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ABSTRACT :

TH&S ‘is the final report Fescrlblng a superv1sed
program of "self<instruction in critical lanquages at the
undergraduate level. The pro;eif wvas begun at a single college.in

de basis im 1966, and was again
enlarged to run op a national. basis in 1969.'In 1971-72, over 1, 000
students were enyolled in these programs at about 45 colleges across
the country. The primary method employed in this project was the:
initiation- of,self-lnséiuctlonal programs onllndlvtﬂual colleqge
campuSes in order to .examine stch factors in self-+instructional
f%ltablllty of existing

materials, the roles playea by campys coordinators, tutors, and
owtside examiners, and problems of interinstitutional cooperation in

"furthering this method. The. pasic ¢onclusion was that, independent

study of critical languages 1s a, fpnanc1ally and academlcally viable
means fox the small college a% well as the'large university to
broaden significantly their offeglngs of foreign langiages to the
carefully selected and. ell«motlvated student. A major.goal of the
project was to determine the fea51b111hy of "institutionalizing" the.
overall program 'structure.to assure continuation of individual
programs; this .goal was partly achieved with the formation of a
National Assogiation for Self-Instructional Language Progranms. ’
Appendices contain: program,data for 1969-70, 1970-71, and 1971-72; w
guide to a file on self-instruction; reports on two conferences on
independent language study: a checklist for CLP evaluators; and>copy
for the RQCK cover of the SILP Handbook. (Author/AMN)
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Supervised self-instruction in critical languages on American
college Ghmpuses gOes back a decade to the first experiments with
this approadﬂ to learning other languages at Kalamazoo Colliege.-
Beginning 1n 1966, this approach was expanded on a 3 tatewide basis .
in colleges .ih Vew York State, And in 1969, the program was again
expanded on & national basis in an effort to determine _the potential-
ities of and limitations to self-ipstruction in fore1gn languagpq
through examination of factors such as student motivatjon and language
learning aptitude, the roles of the campus coordinator of self-
instruction, the.language tutor, and the outside examinef, and inter-
institutional copoperation,

Some 45 colleges and universities from Maine to California now
offer opportunities for learning other languages to their, students

through the supervised, externally assessed self-instructional approach.

*In 1971-72, over 1,000 students were enrolled in self-instructional

language courses at these colleges., Sufficient experience has been
accimulated to demonstrate that this method of language learning works
on a large number of geographicaily diffuse campuses loosely coordinated
tnrough a program structure which provides some -professinnal guidance
and advice on techniques, study materials, and examiners, and which
serves as a _source of inexpensively regsroduced language study materials,

i -

N

Fxperience with this project has also eatabllqhed that:

1. daenf nbtivation is a far moie important factor
thah language learning aptitude;

-

2. "Successful” campus programs of s~lf-instruction
require an able and nergetic lecal faculty mémber
committed to this approach to language }earnlng
to serve as campus coordinator;

-

£ 3. Language tutors must be carefully screened, oriented,
and supervised, "especially during the early stages
of their roles as tutors; ¢

4. External examineps have a vital "technical assistance"

5 or tfoubleshooting function to perform, in addition

to assessing individual student progress and maintaining
academic standards,

Problems, of cnurse, remain to be solved. More attention will need
to be given to developing stamdardized levels of achievement and graduated
courses’ of studv beyond the introductory level, In- some languages, '
instructional materials, especially for Self-study, afe less than satis-
factory, The pool of experienced examiners will need to be enlarged as
the program continues to grow. And more experience needs to 'be agcumulated
with different materials and examining techniques in self-instruc?%onal
programs in the more commonrly taught Western European lagﬁuages ia whish
interest is just beginning to emerge.,




INTRODUCTION

Amid all the current rhetoric about the need for reform in
Americar colleges and universities is one recurring thcae--make
students more responsible for their own education. Typical of much’
of the rhetoric about’diverse aspects of contempordyy society which
we inflict upon ourselves, the correiation between verbaligaticn_and
resulting action is very low. ‘ . ) - ’

One striking exception to this melancholy state of affairs is .
the program of self-instruction in critical languages,* Here is a
genuine innovacion in language learning which is organized around the
central proposition that the individual student should have primary p
responsibility for what he or she learns. The self-instructional
language program has another singular atfribute. Unlike many other
educaticnaliy worthwhile innovations which are so costly that they.
cannot be sustained without continuing subsidy, self-instruction is
fully competitive in economic terms with conventional language . -
instruction. - .

-

nSelf-instruction" as a method of learning another language is
certainly not new, Indeed, it may be the oldest method of all, long
used by travellers, merchants, and missionaries s, and in.more recent
times, by anthropologists, But the approach described in this report
and involving a supervised program of self-instruction with external
assessment of student perrormance goes back only a decade to the U.S.
Cffice of Education-assisted experiment conducted by Professor Peter
Boyd-Bowman at Kalamazoo College in 1963-65.

The successful experience on one campus led to the ‘'secohd stage--
a cooperative dtatewide effort to introduce self-instruction in critical
languages simultaneously on a number of campuses in New York, beginning
in 1966. Supported by a grant from the Carnegie Corporation to the
Regents of the University of the State of New York which was administered
through the State Educat fon Department's Centeér for Tnternational
Programs and Comparative Studies, this effort was based on the academic
leadership of Professor Boyd-Bowman, who moved in 1965 from the faculty
of Kalamazod College to the State University of New York at Buffalo

The cooperative character of self-instruction in‘foreign languages
was extended still further invits third stage, which started in 1969,
Under the auspices of the Council for.Intercultural Studies ~d Programs
(formerly the Mational Council of Associations for International Studiesj,
an organization of a dozen regional associations of some 400 colleges s

*) "Critical languages" refer to those languages, primarily used in
Asia and Africa, knowledge of which is considered important to the
United States under the terms of Title VI of the National Defense
Education Act and which are rarely taught in American colleges and

®universities,

f)
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agtoss the United States, the self-instructional program in critical
languages yas undertaken on & national scale. The Institute of Inter-
national Stddies of the U,S. Office of Education again provided .
financial assistance, along with continued Carnegie support,

This report describes the effort to expand the program on a
national’ basis, and by doidg so, to learn more about the potentialities
of and limitations to self-instruction in foreign languages through

-

examination of factors such as student motivation and language learning <
aptitude, the roles of campus coordinator of self-instruction, the

language tutor, and the outside exém@ner, and interinstitutional - |
cooferation, . . ’

Many individuals and institutions have contributed to the success-
ful ‘completion of this project., The individual students who pioneered’
ig this often difficult approach to lapguage learning should be mentioned
first. The campus coordinators, language -tutors, and outside examiners
all played yital and indispensable roles. Many college administrators
provided critical material and moral supper. when this ''novel: approach
to language study was just getting star.ed and had yet to prove itself
to doubting faculty members, especially in existing foreign language
departments, > .

. The Council for Intercultural Studies and Programs (formerly the
National Council of Assocjations for Internationai Studies) Board of
Directors and the Council's liaison representatives in differént member
regional associations of colleges helped in many ways to move the project
along. A Mrs. Marjorie Horn,-Financial Aide in the Kew York State Education
Department's Center for International.Programs and Comparative Studies,
struggled heroically with myriad financial and administrative details,
compounded by the large number of institutions participating it$the project.

But the prime mover, principal, enthusiast,” and guiding spi#it
behind this approach to language féarging for the past decade is Peter
Boyd-Bowman, who served as academic coordinator and consultant for the
pProject. He and his staff at the Cencer for Critical Languages at the
State University of New York at Buffalo constituted the nerve center

tqu the whole network of activity across the ceuntry generated t the
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project. And the report which follows is based essentially on his annual
academic reports as project consultant, .
' v

Ward Morehouse
Project Director
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METHODS .

r

The primary method employed in this project was the initi?tion of

self-instructional programs on individual college campuses order to

examine such factors in self-instructional language learning as motiva-

tion and aptitude in students, suitability of existing language study

materials for self-instructional us¢, the roles played by campus

coordinators, larguage tutors, and outside examiners, and problems of

broad-based, loosely coordinated 1nterin§t1tut1ona1 tooperation in

furthering this apPgoach to language study. _
Extensive data have been collected on individual campus programs

and performance of individual students. These are recorded in the annual

reports of the academic consaltant to the project (Appendices 1,2, and 3).

A revised manual for campus coordinators or directors of self- 1nstruct1onal

programs was issued (Appendix. 4) in order to explore techniques of supple-

menting the heretofore largely personal professional ascistahce and

guidance of the academic consultant in implementing new campus programs

of self-instruction in foreign languages. Problems with[language tutors

and“the relationship of ‘Students tp their tutors emerged early in the

project and led to the preparation of a special orientation film by

Professor Eleanor Jorden of Cornell University, 'Do's and Don'ts of Drilling"

(a guide for-this film appears in Appendix 5).

Several conferences and meetings were organized during the course
of the project for campus coordinators, students, examiners, and others
involved in the project to orient students and campus coordinators, to -
take stock of the existing situation and to identify future needs,
including the State University of New York at Buffalo (June 1970),
University of Vermogt and Kent State University (May 1971) and Cornell
University (November 1971--see ?ppendix 6 for report). 1In the fimal
stages of the project, a national conference to evaluate the progress
achieved and major problems remaining in self-instructional language
programs was held (see Appendix 7 for program and ligé of participants),
and a number of individual campus programs assessed (see checklist for
critical language program evaluators in Appendix 8).

A major goal of the project has been to determine the feasibility of
"institutionalizing" the program structure for the project as a whole
(loose coordination of individual campus programs through a central

facility--i.g., the Center for Critical Languages in Buffalo) and programs
on individual tampuses on a self-sustaining basis to assure continuation
cf self-irstruction in language learning after completion of the project.’
This has been achieved in considerable measure.with the formation (at

the December 1972 evaluation conference) of a National Association for
Self-Instructional Language Programs (see Appendix 9 for a note on this
association and the proposed constitution). :

-
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P In order to expghd participation in the project as the prinecipal

* means of examining different factors in self-instructionai language .
study, attention was also given to disseminating information about this -
approach to language learning. The project director and prgQject con-
sultant both spoke at a number of professional meetings, and educatiocnal
conferences during the course of the project about self-instruction in
critical languases, zad both made nu,erous campus visits throughout '
the country. Several articles about Othe project also appeared in
professional journals and magazines, some of which are given in the
bibliography at the end of this report, .
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Some 45 colleges and univexsities from Maine to California now
offer opportunities for learning other languagés to their students
through the supervised, externally assessed self-instructional approach.
In 1971-72, over 1,000 students were enrolled in self-instructional - v
langgage courses at these colleges. Sufficient experience has been .
dccumulated to demopstrate that this method of language learning works
on a large number of geographically diffuse campuses loosely coordinated
"through a program structure which provides some professional guidance
and advice on techniques, study materials, and examiners, and which : -
serves as a source of inexpensively reproduced language study materials.

Experience with this project has also established that: . 7

l. Student motivation is a far more important factor
than language learning aptitude; . ‘

2, "Successful" campus programs of self-instruction
require an able and energetic local faculty member
committed to this approach to language learning

to serve as campus coordinator; v -

3. Language tutors muét be carefully screened,
oriented, and superviséd, especially during th ¢
early stages of their roled as tutors; .

4, External examinefs_hava a vital "technical assistanc "
or trouble . hootiig function to perform, in addition
to assessing individual student progress and maintainihg
academic standards. ; . 8
Evidence on relationship of student motivation to languagg learning
aptitude, as measured by the Modern Language Association's Modern =~
Language Aptitude Test, is largely based on individual institutfonal
reports by campus coordinators and discussion of this issue at periodic
R conferences, organized during the project, as well as student self-
assesgsments made in 1971 (see Appendix 2 for detailed analysis of their
responses 'to question 16). Campus coordinators report a low correlation
between successful performance in self-instructional language learning
~ and MLAT scores, Motivation, in other words, is a far better predictor
of success. - .

The problem then becomes how to assess motivation, a phencmenon which,
because it varies so much with each student, is very difficult to measure
in any objective way. Successful campus coordinators who almost always
insist upon a personal interview before admitting a student to a self-
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instructional program, deVeloé their own techniques for determining thel”
seriousness of purpose of ind}vidual students, A number of campus
coordinators report that they begin by trying to talk the prospective
students out of participating in the program as one test of their

. motivation,

"Successful' programs clearly depend on effe~tive campus codrdinators:,
This is reflected not on.y in those institutional programs which have
continued to flourish under the leadership of a single campus coordinator
or’ director, but also in instances where the campua coordinator has
shifted from one institution to another, starting up a second flourlsh-
ing program in his ne% location, 4{%

Effective campus coordinators ‘also play a key role in idéntifying
. and guiding language tutors, There has been ample evidence accumulated
tHEbugh the project from campus coordinstors and exam1pe§% of the adverse
impact which a '"poor" tutor (often "pobr" because he was insufficiently
oriented and supervised) can have on the progress of students. One major
. consequence of this situation was preparation of the orientation film
for tutors and students; '"Do's and Don'ts of Drilling" (see Appendix 5
{ for a guide to the film), There has not yet, however, been enough
experience with the-usejof the film (Jhlch, unfortunafely, had to be
) made a second time because the origina] .film was lost in the mails on its
way to being proceSSed,,caus;ng a delay of several months) uOIdeterm1ne
. *how much use of the film will help to glleviate.these kinds of difficulties,

Not all institutional experiments with self-instruttion proved to
be successful, alithough thé vast majority appear-to have "taken," The
5 foltowing excerpt from th project cdnsultant's report for 1970-71
(Appendix 2) 111u9LraLes some of the factors which lead to institutional

failure: 7 he . . ,

Experience has shown that «here a program fails to "take,"

it can be traced to one (or more) of the f0110w1ng causes’
(i) gress failure to follow basic guidelines as set forth’
in the Manual, (ii) loss of the only available tutor, (iii)
departure of an able directot (réasons: sabbatical, retire-
ment, illness,*new job) and his replacement by someone with

. no.real interest in tHe program, (iv) failure to prepare the
college to assume budgetary responsibility for the program as
outside support phases out, (v) overestimated faculty-student
support for non-Western area studies (rare). There have also
been a few (slightly different) cases in which a language
introduced on a self-instructional basis proves so popular
that the tadministration subsequently decides to make a faculty

&
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’ appointment and’convert the langufge to a regulai ) .
classroom course with open enrollment, In such L&SGS, e =
self-instruction clearly played an-important role in
bringing the language to the campus in the flrst place.*

*) The~ colleges that have dropped since 1965 gre the
followxng,'ali of them, ifterestingly ennugh,
single-language programs only: ' )
Earlham College, Richmond, Indiana (Swahili) - no tutor

- Goddard College, Plainfield, Vermont (Swahili) "
Montana State University, Bozeman, Montana {Chinese)-

, becamg classroom course -
Randoiph-Macon Woman's College, Lynchburg, Vva.
(Japanese) - became classroom course

Sarah Lawrence College, Bronxville, New York.
(Chinese) - becafne classroom course - T
"State University College/Fredonis,' N.Y., (Japanese) -
’ failed to follow formatlof Manual
. West Virginia Wesleyan Colxng\\ Buckhannon,,West Virgxnxa
. . (Hindi) - no tutor, ~

. - {

Experience with self-instruction in foreign languages through the
project has also demonstrated that the function performed by examiners
is much more than simply assessing individual student, progress. They:

have a brftical role&to”play in maintaining academit standards, a constant

problem with an "innbvative" program like this always viewed with suspicign -
by more tradig1onally minded college’ faculty end administrators. But .
perhaps most ‘0f all, the examiners play a key troubleshooting or techhical *
assistance role,. Being.experienced teachers of the languagés being studied
through the-self-instructional program at neighbor1ng universities, they

are able Uﬂcﬁagnose problems with individual students and, their tutors
which campys coord}wators, ordinarily being unfamiliar with the languages ~/
being studied, cannot do., Thusg, whatever alternatives may yet emerge tc
present the present pattern of direct oral examination of, each student

by an examiner, this kind of personal contact between the examiner ‘and

the students will remain a feature of -the most effective self-instructional
programs.

2

.
-

During the courst of the project, different patterns of éxamining
were tried, jincluding use of tapes and teléphoné%‘ None of these tests
proved conc¢lusive, :alth vgh a midsemester critique by tape‘'was used
with some effectiveness by seven colleges in 1970-71 with Eleanor Jorden
of Cornell, the examiner in Japanese for these colleges.i Standardization
of levels of achievement in self-instructional language programs remains
a task yet *3 be accomplished but may be more feasible as numbers of
students in certain widely studied\languages under the program.like
Chinese and Japanese {ncrease.

s
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Ong of the other objectives of the project was to explore the
feasibility of establishing regional "subnetworks" for self-instruction
in critical languages. Despite the emergence of some regional level
activities (for example the /regional conferences for campus cgordinators
and students held. in May 71), experience with the project leads lo
the conclusion that the national "program structure" which has emerged
is probahly more logical./-Regional associations of colleges can do -
much (and did in the project) to spread interest in this approach to
language study, and regiznal locations have been selected ascdistribution

centers for the orientazion film, "Do's and Don'ts of Drilling,"” to .

facilitate its dissemindtion. But .the maintenance of a repository of
ianguage study material’s and the professional—assistance provided by
the project consultant’ through the Center for Critical Languages at
Buffalo are more logically done on a na.ional basis. This pattern

" will be continuéd in the future through the National Association for

Self-Instructional Language Programs, the secretariat for'which, at,
least initially, will be housed in the Center for Ci:tical Languages
in Buffalo,
2 . :

Substantial data on course' enrollments and student performance are
given in the annual reports of the project consultant (Appendices 1, 2
and 3). Data on individual students were extensively collected through
8 questionnaire distributed during the 1970-71 academic year, Some, 375
replies were received and tabulated in Appendix C of the 1970-71 annuai

" report (Appendix 2). The najor findings are described in the following

excerpt from that report,

N ...The five most commonly checked reasons for applying for
admission to the.program were (1) cultural interest--30%,
(2) desire to travel:-58%, (3) intellectual challenge--4L",
a« ,  (4) career goals--39%; (5) belief in the prowing importcnce
N of .the non-Western world--397, -

’ Roughly -two of every three participants said they had
wished to study a ncn-Western language prior to appiying
and 967 reported that their interest-.in this language had
either increased (647) or been sustained (32%) since they
entered the program.

- I .\ !
Over 9C7 gf the students judged the program either very
successful (417) or at least moderately successful (547),

Asked to compare their work in the program with their
other courses, a majority (547) of the students claimed it
was more rewarding, while ‘another 387 said it .was about the
same,  But on the subject of rolative difficulty, opinicns .

: : 148
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varied widely with some saying it was less time consuming and
easier, some that it was about the same, and a small plurality
that it was more time consuming and harder. (Intevestingly,it
was the latter group that tended also to find the work more
rewarding.) K ‘

i

Nine students ovt of ten felt that the goals of the program

,{basic mastery of oral skills equivalent to one or mQre years of

formal instruction) afe attainable. Given these goals, only 57
felt that not having formel instruction in the language was a
severe handicap. Amother 21% said it was a4 moderate disadvanta,..
another 207 only & slight disadvantage, another 327 said they
found it an actual advantage. Oveff90% of the students responding
favored continuing the pfogram in other years, and some of these
even underlined the word YES several times or added exclamation
marks. * Knowing what_they did about the program, 877 of the
students said.that éﬁey would take it over again, while only 1%
said they would not., Asked whom they woyld recommend for such

- work, 83% checked majors with a togpate (i.e, area studies)

interkst, 75% checked language majors, 607 -said juniors, 59% s8id
sophomoxés, an equal number (55%) checked seniors and freshmen,
while 39% recommended other categories as well, Aslhed to rank
what they considered the mo'st important fdctorsfifor success in a
self-instructional, language program, the students put motivation
in first, place, followed in'secorid place by 'self-discipline, and
by enthusiasm and a good ear  in third ard fourth respectively.
As fOr the most important qualificatjons of a successfyl tutor,
thev were ranked ‘as fellowg: 1) native copmand of the language,
2) insight into language learning problegs, 3) patience,

4) enthusiasm, T roo

B

“

The student profile revealed ‘that a slight majority of the
students responding were female (:587), and fhat while 58% of
the students were concentrated in the expeéfted 19-21 age bracket,
ages‘rranged all the way from over 30 to at young as 12 (a prrcocious
studgnt at Calasanctius Prep School}! Academically there wa:r a <

_ fairly even distribution among the fqyr.undérg?aduate years, with

slightb§ fewer freshmen ang slightly more sophomores than eYther
juniors or seniors. Only 2% of the respondents were graduate °
students. Of the 21 languages® reported studted by our 375 =
respondents, by far the most popular were Modern Hebrew (24%), . 3%
Japanese (#3%) and Chinese (22%), followed at a distance by
Portuguese (7%), Swahili (5%), Arabic (47), Hindi' (3%) and

Itagfﬁg (37). Thirteen' other languages were listed by from

1-7 students apiece, SN
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Most of the students reporting were on the semester system,

“under which: 717 had completed a first §E@éster level, 457 a

second, 167 a third, 7% » fou?th, and only 1% had gone beyond.

( .nce nearly half the language programs, have been in existence

for two ver ~~ le s, and since many students do not even enter

the progr . their junior or ser_or year, these figures

are not a. ... durprising.) Those who had received grades the
previous term reported 113 A's, 82 B's, 17 C's, and 1 D. Roughly
657 of the respondents estimated that they spent a grand total of
from 5-11 hours per week on the program (including tutorials), /
10% claimed less, and the remalnlng '25% more, but I suspect fhat
some of their estimates are highly inaccurate, (One student

claimed to be spending 42 hours a week on the program, another

only two!) A majority of the students (697%) had been méeting.with
their tutor 2-3 hours a week, 17% for only one hour, 97 for four,
3% for five, and 27 for six.' As for theumber of students per
tutorial session, most programs appear to be observing the limit
recommended in the Mandal, namely, no more than four, Most of

the students taking Hebrew or Hungarian reported having had some
prior exposure to the language either in the home or gt school,

Only 72% of the respondents reported a deftnite major (mocst of ¥
the freshmen and some of the sophomdres Had not yet decided), but
those that did declared among them an astonishing ‘total OF 69 .
different majors! As we expected, the soci sciences accounted -
for ovér half of all the students with declared majprs, with the

N

humanities (including language majors) claiming only 227% and Ahe - , :Z
natural and health sciences about 15%. Thpge figures configm wha't
has been apparent all along: to those involved in th program,, . ﬁi'

namely, that the study of ~“c yncommonly-taught langlages serve:
to undergird the sogial sc. inces (histary, Yanthropology, soc;oiogy, .
political- science, llngurstlcs,‘economlcs, psychology, Asiang e ’

African, or Middle Fastern Stqd1e§, etc,) rather than divert,, For ‘3
example, the energies of students majoring in French or GCerman e
literature, . N - ~ . . P o

-

Considerable additional data’'on student, tutor,fand campus coordinator
performance were collected #&n the final evaluation phase through campts
visits by outside evaluators &ndjuse of the checklist, for critical language
evaluators (Appendix 8).guln all,, 12' programs were aSSesééd in this manner,
and in addition, § more E‘Eiltutlons completed the checklist on their’own.
While the checklists did not jyield statisticaliy significant results, the
findings reperted on the completed checklists and the reports from thn
evaluators provided additional ev1dence supporting’,what we had’ prev1ously
gathered from the student questionnaires, ipdividual institutional reports
during the course of the project, and the Vdrious conferences to which
reference has already been made. ) *
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13 . .
The basic and most obvious coffcfusion from this project is that,

for carefully selected and well-mogivated students properly supervised
and examined, independent study of\critical languages works, It is
economically feasible (cost data ar®, given in the project consultant's
annual reports, especially the report for 1971- 72--see Appendix 3) in
comparison to costs for conventional language instruction, It is a
financially and academically viable means for smaller colfeges (and
large universities too, where some of the most successful programs have
emerged--e,g,, Pennsylvania State, SUNY at Binghamton, and Kent State)
to broaden significantly their offerings of foreign langiages to include
some of the major languages of the world long neglected by our institu-
tions of higher education.

