INTRODUCTION

Three-types of educational systefns are found within the
N::vajo Reservation: (1) state-supported publi(_: schools, (2) Bureau
of Indian Affairs Boarding and Day Schools, and (3) private schools.
Approximately 50,009 students atternd school daily, with some 25,000
enrolled in public schools; 20,850 attending Bureau of Ind\i;n Affairs
schools, and the rem‘.‘ai‘ning 4,000 or so registered at private schools.

-Few special educati'on services are ;vailable to students,
Oﬁly fifty-two spe;:ial class units are provided in Bureau of Indian
Affairs schools. Public schools offer no organized épécial service;
while several private schools provide some services to handicapped
children.} Tht;xje.\fore, it was and is readily apparent that a signifi-
cant number of handicapped children receive no"special educational .

services. Prior to the efforts of the Navajo Education Resource

Center, no regional plan for full services to handicapped ch_ildrer‘\i‘
14

had been developed.
To initiate movement in service provision for handicapped
Indtar‘children, it was necessary to identify these/g’hild_ren, define"'
an educational value system, assess all available ‘;\,esources as wnll
as needs, design and implement adequate models to\deliver the
required ‘services, and train personnel to staff the posiéions.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved.
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PREFACE

This final rEpOrt, submitted by the Navajo Education

~—

ResourceICenter to the Bureau of Indian Affairs, the Southwest

s

Regional Resdurce Center, and the Bureau of Education for the
Handicapped, contdins comprehensive information covering the
1973-1974 activities. Its primary function is to explain the various

objectives of the Center and to show how they were implemented.
4
Some purts of this report may also be used as a reference manual

by those administrators, principals, teachers, and related pro-

fessionals who wish to organize, or to supplement, their resource
’ A

* A

room programs.

31 August 1974 P. Roland Caster.

New Mexico State University Director

Las Cruceg, New Mexico Navajo Education Resource Center
¢
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/ ABSTRACT

The purpose of this project was to develop an Indian Reéourcg_
Service Office which would function aS,; support service,system for
handicapped children's programs ‘o'n‘:t;he Navajo Reservation. This
Resource Service Office was to becor‘ne a model of support services
to be replicated on other reservations.
. The first year's program covéred (1) conducting a prelimi-

) - .
nary identification study, (2) developing diagnostic/prescriptive
classroom services, (3) coordinating proposed IMC activities with
diagnostic efforts, (4) designing a prccedure for diagnosis of Indian
chil&ren, and (5) developing a plan for subsequent stages of
development.

Activities for the first year,were conducted at the manage-’
ment level and were directed toward the planning ard development
of direct service programs for handicapped children. The acc0m;;any-

+

ing document details how these programs were accomplished.
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INTRODUCTION

Three types of educational systefns are found within the

N::vajo Reservation: (1} state-supported publig schools, (2) Bureau
of Indian Affairs Boarding and Day Schools, and (3) private schools.
Approximately 50,000 students attend school daily, with some 25,000 K
enrolled in public schools;, 20,850 attending Bureau of Ind‘i;n Affairs
schoqls, and the remi‘ai‘ning 4,000 or so registered at private schools.

- Few special educati'on services are ;vailable to students,
Oﬁly fifty-two spe;ial class units are provideci in Bureau of Indian
Affairs schools. Public schools offer no organized épécial service;
while several private schools provide some services to handicapped
children.* Th(;I:e.fOre, it was and is readily ap;;arent that a signifi- .
cant number of handicapped children receive no-'special educational -

services. Prior to the efforts of the Navajo Education Resource

Center, no regional-plan for full services to handicapped children\;‘
4

£~

had been developed.
To initiate movement in service provision for handicapped
Indiar‘children. it was necessary to identify these/p’hild‘ren, define¥
an educational value system, assess all available ;\esources as wrlt
as needs, design and implement adequate models to\deliver the
required 'services, and train personnel to staff the posiiionS.

A Regional Resource Service System Office was decided

upon as the vehicle whereby some of these needs could be resolved,

-
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A contract was entered into between the Bureau of Indi'an‘ Affai;; and
the Sou'thwést Regional Resource Center under which the Bureau of
Indian Affa‘ivrs Qirected the activities of the Indian Resource Office
while the Southwest Regional Resource Center acted as fiscal agent
for the $50,125 grant. : -
Navajo Agency School Superintendents selacted as the site
of the Indian Resource Office the ‘geographical center of the Reserva-

tion, Many Farms, Arizona.
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CHA?TER I
OBJECTIVE 1I:
PRELIMINARY SURVEY;TO IDENTIFY
HANDICAPPED CHILDREN

I. INTRODUCTION

Statement of the problem. This objective addresses itself to

] o
the question; '"How many handicapped Indiav children are there?" or

"Is the incidence of handicapped Indian children the same as'the
national figure?"

Indian educators conten& that the i;cidence 1ate of handicapped
Indian children probably i; greater tha.-that of the rest of the
nation. They base their beliefs on thc fact that Indian children
average from 3-5 years below the expected achievement level for their
chronological age.

No statistical studies have been conducted to determin% the
nurbers of handicapped Indian children, the areas of their handicaps,

or the educational services needed.

Navajo Education Resource Center
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Original intent 21 objective and problems encountered. Under

this objective, the priginal intent was to develop a preliminary g
estimate ;f the numbers of handicapped children and their Spec;fic
handicaps.

A preliminary estimate would aepend on the ability to. speci-
fically classify handicapped categories so that lay educato;s could

‘ L
assist in a tally.

However, the manner of describing low achievement and educational
behaviors common to the handicapped would cause the inclusioﬁ of half of
the students and would not provide useaple data.

In order to pfoduce statistically accurate data upon which
educational programs could be planned and funding secured, it appeared
necessary to cgnduct a controlled identification study.

For this identification study, an evaluation approachrhad to be
c¢zveloped and refined, funds secured, and‘éeople Frained.

Need for one year expansion. The first year, 1973-1974, was
spent in developiﬁg an identification system‘(Pluraliqtic Assessment),

E
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~a

securing inter-agency commitments, seeking funding, and training
-

- .

personnel. 1In order for this objective to be productive and result in

+

&

meaningful data, one more year is necessary with special funding and
with inter-agency participation.

These factors were presented in the December 4th and Sth Advisory
Committee Meeting and the interpretation of Objective Number One was

' L

approved for expansion as described above.

Results. The.funding for a comprehensive study was sought through
a Title VI proposal cooperatively planned with the Tribal Education
Offices. 1t has now been approved. Inter-agency particiration has been
generated. An identification procedure was field tested (See Arizona

f i

Prevalence Study) and evaluation teams were trained (See Training

Activities).

Navajo, Education Resc .rce Center
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II. THE ARIZONA STATE PREVALENCE STUDY

The Arizona Department of Education is moving toward coméliance
with a state law that requ{res Special Education offerings.in every

school by 197¢b.

Incidence sample study. 1In order to finance this service, the

-~

+
i

State Department of Special Education conducted a state wide incidence

4

sample study. The BIA Resource Center coordinated the sample study for
the Navajo Reservation. (See position paper entitled "AN EXPERIMENTAL '

OR MODEL APPROACH TO IMPLEMENTATION OF A PREVALENCE STUDY WITHIN THE

STRUCTURE OF EDUCATIONAL SERVICES FOR AN INDIAN RESERVATION" -- Appendix A.)

Research design used. The Prevalence Study was built around Dr.

Jane Mercer's research design to collect the data. Her design called for

the administration of a '74 WISC-R, Motor Dexterity Inventory, Metropolitan

'

'70 Achievement Test, Templin-Darley Speech Tnventory, Adaptive Behavior

Rating Scale and a Health History Inventory. This design was chosen

because it was the only assessment battery encompassing several important

Navajo Education Regource Center




compenentst (1) the '74 revised edition of the WISC; (2) the Adaptive

»

Behavior Rating Scale; (3) a socia-modality index; and (4) the research

v

capacity of Dr. Mercer's staff.

K]

The reservation sample. The reservation sample called foxr a sample

of 60 students from both BIA and Public schools in five different reser=

vation areas. Total data'was‘collected on forty-four children.

-

Unique problems encountered. The data collection activities

presented unique problems which must be avoided in the future in order

*

to insure more comprehensive data collecting activities., First, the
timing ;f the study placed the testing activities during the lambing
season and the closing of school. Second, Navajo Home Interviewers
were not able to follcw through on their assignments. Third, lack of
in-school communications in Public S?hools crea;ed scheduling problems.
And finally, because of pressing job requirements, the volunteer

psychometrists often had to delay testing activities which resulted

in some incomplete testing.

Navajo Education Resource Center




Suitability of testing instruments. The battery of instruments

listed in the research design for data collection were deemed by the

Navajo Education Resource Center Director to be an appropriate approach

for student diagnosis and identification. Thus, the testing study was

a suitable activity in field testing and decign.

Test administrators. A team of_trained examiners administered
the various components of the battery. The team included a psychometrist,
a Navajo Home Interviewer, andgilanguagg therapi;t. These team members
had attended training sessions where they were instructed in the use of
test instruments by consultants from the University of Arizona and
Dr. Jane Mercer's project.

The Navajo Home Interviewers began the evaluation activities with
signed parental permission and administration of the Adaptive Behavior

-

Rating Scale. These Navajo Home Interviewers were employees of other
&

\

service agency organizations; their time and services were donated by

their employers.

Navajo Education Resource Center
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A Speech Therapist administered the Templin-Darley Iangﬁage

inventory. , -

* [

The WISC, Metropolitan Achievement, and Mutor Desterity Tests

were administered by psychometrists.

Conclusions of testing experience. This tesring experience

2

evidences several conclusionsg:
1. There have been significant improvements in the

'74 WISC-R. The move should be to adopt the revised form available

in the summer of '74.

2. A Motor Dexterity Inventory should be included in the

diagnostic battery. As of,this writing, the instrumenc used in the
research design has not been standardized. There are other standardized
instruments on the market which are as comprehensive. The Dexterity
Test included the Bender-Gestalt, an important test of the total
battery.

3. The Metro '70 was used in part ~- the {reading and arithmetic
sections. The diagnosticians felt that this instrurent was most

Navajo Education Resource Center
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inappropriate as a part of a battery of tests. A shorter instrument

designed for individual administration would have been more appropriate.

4. The Templin-Darlevy Articulation Test was adequate but no

more so than one of any other ten on the market. A language inventory
should be included in any battery where children of bilingual
backgrounds are being evaluated.

5. The Adaptive Behavior Rating Scale used ir the study“was

developed by Dr. Jane Mercer's staff and field tested in Riverside,
California using Black, Mexican-American, and Anglo students. Such a
scale is a very important component of a diagnostic battery.

In its present form, Dr. Mercer's ABR scale-is not appropriate
for Indian families. Some adaptation and field testing should be

done befove it is used. Many specific questions need to be re-written
N

in view of the life-style of the Indian in crder to acquire the desired

information. As an example, some of the changes would involve those

questions dealing with pregnancy because Indian women are hesitant to

©

talk of such things. Other changes would be in the questions

Navajo Education Resource Center
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about early childhood diseases and accidents -~ the reason being that Indian

parents are often vague in recalling specific details about time, place,

1}
3

and incident.

6. 2 Health Histéry Inventory is appropriate as a component:
of the diagnostic battery. At the present time, the Public Health

Services offices can provide “his -~omprehensive health history which

i

should become a part of the confidential material compiled for every

i

Special child.

s
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CHAPTER II

OBJECTIVE II -~ A REGION-WIDE

PROCEDURE FOR DIAGNOSIS AND

v

IDENTIFICATION OF HANDICAPPED CHILDREN
.4 .

-
I. EVALUATION COMPONENT

«

Statement of the problem. One of the original five objectivg%
of the Bureau of Indian Affairs Resource Center was to design and

implement a region-wide procedure for diagnosis and identification.

\,

of handicapped children. This objective required the constrpctibn

"

¥ - '

of a definitive approach which’diagnosticians could use in child
T ‘ 2 '

assessment. The approach would have to satisfy the Bureau of Indian

A

Affairs at both local and nationalqlevels; it would also have to tap .. -

ﬂsg‘}‘

every, or almost every, skill of the child -- psychological;

sensory, etce.

Navajo Education Resource Center
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- ’ II. BACKGROUND

-
FER)
i

I

— Previous practiggﬁ. In past years, on the Navajo Reservation,

~ N

students who were candidates for classes for the handicapped were

. - . ®
T N

. referred 'on the basis of their classroom teachers,“and/or

’

, attministrator

'seleqeion. The administrator could be a priﬁcipal, or a teacher

supervisor who functioned as a school principal.

t

., Few schools employed a psychometrist. This left much of the
\ ’ . . .
Y .
evaluation and'diaénosis to be done through contracts between school

&

"agencies, private firms, college personﬂel, and federalf& funded

L)

projects. ,Instruments typically administé}ed were the WISC, the Wide

% ! ‘ ¥

1]
o

Range Achievement Test, and gither the Beery or the Bender. - A subse-

-

quent report was compiled wherein recommendation for student placement

was stated.

i

‘ Rarely was:this report acted upen. Teachers sometimes knew
’ . d\
kY
¢ 7
N 4
. ¢ -
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o

neither where it was nor that it even existed. Most administrators,
principals, and teachers did not realize that such reports could be used
for educational programming. Consequéntly, the test information was

filed for reference material or‘for justifisation of Special Education
5

placement. Whis practice illustrates the need for future staff

‘training and for plans concerning educational programminge.
! -

Evaluation and diagnosis by contract is unsatisfactory. For

S

numerous reasons, evaluation and diagnosis by contract.is not a recommended
approach. First, this method requires that all children be evaluated -

at the same time during the school year, which is inconvenient with
school scheduling. Second, since large numbers of chi}dreg are
§

evaluated, the diagnosticians are unable to be as thiorough as when th;y
have fewer nuﬁbers of children to e?aluate. Third, even though'
reports are made sn each child, the tester takes the face sheet with
hime Thus, ccmglete test score infcrm;tion is not included in the

repert vhich eliminates item analysis, or éompari,on of scores. Finally,

Y

this procedure does not provide an opportunity for the teacher to

' o

confer with the diagnostician. E ' ' ‘ ;

Navajo Education Resource Center
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13
As a result of the unsatisfactory procedure of evaluation and
AN
diagnosis by contraet, one of the goals of the 1973-1974 préject
v 3
involved the diagnostic training of personnel at each particular .
school., L ) _ N

~

Prior standards for selection of handicapped Indian students

are deficient. The prior standards for the selection of handicapped

i -

re

‘children are not comprehensive in nature and allow some haﬁhicapped

o~ e

children Eﬁ'go unidentified. Some children are‘thus‘tested and placed
)

in self-contained situations when their actualnnee&s are for limitqdfor
short:term services. ' .

On the réservat&on, the practice‘of placement in Special Glaé%e;
varies-from school to school. A cgild pléced in a'Spe;ial Class 1in

4 d \

one school may not be.considered for placement in anoéhgr‘given school.

£

This method indicates the need for an ofHerly manner in which to

select children for Special Services and Special Class placement.

‘. . /

Placement on basis of test scores is not desirable. The practice

/

of placement of labeling children on the basis of tegt scores is,

: ,X; , N t
t '

Navajo Education Resource Center
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most certainly, an undesirable procedure. The Bureau of Indian Affairs

has currently developed a system of classification of handicapped -

-

7

children. (See Appendix BJM This system provides for four categories

of handicapping conditions: (1) intlellectual, (2) behavioral,

S

(3) physical, and (4) sensoxy. To each éf these classifications,

one of four poseible categerigs may be applied: mild, moderate, severe
, ‘ L

or profound.

\

Even on the basis of this classification. scheme, discriminating

between types of handicaps and their educational needs as they pertain

& e

to Special Class placement is going to be difficﬁlt, and perhaps, even

judgmental.

The need for precise method for total treatment of handicapped

Indian child. The conclusion of this discussion is that more precision

must be developed in fi;ding the handicapped child, developing educational
k!
-7 ~

services, and the actual delivery of those services. Precise development

-

preseﬂtiy appears to be an on-going process. Such an attempt will

‘.g

\ Navajo Education Rescurce Center
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require the development of a support syscem which will monitor the

selection and placement of Students for Special placement.

Additional results of past procedures. As earlier stated, one

-_\“

effect of past procedures is that many handicapped Indian students

are not identified. Furthermore, a number of schools initiate no

<

Special Classes, and therefore, no evaluation 1s done. Special

services exist at some schools, at others they do not. 1In addi?ion,
- \

teacher refeﬁféls usually tend to include only certain stereotyped

{

learning problems, such as behavior problems and severe retardation.

