 55
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Council for Intercultural Studies and Programs
(Formerly National Council of Associations for International Studies)

Editorial and Distributon Office
Foreign Area Materials Center

60 East 42nd Street
New York, New Yoik 10017

56

Please address reply fix

Center for International Progr
and Comparati -tidies'

State Education Depa,. nt

99 Washington Avenue
Albany, New York 12210

NATIONAL PROGRAM OF SELF - INSTRUCTION, EN CRITICAL LANGUAGES

Annual Report for Academic Year 1971=72

(This program of the Council for Intercultural Studies and
Programs is supported by a grant from the jnstitute of
International Studies, U.S. Office of Education. Professor
Peter Boyd-Bowman, Director of the Center for. Critical
Languages, State University of New York at Buffalo, is
the coordinator of the program.)
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Appendix 3 continued

NATIONAL PROGRAM OF SELF- INSTRU'C'T ION IN 'IHE

CRITICAL LANGUAGES ANNUAL REPORT 1971-72

Introduction

Thanks to the little publicized efforts of about a hundred dedicated
individuals, a quiet revolution has been taking place in the U.S. over
the past ten years in the field of language education.

In the spring of 1972, at nearly fifty colleges and universities
from coast to coast, over 1000 men and women were busy learning, to speak
Chinese, Jap-nese, Arabic, Swahili or one of twenty-one other languages
for full credit, without classroom instruction of any kind.

Working only with commercially available texts and tapes, and with
native-speaking drill-masters recruited from among the thousands of foreign
students studying in this country, each was preparing for an intensive end=
of-term proficiency exam given by an experienced consulting specialist
from language centers like Cornell, Columbia, and the University of ;:ichigan.
Thanks to this rapidly expanding.concept, it is now possible fo. bright
students to take, without ever lea i:.g _heir cwn campus, a 2-3 year seqienci,
of work in a language that would formerly have been completely unavailable
to them. And what is even more remarkable is this:, even with only 2-3
students in a program, that program pays for itself.

Rationale for the Program

Pioneered ten years ago with USOL support, when this writer was
chairman of foreign languages at a small liberal arts college in Michigan,
the concept of self-instruction in languages rests on a series of basic
propositions:

1) Acquisition of basic language skills requires an enormous
amount of individual Practice.

2) The pracLical commaad of a language is, initially at
least, more important than a theoretical understanding
of it.

3) Students have different degrees of motivation and ability,
and different learning rates. They should not be lock-
,,Lepped.

5-,



Appendix,3 continued

4) Not all students can profit from the study of one of the
less commonly taught languages, but those that can and
are highly motivated should be given the opportunity to
do so no matter where they are attending college.

5) Limited resources of manpower and finding make tiny
classes prohibitively' expensive. Since a professional
language teacher's time is both valuable and limited,
his specialized knowledge is clearly employed to better
advantage in higher level courses for the more advanced
students of literature, culture, or composition, than in
monitoring the directed responses of rank beginners.

6) Given that effective elementary language training tends
to be both time - consuming and highly repetitious, most
classroom activity can be economically replaced by the
cassette tape recorder for individual practice and by
untrained native speakers for group review and for the
individual feedback that no tape can provide. Grammar
explanations can be safely left to the textbook.

7) A student who has access to a tape recorder in his own
rocli and can work whenever he feels like it will voluntarily
use his tapes far more often and effectively than a student
who has to attend a compulsory lab session.

c) Though it is unnecessary to have a distinguished high-
salaried specialist in residence throughout the year, it
is important that the student's work be professionally
evaluated if he is to receive a meaningful grade for the
course.

9) Outside evaluation by a nationally known specialist is
essential not only in order to keep the program's academic
standards above reproach, but also to allow the specialist
to recommend exceptionally promising students for language
and area center fellowships or for programs overseas.

10) Operating costs are such that once established a sound
self - instructional program breaks eN2.n with only two
students in it

Given these considerations, there is no real reason why v college
in the country which has foreign students on i*s campus to serve as tutors
cannot, if it wants to, offer several of the less commonly taught 1:ngu,ges
on a self- instructional basis, for 1-.11 credit, to some of its abler and

58
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Appendix 3 continued

better motivated students. The concept. has been te,ted repeatedly and
fount to work on campus, after campus.

'Feud Mont

;he stcath spread of self-inqtructioal language programs (cILP)
since this writer first conceived the idea in 1963 is ch,e in no small
measure re ,enerous an farsighted 'nitial support from the Carnegie
(orporation and from USOE's Institute for -International Studies.

Ibis support, totalling well over a quarter of a million dollars
since 19h3, was used as 'seed money' to enable inter.sted colleges in
various parts of the country to discoNer _hemselvas that the concept
is indeed a viable alternative to Cite instructou in the classroom. It

alo provided this writer, as coordinate- and F-2neral consultant'o, this
growing cons ituency, wi'h funds to ace ire evaluate new course
materials, expEri.ient ith new echniques, locate qualified exa''iners,
prepare nuesti-nn iris, collk.ct snd di.,,eminate needed information by
phone, mail, end c, rd of mouth, to organize conferences, end generally
to assist directors: in every 1..,as, cf prograr administration.*

Growth of the rey'

In each of the pas.. .even y ars the number of self-instructional
language programs has steadily risen and so havo studcit enrollments,
despite the ph...ing out of initial spport from the outs'ir. In last
year's report this writer noted, s nor :g other things, that alt.. -1gh
enrollment, in some of the commonly taug't la.vages like French, Getman,
and Russian were definitely oecliaing, the larq.,uages of Asia, Africa, and
the Middle East were at racting more American studerts than ever before.
He also presnted the results of a p-ograr-wict_ poll whicn showed t'.1at
students engaged in self-instructional language stu!y have overwhelmirOy
posttive attitudes towa-ch the program and its effe,Ltveneqs.

*) the financial side of the operatioi has be.n handled all along by
the Center for international Programs and World Affai,,,,, N.Y. State
Education Dept., Alban\, N.Y., whose dynamir.= airector, Ward Morehouse,
is now also president of the National Councri of Associ,';ons for
International Studies. rh, NCATS has given strong promotional s pport
to our program on, a nation wide basis.
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That faculty and administrators like it, too, is evidenced by the
number of new languages ti-.it have been introduced in this manner, without
a . o'.tsiie sup,,2 c i,natever, at iLlpy of ,the colleges participating in
our program and even at some which are not

Recent Developments

Academic 1q71-72, our final year f USOE support, has se efforts
both to refine the progr,m _further and to ensure a degree of c is :lty

and }ordination in the years that lie ahead.

1) Orientat,)n film

To meet the need for a standard, simple way' to orient both na:Ive
tutors and students' in their rslective roles in the tutori,l, Dr. Eleanor
_otden, th author of the widely used course entitled Beginning __panese
and Also a veteran examiner in our program, filed at Cornell with the
aid of 1r,a1 technicians and staff members a 35-,x1nute trainingmovie
(using Japanese as a model) called "1,o's and Don'ts of the Drill Session."
This me -ie, which has just been pfoduced with program funds, will bE:
available without r'11-ge (otherithan postage and insurance) to members of
our pr_Dosed National Association. for Self-Instructional Language Programs
_(NASILP). Tnitially, copies are being der..sited with four conveniently
located p,osrals that are invited to serve Ps distribution centers for
all programs in their areas .;'-_:-.:Y/Buffalo and C.W. Post College and for the
Northeast (where most of the programs are presently concentrated), Kent
State University in Ohic (to serve 0.e. Middle Western area), and for the
West Coa and the Rockies, Chico State'Collegt! in California. Further copies
gill undoubtedly .e needed as tht. ,ssociation expands its membership.

2) Revision of the ",uual

This writer's basic manual, Self-Instruction -n non - Western Languages:
A Manual for Dirertors, prepared in 1965 for the LSOE and 'since then revised
under the sponsor.nip of the NCAIS, is being expanded to. include among
other things practical suggestions for students, contributed by some Of
our veteran examiners, which ma also make it useful as a supplementary
text.

3) Proposed new tariff for examipations

Bpcause enrollments can and sometimeF do vary greatly from program to
program in a given language (from as few E.., one r.` ,'dent to as many as 75),

and because considerable travel may also. be involved for either student
or examiner, our previous formula for compensating the latter with a flat
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honorarium of $10') per day no longer seems adequate For ver, small
pro,,cams (sa, jus one student, who can be. examin,d io less than one
hour) $100 is probably excessive, while for fifteen students it is

21earl': too little. On the other hand a flat fee of, say, $25 per
student would be r)rohibi' ve for large r -,grams but not enough to
justify the ex----er's time ano trouble if , l one or two students welt,
involved, 14e have therefore worked out three compromise: tariffs which
we trust will satisfy Al concerrc2d:

(1) If examiner visits c..-nous (w_th at leas an hour's travel time
each way) Out-oi pocket expenses, plus $:00 minimum for, up to
10 individual exeminations of 30-60 minutes duration, pi's another
$10 1 addi,'onal examination. (Under this tariff 1-10
individual proficie,, tests would earn the visiting examiner
$100, 15 test:, 5150 and so on.

Note: Programs locatej in the came general ir.,1 m_y find it

possible te. save money (arid (he examiner cons u, ,nble time and
trouble) arrRnging to hay their students ,ested jointly
in one location end sharing expenses.

(ii) If students do th traveling and arts tested at the examiner's
convenience on is own cami.'s (thereby sav'ag him troth travel
time and effort), $30 iainimum Dr up to three individual pro-
ficiency tests, plus another *10 for each allitional one.

:iii) For indivicluql make- p Lists via long-cii,- .nce telephone (a
direct-dial c, 11 pus -hreugh from the di,Ltor's own office
at . preerrang,1 time is described in last year's report),
we -ecommend a tlat fee of $10 oer student. (though _he program
would also have to pay for the call itself, there wo.ld of course
be no travel imalved for anyone. Inst,ad, the examiner would
agree to promptly mail off to the firector a very brief written
Sttelient or: etch st).- f's perform irn .)

'4) Proposed now ,,',3ociation (NASILP)

lo -,,a,re continued liaison and informatio service., of the kind
hitherto supports by o, .side funds, rS0E-supported confer?nce is to
be heist in Buffalo, lhur 4 through Saturday Decembe. 7-9. for the purpose
of forming the National Rssociation for Self-: ional Language Programs
(NASILP), which will elect office s from amoh, the off'cial delegates
attending and assess the modest insf,tutional contribction; needed to
maintain a secretariat. !his secretariat will be charted with' performing
the sort of services prwidel up until now by the program's Originator,
(oordinator and general ,,, Peter Bo ,d-Bowman, whose well,enuippod
center for tritical Lar 1-fetes at SUNY/Buffalo would of ,o,irse be willing
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to maintain these s(:rvices if invited to do so. Further information
01 the conference and on our prop( d association may he found in
Appendix (. of this report.

