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'chlldren prog;des ansvers to questions such as the following: What is
a learning dlsablllty? How does an LD child behave? What should
parents who suspect their child, _has a _learning disability do? Can, an

- LD child succeed in sch601? How should parents discipline an LD -
child? How can parents 'manage a hyperactive child? For exanple, it is .,
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LD child to fail despite average intelligence: poor concept of time
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llstenlng ability, problems of attention, inability to receive ‘and
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WHAT IS~A LEARNINC DIBA@ILTTX? —_— TN
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~ , . i )
A R N . ¥

\

,Ghildren with lcarnfgg dl,abillties have vcry diffenentswehavior

/ 2 ) M 2

_traits, abilitie and . diéabilities. They can be overﬁctivc or qulet and
withdrawn they can be giaqeful and a¢hletic, or. clun;y and poorly L.
coordinated. They can be inefficient with their eyCs; or'%ble to Iedrn, .

Ce - . v )
‘only by the use of a visual approach. There are chi&dren with 1earn1ng

~.

N
'

P e \. N L 1

- '

d i

Prob]eﬁs vho miss thq p01nt of «hat is said to them, and others’ who learn

hear; and feel.

. . - .7
.,

» best. through h% use of an auditory approach. Some students must see,

®

in order to" learn. The Jearning disability’ g&éld has
i

= '

average to very.superior mental, ability but cannot perfarm well 1‘

N,

E

school. (5) \ > . oo i . -
< . " . . N . e © T
P HOW DOES A CHILD WITH LEARNING . s to
. +_ ~ DISABILITIES BEHAVE? T ' “ ,
? "‘ - . ¥ ‘. . . v .
tlhere are ndgy sionx of learning disabilities. Educatorg _do not °
become concerned unless they ohserve séveral ‘of these disabilities dis-
‘played often. If the teacher suspects that a chlld has learnlng oo E{
. Y o

. disaﬂilities she Wh.ll contact the-parents and‘peek to have the chlld

. . I
- . '.

rezerred for diagnosis. Parents may also ask for referral of the1r child

° 2

Pareqt should- observe chitdren for the following types of behavior.

LI

¥

G .
“1., Words -and expressions used by the chlld in conversation are

o average or above average for his- -age group. Oral vocabulary is good.

o

2. The éhild cannot read or spell wellein spiLe of excellent

fid . r

téaching and good school attendance. F i

start

3: The child may havc difficulty expressing his ideas., -He may

-

in the middle or at the end of a.story instead of ‘the beginning. €]

e
?. Listening ability i *usually good e!cept for iollowing

s

-
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dixections, ’ g o6t Ty . * . -
C TN, ’ . . .’ PR ‘S,r i i} “ .
.~ 5. Thc cbild may behave in a way that ﬂm not apceptable in hjs .
S , P . "
- situatign. .He acts without lhlnking He is lmpﬂlsive. . .
« @ A

-~ . . ﬁ N

Y N \ toe
N 'f- f6. Lverv new ‘or different ob3ect w1thin 9}ght attiacts rhe

#

- “e .
.

chfid s qxtention. o T . . .

&

7. Qny noise ~r movement immeélatcly distracts the child

y g} Attenrioﬁ'span 1s very short even on simple tasks.

. z < . s
v

. ‘ 9w The Chlld may be xfry talkavae. - ,
IO.SsThe chi]d may play too moch at the wrong time and find it
—
imposa;ble;?o Fl} stmll for just a few’minutcs",1 Thls type benavior is
calied "hygeractiv1t;i v T " ) “' o ‘ ) \ .
g ;?' 11ﬂ$-T2e OppoSite‘benabio:'gbebe;no‘energy,seems present or thit;

..

' jchild is very slow in thinklﬁw is«called "hypoactivity.

-
S

12. Abillty to recall-telephone nunbers or hou;c numbeﬁﬁ is often

s

(S

poor. °1f you*are having.the child write a word which you are spelllng

v
. L » . . .

aloud he may be able toﬁfemember only one letter at a ti 2.