-

Teachers tend to exclude visual percepticn and auditory perceptual

problems, mild neurological disabilities and hypo-activity.

Navajo Lducation Resource Center
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TIT. FACTORS SURROUNDING

PROCEDURE FOR IDENTIFICATION

\

AN
Statement of the probleme A number of unique factors surroundeé

the Navajo Education Resource Center's selection of a procedure for
identification and diagnosis'of Navajo students. They concerned the
language factor, the cultural factor, and the cultural differences

between the psychometrist and the respondent.

The language factur. The languwage factor requires SpeciaT

? 1

consideration. Some studen:s come to school never having spoken

English; some are bilingual and can communicate in both Navajo and in

English, and a few are dominantly English speaking. As of this time,

N

LY
no evaluaticn instruments are published in ghe Navajo language.

Special services on the reservation is a recent educational effort.
E

» *
¥

r

Interest and concern for diagnostic and evaluative activities is now

being recognized and possibly tests in the Navajo language will be

L

’
-y

Nava,;¢ Education Resource Center
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—

available in the future. Interest and leadership in this activity
should -be a responsibility of this organization, the Navajc Education

Rescurce Center, and of the Bureau of Indian Affairs.

Cultural differences within the reservation. The Indian culture

r

differs greatly from other ethnic groups.' Value systems, attitudes,

)

and behavioral patterns vary from groups used in norming evaluation

/

instruments. Within the reservation, we find significant varfation.

\

Families living near metropolitan areas bordering the reservation have

e
W
4

enriching experiences not shared by those who 1live out in the hogans

“ of remote areas, which lack modern conveniences.

' Lifé near metropolitan areas. Those people ‘who live near communities

are considered to be on the paved road. Tﬁese,people have opportunities
. p. .
to participate in community activities. Each community has a community \
2 . v

’ 1 3
center where the latest movies are shown, school -ecreational activities

. ¢
vt
are conducted, tribal councils are h%}d-and other family and parent

A
o’ Y

a?tivities are conducted. They also have the advantage of electricity,
3 i :

which makes television possible‘iﬁ‘some of their homes. Some of these

¥

3

homes have running water and some have indoor baths.
- 4 Al L. .

Q « fy

ERIC . |
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Life in rural areas. Rural areas would be where there are no

paved roads, ?o electricity, and no water. These people get to town
infrequently, are unawarefof what is going on in the world, and are
exposed to no enriching activities. During bad weather, these people
are completely isolated and, for.long periods of time, have no contact

with other people.

Additional factors. Other conditions which affect the evaluation
Moy

process are the cultural background of the Anglo psychometrist versus
that of tke Indian student, the potential training of the Navajo
psychometrist, and the lack of evaluative instruments written in the

Navajo language.

Cultural differences between the psychometrist and the respondent.

i ~

~

Because the Eypical Indian child is not taught to respond to his
elders in an outward manner, thé Anglo psychometrist must spend a
significant amount of time developing rapport before eliciting
qualitative VGrbil responses. Two or three sessions are sometimes

required before the child develops trust. The Indian child's manner of

Navajo Education Resource Center
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responding is not to be criticized. He merely responds in his own
way == in the manner of his given heritage and customs. Certainly,
however, a Navajo psychometrist could develop rapport much more

rapidly - and, in time, a cadre of trained evaluatcrs could be developed.

Iraining of Navajo psychometrists. Training of Navajo

-

psychometrists would solve soge of the evaluation problems but special
. consideration would have to be given to the training process so that the

—

results be standardized. .

Navajo language version of evaluative instruments. Tt is most

important that serious effort now begin to produce a Navajo language
version of the most suitable evaluative instruments. Such instruments

would include the Home Interview Scale, the Adaptive Behavior Rating

Scale, the Early Childhood Identification Scale, and the Diagnostic

Battery. The Diagnostic Battery contains the psycho~educational, the

motor-dexterity, the achievement scale, and the sensory-perception

inventory.

Navajo Education Resource Center
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IV. TIDENTIFICATION PROCESS

Activities surxoundigg,seiection of identificarion prccess.

(4

The activities surroundirg the selection of an identification process

+ -

took the form of three processes: Direct Field Testing, Participation
#

_in the Arizona State Prevalence Study, and Process Training Sessions.

Initial field testing. Direct field testing was first conducted

at the Teec Nos Pos Boarding School. Fourteen students who were suspected
S

handicapped children, were evaluated by a battery of instruments.

Instruments used were: (1) the performance of the WISC,

<

(2) the Draw-A-Person, (3) the Bender-Gestalt, (4) the Peabody Picture

Vocabulary Test, and (5) parts of the Harris Test of Lateral Dominance.

Previous testing policy. The policy of testing on the Navajo

Reservation presently excludes the Verbal portion of the WISC, since

I

Indian children have a difficult time, both in understanding and in
expressing themselves in English. This policy {s not always practiced

Navajo Education Resource Center
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»

by the contract agencies because there 1s no coordinated monitoring

agency to enforce the policy.

Need to monitor diagnostic and placement procedure. The above

policy again points out the definite need for monitoring the entire

~

AN

diagnostic and placement procedure.

[

Basic general aptitude versus verbal performance. Navajo educators

feel that the Indian children neither respo;d well in the English
language nor are they inclined characteristically to verpélize. A
Verbal assessment, therefore, would not be indicative of basic general
aptitude, bup more of verbal performanée bgséd on Fhose instrumenFs

now at hand.

Performances 7u the WISC. - The Navajo students appear to have

little,lif any, difficulty in responding to the performance section of

the WISC. A comparison of the scores on this section wigh the standardized
population reveals average performance. In thig field testing activity,
deficits noted in sub-tests were supported by depressed performance in

other related psycho-motor activities.
Navajo Education Resource Center
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Performances on the Draw-A-Person. The Draw-A-Person activity is

sometimes questioned in use with Navajo students. This, primarily,

is because of the high skills exhibited by Indians in artistic

reproductions. When scored in MA or IQ equivalents, this corncern may be

Justified.
The field test activity revealed that these fourteen suspected
1
handicapped students performed with little artistic ability and alil

exhibited either developmental, conceptual, or psychomotor deficits.

These deficits were clearly discernable on the Draw-A-Person and it

thus appeared to be a useful instrument when used as an indicator of

performance deficit.

L

Performances on the Bender-Gestalt. The Bender-Gestalt Test

seemed to be a valuable instrument in identifying problems in fine
¢
motor coordination, visual perception, eye-hand coordination, psycho-

motor deficits and emotionality. This instrument appeared equally

valuable with or without the use of the Koppity scoring scale.

F
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Performances on the Peabody. The Peabcdy Picture Vocabulary Test

»

did provide 'a performance indication of English verbal quotient. Tec
report scores in IQ terms, howéver, is 'highly inadvisable since this

instrument deals solely with lapguage fupctionéé§

i .t

Performances on the Harris Test of Lateral Dominance. Parts of

the Harris Test of lateral Doiinance'\were administered. Performance

»

deficits were observable which either supported previous data or which
went ungdetected in other evaluation activities. *These motor activities
emphasized the necessity for including a motor dexterity inventory in

7 A
/
any battery administsred.

§

Navajo Education Resource Center
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’

V. SUMMARY AND CONCLUSION

; ON FIELD TESTING _

, X _
Opportunity to compare reaction betwgen Indian students and other
L d .

Students. An important conclusion to the testing conducted is that t

it offered an opportunit§ to gain the reactions of Indian boys and girls-

to the diagnostic instruments that are tébically used in educational

.
‘\\

institutions throughout the country. 7

-

Y A ‘
Test battery supplies cognitive information. This battery of

.

4

test 1nstrumgnts supplies cognitive information that is needed both

for Speéial Class placement and for Educational Programming. within

. - i ' T

this Bgttery, we have a psycho-educational instrument which irdicates
Q*‘\ o

leéyning‘hptitude and wé\have an achievement instrument which -indicates

4

-

functional performance. Another instrument is used to indicate the
. | ‘
functional level of’sensory-perteptual skills. This comprehensive

o

2
D) ]

instrument must deal with the hierarchy of functional development of

RY

the aﬁditory and visual modalities. The Motor Dexterity Instrument

%zn Navajo Education Resource Center
2
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comprehensively includes all motor response categories. Finally, the
Adaptive Behavior Inventory gives anm indication of the child's ability
to develop a meaningful.or functional role within his enviromment.

This basic battery of evaluative instruments can be used to adequately

assess the skill development for an Indian child.

“

Most important vafiablg of diagnostic process is sensitive

-

evaluator. The above procedure for evaluation provides a vehicle for

!

the diagnostician to cognitivelyiassess a child's skill devel;pment.

The child's perfopmanée, however, must be }pspired, precipitated, and
judged by the evaluator. It is he who must anticipate the difficulties
and problems which a particular child will face in his responses,

In so doing, anﬂeffective evaluator can'inspire the child's maximum
'performance. Unless t?e relationship between the evaluator and the
child is reciprocal it will most‘likely be destructive In terms of valid
information. When the attitude of,the evaluator is inappropriate, or

insensitive, it can create invalid test conclusions which if used, can

lead to tofally inaccurate educational planning.

Navajo Eaucation Resourcé Center




;o CHAPTER IIX .
OBJECTIVE III -- THE DEVELOPMENT OF A -
DIAGNOSTIC/PRESCRIPTIVE RESOURGE ROOM MODEL ' .

I. * INTRODUCTION
v\ . . -
*Discussion. The inteat of this objective was to develop a Resource
f

a2 %
B : % . o
Room that could be used to demonstrate{to administrators, ceachers,‘apd

<
v s
¥ : .

aides the various aspects of maintaining such a service. .

R
‘: A
- S
4 L [
.,

- -

A number of Resource Rooms were already in existence on the
. .
- . - 4

reservat.on, some veryswell corgani :d and st;ffed with highly trained

. L -
Q -

;. / .
fnstructors. ‘It was decfded to use one of these exispiffg Troowms for
demonstration and cbservation purposes,
Two outstanding Resource Room programs were identified at the
¢
Creas.wood Beoarding :hool. One was se:ected to be used as a demonstration .

-

rocom and permission was securcd from the appropriate administrators.

3
Navajo Education Resource Cente

-



PR

ERIC

Aruitoxt provided by Eic:

kel \ . . .
B

E

_While some Resource Room¥ were already in existence, ﬁq;e were
.

« r .

needed in schools which had no sbecial service program§ for their shgdents.

Also, there were a number of existing self-contained classes that needed

S ~

A .

to take t*e Resource Room approach. ' .

% ‘ ‘ ¥
Out of the ne%d for more Resource Room services came the concurrent
I e

+
L

A

IR

L4 L3

t
need to make Resource Room information available. . .dunistrators needed

iy S

Ce . & ) ‘\H___’: -
% 4 ‘-/v
information about program strﬂcture, objectives, types ofkstudeﬁts

),
g - s
& b

-

served, materialsg to order,vand how to evaluate effecéivehess of the

- : B - =

) - : % o

- . - ~
3 ’.
¥ ¥

Teachers needed to know about 'student selection,.individualized
‘7‘ . A

. .

instruction, materials to match deficits, evaluation, and scheduling. -

o

5

Aides needed to have a description of their roles and\%esponsibilitie,.
A 'devonstration class could illustrate some of this information
14
to a few, but the logistics of the need cxceeded the capacity of -one

demonstration room.

Navajo Education Resource Center
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It was decided to develop an organizational manual which would

explain and 1lMustrate scome of the necessary operational procedures for

a Resource Room. Included would be lists, sources, and a design for
student selection and diagnosis. A copy of the manual is provided
herein. (See Appendix D .)
| +

A task force of eight Special Educators fcom the Bureau of Indian
Affairs Special Programs were appointed. This group met together
throughout the year and developed a Resource Room manual for publication.

The model Resource Room at Grea;;wood played an 1;portant role in
the d;velopment of this manual. It served as a training station for
members of the task force and provided an excellent source for photographs
illustrating pertinent sections of the manual. 1In addition, as the year
progressed teachers and aides were schaduled tc olserve the rcom in session

and discu.s processes with the Resource Room teacher.,

The basic purpose for the developn:int of a model Resource Ruom

4 Navajo Educatioa Resource Center
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was to illustrate all phases of the operatirnal process in order that
new units could be efficiently implemented and operated in schools
throughout the reservation area.

As the year prcgressed, the Area Office emphasized the trend away
from self~contained class units and toward Resource Room services. As

)

a result of this emphasi: schools contacted *he Navajo Education
Rescurce Center asking for assistance in developing plans for the
development of these services. Data alreagy compiled by the Task
Force c?mmittee was provided the requesting schools ;s they wrote

(

their funding proposals.

The material for the Resource Roowmn manual was compiled and submitted

to the New Mexico State University Printing Servi:e. Two hundred

v

copies of the manual were ordered and will be ready for distribution
in August, 197/..

.

Many sessions with administrators planning to initiate Resource

Navajo Education Resource Jenter




30

. .
Room programs were' conducted by the Director of the Navajo Education

N
»

Resour=e Center.

. B -
The Task Force Committee on Resource Rooms profited from the y

¢ Y

experience since it had the same effectyas a training activity.

- 4

This group now has the éxpertise to function as’an Advisory Committee

for Resource Roomss T

Achievement of Objective III. It is felt that the inteék of this

objective was fulfilled in the 1973-1674 activizies and, as a result,

the benefits to programs will accrue in the coming school years.

Navajo Education Resource Center
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- . * CHAPTER 1V
!
OBJECTI"F IV - OPERATIONFL PROCEDURES !
FOR co-ommrmc mfimms RESOURCFS DEVTBLOPMENT
"IN THE SEIMG PROJECT

1. Irrrﬁo%rcrzon

L .
"By 30 June '74 an operational procedure for ccordinating materials

N

resources development in the SEIMC project with the diagnostic evaluation

.

services of the project will be completed." (See Sub-Contract--Appendix E+)

1

Intent of Objective. The intent of Objective IV was to establish

E] ~

7

an instructional Materials Center to develop the complete operational
program, and then, to coordinate those services with the Resource Office

capacity so that the two services would funct.on as one. *

Discussion. A proposal was submitted to provide funds for materi-
als and personnel to develop the IMC capaciry. Notification was received
on September 12, 1973 that the proposal.was not funded.

t

Navajo Lducation Resource Center
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In conference with project consultants, November 7-8, it was

k1

- Vo .
learned that an opportunity existed to develop Associate IMC services
through the IMC-SE of the University of Southern California.

In order to be approved for Associate Center status a proposal

request was to te submitted to the IME-EE/Advisory Board. (See enclosure
) “r

herein == III.) The Prcgosai was presented and approval for IMC Associ=-
< ,

'
o -

ate Center status was received on jJapuary 17,51974.*

This Associate Center arrangement provided neither budget nor
R -

J

personnel for the development of services. The USC~IMC regional office

o

did have a structure for services {see enclosure herein ~- IV) that

1
would assist In ‘.- establishment of some sorvices for the reservation.

»

i ¥

Ti.ls would provide a framework for "she &stablishment of a full service

2

IMC for 1974-1975.

£

’ A
The strategy was to generate movement in IMC services.through the

benefits offered by ' .C-IMC. Amother IMC proposal would be written fér

3

N
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Federal funding under Title VI for School Year 1974-1975. A position

paper including a budget was prepared and submitted to the Navajo
5 § - ’
Education Coordinator and Director of, Title VI Funding Office, BIA.

(See enclosure herein == V.)
4" i
Although there was no response from the Titie VI funding office
' W L \ .
the possibility of receiving ?itle I funds was assured. '

3

~
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I1. DEVELOPMENT OF SERVICES ‘== IMC

Liscussion. Upon receiving approval of Associate Center status,
the Navajo Education Resource Center developed a concurrent activity
structure to meld the two sefvices into one approach. This was
carried out by the existing staff. .

Five hundred déllars worth of instructional materials were to be
provided from the Regional Office. Thesé were ordered on February 1, 1974i
A telephone communication system with the Regional Office was arranged. A
complete listing of Spgcial Education teachers on the Navajo Reservation

was developed and given to the Regional Office for ﬁontbly mailout

information.

Plans were initiated to comduct a materials workshop for all reser-

s

vation Special teachers. Annotated materials 1lists were received and
placed on file at the NERC office for tgachers reference and information.

Special training in the "Systems Fore' Niagnostic/Prescription/

[}

Navajo Education Resource Center
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s Material Cataloging approach was given to the Director, Navajo Education

Resource Center. A complete Systems Fore kit was provided to the Navajo

- .