5) Final Assessment

Final assessment f the Office :f Education-supported program of
self-instruction in critical languages will be the final objective of
the December conference mentioned above. We hope, through a series of
critical discussions involving both campus directors of selt-instructional
programs and Outside examiners, to identify strengths and weaknesses in
the program as it has developed on some 50 campuses. Outside examiners
who have been active in the program for the past several years will be
asked to make assessments Of individual institutional programs as part
of this final overall assessment of th'ti program. The final report for
Cue p'ogram will include the conclu.lions reached at the conference and
other data assembled ovcr the past three years.

3) Publi I
ih:: .(=er our program, though it has yet to be 'discovered' by TIME

or :AFT, ha, enjoyed more publicity than ever before. The coordinator's
annua' report for 1970-71 was reprinted in large part in the March 1972
issue of the Mocern Language Journal (pp. 163-7), Lhile a report by
Prof. Edwin Neville, directs,. of the Chinese and Japanese program at
Canisius College, was summarized in Ouinto Lingo and resulted in a spate
of inquiries from all ow:: L.S. We understand further from Dick
lhomuson l'So that this November's issue of Ameri.canEauca'On will be
featuring a detailed report on our program, prepared apparently by one
or the l'i0E staff writers. "Though we havt ,-,ot vet seen it, w hear that
it i3 highly favorable.

7) Wctkshop for Future Directors

in ord to prepare for what promises to soon become a new occupation,
that of administering self-instructional language programs, -this writer
has announced a new graduate course at SONY /Buffalo (Critical Languages 602)
entitled Self-Ins. ructi(al Language Programs: A Workshopior Directors
(4 credits). This semester-long workshop, to he offerer' "-is spring to a
limited number of gradua--e students of Spanish, German, ,..uguiscics, etc.
from SUNY/Buffilo and elsewhere, is designed to train a cadre of young
faculty members to go forth equipped to initiate and direct ;imilar programs
in any new language(s) for which there may he a demand at their foture
in
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Economic Advantages ,)f Self,Inst-uction

Appendix A of this report shows in tabular form the replies given
bN, our program directors to a questionnaire sent out from this office
last April. The spectacular increase in language offerings, most of
them funded entirely by the colleges themselves, is due not only to the
repeatedly demonstrated ability of S1LP students to hold their own
pith students from regular classroom courses, but also to very reE.'
economic advantages. :o cite ar ex hple:;

Here at SUNY/buffalo's Center for Critical Languages all students
now buy or share their own inexpensive cassette recorders, which not only
frees students from dependence on the language lab schedule but relieves
ttie tenter of the burden of maintaining an inventory of costly and
constantly depreciating equipment.

This semester, in Japanese alone, the Center currently has 20
stuuents working with two tutors, at four different levels of the
language, for a total of 14 small group or individuai tutorials a week.
Actual operating costs per semester, for Japanes only, <ire as followsf

14 hours of tutorials/wk. x 16 ,.reeks x $3.0U/hour $672.00

Examiner's honorarium 2 'ays at $100 per day) = 200.00

Examiner's round trip (Buffalotornell), meals,
and ove,nght 100,,00

lass2ttu rape diplication 28.00 (est.)

iotal operating cost per semester $1,000.00

Hidden cost (admin., overhead, secretarial, etc.) 600.00 (est.)

lotal cost (actual plus hidden.....) ,600.00 (est.)

Even taki'g into ions deration that this is a tax-supported in;titutpn
with relatively low tuition (av,-3rage: only $400 per semester), our Japanese
program each semester actually earns the c'tat( more mane in tuicion (20
students x 4 (semester credit hours x approx. $25 per (,-edit ',our = $2,000)
than it costs to operate, even wits- generous Hdden costs included.
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No language lab facilities are,needed (other than a simple cassLtte
ard tape duplicator), no expensive dial-access systems, computer terminals,
or other hardware which, in terms of the net results achieved, may bi
luxuries that todv'S economy will no longer tolerate.

Applicability to all foreign languages

Several of our progressive and economy-mitided institutions, noting
how little it costs to mount and operate successful self-instructional
programs in non-Western languages, are alr.ady exploring, very cauti,iusi\,
the possibility of applying the same technique to some of the more
commonly taught languages as well, thereby freeing their often reduced
or understaffed language depdrtments to devote more time to students at
the higher levels. As general program consultant first for Carnegie
(1966-70), then for USOE (1969-72), this writer has gained considerable
experience as a troubleshooter allaying the apprehensions of his fellow
language teachers, some of whom are apt at first to fear' that any self-
instruction, even at the elementary level, will eventually put them out
of a job. For some of them perhaps it will, but only if the' cannot adapt
to changing conditions. It is an axiom that nothing can stop an idea
whose time has come. This writer 'firmly believes that self-instruction
in foreign languages will prove to be one of them.

Respec:tfully,

Peter goyH-Bowman
Professor of Hispanic Linguistics
and Coordinator and Geheral Consultant,
National Program of Self-Instruction
in the Critical Languages

October 4, 1972
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Apper:ix 3 Pontlqued

APPErDIX A. Self-instructional Language Programs

(1971-72), Enrollments per language,
and type of equipment.

n7CT(R POSITICp" L,ACUAGES* FOUIPMENT"

Fit ry h, tA^ere 't. Prof. French (',rk. 6 Pe'1

Jap. 10 tMLLo
Ptg. Stu.'

Rr'hert 71unn Assoc, Prof. Rcw.
Langs.

Chin, r,

Dan .; 6 Uono

Ita3 17

Nor... 3 !

Wi' Ian Vg Denardo Lect. For. Lan s., Chin. 18 Reed.

Hind. 4 !Jour)

Stu.L/R

r',11ug,- R(.ert M, Ass't. Prof. Hi.vt. Jap 3 ' ass Von-

COP Stu.L0

' ate '-licre ii1 ire :e.ng Assoc. Prof. Jap. 7 Cass

1,,wa

For. Langs. Swah. 7

ColleFe rdwi: Assoc. Prof, Hist. Chin. 4 ?

, Jap. 1 Stu.LIR
4.-trk

Colby g.:olloge :!enry Eolland Prof. Spanish Chin. - Cass

,da- ville, a2ne Ptg. 1 COP

Swah, 7

rerlito Ass't. Prof, (:t in. 5 'feel

FqrlIt( Hung. 1 Stu.L/R

,., irrg Pichnl An' 'ta Instr.- Fcr. Langs. Hind. 1 Cass

:. :rirvi -: and Linguistics Jap. 13 Reel

,r,,e,ivalc Ptg. 5 Stu. ./R

2 Ark

Afi.- Afghar. 1, Korean

Th''. AmLar:..- ,'(Irk, tfrldern GreLk

! L Arable Norw, - Norwegian

'.'hn-,,e '''/- - Persian

: :An yi, Pol. - Polish

'4i? ..h Ft,3. - Portuguese

, I e ;:-- PI( :1-!rbc.-C ,,, Serbo-Croatian

.;: W heIT. - Swahi1,1

1:1.11 ?1,:r. Ukrainian

-talim Yid. - Yiddish

,',.Tro.el-e Yor. _ Yoruba

fl
IL?

**Equipme^

Cass Ca5aette

OP - College-Ownec
Portables

OP Ftudent-Owned
Portables

Stu.L/R - St,.dent L.-ten/

Record

Stu. plbk.- Student :Ilayback

2-trk 2 track

4-trk. - 4 track

1



". DIREC:7(R

fi shower College David 1urdcch
vall, N.Y.

E:mira College
N.Y.

Univ,
.n

and

:.ar,hall College

POSITION

Humanities

LANGUAGES

Jame: Mittelstadt Ass't.V-Pres, for Thin, 2

Acad. Affairs Jrk. 5

Hebr 7
Hind. 1

'

J ).

Russ. 6

Dir. La-- ,ab. Clin. 6Harvey J.
Hump! -ny

J. William Frey limn. Dept.,

Russian
Hebr.3
Jap.

Ptg.14

Appen,'ix 3 contI !Lied

Casr

Cnr

Cass

COP

Lab

F 3e 8 L.,$) Stu.

r. 114

lid. 14 Reel Stu.

plbk.
2-trk

-a.oland College VeLma N. Chmn. Langs. end Jap. 1 Cass

Iowa Lits. Stu,L/.1

Lab

Valley State E. F. Gear hart Chmn, D-pt. For,
Lanes

Arab. 5

Jap. 18

Lab
Reel

.1 ;.dale Mich. Pro. of German "ebr. 7

.rt and Will;am Richard L. Assoc. Prof. !._!br 7 Cass

:mIth College Heaton Religio' Stu.L/R
71'ne'ra, N.Y COP 2-trk

'1( College H. P. Weller ..,hmn. For. Langs. 6erbo.-Cro. 3 COP Reel

11ard, Mich. Monc
Stu. plIsk.

Kalamazoo College J. K. Fugate Chmn. %ept, of hin. 2 Not
Kalamazoo, rich, Germar' but. 1

Jap. 4

reported

Gwah. 3

Kent 3tate Univ,
Yen*, Ohio

J. Manley English Arab.7 Jap.22
Chin.38 Pers.11

Cass

SOP
Hebr.24 Swah.14 Stu.L/R
Hind.2 Yor. 4 4 trk

1, 1lriiF of Mount Sr. Josephine Assoc. Prof. Chin, 2 Reel
St . incent rarita Sp. and Dir. Viet, 1 Stu.L/P

tale, N.Y. Lang. Lab. 2-trk

Sr.
:n rollepf. Ann Harrington Instr. French Ptg. Lab
'11. B. V. M, and Hist,: Stu.L/R

Reel

66
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INZTITUATON

Univ. of h. Iowa
Cedar Falls,
Iowa

Ohio We van Univ,
Delaware, Ohio

Ottawr Univ.

Ottawa; Kansas

Otterbein Cc lege
Westerville, Ohio .

qtat Univ.
Unive -sit, Park
Pennsylvania

DIRECTOR

Fed Munoz
F. R. New 11

Donald Lenfest

POSITION

Spanish
Histo.4

Instr. Rts.
Langs.

M. Kent Mayfield Ass't. Prof.
English

Roger H. Neff

W. LaMarr Kopp

Univ. of °ittsburg V ',lam Norris
Pittsburg, Pa-

St. :lc ph's College James Iannucci
Phila., Pa.

Skidmore College
Saratoga Springs,
N.Y.

SUNY at
Binghamton
B1 .ghamton, N.Y,

SUNY at Buffalo
Buffalo, N.Y.

SUC at Brockport
Brockport, N.Y.

SUC at Geneseo
Geneseo, N.Y.