-

A4

e - 138, Eventbough there iq no hearjpg 1oss, abliity to hear sounds
- s - ‘ .
Coag they* are produced may be inadequate. "Cat" may be heard“as "Jat"'
= \ . i Lo
Little meanfng may be xecelved‘jrom speech New and longer words may

(3

N

(W . , -

Yo 147 ¢ Mustular coordinatfon may be poor. The child may not be able
-
* to skip, th, jump rope:\Yalk?a straﬁght liﬁe'yith baIance or play most «

! -
P . [ a
{ . .

games well. . p
. R T Y v . . .
» . . : 3 % "
R 15 “ andwrlt;ng may be, lhbdred and poor. Copying of home ork ds J

slow and diffieult. - . C, ) . v

16. At age eight or older the child cadnot.tell which shoe gogs

N .
’ . -~
3 .\

on.whibh fovt. ~ Left and fiéht Las very 1itt1e meaning. .

]
1

ﬁbve tc be repoated several times, before .the chlld can qay‘them correctly *

L4

-



gettinb ready fpr qchool lr,dn kccpinb hisfroom cltan.
18= 'he leaxnlng dieability child -isi,often eaﬂkly lost 1f ¢aken
tg the étoré‘érato school by secveral diff@rcnt rogtes.

[ v ‘

3 -

.IF PARENTS SUSPECT TH};I& cnrip HAS A LEARNING % '
DISABILITY, WHMAT I0ULD BE DGNIZ" .

-

y,

Ccall the school for a oonferéncF with the c}éséroom teacher.

This exchango-of information may be very valuable in.giving both the
o . . 'l. . /'
teacher and you a clearer idea of your child's diffictlty and may lead to

helpful' changes in working with your child. 2F
If the problem is too serious to be handled in the,classroom '
L3 3 l

situation, parents can request, that ‘the teacher refer thelr child for a

complete diagnosiskby'a diagnaestic tecam. Pagpnts/have the right to .

' “ . . H

= ’
choose a s¢hool team or a private agency. If an agency outside the ~
school systﬁp is’ ehosen, be certain that thclr report is recelved by the

i

pnincipal and cLaosroom teacher. The report should be intcroreted td the

classroom teacher. : “

- |

When- a confcrcnce Js(held with the diagnostlcian, it is important

\\

that the strengths. and dssete of the child be explalned 1f any part of
\ .

o S

the report is not understood, qsk questlons. Ask for specific’ ways in

which you can help. your -child at home.
ML «
Oni//thc strengths and assets are unders tood you will be able to
: \g .

find arcas of activity in which success and confidence can be gained

With an understanding of the 1bi]iticq and disabilitios will come

more confidence aﬁ% ingight into ways to help your child cope with liEF '
at nomé‘nnd‘at school. Study your.child's behnviot,\in the light of this

vt ’ : , . .
‘new information, to discover many practical answers to everyday problems.

¢ i ’ ) * »
o .

o SR &, . .
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' , Fo 0 , 7
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17. The child may be pooily orgiﬁizod in doing hompychorcé, o
! - a '.'Q:f&
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is recommended );nd you agree to this pldcement bonh parents should go

o

R R 5 * v ) LA o

‘ - n Ve - N -/ LYY ey
-, ! ” [ ‘ .l' . L “)" 4

Coa 3o TN .

Patience will increase zind a bettcr undelstandfing of how to help, yom:

" .

’ " T ’ .

c?il;l will be developcd " el S : b 8

y ;. . .

If placemcnt in a class .for children with learn ‘f{?g disabilities o .

o A ko v, -

‘*

i J

< . & N ) 'Q‘ 3\
for a &onfercnce with the spe.c:i-a} teacheé:‘.‘ Wait until she has worked

L3

"with the child for three or four wceks. Be ready ancf}willlng to work (

¢

consistently at whatevcr tasks fhe: teacher feels will/be bepeficial ‘(

? ‘a'» .
o S0 NS
, ey ARE PARENTS TO BIAME FOR THESw. ' - | .
. * & ‘LEARNING PROELEM? ) .
- % 0‘” . t : . T -1 . o ) .