With ,the formation of the National Association for Self-Instructional
tLanguage Programs and the continding existgence of self-instructional
language programs on some 45 cempuses across the country, this approach
to’language learning appears to be well established and capable of moving
forward.on a self-sustaining basis, But it would be foolish to suggest
~‘that there are no obstacles which lie ahead and that all the problems
have been resolved during the course of this project.

In the last:analysis the key to a successful campus program of self-
instruction in foreign languages is the campus coordinator or director.,

* The future of self-instruction, therefore, depends on our ebility to con-

tinue to identify and help able campus directors, We have bern fortunate
thus far in attracting to the banner of self-instructional language study
an unusually high proportion of such individyals, .

While self-instruction in foreign Janguages is economical, a properly
organized: and condu>ted program does not provide 'cheap' ingtruction,
A major problcm which lies ahead for advocates and practitloners of
independent language instruction fi's to persuade other faculty members,
particularly,in the regular foreign language departments, that self-
instruction is 'not a cutrate method which produc=¢ shoddy results, By
the same token, advocates and practitioners of self-instruction will
have to work cqually hard not to let financially hard-pressed administrators
try to cut corners with self-instructional prograus,

[Ea3 r -

One of the most tempting places for administrators tc cut corners
is with external exam1nerb. This leads to the observation that the bgst
examinérs (and again we have beer blessed &y having several very able,
active, and consc1entlou§ .examiners). not only assess’ the performance of
irdividual students, but Lheynalso play a vital consultative or trouble-
shooting role for both individhal students and other key actors in self-
instructional language mograms, including the native-speaking tutors
and campus directors. This means that wherever possible, examiners
should vicit the campus to see th. program in action and should be given
enough time with each student not only toqheasure performance but also te
identify ,.oblem areas and suggest solutions.

Y
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As self-instructional language programs continue to advance, more
attention should be given to developing standardized Yevels of achieve-
ment and graduated courses of study beyond the intreductory level. In
some languages, instructicnal materials, especiallyv for self-study, are
weak, and these shortcomings need to be remedied. In others, while the
materials are good, special ”guidebéoks” for, self-instructional students
need to be prepared to help them over some of the points which give
recurring difficulty. And it would be useful, perhaps in relation to
developing standardized levels of achievement, to provide more implicit
guidelines for campus coordinators of seif-instructional language programs
on when it is desirable and when essential for students to move into
conventional instructional situations.

+

Finally, while the initiative, diplomacy, and industry of the
project consultant and a relative handful of examiners and campus
coordinators have been indispensable in carrying self-instruction to
its present level cf development, further development of the field is
going to depend on broadening the circle of cooperation, especially if
the approach is to be extended as now appeers to,be occurring, to
commonly taught Western European languages at the introductory level,
In this process, the officers and members of the Executive Board of the °
newly formed National Association for Self-instructional Language Programs
have a crucial role to play.

A manual for program directors, '"Self-Instruction in the Non-Western
Languages," was issued in September 1965 and reissued in revised form
in December 1969. These are available from ERIC. The manual is to be
reissued in revised form i1n the fall of 1973. (opies can be obtained
from the Center for International Programs and Comparative Studies of -
the New York State Education Department. T
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: /
NATIONAL PROGRAM OT SELF-INSTRUCTION IN CRITICAL LANGUAGES

' Annual Report for Academic Year 1969-70

(This program of the National Council of Associations for

\ International Studies is subported by a grant from the

’ Institute of International Studies, U.5. Office of Education,

’ ) Professor Peter Boyd-Bowman, DirecQoE,nf the CTenter for ‘\
Critical Languages, State University“6f New York at Buffalo,

is the coordinator of the program.)

- June, 1970
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Appendix 1 continued

National Program of Self-Instruction in Critical Languages

-

N AUNUAL REPORT 1969-70
‘ (June, 197C)

This past year a new dimension was added to our Self-Insturctional Program

(SIP) when a grant from USOE in the amount of $39,500., supplemented by a
balance of over $10,000. transferred from Carregie's earlier grant to lew York
State was used to expand the program on a national scale. This past year 30
nev language offerings were estsblished in 13 states, with a promise of at least
'8 further offerings in 1970-T7i. As is well known, Carnegie's 5-year grgnt to
New York Stote itself is in i*s phase-out stage, end virtually all out§1de
subsidy for institutions participating in the program has already terminated.

N
Since it has been the goal of SIP since its inception to demonstrate
the feasibility of introducing important but seldom taught languages into™a
college curriculim on a selfeinstructional basis, the acid jtest of its suecess
must Le menenred not only in terms of the impact that such langauge study may
have upon the carcer gouals of students engaged in it (of. our reports for
previous years), but also of whether the self-instructional approach on & -
given campus continues to flourish after outside support has been withdrawn. It
is thercfore gratifying to be able to report that self -instructional language
offerings have not only survived at most of the institutions where it was
introduced but that at some institutions, e.g. C.W. Post, Elmira, Kent State,
Cuconte SUC at Buffalo, SUNY at Buffalo, it has "even expanded, both in erroll-
wont and ir the number of languages available. At a few institutions, e.g.
Geneszen  self-instruection in e non-Western language provided a vital stepping-
stonc for the subsequent establishment of a regular clessroom, course with
unlimited registration.

.Since the goals and methods of both the New York State and National
Programs ere identical -- indced,{Carnegic Funds have been invested in both -
it would scem appropriate tc report on both programs Jointly.

The overall picture of SIP in {ts seventh year of existence ~ it has been
operativc ever since an original USOE grant was awarded to initiate work at
Kalamazoo Collcge, Michigan, in 1963 « has been described in statistical form
in a report submitted to USOE. Since copies of this report have only Just
been distributed there is no advantage in repecting this here. All that remains
to be ddded arc the individual reports submitted by SIP directors, both in and
out of New York State, in connection with the Annual Dircctor's Conferenc held
at Buffalo on June 5-6, and & report on the conférence itself. The latter, host-
ed by SUNYAB's entirely self-instructional Center| for Critical Languages, was
scheduled as a conferencce for the New York State directors elone but was
subsquently expanded to include some c¢f the out-af-state programs as well,
since it was obvious thet meny of the new out-of-state directors could benefit
from exchanging ideas with directors of several yesrs cxpervrience.

At the conference (sce appended program) Prof. Boyd-Bowman gave an overall
report on the ycar's activities and direc*ed attention to the results tabulated
from a Questionnaire that was scnt out earlicr in the spring. Several SIP
directors then pave oral résumés of the program at their own institutions.

The following morrning Mrs. Marjorie Horn, the budget officer for New 'York's
Center for International Programs and Comparative Studies in Albany, devoted
the first half hour to giving advice on budgotary matters connected witn the
USOE program. Then Professor Eleenor Jorden of Cornell University spoke rbout
Q improvenencs that she would like to scc in the testing procedures:

20
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Shce neted that in the berinning, when enrollments in Japanese were relatively:

small, and shc . 3 comparatively few institutions to examine, scheduling visits

was easy and she “'as able to devote considerable time to cach individual student.
But rapidly cxpanding enrollments in Japanese at more and more places necessitates

inereasingly hectic travel schedules and afford her less time than she would
like for each individual interview. In an effort to remedy the situation she
has nrepercd some of her examination material to be gdministered on tape for
evaluation aftor a-r return to Cornell.

N Sie 21so noted that decpite the very explicit guidelines leid down in
the flznual for Directors, she had found some programs where feilure to follow
these guidelines was causing serious protlems. Vhile some programs were being
very cfficicntly surervised, in othcrs neither tutor nor studcmts had received
proper orientuticn and some cerdinal errors werc being committed. To check .
these carly, Profcssor Jorden made an exccllent suggestion, narmely that carly in
the yeor onc complete tutoriel session be taped at ecch institution and the -

tepe mailed to her for her corments anc recormendations. In inis vay she would
be able to

(i) dctect any non-standerd festures in the tutor's own dialect

(1i) check out erch student's pronunciation and general pro,ress at
this cerly stere, cnd ’

(iii) draw thc Qirector's attention to sany faulty tutorial procedures
and sufgest improvements

Anctaer excellent sugpestion w=5 that each student be invited to enumerate
cerly in the yeer, on this seme tape, any difficultics he seerms to be encountor—
ing and to_ocgk guestions that are not fully answered by the text. Dr. Jorden
would then reply by tape aiso. (It should be noted thet the sample budgct
for the new notional (USOE) program provides %50 to cover just that service,
so direectors are urged to implement this idea at the very nex:t opportunity).

-The percnnizl guestions of how to evaluate quantity versus quality,
absolute progriss cos compared to relative progress, knowledge versus effort,
and the merits cf variable credit,all stimulated lively discussion.

A wide rangc of topics were discussed, with almost everyone contributing
1deas and suggestions. © Ameng, these topics were the relative advnantages of reel-
type tepe-recorders vs. casscttes and of stereo vs. mono (Do students _really

bother te record ond listen to their own responses?), problems of tape duplication

end tape quelity (bBoth Gutiérrez at Oneonts and Auletta at C.W. Post have
offered their lab facilities for rezsonable requests for such duplication

at cost), selection “n@ orientation of the netive--speaking tutor, who nlone can
ring chenges on the basic material pr2sacnted on tape and force the student to
menipulate such'matcrial in more varied centexts. Some portions of the courses
currently being used in Hindi and Swahili werc sgrced to be Aeficient, but the

1dea that such shortcomings be renedied by ccrrections sent in to Prof. Boyd -Bowman

and transmitted by him to the author, »r that courses be somchow systematieally
re-written for self-instructional usc. was Ciscarded as izpractical. SIP has
no funds whatever for such purpeses, nor, for that matter rny staff! Dick
Thompson of USOE pointed out further the cnormous cost ($20,000- 4n,000)
involved in preducing a language course of any kind, even for one of the morc
cormonly t=ugnt languares, and the aprpalling curtailmenl of receurces available
tc USOE fer language development at the present time.

| le . 21 . )



Appendix 1 continued

With regerd to the nuriber of units that the visiting exeminer would
repard as suitable covcrage in a given semester, this will of course vary
from longuage tc language depending on how the cdurse being used is structured.
However, for thc benefit of new directors here are some suggested puidelines to
. follow for certain langueges (It should te cmphasized thot in all cases the
objective is total mastery of, sey, nine units rather then & shaky control
of twelve):

Total Time
(Lessons or Unite) (non-intensive)

Chinesc - DeFrancis, Beg. Chinese 2k 1 - 1/2 yrs.
v Beg. Chinese Reader I 11 30
Modern Hebrew - FSI Basic Course Lo 2 yrs.
Kindi - Feirbenks, Spoken and Writ. Hindi 2 +(6
plus Herris and Sherma, Basic Hindi review lessons) 2 yrs.
Resder (Cornell U. P., Ithacn 1969) 22
acer
25.75
Hungerien - FSI Easic Course 2k 2 yrs.
plus Hung. Graded Reader 22
Tapenesc - Jorden, Beg. Jepanese 35 3 yrs.
plus O'Neill, Jep. Kano Wkbk, (programmed) ;}
Swehili - FSI Basic Course - 160
plus FSI General. Conversation 87 cycles 2 yrs.

#For the DeFrencis Intermediate Chinese and its readers, ellow
another 1 - 1 1/2 yrs. -

APPEYDTYED ARE A LARGE NUMPEP OF INSTITUTIONAL REPORTS SOME
WHICH WE HAVE FOUND NECESSARY TO EXIPACT GR SUMMARTZE TO
SAVE SPACE.
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AY

. CALASANCTIUS PREPARATORY SCHOOL:

Japanese 1970

lower Cchool 20 students .
Middle School 17 students

~ Upper School 8 students

) . 45 students

The eight students of thc Upper School have passed very highly (4-, B, B-,
¢+, C, C, G-,

Hindi 19790;

Lower Schocl - 5 students
HMiddle Schcol © students .
Upper School 3 students

17 students

The seven students tested by Prof, Charles Elliott of Cornell received:

A, B+, B+, B+, B+, B-, C-. - N
Chirese 1970;
Lower School 8 students
Middle School 10 students
Upper Gchool 12 students

30 studunts ) .
The four tested at the college level earned: A-, B, B-, C.
Kungarian 1970:
Lower Sci ool 6 students ‘
Middle School 2 students

"8 students

These dtudcn s, sons and dauphters of Hnncqrmnn pazents, all rcceived A's.
(submitted by Father Peler Masdevsll).

CAH;SIUS COLLIGE.

This yecar ve had b students in the Program 3 in Japanese and 1 in
Chirese. The 3 in Japonese were in the second ycar of the program. Both years
all three were examined by Dr. Jorden. This year the grades were A, B end C,
The progrem worked very well and the examiner said one of the students wvas
particularly good. In Chinesce thn student was a senior who took Chinese for
one year and received a grade of B from Trofessor Tseng at the State University
of New York at Buffalo. He found it extremely worthwhile.

Originally Cenisiun CoTlcgv Joined the propram because of my intcrest
in furthering frien studies rot only erons the students but preparing
perticularly aistoryr moajors 1o graduadis work in this field. In the two years
thet the prooron iag funclioned nene ©f the rtulents vho took it werc plenning
to go into greduate worki in Asian Hictory. Although esch ope of the students
were from dirfercent disciplines such as atlienntics, Classics, French, Theater,
Arts, e¢tc. they vere plﬁnr1vr to usc the lanmuge later on. HNext ycar for the

first Liwe v~ heve covered atudonts i1 roth Jowonene and Chisese 21l of whonm
nizter, cLajcan Lnd who Lre planainge to o Inte gradunte work utilizing the
lenpunge. \nxmmltf «d by Prof. Ed urvlllo)
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Appendix 1 continued

(CROTCN, EARMOH HIGH SCHOCL:

A change of edministretion and lack ¢f clear decision-meking causcd a
cemester's delay in continuing our Japencse Program. As for the preceding
year's students two of them left Croton Hormon High School to go on to
study Jepancse in college. One dropped his study because of other activities
and ore student of the original four is continuing. Although this student has
bepun to write Japanese, she is meinly concentrating on the aural-oral sspects
of the language. Two new students (both 9th graders) tegan the progran in
January. They scem to be doing well andjve hope they will continue in the fall.
These present students will be examined in Gardzn City on June 2 if all goes
es plenned. (submitted by Miss Aoen I TenFycek) .

FRAUKLIN ALD MARCHALL COLLEGE:

This year the self-instructional program at Franklin and Marshall
offercd landerin Chinesc (two levels), Modern Hebrew, Modern Greek, Iragi
Arabic, Yiddish, Swedish and Sweahili. Swahili was dropped from the progrenm
because of the lack of intcrest and pursuit by those enrolled in the course
end was replaced in the second semester by Hindi. Students did well in all
languapes but Sushili and frabic, cnrollment in both of which appcarcd at F+M

to have been inflvenc:d more Ly idealogical considerations than by a willing-
ness to work. (submitted by Prof. J. William Frey)

HOPE COLLEGE:

Hope offercd Serbo-Croatizn for the la§¥ two semesters. It is very
porulinr. There were £ students admiiied last fall, 5 continned in the sypring.
Tutors inform Frofessor Guerhart if students don't attend classes or if they
arc nol doing well. He then follows through. All 5 are going to Yugosinvia
this surmer. Hope has a Ralkan Arce Studics Program with o conguliant from
Yuposlavia. (submitted by Prof. E. Gearhart)

KALIMAZOO COLLEGE:

~ Kalarazoo College has had & self instructional program opcrating in
various non-Ycstern languages ever since the concept wes, developed there by
Prof. Boyd Dowman in 1963. Beginning with Chinese, Jopanesc, Hindi, Swahili,
Persian and Serbo--Groatisn  —the program has since dropped some languagces and
added others. This past ycar eleven students wcre enrolled in gelf-~instructional
work :

at differcnt levels of Mandarin Chincse
in Swehili

in Italinn,

in Serbo-Croatian

N W

Jepanesc, which has aluays been one of the most suecessful 1rrepes offercd,
had to be tomporariiy suspended this post year when the native speahier who
had been exvccted from Japan caneelled his enrollrment at the very last vinutle,
when it wes too late to recruit a substitute. The present dircetor, Dr. Joe
Fupate, Chairman of the Departrent of Carman, informed me that Japenenc will
Qofinitely boe reinstoted noxt f2ll, when relgernoo CoYlegs il enroll no leog
than 3 exchnann. students from Japan. He reovorts furthe v that 211 eleven of
this ycar's students obtained exeellont. prades from their respuctive
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Appendix 1 continued
esaminers: ) , :
Dr. James Devw of the University of Michigan for Chinese
Dr. Villiam Johnson of Michigan State University for Swahili
Prof. Clifford Gallant of Western Michigen University for Itaelian
Prof. Michuel Petrovich of Hepe Colle ¢ for Serto-Croatian

-y

(subﬂlttud by Dr. Joe Fugote)

_KIRKIAND COLLEG

It has been o most successful year. Chinese is ot full caracity and

hope to introduce Japancse next year. One student (in Chinese) is going on
to the Princeten Progroz nuext year. Arabic has been problematical.. I . have
teen forced to drop Swahili tecause I have no native spcaker. I have spent
& 1ot of the year trying to tend ﬂanl: 1cns policy inco crlt‘cal longuage
channels, erd progrcss is slov., Hamilton hes started an fsian Studies prosram
on the basis of the Chincse. You wlll rectll thet Kirvklond does not heve
arades though seme eraminers give thém.

Fall 69 Chinesc . 10 students (all sbove B)
Swahili 2 students (averasge, but.no native speaker)
Spring TO
Chinese 12 students (all cbove B - at least 3 outstanding)
liebrew .6 students (2ll @bove B - 3 outstanding)
Greck 3 students (2 A's, 1 C)
frebic 1 student (B) -

(submitted Frof. Stuart Scott)

PENUSYIV/JIIA ST/TE UNIVERSITY:

1

in tie winter torn v; begon the Critical Language Program and had two
languepes:’ Japanese ond Swehili,  In Swohili 3 students began, but only 2
students finisibed the flrs+ lecvel. The 3rd student hnd scrious personal
problens and could not continve. One rcc01v >d an £ and the other a B,
Jepanese. we hod 5 students studying. 2 were from the faculty and received
no credit. llo grades for them. The cther 3 students veceived a B, a C
and one a D.

In thg epring tern only two persons continued with Japanesc. The other
students left school. 1In addition we had 3 s{udents who are doing very well
in spite of disruptions on campus. Onc in Hindi, one in Swehili ang one in
Hurgarian. Curreat term is not over yet. Mo grades.

Grezt number of epplicarits for next fall.. A number of thcm have been
turned awey. (submitted by Dr. LaMarr Kopp)

a

Ul IV“R“T”Y OF PITTSBURGH:

The University of Pittshursh offered Forean io- from 6 - 8 students

this -0t veor vaiilh cxzeellont rctu]t:a Hcvrlv 21l the <tudents too“ Korern
as thae Jeeond Asiza 2eneuny? ofizr Chiness, usines the Yole Uan«ertf COUrBC,

FPitteburrls plans to eontinus the propron nc.t year.
(submlttca by Prof. William Kocnip - Repgional Council H&gdqunrfmrs).

RPN

e - m e ey mesy e e gy .
TV . Y - -'\.'uu / T(‘v'll:

I PP

After o delay of 6 wecks wo were able to otar* the: program at the
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University of lcrthern lowe with § repular studenis and tuc foculty rﬁmhcrs in
Chinese, plus 4 studerts in Hindi. Unfortunately, due to the initial dzloys
in starting the program; b out of the o Chinese studcnts dropnad out bcfnrc
the ‘first semcster wos over. In ilindi on the other hand, a1l the studonts
enrulled corpleted the program suceessfolly, with a grade distribution of 1A,
2 B's, end 1 C,

. .

Though the gqned¢1tf outlook for next year is not CﬂCObF”glno, we are
losking forward'toJl9Tl 72, which Lopefully will be'the year we put our /3ien
Studies major into formal orerztion. e have some imprevements to make,
especiclly in our critieria for the selection of students. This year we made
the nmistake of admitting comz students whose gools were unrvleted to Asian

in eny way. (submitted by Prof. Radl Mufioz)
aT. JOSEPH'S COLLEGH: A
Six students viere cnrolled, in- Chlrisc in the fall semester. They rece cived
twe A's end four B's, Three of thosc students continued this spring. Two
receive@ A's ofid 1 a B, These serc three plen to continue next year. Also
we will have an additicnal first-year Chinese courscﬁin September.
(submitted by Prof. Jemes lannucci) ) ' >

SKIDVoORE COLLECE: : . .

(subitted by Prof. Yu-Kuang Chu).

Q
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19¢9 70 sas the third year af our Critical Lenguage Troprom and the final

year in which we rkoomvnﬂ Carnegie Tunds.» I en glad to report that the | 3
Administration of the Colilcee has decided te centinue the propram and heplﬂﬂlnb
this f2ll, thc entire cost of the prepren will be paid out "of the reler
budpen of the collepe. During t™e yoor, wnier revicw, six studouis we e nirolicd
in the progran: 3 studentz in Chinese (Manderin) 2 in Japancse, and 1 in diindi.
Of "the 3 students i Chinese 1 stud;ed on the clementary level, 1 on the
intermediate level, and 1 cen thirdZyear level. The Jast cne hod her inteymediate
Chinesc at CoWuMbla University Qurirng the summer of 69 with an IIDRA scholar- ‘
ship, £11 three received o grade of A this pastd'ay. There were more <vp11cants
for Chincse than enticipeted and unfortunately we cnly hed one tutor so had tn
{turn:a rfamber o7 students 'amy One ¢4udent who had ha? intensive sirer teain-
ing in Chinese (Yandarin) ot Middlebury Cecllege uncevtook Jephnese but with-

cw o8 she Cid not care for the rcthod of ctudy. /funother student began .
elerontary Japan (L nd wie strongly rytivpted. She reccived a Be. Our only
Hinai student na’ egun his study of Hindi ot vOlf&tc;%aat farl. He wae given
a grade of Fass dJdue to the naticonal student atrJPe.

N
: ’ -

UNIVERSITY, OF SOUTH FLORIDA: .

Ty

R ,
Ve began o socticon of Lepinning Jawpansse In Conterter with 5 gncnnnus
[ - . N * . N ,'.‘,, [
giud . te ot ~ne lowyoer fron of o cormtus. The FYOGesd T from LiFh B'o.
Sceon’ nuarter the demand wes oo rest e bh=crn enother coetron with © studcnts

Kﬂ

- -

end cont.nalng Lhe 1st scetlon. Peginming Jevanese will boe of fired noxXt yoax
along with a scetien in ! « Mrs. Jorden ic our examiner. The final gquarter

L
h

haq a0t ended Aand 50 no erofes are aveilable.  Grédes in penergl Lave not been
s hiph tnis ver. U 0 Couth Plopida's Critieal Lenpe e, Troprar hos the
Taterratiocn ot St l o “te, pest. sulevly Linemipblics,

oo

sucy crt oo Liroudn
Th‘v vould 1ii. to Lee 9 criticnl Tan s Oliml“? nert yoor,  otudents ore oo ;
very enthusiastic, although Protessor Unll ceens to think hL is goinsg to Love
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%?