Education Resource Center.
In January, the Diagnostic/Prescriptive seépionc of Systems Fore
5 \

’ \
were placed in a Special Education class of Educatioghlly Handicapped

i

elementary aged students. The purpose was to field test the’approach
!

with Indian students in determining its contributive value to the coming

years' Resource Room program.

The teacher was trained in its use and implented the approach

i

T for four months. The reported results were positive with more meaning-

ful behaviors exhibited on behalf of both teacher and students. Modifi-
A

/
A

cation was done to adapt the approach to differing cultures and
available reference and instructional materials. The conclusion was
that the "Systems Fore'" Diagnostic/Prescriptive approach would be an
orderly fnstructional design to use in Resource Rooms and self-éontained
units for the mild and moderately handicapped. This would be of parti-

cular value to the instructor just beginning individunalized instruction

N Navalo EdUCatiﬂn RQSOurCE Ce"tet
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on a presc?iptive basis.

Th; regional center in Los angeles was visited by the Direccor,
Navajo'Edﬁcation Resource Center. Final arrangements were mide to secute
a materials demonstrator for the planned area-wide workshop to be conducted
during May, 1974, at Runters Point, Arizona. Available materials were

|
reviewed for use with-Navajo students and training packages for teachers

’
were selected.

Materials demonstration and exhibit activities were conducted con-
currently in Toyei Boarding School, Tuba City Boarding School, Greasewood
Boarding School, Contigency-Management training session--Flagstaff,
Window Rockt;ffices, Lake Valley Boarding School and teacher training
session--Continental Divide. \ /

An operation IMC base was established during the 1973-1974 empha-
sis. Materfials were collecﬁeé, catalogues secured, mailiug 1lists

|

compilea, a newsletter developed, a?d plans for continued service

implemented.

Navajo Education Resource Center
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Achievement of Objective IV. It is felt that, considering limited

funds and personnel, the intent of the initial objective has been well

established in the framework of Navajo education services.

Navajn Education Resource Center
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ITI. PROPOSAL
Navajo Education Resource Center
Pe Os Box 275

Many Farms, Arizona 86503

Proposal

To develop an associate satellite SEIMC unit on the Navajo
Reservation which includes areas of Arizona, New Mexico, and .

Utah, and wh%sf will service BIA schools, public and private schools.

-

Géals

“tTo develop an operational procedure for coordinating the
services of an IMC unit and a RRC unit.
. S
To serve as a central collection, evaluation, indexing,
and loan distribution agency for instructional and professional
materials for ‘exceptional children.

To cooperate with existing regional and associate Service
and research agencies in sharing of information and coordinz:ion
of activities. t

To work with commercial companies and the Regional Netwhrk-
in the development, design, and fabrication of specialized instruc-
t%fnal materials. ~

E
+

To scimulate, facilitate, and coordinate classroom behaviors
of teachers of exceptional children. ’

Objectives

All teachers of BIA and private schools on the Navajo
Reservation ,will be identified and placed on the mailin, '{st by
March 31.% - )

¢

* Tt is understood that Public School teachers are serviced by an
Associatr: IMC uniq in St. Johns, Arizona. ,

" .

Navajo Education Resource Center

5659




\n

£

All of the designated special teachers will have received
explanatory ‘information regarding the services of the Associate
Center by June l.

Eacl year the center will host at least one mini-workshop in

*each of the five Navajo Agencies in the area of the Educationally

Handicapped by Junz 1l.

The Associate Center will host at lezst one media demonstration
display of interest to teachers of handicapped children by June 1.

The Center will generate ma’- .s development projects
specifically designed to meet the needs of Navajo children.

The Center will participa'te in materials evaluations in coopera-
ti-n with the Netwo ™~ objectives.

Area To Be Served

Navajo Raservation
[s]

Number nf Chilaren iun

Agencies Special Programs
Tuba City 242
Ft. Defilance 472
Shiprock ‘ 264
Chinle - 182
Eastern Navajo 163
O

o

Navajo i&&dcaticn Resource Jen.er
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IV. PROPOSED GOALS, OBJECTIVES, ACTIVITIES
FOR NETWORK OF ASSOCIATE CENTERS
FISCAL YEAR 15974

Goal

To improve the personal and, educational achievement

of excepticmnal individuals to their fullest pectential

through a +iable system of Associate Instructional

Media Centers for Special Education in the Region

Network of California, Arizona, and Nevada.

Objectives
1.0 To provide and review a two-way communication system

between associate centers and iegional centers.

1.1 To exployv2 and cost out the development of Assoc.
center line both incoming and outgoing for region. =

1.2 To provide a newsletter (new format) combining
SHARE and the Communicator and issued 8 times a
year =

1«3 Tc provide to all associate centers reports on
materials evaluations -

1.4 To provide two a.sociate center meetings, one
Task Force oriented and one informztion oriented
(two days) -

2.0 To provide media and materials for each associate level.

2.. T> provide $500 in mz :rials for each associate
center. )

2.2 To survey the specific needs for materials of
eacl assoclate center by November, 1373 .~

2.3 TIdentify several alternative methods of acquiring

- materials and media -

3.0 To provide training in the use of media and materials.

1.1 To provide coordination or consultant for specified
media training -

| a N Navajo Education Resource Center
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3.2 To develop and 1ist commercial vendors supplying
materials, media training -

This project was supported in part by a grant from the

Bureau of Education for the Handicapped, U. S. Office of

Education which is gratefully acknowledgeds ,

: /

3.3 To provide packaged training in specific media skills,
i.e., slide projector, overhead, video tape -

3.4 To develop video-tape presentations on use of materials,
i.e., Peabody Kits, SRA Kits, specific programmed .
materials - .

To provide a system, for evaluation of the effectiveness of
media-materials.
,/*
4e1 To continue, expand and revise, as needed, the current
evaluation of materials system -

4.2 To complete at least 8 materials evaluations dufing
FY '74 -

4.3 To collect, organize, and disseminate evaluation/
research, information on meterials developed by other
organizations, i.e., Fountaiu Valley, Visalia-

Distar - o :

4.4 To participate in national media, materials evaluation
activities = ‘

4,5 To provide relmbursement for associate centers for
evaluation acrivities -

To provide a retrieval sy.tem for instructional materials/
media.

5.1 7o develop a clearing house for materialc in the Asso-
ciate Centers with the ability to locate/retvieve more
materials hetween Associate Centers -

5.2 To purchase, develop or otherwise obtain an approved
system and place it in the Associate Center network -

To provide, maintain and modify the Associate Center Net-

work as needed.

6.1 Determine the criteria for establishment and operation
of an Associate Conter -

Navai{o Education ResourcetCenter
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6.2 Conduct an ongoing b’ 'irectional evaluation and moni-
. toring of Network Centers -

6.3 Support Associate Center programs with consultation
and assistance -

7.0 To actively seek financial support to supplement and enhance
the activities of the Associate Center Network.

/.1 Solicit local, state, and national public agenzy
support -

7.2 Solicit private agency support -

7.3 Solicit local 'community support -
’ (7.1 = 7.2 = 7.3) Task Force of three member: =-

8.0 To provide a continuous system for needs assessment. /(w”

I

8.1 Query Associate Center clientele at least or-e each
year and <¢isseminate data on information to Regional
Center and to Associate Center clientele -

8.2 Record materials usage data through the Associate
Center and disseminate data to the "egional Center -

9.0 To cooperate with other related agencies (i.e., RMC,
RRC, etc.).

9.1 1Identify all related agencies - local, state and
national -

9.2 Establish working relationships with these agencies -

9.3 Implement cooperative effort between Network and
Agencles -

B

Navajo Education Resource Center
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Purpose

It is proposed
adequate budge: to fully supply a strategically located unit*with

V. CONCEPT PAPER

havajo Tducation Re-ource Cencer
Navajo Nation
Many Farms, Arizona 806503

Concept Paper:

Instructional Materials Center

that funis be made avallable to provide an

materials, ecuipment, and staff. This center would be located

within the Navajo Reservation to
public schcols, private 39hoo]s,

community-parent groups.

Goals

The major goal is to estzblish a materials resource service to
educaters that wil! contribute to the improvement of education
of ail handicapped ck’ldren in the reserwation.

"his IMC unit will be designed to provide services to all
professional personnel whc are concerned and involved with the
<4ucation of handicapped children.

Specific goals are:

1)

To develop and implement methods and media
through ins.rvice and pre-service educaticn

i schools within the five educarional agencies
so that if achbieved, the special educators in
the region wi.: Jemonstrates

a. increased knowledge of the

various instructional mater-
ials 2-railable on the market.

increased skill ir the use of
instructional materials and
equipment in the classroom.

increased skill in selecting
sppropriate and effective
instructional materials accord-
ing to individual student needs.

serve personnel of BIA schools,
trital schools, Headstart, and

44
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d. iIncreased skill in bringing
about desirable behavioral
changes arivng handicapped
children. .

e, increased skill .n the use
of instructional materials
in a prescriptive teaching
approach.,

2) To develop and implement methods and media for
obtaining and di.:seminating ipf:iumatZon regarding
instructional materials so”that if achieved,
special educators will demonstrate?

a. increased krowledge of the
eff-ctiveness of instructional
materials in 7 -hieving sp.:ific
instructional «vjectives,

b. increased skill in rvaluating
the effecti. 'ness o. iastruc
tional materials.

Strategies -
1) An advisory committee consisting of a re; esentative from

2)

3)

4)

each Agency will plap with ihe regional media - consultant
to establish structure fo? needed services fc: the
resexrvation.

The advisory committee will appr.ve the budget, recommend
material selection ., and set priorities for agency needs.

A full-time salaried "1C Medi- Jonsultant will be employed

to initiate and perpetuate th. IMC services. The IMC
consultant will be ca.led on {or demons ation teaching

and consultant services to all ecducationzl agencies within

the reservation. The consul. snt will develop and administrate
a materials check-out system as materials have been purchased,
acquisitioned, ar. catalogued.

¥
7

In ord=r to make maximuw use of tha IMC, plans must include
a) allocations for a storage-re rieval system, - b) a
cataloging system that could be used reservation-wide as
well as on a national level, c¢) an extensive mail-out
service.

Projections inciude community educational -~ ‘fvities to
develosp greater und rstanding »f the handicapped child
through u:. of video-tapes, films, filmstrips, radio,
tribal meetings.

q}v’Nav;jo Educati. - Resource Center
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5)  Agreements wil! be daveloped with the Regional Area Learning
Center for direct and indfrect services in establishing,
developing, and maintaining, services to agency educators.

Agreements will be made with agency school officials to

use their personnel in providing services to other

agencies thus multiplying the effect of the training and
saxvice components. Agreements will be made with the

Area Office, Director of Special Education to coordinate
sexrvice .hrust to localities consistent with Area goals

and plans. ..greements will be made with Agency school
districts for provision of housing and office spaces needed.

Cperational Guidelines 4

The IMC unit would be a service extension of the model Navajo
Education R:zsource Center sand would be responsible to the director
of this Resource unit. Th- srovision of this service weould be a
cooperative effor~ bectween the Navajo Area Office, Director of
Special Education and the NERT.

The IMC unit will be ous . with rhe NERC and secretarial services
will be provided throuigh chis arrangement.

Evaluation

An evaluation model with s»stenatic continuous evaluation will

be developed to show the cffectiveness of a reserva.ion enterprise
in anticipation that the reservatior advisory committee cculd
eventually serve to project direction te general Special
Education programs in other areas in the media in the future.

Budget
Salaries: $ 12,000
Media Consult :n-. i ’ 1,380
Fringe (11.5%)
Travels 4,090
Operating Costs:
Supplies 30C
Communication (postage, te ephone) 600
Educational Materials 8,000
Educational Equipment 2,000
. 14. 900
Total Budget ' $ 25,280

-

. Navajo kducation Resour-e Center
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CHAFER V

OBJECTIVY V--
INTROD. 7 TION TO MODEL PLAN:

"PLAN FOR SUBSEQUE..T FHASES"
1. INTRODJJCTIUN

Discussioi. "“A regional BTA plan for subsequent phases of

the project will be submitted . . . .' (Jee Appendix &, "Sub-Contract.")
)

The first funding vear (1973-1974) of 'he BIA Recurce
Cente. was to be cordunted at the management level. Specific ob-
jectives were to be developed and evolved into a plan to provide a
structured approach to the development of an Indian Reaional Resource
Support Service System. TF2 function of this Support Service Sys‘em
would be to provide to reser -ation educators services - i.h would
.nable them (o develop a full spectrum of educa.'onal services for
all handicapped Indian childr n. This would be done through
(1) needs assessment, {2) program planning consultation, (3) instruc-
tional developmen* consvltation, 4) personnel training capacity,
(5) demonstration and experimental activities and {6) information
and data services. (See Appendi- F, '""Mcdel Plan for an sndian

Learning Resonrce Center ')

It is statesd in the ne.ds analyses of the original contract

that' . . . no regional p.an for full services to handicapped It ¥ n
children has been developed.'" (See Appendix E, "Sub-Contract.") N
T

]
Navajo F iucation Resource “enter
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*uch a plan is needed not only to assure that educational services
will be provided to all handicapped Indian children within a given
time frame but also to assure the efficient expenditure of funds
and manpower. -

The following is a proposed plan which charts the present
program and, over a four-year span, achieves the desired growth

in a full-service pattern.

Navajo Education Resource Center
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II. THE ROLE OF THE

- REGIONAL SUPPORT SERVICE CENTEKk

In order to accomplish the growth from the present program
to one which provides educational services to all handicapped students,
a support service system will be essential. For that support service
system to have the capacity to respond to anticipated requests it must
be staffed with sufficient numbers of well-trained members.

The following design will provide a full-service back-up

system for the expected growth of the preceding proposed plan.

. Navajo Education Resource Center
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CHL.PTER VI

OBJECTIVE VI «-
DIRECT SERVICES ACTIVITIES

I. INTRODUCTION

in addiction to th= five initial objectives stated in t'. originel
]
conrract, a sixth objective was developud, Before the {'ve objectives

caquld be achieved, betore coordination could begin, tefore a design for

a sorvice model could be conceived. » direct service actlvity had to be

added te U » fuactional design >f this research project.

Injtiation of direct services. Direct services were initiated Dy

respunding to requests for assistance from the field. In some cacrs,

requests for assistance were met by training existing staff memvers; in

othir caves, consultants were secured to render services, And many times,

the Nivaie Eduration Regource Center Director tesponded to the requests.

Nava jo Education Resource Center
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Direct services took the form of six types of activities:
)h “

l. Conferences with Administrators /
2. Training Sessions
3. WOrkshoﬁs
4. Consultant Services ‘
. 5. Diagnostic Services
6. Program Development and Evaluatioh 4o

]
7« Student Evaluation

°

Twelve thousand, seven hundred forty seven miles (12747) were
traveled in response tu requests for direct service. Seven hundred
eighty ..ine (789) perole were invalved in sixty~five (65) diverse
direct service activitiese ’

This effort represents only a token service in relation to the

actual need that exists in Special Services for h wWdicapped children.

(=4

The involvement of providing this small service illustrates the unmet

needs that exist in reservation schools.

It became appazent that Special teachers in BIA schools lacked
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the benefit of an administrator or -consultant who was close at han-<,

” . R}
skilled in handicapped children's services, aud capable of deali.g with

the manv prot’-ms whsch arose in p. gramming . ~r exceptiona: chil !ren.

Such a lag in leacership can enly result in diminishing Special

' ,
nrograms, particularly whe: *here are on!r one or two such units in
a’school.

In view df the above statement, some schools tried to take

- pr—

comfort in the fact that their programs were on contract with a large

University empluying highly ski71g§ Professors of Special Education.
.

3
%

Proximity, howaver, ceuld . . be discounted and required frequent

teacher contact was absent. .-

-

Recommendations for resolving direct service neels. Recommendations

for resolving the numerous divect service needs are as stated in the

paregraphs below.

-~ -

w

[ERJ!:‘ Navajo Education Resource Center
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1, At this tim., the ~dwv.;ational st:sicture of the BIA
Agency pr;vides neither for support nor for stimulation of quality
previsions to exceptivonal children's progiams. Each BIA agency within‘
the reservat ~n -+v<a should employ a Speciél Education Specialist
(or team of specialists), Their sole func.ion should be to work directly

i ]
with Special Education teachers and programs within that agency.

2. The agency specialist slould coordirate directly with
the Area Special Education Director who bears thie * sponsibility for
program approval.

The Area Special Education Director should have a staff to
assist in program review and approval, program needs assessment, Special
Education policy and student placement approval, gegerating funds and
resources for program enrichment, maintaining statistical records, and

conducting teacher training activities.

