
.. - . c t.. r. '.. v 0 tr.o.

..

.TOCUMEkT RESIINE - ; .ye ,

7, ;.

P
*

- i . i ' A kA.i..A' %

BD lok 9919_ . -

"
.

' 495 1 %
.4

-I.

.

2C 072 441\
...,

.,

V .. . t4. 0
% . t; .. 4, ;N . . if ''.%.

. me !' ,
ca...r IC

l'

kr , .

. kutipoR . . Aheg, Ste' en b.; And Others'.
.

''s. --".

,Y
.,.,

TITLE ''' . Post Seccindary.PcdgrOs:for the Deaf: ToI, External
.

..'.. - -11iew:'Reseatcb:Report-'No. 61.t. . ,-
r - ..

INSTITNiION. ' Minnesota Univ.,. MinneapoliS. ResearcfieLyevelopment, '

.,.

,
j,.'v'. ,s' and Demp EducationCenter in Educaton a:Handicapped

.. Children.
.

SPONS AGENCY Bureau of Ethication for the Handicapped(DHWOE), __,

Washington, p.c.. . / 4, .w,
REPORT NO 332189 .

. - . , '
% to

... , t ,PUB DATE flax v'74 . . 4,- t 1. 4,
GRANT OEG-09-;332189-4533(034 - .

r
.* .*." ,50:-

.NOTE 184p.; For related documents, see EC 072 440, EC472. -,'

4, -44, and Bc 072 451y
'

.

-.

EDRS PRICE mE-$0.76 HC-$9.51 PLUS POSTAGE
i . .

DESCRIPTORS Aurally Handicapped; *Counselors; *Deaf;'*,Employe'r
/ .

.
i .0.-

Attitudes; Exceptional Child Education; Interyiews;
*Pakent8; Post Secondary Education; *Prograni

s Evaluatiqn; QuestiOnnaires; *Students; *vocatiohii
Education

. ;

°
f'

'ABSTRACT. -
,BSTRACT. 4 . .

gThe second of.six monoraphs on three ,postsecondarT?
.

. . .

_vocational technicai"progrems for deaf students reports 'evaluations
gleaned from deaf former students presently employed, their immediate .

--. supervisors, parents, and vocational rehabilitatiOnkcounSelors.
Explained are methods ,and procedures used in interviews and .

questionnaires. Data from stUdeats concern vital statistics, job . .

satisfaction, economic and employment status, aspirations, and views'
of their.trainllig and) prqgram. Infordation reported from interviews,

i with immediate supervisors focusesron current occupaiiohal status of
,the employee,-training, communications between supervisor and ,0 I

- . ' \. I.

=employee, employee productiVity, the attitude of the,s4perVisor, and
the size and nature of the coMpanylReplies erojn vocational
rehabilitation counselors discuss, rerral.procedureS, training, and
.clieryt communication. Also examinedAre data from parents on the
occupational status of their sonjdaughter their vocational

.

f

technical training, and their-reactions to training. Interviqpand
questionnaire responses. are discussed and. Conclusions such as thee
foIloWinedrawn: that there-was aiten4ency to clusterein certain

, occupations such as general office practice and printing, and, that
most parents favored postseeondary prOgrams for the,hearing impaired"
within programs .for Students with'norOal heaging. App4ndixes contain
.interview and igues4onnaire"fols: 10) .'

4

1



I

CZ1

LLI

,

fl

a

t

At

tr

11

44,

RESEARCH REPORT #61
'/,

Project Alo'332189
Grant No. 0E-09-332r-453i S032)

ti

sk
Q. 14;

POST- SECONDARY PROGRAMS
9
FOR THE.DEA.F.:

. II.p.ExternalAlliew

.
-1

.
.,

Steven D. Fisher, Mary Jane FHarlow;,and Donail4F. Moores
University of!Minnesota 4 e' 1 '' eh*

Research, Development and:De:ministration,

Center in EduCatioa of:HandicgpPed*Children"

-7 40"

e

4_,/
Li.5.13EPARTMENTGF

HEALTH.

EDUCATIbt4 1:WELFARE
IlAtioNt,,,,,syttE OF

,got1 j'a ION

THIS DOCUMet'
AS BEEN RE 010

bUCEb Ei4AC y- As RECEIVEDeom
THE, PERSON o

RGANIkVTION GIN.

STATE IT 'POINTS OF
VIEWAORQ NIONS,,

STATEC.D0 NOT
NECESSIMILY REPRE

I SENT OFFICIAL
NATIONAL INSTITUTE

OF

EDUCATION,POSITION OR
POLICY

".

. -

11
4

Minneapoys, Minnes to
. .

4
--

March 1974,

,k

f.

1.

The research reported herein was performed pdrs4nt to
a grant from the. Bureiu drEducationfor.thellandieapped.,.
U.S. Office of Education, Department of Heplth.,,,Education,
and Welfare to the Center of Research, DeveloWeht and'
Demonstration in Education of Handicapped Childien,
Department of Psychoeducetional tudies, Uhverslty,of
Minnesota. ConLractors,tindertaking such projeas under
government sponsorship are encouraged to express freely
their professional judgment in the conduct of the project.
Points of view br opinions stated do not, therefore,
necessarily repreSent aficial position of the Bureau of
Education for thee HandiCapped. . 9

10epaytment of Healh,EducatiOn and Welfare'

U..5. Office of Education

Bureau of Education for fEe Handicapped

4

t

I ,

d

4t



Cs

`-a P V
V

4..
A t , it. , ,... .

d
14 t 47 ! I . N.. ' ;:ji

2 . .
It , I <,

''.1P'' A , ,

RESEARCH, DEVELOPMENT_ AND PEM,O,N4STRA.ifIQN . CENTER ,
IN .EDUCATION OF HANDICAPPED'ClitrDRErt IL., .

-, ...o, ,
c .,i, .

yepartinertt of Psycho ducational Studies 4 ,0,-,; > 1
Pattee Hall; Universsty t Minnesota, Minniapolis, (Vlinnota 55455 : . ,

t
, - _. r ?....

- J
, , . . c

, , r
Ss 7 io4

IN
. A0I e .

a % 4 4 , ,, ,C.
., .)

k

VO

;The Univ"Asity-o,f tagineso4a, Rbsearch,.6evel'OplefiE"aild Denim-oA., A

e .1/4 o...
, . I s* *

strati:on Cchttr in EducatiOn 'of,Handicapped Children has been >2.. ,,...%
1 . . . ,

V
. . . ,t,,, .... ' . I .- ,- i,...- .34,

ov..,e.stablished to' concentrate on iniervention strategies and materials 1;
, .

,
.

.. .

A
' lP.

I

which develop and improv9.1anguage.and communication, skills in" young . ., (

handicapped ChildAen:.
,, .

.
40'
:eyention strategies with young handic'apped children and dissemination

- Th6 long term objective of heaenter is to' .imuove the
.

language and c7ommunication 'abilitie'S of .handicapped -children by,

means of identitticatiOn of linguisfically and potentially ling,uis-
- :

tically handicapped childre-.., developm t,and evaluation of inter-

of findings and' products of benefit to young handica-tped thildffn..

o ,

4

T



t
S )1.

. , l
( :'1 7 .1 " '124'

.

. s L
A'

* .

Tcknotdedgiento
.

' e '4". . 4.".,,
The author's would like to thank tkrfollaihng people at.eda4h prd-. . .

J .45.

,t,
.' ,

grami4ho were especially helpfur2during the research conduct& in 1973:, , o
4 ..'

'Linda Donnels, Pe er Wdescher, Ddugies Wells: Miehael Weldon and- 1,
,lo' '. 2

. '

. t. .
.

..-

,,,Ny Pierce, Delgado'Junior college; $tdhley. Traxlr,,6Alice Butch,.
. - -- . . .

1 -
,, t

; t
idm Davis.and-SteVen King, Seattle Community College;-Ldcy Fridell,

- .
. ,.t.ii

c- .
%Wobe'rt Lauritsen, Irene Domon os, Roger Reddah and Jghn Bachman, St. ;Paul ,. t

9...1/4,'1f / , . :e .."..
\

. .

TeEhnical Vocational Instithte;,alohg with all-the ingerqeters,
. ii.. . .

/2 pkeparatory program teac.herstecHnical vocationalteachers, coda- ,k.,7/ , . ..e
'

.

> , . -
. ",

selors and,curtent.students at'the various participating prpgrams.
..

.
.

--;.%
o '

. ,

.
. .,,

. ,

whoop cooperation faciiitatea complete data collection.
., . .

Thahks are extended /to Audtey Buhr, Karen Pugh, DeAnna Cehant. ..

and'Cathy Mattson for -their assistance with the Preparation .of th

.

ligonogfaphs,:
(..

.

. .

.
. . .4

Appreciation and -thanks are also due .to the ,.following students \-
.

4.

in the education of the heatingi-impaired program at the University"
0 -. 't

..,-.
nnesnra who participated in data analysip: Kathy NelsOh; Ann ,

..-
6 A.'"

ke and Linda R'itchie.. A '..
.

.

Very special thanks go to. Susan Dingman for her extenalle stork
- .

(Im .

cpllecting data inSeattl#e alcd New Orlea

re tance in, organizing and analyzing thedata was invaldable to us and

Diane Hdlte whose atsis-,

1

to Douglas Burke for his suggestions concerning the developmgnt of .

. ,

4 V

ideqtionhaires and interview forMs. 'w.

. 4
The investigators. wish to thank'the,Minnesota,.Washington and

to $

Louisiana Dppattments cif" Wanpow4rtervice. of the U. S. Department of ,

4

1.
4



! 1..e.. ' '. '-$ ' 4. ; . I .., .. ..Aiel t : : i ' 0
e

,'

b,L,r . , .... .
. ,e. .. .

i' \' ' I ? I i : ; I. "V4 .l.,... , S '
--- ' ' .

.. 'lX t, .

; . .- CI' , t .7.,i .
\ . ' I. 4 ft sr t

e't

,
LanVx for aFesting many o the students" Pncluded( in - the Vroject1'1n- .

.
#it. . b. 1.0.Z .

Cr.

par,,ti ular,/
A

appeeciation is-.4' extended to Edwaid achulit, of' the Minnesota
.

.i
.J

. . .*
.. -. . A . a " 149 . o . .'Of rice for his assista e in preparing General Apt;tude,Test Batte:ryA

4
e,

i

t9 st. in g contracts in ell i iree. . s Cates .
!. ' 4 ( r .

,''
. ,

I

,of

.54

w.

. .

1.1e extenj our appreciation to Dr. }WI Hoffmdyer, Headmaslei-, ef/.. it, ..
N A ,

0 . .
0

. . J
.i 0 re %theAmerican Schdca for the Deak for

.

granting us free access ..,o the'.. 0 f0 u
. ,P.

1,,,, .1/4 . . . 0',Afrierican School a HisAti,c4. Library,and to Jane Wilson, American
.',,.- ., , --'' .'

. e .1School librarian for heras
4

gfistance. .

-
.

.4
. , .e. . it- . .. . ... Finely' thi e could not have been undertaken without the

,
" . ?

,
.

. -, `- ., ,4 . A ..
&'cooperation 'of ;hundreds of parents, vocational rehabilitation, cOun-

IT, . , . tkV
. .
. ,'

. ,

t
-;selors, _young deaf 'peop le and emPloyers, We hope4'in, return this project- .- -. ., 6. . i . . .; .1will have mane a contribution Xcf.them by bringirig the Current occupational

- -. 4,.
.1

status of you'ng,deaf rople" into. focus and recommeOing Courses ,of-- action I ,
54 ,01

%. ,
.5

'designed to elevate their; status and permit them to becpme even more,'
,. . .,, . ,-... , . ,,, - ..------"- .

0
Trbductive members of ..society. ..---- ..

- , i ..

4

;
ti

ti

a

ii

4,
t ./

$ :

<



Foreword,/
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-

.. 6. .
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. , .

/
. ,

. . .

J .-

New Orleans, St, Padla ,

.

and
1

Seattle, mechanisms byyttich to identity tho'sdo.
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post-sgcondaty'vocatibnal techaicalrpgrams for
i
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: tr i 6\.
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4

,--
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sated for by the:resultA`of the 6aluatiod.
.
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1964"On a project evalua ting the vonomic status of.youngdeaf adults
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in New England. That prcapct wag.-conductdd through the i4iiation
v i

of bx. Williams and he
Le

has continued to exert his leadership touching
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INTRODUCTION

1

Background

The present paper represents the second of a. series of six
,

monographs produced as a result of an evaluation of three federally

funded post-secondary vocational technical programs for deaf

students. The programs are:

1) Delgado Junior College, New Orleans, Louisiana;
2) Seattle Community, College, Seattle, Washington;
3) Technical, Vocational Institute,. St. Paul, Minnesota..

//
Moaograph I, Post-Secondary Programs for the Deaf: Introduction and

Overview, contains a complete description of the three programs.

The Study was designed with the following objectives:

To provide developing post-secondary programs
with guidelines for establishing progrims for
the deaf.

(2) To determine as precisely as possible the nature
of the three demonstration projects in relation to:

a) Population served
b) Courses of study offered
c) Supportive services provided
d) Cost of services

(3) To determine the effectiveness of the type of post-
secondary programming offered by the three demon
stration projects in:

a) Course success
b) Employment success
c) Attrition
d) Comparison of student and non-student success

(4) To consider student characteristics in an attempt
to derive implications for specific instructional
vocational procedures.

The objectives may be se n as encompassing two components.t

The first deals with the thr e existing federally funded demonstration
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programs.' Formative process evaluation was conducted as a means

'of Increasing the effectiveness of ongoing Programs. The final

outcome of the project, based.on the summative evaluation of the

demonstration programs, is concerned with establishing guidelines

for new programs.
-

In addition to program des*qptions, Monograph I contains fi

complete statement of the problem, review of the' literature, and

Summary of previous investigations,on the vocational- status of the

deaf. Thk series was developed to be readsequentially and the

reader.is, adVised to be familiar with the contents of Monograph I

before reading the present report.

ORGANIZATION OF MONOGRAPH SERIES

_Procedures are spelled out in detail in the appropriate sections.), "_-

\- -/------
Including the present report, six monographs have been developed

--- ,. -
.

and comprise the total package. Me monographs are as follows:

I Introductimi and Overview
II External Views of Programs
III Internal Views of Programs
IV Empirical Data Analysis
V Follow -up Data Analysis
VI Guidelines and Summary

Monograph I:' Introduction and Overview

.This report is divided into the following categories:
An

1. Introduction and Overview
2. Review of the Literature
3. Program Descriptions
4. Procedures
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Monograph II: External Views of Programs

Material in this monograph is based on results obtained by

two sets of interviews and twa sets of questionnaires *As follows:

1. Interviews
2. Interviews
3. Parent Ques
4. -Vocational

of Former Students NoW Employed
of Employees' Supervisors'
tionnaires
Rehabilitation Counselor 'Questionnaires

3

For each category the results Are treated separately for eats
.

of the three programs (Delgado, Seattle, WI) as well' as general

basis 'across program:. The same procedure was followed for all

-subsequent monographs.

Monograph III: Internal Views'of Pro rams
r

Materiallin this section is. based on interviews with the followr

ing categories of respondents:

1., Current Students
2. Deaf Program Staff

-a) Administrators
n)-Counselors
c) Preparatory.Prograth Teachers
d) Interpreters

13. Technical Vocational Teachers-College
staff

training

Monograph IV: Empirical Data AnalYsis'

i 1, ., "-?' sEmpirical, data analysis, 9ondutted on two groups,,
;k,,t

Current Students:--i

1. Former Stddes4
a) Stanford,1chie'V'emenb=Te6t .

b) Gened4Optitude Test Battery
c) IPAT ,t,- - r

Students and

01Wechsler Aduft Intelligence Scale
s.L

..

2. Curreht.Students 1..

a),Stanford Achievement Test
,b) General0Aptitude Test Bate,teryc;

. 4

d).14echpler Adult\Inteiligence Scie:te
1

c) IPAT

404

k")-'

_r_

I

"

-C
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's,A pg,

4. A i t
.

112921I2ph V: ,Follow-Up Data Analysis
' *-

., . Ar
..4 ., .

The follow-up data consist of information 9n former students'.
.

. ,...
4 . .

arranged in the followlng categories: .

.V

1. Areas-Of Training
2. Former student Status

a) Graduates

by Coal Completions .
. . .t

--c)` Withdrawals ' 6 ..

c. d) Transfers r- V .
h

3. _Job Placement .

t
:

rA.' Geographic' Origin ., s*, . :k

..

-Monograph VI:. Guidelines anduamary .. .

..c

t ..:

. ., , , . ,
. .. .

v
This monograph provides guidelines for the develoment and

.

,

s

..1

.
J

monitoring of effective vocational technical programs fpr the deaf

within ongoing programs for hearing students. A summaiy of the
,

complete study :ii also provided.

Presentation,of External,Views

External views of the programs were .gatheredsfrom four sources:
/

deaf former students presently em2loyed, immediate supervisors of

these former students, parents, and vocational rehabilitation

counselors. Each grdup, of course,, offers a,-different perspective.

\4
he former studentsare able to evaluate-their training in relation

to the specific demands Of their preSent occupation. The supervisors,

- /

most of whom have had limited prior exposure ,po deaf individuals,

'tend to develop opinions of the abilities of deaf people and of tha

s li, v 4 s es
/t ro . ',

4.. ' training they received on the basis of a very practical consideiationi

, .

i.e., can they do a particular kind of work effectively. For yarents,

,v periods training P P r epresent Pthe eriods of trainin and' lacem nt re resent the completion of
1

t fi :.
, ,



.,s

along,what is'usually the final stage of a long, traumatic and di icult

procesSr the raising and educating of
.

a deaf child by individuals
,

with no previOus experience with thle impact of deafness on dev4lop-

ment: -In many cases the counselor m4y have a broader and, more
4 A., ,s

objective basis for evaluAtion of a `training program.' He or

usually serves a~ wide rahe of clients, both handicapped and,rion-
.

. *.

handiCapped, and has contact with a variety of training progralk.

The counselor also.has, bx sh9ld have, a knowledge- of prevailing'

.-
economic conditions and opportunities and is thus Able to evaluate

. °.
..

2 . ..

theappropriatenvsS of,44 individual clienX' current occupatiom
. .

i t, --,

$

1.

ti

4
5

.',
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METHODS AND PROCEDURES

terviews;' Former Students and Immediate Supervisors

: ,.
Data were gatheted from former students now employed and their

1

immediate supervisors by means of personal interviews. Ontinvesti-'

;' gator interviewed all 60employeds (20 Delgado, 21 Seattle, 19 TVI),
\ - &

. ,..,

. and oneinteryiefied allA9'su ervisOrs (13 Delgado, 17 Seattle, 19.
4

. . . i

.. .. 1
.

. TVfl: A'young 6aftadult qu stionnaire
.

was
,

adapted from a form uSed
. ,, A 0 %

..4,

Int the4 Boatner, thckless and Moores 1964 s udy,(seeApPeqdi 1)1,
. .. .,-

.. ' .

.'' $.4 irs*'It v70 .designed tp' elicit information on6mea findingki(As).1104,,q-
k 4 . - . A . - $ , '

\ . / ..

of commUnitati, on the job, job 4tisfaction, types. of jobs, amount,
. .

,.

of pe, future 'open;, and, opi on'ofscho apd tyaining.' The stwer-.
..

1

visor firm was also 'adapted from the Boatner, Stiickless and Voores ..:

study (seeAppendixa: It was .designe4

/
e

;-;
,reg4Pingothe supervisor s,opinionon schooling,Tossibill,ties forr

v

ement, modes, of coMMunicetion, employee competenCy, and job,,,, a

opportunities fapr Ilk e deaf . Th young 4paf-aduls qUestionnsaiTe
, NINA

) 0

consisted Of eight pagescontainftig the fol1owing.sectiOns:
v , :','

.4 :

I.- 'Vital:Information
II. OccUPational2Staths

i III.. johSat.

4..

action' and domtun icati ori .

IVY, .:Edonothic tatu
,OAI.. Asp

. ..

)(I. Students;(used L) with cUrrentpf.qtudenes)

VII., WisfactionV4.th Training '

14,

6

41r
.

i.
The immediate superviabr-inte .e0 form4consisted of three

tr.
y\-..1-

pages containing the fol °wino ations:

. _3' , /

I. -General inforidation . 4

II....Ciirent gtcupationalSAtti'sof, E ployee

. 4 III. oTraining4' .

.4
V. CopOu9i6ation, , . ,'

t ti V. Productivitr
.

.-- c k I .t. t-.

V 41
'

,
.
VI. lAttitude. of Immelite 1§1Upervisor; 4 ,

. ,,

. VII, eize-And'"Natur o Cordpany .

. 4

i .1

at1
54
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Sample. Selection of former stueents for interviewing purposes

was initiated in Fetruary. 1973. Since many forter students from

each of the three programs found employMent somewhere other. than the
ry

tr
state in wiRh they ,received

`.student interviewees, was not

training, a randomized sample of f,armer.

1

possible. Due to monetary considera-

%tions, the'research team's tfav i g scope, was limited.to those'

'

. .,

)..States inW41.40 the ffiree vogr s were located. Selection of
i .

2 .

-.
. ..-c
' . .

.
. .

condycted Aret, following manner;. '

the three prOkrams to provide.a list

"of their former students wha either employmiet.t "or. fesidel,.
`e

1 ,
. .

.

joloper.stpdeneieterviewees was

.

tie research team asked each of
v.

22.

Withig thd!r:fWective metropolitan (or neeley) areas. Theadsts.,

e ,...o ingicated that relatively few former students <ihethe ease of Delgadb,
1,1

.41

, 4* .
twenty) were- available for interview o-a 1 ..,;The telecfion Of m_em-il d lly

.1 e.

. t6. , \.. N .t. 414'.

v .

bars of each sample was dictate&-OinteilviLe-a allahility:
. 7"

cases where pore than twenty subjects Were avaa b e.,4esampIe
I .......

. .. . /
. .

,
was first grouped by;sex. Then.a random selection of members for,the

. , e' .
. .... ,

}
N *

made
.:

final sample. was ade within sex groups
ALL
to insure a more repie-

: . .,
/

senbative sample ofmalqs a6d females. When all. three soaMples
1-- ,

14 . 1 . 4. ,,
.., 4,

were finalized, _contLts andappointments with-the forMer_studenis
' 4

. L * 1. Ati

, and alteir current employer4erelmade. The remote programs, Seattle
A

and Delgado,' Took the responsibility making the xteceSsary
\ t,

. i, .

k
.. -.

arrangemeiitsfrom criteria and procedures phreividePby
\
the. esearch'-

. .

' ' Beam. Since both She TVI program/and the research team are ,located
...

z 't . .. r
ressarch team

.11

in' the Twin Cities area,

t.1;att by die' prog

contacts were made by the
.,

I t

e',\

4.

ire
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.
Data Collection. Interviewing 9f former students currently employed

axd their,respeCtive supervispts commenced in March, 1973, in the

Minneapolii-St. Paul metropolitan area. Sixteen TVI former students

u

and 17 employers were interviewed in March and April. One employee
.

had been laid off and could riot be located. ,Three former students

now employed and three work supervisors were also interviewed in

June to complete TVI former student and supervisor interviewing.
4 .

.A . .

Intdrviewing in the New Orleans metropolitan area began April

.

23, 1973, anik)wascompletedWithin-a two-weeki)eriod. Twenty forme
, %

,

,. students now employed and 19 work supervisors were interyiewed'(one ',

former student was not employed and, therefore, did not have a super-
/ .

visor). InterViewing in the Seattle metropolitan area began May 14,

1973, and was completed within a two-week ,period. Interviews were

conducted with 21 former students now employed and 21 work super-
, 0

vi's'ors.

Interview,of Former Students Now Employed. Before each interview
.k

i 4
,

.

began,Ithe employee Was informed of the purpose of the interview,-

1- .
-

thap,he was under no obligation to provide Anforaatidn, and that if
:, .

. ,

;
,,.

.hg Wished-to cooperate, all Information4would be Considered confi-
.-

.

dential.- ''''
.

), , ...-

-t- .

. The interview" wete
p

cpnducted in the form of communication the
.

.
.?

-emploYpe desiTed, The majority. of c,ommudications involved sign
It ,

41 language' and finger 4eIIIng to some degree.
. .

0.

)
Interview time varied frot 15 - 30 minutes. When the interview

. i 4

/7as finished, the investigator asked the employee to read over what

, %

had been v.-7-5itteny;o change anything if so desired, and, to sign his.
. '

name n the interview form.- a..,
. .

V
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interview ofN1tmediate Supervisors. Intervj.ewing immediate super-
,

visors was conducted simultaneously wA ith,the interviewing of the

hearing-impaired employee. The interviews were always conducted in

separate areas to preserve confidentiality. The interview procedure

was the same as-that used with the-employee. The, supervisor was

Tirstrinformed of the interviewer's name, and that he was from the

university of,Minnesota'RD6 Center. The purpOse of the visit'mas.
-.-. .

than'explained -- that the Center was.conducting an evaluation of
'.. 4

three post - secondarypost-secondary programs'for.the deaf and desired opinions and
! . , ,

. . -..

information from current employment supervisors of former students
I

.

regarding employee training, productivity, and opportunities for

advancement. The. interviewee was info d that all responses obtained

would be held confidential ,and that,'nce the; questionnaire was

'completed, he,was welcome to read ib and make any changes and/or

. -

.corrections he wished.
0 a'

Treatment of Data. The data collected and presentdd here are of
.

two types:. 'quantitative and qualitative. Quantitative data refer-
.

to data coded for tabulation and reporting whereas qualitative,data

refer to anecdotal information gathered. None of the data herein

'1
lent itself to statistical treatment.

Questionnaires: Counselors and Parents

N
.-

Data frot the,counselors and the parents were obtained by mailed

questionnaires

members of the

and impldtent

In October and Ndirmber, 1972, Iscuseions among
0,

.0;,

research team resuein -a deciaion "to (1) develop
.

a vocational rebabilitatiOn counGelor questionnaire..

r

eA4) r
e>'

:.

J.

Vhe
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form (see Appendix D) and (2)'to adapt a parent.questionnaird form

(see App endix g):from that used byBoatner, Stuckless and Moores

(1964). The forms were appro'vedby members, of the participating ,
.

.
programs at meetings held.in.Seattle,,Wasliington and St. Paul,

1
Minnesota,-inDecember, 1972.

The vocational. rehabilitation counselor questionnaire was de'

signed to elicit information on (1) the interaction between the

vocational rehabilitation counselor and the post-secondary programs.
e

for the hearing-impaired, (2) the counselor'Aperception of the

training received by his client; and (3) modes of communication used

by vocational rehabilitation counselors with their clients. Ole

vocational rehabilitation counselor questionnaire 'consisted of

four pages containing the following sections:

I. General Information
II. Procedure for Referral

III. -Training Received by Client
IV.' Communication with Client.

' V. Additional,Information

, 7/i ,

The parent questionnaire sought the following information:
..- , -

(1) the occupational status of son or daughter, (2) th parents'

perceptions of vocational-technical training in.general, and (3)
la'

*.o." the parents' perceptions of the child's vocatiOnal-technicaOrain-

ing in particular. The questionnaire consisted of four pages

containing ,the following sections:

I.- General Information
II.. Occupational: Stgtus of Son or Daughter

III. Voiational/tedhnical Training
.IV. reaction to Vvational/technical Training
V.., Other Children

.

blo 4

cp
.