. to use nore=eqntirel in the future.
(submitted by Prof. L. Well).
K o
STAIE U”lVHFSImY COLLESE CF NEW YOPK AT BUFFALD:
N
Last ycor SV”H'li whiech had been offercd self-instructicnally the yeor
before wes cxpanded greatly to @ elassroorm basis, with 90 students cnrollcd
& in 101-162. There were T students, however, who continued to take Swehili ~n
) an indcpendent study basis. In the regular classroom cffering there was
% severe attrition with cnly 55 continuing in the spring. As for ;jfg:gﬂ;jbrqg
of 25 who bzgen independent stucy cof 'thé language in the fall, ok “continuad
in the spring on the sanc basis. llext yeor it is planred, that firgt-year
. Hebrew will bc self. 1nutruct10~ul wn:lc second yeer will‘be taught by e full-

tire chu wember .
Iuﬁcur4un‘ L students completed & year's work on an independent study
< bosis. ' ‘

»

Dr. Ernest-Felbo. Chairman of Foreign Languages at State College in
Bufralo, ~1s(~utnuu:ps+1c about SIP and is planning to add Scrbg-Croatian
Lo the other languagas next fall., He informed me that M. Donald Leuschel,
# Professor/Linguistics and the originsl SIP director al Staote College, '

« ds-due’to Yeturn this swmner frowm g two-~ycir leave of ahsonee in the For Eact
(T“‘p(’.n hai lon, an? the Phil 1pp1n’3‘3) and will probably mcve to add on Asie
lanmuage te the ULO&lum when lLe reswmes its dircctership.

{(subnitted by Dr. Ernest Falbo). l

~ . . .

-u

STLTE UNIVLRSITY COLLEGE AT GE TEST
. 2 A . ]
We hove K}red 2 ncw instructor with a Portuguese background and’ vith the
support cf our' Biepartrent, will now be cfiering Elementary Brazilien Portuguese
in thc'fall scmester on a regulor classroom basis 08 & requirerent of the
Black Studies Progren.
(subnitted by Rese ‘Bachem -Alent)

iy

i

by -

y

-8TATE WMIIVERSITY C@L“ GE AT ONECNTL.:

. i
This ecAdemic yenr 1969-70, 'the Indepencent Fereipn Lenpunge Study Propres
Of he Fereign Lenguar Pepartment at Omtonta had a totel df sikty one. (6“
nrollrernts in ten (10) Wiffereht languapes. Thet figure is just threc les .
thﬂﬂ the program had en;gilcﬁ furing the whole of its first threc years of
operation, end Just over twice as many enrollments as last year. . *
< During both seresters 2il finn 11 examinations were given st Cornell
University. Busscs wvere chortercd to transport the students fror Cnennt
to Ithaca as hns boun done nov during Lhe past three consccutive shmes*ers.

“ '

In alditicn &~ the remilarly enrolled stulents there were three non-
enrelle ! students whe had done thoe screster's werk and had raquestied auth-rizaticon
to take the finndl vxaninaticn wWith the regular gronp, Those throce students
are listo? below along with tne Irnguag ;\in‘Which they ey ~yermned
crade they exxneds C

A

.
gt tho

ChiLene e inn Yo Toe - 4th s oler - A
Portupguene - Miss Co]lemn.MUrphy = 1s% scnmester - B
12 ' P
‘ 3y
ERIC S 2
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qQ ~ App 2!

\ Swilidls - Iro, Frences Soxol - 1st semester -~ B+

P4

The gpale Jistritnticon lor the one hunhdred twenty five (125) students who

huve heey oxemined to dete in the program since its inception is as follows:
v Ay
AL BERC13, D2, E 17 INC L, anda P2
i
) Tl e s O e . N
i e}
Fell serector 110) Spring semester (8)
— .
fratie (Coare) - Chinese
Coy.or. {enaarin) + +  Greek g
Grene (' dern) . Hunrorian
Chrnadd . Itelian
Hune orian ‘ » . Peclish
jriyan Portucuese
Jelrh Swahilj
Portur »se (Brezilian) Vietnanese

by Picf. M. tidrrez)

bR

ATLGT UTTIVERG: TY QF WV G ORT LV BUFFALO: .-
. The Center fer fritical Languages has grown enormously this past year.

Feilomne 15 e 1ist of the lanpguages offered at suffalo along: with the
cenretlronts for thc‘ipring scmester jusi coacluded: '
Meotern Hobrow 62% (20 mal.s 36 females)
Hindi w 57 ( 4 males 1 female )
Hungarian 8’ { % males 3 ferales)
Jeprnese 17 ( 8 males 9 females) L
Swrhifa 7 ( 3 males L femnles) !
lctal cnrollrerts (spring only): 99
¥thic figurc incllides 6 students toking 2 scresterg of
WOIX in onu. '

1 prime responsibility* for Arabic and Chinese to

1 has ceded
t 2¢mbo~s, it Yeontinued to accommodnate sore of the more advanced
s f-instructional baris., This year twg of the Center's students
erylicd for and received NDFL grants for summer study, one in Hindi (at
Feelioster) end one in Arabic (Berkeloy-Cairo). )
@rcause thre” veeks of violence snd vandalism disrupted the normal

functy amg of the Univernity during the spring and resulted in an optional

1 Lot eleeted the pass~fall cption in licu of examinations, and
cod e Lo Tore Aifrieult,  Herever we Qdd-record the results obtdined
ot Dtuoonta Tho dect 4o stay and be exandned. . B

'

Pootern Holros Aty 10 A's (one cxamined by phone !)
Harmd: AT .

H Japaieso L=, B+, D4, c+

RN Lo (4

-~

Feraion has Leen hnnouse o end will Qefinitely be offered next fall, The

23
24 :

Q
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n . Appendix 1 continued

Conter anticivates e total enrollment of 120 students for the fall semester
of 1970-T1. Fully twd thirds of all SUNYAB's CIP studies now use their

ovn tepe recorders.

(sutnitted ty Prof. P. Boyd-Bowman )

V/SSAR_COLT G

Our program started in 67-68 with two students in Beginninz Japancse.
In 19(8-69 wc added lodern Hebrew and restricted the number of studghts to
six. Tor a screster this year we had cnly two ctudents in Japenesc (pre in
First yeer and cne in Sccond.year) and only two students in Hebrew (Skeond
year). Sincc no studonts elected to take Beginning Hebrew this year Hebrew
has been dropred flom the program for 1970-71. Arabic was offered this "
past screster end eleven students, all freshmen'and sophomores, clected
Beginning M wbic. 8 of the 11 will teke second scmester Arsbic and 8 will
alsg take 1irst scmester. Since the students petitioncd to have Modern
Hebzow nex®, year we are offering it. We anticipatz en enrollrent of b
students, le have © stunients enrolled in First year Japanese next year,
and one in Scennd yenr,

G-adess
Japenese, First ycar: A (a-semester); B+ (b-serester)
Seond year: Prss (C+) (a-scmester)ﬁ Pess (D) (B-semester)
Hebrew, Scond Year: a-semcster, 2B's
b-semester, 1f, 1 Pas:

Third semaester: 3 A's

1) ' ‘ .

Arabie, First semesior: A
1B+ .
538
1F-

B 1 C+ +
2C
(subrdtted by Prof. Mary Corcoran) -

WELLS COILFGL ¢ ‘ '

This was Wells Collese's first ycar in the Critical Longuages Progran.
Two languages, Japancse mnd Hxndl, vere offercd: There were no students who
clocted Hindiy three chose to study Japancse. Yells is clcse to Cornell
Univercity, and we were fortunate in finding on excellent tutor who zeme for
' a wveckly sescion of two hours with our students and vho understood fronm .
the boginnln; his role in the pregror.  The lanpuage 1ob wes open at ell

nours to Lhozo stidents,

]

-, *

Vells cparetos onoe l-leb term hesin.  Tuo students studjed Japontse
for *he fell mnd sprine terms end covered Lessens 1 through 11, The third
studonts chosc %2 spend the short winter term alsc concentrating on Jevauicse
&nd was 2ble to fiuish Lesson 18, thus covering in cne year the cquivalent
’ of ayenr 3 a hell, dhodr fireY pedlos were A Be, and A BE oand an L. A1
three girls proved to be highly motivated and hard-working.:
24 . . : .
Q >
ERIC : 2

Aruitoxt provided by Eic: A
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Appendix 1 continued

4 “
Iey* )oﬁr we will offer firet- gndsecond-J““r Jopanecsce, ond erther
first year Chintse or Cwahz¢1. Ve feel thet Wells has gclten off to & rend
begiuning in the program with a syccessful year. ’
(submitted by lirs. Xathryn Marshall).

OHIO VUESLEYAL UIMIVERSITY: . .

'

in their first torm there werd, » students enrolled in Beginning
Portwuese snd 2 faculty 2150, They were fortunate in heving an excellent tuter.
fron Brazil «hic scared do do cvc”vtAlnb uqst right. pr_ncsL didn't ro 5o
@wéll - 1 student received a B In the Fall 'and then e D+ in~the snr:ng She
showld love bheon preperly motivated since she had been to Japan. Perhaps
the tuter i'u t good encust.  Fe would not cake suggesticons. . ,
{subnittcd by Dr.yJanct Kopatz). ~

ELIIRA COLLECT: . . p
According to Dr. Jemes Wlttelstth Jupaneae at Tllmira had 9 studentr

this semestor with' results as, foYlows: 4 “'s, 2 B's, 1 C, 1 D, 1 droppcd.

There also verz 2 students in Windi; 1 recciving an A, the othesr an Incomplete.

2 Hebrow students; both receiving A's.

e

< .

Bimira vos ecxtremely: pleased to have two of-their Jepanese students

¥1n Zwards to Princeton for their Junior year. One other Japenese student
15 goiny to Jepen for the summer. (submitted by Dr. James Mittelstadt)

2 }% . . A

VUNIVERSITY OF VLRUIONY: .

Tne Univaorsity of Vernont Kas corrleted a successfulvycor in both Japanese
and Surbo-Crentian! For Jepenese . there ‘wias an cnrpllment of 5 stundents, the
tuter being.ihe yife d? e Japenese medical resident. Though therg were some
dl”lcult),u at t? bLogimning of the vegr in secnrlPF the textbock which was
tor _erarily out- of print, -nd thourh une’ student failed the coursc completely
in Lhe cnd of the first semester, oll tho others completed the second semester
yltb grades bi C or vetter from Dr.Eleanor: Jorden herself. {

3,

‘hs for-aawSprbo- Creatren the 5 students were tutored by the wife of a
nu.ivc—"putthr Te cxlkv rooer, Dr. Paul Prasnuzzi, who loter served os examiner.
/11 5 stugents uere ratcd B oor.better. Both langucges are to be offered
again nxxt yenx w1ta neu;stpdcnts Joining the proyranm at that time. There 18

also intercst in the poscibility of adding Mandarin Chinese on a SIP bnsis elso.
(On “e}qli "f the director Professor Trwann, W“b‘tﬁr who is out of the country
-~ the folYuxinr report wes submittod by Dr. George Little, Dircctor-World Affeirs

Center - University of Verront).

" vy ¢ 7 -
o AMUEERST CUivOp uTaH SCicoL:
N M i

denls

. .Jvhili-— ,
v e ————
1 terk

by Prof. k

[x] 1

ot Livy fehool cvedit only: the other 2 were examincid
liott 'snd reccived B'e,
*

;nnﬂn§$e - 2 stidents :
“nto overs ernined by Dr, Jerdeny 1 ceeediwve 1o B4 and
A dnaietes ome Lo eooat o wbrlity . ihe othes received a C.

XX < J'n’k

The ctudents in peneral were very enthusiastic about the program. The
yroblen now i5 1o see 1f the Sehoeol Jonrd 1s going to have fande nvailahle

ERIC
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Appendix 1 continued

for the upcoming school year., U of the students would like to continue,
but at the moment everythine ; uncertain.
{subritted by I‘~. Richard McLaughlin),

* GODDARD COLLEGE:

There werc 2 permanent students who completed Swahili during the year,
tutored by a student from Kenya. The cxaminer came in December from Columbia
and all students pnssed at that time with grades cf satisfactory. MNo
examinations in the spring becausc of the national student strike. Since
Dr. Gcorgc l'oscley  the director is leaving Goddard, next year Swahili will
continue as a classroom course.,

(subritted by Dr. George Little~ (niversity of Vermont)

FENT STATE WITVIRSITY:

At Kent we teke a slightly different view in that we do notl try to make
the Critical Languare Program an exclusive one., e are beginning to advertise
it widely, but then we are eritical of the people we do adrit. We want
to let those people who are reslly interested know that courscs are available.,
We arc attempiting to move “toward a regular standard for admittence.
weakness of last year's progrem was thut we had assumed that natural
rotivaticn was present. There always is the pos=ihilitly present that ‘people
are tazking the course becau-e it is a fed, etc. There vas an averayge of
20-25 studernts in the program cvach quertér. The lenguoges offered were:
Chireccc, Jopancse, Swehili and Yoruba. We had a small nurber taging Yoruba,
but this we had anticipated. Ve offercd it becouse Kent State has an
institutional counection with a upiversitvy in Nigeria (Ibadan). We consist-
) ently found that we had merc students for Chinese than for any other language.
Students at all levels. We "rere not surprised at this but pratified. Next.
fall we will be adding onc other lanpqup to our prcsent offerings, which
will be Hindi. Ve have 2 further lanpuages in the offing, first Hausa,
which we have not pushed because Dr. Boyd-Bownan has indicated that thc
. caliber of linguistic matericls availaeble is not too high., We are hopeful
that this vill improve. The sccond is Persien (Farsi)., No doubt there
~will be ctrong pressurs within the next © months to include this language.
Again, Kent hes institutional conncetions with an lranian University. The
edministration has been supporting the program. Proof of this fact is that
. the Critical Language Program will bz riven office spuce! We are printing
an announcement of our propram vhich will be aveailsble at all registration
tables for the suamer scssion. Ve hope to be able to make'it available in the
packets that are sent out to new students in which we indieate the requirc.-
ments for admicsion to the program. > )

Mrs. Jorden nade an excellent sumpestion: stulents vho cannot commit
thonrelvis for 3 quarders rnroboBly are not sufficiently rotivated. \This .
requirenient iz includcd in our intuervi.w systom, waich also includes question-
ing on uigh school bar rremd ~nd Taniagee expericnee.  Kent will not cdmit
students to the course who would take rore thon 18 hours, discourages

everyonc vho has less than o 2.5 averase. Prof, Colton is most onxicus to
rove Lo build finoncial suppert for the progran as « part of the reguler
scheol Yadret.  They ~re exirercly carcful in taLulqtin” the cost of the

Progrsi peY yeost.  GTney JI¢ svord pore {ran ves caticipat od beenuse they
used tutors more individunlly® that is, the ‘Lud(w\ who e vorkine slowly
were not in the same tutorials es those advancing rapidly® tme student

ERIC 2
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Appendix | co~tinued

[4
who had received o C in the winter, received an A in the cpring, which is
definitely very cncouraping zo they plan to continue this practice., Usc
of Cascettes siinc to be vory worthwhile also. Students may carry ther nvwheru
rud ever use them wuile driving. ' i
Ve expect to have gyproximately the seme number of students next year
(pertaps a bit hipher). (Lubritted by Trof. Kenncth Colton).
. *or should they be. 8Sce bottom of p. 8 of the revised
Man..1. (1BR).
x
4
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]
. .
- .
.
;
. _ i ‘
’ T~
3
.
-~
! r
27 7
. .
N
Ry
\) - )4 ' [N
'ERIC 3z . .
P ’




Appendix 1 continued
_LIST CF PARTICIPANTS - June 56 CONFLRENCE

Mr. Richard McLaughlin Professor John Hipple

Director, Critical Linguage Progrem ] Romance Lanpunges
Amherst Senior H.S. Kent Statc University
Mein Street Kent, Chio Lu2ho
Snyder, lew York Lhopi ¢
Avca Code T16 836-3000 Professor Herbert Hochhouscr
German Department
Frafessor PFichard Avlctta Kent Stete University
Director, Critical I-nruage Progrem "Kent, ohio Wh2hQq
C.W. Post College ) a
+ P.0. Creenvale, °w York 115L8 Prefessor Roy Wenger
Area Code 538 2992385 Director, International Stidies
- Kent Stote University
Father Petor Mesdevall Kent, Ohio Lh2ho
Celesenctius Preperatery School ' '
175 Widdsor Avenwe Mrs. Keiko Verughese
Ruffelo, ilcw York 1k2o5 Criticel LanguazeProgram
‘re= Code 716 885-C508 Kent ‘State University .
i c Kent, Ohio Lh2LO '
Rev. Vimale Tisseo ' Area Code 216 672-2060 '
Director, Asietic Studies :
Calasanctius Preparatory School Mlss Helen Flclscher
175 Vindsor Avenuc - Criticel Language Frogrom
p Buffilo, Mow York 14209 Kent State University
: Area Code 716 885.3506 Kent, Ohio h42ko o
Lfrea Cod3 216 672-2060
Professor Vlilliem Pang :
Director, Lo neuege LLD ' Sister Ann Harrington
Chico Sictc Univer-ivy . . birector, Criticnal Tangunge Program
Chico, Celifornie 94525 Munidelein Ccllece
Arco Code 616 345-5011 ’ 6303 Sheridan ~oad ”
: ' Chicago, Illinois 60626
~Dr. RBleanor H. Jorqcn Aree Code 312 262-8100
Departrent of Uodern anquwgos ’ T
Cornell bulvergluy S Mrs. Marjorie Horn
Ithaca, liew York : Finance Officer ’
Area Code €27 25C-4230 ‘Center fer Inicrnotional Prograns
: " and Comparative Studies ~
Mr. Willicin Gater . u University of the State of New Yori: '
Lirguist-/ssistont New York:Stat. Education Department )
Franklin and Mershall College Albeny, New York 12224
Lancaster, Pennsylvania 17G01L Area Code 518 474-3998 or
Area Code T17 393-3261 4748546
?
Professcr E.F, Geerhert v Professor Reil Mufioz $
Choirnen ' " Co Dircctor, Critienl Languace Progrem
Foretign Lenguo ez Dey artment - r Universily of Northern JTowa
Heve Co]ln': Cedor Falls, JCJP 50013‘
“Hollwna . I Lipgen uo%“% : Area Code 319 2GG-1721
fred Code Gib 70f NS , : . \
. v . "~ Dr. Jenct E. RBopats
Profcssor Kenneth Colton Director, Critical Lenguere Program
Director, Critical anpnqpn Program 0h1o Vealevan<Uq1yLr%1t3
. Kent Otato Urfvoynises Tlevore, Chip '4363 '
T Nep, Gulo bwnio ‘. fxes Code 01l 363-1261 K
!;gu Code 216 6722060 - - .
- 28! r : , - ' .
» .
E%BJ!; . ’ u .0 '3‘3,/
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"Mr. Povert

FProfeccor Hugh Harler
Depertrent of French
Onio Wesleyen Univercsity
Detewore, Cnhio L3015

Profencor Donald Larbert

bepaortment of Sponish ,
Ohio Mcsleyrn University

Delewere, Ohio 43015

Professor l‘edurdo Gutiérrez
Director, Critic2) Languape Progran
State University Ccllepe st Oncontn
Goncats, liew York 13320 . )
prez Code £07 431 3500

Professor 'ahmud Okby, Chairmen
Departiient of Linguistics

State University of II.Y, at Binghamton
“(Herpur Corlege) T
Binghrrton, llew York 13901

Professor William Snyder

Co-Dircetor, Critical Languoge Progran

Stete University of M.Y. at Binghooton
(Harpur Collugc) T

Bingiianton, Hew York 13901

Arce Crio 607 798- 2151

Profcssor Willhaln Nicolelsen

Co--Director. Critieal Languape Progrem

State University of §.Y. ot Bingheamton
(Hiarpur Ccllege) T

Bingharton, llew York 13001

Arew Code GOT 750 2151

Professor lelen Rivlin
Deperlirent of Hist vy
"Stete Updnorszty o7 LY.
(larpur Colluce)
Bingheton, liew York 13901
Area Code €07 795-2625 .

at Bircn-ortoa

Mambo

Critical Lanrunrce Progran

State Universiliy of N.Y. at Binprhorten
(harrar Coile.c)

Bin horton, e Yeri 13901

Profercor Doul Corvin
Derarteent of Iin,cuisties

308 iayes Holl

State University cf Y. at Pulfelo
] Yo Lualh T

Buifalo, N L

Arce Cods Gab 053T- 031 T
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Profescor Peter Boyderownun
Directo:

Center for Critical Lanmares
State University of N.Y, pt Puffalo
2 Crosby lell
Buffalo, Neu Yord 1h22k
Area Code T16 831-2306 or
8313214

Miss Deborsh Finn, Secretary
Centcr for Criticel Isnfurres
State University of 1.Y. at Buffnlo
24 Crosby Hall
Buffalo, New York 1li2il
Lrea Code T16 B31-23006
831-~3214

Dr. Richard Thompson

Institute of International Studies
U.S. Office of Education
m,_fdﬁ’céti"m1 fare
Washington, D.C. 20202

Area Code 202 963-T617

Professor Helmut Gutmann
Depertment of German

Vassar Collece

Pourhkocpsie, rew York 12601
Area Code 91k 452-T009

Mr. nnd Mrs. Robert Marshall
Director, Critical Laapusge Frogren
Wells Collere

Aurore, lew York 13026

Areca Code 315 36L-9611

Profcssor Harold Smitn
Dircetor, Criticnl Lansunie
College nf Wocster

Weoster, Ohio ubGH1

Area Code 216 264-123h

Profran
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Appendix 2
National Council of Asseciations for International Studies

Editorial and Distribution Office Please oddress reply to:
Fareign Area Matenials Center Certer for International Progr
1] \West 42d Street i S {es
New York, New York 10036 and Comparative Studi

- 30

State Education Department
99 Washington Avenue
Albany, New York 12210

[43

-,

NATIONAL PROGRAM OF SELF-INSTRUCTION IN CRITICAL LANCUAGES

Annual Report for Academic Year 1970-71

(This program of the National Council of Associations for
International Studies is supported by a grant from the

Institute of International Studies, U.S. Office of Education,
Professor Peter Boyd-Bowman, Director of the Ce:ter for Critical

Languages, State University of New York at Buffalo, is the
coordinator of the program,)
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Appendix 2 continued

»

NATTONAL PROCRAM-OF SELF-INSTRUCTION IN CRITICAL LANGUAGES

s

Annua! Report for Academic Year 1970-71

by Peter Boyd-Bowman, General Coordinator

American college students who study non-Western languages rarely do
so just to satisfy a graduation requirement., It is no surprise, therefore,
that the same dropping of requirements-that accounts for recent falling
enrollments in some commonly taught languages like French and German has
had no discernible effect upcn the growth of our program, Supervised
éelf-instruction, requiring only commercially available taped course
materials, native-speaking drillmasters or tutors (recruited from among
the foreign students on campus), and periodic evaluation by highly
qualified outside examiners, has never depended upon large enrollments to
compete, either economically or academically, with the highly inefficient
and unimaginative process by which foreign languages are usually taught
in the conventional classroom. Indeed, the current emphasis on budget
cutbacks, coupled with a hard reassessment of past educational goals is,
if anything, convincing more people than ever that for the truly motivated
student of a language--any language--supervised self-instruction is by
far the most efficient way to learn. Thanks to supporting grants (initial
only, of course) from the U.S. Office of Education, and 'seed money" from
various foundations (especially the Carnegie Corporation of New York), 2
our basically simple program has since 1963 experiencedsuch spectacular

1The fall 1970 Survey of Foreign Language Registrations in U.S. Institutions
of Higher Education, conducted by the MLA under contract with the USOE,
indicates that while enrollments in all the major Western languages except
Spanish, Italian, and Portuguese have dropped significantly since 1968
(French off 11.97%, German off 13.4%, Russian off 17.1%, Latin off 22,77,
and classical Greek off 33.6%, enrollments have during the same period
started to increase substantially in Arabic, Chinese, Dutch, Hausa, Hindi,
Hungarian, Indonesian, Japanese, Norwegian, Persian, Polish, Portuguese,
Serbo-Croatian, Swahili, and Thai, in some cases even tripling or quad-
rupling, The new trend is unmistakable, and forward-looking ccllege
administrators will need to make some important commitments in the light
of it,

Overall support for research and implementation of the concept of super-
vised sel.-instructional language learning, from all Federal, State,and
foundation sources--1 speak only of grants 1 have been personally
involved in--has to date exceeded $334,000, or roughly a third of a
million dollars, Over the years, the two major sources have been the
Carnegie Corporation ($167,750) and the USOE ($141,000),
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growth3 that this past semester alone 43 U.S. colleges and universities,a
plus 3 enterprising secondary schools,5 screened and enrolled for full -
credit in at least 3 different languages6 a grand tote! -of over 850
students, Such figures are even more significvant when one considers that
at many of these institutions several different levels of a language

are being pursued at the same time, often with only one or two students
at each level. The flexibility and basic efficiency of self-instruction,
and its capacity for survival and continued growth even in our present
climate of economic drought, are further demonstrated by the fact that .
fewer than half of the current self-ins§ructional language of ferings
still receive even token outside supp07z. Not only were most of the
initially funded programs subsequently/incorporated into their institu-
tion's own regular operating budget, but on several campuses faculty

and student interest with administrative backing have caused one or more
additional languages to be offered on a self-instructional basis without
any outside funding at all, 1In fact we know at least twu self-instructional
programs, m0§e1ed closely upon our an’ that from the very beginning have
requested no outside support whatever, -

3It was developed initially with USOE funds at Kalamazoo College, Michigan,
a small but enterprising liberal arts college where 1 headed the Foreign
Language Department from 1955-1965. During a two-vear period (1963-65),
26 select undergraduates each studied Chinese, Japanese, Hindi, Persian,
(Brazilian) Portuguese or Swahili for from.1-2 years with results that
far exceeded the expectations of students and examiners alike, Several
of these original students followed up their language work with appropriate
residence overseas or won fellowships to leading language and area centers
in the U.S. (Under tne able direction of my successor, Dr. Joe Fugate,
supervised seif-instruction has played ah important part in Kalamazoo's
language curriculum ever since.)

aSee Appendix A

5See Appendix A
6

Afrikaans Hungarian Serbo-Croatian
Arabic - Indonesian - Spanish
Chinese Irish (modern) Swahili

Danish Italian ‘ Swedish

Dutch ) Japanese Thai

French . Korean Turkish

Greek (modern) Persian Vietnam=se
Hausa . Polish | Welsh

Hebrew (modern) ) Portuguese Yiddish

Hindi Russian Yoruba

They are the multi-language prog am administered by Western Michigan
University's Department of Linguistics and a new two-language program
at Cal State at Fullerton, .
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Appendix 2 continued

As pointed out on Page 14 of my Manual, the average cost of operating
a regular credit self-instructional program in one language (including
tutorials and expert outside examiners but not the initial investment in
tape recorders, tapes,and texts) varies from an annual $350 per student
if there are only two students, to only $167 annually (or about $21 per
credit hour) if there are six, and that this figure is not affected by
the -levels at which the students are studying (e.g. some could be beginners,
others in their fourth semester.). /

(4

As for students themselves, their enthusiasm for self-instruction
is convincingly demonstrated by the 375 responses received to a recent
student questionnair®, the results of which.are found tabulated below.