Sonja Karsen

Ass't. Prof.
French and
Spanish

Assoc. Prof.
German

jpendix 3 continued

LANGUAGES EQuIpmEi.r

Chin. 1 COP

Hind. 2 Reel

hin. Jap.15 Lab 2-trk

Grk. 11 Ptg.23 Reel

Hebr. 9 Stu.L/R

Jap. 7

Jap. 5

Cass Reel

Lab

Cass 2-trk
COP
Stu.L/F

Arab. 3 Swah, 2 COP

Hebr.18 Dut. 2 Stu,L/R

Jap. 6 Viet. 2 Reel
14-trk

Prof. of Lings. Arab. 2 Hang. 3 Lab 2-trk

Grk. 2 Afg. 8 Reel

Hind, 2 Pers. 1 Stu.L/R

Chmn. Mod. Langs. Chin. 4
Ptg. 2

Cass Mono
COP Reel

Lab

Stu.L/R

Chmn. Mod. Langs. ailkc 1 COP
Jap. 7+ '\ Stu,L/R
Russ. 8 Mono

'Reel--

Wm. Nicolaisen Assoc. Prof.
Ftiglish and

Folklore-

Chin. 19 Pers.2 Cass 2-trk

Grk. 20 Amh. 7 COP
Swah. 2 Ptg. 1 Stu.L/R

Peter Noyd-Bowman Prof. Hispanic Hebr. 77 Pers.6 COP

Linguistics Hind. 4 Swah.9 SOP

T don. 1 Thai.6
Ju.p, 10

Chin. 12 Ptg.15

Jap. Swah.18 Reel
Kor. 1 Ukr. 7 Stu.L/R
Pol. 7

Martha O'Nan

Clifford P.
Orwen

Chmn. For.
Langs

Chmn. For. Langs.

SUC at New ralt7
New Feltz, N.Y. Giancarlo Trsverso Ass't. Prof.

Arab. 3
Chin. 2

Hebr. 26
Hind. 2

C.OP

Stu.R/L
Mono

Cass

Stu. plbk.
Lan

2 -trk 67



:;.1TITUTION

'UC at Oneonta
,=,--.)rata, N.Y.

a College
ca, N.Y.

,a.D:ar College

)1ghkeepsie,

Appendix 3,continued

DIRECTOR POSITION LANGUACM rquipmrwp

in J. Baxter Ass't. Prof. Arab.1 Jai,. 1 Lab

Chin.10 Ptp.1;) Stu.L/P
Ital.27 Reel

2 trk

Clara Nicholson Coocdinatcr Chin. 7 Not

International Hind. 3 reported

Studies

Lewis W. Falb Ass't. Prof. French Arab. 5 COP

Hebr. 18 Stu.L/R

Jap. 5 Reel
2-trk

n:v. of Vermont Truman M.
kriington, Vt. Webster

Chmn. Dept. Ger.
and Russ.

Chin. 5
Jap. 4

COP
Stu.L/R
Reel
4-trk

'1 College Robert G. Dir. Lang. Lab. tt4n. 2 Lab

re-0, N.Y. Marshall Hind. 4 Reel

Jap. 5 Mono
Stu.L /R

Univ, Stanley L. Mickel Ass't. Prof. Jap. 6 Pell 2-trk
80P .

Stu.L/R

)' IP State Univ. Philip S. Spoerry Assoc. Prof. Chin. 27 COP

I,ogan, Utah Pol. Sci. Reel:.

Mono
Stu. plbk.
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Appendix 3 ccytinud

APPEZ.:1X B

Self-instructional larc,uage program (1971-72). Languages ranked

according to the number of institutions reporting 1971-72 enrollments:

""language

1.

2.;

3,

(at) Tic , of Col_sges

Japanese 25

Chinese 22

Portuguese 11

4, Hebrew (Mod.) 10

5, Hindi 10

6. Arabic 9

7. Swahili 8

8, Persian (and Afghan) 5

9, Greek M01.) 4

10. Italian 3

LnE111E No. of Colleges

11.; Dutch 2

12, Hungarian 2

13, Rus..ian 2

14. Vietnamese 2

15, Yoruba 2

Eleven other languages were each

reported by one college only: Amharic,

Danish, Erse, Indonesian, Korean, Norwegiar

Polish, ,Serbo- Croatian, Thai, Ukrainian

and Yiddish.

By total enrollment, however, the languages ranked as follows

Language Total Enrollment Language Total Enrollment

1. Chinese 204 15. Amharic 7

2. Hebrew (Mod.) 200 16. Polish 7

3, Japanese 139 17. Ukrainian 7

4. Portuguese 92 18. Danish 6

5. Swahili 59 19. .Serbo-Croatian 6

6. Arabic 53 20. Thai 6

7. Italian 36 21. Dutch 4

8, Hindi 30 22. Hungarian 4

Q. Persian (and Afghan) 28 23. Norwegian 3

10. Greek (Mad,) 24 ,24, Vietnamese 3

11. Yoruba 18 25. Indonesian 1

12, Russian 14 26. Korean 1

13. Yiddish 14
Total (all langs.)

14, Frse 8

Of 42 colleges that responded,

11 reported
12 reported
7 reported
2 reported
2 reported
5 reported
2 reported
1 reported

1 lane 'e

2 lan ,es

3 lahr 'es

4 languages
5 languages
6 languages
7 languages
8 languages

fc;r language enrollments on individual camp,Inep, 1* found that:

1 studdilt enrollea

2 students enrolled
3 students enrolled
4 students enrolled
5 students enrolled
6 students enrolled
7 students enrolled
8 students enrolled
9 students enrolled
10 students enrolled

. - ---- over 10 students enrolled

11 1,.:p,ited a language with

17 reported n language with
8 reported a language with
9 rbport.ed a language with
6 reported a language with
11 reported a language with
11 reported a language with
3 reported a language with
4 reported a language with

11 reported a language with
22 reported a language with

In all, the 42 colleges report-1 1024 students enrolled in 113

languag programs, all of them self-in,structi(hal fmc an
avepige of nearly three programs per college,



(APPENDIX B continued)

Further statistics on our 1971-72 SILP'offerings.

-INSTRUCTIuN 6r.l'ESTER (OR QUARTER)

IN: (not all -olleges gave a breakdown)

1st 2nd 3rd 4th ,5th

;:lnariC

lhic

Chinese

Greck (Mod.)

Appendix 3 continued

SUB- TOTAL No. OF

TOTALS .STUDENTS INSTITUTIONS

M v 1 - 1 - M- 2
W 1 2 2 - W- 5 7 1

M 12 r, 3 1 M- 21
Si 21 5 5 1 - W- 32 53 9

M 104 25 3 m- 132
w 40 18 6 2 w- 66 204 22

M 5 14 5

W 1 W- 1 6 1

M 2 - - - M- 2

w 1 - W- 1 4 2

M 6 - M- 6
2 - - W- 2 8 1

W
9 2 M- 11
13 - - W- 13 24 4

71;.ebrew (Mod.) 3 3 M- 96
W 60 28 5 ____4 W- 104 200

--\

10

Hindi
(

M 7 - /- ),---' 1
-r-----/- - M- 8

-
._

,

"-\ W 15 2 'J.- 1 - W- 19 36 10

: uTArian M 2 - M- 2

W 2 - ., - W- 2 4 2

A

Italian M (no breakdown) M- 18
W w- 18 36 3

),--

7upanese M 64 20 2 4 1 1 m- 88
W 73 23 1 - W- 97 189 25

e--)rean M (no breakdown) M- 1

W W- 0 1 1

4.

lorwegian M (no breakdown) M- 2
W W-, 1 3 1

Persian M 8 3 1 - M- 12
.and Afghan) W 9 5 1 1 1 ,W- 16 28 7

Polish M (no breakdown) M- 3

W w- 4 7 1

_,,xtuguest M 31 9 2 M- 42,
W 42 7 1 W- 50 92 11
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ELF-1NSTOUCTION SEMESTER (OR QUARTER)

(ao., all colleges gave a lreakdown)

1st 2nd 3,3 4t1, 5th
TOTA_S STUDENTS INSTITUTIONS

Appendix 3 continued

(APPENDIX B Continued)

SUB- TOTAL No. OF

Russian NI 2 , - - 2
,,

;1 , 4 - - W- 12 14

Serbo-Croatian M (no breakdown) M- 3

W W- 3 6 1

Swhili 22 5 - M- 27

W 23 7 2 W- 32 59 8

_..--

Thai M 2 2 1 - V- 5

W - - - 1 _ W- 1 6

Ukrainian M (no breakdown) m- 4

W # W- 3 7 1

Vietnamese M (no breakdown) M- 3____
W W- 0 3 2

Yiddish M 4 7 - - M- 11

W 3 - - - _ W- 3 14 1

Yoruba NI 5 it 2 - M- 11

W 6 1 w- 7 18 2

666 200 40 22 9 1024 No. of indiv.

(with the remainder not broken down 128
by level)

(*One language at one institution, regardless of level or levels being
offered,)
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Appendix C

Appendix 3 continued

September 1972

Background Sta .lent on National Program of Self-Instructioe
in Critical Language and Prospectus for Proposed Avsociation

for Self-Instruction in Foreign.Langaages

Over the past eight year th, numbe; of colleges universities offering
one or more critical 1,,rigua;es on our self - instructional basis has grown from
or: t.13 nearly 50 and thent or of students from e'` ht to well ovAr 800. During
th s time, first he ( r'egie Corporation of New rk and then the U.S. Office
of Education's Institu,e of Internati,,nal Studies (through a research giant
designed to determine the effectiveness of this -oproach to learning oVcritical
languages) provided participating institutio,:s both with partirl support

with the;Aervicr?.s a coordinato'r and ger :al consultant, 'ose office maue
available practical information and advice on all aspects of program operation.
His cffice not only put out the "Manual for Program Directors" plus an annual report,
but alto maintained, for the benefit of participating institutions,'a resource
l'',)rary of texts and master tapes in approximately 30 of the less commonly tau hi
language. It all() helped to organize regional and national conferences'where
local directors could get together and ex,Jiange information about teaching and
administrative problems and their solutions.

A% we all know, the era-of outside support is at an end and our 50-college
constituency I now faced with the prospect of ,fragmentation anu 'ividual isolation
In order to cor inue the benefits provided in the Vast and maintar- out common
sensa4if purpo , it has several times been suggested that we fo,m, some sort' of
association that will preserve ameasure of continuity in 'the years to come. This
association, whose membership Would-be institutional but whose actual representatives
would logically be Ote program directors themselves, could provide, among other

44-e

sT

1) A semiannual news bulletin to keep each member informed of
self-instructional enrollments nationwide, new language offerings,
new course materials, successful teaching and administrative
innovations, And the like.