2 : o

Parents have no control over the.circumstances %ich may cauge

’ s /
a child to be born with learning disab;l]:itées. Some-thing happened g\}
R
time betwccn the moment of conception and the moment/ of birfh Eor shortly .

Al

'thereafter) whlch catsed the lcarning dlsab’lrty Parental acc\_ptance

’ b ? Loy

,and understanding of the child is the first step toward SLC;CS‘SS in

l

-

w happincss. No one is to blame. See}t help early to :l.n!‘r't’a‘ achdeve=" W\ -
- "—"*v .
roos e . \ A
ment in school. (3) ., ‘ . F P "2 ' o
. % o - .t - N Y M
. . "Wae oo P M # i
Do not go d:.agnoms'é'hopping . Have confidenc’é‘rfin the peOple
. o . * » " ‘ . . ' .
‘yorlsu./ng with your child.” Do aot expect raﬂict and miraculous improvement’. | °
Remediatiqn takese*timq*, R . ‘” ' . - i -
! e
. t o AN . ]
.o . IF A CHILD HAS AVERAGE INTELLTCENCL . . -
co T o . WHY DQLS HL‘ FAIL? | ) fe
There are n{any pr6b1ems whichycan interfere with' lcarn,i‘ng. A e
] . % ‘
child withi learning disabilities may’, have any combination of these .
. CB.‘ ‘ ..
problems. ) L. e 2
X . s . ¢ ) . : v
" Poor Concept of Time R

) . 1

Some students have ho idea of when it is time for recess, lunch,
. . , o

4 | N & “/ K’W

s



phisicnl education &r the end of the school day. One £ourth grnde boy

¥
2

. . S , ¢
knew when it was time £Or recess because the janitor placed a wastcbasket

4 s . o
in the hall just before recess. When he qns out of his room and the

a/,

recess bell rang, he declared it was not time for recess because the .
janitor had not brought the wastebasket This boy had no inney sense of
v time. 11is poor conc@nt of timc includcs days weeks a month, seasgns
R . . :
v o of %he year and even a birthday.
-, t "HJ AP { ) . .
.. Poor Concept of Position in Space
v, ) —"\/ R -
N iz‘“’ ' ) left, right, in front of behind,’ beside, .around, between and .

other words designating a position in space are not understebds. This

é; ) TLos i

. disability makes following directions for school work almost impossible. .

.

! ) - The student n:y read and write from right to left, top to bottqm,

;_o}4bottom to top of the page.
Yo ) Catching or batting a ball may bc very difficult because of poor
judgement of position in space.’. h ) ;&‘

Tnability to Deal With Sequence

R “ . . Ability to recall telephone numbers, the order of letters in a

~

n .
word, the order-of the events in a story,.or a series of directions given ’
& . \ - .

K bymthe téacher may be inadequate. All of'these tasks are.required for

the best pgfformance in reading, spelling, language and other school .

»

DY .

-

subjects. : -

Poor Listening Ability :

. Sogs students ‘do, not: learn well. by listening even though there is

P

no hearing loss. They are unable to recelive meaning from the spoken word

) . s

~-"hearing they hear not." Some students cénnot hear the differences in

~ )

’
4 N ¢
‘sounds such as the "£" and "th" sounds and many other sounds. This

, N

[ ’ : _. T__.'_.ij-‘ﬁ 8 . ' \ .




’

. understood. Inability to shut out background noﬁfe in order to 1listen

.
. . .
' v - ‘6
. . . ¢

' disability would affcct "polllng and rcading. Less»information would he ’

[N

[y

N

o ‘the teacher‘éauses a“child to miss a great dcal of instruetion. e
‘ it - ; Tl a .

~ .
. * \ ,7 - - .,
. - T
v . .

I

" Inability to Express Ideas g

-

Problems of Attention ’ T o

. - .
| VL

.7 ‘ Ipability ‘to attend t6 more thhn one thiny at a time will greatly

&
.
)

hamper 1anguage devéIopment. The concepts so ezfcnt&al to 1earning are
. - r

not developed. Concepts of llkcﬁesses and differences, ability te see

relatlonships, to categorize.zhe ngt deve10ped Distractability and a
> a8

-

%
shortégttchtion qgen *are also attentlog def)cits. . ' . .