A separate budget should be identified to assure funding of

©

a"

Q
[ERJ!: g Navajo Edvcation Rescurce Center
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Special “ducation program needs.

= s,

The following chart offers a sample organizational structure.
3. The continuance and development of a Resource Center
“iiuld be assured by developing a source of continuing funding. Such
a Resource Center should form a part of the Special Education program
. ‘

within every reservation area where population permits.

An operational model is suggested in Objectjve-V -- Plan for

0

#

Subsequent Phases of Developu-nt.

4. A comprehecnsive training program should be maintained.
Admini:trators, physical education teachers, aidef, and dormitory
personnel should be included as well . Speciél Education and Regular
teachers.

5. A cadre of child diagnosticians should be provided

either by training of existing personnel or by employment. These

diagnusticians should be expect to fill the need for all reservation

>
s

[ERJ!:‘ Navajo Fducation Resource Center
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child evaluations.

Results of direct se..ice activities, The direct service activities

-

resulted in (1) developing a first-hand awareness of actual program
needs; (2) estabtlishing pvoject visability; (3) resolving several

crises situations; and (4) exyerimenting with several personnel

o

training designs.

A\

i
¥

A
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L . PR _ESS TRAININu SESSIONS

3

.
£
v

Jrocess training activities tooK t. ee forms: irdividual training

» e
. &
oup sessions for psychometrists, and

ntifica.ion training

e '

Nt

for teachers. 3

*»std schools contracted with Univers

P Y 4

i{?es to conductaichild

. Ay
¥ B t i .
. “ s ea )
-

!’
: . .
diaenostic activ§§ies. These services were exp2nsive and .l.e regorts

‘ N: ' N {.‘
¥ecei..d om each child included only minimal information. : .
) o
An existing need was to develop the on-reservation diagnostic
e

capacity. This could be done tbr .3h training people who were presently

employed in the schools and who expressed a desire to learn these

assessment skills,

Individual trainin sessions were conducted in schools with

personnel who requested the training and who indicated a willingness to

4 ;atj

Navajo Educatiorn Resource Center
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y
i a

foll w-up with appropri%te Univegfity course work which would m:et the
. £ —_

Stace standards for certification as a diagnost;Eian.
. .

Training was done by tte BIA Resource Center Director, a.d on-
reservation personne’ who were secured as consultants for training
activities. N

Group training sessions were conducted f.r personnel who formed
tﬁa ez s for the ﬁrevaleﬁce Stud-

A session for psychometrists was conducted by Dr., Shitala Mishara
of The University of Arizona. The session attended to the administration
of the 1574 Weschler Intelligence Scale for Children-R.

A training session for Nivajo Home Interviewers was conducted by
‘Ros  McGrath of Dr. Jane Mercer's staff. The administration of the
Adaptive Benavior Rat ; Scale was the subject of this session.

Speech therapists v re instructed in the use of the Templin-Darley

Articulation Scale.

Navajo Education Rescurce Center
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Early Tdentification of the Handicapped was the subject of 2
large group training session conductad at Continental Divide., Forty
beginner and first grade teachers weré instructed in the use of scales,
inventories, and other commercial assessment instruments by the teachers
in the identification of problems that -ould become learning handicaps.

. '

These included the Purdue Perceptual Motor Scale, the Vulett Developmental
Survey, the Peabody Individual Achievement Test, the Peabody Picture
Vocabulary Test, and the Key Math Inventory. Over-view sessions
were conducted on the WISC and ITPA. Seven trainers were selected

to instruct the teachers in the proper uze of selected instruments.

All instruments used were classified for teacher use.

H
¢

~a
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BUREAU OF INDIAN AFTAIRS

Training Sess’on

Contingen.y Managemenc

March, 1974
Little America Motel

Flagstaff, Arizona

’
Sponsored By: Tmplementors:
Navajo Education Resource Center Helen Zongolowich

Many Farms, Arizona

Training Session Director:

Instructional Materials Center, S.E.
Los Angeles, California Laurine Ruleau

Consultant:
Bruce Weston

Training Session Secretary:

¢« Charlene Crosby
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Workshop -
Training Session: Teams £
Bureau of Indian Affairs -
Contingency Management <

Workshop Over siew

Train six teams consisting of three people per team selec.ed
from different decmographic areas of the Navajo reservation. Teams
to consist of Teacher Supervisor, Special Education Tea:her, and
Teacher's Aide,

Workshop to be condu. 2¢” in two separate sessions. First se:=ion
witl be training followed by an intermission where treining is imple-
mented in classroome with onsight visits by Director of Worksh > and
NERC Director. ¢ :cond session will be a ohe day follow-up/reporting
session. , T s
, .
Content of Training Session to be Eontingency Management
Duration of first session, 3% days. Location of session, F:?b:tarf,
Arizona, in Little America Motel facilities. Date of Workshop to
be mid-March. *

Three training leaders will conduct sessions. Leaders are
presently on staff at Greasewood Boarding School and were tralnéE in
similar sessions, Spring 1973, in California. . N

Mr. Bruce Weston of ITMCSE, Los Angeles, California will monitor
trainirg sessi~ns and serve as consultant during plarining stages
and actual training sessions.

Laurine Ruleau will function as Director of Workshop ‘and will
coordinate all acti ities with appropriate BIA officials and super-

visors.

Roland Caster will sponsor workshop and astist as implementor
in small group activities.

Charlene Crosby will function as workshop secretary and will
prepare reimbursement vouchers and handie lodging and meal billing
and prepare materials and reports necessary for group sessions.

.~géi

Navajo Education Resource Center
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PLANNING AND ORGANIZATIONAL‘SEQUENCE

1. Assess Needs
Select Train'ng Category

2. Coordinate with'BIA, Window ~ .ck,
v TMC/S™, Los Angeles

3. Budget Funds
, 4. Enlist Training Implementors
5. Secure Training Site
6. Select Trainees (teams:
7. Plann{ng Sessionswith Trair-—3
8. Secure‘Training-Session Materials”
9. Final Accomodation Arrangements
t0. Conduct 3% Day Sessionl
11, Reimbursement Voucher and Payment Activities
12. Visit Six Team Sites
13, Accomodations for Follow-up Session
14, Conduct Follow-up Session

15. Reimbursement Voucher and Payment Acti ‘ties

P
-

Navajo Education Resource Center
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Assess Need: Select Trainirg Category

t

- Site visits and personal conferences suggest needs to include

student manageme: . and ‘-motivational skilis. .
Such skills us xxu} to all Special children staff members.,

. A trasning program for trainors in Contingency Management to
result in a Itipl¥er effec: will be comducied.

Coordinate, with BIA--IMC/SE

.

Director o} Special Education services for Navajo Area Office,
Laurine Ruleau, approves tralning plan and agrees to act as
training session director.

Arrangements for assistance of IMC/SE, Los Angeles, made with
Field Coordinator, Bruce Weston

‘
!
i
|

Py
.

Bowselds

O
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For the RIA Special Education programs:

A trainivg workshop in Contingency Management {(CM) will be held
in March for {ive to seven 3-person teams.

Trars will corsist of a teacher supervisor, a teacher, and
an aidvbfrom the same. administrative units (there are 44 units),

NER™ w11l selest and iavite the teams and secure a written
comnitaent from each person selected to implement CM for 2i
days in the classroom of jthe teacher member of the team. -

NERC w~ill also secure a gommitment from each < _.em to attend
the svcond workshop in May to share with the «ther teams
thioir experiences. problems, solutions, etc., with CM.

IMUsi, A will design a commitment form.

NERC will attempt to select teams who are likely to be imitated
ic., peoplc who are liked, respected.

IMCSY, LA will design format of the workshops.

SE, LA & NERC will select the CM trainers and small group
d

NFRC wiil arrange {or the payment of their expenses and
honoraria, +f any.

1
TMCSY, LA will design with *' »m the materials tc be used in the
workshons {and the evaluation forms).

iMLLT, LA will coordinate their parcicipation in the workshop.

T CRE I
“rt dates {or both workshops.
arrange for food, lodging, meeting & recreation facilities.
for both workshops.
Handle all +  respondence phone communications with teams
Visit each team once between workshop #1 and #2 to evaluate
inplementation and advise, encourage, stroke team.

Powill diseuss all of this with L?urine Fulecau.
k]

cow 1 oadvrse TMCSE, LA as to whether training te-m should :
vome b,om Greasewood.  “Teacher Supervisor at Greasewood).
Miys dheleu Zongolowich.

Navajo Educatiop Resource Ccoater
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Budget Funds

P ‘All expenses provided by Navajo Education Resource Center
(attached),

Enlist Training Irplementors

Team training 1in Los Angeles session, Spring 1973, now
employed in Greasewood Boarding School.

Team members, Helen Zongolowich, Elsie Kempter, contacted
Decemb~r 14, 1973, and agreed to serve as Session Implementnrs
along with staff member Helen Kempter who has been trained
since Spring. :
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Workshop Budget

ADMINISTRATION
Materials, supply and workshop $100.00
Postage 15,00
Telephone , ) 50.00
Travel -
1300 miles @ 10¢ 130,00
T Sub-Total ' $295.00

e

PHYSICAL FACILITIES (Little America, Flagstaff)

14 Rooms for 25 people

- . share room basis

@ ¢20.00. per room for &5 days 840,00
(1st and 2nd session)

350 meals for 25 people
(14 meals per persop - 1st and 2nd session) '

@ 2.00 per meal 700,00

Sub~Total $1,540.00
. TRAVEL ¢
Travel for 7 cars avg, 400 miles
roundtrip - 2800 miles, 2 rcundtrips
5600 miles @ 10¢ . 560.00
GRAND TOTAL $2,395,00

X Navajo Education Resource Center
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Select Trainees

/
1. It is desired that representatives be selected frem
each of 5 Navajo Agencies.

2. Planning session with Special Education Director,
Laurine Ruleau to nominate most receptive Team
participants. 7

3. List of potertial trainees compiled.

Contact with first selections made verbtally by
Special Education Director and Director of The
Navajo Education Resource Center.
[
5. Personnel showing great interest in participating -~
fellow-up interview explain responsibilities,
involvement, sign commitment contract.

6. Final approval and arrangements with committed
Trainees.

Aruitoxt provided by Eic:

“©

[N - R
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Area Ed: :ation

5
Navajo Area Otfice
Window Rock, Navajo Nation, (Arizona) 86515

Memorandum '
To: Contingency Management Training Teams
From: Education Specialist (Special Education)

Subject? Participation in the Contingency Management
Diffusion Project )

Thank you for the interest you have expressed in participating in t
the Contingency Management Diffusion Project.
)
Before making the kind of committment that is being asked of you,
please consider carefully the following information,

) 1. The conference, March 4-7, is only the beginning
of an on-going involvement in which you are com-
mitting yourself not only td implement Contingency
Mxﬁagement in the classroom of the teacher member
of*the team, but to facilitate the implementation
of Contingency Management in the classroom of
three other teachers in your school.

2. The cgnference, March 4-7, will be an intensive ex-
perience requiring the participants to be present
at the conference from Monday evening to Thdrsday
noon., It will be a hard working conference re-
quiring specific tasks to be accomplished and con-
siderable involvement with the other members of
the group.

As you can see, involvem:nt in thi: projéct will be demanding.
Jt is with this in mind that great .are has been taken in the
selection of the tiaining teams.

What do you think now that you have read all this? The group is
select, the demands are highs We rhink that the personal satis-
faction will be equally as high. '

[ERJ!:‘ ) Navajo Education Resource Conter
P B s
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In view of the information provided in this memo, if you are still
determinel to participate, herc are the following steps that you
should take. )
A. Each member of your training team should complete
the Training Team Response Form (copies enclosed).

B, The teacher member of your team should complete
the Pre-Training Committment Form (copies enclec=nrd).

C. Return these completed forms to this offdice by
February 15,

3. There will be a second conference, early May, at which
each team will make presentations to the other teams
describing the success of their team as facilitators of
change.

|
We are looking forward to hearing from you and to an outstanding
experience together with you.

Education Specialist (Special Education)
Concur?

Japuary 31,1974

" Assistant Area Director {Education) Date

¢C: 100
200
005
File
M&F
Roland Caster

225:CLRULEAY:1b 1/30/74

@A

[ERJ!:( Navajo Fducation Resource Center
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Secure Training Site

Accomodations for 18 trainees and 7 Tréining Session facilitators
neededs 13 dcuble rooms and | single room needed for 4 nights. Eleven
meals will be arranged.

Check~in will be done Monday night. Sessions conducted from
Tuesday morning through Friday noon.

Facility: Little America Motel .
Flagstaff, Arizona 779 2741

Date: . .
Rates: $20.00 per double room
14 rooms will be needed
$280.00
4  nights .
$1120.00 K
Meals: Breakfast 1002 $2.§B $250.00
N Luhch 1002 2.95 ©295.00
Supper 752  4.95 371.25
4% tax, ‘15% gratuities 174,04

. $1080.29




~1.//Vavajo Education Hlesource Center 7

Programs for Handicapped Children

P. 0. BOX 275
MANY FARMS, ARIZONA 86503
Roland Caster, Director ' Telephone:
ing B. B~~o, Secretary k February 14, 1974 602 - 781 - 6325

- Judy Miln
Little Arerica Motel
P. 0. Box 850
Flagstaff, Arizena &600%

‘Dear Judy, ,//
This is to confirm our telephone reservations for a ceming workshop.
The dates of the Navajo Education Rpsource Center training session will be
March 4 through March 7. Workshop participants will be asked to check in
from 1:00 to 6:00 Mondar, March &4 and will check out from 10:30~12:00,
Thursday, March 7.
4
During the training session, we will need a meeting room that will
accommodate 25 people with room for a display. This room can be set up
with chairs and a speakers stand. No provisions for({writing need be made
in this room.

We also need meeting areas for & sub-group activities wherc writing
will be done. It was discussed.that one larger room could be used for two
Broups. Subgroups will coasist of €-8 people. A large table, with seating
could accommodate their needs. ‘

A planned session on Mornday evening from 6'"30 - 9330 will be conducted.
An hors d'oeuvre table with wine will be needed for this session and could
be set up in the large meeting room. Twenty five people will be served at
this t%me. - ¢

Sessions from 8:00 to 5:00 wiil be conducted on Tuesday and Wedmgsday
and from 8:00 to 11:00 on Thursday.

We will serve the partic¢ipants through your, buffet service. There
will be the same group of twenty five beginning with the evening buffet

Monday through the noon buffet on Thursday. »

“ Sincexely,

Roland Caster, Direcctor
Navajo Education Resource Center

RC/cre
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Planning Session With Trainers

January 28-29 (Gallup, Window Rock, Greasewood)

Lourine Ruleau
Helen Zongc lowich
Bruce Weston

R. Caster

Elsie Kanyid
Helen Kewpler
Nancy Hyac:t

February 8 (Chinle)

Helen Zongolowich
R. Caster

February 20 (Greasewood)

Helen Zongolcwich
R. Caster

Nava jo Education Resource Center
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77

Training Session

Y

Schedule of Training Session activities, accomodations,
times, dates, reimbursement arrangements. Prepare
brochure for mail out to each member of 6 teams and
facilitators.

Nava jo Education REsource Center

L3N
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Navajo Education Resource Center
Programs for Handicapped Children
P.0. Box 275
Many Farms, Arizona 86503

Dear £ijg

All of us who are planning together for the coming Diffusicn/Change
Agent session are very excited about the quality of the teams that have
chosen to participate.

For our March conferen;e'(March 4-7), we will be staying at the Little
America Motel in Flagstaff. This facility is located on the east side of
Flagstaff just off Interstate 40. |

The Navajo Education Resource Center will provide for all the rooms
and meals. You need only enough money for your expenses to and from che
conference site. Trvavel reimbursement will be paid for one car per team
at the rate of 10¢ per mile. If a tcam plans to brihg more than one
vehicle, pleas< decide teforehand which party will apply for the reimburse-
ment.

Double rooms will be provided and you will be asked to select your
room mate. Should you desire a single room, cre can be provided with
the individual partisipant paying the $6.50 per night differential.

You are urged to bring casual (comfortable) clothing. Check-in
time will be from 1:00 p.m. to 6:00 p.m. Monday (March 4) and departure
time approximately 12330 p.m. Thursday (March 7).

You will need to bring a calendar of your commitments to the March
conference, to facilitate your planning for implementation and training
in your home sciwol.