2) Advice from the Center for Critical Languages at Buffalo
regarding new course materials, tapes, available examiners, etc.

3) For many languages, a duplicate set of tapes available at
cost to a member institution planning to Offer that language for
t e first time.

4' The loap each term, for the cost of postage and insurance only,
40.4. a new 35-minute orientation film on "Do's and Don'ts of the Drill
Session." (iis orientation movie, reque3ted by several of the
directors at our 1970 annu director's conference, has since been filmed
by Eleanor Jorden at Cornell and should be helpful in familiarizing both
students and tutors with their respective roles in the program.)

5) Annual conferences (both regional and national) for directors and
examiners to meet with each other and share the benefits of their varied
experiences.
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Appendix 3 continued

A national organize'ion will not only attract the interest r muoy new

-istitutio,s not yet acquain,ed w h t...!1f-instruction as an effective 14,../ ,o of-

kess commonly ,aLght languages, tut will also strengthen such requests for

loZitside support, as tLe elected officers of the ,,sociation may submit to foundations

or funding agencies from time to time.

At our coLfrence on self -ins ruction n foreign languages, to be held c

Bufalo in early December, such a national ussociation )1.11 be discussed.

Participants in the confe-rence_will decide the form tnat such an association should

tak. '1.e level of the services that the association cao provide to each of its

cdnstituent member's will of course depend entirely upon the annual dues that are

agreed upon at this time, but it is safe to say that institutional membersIlip dues

9f $100 a year should be able to provide most, if not all, of the benefit, outlined

above.

fi

Peter Boyd - Bowman

General Coordinator
National Program of Self-Instruction

in Critical Languages

and

Director
-mter for Critical Languages

State University of York at Buffalo

Ward Morehouse
President
National Council of Associations for

International Studies

and

Director
Center for International Programs and

Comparative Studies
State Education Department
University of the State of New York
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Appendix D

Dear Prof.

Appendix 3 continu

March 21, 1972

My secretary, Miss Barbara Schlitzer, has forwarded to me a couple of
communications which indicate that you are having a certain amount of trouble
at your college having your program accepted by some of your cc leagues in tie
language departments. This is a classic situation which, however, can usually
be avoided by the right kind of public relations campaign. Since I am dictating
this letter' from Madrid rather than from my own office, the thoughts that I ',1ve
to contribute may reach you in a rather jumbled form, but I hope that there will
be enough ideas there that you can at least use some of them.

In the first place, there are now at least 50 colleges and universities,
all of them of rather high academiy# standards, that have now participated t%
our self-instructional language program for from one year to six years, ano in
every case, granting the same undergraduate credit as for any other language hasalways been an absolute requirement for participation in the program. If you will
look at the stipulations for participation you will see that academic credit is asine aua non. And so it should be, because the study of Japanese or Chinese by
a handful of select and highly-motivated students is every bit as demanding oftime and of intense effort as the study of any of the traditional languages ina more conventional classroom situation.

Yours is one of the few colleges that I have heard about over the past six
years where the problem of academic credit has presented any difficulty. Themere fact that the program stipulates the use of a distinguished outside' examinerfrom a major language and area center such as Cornell, Columbia, Michigan, etc.
is generally quite sufficient to satisfy even the most doubting Thomas that the
standards are4oing to be at least as high And perhaps higher than those of the
institution involved. Over the past several years, students enrolled for creditin our program at various universities and colleges have been highly successful in
twinning summer fellowships or overseas fellowships given by Stanford, Michigan
State, Uliversity of Michigan, Columbia, Harvard, Princeton, Hawaii, etc. and they
have been accepted into overseas programs In Japan, Taiwan, Egypt, India, and Sub-
Saharan Africa, all of which suggests that standards in the program are fully
as high as those in regular classes in more conventional situations.

Indeed, one of the most persistent reports that we get from students who
start out in our self-instructional program and then at the second or third yearlevel find themselves thrown together with students from other universities duringthe summer is that they have no trouble at all in holding their own or even excelling
in competition with students from regular courses at other institutions; lhisdoes not mean to say that this program is invariably successful or that no students
ever drop out, or anythin3 of the sort. No program is, foolproof, any more thanwe can guarantee success in more ,.:onventional type courses where some students cando poorly or even fail in French, German or Spanish, just as other students can doextremely well. The only claim made is that the student has as good a chance todo well, if his motivation and his ability are sound, as he could if he were in a
classroom-taught course. And that therefore, in order to do well and in order to
pass, the student has to put forth suite as much effort as he would for any othercredit-bearing course,
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Appendix 3 continued

the ferocious opposition :tat you re:-'art receiving from the three lain,oage
departments at your college siggests i me 'mmediately that their opposition may
he based It c-- v on fear, .111 a fanc'-ua threat J their status or continued survival.
"c I wele back k,) the ';tates, I would ,ive you a call to find 't snch things as
whether or not your college still has a tnreigo language ,-adua ion requiremeot,
or whe ",, toe _olitical of econ)tm _ situation on campus apper:s three , '1g to the
_ _ee language fevrtments. If your Ian, iage departme.ts az_ tasically conservatie
and defensive in outlook, if t 'v cling tc traditional wr.,,s of language teaching
and ar, afraid of innw-ations, Cien as Oirector of the program a, your college you
ave the delicate c:iplooatic aheaa ,,u of softening this opposition and

w,nning t , pport of your colleaz es in the language cwartrPnts, for experience
has shown.that their acquiescence will be needed if th grog .. is to really thrive
01 you.' campus.

From the outset I would suggest tLat you invite the more progresi've me ,hers
of "--ie language 1,!partments visit some of your tutorial sessions one see things
for themselves. wi invite particularly any practitioners of audio-lingual

hing _hniques, nor these ar very close in spirit ro the ones that- underlie
the self-instructional concept. I wu.id aii)w them ,o eqmine the to *.bcnks ttp4t
you use, including perhaps the Japane., Kana Workbook, and alto *hem also lo'talk
with your students, particularly if tc students are enthusiastic ao,:t the program.
illy in general L) get some of the language le involved and interested in your
program. At the same time, you can reassure the foreign language department by
point:1g out the* there r very littl> conflict ..)f interest betw n what you are
doing and what tiey are c)ing.

The number of students seriously in erested in Japanese would be minuscule by
complrison with those :n French, German and Spani-h, and is not apt to increase in
size in the foreseeable future. Farthermor , language majors ar( not generally
candidateslfor work in Japanese, _n1 your program, requir ..- no staff and only a
tiny budget\, is no 'ompeting with the language departments ....ether faculty or
students. If your college still has a language requirement, you might even agree
to admit only such students who have satisfied the language recOlement already in

onal language program ,,,t only ;as the fullcolleges the self-instru ti
/hFrench, German or Spanish. It wouldn' urt in he least bit. Yo can Also=mention

"hgt at most

Uacking of the regular language depa

/
tments but 0- at many in iti rts the

erman. With0-, Cdirector of the program is himself professor of ,, nish, French ir
regard to Japanese specifically, Eleanor Jorden happens to he tl toughest ex miner
that we have in any of our languages. She is a veteran exar,irer who evaluates each
term at ' -_/- twenty colleges and universiti s, and it is repat,_6 'o be quite hard
to earn -in "A" from her. You have /eally got to be an outstanuii, student

. . order
to do well,

Wishing you 'Lice( in solving you, problem and looking forward 'o heilg in
contact with you a),ain ,; en I return to Buffalo thi= summer.

Sincrely yours,

Peter Bd-Bowm)
General (onsultan;

National Program for Sflf-lnstruction
in non-Western LA,Iguages
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Appendix 4

A .'VIDE TO ':TIE SELF INSTRUCTIONAL LANGUAGE

FILM "DO'S AND DON'TS OF DRILLING"
LI

35 minutes, 1, mm., black and white, 1972.
Produced and d.rectored by Eleanor H. Jorden,
nrofessor of 1 nguistits, UniversAty.

Information ci distribution given below.

The,film entitled "The Dot.' ind Don'ts of Drilling" was- prepared

' demonstrate some of the tec,,Liques that hav proved useful in the
sessions which bring studen.s end native sp,:akers togethe- for oral
)T-2.ctice. While the group that was film! happened to be iearnie,
apanes, the techniqpes empioyed are equally applicable to obi er
languages. It is urged that prospective student and drillmasters
view this tilm b,ifore, or ve,-y soon after, they begin working together.

Notes fo- view st of the film

As y watch the film, notice how effortiess .Lperformance of the
,killed i,ructor appears to 1- This is high'y decept4ve. The apparent
ease with which he handles his , 'Pos actually reilecs extensive training
and long and arduous practice. exhibit such a session as onesmodel of
class procedures' that are proving effective.

Here is a checklist that will suggest what you shodld be sure to
notice as you watch the film

1) Timing

The unskilled drill-leader constantl)Vbreaks whatever momentum
has been created by wastefuliperiods of silence: silence while
he p,Jzzles over unfamiliar material on the printed page, silence
while he thinks about what to do next, silence while he waits
too long for a student to answer. And in an ate. pt to make
things easy for the student, he speaks his language abnormally

.slowly and with unnatural intonation.

The skilled drill-leader establishes and maintains a ra id pace
that keeps every student alert and donstantly Lhalleng d. He

always speaks his language at a normal spLed.

2) Providing the model

ihu unskilled drill-leader furnishes one model utterance' for the
first student, and then lets the remaining students imititate each
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appendix 4 continued

othei. He thinks that it the class has gone through material once
or twice, the students can be expected to know

The skilled drill-leader knows that &re,gn language materiel
must be repeated many, many times before it is internaliz J by
the student. Therefore, during tie learning stage, he repeats
before each student recites, and he ,oes over the same matericl
countless times.

3) :or-,ection

The 1.11ed drill-leader cc ,stadtly fails 'r hear student errors,
largel) because he is busy ,reparing his c, ,AeAt utterance. But
even if he does hear them he le..s them g( ,y wi hour correction.
It is not u ommon to hear an inexperienced instru:_tor say, in
effct "After all, if a studE,t is trying, why frustrate and
emb rrass him by correcting him'.'

The skilled drill-leader is able to listen o stu, without,
desrrovin his own timing. He hears %rid ._o.:;:ect; all errot:,. He
wcrks ith an individ 11 student yho has mAde an error until t !s
cc- .ctedor unt 1 the stu(,nt is obvious' , bogging down. He then
moves on, making it cleat to the studen., cher or not his suu-
sequent performr,ice has been satisfac, -y. He wil later return
to the same'stuoent with the same stiitilus to the K hi-n out again.
(and correct him again if necessary). He knows tLat only persistent
corre,, ion will bring prompt improvement.

.