"<,..±
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Airing the period January 29 to February 16, 1973, two members

of the evaluation team collected former and current student file data

from each of the three programs-. Only those former students who ha,

had the GATB,.(General ,Aptitude Test Battery) and SAf'(StanfOrd

-Achievement Test) testing were selected for review and collection

of data. A total of 153 former student files were searched (Delgado
.*

63; Seattle--44; TVI - -46). One purpose.of searching the files was to

. . . %

'obtan parent and vocational rehabilitation counselor addresses for.

.

.. \ .-. .

,. .

questionnaire mailing In February,1973,' f534questionnaire's were
. .

mailed to,counse1ors and 306 questionnaires were mailed to parents

(153'sets). Fathers and mothers were-sent .separate,but identical"

4
Sorms. A. cover letter accompanying the questiohnaires (See Appendix D.--

Vocational Rehabilitation counselor queSaonnaire and accbmpanying

.

cover letter; and Appdix E-- parent questionnaire and accompanying

1

cover letter).desCribed the purpose of the investigation, asked

cooperation in answering the questions, and stated that all information

reCeived'would be held confidential.
.

July 1, 1973 was set as an arbitary cut-off date Tor the

return of the counselor and parents forMs. 'Sixty-one of the 153

vocational rehabilitation counselor foims and 91 ofthe 306 parent

forms were returned by that time.
,

4 The questionnaire data collecte

2

and presented here are

either quantitative or qualitative' nImature. The.quantitative

data are iir'esented- in -tabulated- form' and" Pefdentages and anecdotal

datS are Listed individually in ,the appendices.

.

7



RESULTS

.
Former Students Now Employed'

Vital Data. The interview salpie4consisted of 41 males and

19 females, all' of whom had either attended or were gridhated from ,
.

-

one of the'three model post-secondary programs
.

for the hearing-

impaired. Of the 66 interviewees, 59 were employed And 1 was un- ''

employed. ,The unemployed individuil was beginnings new job the

N
week following the interview. Information conceuning\his previous

employment and the, individual's opinions are included in the sample

data.

The age range foi the'60 former students now employed yui\from

20 to 40 years with a mean of 25.39 years. Forty-seven of 60 irter--
*

viewees were single, 11 were marrie,.and 2 were divorced. Of the 13

spouses, (both married and divorc-'. 5 were hard-of-heating, 5

hearing.,. and 2 were deaf. One inter. twee did not respond. Seven -

interviewees 'indicated they had children. The number of children,
...

1 x
ranged from 0 to_5.

''<0

.

'Data on the hearing status o ,the'employees were not 'available.
...$

Hearing losses appeared to range from moderate to profound.

Most interviews, condu4tdd in the4Mbde of communicationdered

1

by the interviewee, were_accompIiShed through a combination of

speech, speechreading, sign language and,finge'rspelling.

at

' Job Satisfaction and Communication.

Job satisfaction was high with only three interviewees

N
responding that they disliked most things about thqir jobs. ,The 32

26

, .



,
.

who liked their jobs very much mentioned as reasons: good pay, good
e

work,, good hours, enjoym nt of a payticular type of work, good 'people

--" -

work,
.

to rk. with, people willing to cooperate and belpe and good friends

(both hearing and deaf): The 25 who considered their employment
. _

,
z.

,,

"O.K ." gave responses that were 'afore mixed, responses that'listed
.!. ,

both positive anenegative aspects.. PoSitive aspects'wete: good '

.

O'

.

pay, easy worit, goo& hours, good lob for deaf people, and deaf

friends to socialize with. Negative aspects were! bad pay,, ,too,

.much, work, bad weather coneition, very hard work, dislike of early
A.

. shift, prefeiencefor,another job, diffiqulty withottker.empIoyees,_
. , .

'' no deaf ftienWat"work, repLtitive add boring work and 'illness-
.

,
Al

Those who expressed aislike foritheir employment
.

listed: bad pay,- t 4
, o

;
. . .l

4 notlpy. field of worki'boring job, and dislike of people at work.
'

, .

. .

Thirty-fivd interviewees wished to remain. in their present

. .

1 occupations. Twenty expressed a desire to change jobs, and five

;:.

were not sure or'did not know. :At.may- be ,seen Tabae 1; a large
. 14

.. t

'4
majoriyt y of former Seattle students. (17

t

of 21Ywished to stay in
- . r

: .
, °' ,.

their present positions compared to approxiiitately 50 % .frol Delgado-

!'

(10. of 20) and TVI (8 of .19). Desire po change was due to_either
,

negative aspects of the present job or positive desires of the

employee,. Of the, .20 espqnses given, 10 were og a negative nature,
r

914ere ofa positive nature and rwas a "don't know response. Of the

Y.

' negative 'respcins es, a spectaof'the present job that influenced. a

r- desire to change empsloycient included: bad pay, no
4c

tunitiesor prombtion, too much-work, bad weather,

no deaf friend's at work,. desire to make more money

v4 ,

future oppor-

boriv wbrk,

, dislike of.

s. a

.1
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'

*

14

a,
peopile at, work and personal nervousness. Positive aspects included:
.

desire to work4iii a different fiefd, desire to return to school and
. .-

work

..

.

*desire
to :for a spedlficpcompany. 1

%
:.... o ' Table 1. .Employee's Desire to Hold or Change Job

.

, ,-.

Delgado
,

Seattle TVI
Rating Male-Female Male Female Male Female; Total % .

Keep job ' 7 3 ' 13',' 4 ..-..-k-3 ' 5 35- 58.33
*Chanse job : 0 9 .0 2: 1 4 .4 . 20 33.33

'. Not sure/don't know 0-: 1. 1 ' O. 2 1 5 . 8.33
. Y

. Total 16 , 4 16. 5. 9 . 10, 60- 100.00%.

,..-

. ';','''

.

.
,-,. ,-

.

r
,

Employees
,

'most often used a combination of modes in communicating
,..

....',
. ." , ,,

..- .. .

to their supervisors father than any single mode. Writing (42,resp;Ases)
' , .
, c

t
Aft. !

and speech:D/1 responses) were most common. Other modes indicated
, ,... ,..

weie: ;formal signs, (9' fingerspelling (6), natural ges-
r -

- , , .

ture ('2 wponses); andanterpretet' (1 respOnde).

J.
e

I i 1.'4 ..

4,JortYeight:offhe 60 employees believied the ,supervisor understood
.,. '.

*
. --, ,

, -' 1

most
A

a .
their cdimunitation always or of the time.. Of the remaindei, 11

' .
1 , , 43

i

ft,
believed Aupier;visors understood their communication sometimes, and.only

'
* ?' ... * 4

NC
',o, As

T'':' 0, 4 . '? , .

...;,.die tUvugfit his,,coMmunication was'nevex- understood. , . 4
1- -

% .,.
3.- . . . .

- s,

EmifOyees indicated that supervisors' also~used multiple mode's in1 . .
- A

S
"

'o

"

, ;

communicating with their heating-imemir d employees. Writing44
A(

aesponses),,and speech (35 tesponses) i'aer
-

.

. .a
, *

gain modes most frequently w4

indicated. Other forms of,tommunication were: formdi signs (14),
,

-1 -.- ;

fingerspeffing (9), and nahu41, gestures (6).
z c '14..

.
4 0 ,

..4 .. In rating ability to understand their supervisors, 41

repotted they understOodthe,communication always or most of the time.

; t

.1
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The remaining 19 reported understanding the supervisor's communi-

cation only sometimes.

Hearing-impaired employees indicated, that -a combination of

three modes of communication was easiest for them to use on the

job--writing (26 responses), speech (21), and formal signs (18).

The use of these modes is indicated far more often than the remainder-=

other (interpreter and by example, 4 responses), fingerspelling (3),

and natural gestures (2).

Of the 60 interviewees, 37 believed the supervisor would give

them a better job if one were available. Sixteen were not sure,

and five said,the supervisor Would not promote them. Two individuals

_held civil service positions dependent upon examination results and

---
supervisor aparoval. As may be seen 2in Table , former students

from Seattle and TVI tended to respond more frequently than those

from Delgado,to the not sure category,

Table 2. Employee's Opinion of.Chances of Advancement

Delgado Seattle TVI
Male Female Male Female Male Female Total %

Yes 10 3 11 4 3 6 37 61.67
No 3 0 0 0 1 1 5 . 8.33
Not Sure 2 0 5 1 5 3. 16 26.67
Other (civil service) 1 1 0 0' 0. 0 2 3.33

Total 16 4 16 5 9 10 60 100.00%

The interviewees were asked to name future occupations they.would

most like to have. The resultsare'preaented in Table 3.

sr



Female

Occupation

I

Table 3

Future Occupation Most Desired by Interviewees

Number

Homemaker 3fi

Keypunch operator 2

Accountant/bookkeeper 1

Counselor or general office practice 1

Power. sewing machine operatoi. 1

Bio-medical technician 1

Civil service typist 1

Homemaker and proofing machine
operator

Tour guide for deaf in bank 1

Banking machine operator 1

Modeling 1

Data processing 1

15

Male

Occupation

.

.Printing

Postal employee
Drafting

Shipping and receiving cler
Machinist
'Welding

Carpentry/cabinet making
Bookkee-ing in accounting
Baker
Teacher of the 'Deaf
Heating and air conditionin
Truck Driver
Horcilogist

Electronics
Auto body'worker
Missionary/minister

1



Table 3'

Future Occupation Most Desired. by Interviewees

Number

3

'ptperator 2

bookkeeper
*

1

r general office practice 1

g machine opprator 1

technician 1

ce typist . 1

nd proofing machine
or 1 ,

for deaf in bank 1

hine operator 1

1

sing 1

15

a
Male 1-

Occupation

4.
Printing

r

t.

,Postal employee 4
Drafting 3

Shipping'and receiving clerk 2
Machinist 2
Welding 2

Carpentry/cabinet making__ 2

Bookkeeping and accounting 1
Baker 1

Teacher of the Deaf 1

Heating and air conditioning worker 1
Truck Driver 1

Horologist 1

lectronics 1

Auto body worker 1

Missionary/minister ,1
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Economic and E loyment status. The.three participating pro- qc , elt

grams were requested to arrange interviews with formerAtudents Who

...

were employed. No attempt, was made to interview unemployed former
.-

..
,

students due to time and fina*al considerations. However, as..'
.

. ,. .. 4 ' ,mentioned preiiously, one 'student wavnemployed andabout.,to begin

6\ 1"

another job, and it was decidepo interylew him, Of the 60 inter-
,

.

6
vieWees, 58 were employed Buil-time, 1 part-time,.and 1 was 'uriem- '

vI: %

.
a

N-0

17
,

0

0

ployed.

The jobs held by the interviewees were arranged 6 categorida
.

.

\\i
4 .VA

.

according to those specified by the Dictionary atiotp1al2_..Titi s

,,,,, 1. N . j
$0.965,.Vol.,1 and II)-.. Breakdowns, by employment category,rs4X and

K 4141 .-
gross- weekly salary for Delgado, Seattle and TVI are presritea-in

lableg 4, 5, and., respectively. Table 7 preseptscompaiisonsi of

weekly salaries bj, progiam and by sex, and Table & presents data on
. -

-

mean salary by occupational category and sex. The majority of thoie

I

ro

-.
,

C?'"`', A ,

.",_" interviewed, fell, into four categories:. Category 2, clerIcalkand A.. .0:
----

F 4'
,

safes occupations (35%Y; Categour.'6, machine trades.oceupations .6
. , 1

, t
. -

:(18.33%); Category 8, structural work occupations (21.66%Y; and
.

.N.. r .;k.,
v

2

. ,

11.67% in Category 0-1, professional, technical and managerial .4'

..

occupations. 'Females make up the bulk of Category `2, males comprise i.

.

the majority of Categories 0-1, 6 and 8. Except,for the occupation of

Postal Clerk (one female from Delgado, one tdie from Seattle) there

is no overlap in positions held by males and females.

The lack of overlap of occupation s is illustrated'by Table 9
A4

which summarizes categories-of occupation by program and sex.
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Employment a

Category

vj Tble 4

Mean Gross Weekly Salary -- Delgado

0,1 Profsi6nal Technical
Managerial

,

2 Clerical & Sales

4. '
At

A

If,

Service
Proeessipg
Bench Work
A

Structdial Work

18

Gross'Weekly,0
Occupation -Number Sex Salary

Orthotic/Prostiletics 1

Technician
Draftsman 1

Shipping & Receiving
.14' Clerk 2

Stock Cferk7 1

Bookkeeper
Clerk Typist 1,

M

1.4

If

M
M
F

$125.00

130.00

92.00
96.85

90.00
125.00

Banking_tMachine Operator 1 F a28.00
Keypunch Operator 1 F 112.50
Postal Clerk 1 F 180.00
Clothing Porter . 1 ° M 100.0Q
Baker T MI 115.00
Dental Lab Technician 1 M: .89.00
,,Contruction Worker .6 M 110%00

M 120.00'
.0 'M 150.00

,,M 120.00,

Me 100.00
M 120.00

'Hating & Air Condi-. .

tiorling Installer 1 M. 85.00

Mean GrassWee4f Salary:, Female
b Male

Tdtal

* Unemployed

S

J

,

3:3 .

$136.38
109.52
115.18

a

'P
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Tabl e` 5

sr

k

"k19

*
Employment\and Mean/Gros Weekly Salary-- Seattle

. 0 '.'.- G s Weakly
Category 'Occupation §_li_yf

s. ..4.,

Number. Sex
. .

\.. L.
. 0,1. Professional,''Technical, z...

Managerial ,. Draftsman 3.

...-
Jewelry Design 1

Counselor for Deaf
and M.R. '- 1

Clerical & Sales Postal Clerk ' ',L 1

- Keypunch Operator. oe;'' 1.
Proof Machine Op4ratoe 14.

6 Machine. Trades 1
,
Machinist 3.

, ,. ..

,i4
.

Printing Apprentice , 1

7 Bench Work Assembly- Aircraft &
Missile Components 1

Assembly - Navigational

Equipment 1

Power Sewing ' 1

8 Structural Work Welder 4

__--

...----

.., . -Carpepter 1

I
..

Auto Body Apprentice 1

Mean Gross Weekly Salary: "'Female $111.70
Male* 149.82
Total* 140.29

4a

,

4
4

M $160.00 '`

M 143,75 .

M 109.00
M 50.00

F 125.09
M 4. 11231).
F- 121.75
F 121.75
M

.,-,,,

-120.0d,,cA ''

-
pi .."1 8:7'.50

M 106.00
M 173.00,

11
124.00

-F 106.00
F 84.00
M 215.00
M 215.00
M 218.00 "
M 215.00
M 128.50
M 124.00

* Not including 13 art time
.

0
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Table. 6

\

at*;#

:Iltg
*

- .

Employthent and Mean Gross Weekly Sa.ppry--TVI
\,

.

. ° ., .

k;/,' 'N, r 1 . Gross Wkly
Category , Number Sex Sgld'ry

gs

Clerk Typist ., s.., 4 F i00.00
.3 -, ...

F 90i00
;.,. F. 135.00

Jti .' F ' 93.00

20

Occupation

,2 1érica1 & Sires
,

4..

3, Service

6 Machine Trades'
.

13.

3.
4

Keypunch Operato:r. \\:! " A F ,,112.501
4.

0
.e. .. ' F. 86.00k-, .. ...4.

I .. , t 3: F4 6.64
O t;. .. ,4Data Piocpstting .

: ,%
- . r cr

t....,.7
es

. .

3 .F 142

112.

4418.8.-5

11$2,

100:
13606

1,1-1 135.20
M. 110.00

110.00 1.

93.00
129.00

Dishes net4 pt1,
Mainte necitnginedi..
Prititer.. .

1 A 6

't ;\ . V.

".

;. ,

t. -
t .

e
.

Cabiutitt;d'a\c.
4 IS t.

Mean GrOis'Weekly Salary: FemAle $101,06
Male 112.94
Total 106.86

01,

0

It

4

3

50
,

CO
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Table 7
, . '

. f
Gross, Salary by P.rogram and 'Sex

tiw

:Del do.k

Program

Seattle TVI

Number *Salary Number Salary' NuMi)er Salary

y.;

15 $10.52' 15 $149.82 9 $112.94

'4 k:236.38 5' 111.70' 10 101.06
. g

.19 115.18 70 4 1.40.29 106.86

-2

Ar , sf

.4

4 1'4

8.

O

Y

Total

Number Salary

39 $128.81

19 111:30

%58 121.06

6



Table 8

Mean Salary by Occupation and Sek

22
\V.

Occupation Number

.

TotalMahe

,NumberSalary Salary. Number Safary

Professional, Technical,
Managerial - 6 $118,96 '1 $125.4k. 7 $119.82

Clerical & Sales
Service

5

3

97.84
101.17'

16 112,51
----6

21-
p

'109:57
101.17

Processing 1 115.00 1 115.00
Machine Trades 11 118.14 11 118.14
Bench Work 2 106.50 95100 4 100.75
Structural Work 13 147.73 13 147.73

z
r
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Categoll"Y'

Professional, Technical
Managerial

Clerical & Sales
Service

't'rocgssi!ng

Machine Trades
Bench Work
Structural, Work
Total
Totals

A..-
4

ac

r

t.

Table. 9

0

Category of Occupation by Program and Sex

Delgado

Female
SEXY .

.Male -.

.

TVI- DelgadTVI

-'

DelgadoSeattle Seattle
.., 1

.

Q. 1 0, 2 ,4... 0 2'

4 2 1:0 4 1 ' 0 8
0 -0 ' 0 '1 0 2 1
0' 0 0 1 0 0 1

P 0 9 0 4 7 0
0 2 0 1 1 0 1
o 0 0 7 6 1 0 7

4 5 10 16 16 9 20.p

r

s

0

TO

471

O

r+



Table 9

Category of Oceupatiori Program and Sex
,,-

SEX

4 - Del ado

'Female

Seattle

Technical
0

es / 4

1 -1
.2

0

ISO

0 0
.0 0 0-
0 q 0 ..

);° 2 0

'0, 0 0

" 4 5 10

Delgado

2'

4

1

'1

0

1

7

16,

'Male

TVI :Delgado

TOTAL

TVISeattleSeattle

4 0 2 5 0

0 8 3 10
2 0 2

0 0 1 0 0

0 4 7

1 0 1 3 0

6 0 7 6 . 0

16' 9 20 21 19

L

ti

-39
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4.

Thirty-six employees reported.working a 40-45 hour week,

excluding/overtime. Eighteen respondents, all.from!tVI, reported

a 35-40 hour week. Two interviewees-i.lorked 30 hour weeks. One

±.
part-time workei,put in 20 hours a week; one individual worked

50 hours a week; one' was uctemployed; and one gave no response.

Overtime is excluded in each,case, Forty-seven employees indicated

they worked overtime,

To provide a'generdl comparison-with wages-of deaf and

hearing individuals, a procedure similaeto that developed by

P ,
Kronenberg and Blake (1966).was followed. Mean annual income was

computed and compared to that of Young hearing adults as pres'ented

by the U.S. Department of Commerce.* The projected mean yearly

salaries of the"-young deaf adults'in the current sample were com-

puted frod the gross.weekly earnings reported by the interviewees.4

ilearing=impaiired Males in the age group 2O -24 earned 11.33% mote
,rn,r

than their hearing counterparts. However, in the age groups 25-34

,

and 35-44, former postrsecondary.male students. earned 14.05% and

12.68% less than hearing males in the sale age groups. Hearing-

impaired females 4n the age grOups20-4 earned 18.36% more that

hearing females. In the age group 25-34,.hearingtimpaired fcmal,es

earned 12.66% more. Thete were no former female students in the
.1

CI 35-44' age group.

Slightly more than one-half of thee (31 of 60)

reported that they had found their present positions through

4

k .

----------- .

*U.S. Dep of Commerce, Current POpulation Reports,,Consumer
Income, SerAes P-60, No.787, June 1973. /

'

40-A

k

'11 I
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Table 10

Employee's Source for Obtaining PresentPosition,=

Source

a

Trainirig Program (31)

Program Counselor
Course Instructor\
Program (Genera2),,
Inberpreten
College-Employment

Service
Program Director

, ' Supervisor Contacted
Prdgiam

Friends & Relatives (17)

Friends at Work
Priendsat School
,Relatives (Not Parents)
Parents
Ktrsband

Other (12)

Want -Ad

Application tb
Company

Employer-
State Employment

Agency
,Previous .Work
A

Supervjsqr
DVR Counselor.

s
I,

Program

Delgado

Male Female

0 1-1

1

,0 0'

1 0

p
o o

.

o

3

4

Seattle

-Male Female
.

2 1

5 1

2 0

0' 0

0 '

1 o

2 y 1 I '0r
"1 0

2 1 o 0

0 0 1 0

0 . Q. 0 O.

0 . 0 0, 0'

, r

25

t.

: 4

TVI TOT1.1.

'male Female '

:

7 6 17
0 .0 7

0, 0 ' 2

0 1 2
$ t

0 _1.

0 0 , 1

0

o
0.

.

a

0 0

0 3
-0 0, 2 *

0 d
61

1
1 -

ti
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individuals affiliated with their training programs. Approximately

30 percent were aid d by friends andreratives. The most/frequent

source, progr counselor, was cited by 17. respondents, 13 of whom

'4
.were'from the TVI program. The listing of Trces in Table 10

,indicates differences in placement policies among the'ehree pro-
.

grams which will be'treaied in the Discussion section.
o

'Several indivAduals had worked. in previous'jobs. Most commonly

these were of a part -time or.summer mature, tor 'those positiOns
N.

which were.riot of a temporal nature, reasons for le'aving are pre-. ,

Sented in Appendix A, Table 34.

00*-

tArationS: InterViewees were asked what..jobs:they,wpuld like
IP.

ten ye"ars into the future and whqther or not they thought ey wouldP"a

have the jobs they wanted. Thirty-one of the 60 interviewees, elieved

* they would have the future job they wanted, 11 were not sure, and two

said they would.not have the job they wanted. Sixteen made no response.
I

Nine of the 60 employees felt there were factors gpetidting which might

prevent them from qbtaining desired`' future employment. (See Appendix

A, Table 35, for a list of employees' present occupations and desiLeu

futuie occupation),
, I

Most frequent choices for future occupations among,males were:

pr1nting (5), postal employee C4,), drafting (3); shipping and re-
_

'ceivingclark-(17, machinist (2), welding '(2), and carpentry/cabinet

making (2). Mist frequent choices among females were: homemaker

Sr

(,3) and keypunch operator (2).

. ft

.
.

Twenty-seven of 60 interviewees indicated they felt further
e

4 .

Alr 4
41

r- 6
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)4

4.\
r

training would be necessary for their &sixes's future Occupations,'

;-

13 felt fUrther training would not be necessary, and four:were not

sure. Thirteen made no response:

Program and Training. As shown in Table 11, 28 of 60 inter-
.

viewees preferred to attend school with both hearing and hearing-
s,

impaired students. Thirteen responded that it madg no difference to

.

them; 12 said they preferred deaf peers; five said they preferred

hearing peers; and two said they were not sure.

,
-

Table 11, Employee's Preference of Peers at School

Delgado Seattle TVI
1

Male Female Male Female Male Female Totalt % 4

. .

-

hearing 0 0 . 4 1 0 0 5
Deaf 2 4 1 1 1 3 12
Both 8 0 -x7 2 6 5 28
Makes no ..

, .

difference 6 0 3 0 2 2 13
Not sure 0 0 , 1 1 0 0 2

Total 16 4 X16 5 9 10 60

6.33
20.00
46.67

21.67
3.33

100.00%

Those who prferied hearing fleet's, all front Seattle, indicated

that it was easier for them. to communicate with the hearing and that
A

*hey were more comfortable with the hearing lyeNuse they were "brought

up that way." These interviewees reported that it was difficult to

understand sign language and that they felt different from the deaf.

They were classified by members of the program as hard of hearing.

Those who indicated,it made no difference to them what peets

they'attended school with gave responseg" which generally included

the following factors: 1) interviewees indicated they want to com-

municate with apd/or associate with both hearing and deaf people; 2)

O

7*.
Si 4
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I people, whether hearing or deaf, are equal; 3) the speech of hearing

people is too fast and confusing for comprehension; and 4) hearing

students can help them understand classroom materials.

Those who.ftlt.theY" preferred to-attend school with both deaf

and hearing peers gave responses somewhat similar to ,those to whom

it made no difference. The interviewees expressed a belief that con-

tact between deaf and hearing students would better the deaf students'

communication, both in speech and language; that integration allows

the hearing students to aid the deaf Students' comprehension of

.classroom materials; and that communication with the hearing is

necessary for the deaf students lo).acquire the requisite skills, for

adjustment to the hearing world.

Those who expressed a preference for attending school with

deaf peers responded: Wit is easier to communicate with deaf

students and 2) it is too difficult to communicate with hearing

people.

Refer to Appendix A, Table 36, for a complete listing of

respondents' reasons for their peer preferences.

interviewees were asked the question: "Do you like the idea'

of a .tehnical and vocational school fot young hearing-impaired

people who do not go to a school such as Gallaudet?" Of the 60

interviewees, 44 indicated they liked thepidea of such programs;

11 were not sure;. and five said they did not like the idea;:

A major theme of the 44 interviewees who approved of the

ilpea was that the programs provide good' training for jobs. Traiiiing

is mentioned specifically in 25 of the responses: Other positive

44

I
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aspects mentioned include:, help of interpreters andtutors, associ-,

ation'with hearing pe4le, counseling services, and good couses and,

teachers.

Of the 10 interviewees whO were not sure 'o'f the ea of a tech-
-

nical-vocational program, six gave no Specific reaso for their response.

I

The remaining four responses were: 1) Gallaudet for teachers; 2)

Gallaudet was too hard so thi4 school was a good choice; 3) It's 01,.K.

for a person ?ho has some knowledge of the y.eld, but for someone who

doesn't know anything about a field, it's sifficult; and 4) The program

was too easy--more like going to high s hool; it takes -too long for

school to place students on the job.

Of the five interviewees said they did not like the idea of

a technical-vocational program two responded that the training Was too.
/ .

easy, there were not enough ubjects, and training should be"more ad-
.

i

..,

vanced. One indicated th t the interpreting was not very good, one

felt the training did not help him personally, and one did not like the

//
,

courses he took.

Of the 60 interviewees, 39 were satisfied with their training; 20
rt.

were not satisfied or indicated a qualified satisfaction; and 1 gave

no response,. Table 12 presents responses by piOgram and sex. Ilhe 20

interviewees who were not. satisfied gave a variety of responses.,

. -.
Dissatisfaction was most frequently expressed by former Delgado students.

,
!

Three Delgado interviewees felt that training was not adequate; three

stated they were forced into subject areas they did not want, two

indicated tie program director had too much control over students,
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0 .

and two said the ppDgram did not offer the subject area they wanted.

Three Seattle interviewees felt the instruction was not advanced lough.
,

.

Overall, seven respondents felt that training was eithei not adequate

or advanced enough or that the'machinery involved was not sophisticated

enough.

Table 12. ,Employee

A

's Satisfaction with Post-SecondariTraining

Delgado Seattle , TVI :

.
TotalMale Female Male Female Male Female

Yes 7 I 13 4 6 .8 39 65.00
No 9 3 1 2 2 . 20 33.33
No responsp 0 0 0 '1. 0 1 1.67

Total 16 4 16 5 9 10 60 100.00%

Reasons why interviewees were not satisfied-with post secondary

training are listed in Appendix A, Table 37.

f
116



'Immediate Supervisors

'31:

General /nfofmation. Sixty interview forms concerning hearing

impaired employees were obtained from 37 male and 12 female super-

visors. Five supervisors' were responsible for more than one former
4

student sample TeMber;.with the largest'number of supervisees being

six. Each of the 6Q nets of responses to interview questions was

treated separately. )Responses from the supervisor of a recently

X- laid off worker were ncluded.