Enclosed are three articles. Please read these prior to the confer-
ence. It will be more understandable if you ave familiar with the use of
the following terms:

Low Probability Beravicr's (LPB's)
"igh Probability Behavior's (HPB's)
Successive Appruximation :
Reinforcing Event (RE}

-

Navajo Education Resource Center
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The following is quoted from Dr. Lloyd
Homme's new bool.,, How to Use Contingency
Contracting in the Classroom. Research
Press, 1969, pp.18-21. See *

Chapter 3

Grandma's Law and Gther Rules

As stated in Chapter 1, rules of contracting are not entire., uanknown

to the average teacher or parent. In fact, much of contingency contracting
may be summed up in Grandma's Law which states: "First clean up your
plate, then you may have your dessert."

More formally and precisely, we can identify ten basic rules. The first
five refer to the use of the reward in contracting, while the last five
describe characteristics of proper contracting.

Rule 1: The contract payoff (reward) should be immediate. It is of part-

icular importance that this rule be observed early in the game when the

child is just learning about contracting., Initial contracts (see Rule 2) ‘
. should demand a small bit of behavior, then a progress check to see whath-

er the behavior was executed to the contractor's specifications. Then the

reward should be offered immediately., It is important that the presenta-

tion of the reinforcer be contingent only on the adequate performance of

the behavior and not, for example, on the passage of time, Contracting

will go well to the extent that the precision of the performance-r:ward

relationship is respected.

i
Rule 2: 1Initial contracts, shculd call for and reward small approximations.
If the inirial perfo.mance requested from the student is a small, simple-
to-perfoxrm approximation to the final performance desired, no difficulties
will be encountered. If, on the other hand, the performance requested is
too precise, and too difficult for the student to perform, no amount of
reward will help. 1In fact, the major thing wrong with intuitive contin-
gency contracting (as it sometimes occurs in everyday situations-see
Grandma's Law above) is. that the intuitive contingency manager does not
settle for small steps or approximations, The intuitive coutract is like-
ly to say, "Clean your room," rather thoa, "First, put your shoes in the
rloset.'" The intuitive contirgency contyxaet is likely to say, '"Do all the
arithmetic problems at the end of the chapter correctly, then you may watch
a movie." The systematic motivation manager is more likely td say, 'Do the
firsttwo problems correctly, then we will watch a movie for five minutes."
The employer, when he is training new employees always has to reward approx-
imations. If the uew employee were to be rewarded only for cxpert performance .
at the start, he would never obtain the offered reward and would more than
likely void the contract (i.e., leave the job).

* REGEARCH PRESS
Post Office Box 2459, 3t-tion A
Champaign, Illinois 61820 '
This project was supported in part by a grant f{rom the’
Buregu of Education for the Handicapped, U.S. Office
Q of Education whigh is gratefully acknowledged,

ERIC - | < *
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Rule 3: Reward frequentlv with small amounts. Experience has shown (and
there is considerable laboratory evidence to support this) thkat it is far
more effective to give frequent, small reinforcements than a few layge

ones. As Rule 2 indicates, this is of particular importance early in the
game.

Rule 4: The cnntract should call for and reward accomplishment rather than
obedience. Thus, the contract should say: "If you accomplish such 2und such,
you will be rewarded with such and such, not, "If you do what 1 tell you to
do, I will reward you with such and such." Reward fur accomplishment leads
to independence. Reward for obedience leads only to continued dependence on
the person to whom the child learns toc be obedient.

/

4

Rule 53 Reward the performance after it occurs. At first glar.e, this is the
most self-evident of all the rules: first some task behavior, then some rein-
forcing responses or reinforcing stimuli.” The reader may be saying to

himself bty now, 'Why, that's nothing but the old 'first work, then play’
sequence does not occur just once, twice, or three times a day. The task

and the reintorcing events and broken down into small components, so that

the ¢« quence will occur dozens of tiwes each day.

It is striking to note, when one begins to observe the order of events, how
frequently the order is reversed, For example, "Just one more game of

cards" (a reinforcing activity), "then you've got to do your homework" (a

task event). Or, "Stop watching television" (a reinforcing event), "and

carry out this trash" (a task event). The examples illustrate that these
events do not, by themselves, automatically get broken down into small units
and arranged in the correct order. That is the purpose of ‘this book, to demon-
strate the method of correctly managing contingencies.

Rule 6: The contract must be fair, This rule simply means that the terms of
the contract, on both sides of the agreement ("If you will do X, I will do Y¥"),
must be of relatively equal weight., Imagine a ccntract, for example, in which
a teacher says to the student, "If you get all A's throughout the school year,
I will take you to the movizs." This kind of a contract could hardly be
called fair. On the other hand, the teach .'s saying, "If you sit quictly for two
minutes, I will take you to the movies,"” would also be an unbalanced contract.
In this case, theweight of what is offered by the initiator of the.contract
would be immensely greater than theweight of the behavior demanded by the
contract., In general, one must try to relate the amount of reward to the
amount of performance.

Teachers and parents sometimes feel uncomfortable with rewarding the students

"for what they should be doing anyway.' It scems to be somehow immoral to re-
war?! today's child for doing ascignments that earlier generations had to do

y 8 8
"or elsc." But the fact is that children learn better, and morc willingly, if

reinforcers foilow Jifficult activities. We wouldn't say today's cnildren
primarily Lecause of rheir fun velue. The crucial difference is in the time
sequencc of offering them. ¥

Biuie 7: The terms of th: contract must beclear, This means that the teras on
both sides of the agreement must be explicitly stated.  Tor example, an
unclear contract would sa "o a {ew arithmetic problems and thoen we will de
something more interesting.'" A more clearly stated contract would say, '"bDo
ten arithmetic problems correctly and then we will watch the first four minutes
of this Popeye cartouon.'" The child must always know how much performanc. is

E i?:‘cprCted of him and what he can expect as a payofi. «

,.K . ! i

Aruitoxt provided by Eic:
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Rule 8: The contra:t must be honest. An honest contract is one which
is (a) carried out immediotely, and (b) carried out according to the
terms specified in the contract.

Rule 9: The ccutract must be positive. An apprupriate contract should
net say, "I will nc. do X, if you wili do Y." The terms of the contract
should contribute something to the child's experience, rather than take
something away {rom him. Note that often contracts used in the schcol
and in the home are implicitly of a negative type. E.g., "Behave as 1
tell you" implies "You will not get punished if you behave as I tell
you.'" The outstanding characteristic of negative contracting is that

it involves a threat of punishment.

Rule 10: Contracting as a method must be used systematically, Perhaps
the most difficult thing to learn about the luws of contingency is that
they go on working all the time, whether one pays any attention to them
ox not. That is to say, these laws do not hold only during arithmetic
period or the reading lesson, or only during school hours. for that
matter, A reinforcement followihg a bit of behavior will strengthen
that behavior whether or not it occurs during school hours. As one
becomes familiar with contingency management procedures one might ask,
""What is the payoff for the child?" for almost every behavior requested
uvf the child.

N

Once contracting has been established as a motivation management procedure,
it should be maintained, and care should be taken not to reward undesireable
acts. Remember, the best way to eliminate unwanted behaviors is to make
certain thet they are never reinforced in any way; instead, see to it that
in the same situation some other behavior is reinforced, which is itself
incompatible with the undesirable behavior.

What is the payoff for the parent or teacher? The parents and teachers now
using these rules in their management of child motivation find that child~
ren are eager to perform under these.conditions. These children do not

show the timid or aggressive traits of children performing under duress and
coerciun, Nor do they exhibit the demanding and "spoiled" characteristics ot
those who are used to receiving unearned benefits. There is a kind of joy
in their activitiess they seem to have a feeling of delight in their willing
and conscious accomplishment and their well deserved rewards, Observing and
participating in this kind of learning is, in turm, the greatest reward
teachers or parents can experience.




a
.

. . ' 82
Contingency Management

Lloyd Homme
éh o
Researeh Department
Westinghcuse.Learning Corporation

Albuquerque, New Mexico
ol
It takes s=veral years of graduate study to made an, operant con-
ditioner. Among other things, the student must learn about operant. con-
ditioning apparatus, about stimulus control, about dozens of reinforce-
ment schedules, ‘and combinations of schedules (Ferster & Skinner; 1957) L
T and about how dperant conditioners are slightly superior to everyone else.
This all takes time, but many people think the time well spent. There is one,
other class of behaviors the operant conditioner is supposed to learn; how
2o disceveg new variables and relac1onships betweenr variables of which be-
s havior iq a funct1on[ In other words, he is supposed to learn how to be a
- sclentist. - ‘ , .
Most of this behavioral repertgiire is not needed by a contingency
* manager. The realizarion of tFis“Hg: made it possible repeatedly to show:«
(Avlen, Buell, Harris & Wolf, 1964; Ayllen & Michael, 1959; Davison,.1965;,
sand Sulzer, 1962) » that a contingency manager (sometimes called a behavioral
- engineer).can be tra1ned in a very short t1me--somet1mes in a. matter of days,
or even hours. * i .
p .
\ That is to say, operant_gonditioning and contingericy management are
not the same thing. Cont1ngéncy management is a crucial bit of technology
dérived from operant cond1tiog1ng, not operant conditioning itself. The
reason tHis distinctiog~i's important 13 that there are people in our
society--parents, teachers, and so on= who ‘have to deal with tremendous
amounts 8f behavior. They have neither the t1me nor the inclination to
learn operant conditiofiing, but they welcome a small bit of technology
which gives them some congrol over wHat is going to happen next: in the
wgrld of thavior{ ,

The examples in this paper are not taken from conventional classroom
situations, but teachers will be able to extrapolate from the simple prin-
ciple’ involved (pay for réinforcing events with task behaviors) directly
to their classrooms. When they do, tHey will get into trouble. The assj
tant pr1nc1pal will want to know what, precisely, the reason. is for the
teacher's children being out on the playground at 10:15 when recess .doesn't
evan begin until 10:30. (That's when. the ‘big hand points to 6, Miss Jones.
That's it--10:3)--whether your whole class got all their arithmetic problems
right or not.)

" - e \
P
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» This project was supported in part by a grant from

P the Bureau of Education for the Handicapped U.S.
Office of Education, which’is gratefully acknowledged.
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Teach irﬁ'Cont ingency Manag@ment
= - y . B Lo . N .
The central theme in teaching contingency management is a simple and
obvious one: The likelihood that. behavior will recur depeads on its conse-
quence. To teach someone to.become a skilled contingency manager, one
simply has to teach-him to take this fact of life Seriously ¢nough to observe
that it holds for all behaviors, for ail organisms, at,all times, and that it
is important even in the case of seemingly trivial bits of behavior, on the
grounds that larger, more important response classes are built from them. As®
a matter of fact, it "seems to be turning out that the difference between an
.excellént contingency manager and a not-so-excellent one is a willingness
/ “to reinforce approximations early in the game. From the examples of con~ |
tingency management given below, it is quite clear that things would not
‘have gone so smoothly wi;hout'the_geinforcement of successive approxima-
.tions to the final behavior the contipgency manager wanted.

.
»

[4

I3 7 I3 a /
Finding Reinforcers . N

The picture most psychologists conjure up when they think of an
operant conditioner working with a child 1s that of ‘an MaM candy dispenser
dressed in a white lab coat. Happily, this ste eotype, if it ever had any
validity, is mow quite old fashioned, quite out of date. ‘ :

The reason for this turn of events may be traced to the impetus given
this area by the work of David Premack. This is not the place to review
Premack's work; suffice it to say that he and others are finding considerable
laboratory support for the elegantly simple notion (Premack, 19654 p. 132):
"For any pair of responses, the more probable one will reinforce the less
probable one.'" 1If the contingency manager takes this principle seriously --
that is to say, literally ~- he will have thousands of reinforcers at his
disposal where he may have had one or two before.

In the practical application of the Premack principle, one usually

doesn't have the time or facilities to define behavior probabilities in terms

\ of relative frequency of occurrence. Thus, the term probability is used in

\the everyday, nenrigorous sense. Children will often announce, without urging,
what their high probability behaviors are at the moment. For examp le,
when a child says, "Let's go fqr(a walk," or "Let's play this game," or when

t he points to a drawing of a particular event on a menu of reinforcing

events (Addison & Homme, 1966), he is informing the contingency manager of
what will reiniorce at that particular moment. T[o strengthen a low
probability behavior, the contingency manager simply calls for an approxi-

mation of it, and then permi*s a short time for interacting with the re-
inforcing event.

4
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Some Instances of the Application of Continggggy/é;nagement with Children

In practice, the contingency manager specifies a series of micro-
contracts which substantively take the-form: '"Execute some amount of low
probab111ty behavior; thenp you may immediately ‘engage in some high probability
behavior for a specified time." N

——

The differential probability hypothesis is notable not only for what
{t says, but for what it does not say. It does net say: '"Of any two re-
sponses, the more probable one will reinforce the less probable ome in middle-,
class or upper-class children'; it does not say: "...in white children'";
it*dces not say: "...in emotionally nondisturbed children'; it does ot
say? "...as long as the S has not come from a different culture. "2 what
is being said is that, "as long as the S 1s an organism, the differential
probability rule will hold. Happily, as the following examples are intended
to illustrate, we seem to be f1nd1ng this is the case.

Three Normal Middle-Class Three-Year-Olds 7/

OQur initial attempt in using the Premack pr}nc1p1e proved remarkably
effective with three exuberant three-year-olds (Homme, C deBaca, Devine,.
Steinhorst, "& Rickert, 1963). The high probability behaviors used as re-
inforcers w8re of the sort generally suppressed by the environment, e.g.
running and screaming. The contracts specified by the contingency manager =,
were of the scrt, "Sit quietly and watch what I do at the blackboard; then
you May-run and scream until the timer goes 'Ding'."™ Althow®h, as it should,

“the technology employed in this initial attempt now looks crude, there can

be little doybt that it was effective.
RN

*
&

Two Children of Poverty

There is no deaxth of authorities to explain how and why children -of
the poor ard different. To ‘find out if they obeyed a different set of be-
havioral laws,™taff members of this department sought out two Negro boys,
five and 'six, of poor families. . It may be argued that these were not ''real'
slum kids, since our town does not have slums, but they were at least poor.

What was most striking to us in this pilot project was the speed with
which these children from a different culture learned middle-class behaviors.
They learned instantly, for example, to knock on a door and inquire, "May
T come in?" when entering the reinforring event area was contingent on this
behavior. They cheerfully fulfilled small contracts of the 1.sual sort: "Exe-
cute some low probability behavier (T<nd anéther letter that luoks like this
one.), and then you may executg some high probability behavior.'" We were
prepared to find that Jifferent high probability behaviors would have to be
used to reinforce these children, bdt £his was not the case. The usual pro-
gram of water colors, crayons (after they were shown how to use them), push-
ing a castor-equipped chair, and so forth, served to reinforce behaviors very
zicely. \

fe
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‘Twenty—Three Adolescents

. Guidance counselors were used toc recruit §é for a"study (Homme, 1964)
of adolescents who were’'high school dropouts or judged by their guidance
counselors to .be potential dropouts. These adolescents had the behaviors
usually associated with street kids. They spoke a hip jargon, some of them
were discovered to be carrying knives, some of them wore their sun glasses
at all times, and s6 on, The low probability ‘behavior for these Ss was
getting themselves through programmed .intructional material in subJects like
arithmetic and reading. HMost af the high probability behaviors used to re-
inforce these were of the conventional sort: time for a break, coffeep smoke,
coke, and so on. However, there were some surprises. For some these $s,
going through a program in Russian proved to a reliable high probability
behavior.~ When this was discovered, their contracts would take a form like
the following: "Do 20 frames of arithmetic; then you may work on Russian
for 10 minutes." This does serve to illustrate that one need now-kmow why

a high probability behavior exiats in order to use it as a'reinforcer. My
own speculation about why street kids' high probability behavior is learning
Russian is that fuzz cannot read messages written in Russian.

The success of the prpject was mainly in terms of the egcnllent motiva-
tion exhibited vy these Ss. After the first week, there were zero dropouts,
and -attendance was virtqally perfect. Absences which did occuc were all ,
accounted for, and ore Rundred per cent of them were made up by working ex-
tra time. And there were no fights. A generally pleasant emotional atmos-
phere prevatled, in spite of the fact that these adolescents were of the
"hard-to-handle" varizty prior to the project,

Four Preschopl Indian Children

-

%

Indian culture of the southwestern United States nas been the sub-
“ject of inten¥ive and prolonged study. The study has been so intensive and
so prolonged that the Indians themselves say that typica] Indian family
consists of the mother, the father, fcur children, and an anthropologist.

i

he ways in which American Indian culture differs from non-Indian
American culture are real and interesting enough to be studied in their own
right. But cultural differences are often used for scapegoat purposes; they
are frequently used to explain the failure of conventional teaching methods.