June of 1971 now finds us at the cogclusion of Phase I1 of a three-
vear program of support by the USOE. Under the terms of this program,
supplemented by funds left over from an earlier five-year Carnegie grant
to New'York State, 30 new language offerings r%celved initial subsidies
during academic 1969-70, another 14 in academic 1970- 71, while in academic
1971-72 support ®ill be given to at’ least another 12, These 56 programs
are in addition to the original 45 initiated in New York State between
1966 -apd 1970 with the help of the Carnegie Corporation. Over the years,
the gratifyingly small attrition among these roughly 10O programs--only
seven per cent--has been more than offset by a marked increase in the -
number of self-instructional languages that many participating institutions
have seen fit to add on their own,*

Experience has shown that where a j;rogram fails to '"take/' it can be
traced to one (or more) of the following causes: (i) gross failure to
follow basic guidelines as set forth in the Manual, (ii) loss of the only
available tutor, (iii) departure of an able director (reasons: sabbac.ical,
"retirement, illness, new job) and his replacement by someone with no real
interest in the program {iv) failure to prepare the college to assume
budgetary responsibility for the program as outside support phases out,

8Dean Thomas Knipp,” ccordinator of the Critical Language Program at Kent
State University (which offers 9 languages with a maximum space for 270
students), has computed the costs of the Ken# program during its first
two years as follows: Including texts, tapes and cassette tape-recorders,
tutors, examiners, and even the stipend of a graduate assistant to
actually administer the program under Dean Knipp's supervision (but
excluding hidden costs such as secretarial help, maintenance, space, and
utilities), he discovered that during the first year of operation Kent
spent $79 per annual ccedit hour, .while in the second year of opération
they spent only $25 per credit hour. Next year they expec' to spend
between $20-25, and thereafter between $15-20, figures roughly comparable
ro my own estimate involving six students. ‘
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(v) overestimated faculty-student support for non-Western area studies
(rare}. There have also been a few (slightly different) cases in which

a language introduced on a self-instcuctional basis proves so popular

that the administration subsequently decides to make a faculty appointment
and convert the language to a regular classroom course with open enroll-
ment. In such cases, self-instruction clearly played an important role

in bringing the language to the campus in the first place,

Phase TJI -- Research and Development

During academic 1970-71, the Center for Critical Languages at
Buffalo has worked -with other institutions to refine the program in
various ways: (i) With the help of Carnegie fundké and New York State's
Office for‘International Studies and, World Affairs (ISWA), I have over

., the past several years built up a large central library of master tapes
¥ at SUNY-Buffalo's Center for Critical Languages, the inventory of which
is to be found in Appendix B. I have alsc put together a resource
library of texts, reference grammars, readers and dictionaries in over
forty of the uncommonly taught languages, plus bibliographical reference
works, 1nformatigp on language and area centers, fellowship opportunities,
-and the like, Information and advice is freely furnished to virtually
Jeveryone, ranging from fellow directors at other participating colleges
to the public at large. The weekly volume of inquiries by phone and
letter is already fairly heavy, but I feel&it is well worth the trouble.

9The colleges that have dropped since 1965 are the follohing, all of
them, interestingly enough, single«la~guage programs only:

t

Earlham College, Richmond, fnqiana (Swahili) - no tuter

Goddard Cecllege, Plainfield, Vermont (Swahili) ~

Montana State University, Bozemar, Mcncana (Chinese) - became
classroom course

Randolph-Macon Woman's College, Lynchburg, Va. (Japanese) - :
became classroom course .

Sarah Lawrence College, Bronxville,fNew York (Chinese) -
became classroom course .

State University College/Fredonia, N.Y. (Japanese) -- g
failed to follow format of Manual

West Virginia Wesleyan College, Buckhanncn, West Virginia (Hindi) -
no tutor ’

v
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Appendix 2 continued

(ii) Extensive experience with cassettes at Kent State Universit ty and at
Kirkland College has been so favorable that the Center here at Buffalo
has acquired a reel-to-cassette high- speed duplicator in order to permit
students fo use cither type of equipment. Incidentaliy, most students
nowadays either own a tape recorder already or can be easily encouraged
to buy one, especially of the cassette type, jiii)'iast fall, in response
to a suggestion put forward by our veteran examiner in Japanese, Dr.
Eleanor Jorden of Cornell, seven colleges each recorded one of their
routine Japanese tutorial sessions on tape and mailed it to Dr. Jorden
for her comments, which she in turn recorded live on the enda of same
tape for mailing back to the director, These comments, though they
cost each institution about $50, were found:to be most helpful in
correcting deviations from optimal tutorial procedures on the part of
both students and tutor, part1cu1ar1y where both were new to. their
respective Toles, This mid semester critique will probably be repeated
in future years, at least in Japanese, which is now our most widely
offered language nationwide, (iv) There has been some limited but Qighly
effective experimentation with examination by tape and/or long-distance
telephone. These time and moneysav1ng expedients recommend themselves
primarily in cases involving only one pr two students, located far from
the Jlearest examiner, or an individual mdié-up exam' for a student who was
ill ‘or .absent on the day of the examiner §}regular visit to his campus.
A suggested technique. for examining by telephone is for the local director,
at a prearranged time (evening or weekend ) to place a direct- dl&L phone
call to the visiting examiner, identify and introduce the student “Whom,
he has with him, then put him on the line, Since both: student and examiner
Gill have.copies of the same course material before them at opposite ends
of the line, even reading fluency can be effectively tested, (v) This
year, a student profile and attitude guestionnaire was sent out to all
participating institutions and a total of 375 replies were received from
individual students, a response of gbout 447, Though the questionnaire
itself and the responses to each question are tabulated fully in Appendix C,.
1 will here mention only the salient patterns that emerged. The five
most commonly checked reasons for applying for admission to- ¢he program .
were (1) cultural interest--807, (2) desire to trawel--58%, (3) intellectial
hallenge--&&i, (4) career goals--397, (5) belief in the growing importance
of the non-Western world--397. \

.

»

»

Roughly two of evéry three participants said they had wished to i

"study a non-Western language prior to applying, and 96% reported that their

interest in this language had either increased (647) or been sustained
(327) since they entered, the program.

{ - -

Over 90% of tHe students judged the program either very succesful

(41%) or at least moderately successful (547).

¥ »

.

ar

35

/ 40
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. - 4
Asked to.compare their work in the program with. their other cours:s,
a majority (547) of the studénts claimed it was more rewarding, while
another 387 said it was about the same. But on the subjeet of relative
difficulty, opinions varied widely with some saying it was less Lime -
consuming and harder. (Interestinglx it was the latter group that tended
also to find the work more rewarding.) ‘

" Nine students out of ten felt that the goals of the program (basic
mastery ‘of oral skills eqiivalent to one or more years of formal instruction)
are attainable. Civen these goals, only 57 felt that not having formal
instruction in the language was a severe handicap. Another 219 said e .o«
was a moderate disadvantage, another 207%.only-a slight disadvantage,
another 327 said they found it an actual._advantage! Over 90% of the
students responding favored continuing the program in other years, and .
some of these even underlined the word YES several times or gdged exclamation
marks. Knowing what they did about the program, 877 of.the students .said
that they would take it over again, while only 17 said they. would not,

Asked whom they would recommend for such work, 837 checked majors with a
cogiate (i.e, area studies)- interest, 75% checked language majors, 60%
said juniors, 59% said sophomores, an equal number (55%) checked seniors'
and freshmen, while 39% recommended other categories as well. "Asked to
rank what they considered the most important factors for success in a
self-instructional language program, the students put motivation in first
place!, followed in second place by self-discipline, and by enthusiasm and
a "good ear™ in third and fourth respectively., As for the most importarnt
qualifications of a successful tutor, they were ranked as follows: 1)
native command of the language, 2) .insight into language- learning probiems,
3) p&tience, 4) enthusiasm, : ‘ AN

-

The studentﬁprofile revealed that a slight majority of the students
responding were female (58%), and that while 58%.0f the students were
-concentrated in the expected .19-21 age bracket, ages ranged all the wa
from over 30 to as young as 12 (a precocious student at Calasanctius
Prep School)! Academically there was a fdirlv even distribﬁtion amony
the four undergraduate years, with slightly fewer freshmen and slightly
more sophomores than either juniors or seniors., Only 2% of the respondents
were- graduate students, Of the 21 languages reported studied by our 375
respondents, by far the most popular were Modern Hgbrew (247), Japanese
(23%) and Chinese (22%), followed at a distance by Portuguese (7%), *
Swahili (5%), -Arabic (4%), Hindi (37), and Italian (3%,. Thirteen other
languages were listed by from 1-7 students apiece.

’

Most of the students reporting were on the semester svstem, dnder
which 71% had cempleted a first semester level, 457 a second, 154% a third,
77 a fourth, and only 1% had gone beyond. (Since nearly half the languag.
programs have been in existence for two years or less, and since many
students do not even' enter the program until their junior 'or senior year,
these figures are not at all surpcising.) Those who had received grades
the previous term reported 113 A's, 82 B's, 17 ('s, and 1 D, ~ Roughly
65% of the respondents estimated that they spent a grane total of from
5-11 hours per week on th¢  rogram (including tutorials), 107 claimed Ires,

I
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and the rocatning 257 more, but I suspect that some of their estimates )
are high' inaccurate.  ‘One student claimed to be spending.42 hours a -
wio ¢ ore tne piogram, another only tws!) A majerity of the students (69%)

had veen meeting with their cutor 2-3 hours & wec:k, 177 for oniy one hour,

__\(;gj for four, 37 for f;ve and 27 for six, As for the number of students

Q
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per tu.ofial sezoxon. hust programs appear tc oy bgerving the limie
recommended in the M nal, namely, no more than .pur.”Mgst of the .
s wdents taking Hebrew or Hungarian reported huv g’ "2 hdd some priog
expdsure to the language eitherzin the heme or at scheol, Only 72 of
the respondents reported a definite major (most of the freshmen anc .
same of the sophemores had not*yet decided), but, thote that did de Tared
among them an astonish ng total of 69.different majors! As we expected,
the social sciences accu mted for over half of all the grudents with
dewlared majorb, with rhe Humaniti:s (incl uding ° anguage ma]ors):flalmxng

only 2" add the Natural and Health Sciences about '15%, "These fijgures
vonfirm what has Yon apparent all along t& those invoLyeg i'. thé program,
amelv, tl .t 4he,studv of the uncammdnly- ~aug,ht langpagec serves ®q undergird
the so.jal sciences (history, anthripolog,, sociology; pulitical sciepce, }
!'nvuzst cs, etconomics, psvchology, Agian, African, or Mid”!e. Eastern
Studies, ete,).rather than divert, for/exasrie, the cnergies of*students

mayoring in French or Gerr. - literature., « : : .
i\ . « . ) '

tvow Because we naw have fhstititions particip..ing our pragram that

are located ald ov - the U.S.- from Maine t¢ Florida and from coast tr

"odst--1t was agreed that this year yve would tekelthe first step toward
wewentralizing the program by holding two regional direqtors' corferences
rnstead of one, Accordingly, oue conference was *held May 8 in ourLlngton,
“ermont, for c’llogeq lucated in New Englﬂnd and eastern MNew York, while
anothar ohe @as held ] Mev 21 at Keﬁt State {or westurn New York Pennsylvania,
apd Ukao, (thys still did not of course .accommodate all the institutions
involved, some of which were too widelv.s. attered to enable them tu attend
this conference or any other, but jt was .. move in the right directios.;
oth ~f these conferences were attended by directors, sdme tutors and
stuuents, and a number of observers from ther interested colleges, an-
featured reports on tie vear's activities plus workshops conducted by
some of our- experience 1 eraminers from Cornell. Ail phases of the program
weye thoroughls review d and atterion focused on probleams such as more
cffe tive wutor orientation, micterm évaluation, tape Juplicaticu, budget
matters, publicity, student motivation, feedbacr, continvity, the auality
of tapes and equipment, the r 1{£}ve dvantages of cassettes vs. rocls,
variable (redit for varving amounts 7 ma:erial covered, .nd the best time
to hrgie work on the (hinese and Japanese writing systems,

!

fvred At the Kent state conference a thoroug™ discussion by Dr, Eleanor

« out examiner for japanese, of the problem of tutor orientation

ted to a proposal, for which funds 're now being sought, that a model
rral, arraaged awl ommentated by Dr, Jorden herself, be filmed or

Torden
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" Appendix 2 continued
S
video taped over the summex in time for duplication and use by all programs
in their fall orientation sessions. For this purpose, Kent State’s audio-
visual staff and facilities were offered at the conference, but the fact
that Dr. Jgrden and her experienced tutors are in Ithacd, New York,
Mpresents a logistical problem which might have to be resolved by ysing
Cornell's own facilities instead, The de?ﬁils\are‘still.under discu-sion,

N
%

(vigi) At the State University of New York at Buffalo, the Department .

of Ypani->, Italian and Portuguese, &f which [ am & member,’ has formally
approved :or impiementatica this coming fall a pilot’ - profect in which one v
of our regala: sections of beginnirg Spanish wifl convert tb supervised
self-instructiog using the techniques proved successrul with the uncommonl y-
faught languagegi while four more will make extensive use of ‘native-

éppakiné student drillmasters at a potential net sabing to the university

of around $7,000 for the year. Work in ait fixe sections will be coordinated
by a team of.tﬁc experienced gquuate .ssistant’s aide: three student
drillmasters who are native speakers oi' Spanish. [f tr program succeeds
(and 1 am very conficent thot it !ihi)’ then the way will be, open for

similar economiés to be effected elsewhere in our three-language departm~nt,
L] . \ .

» " . 1
(ix) One particularly interesting famture of the sedf-instructional
'secticn’ is that it ipvolves the concept f variable) credit, o concept
cften advocated at s-‘f-instrgctgpnalrlanguagés confeérences:sin the past
but never actually put into effect until now. .

" -
' .

ir concluding t{hié disCussion of the research adpects q{_thﬁs USOE-
supported program, { wish to.express my conviction that supervised self-
instrugtion is‘wefinitely here to suéy,‘ 1 %urthen;pre¢ict tHat with:in
a few years it will, be -a commor *form of instructjon not mérely in sparsely
~nrolled non-Western languagecourses (where it is the only method that v e
makes economic sensc) bur, as’the budget squeéze cont’nues and more and
more colleges make all foreign language study elective, the commonly-
taught languages as well. ) -

-

Respectfully,

Peter Boyd Bowman, Direc*or
Center for (ritical ianguages
S.U.N.Y. at Buffalo, New York
June 30, 1971
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APPENDIX £
This year, because of the large number of institutions and languages involved, we
are p;egent1ng our usual summary of reports from individual directors in the follow-
ing tabular form:

SIP ENROLIMENTS -~ SPRING, 1971

NUIDb\,I' Of
Institution Location Language Students
telifornia
Calif. State College at Haywarad Hayward Chinese 1k
) Hindi 5
Chico State College Chico Japanese g
‘ Swahili 5
Johnston College Redlands Chinese T
Florida
4University of South Floride Tampa Japanese 12
lilinois
Murdelein College Chicago Japanese €
Iowe
Central College Pclla Japanese 5
University of Horthern Iowsa Cedar Falls Chinese 2
Hindi 1
Kansas
; Ottawa University Ottawa Japanese 2
Faine
Bates College Lewiston Port iguese £
Japanese®~
Creel®#
Bowdoin College Brunswick Chinese 4
Danish* 5
Colby College Waterville Swohili L
Japanegc*
liichigan Portuguesc¥®
Hope College Holland Serbo-Croatian 3
Kaiama~oo Coliege Kalamazoo Chinese 3
Japan.se 1
Vestern Michigen Univercsicy Kalsau. 200 Arabic 10
Japanese 10
Polish 9
Portuguese 10
(1,‘ Chinese**
- Serbo~Croatian**
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‘ Number of
Institution Location I 1age Students

llew York

State Univ. of N.Y./Binghanton Binghamton Persian 11
Swahili 1k
Chinese*#*

, Greck**

State Univ. College/Brockport Brockport Chinese 6
Portuguese 5

State Univ. College/Buffalo Buffalo Hebrew 3T
Hungarian 10
Swahiilj 33

State Univ. of N.Y./Buffalo Buffalo ‘ Hebrew 81
Hindi 3
Hungarian 9
Indonesian 2
Japanese 15
Persian 6
Swahili 10
Thai 2

Canisius College Buffalo Chinese 2
Wapanese 1

Colgate University Hemilton Chinese b
Hebrew 12
Hindi*
Japanese®
Swahili*#

Elmira College Elmira Chinesc 4
Hebrew 12
Hindi 1
Japanese 6
Greek-modern*#*

Fordhan University Bronx Chinese 5
Japanese I
Swahili**

State Univ. College/Geneseo Geneseo frabic 3
Chinese N
Portugnese®*

Kirklend College Clinton Chinese T
Creek-modern 3
Hebrew 6
Japanese 3
Serbo-Croatian 2
Welsh 2
Arabic 1

Colilege of Mt. St. Vincent Riverdale Chinesc 1
French 2

Q Japanese 1

Spanish 1




Institution Location
3 v
State Univ. College/New Paltz New Paltz
- R | \' T
State Univ. College/Oneonta Oneonta ;
\( J
' -~
State Univ. College/Plattsburgh Plattsburgh
C. W. Post College Greenvale, L.I.
Sk&dmore College Saratoga
Springs
Vassar College Poughkeepsie
i
Wells College Murora
Ohio
Baldwin-Wallace College Berca
Kent Stete University Kent
J
Ohio Wesleyan Delaware
College of Wooster Wooster
Pennsylvania
Q Allegheny Coll~ze Meadville

It
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P
Language

Hindi
Japanese

Hebrew*
¥ '

Cairo Arabic
Chinesc
Greek-modern
Hindi
Hungerian
Itelian
Polish
Portuguese

“ Swahili

Chinese
Hebrew
Japenese

.

Japanese
Portuguese
Hebrew*

Chinese
Jananese
R.ssian
Arabic
Hebrew

Japanese
Swaliili*

Chinese
Japanese
Hindin#*

Swohili
Aravic
Chinese
Hebrew
Hindi
Japanese
Persian
Swahilf{
Yoruba

Japanese
Portuguese

o Bice

Japanese

i

/

Number of
Studernts

~
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¢ < . Humber of
Ihstitution - . - Qﬁcatlgg_ Language Students

v
Franklin and Marshall College’ - Lagcastef Chinédse . 18
‘ Hebrew ’ 33
Aifrikéans \
Banish '
d ., Greek-modern [
; Hindi R
Irish-modern
Japanese
Portuguese
) . - Swedish
* Yiddish /

Yoruba

, -

-

Pennsylvania State University Univ. Paxk Dutch
- : . Hebrew
Hindi
Japanese
" Swahili
Victnamese

University of Pittsburgh Pittsburgh Hindi
: Indonesian

N I S S N

Pt

St. Joseph's College Philadelphia Chinese
Utan
L ) .
Utah State University Logan Chinese 7
Vermont

University of Vermont Burlington Chinese
Japancsc
SECONDARY SCHOOLS . Serbo-Croatian
Calasanctius Preparatory Scheool Buffalo, N.Y. Chinese
" Hindi
Japanese

W O WVMND now oON

Croton-Hakman High Schoel Croton~cn-~Hudson Japanese A
New York

Garden City High School Garden City, N.Y. Japenese 8
N . TOTAL: 857

- —— i ——— L n s m s e e [

#Converted to regular class instruction
##75 be offered in 1971-72 school year

Total Number of Students in Each Language

Yiddish 5
Hebrew 220 Greek Y15 Dutch 3
Japanese 160 Italian 13 Indonesian 3
Chincse U7 Danish 10 French 2
Swahili 83 Polish 10 Thei 2
Portuguese L2 Serbo~Croatian 7 “lelsh 2
Arabic L1 Yorubsa 7 Russian 1
Hindi 27 Afrikaans S Spanish 1
Hungarian 20 J', Irish-modern 5 Vietnamese 1
Perasian 20 Swcdish 5
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/PPENDIX B
Inventory of Master Tapes for Courses
in the Uncommonly-Taught Languages
held by the Center for Critical Langusges
State University of New York at Buffalo
Amharic (FSI)
o .
5-inch reels 1 side only -Lessons.1-60 61 Tapes 3 + 3/b IPS 600 ft.
Argbic - Beginning Cairo /rabic (University of Texas, Lehn and Abboud)
T-inch reels -1 side only Lessons 1-29 17 Tapes 3 + 3/b TIPS 600 ft.

Arabi Dialogues - Beginning Cairo frabic (recorded at SUNY/B)

T-inch reels 1 side dnly Lessons 2-12, _.- 3 Tapes 3.+ 3/b4 1PS 1200 ft.
13-19, 13-30 :

Levantine Arabic (FSI) - P
T-inch reels both sides Lessons 1-99 11 Tapes 3 + 3/b4 1PS 1200 ft.

3/4 IPS 1200 ft.

+

T~inch reels both sides . , Lessons 1-30 * 8 Tapes 3
}‘ .

»

Cantonese (Yale)

+‘n

7-inch reels 1 ride only %fook I, 10 Tapes o 3 + 3/b IPS 600 ft.
Cantonese {Yale)

3/L IPS 1200 ft.