Current Occu atio al status of Employee. Of the total of 00
o

employees, 15 (25%) had held previous jobs in their respective com-

panies. 'Ten of the changes in ocCUpational status constituted pro-

motions. Six orthe 10 promotions were earned by former Delgado

students compared to three from Seattle and one from TVI. Eight out

of the ten people who obtained position promotions also received

higher salaries.

Although only 10 of the employees interviewed received position

promotions, 41 were receiving higher salaries at the time of inter-

view than when their job began. Of the remainder one subject was

receiving a lower salary.

Training. _As seen in Table 13, in rating factors needed to acquire

job ptoficiency, 36 (60%) of the employers interviewed stated that
:11

on-the-job training and possession of trained skills were equally

important for employees to attain maximum job proficiency in their

present occupations. Ten claimed that on-the-job training alone was

sufficient and five felt that possession of trained skills was adequate.

In total, 53 employers considered on-the-job training to.be at
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least 4e of the factors in. acquiring job .proficiency," and possession

of trained skills was claimed a factor by 45 supervisors.

Table 13
A

Means to Acquire Job Proficiency Mentioned by Supervisors

Means Delgado Seattle TVI Totals

(3) Simple demonstration 0 0 1 1' 6,

(2) On-the-job training ---J 6 1 3 . 10
(3)Company classes 0 0 0 0
0) Trained skills 0 1, 4 5
CoMbination of Sectors:

(2) and (4) .10 17 9 36
(2)' and (3) ' 1 1 0 2
(1) and (4) 0 1 _O 1
(1) and (2) 0 0 _1 '1
(1), (2) arick(3) 1. -0 -6 1
(1),(2) and (4) 0 o 0 2 2
(2), (3) and (4) 1 0 0 1

Forwal training was considered a requirement for hiring by 36

of the interview sample. The remainder of the.saMple, 24 supervisors,

stated that no formal training was required- -Vit. j, ob acquisition.,.

Of these, nine supervisors stated that there were no requirements for

hiring, eight required mechanical ability in general, three hired any-
t.

one who was Willing to Work,*three stated that a high school diploma

.1.

was the only requirement,and one supervisor required piospective

employees to take a course conducted by the company. Data in Table'

14 indicated that formal training was less a requirement for hiring

in positions held by former Delgado students than by former. students'

from Seattle and TVI.

Ratings of adequacy of formal training are presented in Table

15. Reasons for ratings of inadequacy varied by school. They are

48
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Table.14
1

Training Required Prior

Program
Foimal training
'required

Noormal
training required

Delgado 4 t 15
Seattle ,18 '3

TVI 14 6

Totals 36 24

33

listed in Appendix A, Table 38. Many employers placed a greater

value on experience and on-the-job training than on formal training.

They generally felt that _formal training gives a person too broad an

educational base in a speCified area and not the details one would

encounter in the field.

Table 15

Supervisor Rating of Forinal Training Adequacy

Training Training Not Training Does Not
Program Adequate Adequate Apply to tJob No Responses

Delgado 11 2 2

Seattle 11 61 2

TVI 17 1 0
.

Totals 39 '9 4 .4

, c

4

2

2

Asked whether training would benefit Weir employees, 46

supervisOrs (77%) responded affirmatively, 10 negatively, and 4 were

uncertain. Of the 46 supervisors who recommended further training,

31 suggested on-the-job training alone, 9 placed highest priority on

formal training alone, and 6 favored'a combination of both.

04.

Ar.
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'Most employers who favored on7the-job training felt that formal

education was not as valuable or as thorough a teachinActool as work

Theyexperieve for the types of jobs under discussion. They saw on-the-,

job training as provsiding the details needed to maximize work quality

and efficiency. Respondents who favored formal training reasoned

that schooling would prq'tide their employegs.with additional, more

advanced or new skills_ that would foster occupational adva4cement or

change (See Appendix A, Table 39).

Reasons for the opinion that additional training would not

benefit the employee were quite diverse. The following aspects of

employment influenced the opinions of supervisors: (1) nature of the

job--some types of employment, like keypunching, are considered "dead

4 .
end" jobs by employers in that there is no higher position to which

the deaf workers can aspire. In this instance, employers cannot see

that any type, of

erent field; (2)

training would be beneficial unless it is in a diU-

communication difficulties--some employers see

communication as a forever present obstacle .to a deaf worker's advance-
°

meqis, since higher positions often require extensive communication

.with the, public; (3) inappropriate job situation--some empltyees dis-
\

like their current work and express the desire to change ,Fields;

and (4) the p oduction and quality of some employees' work is such

that the employers do not see a need for improvement (See Appendix

A, Table 40).
\s..

Regardless of whether or not deaf employees receive further

1

training, opportunities for advancement are, nevertheless, generally

considered limited; 30 superVisors (50%) stated that employee opportunity

0
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N.,
without further training is limit0 and 35 supervisors (58%) stated

that even with further training opp tunities are. limited (Sege Table

16). Eighteen employers (30%) felt tha employees' advancement possi-
.

bilities with further training are eithe considerable or "with on-the-

job training can Progress." Only four employers stated that, there are

no opportunities for advancement, even with rthar training.

. 'fable 16.

Advancement Opportunities Winn Without Further Training

Training
/ISelgado Seattle VI

TotalsMale Female Male Female Mal-Jpemale

.

Considerable 0 0 5 0 0 3 8

Limited 5 1 2 7, 41 8 4 30
None 1 0 0 1 1 4 7

Without on-the-job
training cannot
progress 8 1 . 2

.

0

$

1 0 12
No r 1 1 2,, 0

,
0 0 4

With

Considerable 1 0 - 4 0 O. 1 6

Limited 7 3 8 4 9 4 35

None 1 1' 1 0 1 0 3, 6

With on-the-job
training can
progress

i

6 0 3 , 0 ' 1 2 12
No response 0 0 k 0 0 0 1

Employers who Considered opportunities for advancement to be consid-

erable generally felt that their employees were outstanding workers.

Employers who considered employee advancement opportunities limited

commented on *he following: (1) chance for promotion depends on
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,

advanced pbsihion availability --,seniority based employment; (2)
r ,,'t, .

emplpyee has attained thell.ghest pOsition -- journeyman; (3) many.

employees hold apprentice jolAneyman positions which constitute only
: i/ 4

. .

one position advancement
.

apprentice to journeymn; (41 advanced

position requirements include communIcpation skills, which cennot be

fulfilled.by.aAeaf employee; and.(5) deaf employees have difficulty

understanding the Civil Service exam the results of whichiassign a

,
position category, and salary range to the employee. c,For tho

employeesiwith no

the job held as "d

opportunities for advancement, employe*
i

described
4.

.

ead end" or the employees were either resigning Or

4

being laid-off. For a Complete list of 'teasonP' for respondents'

opinimP regarding deaf employee advancement potentials, and a total

list of jobs employers felt their deaf employees
,

Appendix A, Tables 41,D42,'143, and 44.

Communication - from Supervis or,to. Employee.

could handle consult

All employers
\

directly communicated with their degf employees, most commonly usingI 44
.

a combination, of modes of dcAcation rather than any si4gle mode.Comm
---------

ind tied ..in T able 17. Fifteen supervisori stated.responsesrepponses are
V

that they had eithe arnd Wd or e'ie learning sign language.. All

bUt threa'of the supervisors believed that theil employees always

or usually understood their instruction.

Communicationfrom Employee to' Supervisor. Table 18
1

supervisor respoilises when asked "fiowwell do you understand the

employee's speech?" Eighteen s perv_sors indicated that their

indicates,/

employees Ilk no speech, fifteen believed they undkerstood most of.

their employees verbal communications, twelve employers (20%) felt

they understood all of it, twelve said that only some of it was

5 o

I

V

k

.1
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Supervisors' Mode 'of- Comniunication with Employee , 04'

37

-40

7.

i Formal Natural '

.

.other
School Sex Speech Writiag %igns Gestures Fingerspelling (Interpreter)-, ,.. . <

.,.. cl

Delgado M 6 ' 114 7 12 7 - 1
.

4 .,.."-.4

..,.- b

A.

Seattle;'- 41.. 14' ,, 8 ' 9 1 11
. - F - t 4 .. .4' 4 1 4 1

, S. -, _' , -t',_'=,- , -

'' TVI 1 -, -,' '4 'ik9 ; 9 *' .... 2 t.. 4 1 2
F . .5 t : .4, . 3 4 2

'c'' * ,

-r- t -

.

--..t6tos' 36 4§-
°

14 ' 37 14

I

2

J

Table 18.
.4

ulfervisor Undaratanding of tgplbyees Speech

*1 i

.e

1 (pictures)

5

,. ..,.. ..,..--.... .
..

:-
SchdOrk Sex' Ala of it 'lost' of it -.*Some o,if 'it: Ncfle

1
of it No Speech

--7--,-,..--t..*.r. ...
-

'`'. " '
Delgado Mr" , .,...% 2 4 3 k 1 ' 5 '

1

-

Seattle IA

F 1 1

TVI M 2 1

F 2 64

Totals

,"!

12 1.5

3
1

1

1
.

.12
44. 3

C

.

6

18

7

rty
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understood'and three superla sois.stated that although their employees,

. ----- J
did use their speech they could not understand their communication.

38

Employee Productivity. 4s indicated in Table 19, a large

p

majority of the supervisors rated Eheix deaf employees above average
.4

in cortiparison,whets doing .the same job. When asked to list any
4 1

aspects of the ethployee's job which mere compficated by his deafness,

40.stfpervisors alluded to Communication problems, such as "operation

of equipment is based on one's ability to hear," "training is diffi-

cult becaulp,of "difficulty in reception nd understanding

pf instruction's," "communication with people and by phone." Of the

remaining emAgyers', 17 beliesied that ho aspects of their employees'

jobs were complicated by deafness; one em ployer stated that his

;
employee ha d agirssive tenaencies and-Could not be lefts,alone, one con-

sidered deafness an advantage in a noisy factory ,and one stated that

it appeared mo te difficult,for his employee to learn different tasks
1

(See 'Appendix A, Table 45.).
. , ,

eitablen9
--.

C 6

SupgrvisorA' Performance Ratings of their Ethployees
. .

i s, .

School'. Sex dtbolhe'Average Average BeloW Average -

e.
Delgado M 12 *2

r.

.

' *t
. F 3 1

S

Ali
.7

3 2

TVI M, 5 4

/';- 5 3) a

s.-7

.r
36 .: , 19

s

1

5

rt

'4
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The employers most frequently mentioned the following petsonal
n

qualities of their employees't at contributed to their value as

workers: "good, steady worker," "reliable," ''pleasant," "conscien-

tious," "punctual," "fast worker," "iMbItioui," "good attendance,U',

and "willingness to work afid learn. "

A
A

Thirty-five supetvisors\feit that there were no personal qpali-J
1

ties that detracted from their employegpe value ds9workers: Of:those

.- 7

detracting. personal qualities, the following examples wete

"needs better hulan relations,d' "Making like he under :
.1. . . . .

he doesn't," "tendency toward a short temper," "terribly

who listed

mentioned:

stands when

stubborn; not careful in work," "hearing loss," "likes to daydream

4

1'

and waste time," and "likes to talk,to other deaf people while working."

_Attitude and Additional Comments of Immediate Supervisors. Forty-
,

eight supervisors favored having more deaf people working under them.

Seven supervisol.s did not favor hiring more deaf employees, four

not sure, and one did not respond. Some of

-the deaf commented that with deaf employees

dollars on_training, but you get {it back in

thOse who favored' employing

"you, spend 'a few more

dependability," "a noisy

0.

environment,is better for the deaf than ehehearing,'J "the deaf are

Nabove average workers in many areas;"j'the deaf are raore reliable

employees,"'"the d eaf donl.t waste time on'the job," ''!in the typing

)
and keypunching area the deaf are fantastic," "working with their .

hands they ate above average," "deaf people are not accident prone;

hazards are decreased in the printing area," and "I get more work out
-

of,deaf people with less complaint." Those whO either did not want

or were not sure they wanted more deaf, individ uals employed mentioned
1,

O
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"MENEM..

7""
physicaldangers'tb.deaf p,ople in certain jobs,, the need for a

` /
permaaent supervisor for deaferployees ..if too many were hired,

..

0c, 1 .. ...

iommuilication diificulties, and the necessity of hearing fiorsatis'' 1° '
.

40 .

A

' .0''s, 41
4 -#

.factory work in some jobs. r . X-
. ' .

. .

Size..a&Nature 4Laymiay. The majorityof the companies had
' '

r'
.' V'.' ( ,41 .1 e

' tr,re.than 80 people empaqed ofwhich 1 =10' people were deaf. wenty-
.,..

t -
. .

.

five of the 60 former students were employa atAmanufacturing Companies,

-
""

10 worked at fifiance and insurance companies, 8 at government employ:

-meet, 6 each in contract construction and the wholesate and retailtI
trade, and 5 in service-type wojk.

1

.4

"A

.t

S.-

d

7
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Vocational Rehabilitation Counselors

General Information. 'tixty-one questionnaires concerning

hearing-impaired clients were completed by 47 vocational rehabilita-

tion counselors. The number of clients ranged from one to eight.

For purposes of simplicity, each of the'61 sets of question-

naire responses was treated as if 61 individual supervisors had

made them.

Procedure for Referral. The sources of referral information for

vocational rehabilitation counselors are listed in Appendix A, Table

46. The primary sources are the media (mailings, films, periodi-

cals, etc.); public, private, and government agencies; schools for

the deaf; the pOst-secondary programs (general); and high school pro-

Kr;
grams for the deaf. Other sources fnclude private physicians, organi-

zations for the deaf, Gallaudet College, and the deaf community in

general.

Interaction between counselors and programs is high. Counselors

both contact and are contacted by the model post-secnndary programs

for the deaf, with 51 reporting being contacted by a program and 53 also

reporting making at least some contacts on their own initiative. The

counselors indicated that a formal referral procedure commonly is

employed. Medical data is secured, social and educational information

is provided, a plan is devised for the client, anotthe counselor and the

program coordinate details.

Coungelors noted the following positive aspects: a sharing of

information and communication and cooperation among all persons and

`agencies involved in the referral,and cooperation and attention of. staff
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3

in describing and.making services available to the client.. Negative

aspects cited included (1) need for more kdowledgeabld personnel to

service the state, (2) distance'
'-
between counselor's office and the

training facility, (3) occasional unavailability of information, and

,(4) procedures and materials that can be time-consuming.

Counselors were asked what changes, if any, they would make in

the present lefa.61 procedures. Five of the changes suggested

dealt with time delays--in acceptance of applications, use of wait-

ing lists, and the time lapse between referral and start of training.

Other changes suggested included a sharpening-up of intake and.test-

ing, and letting the specific program be responsible for compilation

.of data concerning the client.

Training Received by Client. The majority (78.7 %) of-those'

responding felt the training received by their clients in post-

secondary programs was adequate; 11.5% thought it was not adequate;

and 9.8% gave no response (Table 20). Those counselors who felt the

training received by their client was adequate generally indicated 1,

in;
that the programs provided practical and realistic training that not

IlDameadi

only lead to adequate job placement and adjustment but also aided in

the development Of social skills. The counseling provided by the

programs was considered particularly good (see Appendix A, Table 47).6

Those who felt the training provided was not adequate generally

thought that the partidular program did not meet the client's inn-

viduai vocational needs; Four respondents reported that their client

quit the program, two felt the training course taken was hot the

56
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correct one, and two reported that the client was terminated because
.

of absence (see Appendix A, Table 48).

4

Table 20

Counselor's Assessment of Post- Secondary
Training Reeived by Client

Delgado Seattleb TVI Total Per cent

Adequate 8 20 20 48 78.7
Inadequate 3 2 2 7 115
No response 5 0 1 6 9,8

Total 16 22 23 61 160.0

Approximately one half (30) of the counselors reported they had

played a major role in recommendation for. training, 29 said they had

.not, two gave no response (Table 21). The greatest role played by

the counselors who did participate in recommendatiolis fcr training

was in vocatidel evaluation and recommendation (See Alipendix A,.
)11

Table 49). Of those counselors (29 of 61). who had not played a major

role in recommendation for training, only 5 counselors indicated

they should have played a greater role. The, distance between many
?,

counselors' offices and the programs was mentIoned as preventing

more input by the counselors into recommendations for training., There

appeared to be a general feeling that the particular program could

handle most aspects If the training. The counselors felt they could

contribute to the recommendatiohs fpr training by providing counseling

A
andyguidlAnce, making the aware of .educational resources available,

and helping the client to cope with the advanced training he would

'undergo (tee ppendix A, Table 50).

5.9

)0



Table 21

Vocailbnal Rehabilitation Counselor's Role in RecomMendation fOr
Specific Training

Delgado Seattle TVI7cTa17---PtTcent

Major 8 13 9 30 4,9.2\\
Minor 8 9, 12 29 47.5
No response 0 . 0 2 2 3.3

Total 16 22 23 61 100.0

As indicated in Table 22, only 16 of the 61 counselors (approx-
.

imately one quarter) consiaered'the client's schooling prior to post-

secondarytrininkadequate. The counselors focused on the lack

of communication skills on the part of the client, indicating that

these skills and academic skills were not taught adequately (see

Appendix A, Table 51).

Table 22

Counselor's Assessment of Client's Secondary Education

Delgado Seattle TVI Total Per cent

Adequate 3 3 10 16 26.2
Inadequate . 12 7 11 -.40 65.6
No response 1 2 2, '5 '8.2

Total 16 22 23 61 100.0

Communication with Client. Sign language and fingerspelling

'were used by more than one half 'of the 'counselors in communication,

With their clients (Table 23). Speech, apeechreading, and writing were

also frequently employed. In terms of understanding the client's

communicalon, .0 of 60 respondents reported they understood all

r
60 -;
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or most of their clients' communication. If a counselor did not fully

understand a client's communication, he most commonly resorted to:

writing, parents, repeating'and checking, and interpreters. Under-

standing of the client's speech alone was more difficult with 22

(36%) reporting they understood all or most of it and 36 ('59%) under-

standing some or none. Three made no response.

Table 23

'Mode(s) pf Communication Used by Vocational
Rehabilitation Counselors with Clients

Speech and speech-

Delgado Seattldit TVI Total

reading 6 10 12 28
Sign language 10 14 13 37
Fingerspelling 12 13 11 36

Writing 7 9 9 '25

Gestures 0 1 8 9

Other , 0 1 1 2

No response 1 C 0 '1

Interpreter aid 1 2 4 7

Counselors were asked to indicate the modes of communication used .

between the client and his parents. Speech and 4eechreading were most

common (37), followed by gesture. Complete results are presented in

Table 24. Asked to rate the effectiveness of communication between a

client and his parents, 15 counselors rated it ineffective and 35

effective. No response was given for 11 clients.

6 i;
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Table 24

Manner of Communication Employed by the Parents
(Guardians) of the Client with Their Child

Speech and speech-

Delgado Seattle TVI Total

reading 10 15 12 37
Writing 4 10 5 19
Gestures 7 11 7 25
Sign Language 6 1 6 13
Fingerspelling 5 2 3 10
Not available 2 3 4 9
Other 0 0 0 0
No response 0 1 1 ; 2

Additional Information. Additional information supplied by

the counselors may I found in Appendix A, Table 52.

a
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Parents

General Information. Of the 91 parent questionnaires returned,

4 were received from both parents in a family (37 sets). One form

intended for the mother was completed by a brother and returned

as such. Of the 17 unmatched returns, 13 were returned by mothers

(including 1 guardian), 3 were Completed by fathers, and 1 by a grand-

father. The data presented here were treated by analyzing each form

separately, with adjustments for forms completed with identical

answers.

The total sample consisted of 80 hearing, 7 hard of hearing, and
1

3 deaf parents of former students. One parent did not state his hear-

4.
ing status (Table 25).

Table 25

School

Hearing Status of Parents

Hearing Hard of Hearing Deaf NR Total

Delgado - 28 2 2 0 32
Seattle 25 4 0 1 30
TV1 27 1 1 0 29

Totals 80 7 3 1 91

Occupational Status of Son or Daughter. The occupational status

of respondents' children is presented in Table 26. 'In order of de-

creasing frequency, respondents' children were working full-time, working

part-time, going to school or looking for work. Some parents stated

that their children were working full-time and looking for more gainful

employment or working part-time and looking for full-time employment.

11
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Status

Working full-time,-

Going to schobl t
Looking- for waft
Working part-time -

A homemaker employed
outside

Other .

No response

48

Table 26

Working Status of Child

iti.L.P...t' Seattle TVI Total
Mother Father Mother

--,---:--
Father Mother Father Mothei Father

7 . 7 9 5 14 10 30 22
. 6 4 2 2 2 1 10 7
3 3; 5 1 1 9 8
3 2 2 - -I 0 0 5 3

, ,,
,

0 0` 0 0 _1 1 ; r .1
0 '0 1 . 0 0 0 1 0
0 0 0 e 1 0 0 0. 1

When asked if they felt their child's current job was a good one,

the majority of the parent sample, responded affirmatively, relatively'
few respondehnegatively, and a large number (30 out of 71) did not

respOnd (see Table 27).

11

!. Table 27

Parents' Peeling about Child's Job

Delgado Seattle TVI Total
Feeling. Mother Father Mother Father Mother Father Mother Father

. ..

Good job 7 6 '. 6 -7 12 8 25 21
Not a good job 3 3 1 4 2 2. 6. 9
No response 7 6 6 6 3 2 16 14

Those parents who considered their child's job a'good one frequently

mentioned as factors the child's satisfaction with the work, happiness

on the job, and interest in the occupation. Such terms are mentioned

23 times throughout the responses. Other determining factors included

(1) being trained for the job, (2) good pay, and (3) good benefits,

retirement plan, and chance for advancement(see Appendix A, Table 53,

'

614
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for a complete list of reasons bY..school sample).

Of those parents` who felt the job held by their child was not a

good one, throe Delgado respondents mentioned inadequate pay as deter-

mining their opinion. The remaining respondents indicated generally

that their children were not employed in the areas in which they were

trained (see Appendix A, Table 54).

Refee'to Table 55; Appendix A, for a list of the jobs parents

thought would be good for their child. Reasons parents gave for

why they felt a particular fob would be good for their son or daugh-

ter were generally the same reasohs as those given for their opinions

of the child's present employment. Their opinion was influenced

mostly by the child's liking of the job and interest in it, their

training for the particular job, and the child's ability and possession

of specific skills (refer also to Appendix A, Table 56). '

Vocational/Technical Training A predominant number of respondents'.

children attended residential schools for the deaf for at least part of

their secondary education (Table 28). The next largest group attended inte-

grated high school programs and the remainder enrolled in day programs

for the deaf. Some parents indicated that their children attended more

than one of the above-mentioned programs during their secondary educa-

tion, with the most common pattern involving movement from a day or inte-

grated program to a residential school.

Most formeV students graduated from the post-secondary programs

for the hearing impaired under discussion, although the number of

parents of former Delgado students who stated that their children had

graduated from the program was proportionately lower than those,of the

TVIand Seattle respondents (see Table 29).
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Table 28s
k

Child's Education.St Secondary Level

50

School Type Mother
1 Delgado Seattle Tv7

Mother Father
Total

Father Mother Father Mather Father

Residential 13 f 14. . 10 9 12 8 35 27
Integrated Nigh School ...Es 7 7 4 5 4 '18 15
Day Program 4 2 4 2 4 3 12 7
No response 0 0 1 0 0 0 1 0

Table 29

Child's Graduation Status
0

Status
Delgado Seattle

. TV] Total
Mother Father Mother Father Mother Father Mother Father

,

Graduated 6 10 10 5 12. 10 28
4

25
Did nA graduate 10 5 5 6 2 2 17 1:3

No response 1 0 2 2 1 0 4 2
Still enrolled 0 0 0 C 2 . 0 2 .0

, Most former students received outside financial assistance during

their course.of study. Table 57, Appendix A, lists the sources of

financial ass/stance cited by the parents of former students. Most

assistance is provided by rehabilitation agencies, mostly on federal

zind state levels.

When asked if their children encountered difficulties during their

,course of study, 19 of 51 mothers and 12 of 40 fathers answered in the

affii-mative (Table 30)'.\ The parents-who responded affirmatively cited

problems with course wor and/or-the instructor as the most frequently

encountered difficulty., Other difficulties mentioned included lack of

funds, inability to adjust, and inadequate living'accomodations (refer to

Appendix A, Table 58, for a complete list of difficulties cited).

14, '01,
' 1-)
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Table 30

Did Child Encounter Difficulties Duririg Coqrse of Stunt?

, Mother
Delgado

Mother
Sbattle TV1 Total .

.

.,,''..

Father Father Mother'Father Motler.Father

Yes v. 8, -5 7 4 .4 3 19 12
,,

No - 8 9 8 J 7 ,9 8 25 24 '

No response . 1 1 2 2 4 1 7 4

r!a . i

Reactions to Vocatlohal/Teclinica rainine. The majority of

parentEPfavored post-secondary programs for the hearing impaired within
;

on-going prograds for students with normal hearing. These parents

generally felt that the deaf must learn to cope with the hearing

world and such programs provide a "normal atmosphere for adjustment

to futUre riving and working conditions." Almost all of the respon-

dents touched in one way or another on the necessity toadjust to-

the dominant hearing world. Other factc:Ts cited were social.life
(/)

associated with the deaf and equal opportunity (see Appendix A, Table

6,59).

Relatively few parents did not favor such programs or were not

sureonf their feelings. Reasons for their opinions were diverse

(Table 60, Appendix A). Three Seattle replies indicated that they

,felt deaf children could not compete on the same level as hearidg children.

Most parents stated they Were satisfied with their child's voca-

tional /technical training (see Table 31 below). The general impression

given was that the'parents felt the programs provided the training

necessary to obtain a job and compete with hearing peers. The emphasis

qiiite often appeared to be a concern that the child would be capable
. ...-,,.

of self-support; the parents felt the programs were providing the -----

students /with this capability (see Appendix A, Tpble 61).

"
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Table 31 :

...,

Pafe'nts' Felling About Child's Post- Secondary Training.,
. %

.

52'

MotherMother
Seattle

Mother
tVI ' Total

MAher-FatherFather Mother Father Father

'' Satisfied 9 7 11 W. 13 9 3, 23
Dissatisfied( 1, 2 2. 2 1 1 4: 5 :

Mixed reaction 7 6 .24, -3 1 , 1 11 10.

No response 0 0 f /- '1 2 1 3 2
.

r

A relatively.sAll segment of the parent sample indicated dissatis-
.

faction with'the technical/vocational training of their children.

Reasons giifen for their dissatisfaction are presented in Appendix A,

Table 62.

A fairly large number of parents had,. mixed reactions about the

programs their children attended. Although diverse, their reasons

for this opinion seemed to focus on three general areas: (1) inappro-

priate training for the child, (2) inadequate preparation for employ-.

'ment, and (3) lack of follow-upc(see Appendix A, Table 63).

Analysis by program indicates-that while the majority of parents

of former TVI and Seattle Students were satisfied with. the.training

.

provided, as shown in Table 31, only fifty per cent of the Delgado

respondents were satisfied. ,The remaining half of the Delgado sample

was either dissatisfied with or had mixed reactions toward the

program.