- To test the feasibility of a contingency managegent system (Homme,
1965a), staff memebers went to an Indian reservation” and set up a ‘one-roon
school with twq areas: one area for the execytion of low probability behaviors;
the other for high probability. behaviors. The Ss the Governor of the Reserva-
tion had picked out for us to work with wére the four children Judged by nim
to be the,least likely to succeed in school. They had brothers and sisters
“who had failed or were failing in school, and they were the shiest of all
the children on the reservation. The low probability behgwiors the contin-
gency managers wanted to strengthen were English vocabulary items {Point to
the horse, and say "horse."), and again the high probability behaviors used
to reinforce these werc quite conventional on®s.

N
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In summary, these preschool Indian children acted as though they were
organisms. Further, by the time the six-week project was:over, tiey were as
noisy and nonshy as children ought t. get. They were seen again about & month
after conventional school had begun: ‘their behavior was aboOt what it was when

we first saw them. Not all changes”are lasting oaes.
v

A Five-Year-0ld Nontalking Retardate

Five-year-old Diana (IQ about 43) is about the size of a normal three-
year-old. When she was first brought to the laborator¢, she had a vocabu-
lary of half a dozen words. Among them was the phrase, '"What's that?'" This
phrase served quite reliably to get action from adults, particularly strangers.
Unsuspectigg staff secretaries, for example, were often heard g ving quite
complete, technical descriptiovns of their electric typewriters. The fact that
Diana had comprehended nothings of the explanation, of course, did not stop her
from repeating the questlon ile” pointing her finger in another direction.

Basically, the same contingency management system which worked with
bright three-year-olds was quite satisfactory to Diana. The differences were
that she was taught to use the menu by getting her to point at some object,
gaving the object immediately appear. For example, if she pointed to a plece
of candy, a piece of candy was immediately given*to herj if she pointed at

* a ball, a ball was immediately rolled to her, and so on. Those familiar

with laboratery procedures (Homme & Klaus, 1962) will recognize this as an
instance of magazine training.

The low probability behavior we set out to strengthen was imitation of
speech. Starting out with the requirement that one sound be approximated be-
fore a reinforcing event occurred, the requirement was gradually shifted up-
wards until the imitation of ten or so words could be demanded before a min-
ute of reinforcing activity was permitted. With this kind of management, her
vocabulary increased to around 200 words. But our chief interest in this
project was.not to see how much behavior we could install; it was rather to
s2e whether contingency, management would be effective in the case of a defec-
tive organism. It was.4

&

A Blind Sixteen-Year-Old Inmate of a State Mental Hospital

On first coming into contact with corn agency management and the
Premack principle, students of behavior usually ask, '"How do you find high °
probability behaviors?" The answer Is, "Let the S tell you.'" The more
experience we get in this area, the more we are inclinekd to think that S :
will always do this. He may not do it verbally, but he will find a way.
The following contingency management interaction is illustrative,

When the contingency nanéger first saw the S, she was sitting quietly
on a ward of a state mental hospital. Her chair was against one of the walls,
and che was staring straight ahead through sightless eyes, just as’she had
been doing most her waking hours for the eight years she had been hospi-

' -
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talized. What were her high probability behaviors? There appearcd to be none.

But when the contingency manager walked over to her and spoke, she indicated
what at least one of them was. She seized his hand and smélled the back of
its To condition verbal behavior, the-contingency manager simply withheld
his hand until some ‘approximation to an acceptable’response to the command,
"Say X," was executed (uhere X was some word or phrase). Immediately after
the patient verbalized, the contingency m@nager would give her his hand to,
smell for a few seconds- . .

With this kind of management, within an hour, the contingency aanager
had reinforced suffzciently so that the verbal rate had increased con51derab1y.
The hospital's clinical psychologist interne remarked that the patient had never
talked. so-much at one txne since she had known hexr.

%

1chotherqgg_» The Teaching,of Self Managgment of Conxing ncies

The Premack principle mzkes no mention of who should; manage ‘the con<
tingencies between high and ‘low probability behaviore. This leaves the way open
for the possibility of the S' managing his own contingencies. 0f course,
it is assumed that Variables which mairtain the ccntrolling response (Skinner,
1953) are to be-found in the external envirorment, Another assumption ot this
kind of psychotherapy is that covert operants, which I have called coverants
('kuh-verants") obey the same laws-as.overt operants (Homme,1965b; Hormme,
196f). Pertinent to the present topic is the pioneering work of Bandura and
assdciates (e.g., Bandura & Kupers, 1964} on self-monitoring and self-rein-
forcement. How much of this kind of technology can be taught to children is
simply unknown at the present time, but the possibility exists that sgme ex-
citing new developments are in storelfor(fhose who are willing to expgriment.

™
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Footnotes

-

1. Lloyd Homme, personal communication, 1966.

2. Obviously, the ommision of such qualifigis has direct relevance to’
Masling's incisive commens about training of clinical child

- psychologist (Newsletter, 1964, V, 2).,

£

3. An account of this project is also given in the film, "Teaching
English Vocabulary to Preschool Indian Children at the San
Felipe Indian Reservation."

" Lo .
4. This project is described in more detail in the film, "Teaching
Verbalization by Contingency Management."




TRAINING TEAM RESPONSE FORM

(Check those items which apply)

F - Date
~ Name '
Agency
Dear Miss Ruleau:
1 am aware: ' , -
' - ( ) that the co?ferehces,%ill be task oriented,

a

( ) that we are committing ourselves to implement contingency
management in the classroom of the teacher member of our
team, -

s

: () that we are committing ourselves to trafn three other
. ' ) _ teachers in ouy schqu to do likewise,

-

( )  and I still want to participate.

< Cgﬁmenfs, Questions: -

\

fignature:

-~

.Signétpre of your School Superintendent indicating his approval of
your participation in this program (Food, lodging and travel expenses
) to be provided by the Navajo Education Resource Center).

School Superintendent

Navajo Education Resource Center
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PRE-TRAINING COMMITMENT, 5
- Date:
Nam; of Teacher:
Scﬂgd;: - ’f - Phone:
District: ‘
Age Range of Students: Special Education Classificatio;:

ﬂome‘Address: .

>

Zip Code:

' . . ‘ %
* .As part of my involvement in this training program in Contingency Maﬂ%gement,.
'I agree to implement the procedures ljsted below with all of my students fo: 20
school days. (Success criteria: At least six students, or total class, for at
least 16 scgool days). s .

N

My room will be arranged to include a specific task area and a specific re-
inforcement area.

>

N . o
A menu (e.ge., 3 list, a poster, a g;oklet) of available reinforcement activi-
ties will be made available to the ‘students. ¢

The students will be involved in selecting the activities for the reinforcement
area. . ) L

Non-verbal signals will-be established for: work in progress, help needed,
task completion,~and for returning from the reinfarcement area to the task area.

0

A pattern of task/reinforcement cycLiné will be re}eated throughout, at least
607% of classroom time: .
a) The students will be assigned appropriate task;

b) Upon signal from student that his task, is cémpleted, his work will be
checked by the teacher or aide for acceptable quality;

c) If the work is completed satisfactorily, the teacher or aide will dismiss
the student to the reinforcement area (RE area);

d) Dismissal to reinforcemen{ area will be contingent on task completion
rather than passage of time;

e) Upon a pre-arrangéd signal (e.g., timer bell, light flick, efc.), the
students will return to the fask area and begin next tasks

A

Signature of Teacher:

(Make two copies: One for teacher and one for training agency).

ERIC

S IRPIN
Navajo Education Resourae'ddhter'



[ 4

92
s ‘ .
POST~-IMPLEMENTATION TEACHER STATEMCNT ;t;-
Y -~ '
. Name of Teacher: ' Date: % !
. : : ; - .
School District Address: . o Number of Students '
- : in Classs, .
. i “ . B
Zip Code

As part of my involvement in this trainlng program in Contingency Management,
1 implemented the procedures~listed below with of my students for
school days. , (Success criteria: ‘At least six students, or total class, for
at least 16 school days). i : : “
A Y
1. My room was ar¥anged to inglude a specific tack area and a specific rein-
forcement area.

.
[N 2

¢

‘é\ N

-

%3 A menu (e.g., a Rist, a poster, a booklet) of available reinforcement
7 activities was made available to the students. ,

. . 3
3. The student;\§ere involved in selecting the ac.ivities for the reinforce-

ment area,
~ N

4. * Non-verbal signals were established for: work in progress, help needea,

task completion, and for returning from ‘the reinforcement area to the task
areas

LY

’ .f«
5. A pattern of tasklreinforcement cycling was.repeated throughout at least 607

of classroom time: e

a) The students were assigned appropriate task;

b) Upon signal from student that hi. task was complgted, his work was *a,
checked by the teacher or aide for :cceptable quality;

c) If the work was completed statisfactorily, the teacher or aide dismissed
the student to the reinforcement atrea (RE area); ‘
b}
d) Dismissal to reinforcement area was contingent on task completion rather
than passage of time;

A e) Upon a pre-arranged‘%ignal (e.ge, tim;r bell, light flick, etc.), tbhe
" students returned to the task area angd began next task.

-

)

Further Comments:

Signature of Teacher:

("nke two copies: One for teacher and one for training agency).

EKC , ¥

wll Toxt Provided by ERIC

Mavaie Educatinn Resource Center

-
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Name of Teacher

OBSERVATION CHECKLIST
v <

Date of ObserJation )

v

;  Name oﬁ&pbsefver

93

Name of School

Address of School .

Phone Number of School
Name of School District

Grade Level
-

Is a teaqhe? aide assignéd to this class?

1.

2.

b

.Comments of Observer:

I

Is room arranged in two areas:. '
1) Task Area ¢ ‘ !
2) Reinforcemcﬁt Area

Is a reinforcement event (RE) menu available
to the students?

Are non-verbal signals for (1). werk in .
progress; (2) help needed; (3) task
completed being used:

«by the student? |

-by the teacher? ., -

Parts of cycle observed:

~Student is assigned task?

-Student signals completion of task?

-Upon signal from student, teacher (or aide)
checks student's work?

-Teacher {(or aide) dismisses ‘student to
reinforcement area (RE Area)?

-Student goes to reinforcement area?

-On non-verbal signal, the student returns
to task area and begins next task?

Portion of Déy'
" DIRECT OBSERVATIONS
Yes

()
)

Special Education Classification

()

N
N

LN~
[ o Nt -

o~~~ ~
Nes? N

Signature of Observer: ° !

Title of Observér:

Make two‘ copiess:

EKC

wll Toxt Provided by ERIC

Navajo

One for teacher and one for IMCLE.

Education

»
4

ResourceAanrer



OBSERVATION GUiDE

.

1. -a. Task Area = functiondlly separate arrangemern! . . .ure used

by scudents for working bn dcademic or other Juwe nts made
by the teacher. :

be Reinforcement Area - area(s) where children go after completion
of assignment to engage im self-chesen reward activities. Separa-
tion may be made physically by divider, such a: cabinets or
bookshelves ér may be a less definite (1nvis1b1e line) according
to function of the two areas. )
2. RE Menu -a list of activities or privileges from which the
‘children can choose for their -FREE TIME. May be posted as
,a chart, on blackboard or available as a handout to each'child.
3. » Signals - é . ' : \
a. desk signals - work in progress; help_neededf task completed;
raised hands. ‘ '

4

<

* be signals for return ;o task area =~ bells, lfghts, tfﬁer.

. .ABn~-verbal means it does not involve spoken statements,‘such as
'"™ow it is time to return to the task area."

~

'R . Cycles s an amount of time (from 15-30 minutes in length) which

is div ded int parts: first a task portion and then a rewgﬁd
portion: Upon\completion of the assigned task, Student is h
excused to partic in a- self-chosen ‘reward,

. . N i .7
n ¢ ™~ , ;

EXAMPLE -} 3 S

Aol Ly

A 20 minuééﬁézcle may be divided into 10 minutes for task completion
-and- 10 minutes for reward activity. At end of 20 minutes, children,
.are signa.ed back to begin a new 20 minute task/reward cy.le. :

) ﬂ : N

.

. v .
: ¢ Wt
. . i)

5 Navajo Education Resource Center
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SCREENING LETTER CHECKLIST -

¥ b

: N GENERAL CONSIDERATIONS . . /

\

Y
g

-= To be mai%ed only to those who have replied to the initial letters

b r ' .
-- Allow one month between mailing and deddline. &

-- Include a detailed list of project objectives.

)

| N
-« Include an individual response forme ' J

J ‘ "
— 4

SCREENING LETTER

B

. £
SHOULD CONTAIN: - “ '

’ - #/% | ~ % B

. . ' Vi N o
., == Exact date and site of the training conference. . o ' L

-- Information on t.e activities and objectives of the training conference. »

ol e "

4
-- Spell out the nature of the Change Agént Teams commitment to
train and facilitate the implementation of six (6) other .teachers.

-- Information on the activities and ob3ect1ves of the Spread of '
Effect Conference. , : >

-- Information on what expenses the Change Agent Team's di;Erict .
might bear. EXAMPLE: Substituteepayffor time auay from the district. .

-- Include date that teams will be notified whether or not they
- -were selected to take part in the project.

1

e

) . Navajo Education Resource Center



¢  RESPONSIBILITIES OF THE TEAM
7 _ AND THE IMCSE

[y

Responsibilities of the training team?

-

1.0 To bring to the idea Diffusion Conference, January 14-17
' 1973 a. team from your district composed of the following
persons? -

1.1 A special edgcation teacher

1.2 A psychologist or pupil personnel worker

4

1.3 An administrator

The psychologlist and/or the administrator should have
consulting or supervising responsibility for a minimum °
. of 14 special education teachers and/or regular education
N teachers who have at least one child with an identifiable
learning handicap.

e

S 2.0 To implement Contingency Management in the classroom of
. the teacher membér of your team immediately following
. the January Conference.

3.0 To select and train six special education teachers and/or
regular education teachers who have at least one child with
an identifiable learning handicap to implement Contingency
Management in their classrooms. The implementations are to
be: effected by March 1, 1973.-

4.0 To .facilitate and ‘assist in evaluating implemeritation of
Contingency Management in the classrooms of the teachers
trained by the team.

5.0 To participate in -a Spread-of-Effect Conference, April
. 8-10, 1973. .
6.0 To send originals of the following evaluation data to IMCSE:

%

;6.1 Completed?Pre-Training Commitments for each of the teachers
involved in the training by February 1, 1973.

6.2 Completed PrerTraining Observation checklists for each
of the classrdpms of teafhers involved in training by
Februery 1, 1973, i

: _')
1

g
Névajo Education REsource Center
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6.3 Completed Post-Implem;htation Teacher Statements.
(To be filled ovt by the teachers four weeks after
beginning implementation), by April 1, 1973. .

6.4 Completed Post-Implementation Observation Checklists
by May 15, 1973.

Responsibilities of IMCSE:

1.0 To hold an Idea Diffusion Conference, January 7-10, 1973
to prepare the teams to implement and train others to
implement Contingency Management in the classroom.

&

2.0 To hold a Sprcad-of-Effect Conferenée, April 8-10, 1973
to facilitate rthe sharing of ideas, problems, solutionms,
suggestions, etc. .

3.0 Tn cover the cost of food, lodgings, and transportation
to and from both conferences.

4.0 Provide up to two days of consultant help in your
district. .
5.0 Telephone contact avﬁilable.

6.0 . Supply evaluztion materials and masters of task sheets °
and bandouts. :

'y
Ravajo Education Resource Center
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NAVAJO EDUCATION RESOURCE dENTER
"Programs for Handicapped Children
P.0. Box 275
2 o . Many Farms, Arizona 86503
CONTINGENCY MANAGEMENT - TRAINING SESSION
Reborting Session
iy May 13-14, 1974
Flagstaff, Arizona
Mo?day, May 13, . T
12:00-1:00 Check in: Lunch
1:30-1 3245 Welcome, Instructions (L)
1:45-2:30 Communication Activities (L)
2:30-2:245 Coffee
2:45-3 245 Evaluation of Diffusion Model
3:245-4:30 Role Group Interaction
6:30-8:00 Awards Dinner
Tuesday, May, 14.
8:30-81:45 Set up for presentations
8:45-9:15 Presentations: Tuba City-Boarding Schogl -~
9:15-9245 Teec Nos Boarding Sch901
9:45-10:15 Chinle Boarding School
S 10:15-10:30 Coffee Break
10:30-11:00 Leupp Boarding School
11;00-11;30 Chuska Boarding School
11:30 . Project Summation
k- ¥ El .‘J

Navajo Education Resource Center
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IVe TRAINING SFSSION

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

The need for early identification of children who will become
handicappéd learners is as apparent with Navajg children as with any

other ethnic group.