4) liar' ty

The unskilled drill- leader doggedlY' drags through a given segment
of materials, constantly ignoring opportunities for introducing
v;-iety. He forgets that language teaching calls for imagination
and spark.

The skilied drill-leader makes the class lively and interesting.;
He varies his techniques within , given hour, moving from memort tion
to drill and controlled conversation. He introduc fi visual-atds a',
every opportunity. He introddces substitut:-n iteis in a given
conversation to-keep his studejlts challenged.

5) Control of teaching materialls

The unskilled drill-leader usually keeps hi,s eyes glued to the
textbook in order to be able to proceed. Unconsciously he is
teaching reading pronunciation in a spoken drill class. If he

'does venture outside of the, printed material, he introduces various
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structures and vocabulary that have not yet been learned.
Communication breaks down and frustration and annoyance build

up. Students try to incorporate the new items into their
inventory, but since these words are not, drilled syitematicalle.

th'y tend to be toegotten almost immediately.

The sk.11ed drill-leader is thoroughly familiar with the
material he is teaching and what has already been taught.
He uses the textbook in class only as necessary. As much as

possible he speaks his language rather than reading it. These

are drill classes in the spoken language, it is essential

that students feel they are indeed-communicating with each other

by cpeaking.

6) Use of the foreign langi ge

The unskilled drill-leader makesthe mistake of thinking that he

can teach students how to speak -g foreign language by talking

about it in En &lish, He thinks he can make afem learn more by

in:roducing listi'of additional vocabulary. Even if he uses his

native language for drilling, whenever he wants to communicate
difec'ly with his students he resorts to English. The're is

absolutely no foreign atmosphere in the classroom, and every
class :sour is a mixture of two languages.

1

The skilled,drill-leader realizes that his students are rying to
levn a foreign language with only ,limited live exposure to
native.speaker. There are unlimited opportunities to read about'
foreign countries and their languages and to listen to tape

'But only the - ill hours provide an opportunity for communication
in the foreign leNguage, and for correction. 4Accordingly, he speaks f
his language constNntly-- not only to drill, but also to communicate,'`
and he corrects relentlessly in order to improve his students'

performance.

Now you are ready to watch some filmed drill hoiers, and to observe one

session that reflects the kind of skill and motivation and team effort that

result in effective foreign language learning.

Notes on distribution gf the film

The film is available on loan to members of the National Association
of Self-Instructional Programs through the office of the executive secretary
of the association (Professor Peter Boyd-BowMan, Center for Critical
Languages, State University of Net York. Buffajo, N.Y. 14214) for the cost

of insurance and postage only.
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t 1m 1, aKo available on lona on the same basis to members of
interested institutions from the frri-lcz4lpg:

Will.am Pang, Director
titical Languages Program

(111(_o State ollege
Chico, Calif. °5926

I. M. Manley, Director
Critical Language Program
Kent State University
Kent, Ohio 44242

Richard Ualetta, Director
Program in Critical Languages
Foreign Language Dept.
C. W. Post College
Long Island University
Greenvale, N.Y. 11548

In addition, prints of the film may be purchased at cost (277.20 each)
tr,m th, Cornell rniversity Photo Science Studio, Ithaca, N.Y. 14850, or
pies ma% be stcured on videotape from the New York State Education Department.

,deot, p copies are available in the following formats 1- and 2-inch Ampex,
LIAJ-I, and U-Matic Cassette. Orders must be accompanied by raw tape

for di5bin; there is also a $37.50 service charge for dubbing for requests
( ",ew Y-ti, State (nc, charge for institutions in New York State% For

ordering procedures and forms, write to:

Burg of Mass Communications
State ducation Dept.
Education Building Ann,
Alban\, N.Y. 12224
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National Cour,Pi: of Associations for International Studies

1:d.:c,ral and 0 ffice
Fult.it;f1 Arca \i.rtcn,ilt Certtr

II West 42,1 `,!! r.et
Nev, York, ticy, \o-k

Please address reply

Center for International Programs
and Comparative Studies

State Education Department
99 Washington Avenue
Albany, New York 12210

December 6, 1971

Conference on Independent Study of Critical
Languages, Cornell University, Ithaca, New York,

November 19-20 1971

A Minutes on the Discussion

1he following are the principal conclusions reached in the
Conference on Independent Study of Critical Languages held at
C'ornell University on November 19 -20, A list of pe ticirants ii
the Conference is given at the end of this minute.

1. the academic value of independent study of critical languages
must be legitimized through "standardized" examining procedures
under the auspcies of some established and widely recLgnized and
accepted system of external examination such as the New York State
Education Department College Proficiency Examination Program (CLEP).
Ward Morehouse is to continue discussions with Judith Safranko and
others concerned in CPEP in order to explore the development of
suitable examining procedures for independent study of critical
languages, perhaps beginning with the languages most widely taught
unc16'r the program (Chinese, Japanese, Hindi, and Hebrew).

2. Closely related to the preceding point is the need.for
and "standardizing" the examining process for languages lught under
the independent study of critical languages program, probably beginning
again with the languages most widely studied under the program.
Examinations might well be developed for different levels of achieve-
ment (for example, after completion of five units or ten units or
twenty units of a particular course of language study). This would
enable students to progress at their own individual rate of speed,
sitting for an examination at a paiticular level whenever they felt
ready to do so. As the numbers of students and institutions participating
in the progiam inrrtase, more use will have to be made of taped
examinations since it will no he possible for examiners to examine
individually a vct: large niri of students at a number of different

iripuses. John McCoy, Eleanor Jorden, and James Cair at Cornell are
to explore next steps in thiK .-onnection.
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Appendix 5 contipued

3. An interinstitutional association for the independent study of
foreign languages should be established as a means of encouraging further
development of the program, sharing experience 'among the institutions
now participating in the program, and in general, fa militating communica-
tion about this approach to f.he study of critical languages among those
now engaged in such study, as well as those who become interested in
developing programs of independent study in the future. The center for
Critical Languages at Buffalo is the logical secretariat for suth an
association. The next steps sire for Ward Wirehouse to discuss this
matter'with the National Council of Associations for International
Stadies Board of Directors, seeking their endorsement Of the idea, and
then for an "c ,lnizing committee" unCr,the, leadership ofcEdward Neville,

Coordinator of she Critical Languages Program at Canisius College, to be
formed, wi,. invitations to institutions to join the association coming
from the "organizing committee." Some kind of modest institutional
membership fee should be established (perhaps $50) to defray the costs
of a newsletter or some other form of` communication within the association
and periodic meetings of institutional representatives who would presumably
be in the ordinary course of things campus. directors of programs of
independent study of critical languages.

4. The importance of more extensive orientation materials was stressed.
Two steps are to be taken in this connection. A film of a "model" tutoring
session is to be prepared at Cornell University by Eleanor Jorderu, aFseming
t.tat approval, which has been requested, is forthcoming from the U.S. Office
of Education for an amendment to the grant agreement between the Office
of Education and NCAIS. The manual for directors of independent study of
critical language programs, prepared by Peter Boyd-Bowman and issued uncle/
NCAIS auspices,'is to be revised. Peter Boyd-Bowman is to send out copies
to all caraus to6rdinators of critical language. programs and examiners,'
requesting comments or revisions, which are to go to Professors Gair, McCoy,
and Jorden at Cornell. The draft of a revised version t'll then be sent
to Professor Boyd-Bowman, who'will by that time be on sabbatical leaN,e in
Europe, for rther adjustments and final review prior to being reproduced
under NCAIS auspices.

5. existing language study materials need some revisions and adaptation
to make them more suitable for use by students working independently instead
of in a con2ntional classroom situation. In most cases, this revision and
adaptation can be done with relatively limited investment of time and money- -
perhaps support for a summer for a faculty member in the language concerned
or use or'uch a faculty member along with those teaching and research
assis!er; concerned with the language at a particular university center
for ststdi of that language Again, it seems most logical to start with
the leolguages most widely studied under t-1 e program of independLnt stud\

Hi
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of critical language5--parti,ularl, Chinese, Japanese, and Hindi. James
hair, John M(Coy, and Fleanor Jerden are to draft concrete research
proposals under the Language Pesearch Program of the Division of Foreign
Studies, r.s. Office of Education, while Ward Morehouse will attempt to
contact the Director of the ',anguagu Research Program, and Richard
Thompson, Director of the Division of Foreign SLudies, and others, all
of whom have taken an active interest in the Program of independent
'udy of CAtical Languages.

h. ixaminers under the Program of Independent ,Stricl of (ritical
Languages also perform a critically important "technical assistance"
function, particui-rly when the program is newly established for
the first time a college campus. That is to s;ly, by sitting in on
a tutoring session and by talking directly with the students in the
program, an examiner is often able to identify difficulties which need
to be corrected before the program proceeds much further. This ,uggests
that the pattern of visitation by a language examiner, especially if
raped examinations are more widely used in the future, would change.
During the course of the first semester, the examiner would visit
different campuses to review the status of the program, perhap-, if any
students were read\, conducting examinations for them at whatever level
of achievement they had reached. But subsequent examinations might then
be conducted through the use of ape without a further campus visit by
the examiner unless the taped examinations revealed some particular
problems at an institution.

7, the need for lc, itimizing and "upgrading" the role of the campus
coordinator or director of a critical language program was emphasized.
Faculty development opportuniti ,s such as the proposed overseas seminar
in India, China, and Japan next summer (being organized as a National
Council project under the leadership of Professor Georg(' Little of the
Vermont (ouncil of World Affairs anC the University of %ermont) should
contribut toward this end. Institutional affiliation with the proposed
association for the independent study of critical languages should also
assist. Litorts need al,-o to he made to communicate with academic
decision makers in undergraduate institutions such as deans and departmen'
chairmen.

8. It was agreed, in view of the foregoing, that a broader "informational
effort" about the program should be tindertakeo. Are the first step, Ldward
NeillE has agreed to prepar on a,kticle about ih( program whi h Ward
Morehouse will undertake to place in an appropriate higher education
'carnal where it will hopefully be seen b such a ademit_ de(ision makers

as those to whom refere'nc'e' was made in 111( pre., tiding point. Reprints of
this a,ticle can also be ( Ircalated widek, along with the eivised manual
a tfcent annual report on the program, and other materials in an effort
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to gi\e greater visibility to the program. This program shoull also be
discussed at regional and national mtetings conct.ned with higher education,
As one step in that direction, Ward Morehouse is on the program for the
Annual Meeting of tha Association of American Colleges in Washington in
January and will discuss the program in his presentation on the current
status of international studies in American undergraduate education,
In order to gather material for this article, as well as to facilitate
the revision of the manual, Peter Boyd - Bowman and Edwrd Neville are to
work out a joint communication to campus coordinators (4. independent
language study programs.