An underlying theme of many of the respqnses was the parents'

concern that the child be independent and self-supporting. As far

as many parents were concerned, the programs were fostering independence
/

and self-discipline in the.students. Other good.points listed were:

ability to get along with people, self-confidence, training for a job:

.

,

.

z
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53

4

a. a .1

where deafness is not'a disadvantage, personal attention and excellent_

counselihg, integration with hearing, excellent training, understanding-

teachers, and good facilities (see Appendix D, Table 64).

Among thd bad points cited.in the child's training were: dittance,
)4,

and transportation, lack of intrpreters and lack ofolarity in exga-
.

,

nation on the part of the interpreters and the hearing teachers, not*

dhough attention being given to individual choices, the deaf are pushed .

into classes they are not ready for, very costly, lack of adequate

housing facilities, Zack of communication between administrationf.and
.

tdhchers, and the need for more communication with parents and co6-

selors (see Appene A, Table 65).

Most parents of:formerTy' and Delgado students felt their contact
. # .

with-the respective programsewas adequate. Seattle's sample, generally
4 -

;felt that the contact was inadequate (see Table 32),

Those who felt they had adequat contact with the school cited.
-;...-

.. campus and school visits, correspondence, and phoning as the most ire-
..

.
.

quent modes of co

<
tact, Seattle rdspindents felt good counselors and

...

a cooperative sta f helped to"Maintain adequate contact. TVI responv

dents Cited ope uses an efforts of
A
the program and personnel to

. _

maintain close contact with the parents (see Appendix An Table 60.

#

0
'''' Table 4 4

.* .

Parent-Program. Contact : \\ 4-x..? .

.. +

r #

m
.1

4uelgadb k "Seattle . 'TV Total:.

Mother Father Mother Father Mother ather Mot-gi.Fatger

kequate
'Inadequate 4
No reponseA ,

IC) i,

4

3

1

8
.3

4 .

s

7

'7
3

-/
---2,

' T
4 ._

4

/

13 z
4

5

.

t

8

'2

s#2

:..

..

25,

15'.

1.1

4

,

18
12

.1.O.
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. Additional Comments. All additional comments are listed in*-

Appendix A, Table 67, in their entirety.
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DISCUSSION

The reader is advised to review the background material in

Monograph I (Moores, Harlow and Fisher; 1974a) before continuing

in order to have a frame of reference for the discussion. Much

of the data gathered in the present study in the interviews with

workers and supervisors is related to that of the New England study

conducted ten years previously (Boatner, Stuckless and Moores, 1964;

Moores, 1969). Comparisons of results may provide a rough idea of

progress over the ten year Period and the impact of post-secondary

vocational/technical training on the vocational status of deaf

adults.

Interviews 7-Former Students NoWEmployed and Immediate Supervisors

Boatner, Stuckless and Moores (1964) reported that the vocational

status of young deaf adults in New England was lower than the

general population as evidenced by:

1) a preponderance of workers in semi-skilled and unskilled
positiong

2) low wages
3) high unemployment
4) poor placement and counseling services
5) limited chances of advancement without further training
6) communication difficulties

Kronenberg and Blake's Southwest replication study (1965) generally

found the same results. These results provide a standard of comparison

by which the status of deaf employees and post-secondary programs can

be examined.

Most of the New England sample members were employed in semi-
.

skilled or unskilled positions. Only 17% of those sample members who

0.0

;
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indicated a vocational aspiration were content to remain in such

positions. The remainder aspired to professional, technical-trade

or commercial positions. Table 33 shows how deaf employees who had

attended one of the post-secondary programs fared in relation Co

the occupational grouping utilized by Boather, Stuckless and

Moores. Seventy-five percent of former post-secondary students in

the present study have jobs in the technical and trades, and

commercial categories. Nearly 67% of the New England sample fell

into the semi-skilled and unskilled categories. Of the 12 former

post-secondary students in the unskilled category, none were trained

for these positions by the programs, although placement was aided

in at least cne case. Nine of the 12 had attended the Delgado

program for the deaf.

Table 33 suggests an upward mobility from semi-skilled and unskilled

occupations to commercial and technical and traderaccupations. Although

the populations may be somewhat different -- evidence presented in a

later report will report an average performance IQ of 108 for the stu-

dents in the three programs in the present study -- the trends are

encouraging.

The post-secondary programs, then, apparently have eliminated a

preponderance of workers within semi-skilled and unskilled positions.

In terms of advancement, however, the prospects for former post-

secondary students are very similar to those held by the New England

young deaf adults of ten years earlier. No expansion of opportunity

for deaf students appears tq exist within the limits of this sample.

There also appears to be a "loading" of individuals on the basis



Table 33
I c.

Comparative Classification of Occupational Status of Young Deaf' AdUlts1

Occupational standing New England sample(1964) Post-secondary sample

Number Percentage Number Percentage,

Professional 0 0 1 2

Technical and trades 17 17.17 27 45

Commercial .16 16.16 18 30

Semi-skilled 34 34.34 2 3

Unskilled 32 32.32 12 20

Total 99 100.00% 60 100.00%

/

/
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Table 33

om aratile Classification of Dccu ational Status of Youn: Deaf Adults

sehndin 'New England sample(1964) Post-secondary sample(1974)

Number Percentage Number Percentage

1 0 0 .

...-

1 2.

and trades 17 17.17 27 45

16 16.16 18 30

N 34 34.34 2 3

32 32.32 12 20

99 100.00% 60 100.00%

Ui
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of sex and within certain job categories, e.g., printing for deaf

males and general office practice (clerical, key punch, etc.) for

deaf females. Very few of the sample members appeAr to be in'occu-

.pations different from those reported by Boatner, Stuckless and Noores.

Possible explanations for the absence of new and.different employ-

. ment and the presence of many individuals in a few job categories

,could includ4: 1) It may be difficult to place deaf individuals

into areas where deaf people have not been employed before. Because

4). of this, and because obtaining employment may be a first pricirity,

deaf students may enter training for jobs that are more readily

available; 2) The idea of "traditional" occupations for the deaf ,

may still operate: Printing and general office practice positions

are areas into which the deaf have entered in large numbers. By

way of illustration, seven of nine males from the St. Paul TVI

program were in printing positions; 10 of 10 females in the same

program held general office practice occupations. Overall, 16 of

19 females had jobs in the clerical and sales occupations categories,

holding,only five different clerical "Occupations. In contrast, males

are more generally spread throughout job categories. Opportunities

for females within, and without, the programs are more restricted.

Consideration of job positions within categories reveals

that within Category 1 (Professional, technical, and managerial)

thete is one perSon holding a "professional" position and noldne

occupying a managerial position. The remaining employees held posi-

tions considered ",technical." In Category 2 (Cletical and sales),

tHere were no individuals holding sales occupations; all held clerical-
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type jobs. This paucity of individuals within the professional,

managerial and sales occupations may be due to several factors:

1!) the technical-vocational programs do not generally train students

for professional or managerial positions; 2) the young age of the

interviewees precludes managerial or professional positions; and

3) sales occupations depend-upon individuals with high verbal

ability. The most promising areas, in financial ,terms, seem to be

structural oc pations such as welding. It appears that more empha-

sis should be placed on these categories.

Boatner, Stuckless and Moores also used wages as an indicator

occupational status. Their estimates placed the wages of the

deaf at between /2 and 35% below the earnings of hearing siblings.

Salaries of the deif males in the current sample were approximately

'11% above hearing males'in the 20-24 age group. In the older age

groups, salaries ranged from 12 to 14% below their hearing peers.

Deaf females, in the two age groups compared, earned from 12 to 18 %,

more than their hearing counterparts. Femile salaries, both hearing

and deaf, were considerably below male salaries. On the basis of

the results from this sample, then,,deaf males An the older' age

brackets are still earning less than the general hearing population

but younger deaf males are doing relatively

Boatner, Stuckless and Moores reported high unemployment in the

sample they interviewed. Unemployment was not considered in the

current sample.

Boatner, Stuckless and Moores reported that employment conditions

then were unfavorable to young deaf adults. In spite of this, 95%

if)

y.
6
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of the supervisors in that -sample rated their deaf employees average

or above average as workers. ,And most of the supervisors (77%) said

they would favor having more leaf employees. Conversely, 87% of the

deaf employees were considered to have limited or no opportunity

for advancement in their present employment without- additional training.

Employment conditions for the young deaf adult& in the current

sample appear to have been ameliorated somewhat, although still less

than favorable. Consistent with the New, England findings, nearly 92%

of the supervisors rated their employees average or above average as

workers. And 48 of 60 supervisors (80%) favored having, more deaf

employees working under them. In spite of this,' 68% of the deaf employ-

ees were considered to have limited or no opportunity for advancementf
with further training; 60% were thought to have limited or no oppor-

tunity for advancement without further training. In each case 30%

of the supervisors thought their employees could progress with.on-

the-job training. Thus, although the post-secondary students have

obtained jobs mostly in the technical and commercial fields, their

chances for advancement still appear to be slim. This may be due

to 1) the nature of the jobs obtained, offering little advancement

potential,-and 2) the supervisors' view of the deaf workermost see

the deaf employee as capable of handling his present employment, but

incapable of handling advanced poditions because of his handicap.

Boatfier, Stuckiess and Moores attributed the low occupational

status of young deaf adults directly to the presence of deafness. The

Major problem mentioned by supervisors in that sample was the problem

of communication with deaf employees. Similarly, 67% of the supervisors
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in the current sample mentioned communication difficulties as the

main complication on the job. It is interesting to note that in the

first survey ever conducted of supervisors of deaf workers (Robinson,

Park, & Axling, 1904) it was reported that the major difficulty was

communication. A majority (62%) of the deaf ployees in the New Eng-
:,

land sample reported they used other media ( imarily writing) in addi-

tion to, or in the place of, speech to communicate to the supervisor.

Fifty-six per cent of the deaf employeei,in that sample reported their

supervisors used other media in addition to, or in place of, speech

to communicate to them. deaf employees inthe-current'sample most

commonly used a combination of modes to communicate, particularly

writing and speech. Fifty per cent of the current sample indicated

they understood their supervisor's communication most of the time

and 32% understood it only sometimes. Aln the other hand, 58% of the
---

supervisors believed their deaf employees understood their communica-

tion usually and 30% of the supervisors believed their deaf employees

had no speech. Communication, now as then, remains a major obstacle

for the deaf employee on the job. Encouraging is the fact that some

a.
of thee supervisors have learned or are learning the use of signs and

fingerspelling for purposes of communication..

Boatner, Stuckless and Moores indicated there was a need for

appropriate counseling and placement services to increase deaf workers'

chances for advancement. They thought that major advancement would

come from providing deaf students with new skills and placing them

directly into new skilled occupations rather than attempting to upgrade

present skills. The model post-secondary programs have provided
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counseling and placement services. Use is made of program counselois

and technical-vocational teachers to aid in placement at two of the

three programs. Many jobs.(17), however, were still located- through

the aid of friends, parents and other relatives, a source heavily

used by the New England sample members. Eight of the 17 jobs were

located in this manner by former Delgado program students. And it

would appear that the hope for major advancement on the job through

the use of counseling and placement services has not yet been realized.

Of the supervisors in the current sample 68%"thought their employees

had limited or no chances for advancement with further training. This

reflects, as was mentioned, previously, the quality and range of the

jobs obtained which are essentially similar to the occupations reported

in the Neil England sample.

The authors of the,NeW England study found that most of the young

deaf adults in their sample thought their present occupations satis-

factory, but that.less than'half apparently liked their jobs. On the

basis of this response, and th,e fact that 83% of the employed deaf adults,,

aspired to occupations requiring extensive formal training, Boatner,

Stuckless and Moores concluded that the need for advanced vocational

education programs was evident. 95% of the deaf workers in the current

sample found their jobs uo.k." or liked them very much; 58% wanted to

keep their current employment. The choice of future occupations made

by the deaf employees Indicates that their aspirations have been shaped

by the post - secondary programs. Most occupations chosen were within

the realm of courses offered by the programs and most choices fell

within a relatively narrow range of program course offerings.
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Of the former post-secondary students in the current satple,73%

apprOved of the idea of technical- vocational programs; only 8% did not

like the idea even though 337 expressed some dissatisfaction with their

own post-secondary training. The current sample members were obviously

pleased with the opportunity to obtain advanced tfaining; it was

specifically mentioned in many of the responses. The supportive

services--interpreters, tutors, counselors; etc.--were alsO appreciated

by many of the students. Those students who were not satisfied with

'their training gave evidence of a certain amount.of sophisticated

awareness in their responses -- training was not adequate, or'advanced

enough; one program .director was felt to have too much control over
.

deaf s'tuden'ts; machineiy was not adequate. These responses (33Z) may

indicate that the programs have not yet managed to develop the full

potential Or some of their deaf students.

The placement of the programs for the.deaf within existing hear-
.'

ing institutions appears to have had an effect upon the deaf students'

choice of peers. In the New England sample,51% of the students and

employees interviewed preferred deaf peers if they were to attend

such a program whereas 68% of-the former post-secondary students pre-

ferred'both deaf amd.hearing peers Or it made no difference to them.

The reasons given for these choices of peers may indicate a rising

consciousness in deaf students concerning their position relative to

hearing individuals; the flavor of the replies is that deaf people

are equal to hearing people. Although the number of former students

. who have married so, far are relatively small, there is a possible

trend sugges'-ng a much higher rate of deaf/hearing intermarriage

than would redicted on the basis cif past figures.

80
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Questionnaires - Parents 'and VOcational Rehabilitation Counselors

Many,patenta were influenced not only by practical considerations

64

for their child's welfare but alio by the child's apparent satisfaction

with his employment. This latter point may indicate the influence of

post-seconda4 training in'facilitating upward movement in the job.1

filarkst. Difficulties of deaf people in obtaining/employment prior to

the estaklishment of the model post-secondary programs would lead one

to expect "practical" considerations to be-oflaT.-Lunt- concern; i.e.,

that the child be ca self-support. Yormer post-secondary

stUderiti may be obtaining employ lent that offers !greater latitude of

.

i
, . .

.

N_ optibni,jobs
v-
that allow ,the'deaf employee the "luxury" of personal

.
-

satisfaction. The apparent upward movement has made possible the

practical attractions of better employment--better wages, retirement

benefits, good working conditions, chance for advancement. Conversely,

1

those parents who felt their child's job was not a good one mentioned

inadequate pay and not being in the area for which the-person was

trained.

It is obvious that many parents see the model post7secondary

programs as a key to a better future 'for deaf students, a result not

surprising considering the lack of opportunity prior to the establish-

ment of such programs. Their view of the programs is decidedly prac-

tical. The flavor of 'the responses is that the programs should make

the student capable of self-support in the hearing world, and that

integration within existing hearing institutions is a good way of

accomplishing this. The patlents seemed particularly pleased about

the opportunity for their deaf children to have c9ttact with hearing
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students, some apparently expressing the fear that their child

might be segregated from the hearing population if trained only
,

.
. A

with other deaf students.

.
It is interesting that the parents see technical-vocational

training almost solely in terms of necessity and yet, when the

.06

child obtains a job, are influenced by the child's personal satis-

faction with*the employment. This mayindicate that the parents'

view of the deaf child's capabiilties is limited by prior experiences

with educa tional training but is expanddd by the employment the deaf

2
student is now obtaining. If this is true, the model post-secondary

. .

programs may be-aiding'in a "raising af°consciotlIsness" on the part of
,0. 4 ,

both parenti)and students, Expectations of the parents prior to

and during training certainly appear to be somewhat low. 'Many of
.

the parents who said t4ey had mixed reactiOndtb the programs indi-

cated their child had not completed his_training, had inadequate

training, or had been pushed into the wron&vocAiOn-7a situation

conducive to a more negative reaction. These, apparently low expec7

tations say little for schooling experienced prior to
.

technical-

vocational training.

Mostegative aspects of training cited by the parents center

on operational difficulties; very few 'found fault with the basic

concept of the programS. They were concerned with money, distance,

housing, transportation, lack of interpreters, length,of programs,

and lack of modern equipment.

Finally, as far asZthe parents are concerned, the post-secondary

programs are.fostering in their deaf children the intangible; necessary

A

jP
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.for successful living--maturation,

independence, discipline, ability

confiderze, and sdlf-sufficiency:

responsibility,

to get along with

These qualities,

ability to cope,

peopie,.self-

of course, are

not'measuipakie,

.1giant part of.any.

programshave*, it

66

but the development of them constitute an impor- ;
,

educational ;raining. The model pbst-secondary

seems, attainea fil'easure of success in this

development procdss.

Like We parents, the majority. of Vocational Rehabilit'atioa

(V-R) counselors felt the training received Eby. their clients was

,

parents,paadequate. And, like the rents, the V-R counselors centeied on

the realistid and praCtical training afforded the deaf students and

the opportunities for:development of social skills. Their.concern

was the same as the parents'r-that the client be capable of self-

support. For,that reason, their. responses.also emphasize the prac-
.

tical benefits of the programs (in a more detailed.manner), citing

such aspects as counseling, physical plant, appropriate evaluation,

flexible programming, preparatory program and other ancillary ser-

vices.

Interaction between the prograM,ane.the counselors is high, and
IP

'the eounseLs app4rently perceive themsefves as having a definite

role in relation to recommendation for training. They generally felt,

that their role was to provide guidance and counseling to make the

s

c/i2nt aware of what to expect and to enable him to cope with advanced
.

,.
training. Few suggested direct involvement

.

in the training process.

Distance from the regional programs dbviously,prevents many from
,

.

meter involvement in the client's training.
1

44
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Most negative aspects cited by the counselors also focused upon

operational difficulties rather than on the basic concept of the

program. Problems mentioned included distance from facility and,

particularly, time-consuming procedur s and delays.

Contrary to their opinion-'of post- secondary training, most

counselors found their client's secondary schooling inadequate,

.focusing on the lack of academic and communication skills. This

lack has also been commented upon by post-secondary staff; the irepar-

atory'programs are an attempt to ameliorate the deficiencies brought

by -the students from the secondary schools. The lack of necessary

skills.obvioully slows and lengthens the training process.

The use ofmultiple modes of communication with the client by

the counselor evidently results in good understanding since 55 of 60

re'Spondents,reported they understood most or all ofIthe client's

communication-4 fortunate circumstance since many of the counselors

,understood none, or'only some, of the client's speech when used alone.

Effectiveness of communication is obviously of more importance where

possible training or employment is the first concern, and the counse-
.

lors 4Ppear;to accomplish thissthrough a wide variety of means.

The V-Ricoun,selors also indicated that the parents of their

.clients relied.more heavily on speech and speechreading, gestures and

writing in communication efforts, and most of the counselors rated

this communication effective. The reliance on writing and gestures

quggestS, however, that the communication may be less than system-

atic, a situation not conducive to complete comprehension.

2.
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CONCLUSIONS

1. The occupational status of former students of the three

post-Secondary programs under study Ores evidence that the-programs

have facilitated an upward movement in the job market as compared

to the occupational status of young deaf adults ten years previously.

The upward mobility is from unskilled and semi-skilled occupations

to-commercial and technical positions.

2. However, no new major breakthroughs in occupations were

observed. There was a tendency to cluster in certain occupations

such as general office practice and printing.

3. Training, placement opporturiities, salaries, /
and chances for

advancement for deaf females were much more restrictive than for

deaf males.
. .

4. Former students repott more job satisfaction than has been

found in previous studies. The vocational aspirations of the former

poSt-secondary students have been influenced by the technical-vocational

programs they'attended. Most of the desired future occupations were

within the realm of program course offerings.

5. Immediate supervisors continue to regard their deaf workers

as desirable employees as indicated by their favorable reports concern-
,

ing job performance and willingness to have one or more deaf workers.

However, Opportunities Tor advancement for. deaf workers continua. to be

limited with or without further training. This was attributed in part

to 1) the nature of the jobs obtained and 2) the supervisor's view of

the deaf worker, who, for the most part, saw comtunication difficulties

limiting further advancement.
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6. Comparative figures suggest that the young deaf adults..

interviewed, both male and female, earn higher salaries than hearing

adults of equivalent ages. Given apparent limitations in opportuni-

ties for advancement, it Is unclear whether this relative advan tage

will continue or not.

7. The major problem on the job for the deaf worker and his

supervisor continues to be one of communication:. This is a major

factor in limiting advancement of the deaf individual. Encouraging

is the fact that several supervisors indicated they were either using

sign language and fingerspelling or were learning the use of these

8. Most former post-secondary students (73%) approved15-Lthe

idea of technical-vocational programs for the deaf, were positive

toward their programs, and most were appreciative of the training

and supportive services afforded them.

9. The majority of parents favored post-secondary programs for

the hearing-impaired within on-going programs for students with normal

hearing. They generally felt that the e'af child must learn to cope

with the hearing world and that such pr4rams provide a "normal atmos-

phere for adjustment to future living and working conditions."

10. Mok parents were satisfied with their child's vocational-
.

technical training, generally feeling the programs provided,the train-

ing necessary to'obtain a job and compete with hearing peers.

11. The majority of vocationa l rehabilitation counselors respondiag

.felt the training received by their clients in post-secondary prOgrams

was adequate; most felt secondary training received by their client was

inadequate

I.
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12: The counselors generally perceived themseivesas having a

ddfinite role in relation to recommendaticin for training. They felt

their role was to provide guidance and Cohnseling to make the client

aware of what tc expect and to enable hi* to cope with advanced training..

Ftw suggested direct involvement in the training process.
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SUMMARY

The purpose of this study was to assess the occupational status

df employed young deaf adults who had formerly attended model post-
.

,.secondarygprograms for the deaf.

The population studied consisted'of 60 empldyed former students

and the 49 immediate supervisors of these deaf workers. Interviews

on-the-job were conducted with the workers and supervisors to obtain

data.

Results indicate that the model post-secondary programs have

facilitated an upward movement of deaf workers into technical-trade

and commercial occupations; however, the jobs obtained remain

substantially the same as thosereported by Boatner, Stuckless and

Moores. Within the limits of the sample, there appears to be no

expansiofi of opportunity for deaf workers. Certain job categories

were found to hold a disproportionate number of individuals--printing

V
for males and general office practice jobs for females, for example.

Wages for deaf males in the older age brackets were found to be from

12 to 18% less than the earnings of hearing workers.

As was found by Boatner, StUckless and Mooies in tqeir,investi-,

gation, ia spite of the fact that 92% of the deaf workers were rated

average or,above average as workers,by their immediate supervisors,

most of the supervisors perceived limited or no advancement for their

deaf workers with or without further, training.

Seventy-three present of the employed Zoriner students approved

I

O

i.
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of the concepe_of technical-vocational programs for the hearing-

impaired. Their reasons for approval tended to center on the

training such programs afford. The technical-vocational programs

appear to have had an effect upon deaf students' choice of peers;

1

687 of,the former post-secondary students indicated they would

prefer both hearing and deaf peers at school.
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Table 34

Employee's Reasons for Departure from Previous Employment

Male
lI

1, To go to school/college 2
2. Didn't like the type of work 1
3. Terrible pay 1
4. I could' not get along with the people there 1
5. Bad health, hard to breathe, legs hurt 1
6. Job was for older people, I wanted a job

for a young man 1
7. To look for another job 1
8. Pay was bad 1
9. Better pay at present job 1

10. To go to school/college 10
11. Laid off 4
12. To take a job at aircraft company (1
13. I did not have enough experience--I was laid off

"ki. 1
14. Business failed' 1
15. Place of employment was too far from home 1
16. Pay was bad and work not steady 1
17. I injured my,back and had to quit 1
18. Better chance of doing better--to attend school 1
19. Would not let me learn the skills 1
20. Present employment pays better and has better work 1
21. To go to school/college 3
22. Wanted full-time work 1
23. No future 1
24. To take another job 1
25. To take a better job 1
26. To find more friends in,Minneapolis 1

1

Female

1. I did not like to work on weekends 1
2. Laid off 2

3. Got sick 1
4. Totake a job where deaf friends work 1

e-A
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Table 35

Interviewee's Present Occu ation and Desired Future Occu ation

Sex
School -Male Female Present Occu ation

Delgado

x

X

X

X

X

X

X

x

x

X

X

X

X

postal clerk
clerk typist

- proof maehilne operator
keypunch gOerator.
draftsmah
construction
construction
construction
construction
construction
stock clerk,
clothing porter
construction
bookkeeper
othotics/prosthetics
shipping & receivinrcierk
shipping & receiving clerk

,installer, heating and air
conditioning

dental lab tecbniclin
baker

Seattle

x

Desired 0cc
Same Different

homemaker

letter.soting in

letter sorting ti
printer
carpentry

truck driver

,draftsman
- ,

x

x

x

teacher of the.de
x

'counselor for deaf & MR
keypunch operator
prCof machine operator
power sewing machine operator
assembly, navigbtional devices
postal clerk

jewelry designer & artist
welder
welder
machinist

accountant/bookke

bio-medital techn
postal supervisor
horologistA desi

electronics



Table 35

Interviewee's Present Occupation and Desired Future Occupation

Sex
e Fe Present Occupation

x postal clerk
x clerk typist .

x proof machine operator
x keypunch operhtor

.draftsman
construction
construction
construction
construction
construction
stock clerk
clothing porter
construction
bookkeeper
othotics/prosthetics
shipping & receiving clerk
shipping & receiving clerk
installer, heating and air

conditioning
dental lab technician
baker

ir

Desired Occupation
Same Different Don't Know

x
x

x

x

x
x

x

x

homemaker

letter sorting Machine opr

letter sorting-machine opr
printer
carpentry
truck driver

draftsman

teacher of the deaf

counselor for deaf
keypunch operator ,

proof machine' operator

power sewing machine operator
assembly, navigatiOnal devices
postal clerk
jewelry designer & artist
welder
welder
machinist

x
x

accountant/bOokkeeper
x

big-medical technician
postal supervisor
horologist & design work.

electronics

x

X

X o

x



Table 35 (continued)
. ,, .

I.sa '
i

School' - Male Female Present °cell ation

w?
Seattle x

.
draftkman .

' (continued) x printer .
1

x, , draftsMan
.

x draftsman )
. x machinist

..' :
x welder
x - assembly, missile & aircraft

,

, 1 components ".

x aelder
( x machinist'

..:

' x carpenter
x auto body worker

-1.

.1 f

D6gitr Occ
Same Different

X

X
X
A

X

t

.
. ,

.-

TVI . x clerk typist . homemaker
- x keypunch operator , ,, chocking machine,o

x ' keypunch operator
x keypunch operatqr .4

.

x data processing Y 4

x
x data prooesAng
x data processing
x clerk typist
x clerk typist ,

x clerk typist .

't x cabinet maker
printer x

x. printer N missionary/ministel
_

I

tour guide for dea

Imemaker
modeling 1

x maintenance engineering ' x.

x dishwasher postal4worker
s , x printer ,x

x. printer..
x printer
x printer x

)

TOTALS: 24 9.0



Table 35 (Continued)

Ser.

[ale -..vemale Present Occupation

print er
draftsmen
draftsman

machinist
welder

assembly, missile & aircraft,'
components -

Welder
machinist
carpenter
auto bodX worker

,

Desired Occupation
Same Different

x

a.

clerk typist
keypunch operator
keypunch operator
keypunch operator
data processing
data processing
rata processing
clerk typist
clerk typist
clerk typist
cabinet maker
printer
printer

maintenance engineering
dishwaSher
printer
printer
printer
printer

TOTALS:

x

, : s

Don't Know.

" 4

x

O

x

homemaker'
checking machine operat6r

`tour guide

twdeling
homemAker/ . A

deaf in bank

miseionazy/ministez.

Poebal workei'.