3 g. “2 Ff .\
o U P .
"Ability to Receive and Organize Informati.on+From Several Sensés
= O 7 - :

Inability to.g:?ersggdd and relaté‘infarpaﬁion coming from several

. .
. '
. R N .

senses makes learninp to regd, gain knowledge, and, communicate with others

. . n
» .. ,
. %o~

a slow process. v, Cow
3 i N A4
) e 7 A
Visual Alertne s or Efficicncy \‘ ' ' Jf‘
' Even with perfect vision -some students do not see small / Z

differences in numefals, letters, wopds, and pittures. The task of-care-

. “

ful discrimination becpngs nmore difficult with longer words, words that

.

1pok qlike (trail-trial), and.words in sentences. _This disability makes

it very difficult for a child to read’small.print or learn to read with a

'

. .
word (visual) approach to reading. .
R - A SN !

A child often has the knowlegge required to answer a question but

‘, '*\ A}
canndt exprcss his ideas An.writimg.', Dthcr students can express them-
selves in’ writing but not orally.. This disabilixy would make it 8ppear

A .

that the student. has 1ittle’inawledge of a subjtct. L .
7 )\ . . ) g

R B

o ‘ -/
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. N -

Styles oE'Learning piffer

... .Rote learning'oﬁ multiplication, addition, and subtractibn facts;
. oow N
’ dates, and events 18-al ost impossible for the child with learning dis-

abilities. He usually learns to read and spell better with a well-

+

’structured phonies'program. He learnsaa%ithmetic.better by providing a
structdred progrdh.which proceeds from the concrete level (using objects

to. 6§%nt), to a semi-concrete level (using pictures), to an abstract level

LN

ﬁusing numerals only). Some students learn best Visually, some auditorily,
. R o L . :
somg visually and auditorily, some must see, hear, and feel to learn. (5)
o . -v , R . |

Poor Self- Esteem * : - : : - s -

k)

The child with average to very superior intelligence is painfully

t

aware of his failure and experiences much anxiety and frustration. He/is

/ .
aware of the disappointment and concern-of his parentQNEHd the’ teach¢r.

¥

It'is ‘not, unusual for a child with learnipg'disabilities'ﬁb decide” that

he {s mentally retarded. Inahility to excel in sports often makes the

_situation even worse' The child feels he is a complete misfit Thek
emotional stress brougit on bYQ?gllurc greatly hinders learning. (11)

e
CAN A CHILD WITH LEARNING DISABILITIES
' SYCCEED IN SCHOOL?

0 With early diagnosis and a program of instruction planned on the

»

basis of a thorough evaluation the futuie is promlsing. If there is a -

class in the school for children with learning disabilities the chances

.

_for success are even greater. There are algp private agencies which work

'with learning disability cases. (1) ) ‘

= *
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. o ~ HOW SHOULD PARENTS\DISCIRLINE-we
Y THE LEARNING DISABILITY CHILD? .
< \) * . *
T ¢ d . \

Each child is different--and yet\childreg ate’so-mych alike in ~

their basic needg, interests, and desires. The

¢

oilow}ng guiding
principlesﬁbiil serve well if adapted for- the special child

' - 1. Teach the .hild to respect. the rightS«oﬁ others by placing
firm and reasonable limits on behavior; The responsibilitf‘here is to
teach! the chlld the limits of acceptable behavior s0 he can gradually o 'i
learn. to be independent and, self-controlling : o \\;K\

'2. Require - that the child do routine, meaningful chores in the

3 o )

. wr N
“homé. The responsibility is to teach the child self-respect, good work
» . 'ﬁ‘ ~ . . .
habits, and work satisfaction. } N , oL .

[y

3, Take_time off from the joh as parents. The‘rgg%oﬁsibility is v

to parentg and child. Otherwise the }hild may feel that_parents are

always at. their command and always available B ' L 0

-

4, Be truthful about ideas, feelings and standards The T VY

°
3

responsibility is to set the stage for good two-way communication With the -

» s, t -
- -t -

child, giving the example of hones; frankness

y )
5. Be Consistent in enforcement of rt es. The resgonsibility i§

LS
¢ .

to teach obedience and respect for all rules. '(6) . ' ' i..
g , ° . ' RO ’
6. frovide affection, acceptance, and achlievement 5} ‘home. All
H ' ~ LN Y.