.

7-inch reels 1 side only . Sound Tor s’ 3 Tapes =~ 3

o«
“

Chinese - Beginning (Je Francis)

7~inchrreels 1 side only Pronunéig}ion 2 Tapes 3 + 3/ IPS 1200 ft.

thgggé;:ﬁﬁggi;gigg_(De Francis)

%:inch reels 1 side only -lessons 1-24 32 Tapes 3+ 3/L,IPS 1200 ft.

.Iﬁtgr%gdizéé% Qh;lz;rx.e_s*q (De Francis) .

?-incé reels 1 side only Lessond 12k 'o Tapes 3 + 3/4 IPS 1200 ft.
: Advanced Chinese (Dé,Francis)

7:inch ;eels 1 side only Lessons 1-2k 29 Tépes 3 + 3/ IPS 1200 ft.

& B

Chinganja {FSI)

5-inch reels” 1 side only 3 Jessons 1-30 30 Tapes 3 + 3/bL 1IPS 600 Tt

43
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Greek - Modern (FSI)

T~inch reels 1 side only Lessons 1-23 23 Tapes . T + 1/2 IPS 1200 ft,
Hebrev (FSI) |

5-inch reels 1 side only Lessons 1~40 73'Tapes 3 + 3/4 IPS 600 ft.
Higgi_(Fairbahks - Cornell University Press)

7-inch reels 1 side only Lessons 1--2L 20 Tapes 3 + 3/b IPS 1200 ft.

Hindi Review Combined - 5 Tapes

Hungarian (FSI)

5-inch reels 1 side only Lessons 1-2h §3 Tapes 3 + 3/L 1PS 600 ft.
Indonesian (Wolff - Cornell)

T~inch reels 1 side only Lessons 1-29 37 Tapes 3 + 3/4 1PS 1200 ft.
Jzpanese - Beginning (Jorden)

5.inch reels 1 side only Lessons 1-35 60 Tapes 3 + 3/h IPS ‘600 ft.

Japanese Pop Music
T-inch reels 1 side only Unit T 1 Tape T +1/2 IPS 1200 ft.

Japanese_Lessons and Supplementary Drills (Jorden)

" 7..inch reels 1 side only Lessons L-1L 8 Tapes T +1/2 IrS 1200 ft.
Kirundi (FSI)
S5-inch reels 1 side only Iessons 1--29 35 Tapes 3 +‘3/b IPS 660 ft.
Kituba (FSI)
S-inch reels 1 side.only Lessons 1-35 éT Tapes 3 + 3/4 IPS 600 ft.
Korean (FSI)
S~inch recls 1 side only Lessons 1~35 35 Tapes 3 + 3/k IPS 600 ft.
Lingala (FSI)
S-inch reels 1 side only Lessons 1-2k 2k Tepes 3 + 3/4 IPS 600 ft.
Malagasy (FS:) '
5-inch reels 1 side only Lessons 1-26 18 Tapes 3 + 3/4 IPS 600 ft.

Persian (FSI) 19

t

5-~inch reels 1 side only Lessons 1-12 2L Tepes 3+ 3/L 1Ir8 600 ft.

~ [



Egiigg'(Schenger -~ Yale University Press)
5~inch reels 1 side only Lessons 1--25
Cerbo-Croatian (:3I)

5-inch reels 1 side only lessons 1-25
Swehili General Conversition (FSI)
T-inch reels 1 side only Cycles 1~-87
Swahili Music
T--inch reels 1 side only
Swehili Pasic Course (FSI)
S5=-inch reels 1 side only Units 1~150
Turkish (FSI)
S-inch reels 1 side only Lessons 1- 30
T41 (FSI) |
S5—-inch reels 1 side only Lessons 1-20
Vietnamese (FSI)
S..inch reels 1 side only Lessons 1-11
Yoruba (FSI)

5-inch reels 1 side onl:r Lessons 1 69

36 Tapes

39 Tapes

8 Tapes

2 Tapes

A

38 Tare

{i
o

52 Tapes

23 Tapes

27 Tapes

{9 Tapes

Appendix 2 continued

+ 3/4

+ 3/h

+ 1/2

+ 1/2

+ 3/4

+ 3/4

+ 3/h

+ 3/4

+ 3/4

IPS

IPS

IPS

IPS

IPS

IPS

IPS

IPS

IPS

600

600

1200

1200

600

600

600

600

£00

Tt.

ft.

ft.

ft.

ft.

ft.

ft.

ft.
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Appendix 2 continued f

APPENDIX C

QUESTIONNAIRE FOR CRITICAL LANGUAGE PARTICIPANTS

1) Why did you first apply for admission to this program? (Chech all appliceble

)

3)

reasons. ) \ .

a) novelty value: 102-27% ° f) cﬁltural interest: 301-807

b) spportunity to 3o g) intellectual challenge: 164-4l%
in?ependent work: 103-28% n) interast in method itself: 57-15%

¢) prestige value: 20- 57 i) belief\'n growing importance

d) cereer goals: 146-397 ) . of non-Western =i rld: 147-39%

e) service goals }) desire to \travel: 217- 58%
(e.g. Peace Corps)f L6-127 k) other: széxSUPPLEMENT

Why did you :nzose this pariicular language? SEF SUPPLEMENT

The language now studied was my first (331-90%) or second (35-107) choice.

(If secoui:d, the first would have been:) SEE SUPPLEMENT

L) Had you ever wished to study a non-Western language prior to apriying for thié
Progren? y.o. 254-69% No: 115-31%
5) How does your interest in the language now compere with your inuerest refore
you sterted? 1 ensed: 238-6L7 Diminished: 1hw < b7
Sustained: 119-327 Wish I'd never started: 3- <1%
Comments: SEE SUPFLEMENT
6) Speakingy Jjust for yourself, do you feel the progrem has been:
Very successful: 155-417 Moderately successful: 201-5L7%
Not very successful: 1J- 5% Not at 2ll successful: 1
pomments; SEE SUPPLEMENT
7) Speaking Just for yourself personally, please indicate your obinion as to %he
effectiveness of the fol%owing components in helping you to learn the langurge.
Very Fairly 't Not
Effective Effe.>ive Ineffective Know Applicable
Tapes 138-37% 1£0-43% 31- 87 25- 1% 15- U7
Text(<) _ 19U4-52% » 170-45% 6- < 1¥ 2- <1% 3~ <1%
Tutor igls 231-65% 81-23% 7- <17 13- U 23- 7%
Weekly quizzes 2h- 7% 53-16% © 31- 9% 36- .17 193~ 5T%

Language tebles 17- 6% 2L- 87 13- U7 53- 184  191- 6&°7

Conments: SEE “UPPLEMENT
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Appendix 2 continued

8) How do you rate your work in this progran with your other courses?

9)
10)

11)

12)

13)

nore rewarding: 189-54% harder: 109-39% m~e time consuming: 132-35Z
less rewarding: 28- 8% easier: 70-25% less time consuming: 58207
about the same: 131-38%  ebout the sane; 101-36% gbout the same: 102-357

Do you feel the goals of the program (providing opportunity for basic mastery of
oral skills equivalent to the first year or more of formal instruction) are

attoineble? ... 336-91% No: 21-6% Uncertain: 11-3% -

Are your career goals changing ss & result of your independent language study?
Yes: 53-14% No: 306-83% Uncertain: 11-37
Corments : SE:Z SUPPLEMENT

What plans do you have for vutting your new language skill to use?
a) before graduation:: 139-40% - none
b) after gradua.lon:  30- 8% - none
30- 8% - uncertain
Comnents: SEE SUPPLEMENT
Given the liuited goals of the program, do you fecl that not having formal
instruction in the languege has been: !
a) a severe handicap: 18- 5% d) no disadventage at all: 113-32%
b) e moderate disadvantage: T77-21% e) an actual advantage: . T78-227
c) only slight disad..atage: T2-20%
Comment. : SEE SUPPLFMENT

o

Do you think the program should be coi:vinued in other years?
Yos: 343937 No: 6-1% Uncertain: 23-6%

_NOTE. Several of the yes were very emphatic.

1)

16)

Knowing what you do sbout the program, would you take it over again?
Yes: 324-877 No: 7-27 | Uncertain: U1-11%

i
i

1 rom do you recommend for such work? (Check all appropriate replies.)

a) irreshmen: 204-55% e) language majors: 282-75%
b) sophorores: .2u-A0" f) other majors with "
¢) sunicrs: 224-601 . a cognate interest: 311-837

" g) others: 145-39%
%
What do you thin* are the 5 nost important factors for success in this progren?
(Rate § most importent, L nex* ost important, etc.) - SEE SUPPLEMENT
)
whet, in your opinion, are the 5 most important qualifications of a successful
inferment or tutor? (Rate 5 nost important, I next most important, etc.) -
3EE SUPPLEMENT 47

O

d) seniors: 210-5.7



Appendix 2 continued

i8) Sex: SEE SUPPLEMENT
19) Age: SEE SUPPLEMENT

20) Current ncademic status

freshman:  70-19% ' graduste: 7-27

K sophomore: $8-27% special:  b4-1%
junior: 5 T7-21% other: Z5-T¥
senior: 82-23%

4

21) Language studied in this program: SEE SUPPLEMENT

27) Circle all levels actually taken in this program, including the current one.

1st scmester: 267-T1% 1st quarter:' 27-T%
2nd semester: 162-L2% 2nd quarter: 25-T%
3rd - semester: 55-16% 3rd quarter: 1h-4%
kth semester: 28- 7% . Lth quarter: 5-1%
5th semeste;? 3 N 5th quarter: 3
6th semester: 2 6th quarter: 3

. 23) Grade(s) received in previous term(s): SEE SUPPLEMENT
24) Grade expected in current tern: SEE SUPPLEMENT
25) Are you planning Lo continue? SEE SUPPLEMENT ¢

26) Have you spplied for: o summer fellowship (6), overseas travel opportunity (39),
a graduate program in non-Western studies (11) reclated to your study of this
language?

r .
Have you been awarded: a surmer fellowship (2), overseas travel opportunity
(19), & graduate progrnm in non-Western studies (8) related to your study of
this language?

Yes: 85-2u47 No: 277-76%
Corments: SEE SUPPLEMENT

27) Estimate the average nurber of hours per week you personally spend with: topes
alone, text alone, text and tapes, tutor. - SEE SUPPLEMENT

28) A. Ary knowledge of the language prior to entering this program?
Yes: 135-36%  No: 2h0-64 '

B. If YES, estimate on a scale from g_(none) o Q_(native skill) your prior

ability in: - 1 5 3 L 5
) 1) understanding 47-35% 35-27% 22-16% 7~ S% 7-5%
2) speaking 53-39% 35-27% 9- 77 3- 2% 3-27
3) reading 549 36-272 19-147 22-16% 16~11% 6-L%
(9 R ¢

V) writing 33-247. 19-1L7 17-137 10- 7% 6-4%
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Bl

>

28) C. If YES, your prior sbility was acquired how?

1) foreign travel: - x . 26-19%
2) foreign residen.s: , 31-23% : F
3) formal study in (u) elementary school: 35-27%

. (b) secondary school: 22-16%

(c) another college: 6- U7
4) héard it in the home: o 32-23%
5) other ’ (a) Hebrew school: 27-19%
' i (v) rglfgious school:y  20-15%
(c) service: 3
(a) self-taught: - '
(e) friends . 1 )

29) Your eurrent field of major is: .SBEE SUPPLEMENT

'

4
30) Name of your college:

Date:

Please return this unsigned questionnaire to your program ditcctor fur proupt

return to me. I deeply appreciste your teoughtful cooperation in this nation-wide

evaluation and thnnk each one of you for your time and effort.

Peter Boyd-Bowman, General Coordinator
National Program of Self-Instruction in
Hon-Western Languages
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'COMMENTS ON QUESTIONNAIRE FOh CRITICAL LANGUAGE PARTICIPANTS
A% AL &
Question 1 - Other Reasons for Applying to the Program .

' a) Fm;'ybaCkgroubd ooooooo 50.-0:.---’..000..--.‘-9 oooooooooooooo “.‘. --------- I 12
b) Interest in languages ................... e T e 6
“c) Personal friendships ........... Ceeeeas [RTSTPRpPS feenas et aneaaes e 3
d) Languege TEQUITEMENt «.ecvvvrvserraecrnnnernns eeees  eenans e i e 3
e) Necessary for graduate work; researc¢h ............ Ceeeteeaaace s SRR ETERRE 2
Question 2 - Reasons for t'hoosing the Particular Lenguage .0
a) Family background .....eeesecececrsnessceens eeees PR ..:\..............‘..:50
‘b) Intepest in Judaism or in going to ISTEBEL «ecvcesrerrreererannaneecnrzneeeres Lo
¢) Interest in language itself Peresienteeee R R R P R 29
d) Interest in CULLUTC e veevornnneos Ceeeees ceer et eeeretrvessasnenn T eeeresans 23
e) Need it for graduate Study «-ceceecercosionsriaaane e P A 15

- f) Going to the country where it is spoken .:ccoeoeeevess e R 14
g) Previous acquaintance with 1aNGUAZE ««eeeereerreserrnnnenneansreraneresrreees 1

Question 3 - Language of First Choice

French (7), Russien (6), Japanese (L), Spanish (4), Latin (3), Hebrew (2),
Swehili (2), Arebic (1), Chirese (1), English (1), German (1), Greek (1), Hindi (1),
Thai (1), Turkish (1) ' y

3

Question 5 - Degree of Interest inithe Progrem

a) "Really enjoy it" ......... e eieene e St et 2
b) Interest diminished because of grading system ......... tetereseeans veeeeens cee 2
¢) Interest diminished because I don't WwHIk €NOUBR «evrvvererornoonens beeeeaeen 2
d) Wish therc vas more competition ............ O R 1
\e) "Wish 1'd never storted -- mother forced me to takc the course” ..... Ceveas % 1

Question 6 - Degree of Success of the Progrem

a) Disagree with grading system ............... P et ere e 8

b) Need more’conversation with native speaker ......... Ceeans e eesasenee s L

Question 7 - Effectiveness of Components
#

aj Having a fative instructor is very effective ........... h e et e | 10
b) Individual class is important ................. et eee et eere e e K
¢) Have hod problems with tapes ....... B et bbb 6
d) Not cnough conversation with tutor, e ceeeseaes e eraaaa e P




Appendix 2 continhued

¥ .

’ Que-tion 10 - Are Y ur Career Goals Changing?

a) Yo, bat they are being SEIENEENSNed ..vvvereinennnneeetennnnstass sessesaoees O
b) Not . °t but it dees open possibilitier .........iiciiuiiiiririiiiiier ueae

c) Increnscd interest in LIBEUISEICS ... ..uiviier ciiiiiiiiisrnaneees sa aesnes &

+ nestion 11j- Goals Before Graduation ¢

B) I'm GCIn "0/ISFBEL L .iiiiet it e i e 33
) Splak with family end £2iends ............ . eeeeeereseneigeseneeseeeneness 26
¢) Study in country R R R R LR R TR L ERREN
:j) Trav.l R R K IR

o

=) tiaing to J\apvx. e s e s e s e cieees s ecenasateevesssetess crsesssaser seecsesasavre 16
£) will spend\juni. - yoa Y« L D A A
) Readang séurce m;icriu+\in lahgunge e s e s rae-etecute saea ses susesessesenns
h) Continuing with the 1aﬁguage SEUAY ... vervr cvneemone one teaeervsennsanaenes }

1) Inuependent study progrem. experiment *in !ncerunati.ial  iving 10 Yugociavia ... 1

Questian 'R _fGgals After Graduation .

B) TEBVEL « oottt et et et e e e e n e aeaneeae taeenaeeaaaes 62
IR € 2 SR 1
¢} Use for graduate s*udy ........«..................i.............Ji............ 35
Q) WOTKING BDTORR +r s o veresesenn seesesane eeesne tovennnsnenssesmpensenaceees 2R
¢) Tunching Jho lenguage ........
D B I R  RAEEE > CEEEERETEREERLR 15
Grawante study ~oroad .f@.........:....x.........,....@...................,... 10

1]
j

F) USC 21N -2 cUZE JOD vt vtenn veernesnasennsasocnennnsass sosde tamesnsanaenaesses 3@
)

BT ED e <5 o1 =0 R R £

Guestion 12 - C-wments on Individuel Instruction

a) "Srummar sometimes cor fusing without trained instruction.'

v) I can progress £t my own speed ‘and there is plenty of individual) attention.’

I

¢} "No disndvantege provided that the student is sufficient® motivated for self
gtudy.” '

P

L'l \‘,

LA,

ERIC | 5t

Aruitoxt provided by Eic:
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Appendix £ continued

Questiof 16 - Most Impcrtant Fectors for Success in this Progrem

1 2 3 L] 5
a) self-uiscipline 18- 5% 35~ 9%  63-17%  92.23%  92-25%
b) a "good ear" . 41-11%  68-.T%  56-15%  35.-10%  22- 5%

c) previous suc.ess with

otho - anguages 50-13%  26- 6%  28- 1% 25- 7% 11~ 2%

d) metivation | 9- ¢ 30- 8%  L7-13%  78-"1%  1.2-34%
¢) overall academic perforhence 23- 6, 2 - 5% 9- 2% 3..0.8% 2-0.5%
£f) ¢ ptedility to new situati_us u42-10% 32- 8 1%- 47 6 1% 8- 1%
g) sclt-confidence B PI1N 4 51-1L7 _1- 87 20~ 6% 8. 29,
h) enthusie.:n b6-129  L2-11%  69-1TF . 5(-157  ko-1ky

Question 17 - Most Iportant Qualifications of Tutor

a) native command of language 28- 67 21- 5% - 8% 37-10%  159-437
"b) cnthusiesm 39-10% 43-117 64-167 41-11% 29- 8%
¢) petieace 38-107  Mb-127  62-167  T1-18%  k2- 9%
d) tact 9- 2% 13- 37 9- 27  5-17 2-u.5%
e) punctusity 6- 1%  4-0.87  3-0.87  1-0.3% 0
f} formal knowlcdge of grnmmer 22- 6% 22- 4% 20~ 5% 51 5% k- 37
g) wWility to improvise 35- 9% 39-10%  27- 6% 16- % 9- 2
h) comend ~f English 29- 5% L4117 27~ 7% 38-10% h- 1%

i) insight into langunge
lzarning pro.lems

33- 9% b6.12%  52-i4%  60-15%  50-137% .

J) warmth of persomality . 53-13% /31- 8%  19- 5% 17- 4 13- 37 :
k) metur.ty ) 10-27f €-17 5- 17 5- 17 2-0 5%.

wuestic. 18 -~ Sex

g ——

Male: 156 - k2% emala . 213 - 587

guestion 19 - fg»

16 years; 1 - 17 22 years: 20 - 6,
17 years. 5 - 1% 23 years: 10 - 37
18 years: ST - 16% 2h yeors: 6 - 1%
19 years: 70 - 207 - 25-29 vears: 20 - 67
20 years® 65 - 18% Over 30: 12 - 37
21 years: 72 - 207 Under 16, 20 - 6%
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Apperdix 2 continued

Quesvion 21 ~ Language Stuuied ir the Program

Hebrew ...ovevennn., o ....87 - 247 Gre2K «vvvevesseonesnnnns AU QP § 4
JOPENEBE vvevvvrranannns 82 -~ 23¢% Serbo-Croatian ....... veeee. 2 =47
Chinese ...... e 80 ~ 22% TOE vevrvvinnnesnesanasenes 2 =dF
POrtUBUESE .uvsneeevn. .26 = T Victnamese ...eeoceennsnes .. 2 =AY
SWANILL ivevnrvneeenens 18 - 57 DONISh vvvnvvnecennennns vee. 1 =1%
Arabic ..iiseevineiiias 13 - W% Dutch ...ovvue. A B B 4
HIRdi wvvevvnnnennns 1L - 37 Korcan .....ee.s e .. 1-Qf
Itniien ....... e 10 - 57 POliSh veveveronnss ceriinee. 1 -alf
Hungarian .......... ceed T = 27 Swedish v.oveevvnes veie teee. 1 =%
Yiddish ............ veee T~ 28 Yoruba ..... . S veese 1 =27
PErsifn «..eeevvennvenns 5 - 1%

Question 23 - Grade(s) Received in Previous Term(s)

Grade f: 1.2 - 5L Grade D: 1 417
Grade B: 82 - 37
Grﬂde C: 17 - B‘; PQSS: 83_ h'(-f

Mestion 24 - Grade Expected in Current Term

Grade A: 127 - 347 Grade D: 1 - 1%
Grai'e B: 79 - 21% fo 1dea: 150 - LO%
Grale 7 S - 1% ' Pass: 12 - 3%

Question 25 - Are You Plavnirg to Continve?

Yes: 237 - 66%
Mo L1 - 117
Uncertain: 81 - 237

Question 26 - Additional Cormerts

a) ""hir progrem 2as don- so much for me! Formal instruction failed me, but this
program is ‘he greatest!”

b) M idea of av: ilable opportunities (3).

¢: "The lack of funds for NDFL gracduate 1un~uage fellowshipe is a shameful
reflectlon of our national priorities.

a) "Will spend a scmester in Yugoslavia; includes horestay, 1ndependon, study-
topic 'Serbien attltudus towards federnlism in Yugoslavia' -- in’ecnsive
languagc treining.”

e) Ooing to France with ROSP.
I am going to spend 1971-72 school year in Tniwan ( tudent is 12 yenrs c1d)

dave been awacded & $2,500 teach:ng assistontship in Spanish and Portuguese £t
the University of Texas at Austin, ‘:g 53

-
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Appendix 2 continued

h) 1 am presently applying for funds to purchasc the tapes.
i) U.S. Air Force in Japon.

J) Applied for a Vietnamese fellowship.

Question 27 ~ Averoge Number of Hours Per Week Spent on Language Study

Total Total Nuyrber
s uk.w/Tapes Mone w/Text Alone w/Text + Tapes w/Tutor of Students
1 73-29% 43-13% 35-167 51-17% 0
2 49-19% 85-277% y7-227 131-444 3- 17
3 LL-17% T7-24% 38-187 76-25% 20~ 67
Y 31-127 43-137 16- 87 28- 9% 17- S%
5 2k~ 9% - 39-127% 17- 87 10- 3% 28- 87
6 13- 5% 18- 6% 17~ 8% 6~ 2% 32~ 9%
T 9~ L% 11- 3% 5- 27 32- 9%
8 5- 27 8- 27 2- 1% 38-107
9 2- 1% 2- 1% 3~ 1% 37-10%
10 3- 1% 9- 27 6- W% 40-11%
11 30- 87
- 12 1 18- 57
13 10~ 37
1k 1 2- 17 12- 37
15 3- 17 21-10% 7- 27
16 T- 27
17 Y- 17.
18 6- 27
19 2-.57
20 6- 27
21 3- 17
20 1-.3%
23 L- 19
31 3- 17
42 1-.37
Number of Students in Tutoriel .
1 student: 5L-20% 7 students:  h- 1% 18 students: 1-.37
2 students: U5-1T% 8 students: 10- L%
3 students: 60-237 9 students: 2-.57
L students: L1-15% 10 students: 9- 3%
5 students: 22- BZ 11 students: 1-.3% {;S’
6 students: 13- 5% 12 students: 2-.5%



Question 29 - Current Major

History
Psychology
Poiiticnl Seience
Biology

French

Sociology
Spanish
Elementary Education
Languages
Econonics
Mathematics

firt

Asien Studies
Chenistry
Religion
inthrorology

Art Education
Spcech Pathology
Government
Philosophy

Art History

-

FEducation

Electrical Engincering

Geography

German
Linguistics
Special Education
Computer Science
Drama

English

Pre-Med

Russian Literature
Slavic Linguistics

Social Studies

Q
,EMCecided

Full Tt Provided by ERIC.