24 9.0

X?,

x

r

. $

X

x.
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v 't

. Why Inte4viewee
'V * 4 It , i.

s' 4 . .....

< . ..:
. 'Male

Prefers to Aend School with Hearing Peers

17 ;t is easier to communicate with herincg students.
2. I feel. more comfortable 'with hearing StUdents.
3. Because I`was brought lip that Way. .
4. .1.t is difficult foi me to understand sign language.

"-;:""----1-;_after oral sohool; I-feel diffvent from the deaf.
../. .,

.
)Female .

. ,
. , . .

1 It is easierito communicate. with hearing students. 1

c7, ,
1 t

..

Why It Makes NoDifference the Interviewee Whether He Attends SChool
-I ..vi0 Hearin Student. or Not.. . .,,,

.7"'Male .. .... ,. II
-. - . i

, 0 ...

...
1

,=.."T,..
.! 'd

N . . I

1
1

1

/ ,!
11 Everyone is the same. . _

. 1
/2. I ati communicate with both.- qlearing can help ...

- X
. -

' with school work. : . s 1
d3i%! dn' tcare if I associate with deaf or `tearing,. ( 1

1 4...; I like to isscitiate 'with both hearing and` deaf 4. 1
5. To.have,hearing and , :1 ea f copmunicate with eacb.other. 1

f 6. .I don't-care as long as I learn what I need to learn,
7. I' can understand -speech on lips someWhat, butmost'.

..,..., 1,times it is very 'confusing.. \
. ,

_. 8. Interpreters help pre, but speech of hearing people
' is too 'fast for me to read. , ' 1
' 9. I can use total communic..ation*with both groups. 1

10. L.don't mind associating with both groups: 1 1.

11., Hearing people help interpret classroom, material's. ", 1
. *J2. People are people,, I don't care if they-are deaf;

or hearing. U.
, e .. '

. I I

1. ,I don4t thind associating and communicating with
both groups.. 1

2. I like to communicate with both deaf and hearing
people. . . ' .. - 1

3. Igo to 'school with hearing and deaf, it will help
me to communicate? 1

Female

1")

#

3

a

6
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4:". 14 ,

,

0 . . -
V 1

4'..
0 .. ;'''

.

r

/ t
.

Whyl'Inte Tviewee'Wodld Like to geteSchool witch Botfi-D
and Dearing Students .0.:, -,

e- 1

.41L

dale-

.

..., Male-. ., -

, , -.,

,
. '' 2 #-

A' n ' 4 '1 47) . ..1. .;: A - . / Nj Cr .
A' - .14,I caVi arn from both deaf and hearing.

,,;;\ get mbre exp'erience'with the hearing -. .3 . 4.u.
cpimmunicaition, '

- ...
3. "I!want'to'leaill speech ifah the hearing:,rr. \'4 oh

4 he'hearing can help,with schoolwork:
1.-- 5. can learn more-from the Hearing; deaf always j

% 'talle'abbgtpe same things,-but I like to talk
with them.

6. I,can leain*mbre communication Prom the. hearings
7. Both deaf and hearing helmach other/to

e.communicat . lv ,

8. ',can acb as-'a go-beti4een, listen to ",the hearing
and. explain to%the deaf.

- 1
9. Hearing-students can help 'the deaf student.

%
understand:clasS\ materials.

1 1
10. Hearing'students'Icanice4 interpret What the

1

teacher is eaying':

11. ':Hearing and deal have to learn tii- associate with
one another;-hearing can help to communicate. , 1

. 12: So I can communicate with both. 4 1'
LT. 'I am, more relaxed around' deaf 'people, but I don't

..

-4(
S

,

t
< Tab 3*(cdo:LinuZdt)

2.1 -o

411

1 80

1;:,

t

.

.1

understand most of the sign language, .

4 0 r .6,

. 14 I like to associate with both - to communicate ,
,i;

with both. 1 1-go ..

.

15. Haring people would helpme.learn more and help
1 4

a 'communication. . 1 ...

16. 1-can make friends with both deaf and Nearing. 1 4
17. If I communicate with the hearing, perhaps it will

.
help me to talk with them and'Ilelp 7 to adyance

,

in my job:-
-. 1--

k .

18. The deaf can sign,,and hearing can-help understpd. 1
19. It's good:to communicate with both deaf and hearing

friends. . . 1
20. Deaf ptlople need to learn\Vow to associate with r

/

hearing' people - their. speech will determine if

-%

they don't. -

.....-4-Fetqle
\

1. 1 like to associate with both groups heazling can , t
helpwit'llsommunixation. 1

i' I I` is easvi I o ).!,et along with bkh, Rearing helped with/-
.

' olipknin lea I ion . V
1

,

3 II propvr Inlerprelitig were available, a, school
,

Ai.

with both would be preferable. 4 .
1 :4

..,'4, Hearing peopi can help deaf people to understand
.

seme things.' 1
. :...1,

t , p, ., 06 ,
kli

t

't

4
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I, ..

,.

. .
_ Female - corvEhuetl, .

. k

. i,10 ../ 4, v .5:' 0I-leari% sstudents can help tV. d'e'af s tudenti Interpret:`ciass materials,. ... .--
16'-...- ...

At fr ,I don't Icriow.. '
. Y. ,, , 7. t 1. to ta14-- toboth deaf and hearing ..,

. ..,peopl ... °,;,.,-, . . .1
.....- 8., The deafl Ifave to associate i.T..tth hearing. `

T'r
1 1( 4 ,' i

10. peering etudetki can help interpret class leCtures
and help take-"notes.

1!: Because I hayes_h9thdeaf and,hearing friends.
.. ..

. 11
,

I. ,.., . . .
' '7 .t.- .

I -' 1Why ;Interviewee Prefers, 'to Atteild School with Deaf' Students
#

i , .

J

9. ;3: 'm not sure.

o 3. °

,'o 1
0 Q.

81

4"-.;1:..

a.

O

4

-. It is too difficult to communicate with he
'hearing; ktt is easier to sign with the deaf. 1

2. It is esVeK. to communicate with.the deaf; it,i.s
, too difficulb tb.communicate with the hearing. . ' 1* . P

:3. It ,is easier to communicate with deaf students; ',/ i
. .

: interpreters help to understand the subjects. 1
4, 1 c makegood fitlends With boMt deaf and Ilearin,, 1

,

i

.

N,... " i .. ,.,
c, .:---\\

iPema 4
4:1- "' ''' Is '

.a - ..
vA:v%

. ;7. ,
.

;IX is easier to<communicate vitll'ddef students. 1
Some times it' is -difficult, forme to understand
heafing people . , .1 .'
Communication 'is 4 easier.

.) 1

ti

,

is easier 0. communicate with deaf people. 1
a

4

tl

I

ft,..1

r.

A J..);
;!0ii

r

a'
.-

4
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Table 37

, .. . ,
)

, . .. . . ,-
y.-.Why-Ioterviewee.Wae Not Satisfied with Post-Secondat Tra ining, -. ..

° .
-

...,
4

.
r .

s.,

., ..s.

..
...4 .

Jr .

. t ..

'... . .

1.
.

Male: 1. .The prbgrafn did not have'the coUiSes I,wanted, apd.the%head

t. e counselor refbsedtohtlp me transfer to Seattle or TVI. I .wa
%,.

stuck at school:, 'the catdlog fo6led,me into!thinking the O'rograds
' .1,

, - , el.

. -- was. really good, I was disappointed when I arrived. , - . ,

.-- 2.' Training is4tot gOodi...At did notoprepare me for the Work I am doing.',_

e

'

N ,

.

P.'

, 4 . .
' 3. The' program was too small, and the eqUipmentwas,out of date..,.

.

4.' They did not have a major in photography. 'I had to.take'carpentry
instead. '

, / '1. ,

5.,'I did tick learn anehing at all; 'training was not good.
11 6. I did not get the subject'area I wanted. "' ,

,

.. 7. Itotk drafting., and it was tpo difficlat for .6e. .r

. 8. The director never signed or fingersl)elle& and'had too-much control
-- 1'over'

..
dhe students: -.4 .

....- 0,
. ' %

p, Counselor would not, let me tIce businesA accounting. I had, to take g.,

,,.a accounting instead. t

. .

.
..., \to

:'''.FeMa:le!:- 1- I was,told that Delgado would help me fipd a job when ,I graduated. ,

t Thep-didn't I wanteacomputer programming, bftt prep program head said
. e

re
4,no,and I'.11acP.to take the s'ecretary's course (GOP). '1 :. I

...2. TrMning was not adequate or sufficient textbooks were Of a remedlal -
.. 1

'' .'kind-e.,much tpo-.easy for me.
(... .

. .

6-3:. Too miChcontrol by program irector; 111 wA.farced to take sutjects I
. . . l

. did not want. I wanted to.take accounting Andhad to take busThess,
ld&hines? , ('

.

N

'Seattle

21

IRalelr 1 Not e. instruction in pDactical adyanced technology. Too simple.
, ,.

:Teach and deaf p"rOgrat persdnnelOdd not pay enough attention to
.. .

the student. Did notgdem to care-about what the student is doing.
i Weidint ptogram did not\offer enoughstainless steel welding, ror .

A

\
f>L

, qr example.

3. -It was, difficult to understandecoinMunication
were hearing and could not inter !et.

bout subjects:- ,Teachers

# .L4. .6atisfied, but a particular teacher was not-patient enough, with hearing-

(:41

paired etudepts.

4

Fqmxle:, I. I was not satisfied with television repaii. There was not enough train-
-1.

TVI

' ing,and,students did not learn howto repair color television.
,

2. 'Saris ied, but tutoring help was not adequate; ,there was not enough
tuto ng. a

e

. '
Melee 1, Cabinet T ,p.ms too difficult for

2.- Machinery, pro was old and"di:d not give
future jobs with new machinety. I want mor

3. Yes and no - -some of the Leacher talked too

Female: 1. Selqng training was boring.
'TraiNing was Une, but students there don't

.

0!

odd enough training for
depth in the departmeht.

fast for me to understand.

talk ina nice way.



04,

. Reasons Why StpervisOrs Consid r Training Inadequate ;4-
-4.. ,

ti. .14 f.a ' -' . - )s-NaRt Defgado . A
. .. . a l'a

''Gl '4' 0 '0 te ' e a ' .. .
a ao

Z /
% .i

., L. Ille school didn't*. t.each 'the employke how to 'perfOrm. p . . .4 ( '6'

.2. IThe schocil has nothing to teach anyone --bad teaching. If the employee left;,
I.

, ---i bdtter" sichool; he' would hake been tet.te,i-' prepared.. , , ../.',
3. Additional comments: `,..,; \ W %

.

a. Training Was' acrequate;',.4owetrer, the .ewProyl should not have been placed '..
.. .:

. .in carpentry. r -1/4 . ' 11,- e
b. Trainingas adequate, but schdoling 1,rff _carpentry was not gOod. because the

d 'f ield was .ht 'presented xealistically Kids are forced 'ihto subject areas ;,9

t,they don't want. to go into or. they are tforced into 'subject ar .,

eas° th'ast- they
should, not be put into. e . : e 1 i- .

. .c'. 'training 'was -adequat , but the employee needed better 'counseling. and was
fdrced int.°. the :wron field:. he is making the lest.of it.* ,, , .. ..-.

.- . .. ,. .. .. ,4 ' t
.....

#A,
, j'At Tabl e 38 ,1

.

47.

'43

83

. 2

Pt

441s

;

Seattle
. .. . .

,
, . ,

.
. . 4

1. There is no course, ip jewelry ,d'es'ign --ehe employee learned on the job,. ,- .

02. !The ,employee's basic, skills are OK, but he was e'sentially trained. on the .job,..
3. 'Regardless of whether a .person, is deaf or lot, -stsudents in the program 4ie nOl.

,., ' . .

, , ,<trained to do What the company needs ,them to do: we must untraiu .trained
.L. - Vits. School is good for learni4 the basics.

# The prograni offers too broad a base and 'not endugh training in the details you
run Nip) in a machine shop; in the time that they.have,tarey cpver too
The eitiplOyee's revious experience was in weldingthe-C.. helped. Schools dyn'
teach anyone 'the skills necessary for a job: on-the-job, training' does that.
No schooltrains. -

TVI
,,,

. ,
.

1. TVI should have known that tile einployee could not be a good printer.
2. Additional comment: .Tr.a. itling was adequate, but no' school-really gives a

person the eexperince bf .production.
O ,

s S

O

a
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a

le
.0*

4

4...



I
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.

% , t :Table 39

,
.

0
-,- ReasO0 Why Supewisors Feel :That Additional_' .. .

4,

k 1
.,,

. Training WoulUBenefit Their Employees
.......6, .

, .

. lei:gado
,o ... \ le °I

i: The 'employee,' co Id work in the computer area, "butkIshe would (need to go to
"scheol to learn c. The employee .an go no further than,a clerk-typist in.,..,,,

, her current,job. Beyond that, communication skills are required.
t. The, employee ii'attending:r. S. U.. N. 0.: anyi, education would benefi t this a- ''

'employee or, anyone else. ...
0 ,

f..4-.7-., .:. ......r.
3'.' Three weeksgaiooling at the American Iftstitute .of Bakeis in,New,Xork or APat =

WiltonDecorating:S7hooi in Chicago wouldglve him_additiqnal ,64(ills.
4.t- On -the -job' training ratfier.tfianlormal training would benefit the employee.
5,\ 011-thejob training ta4her.thah-tdrma1 training would bqnefit,the,employee.
6.-.0n-lhe-job training rather than formal training ,w -11 move the employee upi the

).

,

7.t On'-the-job training rather than formai:training will move him up.
8. OnIthe-job training rather than formal. training will move him up.

.

.9. Ph-the-job
.

training rathai than 5.6rmal_training will move hi-m-up.
.

rather10'. Oh-the-job training rather than' formal training will move(him up. 1, 4.
11. On-the -job' training: the only way he can progress.

..

12.' On-t4e-"job traininewill help, him progress. If there weres'a course to teath
,.-.,..

. h# ,to understand people better, I would .recommend it. ..,

L. 'On-the-job training or possibly a bookkeeping, course by correspondence-will (
_

:..help 'him progress. ;.
.

.- .

14: ork.hotics-prosthetics course will help him ftogress although he will come
bY.ttese skills her , on the job.

15.,! On-tle-job crainin will advance toe employee. There'are 4any job categories
in t s:sts)re". A asiness,course'would help him.

16. 'On-the-job training will help him be'eligible for i.different job categOry at:r
.

-Sear's/ .

,-
, %.

17. * ThteMployee shoald take more inte'reste
.

in his job. On-the-job.trzpling will
giitre him better skills. . .......

,
,,

18. On-the-job. training is the (Ally means to advancement - (there are no,schools he___-_. %, -Mad go to). 1 .4 . 4 -0_
"..7.1. ; 6..'1 .,..

eattle

A. !'
. '1.' He hai 4 hard time receiving and arrying out instructions, beinbertatilfe, and

, .

functiObing independently. '

,.

2. k;dgcation is one thing thil,is looked,at wheneonsMering promotions.
3. kri-service coundeling training: the employeeis dolng that now in addition to

4),
taking

.. .
.=taklng a,psychol9gy'course at SCC. . '

4. The ,nature of this business is aainlY,On-the-ja42-tz5ining. The'emplOyekould
take 'Some related courses that might get him illto'uther,areas orlielp him

. %.
.indirectly. , .

.

5. Formal .training not be of benefit_to the emplgyee for this type of work:
4

better with experience'only at this point. ',
.., . .

6.
.

On-the rather.than formal training will aid advanCement.
. %

, " ,. .,
.

. . ,

.

1

, .



Seattle
.

. ' . - Ir 9/ '
, / , %. . r 4,,

'IL' ..
t

7. On-the-job trainin& isohore helpful than formal schooling. However,'if a
complete course iaere available, I r,,70116Precommendlit....' ,.

8. 6n-the-job, trailing rather than formal training will Ad'advancement.
9. Experience -the7j0 iraining) rather than formal teaining will fielp. 'He

.

o is a journeyman oelder;..and the more experience' he sehi.'', he better he will
10. There are no trai ing facilities in the United States's,

training. .. .

11. The employee nee& experience.
.

.1 Experience is all the employee needs.
.

6*.

13. T.be employee is in. the highest category--journeyman welder.. Schooling doesn't ..

help-.-41:the-job training is important only. .----'

, , , k
",11.' On-thejob training will help.the employee advance'. ''' SA

: , '

. Tabie9 (continUed)

I s :
. '

1

.

Reasons
.

Why Supervisors Feel That A4fitional, .

Training cionld Benefit Their Evilp4yees .

.-v-

4

1.

than on-the-job

.

On-the-job training rather than formal training will help the employe4advance..,
° 16. On-the-job training van: help the employee advance.

17. On-the-job training is a better learning experience than iormel schooling%
. . . f, k

TVI \
A ....

. .

,

,..
° -4- '

. . .
.

I' Bookkeeping or securittes market training will give her'more information aldbut
at she is doing. '

- 4y
0

2. It might help her-to get training on a specific machine add ALpersonal'r'ela-
. ,.

.- tionships.' .

, e

3t. She fleets to be educatedin the area of problem solving addreasoning--she.
nea4s improvement in this area. . ' .

,

° , 4. Una standing the chemistry of ink will give him an additional skill. with
.,

1, 1, which to progress.
.s.

. .

',', 5. For th type of-Job the employee is doing, time must be devoted by the employee 4,t
41

. and not by a training program. .
.

.

6. Experience is training in apprentice-journeyman positions--and the only way to
.

. advancement. 1 . .
, ,.. .,

. .

. ,T. Additional training with'bigger equipment,would make'the employee more p,omotable,
but it would not increase her proficiency with the present machine (learn a new

, rpachin4 or a new skill); .

-:

8. On-the-job training will help the employee advauce. .The employee's communication

:skills need improvement. 1 ,

,9. The more the employee does, the more valuable he is: on-the,-job training.

16. 4sic training helps, but the rest is experience. e
11. The emPtoyee needspany years of experience to be a gocd man in his trade.

-

0; "

104

,
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. ifiev, 86

, Table 40
/.0

.1
4

.._ Reasons Why Supervisors Feel, That Additional
.-6 0.1.' /.Training WouldNet Benefit Their Employe'es t.

i\ Delgado . :
-, /

!l-.
4,

. .
i

I. The employee is AmitedbY his communication. difficulties. : '

-2 !

*,

..

Seattle . t..!

rf1 .
e ,..

.
I

d ..t4
4

o
1. 'KeYpunching is a dead4M-5.661 --nd-training would help. .

2. Understanding-andgetting along with peeple:should improge. in
'3A: Not sure that additiOnal training would)lelp. I recommend moreon-the-job. ,training. (She is in the highest c'etegdry_ahe-can go- -Grade 5 ''Civd.4. Service. 04. Not sure that additional training wouldfielp-7employee has fur:cher training. . .4. .

. 'already. ,The job is'just a stop-gap or her unta. she finds wlipt she is look-
1- ing 'for.

: 0

A,

\ °: TV' `

Se

1. Productio d qdality of work are excellent--no fur ther training is - necessary.
.Pro.dpction a d quality'of work are good--no further Ltainingis necessary.

3. There is no place to go from being a keypuncher. "c.d.

4. Training would not help the employee go further in her current skills, .

.5. Additional training may help the employee get into another field. It won't
help him in this one.

6. The employee did riot like printing. °

7. 'For the next position, the employee must take a test whicdia not related to
her'dob (Civil Service Exam). Theemployee has failed the exam once becau'se
shecannot.understand the questions. The employee feels that, if someone were
tcminteTpret for her, she 'Would do well. Y

8. Not sure that additional training would help. The employee needs to take more
interest in her job.

9.. Not sure that additional training would help- -it depends on what the employee
'w.alilts4o do.

0

A

. 4
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Table 41

Reasons Why Employee's Opportunities
for Advancement are Considerable

.

Del adb

1f With on-the-job training, he can
`2. With on-the-job training, he can
.3. With on-the-job training, he can
4.' With on-the -job training, he dan
5. With onkhe-job training. he. can
6. With on-the-job traininghe can
7. With on-the-job training, he can

_Seattle

0)

*progress
prOgress
progress

-Progress

progress
progress
progress

consideiably.
considerably.
considerabiY.
cOnsideraky.
consideraly:
considerably.
considerably,

0

87

1. -lie has somewhere between limited and considerable opportunities for
k

advancement since he is an outstanding worker.
2. He has considerable Opportunities for advaricement,since Sunderland Jewelry

is a growing company.
.

3. he employee is a good performer.
. 1

4. He has considerable ,chances for advancement with on7the-iob .training.
5., He can be a full journeyman in auto body painting or body work.

. b ..

. TVI r J

1

ti
1. ..Production.and quality Of

any high-speed operation.
2. Production and quality of
3. She can obtain hAgh grade.

orientation.

V

I

the employee.'s work are excellent: she can work
e .

work are good: she can work any high-speed. operation. .

jobs in ancither division that has a strict rule-

4

. . . .

Note': Six of the seven responses listed in Delgado's ;ample are-byone supervisor.
. -...

..,
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Table 42
>,.

Reasons Why Employee's: opportunities
for Advancement are i?..miteld,

Delgado f

v..

I. 4 #
.

IN
. . 3 , 14

"3,41. She is not guaranteed forty hours of work: she is part-time. To become a
regular employee, space must be available. More-communication is necessary

.

1.,n jobs, which liMits'her.
.

.
.

,2. In her current positiOm dhe_tan go no ferther"than clerk-typist. Beyond
that , yoil must' be stile to communicate with otfiers.

' o

.
: 3. She is limited only to position-,-she might be a trainer of deaf people it more -

are hired,.

4.--ylth 0J7 *Auy can.progress.
.5 With OJT he can progress. .

. 6. With OJT, he can progress. He must stay wiEhin a protected situation..
7. He can advance to an orthotic Assistant.

.

8. He can't work-with customers dile
.

to deafness.
9. He can't work with customers dues to deafness. i

10. His handicap holds him back: a promotion necessitates communicating with
dentists over the phone.

11. Salary alvnncement IS considerable. The only, way he can advance in position
is by buying the baker-Y.

,
I

1. There are only two positions to be filled,'and she would be eligible. Her
observation and writing are'extellent: her pbssibilities for advancement in
ttle Stem Department of Health are unlimited:

. . ',

4. Her adVadcemeilt depends on the availlbility of a supervisory position.
I)" There is no position left for her to advance to: she can only make .more money,

b4sed.oln.h4r good 4/inkshe's getting almost top pay right 4ow.
4. Her oppoitunities here are limita4 because this-job is just a stop-gap for her

'until she finds what she is looking for. ,

4'5. Since he holds an apprentice-journeyman position, the next step is 1,19
highest position he can attain--that is what ,he is being trained to do.

6. He is a journeyman welder--there is no position higher than that,he can be
promoted to. ,

.

.

'7. If the employee got into more of an engineering field, he would not be able
,

to
1 .

communicate with people. -

v

8. ,His physical handicap is holding him back because helhas a hard, tinte.receiving
and,carrying out instructions. He ,rejects activities that are not directly re-

'r lattd to his job because he cannot see their value. However, he is cooperative.
------.. .

.
.

TVI
-,

,:.

1. In this department, possibilities for advancement are limited,. The employee
would have to transfer to another department for a higher level Position.

r

2 Because or her handicap, a,4,,calet advance. -

.

L A tivilseivice position p'r,omotion depends on passing a higher-level CiVil
Service exam. The employee .has had difficulties understanding the lueseions
on the exam and has therefore, failed it
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Table 42 (coptipued)':.
. -..

...

e
e

. * , C7Reasons Why*EmploYee.s Opporturiftie
for Advancem64.aie Limited

' .40.
6

\Z"'d . . .- ...10
4 . 1/4

I

vt,
.,

qTvi
.

..

, . . . . i'.,
.

n , P , .,..,.
4. 'Her opportunities are limited ue tolipe i'a,k":"ol necessary Dearing skills .

.---

.1
-, ,r.

.

' for promotion. A
, .

Si . ' ; 1. a. 4 ,$. `the employee will' advance 14.ith.on-the-lob trAlehlng.
i S'. t...-A.6. If there were design job'oPen., hetcbuld fill it more thdn adequately;VNHis chaneesr u be unlimited if. they _would accept 1-11,s deatness.,; ;,1'''.

''
7. He may be-capdeie of working,a larger machine\ .HoweVethe youthfulriegb of it *....4the men currentIk working oh,the limitednumb, oflavgerlimachinevO'thi's-'/ 4, .:,

a -v ,....,'company, will prgvede him frbm getting that job= far a long period, bf time: . 0people are moved up as employees 1..raate'phAiti9ng.
' . .

.

8. The employee can't decide'what he wants to do. He doesn't seem ta`thint a 4,
probleill through. 1 4 , N

I f ,
4 .....

':',
9. I can't tell. whether the employee is4mentally reEarded or just stubborn.' His ..

thahces for advancement are negligttle because,ot tommunIcaEionMifficuAies:.4 .4i0.= The employee's salary would increase, but he xq'll,probably remain en pp. same,.."
j ob: it depends on how big the 'company get .'17 - ..-'.',',.,1.-.-% ;11. Promotion'rssefflority-bssed.

'N'
. .12. He'cafinot goany further than working with small pre s. With lager presses,..,

f
i'"-

. , !

./
there is a nded to hear misfeeds and other seridus lam-uns. .

13. The employee cannot communicate. To bra lead man, communication is necessary., :,-
14: A body man (autso body workei),is a body man--theie is no other job available ;in

.

the business.'
,---

,

u.

-89

4. ,

;

p

4

a

.1

?,,

a

.1*
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Delp. ao

None.
.

.

Seattle

.

Table 43 :

, .

. Reasons'14'the Employee Has No
ppportunities for Advancement =

. _J-

s' 90

1. jKeypkinching is a' dead-end field.
.

".
.

'.No xespoase: He can become a machine or tool maker with dn-the-job training.
. ,

-. : ,-.

TVI

*r
1. EmplOyee is resigning because she feels the* keyliunching field is not for her.

The 'employee is being /aid off.
3. There As no place to gV 'from being a keypuncher.

'

t

V. e

:

\ .'

1

.

4

-

1
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. `4 Table ,44

.
..) Jobs the Supervisors Pelt Their Employees. Could Handle

. -
...

, -,,,,-
. ,

-Delgado ' ''': ,
,

. .. . . is . ,.. ,
1.- Foreman-superinteridents, .

_ .
. 2. Shipping, receiving, stock clerk, catalog department, maintenance.

si' . 3. No response., . `'.1
.4. -Clerk-typist1-:-colnputer work and operation.

.. 5. ,Bookkeeper. _ _

s(06. Bakery decorating, making bread.;: .

7. tivil'engineer. : ... .

` ,8.' Certified ?rthotist.- I, : A
,- 9.. Dental .tech (not requiting -communication) .
10. Sfechanic Sit, helper - '- -, -

. .

..
11. Cutter,. sj).0ader (clothing) , tor 'impre've salary where .he is.

, ,

.
%,, 12. could no (be a supervisor -she will be paid more overtime.

\ 7 . .

..

l'',
-,

. Seattle
I. A .

i I.
.. ,.r .

:le: Machines and tool-making., D

2. No :.respons,. .
.

3. Monetary achra,.. nceme t only: ' ,

4. MoVel araking--spe al" order de silgning . -
5.4. Electronics Job (i a ,different field).
6. Journeyman printer.c, r... .. .,.. ...

,,, . \%47. May -progress to artist. 4 .