Participants in the Conference

Peter Boyd-Bowm:, Director
Center for Critic al Languages
State University of New York
Buffalo, New York 14214

Professor Edna Coffin
Professor of Near Eastern Languages
Lniversity of Michigan
Ann r,rbor, Michigan 48104

Professor T, Milton Cowan, Chairman
Division of Modern Languages
Cornell Unrversity
Ithaca, New Yolk 14850

Professor James Gair
Professor of Hindi
Cornell University
Ithaca, New York 14850

Mrs, Marjorie Horn
Financial Aid..

Center for International Programs
and Comparative Studies

New York State Education Department
99 Washington Avenue
Albany, New York 12210

Professor Eleanor Jorden
Professor of Japanese
Corlell University
Itha(a, York 14850

Professor George 1, Little
Department of Political Science 1

University of Vermont
Burlington, Vermont 05401

(Director, Vermont Council on World Affairs)

Utolessor John McCoy
Professor of Chinese
Cornell University
Ithaca, New York 14850

Professor and Mrs Robert Marshall
Coordinator of Independent Study

of Critical Languages
WelIs College
Aurora, New York 13026
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Ward Morehouse, Director
Center for International Programs

and Comparative Studies
New York State Education Department
99 Washington Avenue
Albany, New York 12210

(President, NCAIS)

Professor Edward Neville
Coordinator of Independent stud"

of Critical Languages
Canisius College
Buffalo, New York 14208

Arthur Osteen, Assistant Director
Center for International Programs

and Comparative Studies
New York State Education Department
99 Washingto Avenue
Albany, New Yor.k, 12210

Professor Kenneth Rasmussen
Coordinator of Independent Study

of Critical Languages
Center cor Critical Languages
State .Aiversity of New York
Buffalo, New York 14214

Judith Safranko
College Proficiency Examination Progr
New York State Education Department
99 Washington Avenue
Albany, New York) 12210

l'rofessor Giancarlo Traverso
Coordinator of Independent Study

of Critical Languages
State University College
New Paltz, New York 12561'

John Valentine, Executive Director
Commission on Non-Traditional Study
888 Seventh Avenue
New York, New York 10019
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CONFERENCE ON THE NATIONAL PROGRAM OF
SELF-INSTRUCION IN CRIlICAL LANGUAGES

sponsored by the Council for Intercultural
Studies and Programs (Formerly the National
(ouncil of Assliciations forInternational
Studies?, and The Center for International
Programs and Comparative Studies, New York
State Education Department

Hosted by the Center for CriLical Languages,
State University of New York at Buffalo

December 7-9. 1972

fhe primer\ obj.2.ctive of this conference is to evaluate the progr('ss
achieved over the past nine years, to discuss current innovations and to
chart the direction our efforts should take in the future.

Our second objective is to form a National Association of Self-
Instructional Language Programs (NASILP) to provide the olganizational
framework our constituent programs need, now that outside support has
terminated.

the National Program of Self-Instruction in Critical Languages iris been
assisted with financial support provided by the Institute'of international
Studies of the U.S. Office of Education to the New York State Board of
Regents cn behalf of the National Council of Associations for International
Studies (now (.ounciljor Intercultural Studies and Programs). the National
Program has grown out of a Stcoewide program supported by the Carnegie
Corporation of New Yorx, which also assisted in the process of expansion
from a -;tatel,,,,(!p to a natiicif program.

ti
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THURSDAY, DECEMBER 7, 1972

4:30 P.M.

6:00 P.M.

7:0C P.M.

Appendix f continued

Registration - Charles Room (2nd Floor,
Norton Student Union)

Bar service available in adjacent Tiffin Room.
L,

Dinner - Norton 240-248 (across from the Charles
Room) 044;

Welcome and Introductions
Keynote address

B:ief remarks by Ward Morehouse (program director),
Peter Boyd-Bowman (program coordinator), Eleanor
Jorden (Cornell), George Little (Vermont), Lamarr
Kopp (Penn State), Ed Neville (Ganisius), Edna
Coffin (Michigan).

9:30 P.M. Reception Center for Critical Languages, 7 and
24 Crosby Hall.

FRIDAY, DECEMBER 8, 1972

9:00 A.M. :-;harp Business meeting - Norton 233

10:00 A.M..

10.00 A.M.

Proposal for National Association of Self-Instructional
Language Programs (NASILP) - Organization, membership
benefits, secretariat, annual dues, possible affiliation
with ACTFL/Nomination of organizing committee.

Discussion leaders: James Gair (Cornell), George Little
(Vermont), Peter Boyd-Bowman, Ward Morehouse.

Short coffee break. (At this point the organizing
committee will proceed to Room 232 across the hall to
begin drafting its recommendations.)

10:15-10:45 A.M. Introduction of new delegates. Reports by program directors
Discussion.

10:45-11:45 A.M. Visit to SUNYAB's Center for Critical Languages (24
Crosby Hall), where delegates may examine. course

materials in various languages, see the Center's cassette
duplicating system. observe some live tutorial sessions,
and exchange ideas ith both tutors and students.
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FRIDAY,,DECEMBER 8, 1972

12:00 Noon Luncheon - Norton 233

1f30-3:00 P.M. New Programs Norton 233

3:00 P.M. Coffee

3:00-5:00 P.M. Norton 233 - Organizing committee ret.rns to present
its recommendations for NASILP, memh rship, by-laws,
slate of officers - discussion.
Registration of members. Erection officers.

6:00 P.M. Cocktails. Bar service available it iffin Room.

7:00 P.M. Dinner - Norton 240-248

8:30 -9 :30 P.M. Business. Discussion of evaluation techniques
and honoraria. Plans for program evaluation.

9f30-11:00 P.M. Reception Punch Party - Center for Critical
Languages, 7 and 24 Crosby Hall.

SM1RDAY, DECEMBER 9, 1972

9:15-10:30 A.M. Norton Conference Theatre (main floor).

10f30-12:00

Preview of student-tutor orientation film produced
by Dr. Eleanor Jorden at Cornell. Dr. JorCen will
introduce the film and answer oue!,tions about it.

Norton 233 - Final business meeting.
Ward Morehouse and Mrs. Marjorie Horn to crnfirm
Ow arrangements for program evaluation.

12:00 Noon Lunch in Tiffin Room (next to Norton 233)
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CONFERENCE ON THE NATIONAL PROGRAM OF
SELF-INSTRUCTION IN CRITICAL LANGUAGES

December 7-9, 1972

Tentative List of Participants

PARTICIPANT

Blair, Robert W.
Coordinator of Linguistics

Backman, Robert H.
Chairman of East Asian Studies

Barn, Warren
Director MLA/ERIC

Boswell, Richard
Directors Critical Language Program

Bradi.rd, Fresia
Dept. of Hispanic Languages

Campbell, Myrtis
Assistant to Director

Causey, B. D.
Professor of History

Chu, Richard
Coordinator of Critical Languages

Coffin, Edna
Examiner (Asst. Professor of

Modern Hebrew)

Deeter, Allen C.

Assoc, Academic Dean

Drake, Mildred M,
Coordinator for Language Programs

Uwarikesh, D.P.S.
Crii_lcal Language Sup_rvisor
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INSTITUTION

Brigham Young University
Provo, Utah 84601

Syracuse University
Syracuse, New York 13210

Modern Language Association
62 Fifth Avenue
New York, New York 10011

SUN? at Binghamton
Binghamton, New York 13901

University of Massachusetts
Amherst, Massachusetts 01002

Languages Acquisition Institute
University of Pittsburgh
Pittsburgh, Pennsylvania 15213

Hobart & William Smith College
Geneva, New York 14456

Eisenhower College
Seneca Falls, New York 13148

University of Michigan
Ann Arbor, Michigan 48104,

Manchester College
North Manches'ter, Indiana 46962

University of Colorado
Bureau of Independent Study
970 Aurora
Boulder, Colorado 80302

Western Michigan University
Dept of Linguistics
Kalamazoo, Michigan 49001
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PARS It !PENNI I ;` ;'; 1 11 110N

Ehrman, Edith 60 East 42d Street
Foreign Area Materials Center Manager New York, 'Tew York 10017

Falb, Lewis W. Vassar College
Director, Critical Languages Poughkeepsie, New' 'ork 12601

Fisher, Paul Davidson College
Director, Over._-as Studies Davidson, North (aroliva 28036

Ford, Alan J.

Professor, Adjoint Linguistics
University de Mont4a1
Case Postale 6128
Montrral 3, nuebec, Canada

Fugate, J. K. Kalamazoo College
Chairman, Dept. of German Department of German
Director of Neglected Languages Program Kalamazoo, Michigan 49001

Goldsworthy, T. R.

Director, Laboratories for
Recorded Instruction

University of Wisconsin
Madison, Wisconsin 53706

Gair, James W. Cornell University
Director South Asian Program Ithaca, New York 14850

Gearhart, E. F. Grand Valley State College
Chairman, Dept. of Foreign Languages Allendale, Michigan 49401

Gould, Stephen
Foreign Language Dept.
Experimental College

State University College
at Oneonta

Oneonta, New York 13820

Neuberger, Edith Kirkland College
Director, CLP Clinton, New York 13323

Hoar, Leo J. Fordham University
Director (titical Languages New York, New York 10458

Hock, Hans H.
Language Coordinator
Dept. of Linguistics

University of Illinois at
Urbana Champaign
Urbana, Illinois 61801

Horn, Marjorie ,.. 99 Washingtm Avenue
Center for International Programs Room 7900

and Comparative St -lies Albany, New lurk 1210
State Education Dept.
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INST11UTION

Jorden, Eleanor H. Cornell University
Chairman, Dept. of Linguistics Ithaca, Nev York 14850

Kachru, Braj B. University of Illinois at
Head Urbana-Champaign
Dept. of Linguistics Urbana, lll'nois 61801

Kirby, John University of Northerrl Iowa
Chairman, Asian Studies Cedar Falls, Iowa 50613

Kopp, WilaMarr Pennsylvania State University
Director, Critical Languages Program University Park, Pennsylvania 16802

Koo, .tang University of Alaska
Chairman, Asian Studies College, Alaska 99701

Lenfest, Donald

Professor/Director of
Special Language Program

Ohio Wesleyan University
Delaware, Ohio 43015

Little, George T. , University of Vermont
Professor and Director, CISP Burlington, Vermont 05401

Loessel, Sarah
Associate
Foreign Language Dept.