30-11%
29-10%
23- 8%
19- 77
18- 6%
1h- 52
13- 5%
11~ L%

9- 37

D
RRKEKY

Appendix 2 continued

International Relations

Journalism
Monagement Science
Russian Studies
Social Welfare
Speech Education
African Higtory
African Literature
African Studies
Agriculture
American Literature
Asian History
Biochenistry

Black Studies
Botany

Chinese Studies
Civil Engineering
Classical Greck
Clnussics

Physical Therapy
Oriental Studies
English Literature
Far East History
Fashion

Food and Nutrition

Forest Wotershed Management

Geology

History of India
Home Econonics

Law Librarianship
Medical Technology
Medicine

Medievnl Studies
Munic

Pre~Law

None 6 O

1-

1~

J-

<17
<17
<17
<17
<17
€17
<1%
<1
“17
<17
<17
<17
<17
<1%
<17
<17
<17
<17
<17
<17
<%

1- <17

10~

£19

<1%

<17
<1%
<17
<1%
<17

37
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Appendix 3
" Council for Intercultural Studies and Programs

{(Formerly National Counci of Associations for International Studies)

Editonial and Distribut.on Office ) Please address reply to:
Foreign Area Materials Center Center for International Progr
60 East 42nd Street and Comparati -udies-

New York, New York 10017 State Education Depa. nt

99 wWashington Avenue
Albany, New York 12210

NATIQNAL PRUGRAM OF SELF-INSTRUCTION. IN CRITICAL LANGUAGES

i

Annual Report for Academic Year 1971-72

(this program of the Council for Intercultural Studies and
Programs is supported by a grant from the JInstitute of
International Studies, U.S. Office of Education., Professor
Peter Boyd-Bowman, Director of the Center for Critical
Languages, State University of New York at Butfalo, is

the coordirator of the program.)
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Appendix 3 continued

NATIONAL PROGRAM OF SELF-INSTRUCTION IN THE
CRITICAL LANGUAGES: ANNUAL REPOR1 1971-72

Introduction

Thanks to the little publicized efforts of about a hundred dedicated
individuals, a quict revolution has been taking place in the U.S. over
the past ten vears in the field of language education.

In the spring of 1972, at nearly fifty colleges and universities
from coast to coast, over 1000 men and women were busy learning to speak
Chinese, Jap.nese, Arabic, Swahiii or one of twenty-one other languages,
for full credit, without classroom instruction of any kind,

Working only with commercially available texts and tapes, and with
native-speaking drill-masters recruited from among the thousands of foreign
students studying in this country, each was preparing for an intensive end-
of-term proficiency exam given by an experienced consulting specialist
from language centers like Cornell, Columbia, and the University of Michigan,
Thanks to this rapidly expanding concept, it is now possible fo. bright
students to take, without ever lea iZg .heir cwn campus, a 2-3 year sequence
of work in a language that would formerly have been completely unavailable
to them, And what is even more remarkable is this: even with only 2-3
students in a program, that program pays for itself.

Rationale for the Program

Pioneered ten years ago with U'SOU support, when this writer was
chairman of foreign languages at a small liberal arts college in Michigan,
the concept of self-instruction in languages rests on a8 series of basic
propositions:

1) Acquisition of basic language skills requires an enormous
amount of :individual practice,

2} The praccical command of a language is, initially at
least, more 1mportant than a theoretical understanding
of 1t,

3)  Students have different degrees of motivation and ability,

and different learning rates, Thev should not be lock-
stepped.

3'1

[y~
l”t‘,



Appendix 3 continued

4) Not all students can profit from the study of one of the
less commonly taught languages, but those that can and
are highly motivated should be given the opportunity to
do so no matter where they are attending college.

5) Limited resources of manpower and frnding make tiny
classes prohibitively expensive. Since a professional
language teacher's time is both valueble and liwited,
his specialized knowledge is clearly employed to better
advantage in higher level courses for the more advanced
students of literature, culture,or composition, thar in
monitoring the directed responses of rank beginners.

6) Given that effective elementary language training tends
to te both time-consuming and highly repetitious, most
classroom activity can be economically replaced by the
cassette tape recorder for individual practice and by
untrained native speakers for group review and for the
individual feedback that no tape can provide. Grammar
explanations can be safely left to the textbook.

7) A student who has access to a tape recorder in his own
. rocm and can work whenever he feels like it will voluntarily
use his tapes far more often and effectively than a student
who has to attend a compulsory lab session.

¢) Thorgh it is unnecessary to have a distinguished high-
salaried specialist in residence throughout the year, it
1s important that the student's work be professionally
evaluated 1if he is to receive a meaningful grade for the
course.

9) Outside evaluation by a nationally known specialist is
essential not ouly in order to keep the program’'s academic
standards above reprcach, but also to allow the specialist
to recommend exceptionally promising students for language
and area center fellowships or for programs overseas,

10) Operating costs are such that once established a sound
self-instrucdtional program breaks ev:n with only two
students in it,

Given these considerations, there is no real reason why v college
in the country, which has foreign students on i*s campus to serve as tutors
vannot, if it wants to, offer several of the less commouly taught l:/nguages
on a self-instructional basis, for f.-11 credit, to some of its abler and
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Appendix 3 continued

better motivated students.  The conceptl has been tested repeatedly and
foun! to work on campus after campus,

'Teed Mone y'

the steadyv spread of self-instructional language programs (SILP)
since this writer first conceived the idea in 1963 is dve in no smali
measure to enerous ame farsighted ‘nitial support from the Carnegie
(orporation and irom USOE's Institute for International Studies,

Ihis support, totalling well over a quarter of a million dollars
since 1963, was used as 'seed money' to enable inter.sted colleges in
various parts of the country to discover fi.. .hemselves that the roncept
is indeed a viable alternative to live instructiou in the classroom, It
al:o proviced this writer, as coordinate~ and g=neral cocnsultant o, this
growing cons ituency, wi'h funds to ace ire ¢~d evaluate new course
materials, experitien. ith nrew echniques, locate qualified exariners,
prepare auesti-nn ir~s, coll.ct =2nd di-.eminate needed information by
phone, mail, and v rd of mouth, to orgaaize conferencers, and gensrally
to assist directors in every p.as. ~f prograrm administration,*

Growth of the Progra~

In each of the pas. ,even y ars the nuwber oi self-instructional
language programs has steadily risen and so have studcat enrollments,
despite the phising out of initisl si.pport from the outs”dr, In last
vear's report this writer noted, :morg other things, that alt-~ugh
enrollments in some of the commonity taug' t la) juages like trrench, German
and Russian were definitely aecliming, the languages of Asia, Africa, and
the Middle East were at racting more American studerts than ever hefaore.
He also presented the results of a progran-wia. poll whicn showed *.aat
students engaged in self-instructional language stuly have overwhelmir zly
pesitive attitudes towa-de the program and its effe. tiveness,

*) lhe financial side of the operation has been handled all along by
the Center for International Programs ard World Affai.., N.Y. State
Education Dept,, Albany, N.Y., whose dvuami~ uirector, ward Morehouge,
rs now also president of the Nat.unal Ceouncii of Associ.'ions for
International Studies. The NCAIS has given strong promoiiovnal s pport
to our program orn a nation wide basis.,
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Appendix 3 . -ntinued

That faculty and administrators like if toq is evidcnced by the
number of new lanauages that have been introduced in this manner, wichout
a . o.tside sup, ¢ wnatever, at winy of ,the colleges participating in
our program and even at some which are not.

Recent Developments

Academic 197'-72, our final year £ USOE support, has se- efforts
beth to refine the progr.m further and to ensure a degree of ¢ inusty
ard - sordination in the years that i[ie ahead.

1) Orientat.»n film

To meet the need for a standard, simple way to crient both na-:ve
tutors and students in their r:sdective roles in the tutori!, Dr. Zleanor
.oxrden, ths author of the widely used course entitlied Beginning Japanese
and aiso a veteran examiner in our program, filmed at Cornell with the
aid of lr-al technicians and staff members a 35-minute training-movie
(using Japanes2 as a model) called "“io's and Don'ts of the Drill Session."
This mc-ie, which has just been ptoduced with program funds, will be
available without ¢~1rge (other' than postage and insurance) to members of
our pr.»osed National Association for Self-Instructional Language Programs
ANASILP). Tritialiy, copies are being der..sited with four conveniently
located p.ogran. that are invited tc serve »3 distribution centers for
all programs in their areas: <.:Y/Buffalo and C.W. Post College and for the
Northeast (where most of the programs are presently concentrated), Kent
State University in Ohic (to serve thz Middie Western area), and for the
West Coa  and the Rockies, Chico State'College in California, Further copies
vill undoubtedly .e needed as th. :ssociation expands its mambership.

., -

2) Revision of the ‘“.nwual

»
-

This writer's basic manual, S=lf-Instruction 'n pon-Western Languages:
A Manual for Direrctors, prepared in 1965 for the USOE and since then revised
under the sporsorsnip of tha NCAIS, is being expanded to include among
other things practical suggestions for students, contributed by some of
our veteran examiners, which ma -also make it useful as a supplementary
text, . ' o

-

3) Proposed new tariff for examipations

Because enrollments can and sometimes do varv greatly from program to
program in a given language (from as few a. one .'-dent to as many as 75), -
and because considerable travel may also be involved for either student
or examiner, our previous formula for compensating the latter with a flat
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Appendix 3 continued

honorarium of 5109 per dav no longer seems adequate, For verv small
pro.cams (sav jus one student, who can be examin:d io less than one
hour) $100 15 probably excessive, while for fifteen students 1t is
clearly too little, On the other hand a flat fee of, say, $25 per
student would be prohibis ve for large r ~grams but not enough to
justify the ex -~ .er's time and trouble if ¢ '+ one or two students werw
involved, We have therefore worked out three compromise tariffs which
we trust will satisfy (11 concerr=d:
(i) If examiner visits c¢.mous (w.th at leas an hour's travel time
each way) Out-o.-pocket expenses, plus $:00 minimum for. up to
10 individual exeminations of 30-50 minutes duration, pl's anather
$10 { - ea.h addi.’onal examination. (Under this tariff 1-10
individyal proficie ; tests would earn the visiting examiner
5100, 15 tests 5150 and so on.

Note: Programs located in the <ame general ir.n w.y find 1t
possible te save money (and the examiner cons u« ~ible time and
trouhle) by arranging to hav their students 'ested jointly

1 one location And sharing expenses,

‘

(1i) Tf students do th “raveling and are tested at the examiner's
convenience on 18 own camp's {thereby saviag hiz hoth travel
time and effort), $30 minimum 5r up to turee individual pro-
ficiency tests, pius another $10 for each a'litional one.

b3

viir)  Tor individual make- p tests via long-di~’ .nce telephone (a
direct -dial ¢. 1 puc -hrough from the di.-ctor's own office
at . prearrang 4 time s described in last year's report),
we -ccommend ¢ tlat fee of $10 ver student. (lhough _he program
would also have te pav for the call itself, there wo.ld of course
be no travel imolved for anyone., Inst ad, the examiner would
agree to promptly may! off to the tirector o very brief written
steteaent on eech st f's perforeane )

») Preposed new .”sociation (NASILP)

lo «~evre continued liasson and informatior services of the kind
hitherto supporteu by o «side funds, o PSOE-suppérted tonfer sice 1s Lo
be keld in Buffalo, thur * - through Saturdavy Decembe. 7-9, for the purpose
of forming the Naticnal association for Self-:1..c° ional Language Programs
(NASTLP), which wiil elect ~ffice s from amon, the offfcial delegates
attending and assess the modest inst.tutional contribLtion; needed to
miintain a secrctariat., Ihis secretariat will be charged with ‘performing
the sort of services provided up until now by the program's wriginator,
coordinator and general oo alfant Peter Bovd-Bowman, whose well-equipped
Center for Critical Lar iges at SUNV/Buffalo woruld of couarse be willing
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3 Appendix 3 continued
to maintain these scrvices if invited to do so. Further information

21 the conference and on our propc d association may be found 1n
App«ndix ( of this report,

5) Tinal Assessment

Final assessment of the Office of hducation-supported program of
self-instruction in critical languag:s will be the final objective of
the December conference mentioned above. We hope, through a series of
critical discussions involving both campus directors of selt-instructional
programs and dutside examiners, to identify s~rengths and weaknesses in
the program as it has developed on some 50 campuses, Qutside examiasrs
who have been active in the program for the past several years will be
askeC to make assessments of andividual institutional programs as part
of this fiial overall assessment of thb program, Thke final report for
the program will include *he conclusions reached at the conference and
other data assembled ovec the past three years,

5) Bubli ity -/

Th*t veer our program, though it has yetl to be 'discovered" by TIME
ov LIFL, bat enjoved more publicity than ever before. The coordinator's
annua’ reporrt for 1970-71 was reprinted in large part in the March 1972
issue of the Mocern Language Journal (pp. 163-7), while a report by
Prof. kdwin Neville, divecto. of the Chinese and Japauese program at
Camsius College, was summarized in Cuinto Lingo and resulted in a spate
of inaurries from all over he L,S. We undorstand further from Dick
ithomuson wt SO that this November's issuc of Amevican Eauca*ion will be
fraturing a detailed report on our program, prepared apparently by one
oif the USOE staff writers, Though we have oot vet seen it, w: hear that
it is highly favorable,

7) Werkshop for Future Directors

In ord - to prepare for what promises to soon become a new occupation,
that of administering self-instructional ianguage programs, this writer
has announced a new graduate course at SUNY/Buffalo (Crifical Languages 602)
enticled Self-Ins. ructic. al Language Pregrams: A Workshop for Directors
(4 credits), Ihis semester-long workshop, to be offere’ ‘“is spring to a
limited number of graduaie students of Spanish, Cerman, ...guiscics, etc,
from SUNY/Buff: lo and elsevhere, is designed to train a cadre of young
faculty members to go forth equipped to initiate and direct :imilar programs
in any new language(s) for which there may be a demand at their Foture
institutions,

- \ '
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Appendix , continued

Economic Advantages »~f Self-Inst "uction

Appendix A of this report shows in tabular form the replies given
bv our program directors to a questionnaire sent out from this office
last April. The spectacular increase in language oifferings, most of
them funded entirely by the colleges themselves, is due not only to the
repeatedly demonstrated ability of SI1LP students to hold their own
vith students from regular (lassroom courses, but also to very res’
economic advantages. .o cite ar excaple:

Here at SUNY/Buffalo's Center for Critical Languages all students
now buy or share their own inexpensive cassette recorders, which not only
frees students from dependence on the language lab schedule but relieves
the (enter of the burden of maintaining an inventory oi costly and
constantly depreciating equipment,

This semester, in Japanese alone, the Center currently has 20
stuuants working with two tutors, at four different levels uf the
language, for a total of 14 small group or individua: tutorials a week.
Actual operating costs per semester, for .Japanes: only, are as follows:

14 hours of tutcrials/wk. x 16 woeks x $3.00/hour = $672,00
FExaminer's honorarium {2 ‘ays at $100 per dav} = 200,00
Examiner's round trip (Buffalo-Cornell), meals,
and ove:rnight lodging = 100,00
Lass2tte rape diplication = 28,00 (est.?
sotal operating cost per semester $1,000,00
Hidden cost (admin., overhead, secretarial, etc,) 600.00 (est,)
fotal cost (actnal plus hidden,.,...) $1,600.70 (est.)

Even taking inte cons deration that this »s a tax-supported in:titutjon
with relatively low tuition (average: only $400 per semester), our Jipancse
program each Semester actually earns tne State more mone in tuicica (20
students x 4 semester cradit hours x approx. $25 per ¢ cedit toour = §2,000)
than it _co<ts to operate, even witd penerous rFidden costs included. .
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Appendix 3 continued

No language lab faciliti®s are needed (other than a simple cassctte
ard tape duplicator), no &xpensive dial-access systems, computer terminals,
or other hardware which, in terms of the net results achieved, may he

N luxuries that todiy's economy will no lofiger tolerate, .

\

k-3

Applicability to all foreign languages

Several cf our progressive and economy-minded institutions, noting

' how little it costs to mount and operate successful self-instructional
programs in non-Western languages, are alr *ady exploring, very cautiousiy
the possibility of applying the same technique to some of the more
commonly taught languages as well, thereby freeing their often reduced
or understaffed language departments to devote more time to students at
the higher levels, As general program consultant first for Carnegie
(19¢6-70), then for USOE (1969-72), this writer has gaired considerable
experience as a troubleshooter allaying the apprehensions of his fellow
language teachers, some of whom are apt at first to fear that any self-
instruction, even at the elementary level, will eventually put them out
of a job, For some of them perhaps it will, but éﬂ[z if they cannot adap:
to changing conditions, It is an axiom that nothing can stop an :dea
whose time has come, This wriler-firmly believes that self-instruction
1n foreign languages will prove to be one of them. . )

»

Respeétfully,

Peter Royd-Bowman

Professor of Hispanic Linguistics

and Coordinator and General Consultant,
National Program of Self-Instruction

in the Critical L&nguages

e

October 4, 1972
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APPEIDIX A-

Self-Instructional Language Frograms
(1671-72). Enrollments per .anguage,
and type of equipment.
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Bi ‘ghamton, N.Y. . Folklore- Swah. 2 Ptg. 1 Stu.L/R
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2=trk 67

‘ Q . .
« ’ -
ERIC 7

IToxt Provided by ERI

MR T ——_—_——— e e e e T —— e o



I.3TITUTION

"~ at Onzonta
~ “snta, N.Y.

r.ca College
v fea, N.Y.

castar College
»ighkeepsie,

%

n:v. of Vermont

wrlington, Vt,

te

v 's College
S rere, NLY.

*

viictenburg Univ.

rirgfield,

b ar State Univ.,

iogen, Utah

€8

DIRECTOR

in J. Baxter

Clars Nicholson

Lewis W. Falb

Truman M.
Webster

Robert G.
Marshall

Stanley L. Mickel

Philip S. Spoerry

POSITION

Ass't. Prof.

Coordinatey
International
Studies 2

Ass't. Prof. French

Chmn. Dept. Ger.
and Russ.

Dir. Lang. Lab.

Ass't. Prof.

Assoc. Prof.
Pol. Seci.

[

£

Appendix 3 continted

LANQUAGFS

Arab.l Jap. 1
Chin.10 Pte.l?
Ital,?7

Chin. 7
Hind. 3

Arab. S
Hebr. 18
Jap. 5

Chir. S
Jap. 4

%Eﬁ;n. 2
Hind. b
Jap. 5

Jap. 6

Chin. 27

PXQU MR

Lab
Stu.i/n
Reel

2 trk

Not
repcrted

COP

Stu.L/R 3
Reel

2-trk

cop ‘
Stu.L/R
Reel
h-trk

Lab

Reel

Mono

Stu.L/R -

Re=1 2-trk
SOP
Stu.L/R

CoP

Reel-

Mono

Stu. plbk.




Appendix 3 o tinued
APPELIIX B

Self-instructional lancuage program (1971-72). Languapes rankec
according to the number of institutions reporting 1971-72 enrollments:

“*Manguage (at) Ne. of Col_eges Language No. of CollegeS
1. Japanese ) 25 11. Dutch 2

2. Chinese 22 12. Huagarian 2

3. Portuguese 11 13. Rusoian 2

. Hebrew (Mcd.) 10 14. Vietnamese 2

5. Hindi 0 15. Yoruba 2

6. Arabic 9

7. OGwshili ] Fleven other languages were each

8. vPersian {and Afghan) 5 reported by one college only: Amharic,
9. Greek [Mol.) b Danish, Erse, Indonesian, Xorean, Norwegiar
10. Italian 3 Polish, Serbo-Croatian, Thai, Ukrainian

and Yiddish.

By total enrollment, however, the languages ranked as follows?

Language Total Enrollment Language Total Enrollment
1. Chinese 204 . 15. Amharic T,
2. Hebrew (Mcd.) 200 16. Polish 7
3. Japanese 189 17. Ukrainian 7
L. Portuguese 92 18. Danish 6 |
5. Swahili 59 19. .Serbo-Croatian 6
6. Arabic 53 20. Thai ) 6
7. 1Italian 36 21. Dnutch 4
8. Hindi 30 22. Hungarian L
9. Persian (and Afghan) 28 23. Norwegian 3
10. Greek (Mod.) 2 24, Vietnamese 3
11. Yoruba 18 25. Indonesian 1
12, Russian 1b 26. Korean 1
2 viaas .
ii: %igilsn 1; Total (all langs.) 102k ’
Of 42 collepes that responded,
11 reported e TN T 1 lan~ e
1?2 reported = ow-r com wm-o- - 2 lan .es i
7 reported - m e emmen e 3 lan. ‘es
'? reported e mem e I languuges
2 reported B s 5 languages
5 reported e ir e i languages
2 reported e e R 7 languages
1 reported e mm e mm o 8 languages
“s for language enrollments on individual campmitep, .3 féug? that:
11 reported a language with o 1 studént enrollea
« 17 reported a language with  -== - -=—e- 2 students enrolled ‘
8 reported a language with T Tt Pt 3 students enrolled
9 reported a languasge with - mw e 4 students enrolled N
% reported a language with — —-==—---- 5 students enrolled
11 reported a language with  -—-—-=-~=-mv € students enrolled .
11 reported a language with - - 7 students enrolled
3 reported a language with  -——--- c- 8 students enrolled
L reported a language with  «=‘=:----- 9 students enrolled
11 reported a lamguaspe with — ~=-=—-e-- .~ 10 students enrolled
@2 reported a language with ., - - - -=-= over 10 students enrolled .
o In all, the 42 colleges report~1 1024 students enrolled in 113 .

EERJ!: individual langunge programs, all of them self-instructicnal , for an
everage of nearly three programs per college, {
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{ APPENDIX B continued)
Further statistices on our 1971-T2 SILP ‘offerings.

~FT - INSTRUCTIUN S ESTER (OR QUARTER)

In: SUB- TOTAL No. OF

TOTALS . STUDENTS INSTITUTIONS

" (not all -olleges gave a breakdown)
‘st 2nd 3rd ULth 5th

“ianaric M 2 1l - 1l - M- 2
W 1 - 2 2 - W 5 T 1
; abic M o12  © 3 1 - M- 21
W 21 5 5 1l - W- 32 53 9
Chinese M 10k 25 3 - - M- 132
W 4o 18 6 2 - W~ 66 204 22
vanish M 5 - - - - M- 5
W 1l - - - - W 1 6 1l
T h Mooz - - - M- 2
W 1 - - - - w- 1 1N 2
rrsa M 6 - - - - M~ 6
2 - ~ - ~ W—~ 2 8 1
LY
Creek (Mod.) M 9 2 - - - M- 11 y
Creek \Mog.) c 3 i - 3 Y
W13 e W- 13 2
i.ebrew (Mod.) 71 17 3 3 M- 96
' W 6c 28 5 b w-2104 . 200 10
. j / - ‘>
Hindi - ( M7 - 1 - M- 8 S
\\ W 15 e 1l - w- 19 30 10
\ A
' ingarian M 2 - - - - Yoo 2
Vo2 - e - - w2 4 2
N
Ttalian M (no breakdown) M- 18
Li w- 18 36 3
>
‘opanese M 64 20 2 1 1 M- 88
W 713 23 1 - - W- 97 189 25
{orean M (no breakdown) M- 1
W - W- 8] 1 1
. % “
lorvegian M (no breakdown) M- 2
, W W-, 1 3 1
Tersian M 8 3 - 1 - M- 12
vand Afghan) W 9 5 1 1 1 W- 16 28 7
Polish M (no breakdown) M- 3
W W- bk 7 1
S rtuguese M 31 9 2 - - M- L2,
w o k2 7 1 - - W- 50 92 11




appendix 3 continued

( APPENDIX B Continued)

 ELF-INSTRUCTION SEMESTER (OR QUARTER)
N
(no. all colleges gave a ! reakdown)
SUB- TOTAL No. OF L

lst 2nd 334 Uth  5th gy o STUDENTS  INSTITUTIONS

Russien M2 - - - - 2 »
W S 4 - - - W- 12 1L 2
Serbo-Crostian M (no breakdowvn) M- - 3
W W~ 3 6 1
Swahili Moo22 5 - - - M- 27
w23 7T 2 - Ww- 32 59 8
. el —
Thal ) M 2 2 - 1 - M 5
W - - - 1 - W 1 6
Ukrainian ., - M (no breakdown) M- 4
W W- 3 7 1
Vietnamese M {no breakdown) M- 3
W W- 0 3 2
Yiddish MoohT - - - M il "
w 3 - - - - W 3 1 1
Yoruba M5k 2 - - M- 11
W 6 1 - - - W- 7 18 2
666 200 4o 22 9 1024 No. of indiv.
. . . SILP's*;
(with the remsinder not broken down 128

by level)

¢

(#*One language at one institution, regardless of level or levels being
offered.) .
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Appendix 3 continued

Appendix C
September 1972

Background Sta =ment on National Program ot Self-Instructior
inCritical Language and Prospectus for Proposed Arsociation
Zor Self-Instruction in Foreign Langiages 3

Over the past eight years th. numbe; of colleges au universities offering
one or more criticel l.nguees oh our self-instructional basis has grown from
or: tuy nearly 50 and the nu or of students from " _ht to well ovar 800. During
th s time, first -he ¢ rnegie Corporation of New Y rk and then the U.S. Office
of Education's Institu.e of Internati-ral Studies (through a research grant
designed 1o determine the effectiveness of th.s "pproach to learning of/ critical
languages) provided participating institutio.:s hoth with particl inmitia: support

- with the gervices of a coordinator and ger -al consultant, %“ose office mace ,

available practicai information and advice on all aspects of program oaperation,
His cffice not only put out the "Manual for Program Directors" plus an annual rgport,
but also maintained, for the benefit of participating institutions,’a igsource3
i'brary of texts and master tapes in approximately 30 of the less commonly tdu§h€

- language~. It also helped to organize régional and national conferences where
7 local directors could get together amd ex-nange information about teaching and
administrative problems and their solutions, ° 1 A
s .