. ',8.. Meclianical araigint. . ,

..
9. Special- liostat zlerk assignmdnts. - 4'-

10. Could handle any job' here -- plumbing,. finishing.
,,,' 11..-. pos'sibilities ,as a counselor are unlimited./ 12. proof department supervisor., - A.

, 13. kelerical jobs. .
44. 'Numbse oIie draftsman' (same job). -,:,

15: Automatic pipe welder. ' .
16, F611.journeyrilan in to bo y paintilig or ody ;work.

. . -,.

91

A

, 6
2
2

1
1

1
1
1
1
1.
1

1. 'fib' response,
.14

Sophisticated high sp.e d operation - -data machines.
'3. Manufacturing art.
4. Mofe high Rowered. cler k j obs. .

.5. Press operA6or. =',
6. SUPOrliSe keypunch:training for deaf girls.
7, Needed' help, on,teverytihilig; needs experience.

Joitrneyman'cabinetmaker: .:?
4 9.4 Statistical typis t..

10. Cannot progrbzs bssaius-e of deafness.
J1. Emo,loyee is, multiple handicapped-hasi-difficul ty

'.' 1, 12, intermediate civil. serviawork.:,
- - .

''44

4' I,

ti

4

2:
1

using left hand.; palsied. 1
1

t

S

10
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Table 44 (chntinued)

.Jobs the Supervisors Felt Their EmployeestCould Handle

13. Larger ftinting machine.
14. .Computer room work-:-feding cards:
15. Janitorial.

(Cannot be a tion necessary).

- ,
contract checking, new business cash, keypUnch.

15. Senior pressman
17. Research analys
18..%Application and

11,

;

/

1

1

1

1

1
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Tab le, 45

Aspects of Employee's Job Complicate&by HisDeafness

- I

Delgado-

.' 1, None:

Communication with people (and by phone).
3. Operation of equipment based on ability,to hear.
4.. Comprehension is poor-r-receiving and understanding

instruction's.

5. igould have learned more and quickly in the amount of time.
6. All aspects complicated--communication sloW, etc. ":

7. -14(ea.-time to teach and communicate vith him.
8. Would not be-aware of fire (fire alert. system).

Seattle
,..

:-.":--.

1. 'Communication is difficult/slow. ' 4
2. Training is difficult because of time used and difficulty

.6,
. 3 ?in making, point clear,

3: Cannoemork in. danger areas. 1 .

. 2
4. Oceasionally needs to listen 'for precision work but can't hear. 1
5. Often too noisy when machining parts and disturbsseveryone. 1
6. Progress is complicated by deafness. 1 1
7. Driving cars: when he accelerates, he doesn't know he's

racing the engine. 1 -

8. Cannot answer telephone. 1_
_ 9. Communication/instruction must be complete. --- 1
10... No/none. 4
11. Not much complication in what they're-doing. 1

93

9'

4

12. 'Aggressive tendenciesshe's never left alone: 1

TVI

1. Communication/teaching is too time consuming', 9
2. Can't hear the machinery for possible damage:: 2
3, Difficulty in reception and understanding of instructions. 2.
4. Certain body work needs assessment by hearing: '1
5. Personal relationship difficulties: employee is .reluctant

to communicate in writing completely. 1
6. None. 3
7. Deafness is_an advantage- -it's a noisy factory. 1
8. More difficult for employee to learn different jobs. l'

1 AI
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Table 46 -. 1

Sources of Referral Information for Vocational Rehabilitation Counselors
.

I

/ 1

Delgado %
,

.

2.

3.

.4.

5.

.t

6.

7.

8. Aik School for the.Deaf, doctors, and other .

. in6etested people ` . 1
. . 9. MO school and deaf community 1

.

10. LoUisiana State School for ehe Deaf 1___________
,11. go response . 1

1 Delgado College, New Orleani., Louisiana 5
Schools, periodicals, Guide-to College/Career 4

Programs for Deaf Students . 1
Gallaudet College, gAD, PRWAD, COSD, refeitare-
by'ov counselor in another office 1

.

Writing to'the program director 1
Speeches, mailings, etc. ,

a
,

2
Vocational 'rehabilitation manual -1 ;

Handed down from other counselors 1 1.

Seattle" --

1.-=SCCSpecial'prOgram 9
2. Seattle community college brochures 1
3. Professional journal and visit from program coordinator 1
4: Brochures and periodicals 2 .

5. Mailings-and filmpresentations
6. Montana School for Deaf & Blind, high schoolsj

public health nurses, Welfare Department, etc. 1 ,

-.

. 7. Directly from the program director 1,-
1 \ 1.

8. rhave knowledge of community resources. (work with,,,their 4,
people on other matters) 0

0 '1.
V

9: Client came into 4 office looking for assistance'," 1 . /

10. Have been aware from onset Of program: usuallYtthey
send informatign

11. Various sources: private physitians,.speeqh-,and hearing
clinics, Social security, and other private4tizOns

12. Sr D. School fot Deaf,-physicians, Ici,endS,public r .

school counselors, hearing aid dealere-... tt- ' l' ..

NI t I" .
. .

TVI

1. Public service bulletin, training tacilities, and,
coordinator for services -for HI c1leonki

2. St. John's School for the Deaf, Wisconsin
3. School pamphlets and personal visit's
4. MSD j , , ;,,, 3

5. Miller Hearing Aid Cc:upany ,-' 'f 1 '

6. 'Kennedy H.S., Bloomington 1 ?I''. 1

7. LaCrosse Public School system ,,li %

Ar

4.

8. VR State Consultant for the Deaf
" 9. local HS deaf )rogram 4
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Table 46 (continued)
65,

.;
. , -..

10.. I either havethis infoipation available or
inquire about it ., -

wU. Ay file; Easter Seal Rehab. tenter; board of education;.
HEW.; Consultant DVR Conn.;-siournal of Rehabilitation for
Deaf; ASD . 1

12.: Personal contact, PennsylVania School for the Deaf, and.
by mail

1
.13. qtate office . . ',

14. H. 5. hedlth records and school nurse 1
15. MD. School for the Deaf 1
'16. From another DVR counselor 1
17. Schools (general) 2
18. Pre-vocational evaluation ,1

../09. Media resources center, via grapevine, publitations,
letters, etc.

20. NorMally the" deaf hear frpm others it's a good program
and then want to participate

g

1

171/ 2i a I

$1. ,

s.
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Table 47

96

Reasons 'Why Counselor Considered'the Training Received by the Client Adequate

__Delgado
1 / . - . %

. ,

4

1. Vocational training program., A

. 2.` Appropriate evaluation'and-frequent'cantact with client
regarding problems.

3. Setting realistic goalt.
1 4. Her social adjUstment: clienbas blosgamed out into an

outgoing; personable young woman.
5. IC readily provides training for immediate and adequdte

lob placement. ,

6. PitesEing and, counseling department.
7. Ability o teachers to instruct in,such a manner so

clients su eed.

8. 'Client cOmpl ted a two-lyear tfaining program and personal
adjustMent along with her IBM training and other courses
that help her meet the everyday Aroblems.

.
Seattle .

_A.- t
, ,

.

f. Deaf program rked with client toward integration into
'fregtilar Aademic-s-pragta.m.' -*-

,

'..(

1
2. 'The counseling and tutoring department. 5

'N..3. No response. ' .
, 1 .

.4% Adequate, but client withdrew. , 1%

5. The flexibility. The guy didn't complete due to his illness. 1
6. God prep program and triarof different arias; good

counseling; good training;'kept me informed: very pleases

1

1
1

1

1

1

witithe whole program.- .

. ;

.7. FractiCality--'. . . ,
.. ..

44-i' The head of the program has sent progress reports to me on
a number of occ.asions.

9. Not tliatJa iliar with actual program, butpedback was
g Cood. AS

exce1lent counseling available to the client while

1

:1

i
1

the' program. 1
''-ql. In- depth counseling. '

. - 1
12. Client Gook, advantage of ,freedom and ,used it well: availed

herself` &adVice, assistance, gUidance given in deaf ,
- .program officegood. 1

13. Good indiiridual attention and enough bands on computer
time:for client.. :%

4
14. Client given chance to explore and make a choice:
15. It cont4hs both cTosroom andon-theTjob experience. .

Supportive counseling is given concurrently by'the school..
16. Every effort madelto tailor training'-to individual. .

1 5

1
1

4



Table 47 (conEinued)'

TVI

97

. 1/

1. Releyant, and client has a job trained for. 1 '1

2. AVallabie Interpreteris and offer good counseling seririces.- 1
3. Client was given many opportUnitieS to Succeed,:but had-a

behaviour problem. . 1
4. Ancillary service. .

, .1'
5. e Client foutid employment, immediately after training. \ 1
6. Training pr/ogram,is orientedto deaf students and not for

everybody.' .

7, AII areas of t mraining progra"aiegoo 1. .
.

8. Comprphenblve anctpeets realistic .needs for on-job .

perfoimande. - . '

9)
.
Ski# and social deyelopmentA .e

a.. Etploymeht pla6ement b schbol\,, . .
,-.11. Prograth allOWs him to ut,tradelhis skills; provides ttsable-.

skialb; zgp4 socialization progrqm;,a-coh4aRt )mosut
heardIng people iM-the sqh0d1 s stem: 1 '-',- !,- -- 4., 1

,.,1,

12.'jhe inAtial prep,aratotOr,e WatorT,program.= :lc '1
.

13. SerucEure independence, va eti, edademic/.ocial,adjuS,-
mentS. , a

. . 9.' .. e I.

-

A
14. Interuyaticin, the up-grading, the terest shown to.th'

1 . 'student physical plant very 4dequaxe. --

15. ThoroUgh and still fundaffiental.r
. .4.

.i 16, Flexibility--Wh'ich, hoWevee, was not followed through.
27.-- successfully. ** c-

& is''

,+4' 9 ,11
& 17, -No response, * .

.
. . .2

18. lient.tis working in the field, he was trained for.. 1
x'19 -. T1 rough ftlining,jpood social adjustment.. 1
20; Exdelllrit t?ain reported by,eMp Ayer in all procedures

. ,

)they ,required -in their job descRip on. ,.

\-: 1

0:/`
,

1

1

. '

A

r

o4,

1



- Table 48

I '
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ilt1215:r4,12ySounselor Considered the Training Received by the Client Inadequate

*V
...

,
..>'Delgado .

ft

, ._ .
/

1. TheatraiAing course selected for him.was not the correct one. 1

2. Preparatory program was inadequate--he Should never hSve been
permitted tatgo into civil engineering. 1-

..
3 1 Client droppeil)out after one semester. AppdrPnly, the-

purpose of preparatory prcgrtm WasrOrt explained to him. 1
4

4 ' 14o
1

reeponses: ' :' . ' t
lo 41 .. .4.. 1. Client"didet tOrdpfete program. ' ?

.., /

,

.s 2., 'Client was terminated at end of ,first ,

irSt- semester at .

°-- Delgado;College because of inadequate acadethic
,4

skills. School termination wascorrect actiOnk .
-,

.

.
3. s.Client-dropped out Of sChopl the .third W 4"week. .,

.

t

,- Cf . --,...f 4. .:.SeAtCie .r

a
0 \ at .,

..,,-. ,F,
. .e

...1- He came home unable to comtdnicate in Eskimo and unskilled ,.1
.

$,

irilocal jobs. fte should have finished college to obtain. .
t . :-.4'

gainful employMent... , $-... .
.-

,,. !.,z ...' J.
.

2./Client was.serit Abe because of excelSive absdwi4.. $V . II r.

..,...,_
..-

.
.. ,

./ i

1. 1.Not enough guidance given to 'client. I questiOn Nw--" /
. 71ealistic his prog. was. , . . %-.i. ,1

.-...2 Training. was, lithited.in scope - -just enough to get --!,low-
.. s

...

leveljob...Toomnch time on adjustment .to school. 0_4 1 ..
N. .1'3. Client quit. *

, p .

. t - .

4. Type of raining is inappropriaCefor 1 geaf person. $.1 .44

4
.

C

I
4.albt

-

4 / 1 4r

40

.0)

I

a}

,

d.

t

t
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Table 49

.

,'Descri tion of Counselor's Role in Recommendation for Client Training
/ ,

Delgado .1.

'f,

.

if

71

4

11., I specified graphic arts for client, but *ter he completed.
1

preparatory prograM, advisors at Delgado suggested civil
. engineegi* tiN.A

2. 'Counselor.Ocribed the needed training.
3. Discussed vocational goal with client and decided on

tleTga'do.
. .

4. Clieht .writ -refered after evaluation of interest and
-*- abilities,:. ..

5. GAhered and compiled data Eo support client's vocational
preference--coUnseled/fiim idarding Inappropriate first .

choice. ,

6. counseled with client' as to specific training he was
involveddm.v /

,

T,- I do extensive coungeliifg and testing in helping

1

1

1

1

1

1

1

1

j-

my clients
make their dW.siohs.

r
8. As a vocational rehabilitation counselbr I found client's

. ..

interest and counseled both client and' arehts toward:
. ,

-specific program.
-

Seattle
. ?

.
r

- -
,

0 ),.* 'I contacted conc2rning job possibilities in the home area.'
42. Assisting client in exploring areas in school which he '

could explore upon entering, the program.
.. 1

Counseled 'ohkinter abilities, prpgrams. 1
4. Pre-tejting,gnd couhse .ng. 6
5. In this case,P'theciientand counselor both knew what was

wanted.
,. 1. .

,

6. He initiated Iris own request to 8CC and selected his Qwn .

.-,&

1 1 .training progtam. .

7. Client was riot sure Whativocational4 goal ..e wantedt that was
.

available.in program. I helped him solidify that goal. 1,

a. I do extensive coungeling add testing,. Sometimes, when the
client is undecided, the '4odationalAPoure program is

-helpful. .
0 k , 1

,. ,

9.' Used high school'performance tegord, q.ient'a',,stated goals--
. all' substantiated by college testing. , .

6

VI ' , 4. I
.

, .

1 , .
.

.

. 1.4.-gtay'in contact with client and supplement infOrmatiog and

'help by developing client's own direction of activi'ties. 1

2. emended vocational counseling; ,

, , , 2

3.. Suggest, recommend, advise. , 1

2

.t
4. EValuation of abilities, interests, capacities; counseling

accordingly, including reinforcement and family counseling. fl

.,4

0
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Table 49 (continued)

t5. Written referral, meet with counseling staff on i
going bisis:

'6. Based/on client interest and motivation.
7. Clint sought further training afteethree,years of work.
8. Meet with rehabilitation center staff to discuss

vocational evaluation and recommendaticina. .
$

9. No,responSe. , . . ,

10. I inherited the cdie after ,he was already'involved in,
. 4.

vocatlonal training.
.

2-

ti

.

00

1

1

1

l
1

.4

r.

to

)

,
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Table 50

' 101

What the Counselor Feels He Can Contribute Co the Recommendations for Client
Training

-

Delgado
. .

.

.
4.

ii

,

1. Information about client which should have resulted in a
different training program selection.

, 11
2. Guidance as. to type of training and school client is

interested in. e . 1
3. Make client aware of resources available.

. .1.
4. Help client become aware of fields in which-he can excel,

and prepare client to know'what is expected when he.goes
into advanced education. .. .,; 1

5. I can talk to student when he is home. 1
6. Test scores, vocational evaluation information, training

adjustment infOrmation. 1. ,

. 7. Counseling and guidance. , ', --..
.

8. Supporlive counseling and resolution of external problems
.which impede the training process. 1

9. .Unknowil. 1
10. No response. . .7

4LI,

.Seattle

. %
1. Keeping the school informed of client's.,particular problem
2. 'SoCial information, medical information, informing client of

potential of training program;
3. ,Employment opportunities informationtfrom home a'reas.
4. Very littlesince they.have direct contact with he

' client during training, they are aware of his strengths
and weaknesses. " ,

Sterner' uidelines on em4loyment availahle n thin his '

living area.
6. Su4pOrt and encouragement from this end, close.contact

with parents, and background information.
"1-7- As'Alst in client's becoming goal7oriented,astWell as -,

provide information on job opportunitiee'available in
- the vocational area he chooses. 1

$. "Tealesupport with Seattie_Community College staff plus
financial and Other-guidance,- t .

l
9. A knowledge of American'scbools. f'

1.

-1

10. No response. . . . , . 12
11. 'Occasionally give clie'nt counseling and reassurance he

is staying free of drugs and,..alcohol. , '''.* 1

1

TVI

.

1. Vocational counseling if client: hae not received adequate
counseling prior to program. '. 1'

2.. Years of experience andzknowledge of working world. 1
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Table 50 (continued)

Better-counseling, more public contacts.
. Better counseling,-better support, better piiblic

information. ,
,,,.

5. Public education, better counseling, and more time for it.
6. Most'pnything necessary in implemenfation of 64vocational

rehabilitation program. '',
.

, -102

A:

1.

1

1

1

.,

7"SUpportive counseling, some guidance. 1

B. 'Very little--when,client is .out of state. . 1

9. Help client understand scope of his training;.tosee its

4
- Yong-term'meaning; help client adjust better to home life

in addition to adjusting to peers, teachers, andIcloctors. ,1

10. Simple counseling and advice before a person begins ',

attendance. , -- 1-

11. Placement assistance. ,;' . 1. ',..

12. ,Simply follow i up. . 1

13. An understanding of.xhe home situation, but mainly a
coordinator to cooperate with them. 1

14: Supportive services only. 1

15. No response. 7

16. Unable to-comment. 1

17. None.' , 1

r
.

$7.

4



Table 51_

Reasons Why the Counselor Considered Secondary Schooling Inadequate

DAgac lo
1/

103 .

e

,Didn't receive enough academic subjects etch as English. 1
. 2. Wasn't taught lip reading or signs or academic skills

had average intelligence potential. 1
3. She attended Mississippi School,for the Deaf. 1
4. ge*Was in an oral program untilast few years. 1
5. Client manipulated 'the teachers because he was in

integrated clabses. 1
6. Lack of total communication.

- 2
7. Academic skills were somewhat depressed. Client went to

Ga].laudet for a summer program in academics. 1
8. I find that the programs of many of the deaf schools are

very inadequate: the students are, in many instances,
not ready for college4-level work. 1

9 Client'had inadequate language and math skills for level
of education.

10. Depressed hcadetic skills.
11. His reading, comprehension, and'other academic skills

were quite low.
. 1 ,

,

Seattle
. - .

. .

1. Specie]. edpcation is just beginning to widen horizon. Future
stude is may reflect trend. . .,

. 1
2. Trouble with communication--could neither lipread or'sign, ,

'' adequately. 1

3 Could not put simple sentences into compound. 1

4. Orel training produced'inadpquate results. . 1
i . .

5. School is too smell to offer complete job sampling or i

vocational exploration. ,
I e .1

6. Not enough_teachere who know sign language at school for
deaf, and not good enough vocational programs. , 1'

7.. Left' school .for deaf after mother hid a dispute with
authorities. Client'attended public /school without

_ 'success. , 1 . , , 1
8. 'Client was'a social promotion student. 1

.9. Not enough communication instruction. , 1 ',# ' 1
i

0
X10.10. Only-the equivalent-of a 9th grade education'wee available

to the client in a formal school: his drivec'Inielligence,
. and gift for language eniib,le him.tp supplement his formal

. education. c .
J;

11, Lack of total .communication. 2

12, Diseiplineproblem, lack of total communication, evd was 1 ,

not made to` "finish" anything.. 1 -,'

ti

1r

A -
r %

.
.
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. Table 51 (continued) 164

' II

. .

13. Went to public school without adequate hearing aid:.:-

the on]y help he received was in speech. * l'

14. Client was'a non-oral.product of non-oral parents, SD
'V

the lack of rotai,communication in his school program
resulted in educational deprivation. .

*
'1'

15. Client was a nod-oral studept who was taught by the
..

oral method until highschool and was educationally .9

deprived because of this. .

. 1,

16. This young man was in an ore_ programa most of his lile:. "1
.

7" 'I

. r
a

1. He had problems holding a job
>before andbeing productiVe. 1

2. Went to a hearing ighOol--langbage development suffered. 1

3. Too many deficiencies in Over-all local deaf school reguiis, a
4. Need-more emphasis on improving language skills. .1.

5. Little consideration to his special needs. . ii.

.6.
t.
No more than basic education;given, ;.., 1

7. Communication skills'too minimal. ' L'
?

.

. 8. Environmeneltoo sheltered; basic educaticn,issneAected;
students are too dependdnt.upon school. L a

9. Language and reading skIlls'weakafor a girlfwith.above-
.

average IQ., . I

s 1

10. Basic edudation not sufficient.
\ ,

r L

li. ' No responSe. , - 1

1

cj.

t.

1

t.
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Additional Information from/V ational Rehabilitation Counselors
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Table 52

Delgado; :

. Clientame frustrated with progtam,and returned home to work in

1 if-
<

105

--:atother vocatioqal area.: he felt thee staff at Delgado didn't under-
:\

stand his problems and.theA He could do commercial art on a competi-.0
tive.level. Evaluation showed he conldri't succeed in this area.

12Ximptoperlf-referred to a uogram which required rea1ing
and,m& He,Wes given a,faiE:Thancqo and the school was
`cor5ct'in terminating him. :'SchoolNpoits tare comprehensive and

*14tak:s.

'

informative--very coopexatie.
;,i`

-3. Client now attending another technical college.

4. Client dropped out after bad experiences'in civil engineeting (not
NRuffioient academic skins) and also dropped out of another college:

D. P

Wit

ient needed more skilled and intensive counseling.

family g tuatiah; 'but client possesses potential. for achievement
proper,. guidance and motivation. .

6. This survey Is arlther waste`of the tax dollar.

'Delgado was very cooperative,and extensive: in providing information.
and follow -up., 4

8: Client
didn't

-' he re

, .Seattle

is very hard` to cbmmunieate,with effectively. Client often
-uhdertand teachers and staff, and *they didn't understand him:
ly understands only American Sign Language.

-

1. CIients'traininewas mo0 than .

.1

, i
....--, 1- ,A .

area
,

, ,
..,-----7-.

. iS primarily 'an agricultural area with liMited
F
rainIngfacilities--4,Rertainly nothing foi those with imRa,ired hearing. We must .

1

_rely on suchifacilitieas Seatle'COMmuhity College's Program for the
Deaf- fort elaluaEiOns of theAlient's potential and/or training., There.

Yis mftimal involvement on thd part of the uocdtionantehabilitatian
.

cdunielsinci:the,facility,fg 150 miles%away. From my contact with
... ,) -

tile people at the facility, they are doi,ng en exce42ent job in providing
4 cAent.wis.h goad training. . ' ..

J ,, IN, '' ,

3. 'Onto again, colleg,g is:not providing adequat feedback to the responsiblevr-
,

counselor.
..

Detision were made without Hiv±fig the counselor involved
pres3Jnt't6 make recciumehaaticns. These colleges were established to
assist vocati4el,phabilitation and ;their clients.; therefore, they
shpuld ii1Norking much closer to the.Counselbts than. what 'they are now.
tinderstand the college has ad excellent working relationship with the

icaugselors who are present '..n the same.city, but not those out of state
o5:region, In my opinion, the above statement is the reason so many

i states are $stablishing their own post- secondary progams for thedeaf
stildea0.1.; : . .

. Li

.
...

O 4,
et,

16.



A

Table 52 (continued) 106

4. I still feel client needs further communication training although he is
a thoroughly competent diesel mechanic.

Some of his passing in high school was social passing,.wHich was unfor-
tunate for client.

,6. I have been very pleased with results from both the Seattle program and
the program at St. Paul. ,I have not had any clients attend the others.

qient has recently lost his job and is going to a speech and hearing
clinic for further evaluation.

8. Client is now employed as a keypunch operator/computer operator at a
h)spital. The biggest objection I have regarding the college is their
-ailure to _provide grades to this agency when we are "footing the bill."
:hey send reports, but no grades. When the client applies to this agency
for services, this is their release for'the agency to receive all reports
that are normally sent to ther;client and/or parents.

9. Client is a sensitize, intelligent person who is wasting away out here in
',the ,ush. Re is in need of social reorientation and further education so
that he can feel he is a useful member of-Society.

J. Client is a very irtelligent and highly motivated man. His expressive
language is anbeliEvably goo.pl. We encountered some difficulties in es-
tablishing his periJrnance potential or even his IQ due to the shortage

culture.of evaluation'inttrdments standardized for this

11.. Client is an unusually good speech reader and benefits from her aids.

12. Client will start ; Federal job ag.comPuter operator technician in New

fork City in March. Her (raining was more than adequate and useful.

TVI

1. Client is a very self- sufficient individual who applies herself in every

situation that she 'must confront. She went out to job interviews inde-

pendently. Her employer reported.that she is very popular with her co-
uorkers and has instructed some of her peers in manual communication.

here is an excellf_n rapport at her job. The employer reported that she

1 received-excellent 'tra ing at TVI. The client was very pleased' with her

post-secondary .
training at TVI, and I felt very confident in pursuing job

'placement.

2. Client has proved to be a very self-motivated young man and has been able
to locate employment in his area.

1. This young man is of Chippewa Indl.an heritage and has been very sourceful.

He is also.one to expect respect from others, or else he will have no

'f truck" with them. His native intelligence is tremendous.

4. The student listed on questionnaire that he "bombed" out of school about
* one and a half year% aka and has done little since. He was on the'ad-
f justment program` for one and a half years, but never adjusted. We are

waiting foamy chim to mature

5. Client only returned home on one occasion durfng his training program and

found employment in Minnesota alter completing C.Le program, so there was

very little involvement by our agency after his graduation from highschool.
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He was the last deaf individual that we every worked with in an out-of-
state school. We do not encourage training out of state because-of the
high costs involved.

6. The most positive. factors in the training received wgra:
1) Appropriateness and thoroughness of program.
2) Training is an occupation where needs for employees exist; therefore,

the counselor can be fairly certain of placement upon completion.
3) Specialized training services so that if the client relocates, he or

she, is able to resecure employment.

. This client is very dependable and realistic. He is a hard worker and
will be an asset to most any employer. This persod has an excellent per-
sonality and has good oral communication.

8. Case was closed when client was successfully employed in a glass factory
s a material handler making $90/week. Client should have continued in
school and received more counseling, but he quit.

9. Client was a referral from another DVR office, and she completed her train-
ing soon afterwards. After seeing her .at work, she was not in touch with
me at all. It is known that she does take part in youhg deaf people's
activities--just where I do not know. Also, it is reported-bat she has
since married.

10. I have no additional information, but would like to make a suggestion. I
have used only two of the three regional schools--St. Paul TVI and Delgado,
but not Seattle--and at bc,th., the living arrangements for deaf students
have-usually caused a problem. It may.not be feasible but is certainly
desirable for these schoolso have dormitory and meal facilities.. Having
some students living in private rooms and boarding houses away from the
school has caused:Rrohlems, especially at Delgado.

11. Ithink the client's age was a factor--he was quite unsophisticated.

12. Client was always a self-motivated yount man in spite of his minimal coin-,
munication skills. He could be thought of as one with greater native ih-
'telligence than acquired intelligence.

it
.0 -

.1, i) or



Table 53 4

Reasons Why Parent teals Job Child Holds Is a Good One

4

108

Delgado
. f

0
W

1.1 Does a good job and --n support hinisell. He has worked three summers
with hearing people.

*- ? 1
2. Because he is interested in this work and,bas been trained for it. How,

ever, his salary is not sufficient to say he is completely independent.'
3. At least he is working.
4. B2cause she is earning a ,good salary and is able to be home each day with

har husband.

5. 'Gives her a chance tb have real ,adult feel of _full life.,
6. She enjoys the work and has the proper training and is not bothered by

m..chine noise which is annoying and distracting to the hearing. A major
problem in any computer center is noise,...