Experiment in-International Living
School for International Training
Brattleboro, Vermont Ot301

Mainous, Bruce H. University of Illinois at
Director, Unit for Foreign Languages Urbana-Champaign
Study and Research Urbana, Illinois 61801
Head, Dept. of French

Manley, J. M. Kent State University
Director, Critical Language Program Kent, Ohio 44240

Marshall, Patricia Sr. Donnelly' College
Director, TESL Kansas City, Kansas 66102

McCoy, John Cornell'University
Associate Profe5'.sor of Linguistics Ithaca, New York 1850

Mickel, Stanley L. Wittenberg University
Frof-,sor,Chinese Language & Literature Springfield, Ohio 45501
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Mille;, John C.
Professor of Romance Languages

More, Vishwanath
Director
International Programs

Morehouse, Ward
Olairman, NASILP

Murphy, Eugene
Assistant Professor of

Modern Languages

Myers, Keith
Associate Professor of French

Neville, Edwin
Director, Critical Languages

Nicholson, Clara
Coordinator, International Studies

Howland, Barbara
Director, Language Laboratory/
SelfInstructional Coordinator

Norris, William
Asst. Professor of Linguistics

O'Nan, Martha
Chairman, Foreign Languages

and Literatures

Orwen, Clifford P.
Chairman, Foreign Languages

Pang, William
Professor

Peter, Mari
Professor

Piano, Frank A.
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Stockton State College
Pomona, New Jersey 08240

Johnston College
Universit} of Redlands
Redlands, California 923'3

State Education Department
99 Washington Avenue, Rm. 1900
Albany, New York 12210

Hobart & William Smith College
Geneva, New York 14456

University of Illinois a;.

Urbana-Champaign
Urbana, 111)nois 6180!

Canisius College
Buffalo, New York 14208

Utica College
Utica, New York 13502

Colby College
Waterville, Maine 04901

University of Pittsburgh
Pittsburgh, Pennsylvania 15213

State Fniversiv College
Bro-kport, New York 14420

State University College
Gencseo, New York 14454

Chico State University
Chico, California 95926

Geness,, ommunity College
Batavia, New York 14120

Elmira College

Coordinator, Critical Languages Elmira, :;ew ,,ork 1,901
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Speaks, Robert Graceland College
Director, Asian Studies Lamoni, Iowa 50140

Spoerry, Phillip Utah State University
Professor Logan, Utah 84321

Sceere, Harry H. Bates College
Director,Critical Languages Program Lewiston, Maine 04240

Stretch, lina
Professor of Spanish and
Latin American Studies

Governors State University
Park Forest South, 111i.lois 60466

Sweeney, Leo University of Missouri
Director of Admissions and Registrar Kansas City, Missouri 64110

Traversa, Vicenzo California State College
Professor California, Penisvlvania 1 419

Vardaman, Hazel
,d

Dean, Liberal Arts and ''ciences

Wagner, Louis A.

Coordinator, Critical Language Program

University of Illinois at Chicago
Chicago, Illinois 60680

Allegheny College
Meadville, Pennsylvania 16335

Watkins, J. M. Hampshire College
Director, Foreign Studies Amherst, Massachusetts 01002

Webster, Truman University of Vermont
Professor of German and Russian Burlington, Vermont 05401

Weston, Bruce
Director of Slavic and East European
Studies

California State College
California, Pennsylvania 15419

Zamora, Juan University of Massachusetts
Professor of Hispanic Languages Amherst, Massachusetts 0I002

92

9



N
a
m
e
 
o
f
 
C
o
l
l
e
g
e
:

L
a
n
g
u
a
g
e
s
 
i
n
 
P
r
o
g
r
a
m
:

C
h
e
c
 
l
i
s
t
 
/
f
o
r
.
 
C
L
P
 
N
v
a
l
u
a
t
o
r
s
"

"
f
i
r
'

N
a
m
e
 
o
f
 
D
i
r
e
c
t
o
r
:

'

'

T
y
p
e
 
o
f
 
A
c
a
d
e
m
i
c
 
C
a
l
e
n
d
a
r
 
(
c
i
r
c
l
e
 
o
n
e
)
:

M
a
l
e
 
a
n
d
 
f
e
m
a
l
e
-
e
n
r
o
l
l
m
e
n
t
 
a
t
 
e
a
c
h
'
l
e
v
e
l
:

I

e se-

D
a
t
e
 
o
f
 
V
i
s
i
t

s
e
m
.

q
t
r
.

t
r
i
m
e
s
t
e
r

vs
!

L
a
n
:
 
:
:
.
e
s

t
 
t
e
r
m

2
n
d
 
t
e
r
m

3
r
d
 
t
e
r
m

t
h
 
t
e
r
m

5
t
h
 
t
e
r
m

t
o
t
a
l

\
.
.
.

F "

M
F

.

F

M
F

.
-
-
-

"
Y
.

o
'
F

F
.

F
F

F

.

F
,
,
y

-

M

.

M
M

4
M

M
M

F

M

,
H
o
w
 
m
a
n
y
 
9
e
m
e
s
t
e
'
r
 
(
q
t
r
.
*
)
 
h
o
u
r
s
 
a
r
e
g
i
v
e
n
-
P
e
r
 
e
a
c
h
 
y
e
a
r
'
s
 
s
t
u
d
y
 
o
f

a
l
a
n
g
u
a
g
e
?

.
.
-

.
.

A
d
m
i
s
s
i
o
n
 
c
r
i
t
e
r
i
a
'
u
s
e
d
:

1
.
 
P
e
r
s
o
n
a
i
'
i
n
t
e
r
v
i
e
w
 
w
i
t
h
 
d
i
r
e
c
t
o
r
?

t
2
.
 
M
o
d
e
r
n
 
L
a
n
g
u
a
g
e
 
A
p
t
i
t
u
d
e
 
T
e
n
t
?

,.0
,

3
.
 
A
c
a
d
e
m
i
t
 
S
t
a
n
d
i
n
g
 
(
e
.
g
-
g
r
a
d
e
 
p
o
i
n
t
 
a
v
e
r
a
g
e
,
 
h
o
n
o
r
s

4
.
 
P
r
e
v
i
o
u
s
p
e
r
f
o
r
m
a
n
c
e
 
i
n
 
o
t
h
e
r
 
l
a
n
g
u
a
g
e
 
c
o
u
r
s
e
s
?

5
 
R
e
c
o
m
m
e
n
d
a
t
i
o
n
 
f
r
o
m
 
d
e
a
n
s
,
 
e
t
c
:

6
.
 
A
r
e
 
f
r
e
s
h
m
e
n

a
l
l
o
w
e
d
?
 
,
t

7
.
 
'
D
o
e
s

p
r
o
g
a
m
 
f
u
l
f
i
l
l
 
l
a
n
g
u
a
g
e
 
r
e
q
u
i
r
e
m
e
n
t
?

8
.
 
D
o
y
o
u
 
e
x
c
l
u
d
e
 
f
o
r
m
e
r
,
 
n
a
t
i
v
e
 
s
p
e
a
k
e
r
s
?

y
e
s

no
s
o
m
e
t
i
m
e
s

c
.



4

T
u
t
o
r
s
:

N
a
m
e

_

M
a
l
e

o
r

F
e
m
a
l
e

A
g
e

S
t
a
t
u
s
 
(
e
.
g
.

s
o
p
h
;
 
f
a
c
.
.

w
i
f
e
;
 
g
r
a
d
.
)

L
a
n
g
u
a
g
e

f
o
r
 
w
h
i
c
h

h
i
r
e
d

.

,
.
.

4

S
t
u
d
e
n
t
s
:

E
s
t
i
m
a
t
e
d
 
a
m
e
r
a
g
e
 
h
o
u
r
s
 
p
e
r
 
w
e
e
k
 
s
p
e
l
t
 
w
o
r
k
i
n
g
 
w
i
t
h
 
t
a
p
e
s
:

E
s
t
i
m
a
t
e
 
g
e
n
e
r
a
l
 
m
o
r
a
l
e
 
(
c
i
r
c
l
e
 
o
n
e
)
;

A
t
t
i
t
u
d
e
 
t
o
w
a
r
d
s
:

l
a
n
g
u
a
g
e

t
u
t
o
r

t
a
p
e
s

t
e
x
t

v
e
r
a
l
l
 
p
r
o
g
r
a
m

R
a
t
i
n
g
 
o
n
 
s
c
a
l
e

9-
5

(
b
e
s
t
)

r
t
m
m
a
n
d

o
f

a
n
g
u
a
g
e

P
e
r
s
o
n
a
4
4

E
n
t
h
u
s
i
a
s
m

R
a
p
p
o
r
t
.

w
i
t
h

S
t
u
d
e
n
t
s

P
e
r
f
o
r
m
a
n
c
e

i
n
 
t
u
t
o
r
i
a
l

(
i
f
 
o
b
s
e
r
v
e
d
)

,
/

.
.

4
'

,

v
e
r
y
 
J
o
y

l
o
w

o
.
K
.

h
i
g
h

v
e
r
y
 
h
i
g
h

v
e
r
y
 
n
e
g
a
t
I
N
e

.

n
e
g
a
i
l
v
e

E
i
m
e
r

.
.
s
i
t
i
v
e
T
v
e
r
y
 
_
p
o
s
i
t
i
v
e

-
.
0

1

.
.

T
y
p
e
 
o
f
 
e
q
u
i
p
m
e
n
t
 
u
s
e
d
 
b
y
 
s
t
u
d
e
n
t
s
:

E
q
u
i
p
m
e
n
t

o
w
n
e
a
 
b
y
 
c
o
l
l
e
g
e
?

r
e
e
l
 
o
r
 
c
a
s
s
e
t
t
e
?

1
S

s
t
u
d
e
n
t
?

s
t
u
d
e
n
t
?

.
Y

p
r
o
g
r
a
m
 
i
t
s
e
l
f
 
-

s
t
u
d
e
n
t
s

p
r
o
g
r
a
m
 
i
t
s
e
l
f

s
t
u
d
e
n
t
s
"

f
i
x
e
d
 
o
r
 
p
o
r
t
a
b
l
e
?

c
o
m
m
e
r
c
i
a
l
l
y

c
o
m
m
e
r
c
i
a
l
l
y

X 0 c n
.

o
r

r
e
n
t
e
d
 
b
y
:
c
o
l
l
e
g
e
?

T
a
p
e
s
 
o
w
n
e
d
(
b
y
)
:

l
a
n
g
u
a
g
e
 
l
a
b

T
a
p
e
s
 
c
o
p
i
e
d
(
z
y
)
:

l
a
n
g
u
a
g
e
 
l
a
b

O



T
 
t
a
r
i
a
l
s
c

H
o
w
 
m
a
n
y
 
h
o
u
r
s
 
p
e
r
 
w
e
e
k
 
d
o
e
s
 
e
a
c
h
 
s
t
u
d
e
n
t
 
g
e
t
?