*y . ) . -
£ s we all know, the era-of outside sypport is at an end and our 50-college
: constituency 19y now faced with the prospect of fragmentation a.u 'ividual isolatdon
In order to coé%inue the benefits provided in the Past &nd maints - our common
sense 0f purposeé, it has several times been suggesied that we fo=m. some sort of
, association that will preserve a measure of continuity in ‘the vears Lo _come, Tthis
b gssbciation, whose membership would ‘be institutional but whose actual representatives

s would logically be the program directors themselves. could provide, among other
» benefits: &
t7-"

* 1) A semiannual news bulletin to keep each member informed of
self-instructional enrollments nationwide, new language offerings,
new cqurse materials, successful teaching and administrative
innovations, and the like.

2) Advice from the Center for Critical Languages at Buffalo
regarding new course materials,. tepes, available examiners, etc,
3) For many languages, a duplicate set of tapes available at
cest to a member institution planning to Jffer thac language for
t e first time,

4" The loag each term, for the cost of postage and insurance only, -

Of a new 35-minute orientation film on "Do's and Don'ts of the Drill
Session.” (This orientation movie, requested by several of the

directors at our 1970 ann. director's conference, has since been filmed
by Eleanor Jorden at Cornell and should be helpful 1n familiarizing both
students and tutors with their respective roles in the program,)

5) Annual conferences (both regional and national) for directors and
examiners to meet with cach other and share the benefits of their varied
experiences, l

L
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Appendix 3 c¢ountinued

A natioanal organize®jon will not oaly attract the interest Ci nuny new
tistitunions not yet acquain.ed w ch c21f-instruciicn as an effective wo, .o of-

.».the kess commonly .aught lang.ages, out will also strengthen such requests for .
butside support, as the elected officers of the ~.sociation may submit to foundations
or funding agencies from time to time. ’

* »

At our conference on self-ins.ruction n foreign languages, "¢ be held &-
Buf'alo ia early December, such a national uissociation will be discussed.
Participants in the conference will decide the form taat such an association should
takeé. T1he level of the services that the associacion caa provide to each of its
constituen: members will of course flepend entirely upon the annual dues that are
agreed upon at this time, but it is safe to say that institutional membership dues
of $100 a vear should be able to provide most, if not all, of the benefi:- outlined
above.,

Peter Boyd-Bowman
General Coordinator
. National Program of Self-Instruction
in Critical Languages

and
Director

- enter for Critical Languages
' ’ State University of "..-w York at Buffalo

U

Ward Morehouse

President

National Council of Associations for
International Studies

and

, Director
Center for International Programs and
Comparative Studies
State Education Department
University of the State of New York
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Appendix 3 continu _

Appendix B
March 21, 1972

Dear Prof. s

My secretary, Miss Barbara Schlitzer, has forwarded to me a couple of
communications which indicate that you are having a certain amont of trouble
at your college having your program accepted by some of your nc leagues in tie
language departments, This is a classic situation which, however, can usually
be avoided by the right kind of public relations campaign. Since I am dictating
this letter from Madrid rather than from my own office, the thoughts that 1 % ive
to contribute may reach you in a rather jumbled form, but I hope that there will
be enough ideas there that you can at least use some of them.

In the first place, thare are now at least 50 colleges and universities,
all of them of rather high academig standards, that have now participated -
our self-instructional language program for from one year to six years, ana in
every case, granting the same undergraduate credit as for any other language has
elways been an absolute requirement for participation in the program. If you will
look at the stipuiations for participation you will see that academic credit is a
sine gqua non., And seo it should be, because the study of Japanese or Chinese by
a handful of celect and highly-motivated students is every bit as demanding of
time and of intense effort as the study of any of the traditional languages in
& more conventional classroom situation. -

%

Yours is one of the few colleges that I have heard about over the past six
years where the problem of academic credit has presented any difficulty. The
mere fact that the program stipulates the use of a distinguished outside examiner
from & major language and area center such as Cornell, Columbia, Michigan, etc.
is generally quite sufficient to satisfy even the most doubting Thomas that the
standards are _going to be at least as high and perhaps higher than those of the
institution involved. Over the past several years, students enrolled for credit
in our program at various universities and colleges have been highly successful in
Wwinning summer fellowships or overseas fellowships given by Stanford, Michigan
State, Unriversity of Michigan, Columbia, Harvard, Princeton, Hawaii, etc. and they
have beer accepted into overseas programs in Jjapan, Taiwan, Egypt, India, and Sub-
Saharan Africa, all of which suggests that standards in the program are fully
as high as those In regular classes in more conventional situations.

Indeed, one of the most persistent reports that we get from students who
start out in our self-instructional program and then at the second or third vyear
level find themselves thrown together with students from other universities during
the summer is that they have no trouble at all in holding their own or even excelling
in competition with students from regular courses at other institutions, 1his
does not mean to say that this Program is invariably successful or that no stuvdents
ever drop out, or anything of the sort, No program is foolprocf, any more than
we can guarantee success in more -onventional typPe courses where some students can
do poorly or even fail in French, German or Spanish, just as other students can do
extremely well. The only claim made is that the student has as good a chance to
do well, if his motivation and his ability are cound, as he could if he were in a
classroom-taught course, And that therefore, in order to do well and in order to
pass, the student has to put forth cuite as much effort as he would for any other
credit -bearing course,
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Appendix 3 rontiaued A

Appr. 'x D

the ferocious opposition trav you resnrt receiving from the three lam.uage

departments at vour college siggests 1 me "mmediately that their opposition may
be based lec~< v on fear, .m « fanc -d threat o their stat.s or continued survival.
"¢ 1 weirz back ia the States, | would ,ive you a call to find .t s'ch things as
whether o not your college still has & 1-reig. language ,~aduz ior requiremeat,
or whe “.. tae .olitical o1 econim _ situation on campus apper:s three . “1g Lo the

.ee language cep-rtments. If your lan: iage departme .ts ar. tasically conservati.e
and defensive in outlock, if t v cluing tc traditional we s ot language teaching

and arc afraid of 17novations, tien as Jdirector of the program a. your college you

~ave the delicate (iploaatic j-., aheaa « I '-u of softening this opposition and
winning L @ . pport of your collea; es in the language d2partrents, for experience
has shown.that their acquiescence wiil be needed if th- .rog .- s to reallv thrive

01 you ™ campus.

. From the outset I would suggest tLat ycu invite the more progres: ‘ve me .bers 2
of the language l:partments ‘o visit some of your tutorial sessions anc see things
for themselves., I w :1¢ snvite particularly any practitioners of audio-lingual
! hing i _hniques, ior thuse ar very close in spirit ro the ones that underlie
the self-instructional concept. I wi.:d 2..)w them .o e =amine the te *bc-ks gpét
you use, including p-rhaps the Japane .- Kana Workboc«, and alle *hem alsc to‘talk
with your students, pa:ticularly if ti.c students are enthusiastic ap. -t the program,
Tfy in general .> get some of the language r.. le involved and interested in your
program. At the same tim¢, you can reassurc the foreign language department by o
pointiag out the* there . very little conflict Jf interest betw n what you are
do:ing and what tiey are csing,

The number of students serfously in erested in Japanese would be minusc.le by
comgd?isoﬁ with those :n Freach, German and Spani~h, and is not apt to increase in
size in thé roreseeable future. Furthermor , language majors ar¢ not generally
candidates:for work in Japanese, _~1 your program, requir .~ no -taff and only a
tiny budge&, is n0 -ompeting with the language departments ... ..ther faculty or
students. 1f your college still has a language requirement, you might even agree
to admit oniy such students who have satisfied the language req.iitement already in
French, German or Spanish. It wouldn' urt in he least bit. Yo can slso :mention
that at mest colleges the self-instrug%?Znal languyage program ...t only 1as the full
vacking of the regular language dep;/tments but th~ at many inz.’. ity .ns the
director of the program is himself professor of .- -ish, French (v Cerman, With
regard to Japanese specifically, Lleanor Jorden happens to be tI toughest ex miner
that we have in any of our languages. She is a veteran exanirer who evaluates each 3
term at * =r twenty colieges and universiti:s, and it is reput<¢ "o be guite hard
to earn an "A" from her. You have 1eally got to be an outstandi:, student .. order
0 do well,

Wishing you luck in solvirg vou. problem and iooking fcrward *o beiag in
contact with you ayain . en I return to Buffalo thi+ cupmer.

Sincerely yours,

Peter B..d-Bowm

Gereral (onsultan:

National Program for Self-lnstruction
in non-Western Languages
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AEEOndiX 4

‘A (ULDE TO "HE SELF-INSTRUCTIONAL LANGUAGE
FTLM, "DO'S AND DON'TS OF DRILLING" ,

35 minutes, 1o mm., black and white, 1972.

Produced and d'rectored by ﬁ}eanor H. Jorden,

nrofessor of 1 nguistits, “otnel. University. [
Information c1 distribution given below.

The film entit:ed "The Do's ind Don'ts of Drilling" was prepared
*  demopstrate .ome of the tec..iques that hav proved useful in the
swssions which bring studencs ¢nd native spceakers togethe - for oral .
yractice, While the group that was filme ! happened to be rearni-g,
.apanesg, the techniqies empioyed are equally applicable to other
languages. It is urged that prospective student and drillmasters
view this tﬁlm b:fore, or very soon after, they begin worling together,

\

Notes fo- view ssof the film

™,

As v watch the film, notice how effortiess uéjperformance of the"

-kil'led i.>.ructor appears to t This is high'vy deceptdve. Tre apparent
ease with which he handles his « 'a.5 actually reilec:s extensive training
and long and arduous practice, . exhibit such a session as one modei of

class procedures’ that are proving effective,
e 4
Here is a checklist that will suggest what you shodld be sure to
notice as you watch the film: .

1) Timing B

' ~

The unskilled drill-leader constantlybreaks whatever momentum
has been created by wasteful,periods of silence: silence while
he pu.zzles over unfamiliar material on the printed page, silence
wh:te he tbinks about what to do next, silence whiie he waits
touv long for a student to answer. And in an at:t.:rpt to make
things easy for the student, he speaks his language abnormally
.slowly and with unnatural intonation,

The skilled drill-leader establishes and maintains a rapid pace
that keeps every student alerL and donstantly ;halleng d. He
always speaks his language at a normal speed, j

/
h

2) Providing the model

-~

The unskilled drill-leader furnishes one model utterance fer the
first student, and then lets the remaining students imititate cach

&1




Appendix 4 continued

otnei, He thinks that i the class has gone through material once
or twice, the students can be expected to know 1t,

The gkilled drill-leader knows that foere.gn language matericl
must be repeated many, manv times before it ig intuvrnaliz 4 by
the student. Therefore, during tie leacning stage, he repeats
before each student recites, and he rves over the same materic!
countliess times,

3y lor.ection

The u: -illed drill-leader cc .staatly fails ‘- hear student errars,
largel, beceuse he is busy , reparing his o'. .e«t utterance. But
even if be does hear them he le.s them g ,y w1 hou! zorrection,
It is not u ommon to hear an 1nexperienced instru.ior say, In
eff-cty "After all, if a stude.t is trying, vhy frustrate and

emb rrass him by correcting him.®

The skilled drill-leader is able to listen o his stu. .3 without,

desfrovins his own timing. He hears -.nd .o vects all error., He

wecrhs th an individ il student vho has mdde an error until 1 7s

¢t .cted or unt 1 the stuccat is obvious' - bogging down. He then

moves on, making it clear to the studen. * ther or not his suu-

sequent performs ce has been satisfac: “y. He wil later return
. to the same’stucent with the same sti wlus to che k hiw out again.
(and correct him again if necessary). He knows that only persistent
corres*ion will bring prompt improvement,

!

.
4)  Var® -ty

- - -

“he unskilled dirill-leader doggedly drags through a given segment

of materials, constantly ignoring opportunities for introducing

variety, Hc forgets that langusge teaching calls for imagination
N and spark. . L=

~ o

The skii.ed drill-leader makes the cliass lively and interesting.
He varies his techniques within < given hour, moving from memorizAtion
to drill and controlled conversation,  He introduces visual -aids a‘.
every opportunity, He introddces substitut: n itpgé in a given +4
conversation tovkeep his students challenged. o xéf#/
. . ;%,.\__“/

5)  Control of teaching materials

The unskilled drill-leader usually keeps his eves glued to the
textbopk in order to be able to proceed, Unconsciously he is
teaching reading pronunciation in a spoken drill class, Lf he
; ‘does venture outside of the printed matcrial, he introduces various
y o .
a 7
o 7

! . 7

~J
.
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Arpendix 4 continued

e

structures and vocabulary that have hot yet been leairned.
Communication breaks down and frustration and annovance build
up. students try to incorporate the new items into their
inventory, but since these words are not drilled systematicall",
th-y tend to b_ rorgotten almost immediately.

material he is teaching and what has aiready becn taught.

He uses the textbcok in class only as necessary. As much as
" possible he speaks his language rather than reading it. Thes:
are drill classes in the spoken lapguage, ant' it is essential
that students feel they are indeed wommunicating with cach other
by <peaking, »

The sk.iled drill-leader is thoroughly familiar with the

\

The unskilled drill-leader hmakes “the mistake of thinking that he
can teach students how to speak "a foreign language bv talking

| about it in English., He thinks he can make tHem learn more by .
’ iniroducing listsof additional vocabulary. Even if he uses h:is

6) Use of the foreign langzzge

mgtive language for ¢rilling, whenever he wants to commgnicate
direcvly with his students he resorts to English. There 1s
absolutely no foreign atmpsphere in the classroom, and every
class hour is a mixture of two languages.

H # s

¢ T "
The skilled drill-leader realizes that his studepts are tryfng to
legrn a foreign language with only+linited live exposure to a
native, speaker., There are unlimited oppo:tunities to read about’
foreigh countries and their languages and to listen to tapeg,
‘But only the-dyill hours provide an opportunity for communication
in the iforeign ldnguage, and for correction, afccordingly, he speaks ¢
his language constantly-- not only to drill, but aiso to communicate,”

nd he corrects relentlessly in ordey to improve his studgnts'

performance., M

kY

Now you are ready to watch some filmed drill heirs, and to observe one
session that reflects the kind of skill and motivation and team effort that
4 result in effective foreign language learning. - .

Notes on distribution gf the film

The film 1s available on loan to members of the National Association
of Self-Instructional Programs through the office of the executive secretary
of the assocjation (Professor Peter Boyd-Bowman, Center for (ritical
Languages, State University of New York. Buffalo, N.Y. 14214} for the cost
of insurance and postage only. '

P 78 ¢
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Appendix & continued

. he todm - also available on loan on the same basis Lo members of
o P era orher anterested institutions from the fthhaging:

Will.am Pang, Director
Uritical Languages Program
(hico State (College

Chico, Calif, Q5926

I. M. Manlev, Director
(ritical Language Program
Kent State University
Kent., Ohiro 44242

Kichard Ualetta, Diréctor

Program 1n Critical Languages *
Foreign lLanguage Dept,

(s, W, Post College

Long Island Universityv

Greenvale, N,Y. 11548

voples mas be sicured on videotape from the New York State Education Department,
“.deot. p copies are availeble in the following formats: 1- arnd 2-inch Ampex,
Pr2-ineh f1aTd-1, and U-Matic Cassette, Orders must be accompanied by raw tape

for dubbing: there s also a $37.50 service charge for dubbing for requests

¢ "side wew Youn State (ne charge for institutions in New York State). For
complets ardering procedures and forms, write to:

Bur«s of Mass (ommunications
State ducation Dept.
tducation Building Anno .,
Albanv, N.Y., 12224

SO S S,



Appendix % ‘
National Cour~i of Associations for International Studies

Edioral and Distributiom Qffice Picase address reply to:
Fotugn Arca Materials Center Center for International Programs
11 West 424 Street and Comparative Studies
New York, New Yorx 10039 para

State Education Department
99 Washington Avenue
Albany, New York 12210

December 6, 1971
Conference on Independent Study of Critical

Languages, Cornell University, lthaca, New York,
November 19-20, 1971

A Minutes on the Discussion
' ,/‘ -

The following are the principal conclusions reached in the
Conference on Independeni Study of (ritical Languages held at
Jorne'l University on November 19-20, A list of pe ticipants in
the Conference is given at the end of this minute,

1. 1he academic value of independent cstudy of critical languages
must be legitimized through "standardized'" examining procedures
under the auspcies of some established and widelv recugnized and
. accepted system of external exam:nation such as the New York State
Education Department College Proficiency Examination Program (CLEP). .
Ward Morehouse is to continue discussions with Judith Safranko and
others concerned in CPEP in order io explore the development of
suitable examining procedures for i1ndependent study of critical
languages, perbaps beginning with the languages most widelwv taught
undér the program (Chinese, Japanese, liindi, and Hebrew),

2. ulosely related to the preceding point is the need.for ~efining

and "standardizing' the examining process for languages ught under

the independent study of c-itical languages prugram, probably beginning

again with the languages most widely studied under the program. i

Examinations might well be developed for different levels of achieve-

ment (for example, after completion of five units or ten units or

twenty units of a particular course of language study). This would

enable students to progress at their own individual rate of speed,

sitting for an examination at a purticular level whenever they fell

ready to do so, As the numbers of students and institutions participating

in the orrogiam inrv-ase, mrre us~ will have to be made of taped

. examinations since it will no* he possible for examiners to examine
individually a ver: large nw . of students at a number of different
.apuses.  John Mctoy, Eleanor Jorden, ard TJames Cair at Cornell are
Lo explore next steps in thig connection,
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- 3

3. An 1nterinstitutional association for the independent studv of

foreign languages should be estahlished as a means of encouraging fuither
development of the program, sharing experience among the institutions
now participating in the program  and in general, fa.ilitatineg communica-

tion about this approach to the study of critical languages among those

now engaged in such study, as weil as those who become intergsted in
developing programs of independent study in the future., The Benter for
Critical Languages at Buffaio is the logical secretariat for such an
association. The next steps are for ward Morehouse to dlSCHSb this \
matter with the National Council of Associations for International
Studies Board of Directors, seeking their endorsement of the 1dea, and
then for an "¢ . nizing committee" und 'r *the leadership of 'Edward Neville,
Coordinato. of he Critical Languages program at Canisius College, to be
formed, wi.. invitations to institutions to join the association coming
from the "organizing committee." Some kind of modest instititional )
membership fee should be established (perhaps $50) to defray the costs
of a aewsletter or some other form of communication within the associaticn
and periodic meetings of institutional represeuniatives who would presumablv
be in the ordinary course of things campus.directors of programs of
independent study of critical languages.
4. The importance of more extensive orientation materials was siressed,
Two steps are to be taken in this connection., A film of a "model™ tutoring
session is to be prepared at Cornell I'niversity oy Eleanor Jorden, assuming
t.aat approval which has been rpouested is {orthcoming from the U S. Office
of Fducation for an amendment to the'grant agreement between the U,S, Office
of Education and NCAIS. The manual for directors of independent study of

critical language programs, prepared by Peter Boyd-Bowman dnd issued unde:
NCALS auspices, 'is to be revised., Peter Boyd-Bowman is to send out copies
to all carous codrdinators of critical language programs and examiners,
réquesting comments or revisions, which are to go 1o Professors Gair, McCov,
and Jorden at (ornell. The draft of a revised version t11 then be sent

to Professor Bovd-Bowman, who' will by that time be on sabbatical leave in
Europe, for v rther adjustments and final review prior to being reproduced
under NCAIS ausprces,

5. rxisting language study matevidls need some revisions and adaptation

te make them more suitable for use by students werking independently instead
of in a cont:ntional classroom Cituationn In most cases, this revision and
adaptation can be donv with relativelv limited investment of time and money- -
perhaps support for a summer for a faculty member in the language concerned

or use o“x\ch a faculty member along with those teaching and research A
assist.. concer ned with the langu“ge at a particular university center
for stod of that language  Again, it seems most Ingical to start with -

the lammages most widely studied under tle program of independont study

1




Appuendix 3 continued

of critical languages--particulacly Chinese, Japanese, and Hindi., James
Gair, John McCoy, and I'leanor Jcrden are to draft concrete research
proposals under the Language Pesearch Program of the Division of Foreign
Studies, U',S,. Office of Education, while Ward Morehouse will attempt to
contact the Director of the hanguage Research Program, and Richard
thompson, Director of the Division of Foreign Scudies, and others, all
of whom have taken an active interest in the Program of Independent
Study ef (ritieal Languages. -

b. lxaminers under the Program of Independent Study of (ritical
Languages also perform a ¢ritically important "technical assistancce
function, particus.rly when the program is newly established for
the first time « a college campus. ‘that is to say, by sitting in on
a tutoring session and by talking directly with the stuaents in the
program, at examiner is often able to identify difficulties which need
to be corrected before the program proceeds much further. This wiggests
that the pattern of visitation by a language examiner, especially if
taped c¢xaminations are more widelv used in the future, would change.
During the course of the first semester, the examiner would visit
differcat campuses Lo review the <ratus of the program, pevrhap- if am
students were readv, conducting examinations for them at whatever level
of achievement they had reached. But subseguent cxaminations might then
be conducted through the use of *ape without a further campus visit by
the examiner unless the tapcd examinations revealed some particular
problems at an institution,

I
7. The need for le, ftimizing and "upgradinrg" the role of the campus
coordinator or director of a critical language program was emphasized.
Faculty development opportuniti 's such as the proposed overscas seminar
in India, China, and Japan next summer (being organized as a National
Council project under the leadership of Piofessor George Little of the
Vermont Council of World Affairs anc the University of \ermont) should
contribute toward this end, Institutional affiliation with the proposed
association for the indpendent study of critical languages should also
assist. Lirorts need al<o to be made to communicate with academic
decision makers in undergraduate institutions such as deans and depar tmen”
chairmen,

8. It was agreed, in view of the foregoing, that a broader “informational
effort” about the program should be Undertaken. Ae the first step, Ldward
Neville has agreed to prepare an article about the program why h Ward
Morehouse will undertake to place in an appropiiate higher education

urnal where 1t will hopefully be seen b suck a ademre decision makers
as those to whom reference was made 10 the preceding point. Reprints of
this acticle can also e crrcalated widels , along with the revised manual
a recent annual report on the program, and other materiales in an effort

8.l
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Appendix 5 contied

to give greater visibility to the program. This program should also be
discussed at regional and naticnal meetings conce . ned with higher education,
As one step in that direction, Ward Morehouse is oa the program for the
Annual Meeting of the Association of American Colleges in Washington in
January and will discuss the program 1n his presentation on the current
status of international studies in American undergraduate education,

In order to gather material for this article, as weil as to facilitate

the revision of the manual, Peter Boyd-Bowman and Edward Neville are to
work out a joint communication to campus coordinators of independent
language studsy programs.

o~
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Participants in the Conference

Appendix 5 coutinued

Peter Boyd-Bowm:. Director
Center for Critical Languages
State Lniversity of New York
Buffalo, New York 14214

Professor Edna (offin

Professor of Near Eastern Languages
University of Michigan

Ann arbor, Michigan 48104

Professor T, Milton (owan, Chairman
bivisien of Modern Languages
(ornell Umversity

Ithaca, New York 14850

Professor James Gair
Professor of Hindi
(ornell Uriversity
[thaca, New York 14850

Mrs. Marjorie Horn
Financial Aid.: :

Center for International Programs
and Comparative Studies f
New York State Education Department

99 Washingtoh Avenue
Albany, New York 12210

Professor Eleanor Jorden
Professor of Japanese
{orell University
Ithaca, .lew York 14850

Professor George 1. Little
Department of Political Science
University of Yermont
Burlington, Vermont 05401

(Director, Vermont Council on World Affairs)

Froressor Jeha McCoy
Professor of (hinese
Cornell University
Tthaca, New York 14850

Professor and Mrs. Robert Marshall

Coordinator of Independent Study
of (ritical Languages

Wells (ollege

Aurora, New York 13026

RG

Ward Morchouse, Director

(enter for International Programs
and Comparative Studies

New York State Education Department

99 Washington Avenue .

Albany, New Vork 12210

(President, NCAIS)

Professor Edward Neville .