7. Availability of work in all areas, a good trade, pays well, active work.
8. He is happyith the work and is gaining Valuable experience.
9. Because she is happy with her job and she is doing what she wanted to do.

10. He works with hearing people and does a good job. They have him each
summer or whenever he is on vacation. He. could support himself but wanted
more education.

11. Because she is earning a pretty good salary and is able to be home every
day with her husband:

12. A: least he isworking.

Seattle

1. Haring isn't necessary for the job he has, and it's ea-Sy on hiS back (his--
physical conditionis not aggravated by the job). '

2. Lt's what she likes to do.
3. He likes'it and does it well.
4. Good working. conditions.. She is happy with the job and people arg,pleasant
. to get along with.
5. It's a seasonal job: he can't find a job in his area of training (dry,

cleaning and processing).'

6. He is happy and enjoys his association' with other employees at work. He
does have a chance for advancement aid a fair retirement program%

7. He was trained for the job and 'wanted to work for the firm in which he is
now employed.

8. Steadi, job and,good retirement benefits. He seems to like it O.K. He has
made many friends.

9. It's the type of work she enjoys, but it does have its drawbacks.in that it
requires work on Saturday anti the pay is inadequate.

10. 'He does excellent work with his hands. He is exacting and proud of this
work.

11. The job gives him the opportunity to use all of his abilities.
12. The job is interesting, it pays well, and it's what my daughter enjoys doing.
13. Work conditions and benefits are good and she's happy working with people.

.
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Taiae 53 (continued)

b , C'
TVI ---------r-e

fit "
,

. ' %

1. It is well within her capabilities,.and the compdny is progressive, .

..2. She likes-the people She works with and Le. work.
3. Jobs are'not available for deaf in this srAll.town: Our son is the only

deaf person employed ate
4, Ile chose ior hii livelihood;. and he enjop his' work;;

. 5. He is interested in this occupation; it paAtWell:. . .- .

6.1 He likes outside work.
"

''
..t!..

...

7. Because,he likes it: it's the job hechose. 'a

\'
8. 'He studied in school for.thiskind of work. g
9. Opportunity for advancement. ek

...

k10. He is doing what he likes. A 6 1

11.. Because this is the work she akeS'to do and good waged.
.

12. Likes the'work; good benefit's andwgges; and gets along well With 'the eople.
.13. ,Only-one available i

/
n our town:

14. He was trained for it; fine ability; -and he is treated, like everyone J.se.

15.4 She has the Satisfaction of knOwing she'S produced something.
..

16. Slielikes it.
,

17. It is what Shd likee4the best.
v i18. ''This s the field he's interested in. . -1
s

. .

..

4 v. ...)

t9. It is a job that she has been trained to do. Also, she can advance hers
mg

pf. (.,

-... . . - s\--. ..! 1:.,,.. ,
'f.

ris

6

,

I 01
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Table 54

Reasons:Why Parent Feels Job Child Holds is Not .a Good One

Delgado

1. I% does not make -enough nion,ey on his job.

2.` ' 3ecause they take adVarriage 'of nis handicap, deafness, and pay him le.ss.
le making enough money to support a family if heygre married.

I .

Seattle
43,

1. T he job is, bad to a ,degree. Hetook4wo years of mechanical drafting and
(wanted that .type of job 'rather tthan what he has. ' -

2. She'iemore interested ift, accounting, but becauee of her inability to com-
municate by telephone, th e is no job available- for her.

3. / t first he dicl not like is job. He took ,two years of mechanical drafting
-=,

.

t nd wpuld hay.p.liked a drafting job, but employers want someone with exper-
lence. 4)......, '

..-

4. . :'-y son took/ dry cleanipg training, and I was informt.d. tha t he was very pro-
ficient in this trade. However', dry cleaning seems tb be a lost profession
these days-. He is Working. as .laborer .in a golf course instead.

TVI -,
.

- 4. 04

14i.. We had hOped he cotadt codtinue .in printing.
2. Ht isn't happy: this isn't the-type Of work he wants.

..-i g-.
1

:#
I's

4

h %

0
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Table 55

v. fs.
,

ParenCS Thought Woula Be Goo

Deicado.'

1. Ecology or chemistry:
2. Drafting, construction worker, electrician
3. Business or drafting
4. Woodwork
5. Art instructor -- school for the deaf
6. Key puns, art

Advancem,pnt 'tocomputer programming ta sks
8. He can db.most anything given the proper trailing
9.' Ecology,or conservation

'10. Computer programmer
Il.\Ksy punch

For Their- Child

12. Technician
13. Draftsman
14. Construction
15. Electrician
16., Anything 'trained for
17. Business .

. 18. Manual labor
19. Printing""
20. photogr.aphy

21. Commercial artist
22. Art

23. Chemistry
24. No response
25. Unknown
26. Hand -work

. Seattle

1 .

2.

3;
4.

5.

6.

7.

8.

9.

10.

11.

Watch repair ,

Assembly line -wog
Drafting
Work with die hearing handicapped
Landscapting '(1E,:s very good with his°hands)

Cabinet makini-
Physical:education and horology
Same job (clerk) on a:higher level
Inhalation therapy and'EKG
Shipping and receiving or landscaping
Don't know

3114 111

12. Sign painter erg

13. Any job trained for
14. Carpentry--cabinet mak4g
:5Y Artisan work and something that involves physical competition
16°. Small part Assembly
17. Bookkeeping
18. Bank employee
19. Teacher of the deaf
20. Shipping and receiving or landsgaiiing

- 21. Jewelry making.

I.

4
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1. pffice work N '
. '2. Printing .

'3. Roadbuilding "

. .
.4. Plumbing .

r
. 5. Wood working

"6. Phy.,asiaa1. education coach in deaf school
7.*- Sheet, metal

8. Rhysical Jabot''-
. \ 9. Highway prechniciatt

10; Draf-tang
,1'1.'. Machinist
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. Table 56 .
. .6r ,

. 4 '

-.1). Reason WlyParenneti
.

eves Particularaoh Wopld*Be Good for the Child
: . 0

. ,..4 .
. -. . e ,

..ligelgacio .. :e_ : ; ,

6

. --, . ../°' .*
. t . ' ,

,
k

..s 'r1. ReqUireL highlegreeloT concentrdtion., The deaf are not easily distracted
...b su'rrounding:noise lila ',computer Eenter' and/or conve/ rsation.

., *
2; 'e does W 11 in both 'flads.

chiI-1:, abilt..ey.k,
.' $'.

4. He is ot duntb, onAr;:,haxd-4rhearing ,

! 0* ..e

It wo 1,d .21Ale a ta.reeY with reasonably ,good pay along with security-
pea,se,he 1214F outdoors and'groihng things..

'17, 41.es.g4dfor Him. ....
. ,S

.
%

'Y-
113:

3. Ipteresc

% 8, Tfierwguld be d $ettty future in this type.Of(16
2,

10% -.He i
-

- U.'. He '4.s Verif good in c*alled woodwork and likes it..

4 1,2_._ 1Y 11isik she has-tHe'atility to`do the job with proper training.
13. Theye tiould':b&..d betters Lure in this type ofjob.
14. Because.'of dhSAisfaotion. A

.t 15. She took keypUnchein training. ' ,

. 16. Good at malh., high .intereA, god a with hands on fine Oork.
17. In my'opinion,he:is a conservationist by nature.,.
'18.The seems.to:be good a't it and enjoys doing it.
19. Becauseshe.doeS well with both hands.

.e , m
i ,..

p/ '

i Seattle .-

a
1

? i .
os .

1. He is presently taking the necessary training and 4s interested
... .

2, Se's iapagle. . .._ - 1

3, She was trained in the field and likes the work.
,.

4. He would understand hearipvhandicapped People, so it would be good for him to
. work with them.

.

. .

,,

public doesn't
.can't handle

Niery good'irt detWeewoodwork and likes it.
active,+igh inenergY, imSginative.4 :

In these fields.

,

5. Doeslat have eo talk with the public in,thi& type"of,job.. The
want to give the 06af a chance because they think that the deaf
the situation, but they can if given the chance. -

.4. .
6. Heis TOifig very well at'his new lob 141.watch.Tepair.
7. He is alwa*out dleaning.up litter, . : 4.

,

8. 'I don't know Uecause he 4-s so uhsure,of.what he wants to do.
._..... ....-

9. He likes drafting very much:
.

1
%,

10. My child likes that type df work.., . . .
,

11. She was trained in this area arid enjoys it.
12. Elevates child to be with.hearing people. .

.

13. He is good "in sports and has an appreciation for antiques.
14. He is good with his hands. The job does not require speech or

is very frail physically.
. .

15, ,He is'qualified in this field and is happy with it.
16. She is very intelligent and a good student.
17. He is aismart boy.
18. He has .t, flair for this type of drawing.

19. Works Inside, no dangerous effiects.to my child.

of

hearing, and he
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Tible 56 (contintied) 114
,

,

1 ....m
.

^r.
TVI.

1. He went to school for plumb.ag. I thidk he feels his schoolihg is some-
what wasted.

2. Trained for it. -

3. Interested in sports primarily.
4. She adjusts easily to this type of work and gets along wellAwith hearing.
5. He is trained for it.

Has studied this principally all through high school and ergdeschool.
7. She likes it.
8. She works well with others and will learn Al there ig to know about a job .

if possible.
9. Because he _gets along so well with children and relates so well to them.

10. Wouldbe among earl-, more deaf people. -- 4

11. Oudtstanding skills in mathematics and drawing, with interpretation of views.
12. He chose pkumbing es a vocation. I think he'd feel, his schooling wasn't

wasted. '

13. It's what he wanted to do.
'

14. _All typing or all keypunch is boring. The varied aspects of grfaphic arts
are not.

/
1!. He i, strong, likes outdOorwokk, and seems very interested in the field.
1'. He was trained for it; helms fine ability; he is treated lik.e everyone. else.

.
-

s

A.
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Source o Odtside Financial Assistance.

Delgado

.1. Vocational,RhabilitatiOil
Rehabil,itatj.on prograM

-3. Rehabilitation centei
4. 'Cliprch

5.:iFederal governm ent .

6. State and Federal vocational rehabilitation funds
7. Florida rehabilitatiofi

Rehabilitation ".

9, Depart:hem. of Health and Rehagilitation,
.

Sept.tle .

I

1. -New_ioik State Rehabilitation Lbiartment
;. IpAYlandbStAce bepartment of 'Education, Division

4 ': State of Washington
' --'4., AbStional rehabilitation .

,
) 5. 'Oregon stater, .

6,L,Pyblic%assistance , e

7. ;t4elfare s 1 ,

. 8. Not sure - arrAngell throughttheschodl
9. Unknown . v$ .

10. Arranged through school at Vancouver
11. Bureau' of Indian Affairs
12. r,State of ,Wisconsin
13. Vocational rehabilitdti24 In Oregon

TVI
.

....

.
:

1% Missouri School for,t.he Deaf
2. Rehdbilitatinn, . ."

3. Missouri vocational rehOilitation
4. State aid :,
5. MInnesotaraabAltation

lizI
6. Rehabilitation ...

7.' Vocational guidance and renqllit'atpw, Ohio
8. -BVRL--OhiO ' k' -.

e
v.....9% vocational rehabilitatidn <

..0. Michigan rehabilitation center
.

11. Division vocationai'rehabilitatibn .

\,.,
12. Cass Company Welfare t N - ,

---,t, 13. State of Illinois

p

a.

42

.11-^.

e
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pescTiption of DiffAtulties Child.Encountered

.

During his Course` of Study

4'

116 `

..-.
, .

,

.Delgado . -
sr,

.

1. Lack ol funds 7 .

. .

..,_
.._

2. The deaf program caused him to lose
,
his expectation of Wet he really wants'

and needs to know. ,

lie pad lever been away from horde before. We had always been here to give
hi l6 thegVIdance he needed,sand he just could not 'adjust for this type of Otork.

1 ,4. *Some couf.:s required tuCOr/ni_to obtain good grade level. She has .an excell-
ent IQ but is only anaverage lipreader. .

5. Needed special tutors in some ofher classes.
..

6. Needed morenterpreters in "heiring" classes, especially academic ones.
'7.°P His high scliodil.background wes-inadequate, I s ,

i 8. He lost his interest in the deaf program geseuse of poor programming, but

1°

. according .to the deaf prOgram% he' really didn't like them..

9. Lack of interest after novelty of new equipment, books wore off.

Seattle -- -4

1. Enough money for bee, housing, clothes, etc. .

,

2. They sent him home. 1

4

--
. ,

,

3. Thq program_is st4l 'too new to be as effedrive as hoped for. .
4. The course was very technical, and it. was difficult'for her to understands

.r

5. He came lume.
'6$ Not enough money for clothes and proper diet. -

7'. Teacher had a forgign accents that she could not lipread, and notes 'taken were
undependable. : .

/
, ,-

S. Verbiage in lab course was too difficult for her
..
to understand.,

9. Apathy. .

. .

10.' Found the studies difficult, but liked it.' 1

11. Fcund data processing too difficult, switched to.1 simple keypunch course. ',
,

t s

TVI

A
1. sack problem from standinglon feet all day in class. . /

? 2.rliiring facilities were inadequate. It would -be better to have dormitories.
3. He is very deaf. Classroom depth and detail slipped by him: interpreter's
ss..0 ,sefVf4s spread too thin. ft* c . ,

4. Some inebillcyAo understand or keep up' with some.instructors in some subjects.
5. Depfivati:on ,of 'social skills and.adjustment to metropolis area.'
6. Living etcommbdations were.abominable. Everything else was,great.
7.. Complicated formulas, limited time for explanations. .

8. Dichilfi'do well with typing and keypunch. ..
,

.
.

I .7)(

6 .

4"

je,

t

sit.

L

1'.
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Table 59'
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, .

.

1

V

Reasons Why Phrent favors Havapg Post-secondary Programs for the Hearing-
ImpairedImpaired Within Ongoing Programs fox Students With Normal Hearing

Delgado ...

.

5'

..
. t

,

1. Because he will always.be working with hearing,pebple and shourd.not be,-
trained only with deaf People.

2. Because,he learned tolive withhearingpeople, :)!...
)

3.Wiall teachthem'what they must face with handicap.
4. Interest in social life associated with;deaf.,
5. For selected students, to get used tohearing systems, and operatiOns.
6. For equal opportunity. -

7. Deaf school has done all possible fOr my child.
8. To give the child a beater chance `in life.
9., They receive good training-for a,yocation which they need-badly.

.

10. Because in his chosen occupation, he'will.deal with hearing persons, so
he needs the contact now.

11. This is a hearing world they must live andwork in.
.

.

12. Because he will always be working with people with hearing, and shduld
I`

13..

14.

15.
16.

17)

18.

not be trained with only. deaf people.

Northal atmosphere for adjustment to future.iving and working conditions.
Because it helps them to live in ahearing-world.
Because he learned to live witir.hearing people. 1 ,

Ibelieve it helps them to learn to. live in a hearing world.
Because fie learned to live with.hearing people:- ,
I believe it helps them to learn to get along with hearing people.

s

Seattle .
.

. .

. 1. They must live add Work together.
7.7 .2. They need to share experience with hen"ring people.

3. We wish to Keep our son in. the hearing world.
4.' They Will live in a hearing environment. .

- .

5. When a deaf childand hearing child work together, the deaf child tries harder
1 to get ahead: . . 0

6
it
-Ibelieve they should be with heating people

t
as much as possible, depending on 1

the person,

7. I believe they shoUld be with hearing people as much as-pbssible, depending dm
the person. . ,

, S '.

8. It is gold to get, along with hearing peopie;
9. So they 'are opt dependent on deaf atom. They learn to get along, with the r.

hearing public more.' / -,'
. . ..

. . -
10. This is a-heaiing world., and theyilave to learn to get along with ,bearing people.
11. ,Not sure] I have hoc studied the. pros and cons. r just don't know..
12. They must learn to cope with the hearing world. ..

. -

13., It elivates the child to be.with hearing as well as with the deaf.
1-4. They deed the competition and the challenge': they must be, comfortable with

hearing people.
15. That is what we are used to.
16. 1 s O.K. if they can competh with hearing.

I

k
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. . ;

17. They learn to_get along with the hearing and feel like they belong;.
1,.

18. Increases communicationbetween the deaf and the hearing.
19. It's good to be around heating People.- . '

,'
.

,

20. We, as our son;wish-him to be in a hearing world. .

TVI
. .

,

.-.

1. 'Excellent outlet for deaf as well as letting the heaping world meet the deaf:
.2. Their working world .will be with hearing people, and t

e
,.

-

he mo.kejontact th'y
have, the.better. .

. . 1
, .. ;-

3. Being with hearing. 'E
4. Because it prepares, them for the other side of life- -being able to work with

I ,
. hearing,' no'' protected. 1 -. . .. .

' 5. Deaf work with hearing. 1

.,

6. 'It will gip them s'Ome insight into what togxpect from the adult world.
7. Deaf persons need special training wW.ch state schools don't have.

.

8. .I believe they do better when inteAiated. ''.-*.
, .

9. They feel more normal' competing in this' setup. :they
,

do need much extra help.
.1 t r A ,and attention, .

, : .

10. Withinteipretation only, they must compete in employment, situations.
11. BeCause I fe.l, that it is important for: them. .

12. Being with.hearing students-and knowing they are ,equal to hea!ing s'tudents.
13. Hearing people are.a big help, and the progtahris

egbod adjustnent before. .

they begin work ina hearing world.
....

14. The deaf hpve to jive with.hearing, and I believe this gives the 4earing;"
chalice to do the same. .

, .

.

. -.
1!. Cause even though socially they stay with their own, they also must be.

/4.

able
.,po.get along in the hearing world. - / . 4.

0.' ,Becaus it 'broadens thelr..experiencft in real world. .

. .

17. ,I keiieve it makes them-feel comparable to other students provided thert are i.
. ..; .

cOMpetent interpreter's.
-,*

18. "They are. taught good work halyits. .

. s

19. After education is completed, they have to work with. hearing. Why not learn .

4 with thed. . ''s
s.

.120. Deaf need to be a part of the heaiing world as much as possible; being in pio=
.. grams with the deaf is very 'helpful,. 1 4

A
4.

s,.

s-
,

1 a

ma,
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Reilsons Wilk Parent DOiSsnit Favor or I of Sure About Haying Post-Secondary Pro-
grains for the Hearing-Impaired W't ngoing Programs for Students With Normal
Hearing

Delgado
(

- 1
,

1: If,the sclooi has proper staff and a'dvlsors'to help the deaf-students.
2. I,thinkche deaf schoorhaspdbne everything possible for my children.
3. Beca4 he was more interested 5.

d
n associating with the deaf-students .':

.. ,... .than in the-program itself. .-
.

'4. 'Becalge Pthink it is good for the' deaf to have the same opportunity as,
"thegrearing student. . .. . . ,,

. 4
5.. If they have normal hearing, let them alone in'- regular programs.

.
.

Seattle

J.. A deaf child,cannot learn the same as a.hearing child. ,

21k. r The deaf have a hard tune understanding the normal hear4pg persons at. .

. timeA.
(

,

,I, wenow our' son cannot compete at the same level and pace as hearing persons.
4. .Not sure--donq know about these, programs. \ -.. .

.. .7.

T/I
1
1. Deaf need apeLial teachers. .

..

2. Lack of ind3vidual attention for titre deaf. -

a

I

.1
/.3

a

y

7.
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Table 61
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Reasons Why Parent .Felt Satisfied with Child's_Vocational/technical Training

1

Delgado

1. Well educated, well taken care of in every way possible, and very well
mannered.

2. Much farther arong.than thought -would happen a few years ago.

He was learning more while being trained.
4. Because he made gobd gradeszin college, he received advanced training

which will enable him to be better able to hold g'job.
5. Program made every effort to help him.
6. Excellent program, but I feel that in-service training should be offered,

too, in all fields.
7. Because he .got good grades in college, he received advanced training to be

better abl to hold ajpb.
8. He seems robe, learning a trade that will help him.

Seattle

1. I think she will be able to find a job,wheS she comes home.

2. I believe the program did a gOod job with him..

3. He 1,iked.the work.

4. I believe every effort was made to help hlm! The fact that he did not

like the course he picked is not the fault of the program.

5. He did well although he could find-no job in his field.

6. They did the best they could. He spoke well of hiss teachers.

7. He has been trained in a skill here whereas-he .Fould not have been

trained in the Di ield in

8. He seems to have had gbod guidance and training.

A. The training was very fine; however, this seems to be a dead field.

1f. He completed the course.

TV'

1. She went to a good, school in

2. Pleasant surroundings, and they intercedeluntil they secured her a job.

3. He likes what he is,working'at.

4. Able to get a job with his.skills: no hand-outs or feeling sorry for him:

5. He graduated with adequate training to find a job.

6. mink more schools and classes Should'be given to the deaf because they
need as much education as possible.

7. It's obvious - -he's successful as a human being".
8.. Living a normal life.

9. It has trained her for'what she wanted.

10. I feel'it was the greatest thing that could' have happened. I wish it

could:have happened sOoner'with other Tedents.
A.,' She secured a position without'help.
2. -.Very well pleased and think more schools of this type are neededsod all

deaf students,can be given the chance.

13. We were quite impressed after visiting the program., If he is now capable
of secuting a job, we will be more than satisfied with the tialt4ng.

14. For the length of time she was there, she accollpIiphed more than at the

residential school for the deaf. 4
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Table 62 .

Reasons Why Parent Felt Dissatisfied With Child's Vocational/Technical Training.

Delgado

0,- I feel he should be able to put-into practice what he is learning.
2. None.

4
Seattle

. r

1. He came home unprepared to work.
2. She receiVedno ceftificate for, completing power sewing and inhalation therapy.
3. He doesn't work.-

4.2 She was never given a certificate when she finished the courses.
(12'/-

TVI

1. The program moved .too fast for his understanding--required formulas., recipes,.
etc.

2, Lack of individual attention.

I

1
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Table 63
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Reasons Why Parent Had Mixc1 Reactions About Child's Vocational/technical
Training

Delgado

1. Because he didn't complete his training.
2. Because they didn't prepare him adequately for a=vocation.
3. Deaf program and Delgadc College are poorer to teach him training; doesn't

even fit him in this college.
4. He didn't accomplish one thing.
5. Many state deaf schools need new equipment and excellent counselors. Many

times, all aid ceases once ,eaf are employed. Very bad- situation.
,

6. Not properly evaluated after the first semester. He felt/directed into a
course where he showed some ability over his objections., First quarter--
good start, then grades dropped due to boredom; repeated in second semester.

7. Because he didn't complete his training.
'8. Because the college and training don't fit him, and he had a lack of interest.
9. He didn't accomplish one thing.

.

10. Because-hearing teachers do not explain enough 9r elp the deaf students as
much as they can.

Seattle

1. It would have been better if he could have had a learning progiam to get
started on a job.

1

2. His first yeai was-a-waste of time because h was pushed into something unsat-,
-isfactdfy"for him. The second year in, Schoo , he loved his courses and got
good grades.

34! I feel it could have been better, yet I know there are mani, problems involved.1
1. -Lack of follow-through.
5; They didn't keep the interest of the child. He.wated one year in college

doing something he didn't like.
It would have been better if he had on-the-job training.

TVI

1.- Needed more counseling, better follow-up program.
2. jlestricti'Ve in what was offered; little communication between staff and

except when we made a point of asking for a report] of progress.;parents

t
t

SI <

ro

1 /1,i

1- ±,

ti
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Table 64

'What Parent Saw as Good Points of 'Child's Vocational/technical Training
. 2

Delgado

1. At least it's a start.
Taught her to get along with people and hOw toUse and take care of
equipment she worked with.

3. She learned a skill which allows her to earn a living.
4. Independent study habits and discussion with counselor--no mother!
5. Self confidence. , /

6. Very thorough.
7. He had'a chance to try. and find, out; sign class helped him as there are

many deaf who'orily-sign-at work.
8. He was interested, haeto apply himtelf and schedule himself, he learned

even though he 'can't use it gainfully. ,

9. It"is as good as can be expected"fok a person so totally deaf.
10. He was trained for a job where deafness is not a disadvantage.
11. Enthusiastic instructor and counselor, .they find lobs for their students.

`They are planning courses'in jewelry design, and my sort will be an
assistant instructor.

12." Second year in college he took a dlfferent.course, liked it very much and
got good grades. Needs -to go back and -learn mote.'

13. Not any.
14. She is able to qualify in, a high-paying job and is able to support herself

'and her family.
15. Teaches her to get along with others and to use different equipment.
16. .The very fact that some efforks are being made.,

`17. Personal attention and an excellentjcounselor.
18. He has been stimulated to make his own way in the world and theGoftunity.

to be proficient in sports while pursuing his technical training.
19. Ability to get along with people; he has held a steady job since graduation.
20. It helped him get a decaht job..
21. Learned to be on his own, and when he found a subject he liked, was great in

what he did.:
22. He works hard at anything he does and knows how to work a press well.
23; None.

Seattle

1. She wavable to get a goad job.
2. He learned more than he knew before.
3. It has helped to develop her mind to get out in this world and earn a living

and also to depend,dn herself, plus discipline.
4. With his hearing loss, he would not pave been able'to compete with the hear-

' ing students without the aid of tutors, etc. ---, '''
5. She can get education enough to have something to rely on in case she needs

to ke'a living for herself. z

6. Helped some." . .

7. The advanced training and the fact that the individual received more instruc-
tion in all of his courses. , #

8. Integration with hearing while still having deaf-based dorms, counseling,
activities (social/academic).

9.' Her feelings.
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Tabdle'64 (continued)
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10. T:nowledge'was adLed to previous experience in some, courses taken in .

residential school.. He received his training and sfable now to apply
in carpentry: .

-
,..

a. Able to get special job training prior to and in college andgood in-
struction in 'college.

. . .

12. She will be Able to earn her own living for herself if it ever comes to
that point in her life. .

13. Taught him to be away from home and on .own.
14. Gave him a good vocational 'program, and taught him how to be on hil own

away from home. .

15. He can benefit leariing a vocation.
.

16. It has.helped her to develop her mind, to get out in this world and earn
a living,`.And also to depend.on herself, plus discipline. -

17. Understanding of problems, provision for coundeling.
.18. The advanced training and the fact ehak he received more individualized

. .

instructions in all Of his courses.
19: The way she conducts herself now.

. 20. If he is able to practice wVile learning, when he has a vocation, he can
1-- still do some of the work to help himself. .,

21. If he cannot carry a full academic course, he certainly can benefit from
learning a vocation. ,

TVI

1. Taught him what he was interested in.
2. Excellent training, meeting deaf,from other states as well as hearing

people is tremendous, outstanding effort by teachers, counselors, and con-
cerned.people to help the deaf.

3. Association and competing 14th hearing people in a classroom helped
maturity, made him feel more in the mainstream through a very critical
twelve years.

4. Able to get along with both worlds (hearing/non-hearing), he enjoys fur-
ther studies.

5. He got the best training in offset printing.
6. Time was spent in evaluation of prior training, and effort was made to

place student in a compatible field.
7. Daily exposure to greater number of deaf students than in one previous

8. Greater exposure to deaf students.
9. Was trained for a job she waged to do,

10. She became a self-sufficient, independent, and responsible person with
great desire to make it for herself..

11. Understanding teachers, good facilities.
12. Learn to meet with all hearing children:
13._I _feel that she was able to meet people who had problems like hers and

was able to learn see sign language and it made it possible for her to
work at a job and earn her own way even if she disliked her work.