:
n
e

t
w
o

t
h
r
e
e

f
o
u
r

m
o
r
e
 
t
h
a
n
 
f
o
u
r

C

W
h
a
t
 
i
s
 
t
h
e
 
a
v
e
r
a
g
e
 
n
u
m
b
e
r
 
o
f
 
s
t
u
d
e
n
t
s
 
p
e
r
 
t
u
t
o
r
i
a
l
?

:
n
e

t
w
o

t
h
r
e
e

f
o
u
r

-
 
m
o
r
e
 
t
h
a
n
 
f
o
u
r

A
r
e
 
t
u
t
o
r
i
a
l
s
 
f
o
r
m
a
l
l
y
 
s
c
h
e
d
u
l
e
d
?

y
e
s
 
,

n
o

,

'
0
k
-
h
e
r
e
 
a
r
e
 
t
u
t
o
r
i
a
a
s
 
h
e
l
d
?

c
l
a
s
s
r
o
o
m

s
m
a
l
l
 
c
o
n
f
e
r
e
n
c
e
 
r
;
c
m

l
o
u
n
g
e

o
f
f
i
c
e

l
a
n
g
u
a
g
e
 
l
a
b

d
o
r
m

o
t
h
e
r

tk
o

S
t
u
d
e
n
t
s

1
,

O
r
i
e
n
t
a
t
i
o
n

F
o
r
 
S
t
u
d
e
n
t
s

F
o
r
'
 
T
u
t
o
r
s

v
 
:

!
'
v
i
e

y
e
s

n
c
i
Z
C

y
e
s

n
o

e

D
e
z
o

y
e
s

n
o

,
.

y
e
s

,
,
i
o

S
t
e
n
c
i
l
e
d
 
h
a
n
d
o
u
t
s

y
e
s

n
o

y
e
s

n
o

D
i
r
e
c
t
o
r
 
m
o
n
i
'
o
r
s
 
t
u
t
o
r
i
a
l
s

y
e
s

.
n
o

y
e
s

n
o

0
"
.
n
e
r
.

E
x
a
m
i
n
e
r
s
:

.\

V
a
m
e

T
i
t
l
e

H
o
m
e

I
n
s
t
i
t
u
t
i
o
n

H
o
w
 
i
s
 
H
o
n
o
r
a
r
i
u
m

C
o
m
p
u
t
e
d
?

T
y
p
e
 
o
f
 
e
x
a
m
 
(
o
r
a
l
,

w
r
i
t
t
e
n
,
 
i
n
d
i
y
.
,
 
g
r
o
U
p
,
 
e
t
c
.
)

.

.

I^



V
r,

Apperld!x8 continued

NATIONAL ASSOCIATION FOR
SELF-INSTRUCTIONA1 LANGUAGE PROGRAMS

'COWSTUICTION

I. Namei,4'urpose and Membership

1. NAME: The organization shall be known AS the National
Association for Self-Instructional Language, Programs (NASILP).

2. PURPOSE:. The object of the Association shalt be to encourage
institutions to participate in enriching apd,expanding their language
offerings through s'lf- instructional programs, and to,further the
common interests of :_he participants in. such a program.

To this end the Association

A. provide a secretariat or resource center for materials
and consul tar ion,;

B. stimulate regular coc:,rgnications through bulletins
and conferences;

4 .11

C.,,establish a clearinghouse for the examination and
evaluation process;

D. 'promote the deelopment of innovative materials and
techniques for self-instruction in language's.

3. MEMBERS: The members of, the Association shall be such institutions
or individuals is may be admitted to membership in the manner provided for
in Section .1,5 hereof. )

4. CLASS OF MEMBERSHIP., The Association recognizes the following classes
of mmberShip in the Assoc,.ation.

0
A. Eligible for Regular Membership are:

Institutt.ions (universities, colleges and high schools)
which are involved in the offering of Vanguage instruction
through self-instructional programs. Each member institution
that has paid its annual dues for the.year shall be officially
represented for purposes of communications, elections and
all other association business, by a single individual,
normally the one having prime responsibility for a self-
instructio 411 language program on the institution's campus.
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Appendix 8 continued

B. Eligible for Affiliate or Honorary Membership are
individuals connected with advisory and consultative groups
such as' ACTFL (American'Council for the Teaching of Foreign
Languages), CISP (Council for Intercultural Studies snd
.rograms), NAFSA (National Association for Foreign Students'
Affairs), CAL (Center for Applied Linguistics), FSI (Foreign
Service Institute), USOE (United States Office of Education),
language and area centers, etc-,, who are professionally
concerned with language teaching or with self-instructional
language programs.

C Membership benefits. Member institutions in good standing
are eligible to receive the following benefits

1) An annual or semi-annual news bulletin to keep each
member informed of self - instructional enrollments

nnationwide, new language offerings, new course materials,
successful teaching and administrative innovations,and
the like,

2) Free advice from the Executive
Secretary regarding new

course materials, tapes, available examiners, etc.

3) For,many languages, a duplicate set of tapes available atcost to a member institution planning to often that
language for the fir'st time.

4) The loan each term, for the cost of postage and insurance
only, of a specially produced orientation film entitled
"Do's and Don'ts of Drilling."

5) Annual conferences (both regional and national) for
directors and examiners to meet with each other and share
the benefits of their varied experiences,

It is further' expected that this will not only attract the interest of manynew institutions not yet acquainted with self-instruction as an effective way/t- to offer the less commonly taught languages, but will also strengthen suchrequests for outside support as the elected officers of the Association maysubmit to foundations or funding agencies from time to time.

5. ADMISSIONS: Applicants' satisfying the conditions set-out in Section 1.4hereof may be admitted to membership incthe Association in the appropriate
class of membership, by action of the Executive Board orin such a manner asthey may direct. Admission to institutional membership depends upon paymentof-annual dues. Ihe amount and manner of payment of the same shall be deter-mined by the Executive Board, but has.been set initially at $100 per annum.
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Appendix 8 continued

.4, VOLUNTAla WIT DRAWAL: Any member may withdraw from the AssociationA a date specified by written notice given to the Secretariat.of the
Association. **Upon the date so specified such member shall cease to be
a member of the Association and all his rights and obligations in respect,
to the Association shall terminate (except for those'accrued prior to
date specified).

-7. .TERMINATIe'l OF MEMBERSHi? OR SUSPENSION: Membership in the Association
may be terminated or suspenied for non-payment of dues, or for activities
such as the Bxecutive Board may deem contrary to the best interests of
the Associatic.a, by resolution of the Executive Board.

rt. Meeting of Members

1. ANNUAL MEETING:. The annual meeting of the members of the Association
\Sor the transaction of business as may properly come before such meeting
sl-,11 be held at 'such time and place as may be decided by the Executive
Board,

2. SPECIAL MEETINGS:; Special meetings,may be calle6 at any time by older
of the Executive Board of the Association.

3t PLACE AND TIME OF MEETINGS:` The.time and place for each meeting of the
members of the Association shall be specified in a communication sent to
dill members, at least 60 days before the meeting.

4, ORGANIZATION: The President or any other member of the Executive
Board shall be chosen to act as chairman at any given meeting.

A
5. VOTING:, At each meeting of the members of the AsSOciatidn, each regular
member present shall be entitled to cast one vote on any and all matters
before the meeting. All matters shall be decided by the affirmative vote
of a 2/3 majority of the regular members of the Association present at such
meeting and entitled to vote at the meeting.

III. The Executive Board

1. DUTIES AND RESPONSIBILITIES The property and affairs of the Association
'shall be manages IN an Executive Board, the members of which are elected by
the general membership, and serve w?thout compensation.

2. NUMBER OF MEMBERS;;

A. Elected Members. The Board will consist of nine elected members
(three of whbm are Officers of the, Organization).

B. Appointed Member. The Executive Secretary, who is appointed
by the Board, will serve as ex officio 'IDember.
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Appendix 8 coltinaed

3. TERM OF OFFICE Initially', members of the Executive Board in office
be divided into two groups. the members of the first group serving,,,-

for a two year term, those of the second group for only one year. =ling
with the second year, all vacancies will be filled for a two year t

Any unexpected vacancy on the Executive Board may be filled by the members
of the Association at'the next annual meetin40 Terms of office will begin
effective September 1 of the year following the election of the Board members.

4. MANNER OF EEEC1TONf lhere shall be a Nomfliating Committee consisting
of the President and four members elected by the membership at the a')nual
meeting from among those present. A

The Nominating Committee shall nominate at least twc persons for each
vacancy occurring on the Executive Board, and balloting will be coilducted
by mail, and shall provide the opportunity for write -in ballots.

IV. Officers

1. NUMBER Ihe Executive Board shall elect-a President, a Vice PresldeAt,
and a treasurer for a term of two, years to be chosen from among former
members of the Executive Board. The Executive Board-shall appoint annually
an Executive Secretary to serve as ex officio member of the Board.

2. THE PRESIDENT shall preside at all meetings of the members of the
Associatio and Executive Board and may call-any such meeting other than
the annual meeting of the members.1 The President shall appoint Conference
Program Chairmen to organize progrjams for the meeting of the Association.
The President shall have general SnperviSion over the affairs of the
Association, subject to control of the Executive Boa4d.

\

3. iHh VICE PRESIDENT shall fulfill all, duties of the President in the
event that the President is unable; to discharge his/her duties,and auto-
matically succeeds him/her as President when the latter's tert0expires..

1

4. THE 'MEASURER shall have the care of all the fundsof the Association,
receive and give receipts for moneys due to the Association, have charge of
the disbursement of the funds of the Association, and keep records of all
moneys received and paid on account: of the Association.

5. THE EXECUTIVE SECRETARY The cripaid Executive Secretary appointed by
the Executive Board (and an ex officio member of it) shall be responsible
for the day-to-day operation of the' secretariat (see V) and for implementing
the policies of the Board to the beSt 9f his abilities. ,Supported by funds
specifically allotted to him for that purpose (and for which he will render
an annual accounting), he will seek to collect, edit and periodically
disseminate in news bulletins information relating to the Association, to
maintain an up-to-date library of master tapes and other instructional
materiars, to accede to requests from member institutions for advice or
assistance in improving or expanding the self-instrinStionall language program
on-,their campus, and to assist in organizing such conferences And meetings
as the Board shall from time to time decide upon. He will also carry on
correspondence on the Association's behalf and promote and publicize,NASILP
In'every way he can.
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Appendi% 8 continued

t. Headquarters of the Association

`The headquarters4of the Association, to be known as the Secretariat, shall
be on the campus designated by the Executive Board, usually that of the
Executive Secretary.

VI. Fiscal '.:ear

The fiscal ,ear of the Association shall be the perioe of Januavy 1 to
December 31 inclusive,

VII'. Ratification

This constitution will become effective upon ratification by all the
members of the Executive Board and-is subject to amendment at the first
ainual meeting.

5/1/73
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