<

children have these needs.

. .
14 »
.

j C 7. Praise the child for work well done. ‘ ' Yoot o S

)
+

8., Provide &s many opportunities for success as possible.

Success breeds success. Failure breeds failure. . ., g%

9. Give short and simple directions. Remember he/she may need
« time to think and may have trouble recéliing the diregtions.
. 4 Y |

R 3

> ! * f

e ']L]. 0
- LY O ’




pe I . . P

10. Respect cach-other as ﬁpareuts dnd be in nprecment in
% ) : e o
N discipline. - , ' I ) .
11. Proéide a, stable homé llfe with enough routine in'activities
to enablc the child t//féel secure. Do Ehinys together—~just the family.
. " a2, -Be a good listencr when,xhc cirild comes to discuss a problem.
QI'Iel;')yh'lm think‘through'his problem and be able}to understand it bctter.
. v &” , . , B . '
13. .Provide\opportunitiesLfor making ﬂeciéions: Give the child a
N § C ¢ "”- " ’ ‘;‘-
. cheice and let him decide. . ™ Tal g .
A Lo v,
\ : 14. Provide ways for your child to earn an allowance and teach -
~ " .‘ k_l 5 “" . Ny * . . ‘
'him to save a certain part, buy essentials with a part, and use a part as -
.he pleases. - ’ . - o
15. : Avoid excessive anxlety. A.child senses this worry and is.
pressiured ‘to perform in a mannér of which he is incapable. {(10)
.t § HOW CAN PARENTS MANAGE THE HYP@RA&TIVE CHILDZ~ L

Medical Management . - .. e

[

.

\
Each hyperactive child should be seen by a pediatrician who,is

\ Al
“ ~ i K]

familiqj with this problem.~ Sevehty—five to elghty percent of all.child-
H

< ~ren treated w1ll,imgrove with medidﬁtion within two weeks./ They become -

. less active, better organized, and more diligent in their work at school.
V.
KEGp “a written record of the child s behavior at home after the medicatidh

’

is started. _Request that-the teacher also keep notes on howvthe child
- N - & . .

N . .

reSponds to the medicine. Take ;hé%e notes to the peiiatrician on the
?t v -~ * f K ~

second visit so he can Lell if thc medication needs to be changed

Medication wil] not climinate the 1earning disabllitics but will usually

»

~ enable theé child to better attend to instruction‘and respond betterf

. . B o «

S e




10

.

Educational Management

Inform the teacher of medical prog.ess and follow suggcstionsufor

sworking with child -at home. ’

Home Management | ) '

- . i

1. Do not ask the hyperactiQe child to do the }mﬁbssible, .He/shg
. cannot »sit still for long periods. . The child.forgets rules qdickly.‘ .7 p

2. Avégdﬁarguing with d hyperactive child a$ much as possible.

it .
.

The hyperaétivefchil& ofienjlooks for arguments and\will argue a point for ™

i . Ce e e

hours. It ié‘best parents do not becdome trapped into angry arguments.

Use only rulé$ which can be enforced.
o A . ) _
3. Reinforce talents in a hyperactive child and provide much
I R . \ ' . . =
success. Success in any aréa helps the child take h}s defeats in other b

’

areas. ' s //
I R ® ,

4, Teach the hyperactive child the cause and effect relationship

ot

of his actions to help teach self-control. ' . . .o
. N}

" 5. Praise work well done and praise often. Continued rewards

1

‘ help the hyperactive child te keep on trying. ® If tasks at home are
! \ -

reAQﬂbenﬁ‘aﬁd‘done weli; continuously praise the\shild. ' ) X
6. Never give up because the child willxéensq that the parent

- feels he is hopeless and will be afraid ani insecu%g. \\

B 7. TFeel free to be human. . Make thehbest‘pés ibie efoEt. Count

f
. 1

the victories often and realize all people fail cometimes. (9)

.