N

To assure detection of low skill areas which may develop into

-

learning problems it is necessary to prepare teachers of entry level

classes to recognize problems in their early stages. On the Navajo

Reservation, early childhood classes in BIA schools will refer to

-

beginners and first grade classes.

The initial effort to develop awareness of the need for earfy
detection of learnifg problems was done through a training session of

forty teachers from classes described above,

¥

The teachers were sensitized to the nature of learning problems

T
Eeo g
Navajo Education Resource Center p
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through‘selected motion pictures. They were taught how to quantify

child performance by using selected commercial measuring instruments

i
¥

approved for teacher use.

For four days the teachers participated in" large and small group

L

activities as they developed skills in detecting cénditons associated
with learning difficulties and methods of determining the intensity of
the problem. %

In this brief period, little time was: spent in prescriptive
activities or methods to'be used as specific remediation activities.
This was not the original objective nor was there available tige. However,
it is recommgnded that this be the folloyjup topic for this group of
teachers.

Assessment instruments that the teachers were instructed with

were: Peabody Picture Vocabulary Test, Peabody Individual Achievement

Test, Key Math Inventory, Valett Develoymental Scale, and Perdue

Navajo Education Resource Center
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Perc;ptual Motor Inventory. Sessions were also conducteq with‘the
Weschler Intelligence Scale for Children and the Illinois Test of
Psycholinguistic Abilities to illustrate their relevance and role in

child assessment.

The following are objeqtives and rationale of the Training

Session.

EARLY CHILDHOOD IDENTIFICATION OF HANDICAPPED

Objective:

To sensitize teachers to the existence and presence of handicapped
children in regular classrooms in order that three things occur:
1. They will search out and find children with learning problems.*
Lo

2, They will accurately identify the problems.

3. They will adjust their teaching styles to accommodate the
child with different learning styles.
*different rates and styles of learaing.

‘S
3

Navasjo Education Resource Center

Ay

v



. 102

. Underétggg the problem--and then adjust the learning experience.

- - i ,
Englemann (1967) called attention to the need for expressing learning -
deficiencies to the teachers in such a way that the deficiencies

have meaning in terms of anticipating'correction through specific

educational experiences.* ) ‘

e communication process between diagnostician and teacher is

s L]
not effective. Fine (1970) expounded on the irability of even expert

diagnosticians to agree among themselves on a common set of terminclogy,

thereby further inhibiting the communications frocess between themselves
L J
and the classroom teachers.

Teachers can accurately identify learning problems. Myklebust

(1971) who developed an instrument for the detection of learning
gitoblems in the third and fourth grades, reported that his investigation
showeu that classroom teachers can detect and properly classify learning
disabled children and thereby replace the psychologist as the initial

diagnostician.

The evaluation should change the teaching approach. L?vitt
{1971) in d:scribing his proposed method of assessment of children
with learning problems, stated thai, "the end product of an evalsation
should be to present to the referring agent (ceacher) information
that can be immediately transmitted into programming procedures, (classroom

lessons)."

Navajo Education Resource Center
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Diagnosis by direct observation leads to more direct remediation.

Lovitt (197f)valso emphasized that wher diagnosis and treatment are
based on direct observations of classroom behavior time is spent in
treatment of explicit behavior rather than what is frequently a fruitless

search for parallel and unrevealed behaviors.

Teachers can compile individual behavior analysis. Haring and

Ridgway (1967) studied 31'variaples used in screening children for learning ' .
~

disorders and concluded -- "it appears tiat individual behavior analysis

done by teachers may prove to be-a more effective procedure than group

testing in identificatiom.

T
)

Navajo Education Resource Center
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The Functions of Diagnosis

T&ihelp the classroom teacher identify children with learning

. problems.

Identify the Child

\ .

\
To help the classroom teacher indicate more readily, the

specific aspects of the schoaql problem requiring attenticn.

“a

Identify the Specific Problems

To permit the classroom teacher, or receiving specialist, to .
address himself more efficiently to the resolution of the
specific school problem as observed in its natural

surroundings.

i Identify the Resolution

.

Re-developing strategies by. instruction can be focused on .
learning deficits in order that the identified problems

can be minimized.

C ‘' Navajo Education Resource Center
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BUDGET

Salaries

BIA Resource Coordinator (GS-12)  $16, 682

Secrefary (GS-04) - 6,882
$23,564
4 . . ]
Employee Benefits (9%) . To2,121°
Indirect-Costs (9. 5%) | o 2,440
Supplies & Materials . 2,000 1
Office Supplies 4 ‘e
Postage ‘ .
- Telephone . s
Xerox ’ .
Travel
Project Director ¢ 6,000
Regional Adv. Committee 2,000 N o
SWRRC Consultants ' : 2,000 , T
) "o 10,000 !
,Contr,a.i:tengervices ' |
Printing ‘ 4,000 !
, Computer Services ¥ 3,000 . I -
. / N . A 7, 000 i
. \ . o .
Consultation Services P : 000
& !.‘z}ﬁ *
\ TOTAL $50,125

]
v
+
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CHAPTER VIII

MONTHLY PROGR.:SS REPORTS AND OBJECTIVES
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ACTIVITY LOG:

8/20

8/21

8/22

108

SOUTHWEST REGIONAL RESOURCE UNIT

Programs for Handlcapped Children
Navajo Division
P.0O. Box 275
Many Farms, Arizona

PROGRESS REPORT
August, 1973

' ~

Conferences, BIA Office, Albuquerque.

Bob Hall, Max Harriger, Georgz Holt, Frank Hall.

Conferences, Planning Sessions.

ONEO Headstart Staff Orientation Workshops.

Richard efre, Barbara Waters, Donna Guilliams,
Elizabeth Murphy.

;oA

Conference and Planning Sessions, Window Rock.

Laurine Ruleau, Education Specialist, Navajo
Area Office.
Escablish Contact with Abraham I. Tucker, Deputy
Assistant Area Director. N
Attend Early Childhood Education Planning Meeting,
Chinle Agency.
Participants:

Harold King, Prinipal

Bessie Amiri, Teacher’

Jean Combs, Principal

Robert LeFlores, Acting Education

Program Director

Winton Darrow, Social Services Office

Beaulah Pittman, Te~nher

Ray McGilbary, Pri.:ipal

Laurine Ruleau, Education Specialist

George Holt, BIA Program Developex

3

P
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8/23

8/27

8/28

8/30

2

1

Participate in Planning Session for Pr0po§a1
for Deaf/Blind Services. Visit Facilities for
Trainable Handicapped program, Leupp, Arizona.

Participants:

Kirby Jackson, School Superintendent, Tuba City

Dollye Lawsons, Teacher

‘Mrs., Studebaker, Teacher

Lyle Vice, Principal

Jim Lepich, Professor, N. Ariz. Univ.

Bill Blea, ' Program Coordinatbr, Deaf/Blind
Institute, Sacramento, Calif.

Laurine Ruleau, Education Specialist

George Holt, BIA Program Developer (

Participate in 2 Tra1n1ng Sess1ons, ONnO Headstart
Staff, Shiprock Agency. Seventy aides, teachers,
bus drivers.

- -2

Eugene Gueritl, Agency Pr1nc1pa1
Arnold Yazzie, Child Development Spec1al1sL

Training team consisted pof: Barbara Walters, SWRRC,
Rudy Lujan, oWRRC, and Roland Caster, BIA coordinator."
Participate in 2 Training Siassions, ONEO Headstart
Staff. Crownpdint, Eastern Navajo Agency. Seventy-
three aides, teachers, and bus drivers.

Interpretors were: Mary BeGaye, teacher, and'.

Amos, Slcan, Social Services Office.

Donna Cousins, Agency Headstart Principal
Jay DeGroat, Cnild Development Specialist: -

Training Team, same.

Conduct Training Session, ONEQ Headstart Staff;
Many Frams Junior High School, Chinle Agency,
Twenty-seven aides, teachers, bus drivers.

Bjll Dalton, Acting Headstart Principal.

o - ' v
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8/31

110

£l

Attend Adminstrative meeting for Chinle Agency Staff.

‘Participants:

Paul Hand, Agency Supeérintendent
Cleveland Millér, Chinle Administrative Staff
Robert LeFlores, ‘Actirg Educ. Program Dir.
Rex Meyer, Director Plant Management
John S*evenson, Pr1nc1gﬁ1
"Rebecca Dotson
~  Edwin Charley
Orna Frazier W !
Marvin Puckett, Special: PrOJect Administrator
Harold'King, Principal
Jean Coombs, Principal
Ray- Ferguson, Many -Farms High School
Glenn Harris, Principal .
Mr. Griffiths, Many Farms- High School
Ray Mc Gilbary, Principal
Lonnie Farmer, Title I Director, Nazlini

i

Navaig ¥ .
Jo Fducation Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT ' 111
Programs tor Handicapped Children
ttavajo Division
P.0. Box 275
Many Farms, Arizona 86503

- October 1, 1973

PROGRESS REPORT
September 1673

"OBJECTIVES FOR SEPTEMBER

Establish office, arrange for space, equipmefit, supplies,
communication service.

4

< Conduct on-site-visits to existing Special Education
units. "

- Hire Secretary.

Meet area educators and establish communications. ’
]

Develop plans for implementation of objectives.

ACTIVITY LOG

Conference with Instructional Supervisor, Olieta
Wilson and Lorraine Ruleau, Many Farms Junior High,
Title I Specigl Project.

Attend area Superintendents méeting.
. Set up evaluation activities, Teec Nos Pos.

Attend planning session for training workshops
ONEO in Albuquerque. )

\

Conference, Dillon Platero. .
Planning Session with Ernest “Ingraham, Ft. Defiance.

Conduct site visits to:
' St. Michaels Elementary and Secondary
Chinle Boarding School
Teec Nos Pos Boarding School
Greasewood Boa.ding School
Many Farms High School Boarding School

NARRATIVE

Vi
Office space has been designated and occupied. All

Navajo Education Resource Center
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t

furniture requested has been provided except secretarial
desk and electric typewriter. Electric typewriter will
be rented from office funds and desk will be provided
: next month. Telephone and mail service‘established.
Materials and supplies on order. Secretary hired.
Planning meeting with ONEO He&dstért program
sta.f will bring about staff training sessions :
in area of handicapped'child; It is anticipated

LN 4 <

that this office will become direétly involved in

.

some of those activities. ’
Planning session with Ernest Ingraham, Ft.
Defiance Agency, resulted in a scheduled in~service

training session by this girector with Special

v

teachers, Aides, and Counselors of that agency. i : ‘;\ .
There is a request to proyide follow-up assistance

on a regular basis. No commitments have been made
t '.!‘
pending determination of availability of outside

assistance from IMC personnel. Project funds
N . F
provide for some consultant services and can be

~n s

-~ et

utilized here in part.
Planning session with Teec Nos Pos staff as

result of request for testing services. Arrangements

.

are being made to fill this request.
- AY

)
E T(j ' #Navajo Education Rescurce Centexy .,
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Site visits were conéﬁcted in five schools
including conferences with staff and administrators.
Defin%te needs as well as strengths were observed and
consultant assistance offered. Traveling to date has
been- centered in the Shiprock, Ft. Defiance, Chinle-’
Agencies. Concentration on Leupp:Tuba City Agencies
should be done in October.

Site visits bring attention to unit% that can
benefit from immediate and direct assistance. Such

¢ |

assistance will likely be necessary before units begin

functioning as special instructiomal units. There will

be significant need to provide direct and probably

individual assistance. to some of these instructional

e

personnel. At this time, this regional office is

not tooled-up for such intensive service. Tt was
also apparent that some classroom units were function-
F

ing as efficiently or more so thanicomgarable class-

’

rooms across the cpuntry.
Site visits have thus far revealed:

N . N L3
Diverse evaluation procedures, sometimes

practically totaliabsénce of forwal evaluation.
L

1]
Broad range of students placed in classes,
meeting instructional needs of students becomes
quite a task for the teacher.

$‘
.

~ .

-
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Need for standards for programs defining types
of programs, goals/objectives, philosophy,
placement procedures, evaluation, enrollmenc,
inclusion.and exclusion criteria, class
organization 5rocedures, funding criteria and
schema, and base line instructional material
needs.

. ,
Different interpretatien, from Agency to Agency,
on level of enrollment in Resource Room programs
as dictated by Title 1 approval committee. Some
Resource Room programs are attempting to struggle
with 52 students while others cut off at 30.

A suggested approach would be to include a
Special Education person in the Title Committee
or refer all Special Education proposals to

the Area Specia}'Education office for final
revision and approval.

Meeting with Area Superintendents resulted in

2

request from them for Regional Office program narrative
defining areas of assistance and service. This is

¢

being accomplished.

PROPOSAL OBJEGTIVES
Non-approval of the IMC component of this
Regional Off%ce plan will eliminate that progfam
objective or call for a different design bused on
g sdrvices that.;an be.obtained from Greeley, California,

or Utah IMC units.

In conferences, the preliminary survey has

broached to stimulate input as well as interest. 2
{

Nava jo tducation Resourxce Center E {i
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All questioned related to previous survey/census
activities but were unaware of results on\where
information was submitted. It is suggested that this
6bjective be looked at in detail in light of non-
lébeling thrust and categories to be included,
criteria for category inclusion, .-documentation

for inclusion in category, procedures recommended

for number estimation, and possibly source of funding
where additional perso?nel might be needed.

Plans are noe operative for model program
identification and information dissemination
processes. Through cooperation with Lorraine Ruleau,
a committee of Area Special Educators has been
appointed to design and draft @n illustrated
manual that will deal with all phases of the eska-
blishment of servic:s via the Resource Room corncept.
The Greasewood and Chinle elementary rooms will serve
as visible models while a Professional staff Y
photog:-apher based at Greaswood will provide
colored photographs that will illustrate every concept
emptfasized in the manual. Thi; Resource Director
will chair the organizational meetings which

will be conducted bi-monthly.

-
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OBJECTIVES FOR OCTOBER:?

Participate in contractual activites for
establishment of: Deaf/Blind work at Leupp.

Conduct on-site visits at Leupp=Tuba City
’ Agencies.

-+

Conduct Resource Committee sessions.

Conduct workshop, Ft. Defiance.

]
Establish communication with Arizona State
Department of Education, Special Education
Office and ultimately public schools on reservation.

Assist student evaluation activites Teec Nos Pos.
|

Establish communications with Social Services
Agencies and Vocational Rehabilitation offices.

¢ Navajo Education Resource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Handicapped Children
Navajo Division
P. 0. Box 275 i .
. Many Farms, Arizona 86503

Novémber 14, 1974

PROGRESS REPORT
October 1973
OBJECTIVES FOR OCTOBER: 4

Participate in contractual activities for establishment

of Deaf/Blind work at Leupp.
¥

Conduct on-site visits at Leupp-Tuba City Agencies.

) '
Conduct Resource Committee sessions.
Conduct workshop, Ft. Defiance,
Assist student evaluation and activities Teec Nos Pos.
'Establish communication with Arizona State Department of
Education, Special Education Office and ultimately public
schools on reservation.
Establish communications with Social Services Agencies and
Vocational Rehabilitation offices.

ACTIVITY LOG:

Conduct workshop with Ft. Defiance Ageucy upecial teachers
and .ounselors.

Conduct evaluation activities at Teec Nos Pos, plan training
sessions with Teacher Corp Administration.

Estabfish communications with Kennedy Foundation project at
Nava jo Community College. Coordinate {ield projects.

Finalize contract with Northern Arizona University for
Deaf/Blind Services: Phase I, 1973-1974.

Conduct Resource Room Committee meeting, Greasewood.

Develop plans and commitment of services for Headstart work-
shops to be conducted November 19-20, «nd December 4-6.

[ERJ!:‘ Navajo Education Resource Center 4
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Establish communication lines with Navajo Health Authority
_ and Ft. Defiarce Mental Health Services.

Conduct staff conference at Many Farms High School.
Conference with Southwest Regional Resource Center.
Conduct site visits to:-
Toyei Boarding School
- Kayenta Boarding School
St. Michaels Schocl for Handicapped Children
Sek up conference with Dr. John Potts, Director of Special

Education, Arizona Departmgnt of Education.

NARRATIVE:
!

-

Through conferences with Dr. John Potts and Dr. Richard
Petre it was learned that the Arizona Department of Snecial
Education will conduct an incidence study in the Arizona
Public Schoois simila; to the desig; used by New Mexico.
Through future meetings with Dr. Potts the number of Navajo
students to be sampled will ?e determined. 1If a statistically
significant number of Navejo students are tg be used in the
sample, this Resource Center should become involved and regot-
iate for the Navajo results to be polled from the sample for
use yith reservation planning and projéctions.