Coordinator of lndependent stud
of Critical l.anguages

Canisius College

Buffalo, New York 14208

Arthur Osteen, Assistant Director

Center for International Programs
and Comparative Studies

New York State Education Department

99 Washingto Avenue

Albany, New York,K 12210

¥

Professor Kenneth Rasmussen

Coordinator of Independent Study
of Critical Languages

Center for Critical Languages

State . niversity of New York

Buffalo, New York 14214

Jud:th Safranko

College Proficiency Examination Progr
New York State Education D¢partment
99 ®ashington Avenue i

Albany, New York 12210

Professor Giancarlo Traverso

Coordinator of Independent Study
of Critical Languages

State University College

New Paltz, New York 12561

o

John Valentine, Executive Director
(ommission on Non-Traditional Study
888 Seventh Avenue

New York, New York 10019
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CONFERENCE ON THE NATIONAL PROGRAM OF
SELF-INSTRULCTION 1IN CRITICAL LANGUAGES

' é?pousored by the Council for Interculturatl
Studies and Programs (Formerly the National
Council of AssGciations for, International
Studies), and The Center for International
Programs and Comparative Studies, New Yorh
State Educaticon Department

Hosted by the Center for Criiical Languages,
State University of New York at Buffalo

Becember 7-9, 1972 .

The primary objective of this conference is to evaluate the progross
achieved over the past nine vears, to discuss current innovations and to
chart the divection our efforts should take in the future,

Our second objective is to form a Naticnal Association of Self-
Instructional Language Programs (NASILP) to provide the organizational
framework our constituent programs need, now chat outside support has
terminated,

ihe National Program of Self-Iustruction in Critical Languages s been
assisted with financial support provided by the Institute of International
Studies of the U.S, Office of Education to the New York State Board of
Regents c¢n hehalf of the National (ouncil of Associat.ons for Interrational
Studies (now Council_for Intercultural Studies and Programs), The Nat ional
Program has grown outf of a Steiewide program supported by the Carnegre
Corporatior of New York, which alse assisted in Lhe nrocess of expardsion

from a Statewide to a natic nyade program.
X
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Appendix & continued

THURSDAY, DECEMBER 7, 1972

4:30 P.M. Registration - Charles Room (2nd Floor,
Norton Student union) ’
Bar service available in adjacent Tiffin Room,

L
6:00 P.M, Dinner - Norton 240-248 (across from the Charles
Room) fﬂ
1
T:0C PUM. Welcome and Introductions

Kevnote address

Brief remarks by Ward Morehouse (program director),
Peter Boyd-Bowman (program coordinator), Eleanor
. Jorden (Cornell), George Little (Vermont), Lamarr
p Kopp (Penn State), Ed Neville (Canisius), Edna
Coffin (Michigan).

9:30 P.M. Keception - Center for Critical Languages, 7 and
24 Crosby Hall,

FRIDAY, DECEMBER 8, 1972 .
9:00 A.M. sharp Business meeting - Nsrton 233
1G:00 A.M. Proposal for National Association of Self-Instructional

Language Programs (NASILP) - Organization, membership
benefits, secretariat, annual dues, possible affiliation
with ACTFL/Nomination of organizing committee,

Discussion leaders: James Gair (Cornell), George Little
(Vermont), Peter Boyd-Bowman, Ward Morehouse.

’ 10-00 AM, Short coffee break, (At this point the organizing
committee will proceed to Room 232 acrcss the hall to

' » begin drafting its recommendations,)

10:15-10:45 a.M, Introduction of new delegates. Reports by program directors
Discussian,

10:45-11:45 ALM, Visit to SUNYAB's Center for Critical Languages (24
’ Crosbyv Hall), where delegates may examine course
materials in various languages, see the Center's cassette
duplicating system. observe some live tutorial sessions,
and exchange ideas 'nth both tutors and s¢udernts,

ERI

Aruitoxt provided by Eic:




Appendix 6 continued

FRIDAY, DECEMBER 8, 1972

12:00 Noon
1:30-3:00 pP.M,
3:00 p,M,

3:00-5:00 P.M.

6:00 P.M,
7:00 P.M,

8:30-9:30 P.M,

9:30-11:00 P.M,

Luncheon - Norton 233

New Programs - Norton 233

Coffee

Norton 233 - Urganizing committee re! .rns to present
its recommendations for NASILP, memb rship, bv-laws,
slate of officers - discussion,

Regiswrativn of members. Election of ficers.
Cocktails., Bar service available 1+ iffin Room.

Dinner - Norton 240-248

Business, Discussion of evaluation techniques
and honuraria, Plans for program evaluat ion.

Reception - Punch Party - Center for Critical
Languages, 7 and 24 Crosby Hall.

SAITRDAY, DECEMBER 9, 1472

9:15-1G:30 A.M,

10:30-12:00

12:00 Noon

ERIC

Aruitoxt provided by Eic:

llorton Conference Theatre (main floor),

Preview of student-tutor orientation film produced
by Dr. Eleanor Jorden at Cornell, Dr., Jorcen will
introduce the film and answer questions about it.
Noirten 233 - Final business meeting.

Ward Morehouse and Mrs. Marjorie Horn to cnnfirm

the arrangements for program evalue¢tion,

Lunch 1n Ti1ffin Room {next to Norton 233)

B
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3

CONFERENCE ON THE NATIONAL PROGRAM OF
SELF-INSTRUCTION IN CRITICAL LANGUAGES

December 7-9, 1972

Tentative List of Participants

PARTICIPANT lNSTITUTION
Blair, Robert W, Brigham Young University
Coordinator of Linguistics Provo, Utah 84601
Bockman, Robert H. Syracuse University
{ hairman of East Asian Studies Syracuse, New York 13210
Born, Warren . Modern Language Association
Director MLA/ERIC 62 Fiftb Avenue

New York, New York 10011

Boswell, Richard SUNY at Binghamton

Directoy? Critical Language Program Binghamton, New York 13901
Bradivrd, Fresia University of Massachusetts
Dept. of Hispanic Languages Amherst, Massachusetts 01002
Campbell, Myrtis Languages Acquisition Institute
Assistant to Director University of Pittsburgh

Pittsburgh, Pennsylvania 15213

Causey, B. D. Hobart & William Smith College
Professor of Histery Geneva, New York 14456
Chu, Richard Eisenhower College
Coordinator of Critical Languages Seneca Falls, New York 13148
Coffin, Edna Lniversity of Michigan i
Examiner (Asst, Professor of Ann Arbor, Michigan 48104
Modern Hebrew) .,

: 5
Deeter, Allen (. ) Manchester College ok
Assoc, Academic Dean ’ North Manchester, Indiana 46962
Drakec, Mildred M, University of Colorado
Coordinator for Language Frograms Bureau of lndependent Study

970 Aurora
Boulder, Colorado 80302

bwarikesh, D.P.S. Western Michigan University

Cricical Language Sup_vvisor fCept., of Linguistics
Falamazoo, Michigan 49001

88
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PARILUIPAN

Ehrman, Edith
Foreign Area Materials Center Manager

Falb, Lewis W.
Director, Critical Languages

Fisher, Paul
Director, Over_-as Studies

Ford, Alan J,
Professor, Adjoint Linguistics

Fugate, J. K,
Chairman, Dept. of German
Diector of Neglected Languages Program

Goldsworthy, T. R.
Director, Laboratories for
Recorded Instruction

Gair, James V¥, -
Director South Asian Program

Gearhart, E. F.
Chairman, Depr. of Tureign Languages

Gould, Stephen
Foreign Language Dept,
Experimental College

2

Heuberger, Edith
Director, CLP

Hoar, Leo J,

Director (ritical Languages
Hock, Hans H, ’
Language Coordinrator

Dept. of Linguistics

Horn, Marjorie N

-

"Center for International Programs

and Comparative St lies
State Education Dept,
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Fosilitaron

60 East 42d Street
New York, *ew York 10017

Vassar (ollege

Poughkeepsie, “ew “ork 12601

Davidson College
Davidson, North (arolina 28036

] ’
Universite de Montreal
Case Postale 6128
Montr&al 3, Ouebec, Canada

Kalamazoo College
Department of German
Kalamazvo, Michigan 49001

University of Wisconsin
Madisor, Wisconsin 53706

Cornell University
Ithaca, New York 14850

Grand Valley State College
Atlendale, Michigan 4940

State University College
at Oneonta
Oneonta, New York 13820

Kirkland College
Clinton, New York 13323

Fordhan dniversity
New York, "ew York 10458

niversity of Illinois at
Urbana - Champaign
Urbana, 1llinois 61801

99 Washingt ;n Avenue

Room 7300
Albany, liew York 12210
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PARTICIPANT

Jorden, Eleanor H,
Chairman, Dept, of Linguistics

Kachru, Braj B.
Head
Dept. of Lingu:stics

Kirby, John
Chairman, Asian Studies

Kopp, WilaMarr
Director, Critical Languages Program

Koo, Jang
Chairman Asian Studies

Lenfest, Donald
Professor/Director of
Special Language Program

Little, George T,
Professor and Director, CISP

Loessel, Sarah
Associate
Foreign Language Dept,

Mainous, Bruce H, - .

Director, Unit for Foreign Languages
Study and Research

Head, Dept. of French

Manley, J., M, -

Director, Critical Language Program

Marshall, Patricia Sr.
Director, TESL

McCoy, John )
Associate Professor of Linguiscics

Mickei, Stanley L,

Yrof+,sor, Chinese Language & Literature
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INSTITUTION

Cornell University
Ithaca, Nev York 14850

University of illinois at
Urbana-Champaign
Urbana, 1117 no1s 61801

University of Northern lowa
Cedar Falls, Iowa 50613

Pennsylvania State University
University Park, Pennsylvan'a 16802

University of Alaska
College, Alaska 99701

Ohio Wesleyan University
Delaware, Ohio 43015

- University of Vermont

Burlington, Vermont 05401

Experiment in-Internatienal Living
School for International Training
Brattleboro, \'ermont 05301

University of Illinois at

Urbana-Champaign
Urbana, Illinois 61801

Kent State University
Kent, Ohio 44240

Donnelly College
Kansas City, Kansas 66102

Cornell "University
Ithaca, New York 1$850

Wittenberg University
Springfield, Ohioc 45501

T
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PARTICIPANT

Mille:, John C, )
Professor of Romance Languages

More, Vishwanath
Director
Internatiocnal Programs

Morehonuse, Ward

(hairman, NASILP

Murphy, Eugene
Assistant Professor of
Modern Languages

Mvers, Keith

Associate Professor of French
Neville, Edwin

Director, Critical Languages

Nicholson, Clara

Coordinator, International Studies

Nowiand, Barbara
Director, Language Laboratory/
Self-Instructional Coordinatot

Norris, William
Asst, Professor of Linguistics

0'Nan, Martha
Chairman, Foreign Languages
and Literatures

Orwen, Clifford P,
Chairman, Foreign Languages

Pang, William
?rofessor

Peter, Mari -
Professor

pianc, Frank A.
Conrdinator, Critical Lainguages

Appendix 6 continued

INSTITUTION

Stockton State College
Pomona, New Jersey 08240

Johnston College
University of Redlands
Redlands, Califorria 92373

State Education Department
99 Washingtor Avenue, Rm. 1900
Albany, New York 12210

Hobart & William Smith College

Geneva, New York 14456

University of Illinois at
Urbana-Champaign
Urbara, 11linois 6180!

Canisius College
Buffalo, New York 14208

Utice College
Utica, New York 13502

Colby College

Waterville, Maine 04901
University of Pittsburgh
Pittsburgh, Vennsylvania 15213
State Universily College
Brorkport, Mew York 14420
State University College

Genveeo, Hew York 14454

Chico State University
Chico, California 95926

Geness «  ommunity College
Batavia, New York 14120

Flmira College
Klmira, Hew vork 14901

"
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PARTICIPANT

Speaks, Robert
Director, Asian Studies

Spoerry, Philliip
Professor

Steere, Harry H.
Director,Critical Languages Program

Stretch, 1ina
Professor of Spanish and
Latin American Studies

Sweeney, Leo
Director of Admissions and Registrar

Traversa, Vicenzo
Professor

Vardaman, Hazel 5
Dean, Liberal Arts and Stiences

Wagner, Louis A,
Coordinator, Critical Language Program

Watkins, J. M.
Director, Foreign Studies

Webster, Truman
Professor of German and Russian

Weston, Bruce
Director of Slavic and East European
Studies

Zamora, Juan
Professor of Hispanic Languages
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INSTITITION

Graceland Coliege
Lamoni, lowa 50140

Utah State Universitv
Logan, Utan 84321

Bates College
Lewiston, Maine 04240

Governors State University
Park Forest South, 1llinso.s 60466
University of Missouri

Kansas City, Missouri 64110

California State College
California, Penasvivania 15419

University of Illinois at Chicago
Chicago, Illinois 60680

Allegheny College
Meadville, Pennsylvania 16335

Hampshire College
Amherst, Massachusetts 0OL002

University of Vermont
Burlington, Vermont 05401

California State College
California, Pennsvlvania 15419

University of Massachusetts
Amherst, Massachusetts Q1002
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. B - Appendix & continued -
. , - , M N |
“ 4 ’ r.

o

NATIONAL 'ASSOCIATICN FOR

\¥ SELF-INSTRUCTIONAT LANGUAGE PROGRAMS
“CONSTLTUTION .
’ 1. Namejlé’urpose and Mémbe:ship , .
l. NAME: The organization shall be known .as the National
Assaciation for Self-Instructional Language, Programs (NASILP).
. 2. PURPOSE: The object of the Association shaii be to encourage
fnstitutiors to pa~ticipate in enriching apd. expanding their language
offerings through s:l1f-instructional programs, and to further the
common interests of the participants in. such a program.
. ' }
To this end the Association will:
. A. provide a secretariat or resource center for materials
’ and consultationg; -
B. stimulate regular coaunications through bulletins
and conferences; X !
i ' . i . A
C.,establish a clearinghouse for the examination and
evaiuation process;
~ -3
. D. “promote the deéelopment of innovative materials and
" techniques for self-instruction in language's.
e 3. ;MEMBER§:¢ Tﬁe'aembers of the Association shall be such institutions _
or individuals as may be admitted to membership in the manner provided for
N in Section l.5 hereof, : b
4. CLASS OF MEMBERSHIP: . TQ; Association recognizes the follawing classes
* of memberéhip in the Assoc.ation, -
o ) ¢
A. Eligible for Regular Membership are:
. » o
Institufions (universities, colleges and high schools) N

which are involved in theebffering of language instruction
through self-instructional programs. Each member institution
that has paid {ts annual dues for the.year shall be officially
represented for purposes of commurntications, elections and

all other association busines. by a single individual,
normally the one having prime responsibility for a self-
instructio .al language program on the institution's campus.,
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Appendix 8 contiﬁued

B. Eligible for Affiliate or Honorary Membership are:
individuals connected with advisory and consuitative groups
such as’ ACTFL (American ‘Council for the Teaching of Foreign
Languages), CISP (Council for Intercultural Studies and :

. rograms), NAFSA (National Association for Foreign Students'
Affairs), CAL (Center for Applied Linguistics), FSI (Foreign .
Service Institate), USOE (United States Office of Education),
language and ares centers, etc,, who are professionally

concerned with language teaching or with self-instructional
 language prcgrams, “ -

C. Membership benefits, Member institutians in good standiag
are eligible to rfeceive the following benefits: .

1) An annual or semi-annual news bulletin to keep each
member informed of self-instructional enrgllments
nationwide, new language offerings, new course materidls,
successful teaching and administrative innovscions,and
the like. '

2) Free advice from the Executive Secretary regarding new
course materials, tapes, avallabie examiners, etc,

\ 3) For.many languages, a duplicate set of tapes avallable at
Cost to a member institution planning to offer, that °
language for the first time.

4} The loan each term, for the cost of postage and insurance
on.v, of a specially produced orientation film entitled
"Do's and Don'ts of Driiling."

5) Annual conferences (both regional and national) for ‘
,directors and examiners to meet with each other and share
the benefits of their varied experiences,
=

It is further'eibected that this will not only attract the interest of many
new institutions not yet acquainted with self-instruct{on as an effective way
to offer the less commonly taught languages, but will also strengthen such
requests for outside support as the elected officers of the Association may
submit to foundations or funding agencies from time to time,

5. ADMISSIONS: Applicanﬁs'satisfying the conditions set out in Section 1.4
hereof may be admitted to membership incthe Association in the appropriate
class of membership, by action of the Executive Board or.- in such a manner as
they may direct. Admission to institutional membership depends upon payment
of- annual dues, 7The amount and manner of payment of the same shall be deter-
mined by the Executive Board, but has.been set initially at $100 per annum.

\
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- . , Appendix 8 (ontinued

-

-§. VOLUNTARY WITHDRAWAL: Any member may withdraw from the Association
d\ a date specified by written notice given to the Secretariat.of the
Association. ~Upon the date so specified such member shall cease to be
a memdber of the Association and all his rights and obligations in respect:-
to the Associatioa shall terminate (except for those'accrued prior to
date specified). '

.7. .TERMINATION OF MEMBERSHIZ OR SUSPENSION: Membership in the Association
may be terminated or suspenied for aon-payment of dues, or for activities
such as the Bxecutive Board may deem contrary to the best iaterests of-
the Associativa, by resolution of the Executive Board.

-

Tl. Meeting of Members

y v

1. ANNUAJL, MEETING: The annual meetiné of the members of the Association
or the transaction of business as may properly come before such meeting
st .11 be held at 'guch time and place as may be decided by the Executive
Board. T- ’

3

2, SPECTAL MEETINGS: Special meetings may be called at any time by oider
of the Executive Board of the Association,

3, PLACE AND TIME OF MEETINGS: The.time and place for each meeting of the
members of the Association shall be specified in a communication sent to
Y11 members, at least 60 days before the meeting.,
[~ o . .
4, ORGANIZATION: Thz President or any other member of the Executive
Board shall be chosen to act as chairman at any given meeting.

A
5. VOTING: At each meeting of the members of the Associatidn, each regular
member preseat shall be entitled te cast one vote on any and all matters
before the meeting. All matters shall be decided by the affirmative vote
of a 2/3 majority of the regular members of the Association present at such
meeting and entftled to vote at the meeling. o .

-
.

I1I.” The Executive Board

1. DUTIES AND RESPONSIBILITIES: ‘Ihe property and affairs of the Association ¢
'shall be managel W an Executive Board, the members of which are elected bLy .
the general membership, and serve wlthout compensation.

2, NUMBER OF MEMBERS:
- “

A. Elected Members. The Board will consist of nine elected members
(three of whbm are Officers of the Organization),

B. Appointed Member. 7The Executive Secretary, who is appointed
by the Board, will serve as ex officio hember,

99




Appendix 8 coitinaed

3. * TERM OF OFFICE: Initially, members of the Executive Board in office X
shall be divided into two groups. ihe members of the first group serving .-
for a two year term, those of the second group for only one year. Beginming
with the second year, all vacancies will be filled for a two year téine?r

Auny unexpected vacancy on the Executive Board may be filled by the members

of the Association at” the next annual meeting. Terms of office will begin

effective September 1 of the year following the election of the Board members.
~t - ‘ N

4. MANNER OF ELEC1ION: ‘lhere shall be a Nominating (ommittee consisting

of the President and four members elected by the membership at the ainual
meetiag from among those preseat, 4

The Nom:inating Committee shall nominate al least twe persons for each
vacaacy occurring oan the Executive Board, aad balloting will be copducted
by mail, and shall provide the opportunity for write-in ballots.

IVv. Officers

1. NUMBER: lhe Executive Board shall elect-a President, a Vice Presideat,
and a Treasurer for a term of two years to be chosen from among former
members of the Executive Board. The Evecutive Board shall appoint annually
an Executive Secretary to serve as ex officio member of the Board.

2. THE PRESIDENT shall preside at all meetings of the members of the .
Associatio and Executive Board and may call- any such meeting other than
the annual meeting of the members., The President shall appoint Confereace
Program Chairmen to organize programs for the meeting of the Association,
The President shall have general supervision over the affairs of the

Association, subject to control of' the Executive Boatd.

} A
3. 1HE VICE PRESIDENT shali fulfill all duties of th% President in the
event that the President is unable;to discharge his/her duties and auto-
matically succeeds him/her as President when the latter's te;g/expirqs.,
4, THE TREASURER shall have the cAre of all the funds'of the Association,
receive and give receipts for moneys due to the Association, have charge of
the disbursement of the funds of the Association, and keep records of all
moneys received and paid on accouat' of the Association,

5. THE EXECUTIVE SECREIARY: The unpaid Executive Secretary appointed by =
the Executive Board (and an ex offirio member of it) shall be responsible
for the day-to-day operation of the'secretariat (see V) and for implementing
the policies of the Bcard to the best of his abilities, .Supported by funds
specifically allotted to him for that purpose (and for which he will render
an annual accounting), he will seek to collect, edit and periodically
disseminate in news builetins information relating to the Association, to
maintain an up-to-date library of master tapes and other instructional
materiafs, to accede to requests from memper institutions for advice or
assistance in improving or expanding the self-instri@tional language program
o) their campus, and to assist in organizing such conferences and meetings
as the Board shall from time to time decide upon., He will also carry on
correspondence on the Association's behalf and pPromote and publicize NASILP
in“every way he can, . .
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Aruitoxt provided by Eic:

\ . _Headquartors of tLhe Association

)

The headquarters «of the Association, to be known as the Secretariat, shall
be on the campus designated by the Executive Board, usually that of the
v/

Executive Secretary,

VI. Fiscal Vear

VLI, Ratificatiqg

.The fiscal year of the Association shall be the
"December 31 inclusive,

Appendix 8 conti.iued

periqg of January 1 to

“his constitution will become effective upon ratification by all the

members of the Executive Board and-is subject to amendment at the first

arnual meeting,

-

5/1/73
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