14. Without the technical-vocational training, he could not have gone on to

school. It has broadened his outlooki on education and technical train-
ing. I'm sure he has benefited.

15. Time was spent in evaluation of prior training to enable proper training.

16. Deaf students like to help with other deaf people.

I. . _JO
14

.4

4



4
Tahle 64 'continued)

125

17. ,Creating ability to cope, development of self- disciplin, learning by
doing.

.18. It has shown her ,that she is''a normal person and although she could not
handle a liberal arts course, she Could do. well with technical training.

.
19. He has been_ehle_to get,agood job.- .

20. He received the best training in the printing field,. thanks tdithe very
good staff at TVI.

21. They have her well, and she had a good job as soon as she gradu-
ated'

22. She has become more indeper.dent and managed for herself. In the time .

that she spent there, she became a totally different person. It was
wonderful.

'23. Meet new friends, learn to take orders from others. Being Brained in a
field the pupil himself wants.

.

-24. His adjugtment to manhood. His adjustment to the hearing worldt His
wonderful independence and sense of responsibility in addition to his
trade training.

25. The training is excellent. Meeting other deaf from other states as well
as hearing people is tremendous. The teachers and counselors and con

.

cerned people put out an outstanding effort-to help-the deaf,
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Table 65

What Parent Saw as Bad Points of Child's Vocational/technical Training.

Delgado

1. Could have helped more.
2., That she can't hear like other people.

1

3. Distance Etom home and transportation, lack of dormitories per se.
4. Unable to put into practice what is learned.

.

5. Unable to afford to continue the course.
6. He lost interest in plumbing training that doesn't fit him for what

plumbing really required.
7. Only used old [unintelligible], and there is no modern equipment in the.

shop.

8. He began in mid-term, and it was hard for hiM to settle down because
everyone else knew what they were doing.

9; The failure of federal and state aid funds stopping upon employment. My
daughter had to pay over $100 in fees and texts, and I bought a $75 tape.
recorder because no aid or interpreCer was available for her to continue
her education. I call this idOmping" rather than full development of her

' capabilities. She attended a hearing class in Fortran programming and had
scrious nervous stress along with myself due to the fact she attended class,
but man' times dA not even know what was going on. I had a real problem
finding time to keep transcribing the entire lecture .from tape for her in
time fo- the next.class. In spite of all this, she lid get a "C" grade in
a full -:ime "hearing bniy" college with very high standards, and worked

10. Not encugh'books available in library.
11. Very poor training in segondary school.
12. There are not enough of the same kind of books.at the liqary, to supply the

needs of the child.
13. Also, interpreters are not plLn enough in their explainipg to the deaf, and

hearing teachers do not explain clearly enough when there are deaf students 4

in the class along with hearing students.
.14. Away from home. cp,
'15. Lack of interpreters; need more local junior college programs for day student

emphasis.
'16. Disappointment.
17. He got started in mid-term, and it was hard for him to settle down because

everyone else knew that they were doing.
18. The deaf program didn't help deaf students in right ways; poor programming

for the deaf; and he lost interest in a program that didn't fit him and that
had no modern equipment.

1'4. I f.:al that ndt enough attention was given to individual choice even though
it may have been wrong; a .endency to channel pupils linto.what they have
accomplisCed rather than a new field; most deaf are conditioned to rely on
the judgment of others rather than to express themselves.

20. The lack of schools, heariag programs within them for hard-pf-hearing students.
Delgado is the only college that would accept him in the program because he is
not totally deaf.
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Seattle
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1. Living in Seattle, ransportation.,
2. Lack of interest on e part of hearing instructors.
3. The school is too far way; they should have given her a certificate in

the field she compleEed%
4. 'here is no job available inhis field and no help from any agency in get-

ting a job because of possible discrimination against deg.
5. He can't do anything here.

i 6. We wish He could have had a work-learning program so he could find a draft-
.

ing job.

7. Deaf ate pushed into classes they are not ready for.
8. Apathy and lick of follow- through.
9. Shoula have been pre-tested to evaluate his ability instead of asking him

what he wanted to'do.
10. He can't do anything at home: he can't even talk to me.
11. If students do well and finish a cqursethey should be given a certificate.
12. Shouldn't have been pushed, into something he didn't want. It's a waste of -

the child's and teacher's time.

TVi\

1. Very costly.
2. Needed another year of training to reCeive'better job.'
3. Not enough space.tqr all who want to enroll.

4. Lack of adequate housing facilities, lived in substandard hodsing in slum
area.

5, I suspect the course he's taking is young and needs dressing up; also, I,
have found'that the state highway

t.

people aren't familiar With this course.
6. My only concern was his poor choice °e vocation.
7. The program could have been more extensive and longer so that she would be

in a better position to move up whenever she was employed.
8. Perhaps my only concern was his bad choice of occupation.' It's hard to

break into .plumbing.,

9. Perhaps a second vocation training subject would help to make deaf people
better equipped to find employment.

10. Lack of communication between administration and teachers; staff are aware'
of need for employmentadministration still hung up on structuring.

11. At this point in time, he,wishes he had been on a four-year program. He
needs more training.

12. Not sufficient extra - curricular activity means of interest,'no night or
'evening programs of interest.

13. There could have been more communication with parents and counselors, and
hopefully, more follow -up on placement and job adjustment.

14. I would have liked for her to have .at least another year at school. It
would allow her to be more trained on dll types of office machines.

'4 )

4
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Table 66

Parent Explanation of Adequate Contact with ProgramkpildAttended

0 Delgado
\

1. son'did t complain. ....

. . 4 ,
)k-- A equate fo wn Il. hd received, but couldle.more helpekl by more instructors.
43. On y thro h pertonal visits to schools, little gotten locally, occasional

informat n from recruiters. '
r

4. Much tim as I cduld_giye-her.,_
5. Placement in college was good; better education would ha ve allowed hex to

attend Callaudet (BVT); the wife aided her,in job hunting e.to incompetent.
counselor: he suggested factOry-work. . .

4

6. iisited campus; short interview with Counselors*. .
7. Frequent contact with lbcarrehabilitation counkelor who expreesed agreement

with stated views; change needed in.counseling methods,
,

8. Personal Contact at year'S start, occasional correspondence mig1t have helped
with counselors or program advisors.

9. He didn't conplain and seemed to gain more knowledge.
10. Adequate for what he received, but could be.helped by..more instructors.
11. They were so far from home, I couldn'ehelp themvery much.

Seattle

1. We/have visited the school both of the three years our son has been `in
2. They would call or write to me explai'ing my child's progress, student writing,

phoning, pAsonal
3. The school let us know the progress she was making.
4. The counselor contacted me by letter.
5. Good counselors who are interested in you, and a very cooper4

We were satisfied we helped as much as we could and udderstoo&
told we were wrong: we have no complaints.

'°7. He didn't need me 1.94blved, the counselor was always available

.4 1

ive staffs,

when we were

by phone.

11 Saw school first year, instructors very informative of his progress.
School kept in close contact uLth_us; we felt the school was genuinely
interested in our son.

3. School bas open houses to show progress of program.'
4. Just phoned' when I wanted to know something.
5. We were aIlowed*to call on school when 'de wanted to.
6. We are a Ipng distance away, but were informed of everything we wa nted to know .

(in person or by phone); all ix. all, I think the program and efforts of the
personnel real fine. .

'7. We were informed as to her progress, and the school seemed to take a personal
interest in its students. '

8. We toured the school before she entered, aid we received reports of her work.
9. I was able to call school when needed and could visit clasdeb to 'see what

they were getting.

' 10. / work as an interpreter for the school.
11. We did keep in touch as much as possible, by phone and letters.
12. The school kept in close contact with us; we felt the school was completely in-

terested infour son.
1'3. Ileel this has to be more of the responsibility of the student and yle school.

he school officials were very good,abouttallIcAng with use

" 0
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1. -Half
..of the the, th'e teacher or..instructor wasn't. there at all, and

'nothing was plannedfor thelstudents. '. ,f
.

4' Parents' Additqonal Commentq.*
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. I feel compelled to add that the school system thSt. stresses all oral
for all'Udaf is.a very serious matter that should be'investigatedand
exposed as an, outright falsehood! Many educator's of the deaf in this -

field are unrealistic, biased, and ill-informed. My daughter experi-
enced thiS'traumatic experience starting all oral but could not
achieve,.and we were toldEhat She must be "brain damaged." Adequate
testing b5 the ,state school for the deaf proved she could 'hot lipread
well (an art, hot skill),'so we moved her tp such a school oyer.4pie
violent protests of the "pralists." Eversince, she achieved accord-
ing toher I.Q., winning seven4honors upon completihg 13th grade at 4

, the school for the deaf, vent on to get her secretarihlil
ceztifigate and Associate's degree. She then found job.-(with wife's
aid) through the state employmept oftice. There *ere. ten applicants
for the job,Pand unemployment ratestwere high. We ettlibute th±s success
(any hearing person could be proud of) due ONLY4to the shift to _a pro-
gram where the teacherscoul0 communicate with her with signs and finger- .

spelling. All her hearing associates, teachers, and her present em-
ployer have the highest praise for her ability to do her job and to "kit
in" and becoffie admired by all. We attribute her failure to pass the'en-
trance test for GalliUdet College in Wishingtoeto the face that we did
not get her`out of the oralsysteN soon enough.. The: fits of frustration
and [unintelligible] that she suffered due to lack of communication
skills in her youth (2-19 years) weredue-to ally sign language and finger-
spelling being banned from all. phases of `her childbood, a, tragic txror'.

. that occur to4many profoundly deaf average lipreaders. It is like,
sm/Phinga person's gliasses'who cannot` see the blackboftd to deny sign7
language and finger- spelling tq'those like my daughter who require it.
Quite frankly,, we were."braIwashed':,by propaganda rattier than advised of

" true facts. ...The,iducators cr. 'the beef that endorse oral, combination,
or whatever.teclaiqUe suits the,child'Are to be commended. I say better
testing and placement from ages 2-6 are an absolute requirement.

1 r
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.APPENDIX B--rINTERVIEVIVITH YOUNG DEAF ADULT FORM
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'INTERVIEg WITH YOUNG DEAF) ADULT
...

I. Vital Information
Date

.a. Name* tir^
b. Birthdate

c. Male or female-

. , I

' 131

r

d. Address rt

PhOne'
e. Parents

(1) Name.

-1(2) Address
Phone

f. \karital Status
4

(1) Married number:bf children
(2)" 'Single (a) engage&

,a .<b) go steadv.4.:___

tdi neither
k f

.1.
(3') Divorced N\

g. Is your wife (husbandk deaf---- hard of hearing
hearing ?

. -
.

'h. Are 'yOu:

c
Working (employed) , ..,N

.
o

. Housewife , .4 . u
.

. .,-
% 1.Stuldent

,

6'.None
r

(if "none", explain, i.e., unemployed, etc.
i. What scho61,:are you attending now?

a.

. ...k2'

II. Occupational Status (do not ask II, III or IV if continuous student).

a. Jobs'Oiegfin with present job andkvori back X,6fir0 job), v 4

A 1.." Coinpany .. e
Address.. ,

Description of work''

Dates of employment

Still' wol-king there

Reason for departure

Date of deArture

; V
I 1 5 0

"* 4
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a.
.

Company Address

132

Description of wilt -*

Dates of employment

Reason for departure

3. Company

DescrfPtionl of work

4.

. Address

Dates of emPl6yment

Reason for departure

Company

Description of work
.

,.

Dates of employment

*S.

Address
4

Reason f6r departure

III. Job Satidfaction and Communication (Ask II if,presently employed

1

full or part time)

a. How did You find your job? (Vocational Rehab., want ad,
employment service, friend, parents; school, ,etc.),.

b. Do you like your job?

like it very much, o.k. dislike most-things about it
cc. 'Why do you feel this 'way about your job?

A

d. tbo you want to keep your job orWou/d you want tip change?
.

Kceplmy job Chadge jobs .

e. If the answer is "Change Jobs" why do you want to change?

f.

g.

....
6.*

How- do you communicate with your bosh (immediaie supdrvisor)?
speech writing . formi signs hatur41 gestures
Does your boss understand.you?

-alwags most of the time sometimes never.

.10
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h. How does your boss communicate with yoxa

leech ' writing fOrmlksigns. -natural gestures
,

i. Do you understand your'boss?

. 133

.

always most 'of, the time ..ssometinies'

.'What is the easiest

speech 'writing
-4

othor ' 1(specify)

k. Do you think your b

available? Yes

1. If "no ":why.?

of communication?

ibrmal-sigps
( '4
4 s

never

natural gestuies

woula give you a better job itonenwere

-Not Sure_No

IV. Econokic'Status

part time).

a. Do you work
/

Average no

Do 'you work

Average no.

J

(Ask Part IV only if presently employed full or

full time?

of hciturs

part time?

of hours

b. Not including overtime, what is your gross and'net pay

(indicate both)?

c. Do you ever work No

d. ..If yes,,how much

e

overtim0, Yes

money, on the average, do vou make each

week on.overtime?'

'Do you receive financial help from dilyOne? (excluding husband

or wife).

f. If "yes"- from whom?

and board at $15:00

Source

Give average weekly amount. (count room
i

per week).
1

i

Average weekly amount

V. Aspirations

a.. What occupation would you liketo have in ten years?, (Person'

.

4.

thy choose homemaker.)

4,

rt.
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b. Do you. think that you will have that occupation in ten yeari?.
Yes No Not sure

c. Would this job require more training?

Yes . No Kind of training

d. If the answer to-b. is "no" or "not sure," why won't-you

have that job?

e. 'Would you prefer to go to school with:

hearing students deaf students both
makes no difference

f: Why?

g. Do you like the idea of a Vocational and technical

young deaf people who do not go to a school such as

Yes No Not sure

h. AY?

school for

Galiaudet?

VI. Students (To be asked in additioh to Sections I and V.)

a. When you leave this school what 40 you plan to do?

(1) go to college

(2) go to 'work

a. what kind of work will you look for?

(3) other (explain)

() undecided

b. Have you eVer had any or part time job?

c. If "yes" describe:
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VII. Satisfaction with training (both present andi past students)

a. Are you satisfied with the training you received (are receiving)

at this school?
0

b. If the answer to a. is "no," why are you not satisfied with

the training?

A\ (1) Location

(2) '.Duration in minutes

(3) Interviewer
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INTERVIEW WITH 'IMMEDIATE.SUPERVISOR

I. General Information
Date

a. Name of deaf employee

b. °,Company Address
c. Supervisor being interviewed

d, Name
Posjtion

II. Current occupational stutus of employee

a. Describe in detail the work performed by the employee:

b.' Describe all previous Sobs, if any, Held by. the employee in
this company:

c. If the employee has held different jobs, does his ,present job
constitute:

a promotion a demotion neither
d. If the emplOyee has held different jobs, is his salary now:

higher lower the same

III. Training

a. an order to acquire profibiency in the employee's present
1, job, what is required? (check one)

1. simple demonitration

2. ,on-the-job traiting

3. classes conducted by company'

4. possession of trained skills (prior to hiring)
b.. Describe any training required prior to hiring for present

. *

`jobs

c. If employee received training at a technical-vocational schoolv,

s?,

beforeibeinetired, do you think this training wag adequate?
Yes R6 ,)', does not apply

d. If answer ,to c. is no, explain

,
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e. Do yourfdel that additional :training would benefit the

employee?

Yes No Not sure

f. Why?

g What opportunities for advancement do you think he has before

him in your company without further training?

considerable limited

h. -Why?

none

i. What opportunities. exist with further training?

considerable limited+ .

Why?

none

k. List any jobs in your company which you feel that the employee
could handle with more training.

1. If you are in favor of further training for the employee,

what type of training would you suggest?

W. Communication

a: Do you communicate with thisl.employee? Yes No0
b. How do you communicate with this employee?

speech and speech reading sign language writing'

gestures fingerspelling other 1

c. Have you learned sign language? Yes No'

d. Does the employee understand your instructions?

always usually occasionally : never

How-well.do you understand his ''speech?

all of it . most of it -some of it none of it

157



V. Producti7vity.

a. how you rate this employee in comparison with Others
doing the same job?

abq.ve average average below average
b. Can you list any aspects of the employee's jpb which are

complicated by his deafness?

c. Name some personal qualities, if any, or the employee whichr
you feel contribute to his value as a worker.

d. Name some personal qualities,if any, of'the employee which
detract from his value as a worker.

VI. Attitude-of immediate supervisor

a. If the decision were yours, would you favor having more deaf
people working under you?

"Yes No Not sur
b. If "no' or "not sure," why?

c. Weal you prefer ;not to have deaf ,employees working under-youT.
Yes No Not sure

d. Any additional comments you care to make?

VII. Size and Nature of Company

a. What is the nature of the work your company engages in?

b. How many people in all are 'employed by your company?

c. How many deaf people are employed by your company?

(1) Location

(2) Duration in minutes

(3) Interviewer
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VOCATIONAL REHABILITATION COUNSELOR QUESTIONNAIRE

The 'innesota research, ';evelonment and '')emonstration Center inEducation of Narilicapped Children is currently gathering data froth three
demonstration post-seddhdary projects for the hearing-impaired in an
attempt to formulate guidelines for the establi4ment of additional
Programs (Title: Improved Vocational, Technical, and Academic
Opportunities for Deafereople: Research Component) These nrojects
are funded through the cooperation of the Vocational lehabilAation
Association and 'the Tairgau of the Education of the Nandicapped. Your
answers on the questionnaire will be

a valuable supfilement to our
data-gathering effort. Please apawer the.qaestions to the'best of
your ability feel free to write down.additionalinformation
you desire to do so. L

I. General Information (to be completed '31,7 RD CD Center personnel)

A. Fame of vocational rehabelitation counselor

Address
.`i

R. dame of hearinp-impaired client

Address

Q. Post-secondary nrogram attended

Address

. II. Procedure for Referral

A. Mere do you obtain information for referral of the hearing-impaired
client for training?

1:-
a

B. Are you contacted by the programs for the hearing impaired?

If the ansYier to B. is "yes, briefly outline the procedure followed.
p.

C. Do you contact t!,e nrograms for the hearinp-impaired?

If the answer to C. is "yes,' briefly outline the procedure followed,

161)
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that do you consider the most positive aspects of the referral pro-
.cedure presently employed?

4.

t

E. ghat do-you consider the most negative aspects of the referral pro,.
cedure preAntlY'emploved?

F. mat changes would you make 1)p the »resent referral procedures

III. Training. " eceived by Client
4

A. Do you feel that the training received irr your client in his post-,
secondary program was adequate?

k.
If the answer to A. is "no," why?

If the answer to A. is 'yes," what do yqu consider to be the best
features of the training program?

B. Did ou nla,r a valor part in recommendation for a snecific type of
traininc-for your client in the post-secondary program?

If the ansTTer to, B. is "yes,- det'cribe your role.

If the answer to 3. is 'no," do you feel you should play a greater role?



"hat do you feel you can contribute?
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4

C. you feel that yoti client's schooling coprior to post-senda%
training was adeouate?

If the answer to C. is ''no," ray?

If the answer to B. is "yep, what do you consider to be the best
features of this schooling?

IV.

IV. Communication ,41th Client

A. lesodid you communicate with your client?

speech and sneech reading

fingerspelling ,

s

interpreter aid

B. How much of his
you understand?

0.1 of it

someof it

writing

.other

sign language

gestures

communication - no matter what form it took - did

most of it

none of it

If you did not understand your client's communication, what means
did you employ to fully understand it?

C. How much of his speecb did yoU and rstand?
,

all of4it most of it solme of it none of it

r. 'That manner of communication is employed by the parents (guardians)
of the client with their child?

snes.eh andsneech reading sign language fingerspelling

writing gestures.

not available

other (specify) not applicable



As nearly as You can determine, is this communication effective?

If the angrier is 'no," why?

yes no,

-N)
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"innesota Research, Development and
Demonstration Center in Education of
Handicapped Children
Pattee Hall N
University of vjnnesota
l'inneapolis, Minnesota 55455

Counselot:i,

Thellinnesota Center is "currently conducting an evaluation
of three !iipst-secondary programs foethe hearing.ampaired:, Delgado,
College, New. Orleans; Seattle Community College, Washington; and
St. Paul ,Tectnical-Vocational Institute, Itinnesota. Vie evaluation
is beivirg conducted under grant from the Bureau of Education of the
Handianped (BM and is titled. Improved Vocational, Tetilnical, and
Academic Opportunities for Deaf Tgeonle: Research Component
Mc-09-332189-4533030.

The participating schools expressed a desire to have vocational,
rehabilitation counselors state their opinions of the programs and
their procedures. Our records indicate that you have referred clients
to one'bf se programs and have had clients in training. The
enclosed q(iestionnaire seeks mainly your opinion pf the program(s)
your 'client has attended. Your answers would,be of valuable assistance
to us in evaluating the three nrograms. Please answer the question-
naire to the bq.itt of your ability and return is to us. [ALL INFORrATTON
PECEIV.ED IS, OP COURSE, CONFIDENTIAL AND vILL NOT BE RELEASED TO THE
GENEI1AL PUBLIC.] . r

Thank you for your time.

'SF:r111:vjl

Sincerely,

Steve wisher
ReAearch Fellow

7/-
7e'arY'Jark Harlow

Research rellow

_Y. Z)',.:t

41.
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QUESTIONNAIRE FOR MOTHER

Please follow ;these guidelines in answering this questionnaire.:

Answer all the' questions that apply to your son or daughter.
You will be unable. to answer some if your son or daughter is stillin'schocl.

I. General Information

a. Deaf sou or daughter's full name

Address
Age

,Male Female

b. Parents' name

Address

c. 'Your occupation

Address.

d. Are you deaf? hard of hearing? hearing?

II. Occupational status of son or datighter'

a; Is your son or daughter:

'working full time

working part time

'going to school

looking for work

a homemaker not em toyed outside

.other (please explain)

b.'rIf your child is working,. please describe his job:

c. Do.yo:ix feel that this is a good job for your son or daughter?

'Yes No'.

Why?
101..........0.11%

'S :.;
Of)
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e. What do you believe would be a good job, given the necessary training,

for your son or daughter?

f. Why?

III. Vocational/Technical:Training

a. Prior to attending a technical/vocational program, was his educationat the secondary level in: (check more than one if appropriate)

(1) a residential school for the deaf

(2) a day program for the deaf

(3) an integrited high school

b. Please answer the following questions concerning the training yourchild received in a technical/vocational program for, the deaf.

(1) name of school

(2) address

(3)' general course taken

(4) length of course.

(5) dates attended

(6) Did he or she graduate? Yes

(7) What was the total cost to you personally?
-(books, tuition, board, transportation; etc.)

Did he or she receive any outside financial assistance?

No

(8)

(9)

Yes Source

No Amount .

Did you child encounter difficulties of any kind during hiscourse? Yes . No

If "yes," describe
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IV. Reactions to Vocational/Technical T-aining

a. Do you favor having
post-secondary programs for the hearing impairedwithin ongcing programs for students with normal hearing?

:Yes

Why?

No Not sure

b. How do you feel about your child's vocational technical trainingf:

(L) Satisfied

(2) Dissatisfied

(3) nixed Reactions

Why? .

c. What, if any, do'you see to be the good points of your child's
vocational/technical training? r'

d. What, if any, do you see to be the bad points?

e. How much contact did you have with the program your child attended?

was it adequate? inadequate?

Explain

V. Other Children (indicate whether hearing, deaf, or hard of hearing).

1. Names
Aire Sex

4 p-J )

highest
-eted

(note if still in school)
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V. 1. continued

Names bit Sex highest grade completed
(note if still in school)

2. Fill in for any Bearing son or daughter presently employed.

Name
Weekly wages

Job Description

Name
Weekly wages

Job Description

Name
Weekly wages

Job Description

Signature of .2^.1-son filling in questionnaire

(If relationship is not mothet, please indicate)
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QUESTIONNAIRE FOR FATHER

Please follow Ihese guidelines in answering this questionnaire:

Answer all the questions that apply to your son or daughter,
You will be unable to answer some if your son or daughter is still
fanahodl.

I. General Information

. Deaf son or daughter's full name

Address'

, I

Male Female

ents' name

Address

c. Your occupation

. Address

d. ,Are you deaf? hard of hearing ?.
. hearing?

II. Occupational statua of son or daughter

a. Is your son or.daughter:

working full time

working pa-..-t time

going to school-

looking for work

ahOmemaker not emrloyed outside

other (p.lease explain)

b. If your child is working, please describe his job:

" A

c. Do yoUfeel that this is a good job for your son or daughter?

Yes No

d. Why?
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e. What.do you believe would be a good job, given the necessary training,
.

for your son or daughter?

f. Why?

III. Vocational/Technical Training

a. Prior to attending a technical/vocational program, was his educationat the secondary level in: (check more than one if appropriate)'

(1) a residential school for the deaf

(2) a day program for the deaf

(3) an integrated high school

b. Please answer the following questions concerning the-training yourbhild received in a technical /vocational program for the deaf.

(1) name of school

(2) address .

(3) general course taken

(4) length of course

(5) dates attended

(6) Did he or she graduate? Yes Nc

(7) What was.the total cost to you personally?
(books, tuition, board, transportation, etc.)

(8) Did he or she receive any outside financial assistance?

Yes Source

No, Amount
'2

(9) Did you child encounter difficulties of any kind during hiscourse? Yes No
, -

, - t

If "yes," describe
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IV. Reactions to.Vocational/Technical Training

a. Do you favor having post-secondary programs for the hearing impaired
within ongoing programs for students with normal hearing?

?

Yes No Not sure

WhY?

b. How do you feel about your child's vocational/technical training?

(1) Satisfied

(2) Dissatisfied

C3) Nixed Reactions

Why?

c. What, if any, do You see to be the good points of your child's
vocational/technical training?

d. What, if any, do you see to be the bad points?

e. How much contact did you have with the program your child attended?

iwas it adequate? inadequ'ate?

Explain

V. Other Children (indicate whether hearing, deaf, or hard of hearing)::)

1. Names Age Sex highest grade completed
(note if still in school)



V, 1. codinued"

Names

4

q.
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Age Sex highest grade completed
(note if still in school)

2. Fill in for any hearing son or daughter presently employed.
-

Name
Weekly wages/,-

Job- Description

'Nam46

Job Description

Weekly wages

.41 '8

Nine
Weekly wages

Job Description

Signature of p^rson fi)-.1.ing in questionnaire

(If relationship is not mother, please indicate)
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Return to: Vinnesota.Research, Development
and Demonstration Center in Education
of Handicapped Children
Pattee Hall
University of Ninnesota
Minneapolis, Minnesota 55455

Dear Parents:

Elclosed in this packet you will find questionnaires concerning
your,attituas toward the training your child received in.a Post-
secondary program for the'hearing-impaired. The .Illinnesota Center has

a grant from the Bureau of the Education of the Handicapped (BEH) to
_evaluate three programs: Delgado College, New Orleans; Seattle
Community College, Washington; and St. Paul Technical-Vocational
Institute. Our records indicate that ;tour child has attended one

of these programs. Your answers on the enclosed questionnaires
would be of valuable assistance to us in attempting to determine to
what dIstent these prq, -mss are succeeding. Please complete these
questionnaires to the best of your ability and please be honest in
your answers. The participating schools would like to know what
aspects of their programs parents do and don't like in order to make
changes. [ALL INTOPMATION WILL BE. HELD CONFIDENTIAL.]

Thank you for your time and effort.

Sincerely,

Steve Fisher.
Research Fella::

d'7( 't a-r--e.

"ary Jade Barlow
Research Pal low

- -

1.74
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