* &

This information would assiet in the objective for a pre-
liminary needs sucvey. This will also assist in developing
the objective for a design for fc'ure services.

On-site visits continue to reveal vital informaticn re-

levant to the ératus of programs as pertaining to physical

properties, sLudent placement and services, and local

philosophy.

Navajo Education Resource Centerx
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The first meeting of the Resoﬁrce Room Committee was
conducted and is generating positive feedback. " This committee
will provide the vehicle for the hevelopment of '"diagnostic/
presériptive" "resource roém"fstructure. They will design the
coﬁponenté, chart the organizational strategies and produce
a finished product that should‘be appropriate for widespread

' oy

distributiép. This is an activity of the model room objective.

. &
The Search component of the Deaf/Blind program was final-
i N

ized with the contractual negotiations of October 15-18. Ten
case finding aides and‘a project director will be employed by
Northern Arizona University to begin Januar; 1, a house to
house search}fér‘qualifying children.

Beginning in November the séco;d,phasg of the project
will be wrftten and Begotiated by Northern Arizona University
staff, the Director 6f Special éddcation, N;vajo Area Office,
and the Director of tge BIA Resource Cen£e§, This phase will: =
design the education service‘forcthe‘anticipated 7-9
children. | ‘

Continued service is being réndered to the ONEE) Headstart;
program. It is felt that the headstart admi istration is

making a signiflcant effort to "omply with the new Federal re-

gulations and maklng appropriate use of existing resource in-

~

>

cluding the BIA Resource Center.

Navajo Education Resource Center E_}’g
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OBJECTIVES FOR NQVEMBER:

i

3 ES
" N

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for interaction with State Department of
Special Education Incidence Study.

3
.

Assist in Héadstart workshop for staff training.
» C )
Finalize Phase II of Deaf/Blind Qrgposall : o

Develop packdge for use in community education efforts with
Navajo Community College personnel to be presented in tribal

’,

council meetings, . - . )

ST

o

Navajo Education Resource Center
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v SOUTHWEST REGIONAL RESOURCE UNIT X
Programs’ for Handicapped Children >
‘ Navajo Division
P.0. Box 275
Many Farms, Arizona 86503

December 12, 1973

PROGRESS REPORT
November 1973

OBJECTIVES FOR NOVEMBER:

Confer with Consultants to determine what services can be
provided to the Reservatipn area.

Devgléb plans for interaction with State Department of
Special Education Incidence Study.

Ve

. Assist in Headstart workshop for staff training.

Finalize Phase II of Deaf/Blind Prépesal.

Develop package for usie in community education efforts with
Nava jo Community College personnel to be presented in tribal
council meetings. )

ACTIVITY LOG: N

%

Team visit (Sam Barrone, Gordon Gunderson, George Holt,
Laurine Ruleau) to programs at Kayenta, Leupp, and
couference with Dr., Sam Bliss, Flagstaff.

Conference with BIA Central Office staff, Albuquerques,
(Max Harriger, Frank Hall) and corsultants (Norm Jensen,
‘Dave Passorell, Jenean Matney, and Bruce Wgston) to explore
services to reservation area.

Conduct on-reservation tour with consultants and specify
types of consultant service input.

Attend PSIP Training Package workshop, Dr. Larry Holcomb.
Meet with Arizona Special Education State Office staff

(Dr. J- Potts, Karen Davis), explore Navajo inclusion in

]

121
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. State incidence study.
ssist workshop presgntatlun, Headstart, ONEO at Ft, Deflance.
Sessions conducted by Dr. Keith Auger.
Conferences with Abe Tucker, Laurine Ruleau relevant to BIA .
iavolvement with State Incidence study. i
4
Conferences with Navajo Eduéation Agency relevant to
participation in State Incidence study.
Develop design for Navajo incidence study with Navajo -
‘Fducation Agency. \ '
Finalize Ph‘-g I1 (program component) of Deaf/Bllnd proposal
with Northern Arizona Unler51tsttaff\
Conduct workshop session with Ft. Defiance special staff and
counselors at Tohatchi. ‘ w/{
-
Demonstration of Talking Page unt' rn classroom ac;1v1ty,
«Toyel Boarding Schbol. *
Y " . }
Submil proposal to IMCSE, Los Angeles to become affiliated
as an assnciate center. ' '
\ - - M * -.' .
Site Visits: 'y & -y
. k) \
Kayenta Roarding Scheol
' St. Michgels School for Handicapped
Crownpoint Boarding School
- Tohatchi Boarding School
Many Farms Elementary Public School
Kinlechee Bearding School
Leupp Boarding School
A
Mike DIV
Highlights of the month cent~r around three principal
activitices; meeting with consultants, state incidence study,
an  Jvadstart workshop.
<X The meeting with the four consultants opened many avenues
of service designs that can be developed in reservation
senovls,  While no immediate manpower was committed on be-
hall of Lhn consultants at th., time, it is expectew that \X
<o pan be genenated from them during the spring time - [rame C
P ,
gt
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i

L 4



-

when speciéic training agtivities are gcheduled.
¢ ‘- ' -
Some of the recommendations made by the consgjtants

which can be readily implemented in this network desigh
k;e: "Chaﬁge Agent Model" for teachér training, PSIP ~.

trgining package, Associate IMC affiliation, structural

i : ~

design for network service centers, and Performance Service ’ .
. - re ¥ N

g . i »

Contra.t. ; .

kY 7

’

The State Departm®nt -of Education, Division of Special’

Education has designed the incidencz gtudy primaril

around Pima county. Navajo'was nc included but wbﬂld be
4 k -

.welcome as data for a part of the Indian sample. Dr. John
& — .

Potts would w;ht a samplé from BIA and public schools. He
- . . N b P

controls‘the'parFicipation of public schools and BIA | - 1

Adﬁﬁnisﬁration;has pledged support if adequate personnel,f ‘

s N S R . . .\: ) (

money and coordination” can be generated. .

The full responsibility of ;;Euringkthe necessé%y
personnel (test administrators, speech tberaﬁists;g;ﬁd
home interviewers), money, training, and coordination would
rest or-this R;spurce Center.

This activity coupled with increasing requests for

‘service from teachers, BIA Area Office requests, planned

training sessions, development of model activities and
realization of original objectives, all seem to present a
weighty work load that may be impossible to achieve in one
year with one person.

The workshop conducted by ONEQ Headstart suffered from
poor design, lack of cooidination, and an inappropriately

f’ ) P |
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selscted speaker. The Resource Center was not involved in
the planning of the session. This director was asked to assist
as an implementor. Such future requests will be honored cnly
if the gesource Center designs the training sessions.

With the selection of 2 new Headstart Administrator
Office.it is anticipated that the ONEC will call upon this

Center to design ard implement future training sessions.

OBJECTIVES FOR DECEMBER:
Make presentation at Advisory Board meeting December 4 & 5.
3 )
Attend training sessions with Systems Fore Retrieval Approach.
Cunduct Resource Room Committeé meeting.

Conduct student evaluation sessions.

Participate in site visits: Toyei, Kinlechee, Teec Nos Pos,
Nenahnezad, Shiprock, Grudasewood.

Finalize Plans for Incidence Study.

Set up, spring trainiug sessions.

) . . X
E T(j Navajo Education REsource Center
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SOUTHWEST REGIONAL RESOURCE UNIT
Programs for Yandicapped Children
Navajo Division
P.0., Box 275

Many Farms, Arizona 86503

February 8, 1974

PROGRESS REPORT
January 1974

OBJECTIVES FCLR JANUARY:

Confer with Consultants to determine what services can be
provided to the Reservation area.

Develop plans for }nteraction with State Department of
Special Education Incidence Study.

Assist in Headstart workshop for staff training.
Finalize Phase II of Deaf/Blind Proposal.
Develop package for use in community education efforts

with Navajo Community College personnel to‘be presented
to tribal council meetings.

ACTIVITY LOG:

1, State Prevalencc Survey - Arizona Public Schools.

January 21, I met with Karen Davis in Tuscon to coordinate
plans to include the sample of Navajo students in the total
state configuration. Sixty students will be randomly
selected from five BIA schools and five public schools.

N They will be evaluat.d with Jane Mercer's Pluralistic

Assessment scheme whicn in-ludes 73 revision of Wisc,

Metro '70 Arithmetic and Reading, Language and Speech
Inventory, parts of Perdue Perceptual Motor and Bendur-
Gestalt, Parent home interview, Health Inventory. Social
Mcdality Index, and Adaptive Behavior Inventory. Materials
were picked up at this time and arecurrencly being stored
at the Resource Center Office.

Personnel selected to conduct Survay will be five psychome-
trists, 3 psychometric technicians, 2 Specch Therapists, and
12 Navajo home iiterviewers,

¥

. ¥

thy
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Development of Resource Center plan.

January 16 and 17 were spent in planning sessions with
Jeanean Matney from Colorado Department of Educagtion. ’
A tentative structure was devised and a service model
formulated. .k —

-

' ’

January 3! 4 February 1 was spent in adap; this ' |
developed structure to RBC and LRC specifications with,
Dr. Robert Hall and Max Harriger in the Albuquerque .

offlce. A session w!th James EVerett, UNM was conductgd.

an’

Headstart Training Sesslon - January 29 and 30.

The BIA Resource Office assisted -in the planning and
fitancing of a training session whereby 25 Navajo Head-
start. teachers participated in meetings where identi=-.
fication and recognition of handlcappﬂd children-was
stressed. , ’ .
Planning sessions with Activity Director, Leslie Good luck
were conducted January 14 and 23, Facilities were made
available at the E1 Rancho Motel in Gallup through Resource
Center funds.

Actual sessions were conducted January 29 and 30.
BIA Training Sess »n - March 4-7, Contingency Management.

Planning sessions were conducted with Bruce Weston,

Laurine Ruleau, Helen Zongolowich in Window Rock January 29.
» Classrooms of team facilitators, Helen Kanyid and Nancy

Hyatt of Greasewood, were visited and teachers were inter-
viewed.

Training session will accommodate six, three member teams
from representative areas o{ Navajo Reservation area who
will commit themselves to implement.the program in their
classrooms for not less than 21 days and who will train
at least three other teachers on their staffs to use the
C. M. Model. i N

Session will be conducted in Flagstaff.
Consultative Rcso.rce Services,

The Tuba City Boarding School requested a weck's service to
evaluate the present program, make recommendations and
assist in designing thrce Resourcé¢ Rooms to be formed in

SY 1974-75.

1Y

' '1‘*1‘

3
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» L
This apt1v§twaas *onducted January 7-11. Reception
was outsta g and staff ekxhibited enthus1asm at thrust

that de-emphasizec self contained appropches and prov1ded
mainstream SEHVICPS.

Spin - off result of effort was perqaiiion to develop local
diagnostic and testing team for student diagnosis. Past
expenditure’ of $§ 000 per annum was made to University of |
Northern Colorado for testing services., This sum can.be
directed toward student services in addition to a mord com-
prehensive service being offered to staff and students.

# B
Resource Center will fédlow-up first training steps in
February and provide supportive services for this activity
as well as the development of Resource Room services.

The Toyei Boarding School .requested assistance in design-
ing the Special Educatior Program for SY 1974-1975. The
Resource Centpr complied by assisting to word and draft

a Title I proposal providing funding for two integrated
units for* Moderately Handicapped and 1 Resource unit for
Mildly Handicapped students.

This scheol was also encouraged to develop local diagnostic
testing team ant it is felt that this will be accomplished.
Presently $3,000 per annum is being expended for outside
testing services.

o

Resource Room Committee

SITE VISITS MADE:

Tuba City Boarding School
Toyei Boarding School
Greasewood Boarding Scnool
Ft. Defiance Headtsart

OBJECTIVES FOR FEBRUARY:

1.

2‘

Conduct 2 meeting with Resource Room Committee.

Participate with Area BIA offlce in first line s pervisor's
meeting in five Navajo, agen ies. \

Make final arrangemgnts for training SLSS{in - BIA Contin-
gency Management,

Conduct training session in Tuba City for two 1 ychometric
technicians. . C

Attend Nationmal Learning Disabilities Conference in H»ouston.

'K
Navajo Educaticn Resource Center
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SOUTHWEST REGIONAL KESOURCE UNIT
Programs for Handicepped Children
' Navajo Division

P.0. Box 275\

January 8, 1974

PROGRESS REPORT
December 1973

3 OBJECTIVES FOR DECEMBER:

i

&

Confer with Consultants to dQES;mine what services can be
provided to the Reservation area.

]
Develop plans for intera tion with State Department of
Specal Education Incidence Study.
i .
Assist in Headstart workshop- for staff tratning.

1

Finalize Phase 11 of Deaf/Blind Proposal.

14
Develop package for use in community education efforts
with Na rajo Community College perconnel to be presented in
tribal council Ymeetings.

.~' e \

ACTIVITY LOG: °

- .
Participate in Title VI Advisory Committee meeting, Albu-
guerque, December & & 5.

- v
4

conduct indis idual teacher training session at Tuyei, and

nian pro csal developmunt sesi}on for Januaty.
iy . .

. -3 - .
Training sessicn with Bruce Weston on ''Change Agent Model” S
teacher training approach.

Planning session for two training sessions to be conducted by
Mr. Weston and staff; lHeadstart, January 28-30, BIA
mid-March. -

~
0

3 -
Training session with Bruce Weston on "Systems Fore" T~
tri-val, asscssment, #nd instructional system in St. Johns, ?

Arizona. ’

L]

'Y

1
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Conduct second Kesource Room Commlttee work session, Greasewood,
Arizona.

Student evaluation sessions covducted’ag Teec Nos Pos,

Redesign Incidence Study Activities and coordinate with Arizona
Department O Special Education. v

5
¢

Site Visits:

Toyei Boarding School

Kinlechee Boarding School !

Many Farms Jr. and Sr. High Boarding Scheols
CGreasewood Boarding School

Teec Nos Pos Boarding School '
Nenahnsezad Boarding School . Ty

[ '

NARRATIVE: LT #

s

After bu11d1ng a budget for: the State Incidence Study and

-

seeking out the personnel necessary to c.nduct this activity it
was felt that both financial znd personnel resources were not in
sufficient supply to conduct & study for 150 students.

‘This was discussed with the Advisory Committ<e and their

{
opinions and advice were requested. The recomiendation from that

>

committee was to reduce the sample number to the size that could

i
be accommodated with existi.g resources, It was felt that inclus-
=N
sion of Navsjo sample 1Jf%%e state plan was 1mportunr rogardless
. X

off sample size,

1

In conference with State Plannﬁng personnel for Phe State-
C
Incidence Study, it was agreed to use a sample group of—60 students
selected equally from grades 1, ® and 5. This was dcne to get a

large enough sample from each gradc level ro be sigmificant enough

to include in their total cesign.
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A more comprehensive study can be conducted in the Fall of 1974,

Planning with the Navajo Education Office has resulted in cheir sub-
~itting a Title IV request for $11,000.00 to finance a more elaborate .

sample study.

Training sessions have been arranged for Headstart activities which

-

w*ll use direct service from Bruce Weston under Technical Assistance

i . i

. .
arrangements. Tentative dates .re January 28-30. Participants will

be Principals, Child Development Specialists, and Home Coordinators.
Objective is to lead participan”s to plan and develop own future -

&
training sessions. '

Training sessions for BIA personncl have been developed and are .,
scheduled for mid-March. Participants will be six teams, of thre~ mem-
bers each screened and selected from different geographical areas of
the reservation., - \ !
. \
The team will consist of te.:ter sipervis r, speclal teachet. ‘and
/ ,
aide. Upon ccnmpletion of the trainiiz/session »f 3% aays initially

and one day follov-up, the team :ill.be prepar.d to conduct similiar

A =

training sessions within their areas. Topic of training is Contingency
ManagemC“c. )

The trainors for this March session will be a teain from Greasewood
Boarding School who were trained lasg spring in Los Angeles in similar
sessions conducted by Mr. Weston.

Mr. Weston will wversee entire training -ession and ar-angementcs

for Technical Assistance time’will neced to be .oncluded.

Navajo Education Resource Cunter
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Approval for Associate IMC status was anticipated December 12,
but meeting of approval commicteé\wa; rescheduled for the week qf
January 14. .
Bevelopment of uodei program deségn and publication continues .
~on schedule with second committee meeti;g\conducted in Greasewoodf
Intéresting spinoff effect of committee méégings is that some pér-
sonnel are experiencing a tfaining or educatignal impact as group
is being taken in step by step ap?Foach to design development. This

’ &j’
is eviden