HOW CAN PARENTS HELP THE CHILD LEARN?

T > -
. s

v

1, Be sure the child is healthy. Have him examined by a pedia-

-

- trician at least once a year. Have eyes and ears checked yearly. A visit

to the denlist,twice a year 1s a nust.

o .

v 13
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\rfr‘ 4 Npthcr}?houkd ffx a nourishing breakfast forsher children and
& . " DS » -

5 -

- .

" + b ‘:r: v i3 '( B - . M ‘
: . { sce'them of f to school with a smifles This provides a good feeling to
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«3. Cooperate with the ﬁggséns.wﬁg_afe tecaching the child. Be

* -

w \“éégirompt'in giving help asked for.

.

‘ 3, F? 4, Set aside . timc to read to the child. Read on a variety of

+ topics -+ . the books read. -Exchange Ideas.
. ':” . T .

) /)-' : R 5! 'Heip the'ghild select a«pook'to‘read by himself. ‘When he is
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. choosing aJBooW’td’read alone, open the book to the middle section. If
1 “ o , . : T

there are more thdh two or three words he'does not know the book is too
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difficult. ..Teach %gp,child how to select a book” he can read.
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” 6. Providé aﬁéuiet time and pldce for reading., Keep the reading?

per{ods short atyfiréﬁ. i@sk,the child to ;hhre wh  he has read.. Listén;‘
- show in€;rest,’a;£ &uesﬁiéﬁsmof a‘general’nathre. : |
N . . » 4 CAEN
71 rP&ovide\a comfortable, we11~lightéh andlquf;t:place'for study.
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- 8. Give ﬁelp/with homeviork if'aéked, but do‘nat try io be a
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. feacher. (4)
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s .* *9. Provide experiences .at home that will teach. Allow the child

" to Yead é‘reéipg, measure and mix the ingredievts. Plan d trip. Figure -

- s . .
the distance on the map. How wmuch gascline will be reedéd? Figure the

. L.

expenses. Make a grocery list £8r the child to take and purchase the
Y « . h v, «
o greceries&' Have him shop for sthe bgst buys.
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S ‘ 10. rlay word games, board games, card games, dominoes. Have
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fun andt learn, too.
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'~ 11. Subscribe to the magazines he/she will read. Buy books’

P ’

through the school if possible. A child likes to own a book. Tf he buys

. the same book another child buys they can review 1t for their classmates.
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12. Notice the kind of books the child likes and buy those or
help him find them in the libtary.

. - 13, During the summer encourage visits to the public library. Go

>

with the child at first, if necessary. FEncourage him to jein the summer
reading club.

14. Books that have a record with them are most enjoyable. Be

sure the child can fcllow in the book as he hears ‘the story read. -If he

"

cannot follow, point to the words for him or let him just lodk at the

picturcs as he listens.

-

15. Be sure the child goes to bed at a rea;onableﬂhdur each

night. A t%fed child does not learn well and thi; is even more true of a

child with a learning disability. i
ASSETS?

One of the most desirable traits the learning disabled child has

1s empathy. JBecause he knows what it is like to sfrdgg]e hié has concern

*

for others who "don't fit." He will notice others who are having . trouble

very quickly and lend a helping hand. The values the lcarning digabled

\
Fa

child has acquired will help him throughout life. The way he runs the

h% .
race is more important than winning.

-

Learning disabled children. have learned to persevere~~to try, try,
. - .

- N a4 ) -

and try again. They must retrain, review, rewrite, rercad, and restate.

) .
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Perscverance 1s a rare quality,
/

. Patience-is a by-product *6f the learning disabled cpild's long
stfuggle to achiecve.
Aﬁ.adulés these children will have more problems to face. Problem
[ 1 .

.

situations will not be ncw to them for they have had the best teacher--
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experience. They should bé.nblc to %ive through pain as well as pleasure.
The average to superior intelligence is a preat assct and time 1is

on their side.’ A5 these children mature they learn to compensate for

thelr disqbilities and'qftcn go on to college o; lnts a vocatioﬁa} skill

if given carly training. (2)

Make a list of assets and discover how many pluses your learning
disabled child has..
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