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. The phrase 'r‘educatidnai renewal’’ is
used frequently ‘by educators {oday. Bas-
ically, the term implies a comprehensive
and structured gffort at improvement and
reform.of our educational system. As edu-
cators, we are acutely aware of the need
to revitalize our sygtem and to bring about
meaningful changes in our services to
children and to the community. The basic
question then is not whether we should
change, but how. What proCess can we
use to insure that changes in our educa-
tion. programs are responsive to society's
ijeeds, consistent with sound educational g
theory and practice and efficient in their §
use of limited resources? Above all, what
process can we use to insure that the
new system we create will be self renew-
ing, sensiive and responsive to future
needs? ! .

Clearly, there is no one process or
solution to the need for educational re-
newal. There are many “solutions” avail-
able to us, mixtures of common sense and
able management, sunportqd~ by some
tools of educational technology. There is
nothing in the processes which prohibits
their use by community representatives
and parents as well as students and edy;
cators. The key to the process is invest
meut and invelvement by both the con-
2> % sumers and the pioviders of eddacational
serviceg.
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< . " The purpose of th:s mary)al is to provide guudelfnes
) and assistance to local egducation agency planners in

the nceds asseéssment process. | in the first section, the
- ‘ needs assessment process is” discussed vithin the
) » overall framework of the program development cycle.
: Subsequent, sections treat each of the steps in the
needs/assessment process, providing a-step by step’
_Mwalk through” of the modef. °

\Along the way, issues are raised, techniques are

‘ discussed and alternative methodotljg‘les are presented.

. Important resources. and needed tools available to as-

- ' sistin- the-ptocess are identified, along with some pos-

. ‘ sible 'solutions. In capsule, the manual |s“L ¢oncise out-

line of systematic processes foy -identifying needs and
choosing solutions to respond to thosé need‘s.

The process outlined in this manual was developed

& to insure flexibility. Althcugh a complete systematic

: . approach is used, some school systenis might choose

i to make use of the “Ideas and Information" section to

customize the'model. Whatever the direction, th|s man-

ual offers a general syste%‘ one which can serve as

. . . a uide yet allow for the iditiative of local decision-
making. : . .

- -
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A NEEDS ASSESSMENT - - \
and the .
PROGRAM DEVELOPMENT CYCLE «
/(’ . Ny
/ :
. I :
/ 7 ’

QUESTIONS:

This‘ segtion of/the manual is designed to lay the groundwork for those up-
coming sections t at deal with the needs assessment process. On the opposite
page (Figure 1) an ‘example of the program development cycle is presented ThlS
kmd of a mode| displays a, rational approach to decision makmg for jocal school
admlmstratnon As seeq in this illustration, needs assessment is the initial ele-

ment in a well-defined cycle of activities. -

/
. /

1]
Does your local school district have
a clearly stated -protess or way of
developing educational programs?

» P,

-

* . - ', .
—_— Fow does Needs Assessment fit into
your approach? .

¢, .t
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The heart of this Manual is the |
Needs Assessment Model (Figure
2) that is illustrated on ‘the back !
of-this. fold-out page. Each of the .
five broad steps of the model is
treated in a distinct section of the

manual. Within each of these 'sec-

tions, 'the substéps of the mode}
are dealt with in a more compre-

. hensive fashion. When unfolded,

the graphic illustration . of the
needs assessment process ' (Fig-.
ure 2) will remain in view through-
out the reading of 'this mafiual. It

. will also serve as a hdndy. refer-
_ence point for the definitions pre-
sented wit@p. .
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Definitions of Terms /.
‘ » .
b 3 . . , . . \ i
As a preliminary %o the manual a.common understandmg of some key con-
: " cepts may be helpful. o . s .,
E e L,
) 2 [\ 4 2
S i N
> (, ! 1
- , I ) .
» . . \ -
. ‘3 Y ’ ) \‘ *
“ . . s -
EDUCATIONAL . " A pr&cess o0 improve educational decision mak-..
- ASSESSMENT . ing by securing information about the outcomes
o ; . " of education. ~ . .
EDUCATIONAL‘}GGAL that toward which effort i 'd'irectéd...Goals are
Tk generally global outconies, ultimate ends =, a
) perception of an ideal . A
. EDUCATIONAL RIEED . " the gap between the idea! and the realpthe dls-

crepancy or différence between desired per-
formance and actual performance

EDUCATIONAL OBJECTIVE a specificﬁstatenient of intended outcomes; usu-
. : - ally written in terms of. what a student will be
- . - . able” to do’ fol!owmg some -specific education -
: . "~ activity .

-
*

PRQGRAM OR STU DENT the level of achievement of a student or program
PERFORMANCE | with respect to anpbjective; usually measured
by standardized test, teacher constructed tests

or observation

PRIORITY GOAL OR a statement about the relative importance of a
OBJECTIVE goal or obiéctiyﬁe; a determination of importance ’ , »
g resulting froMi an examination of the gaps he-
tween the ideal and the real or between de-
~ ' sired perfbrmancea and actual performance n~

 PROGRAM — . a solution implemented to address a specific ~
- need; a series of interrelated activities directed g
P

-

" toward the attainment of specific student or pro-
gram objectives
. .

-

a oy
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Community Involvement
and the RNeeds =
Assessment Committee

As a preliminary to conducting a needs ‘assessment, a .
committee should be formed that will serve to direct the
overal! process. This group should be comprised of as broad
a representation as possible, drawing on the expertise and
experience ‘of educators, parents, students and interested local
citizens. )

The formulation of the group can mean the difference be-
tween guessing and knowing vihat the community, student
body, staff and board feel about the present system and what

. needs to be done. By including a cross section of the popula-
tion in the pfanning and implementation process, a more com-
plete determination of what exists aid what i5 desired can
be-made. Inasmuch as more people will be included in the-de-
cision making, the system should be able to meet the rieeds
of a greater number of people. It means alsc that more voices
will be heard and a greater proportion of the total community
will have a hand in planning for an impr\?ved system.

The scope and depth of NAC involvement in the needs
assessment process is asdecision for the local educational
: planner. This decision is a function of the quality of the com-
mittee itself, the specific tasks which are involved in needs
assessment, and the degree of openness which the process
is to have.

A general caution is that the degree of involvement in
decision-making by the needs assessment committee most
likely will determine the degree to which they support the
results of the needs assessment process. The cost for this
benefit is likely to ke increased timeispent in helping the
committee understand the technicalities of the needs assess-
ment process and in arriving at decisions.

These tasks include a clear understanding of the level at
which goals or objectives are operational. The committee must
realize a degree of competency at which they can distinguish
between a program goal'at the school level and an instructional
) goal at the classroom level. Although the committee’s task
\ is not necessarily one of writing performance objectives, it
\ must be able to discern between goals and operational state-

ments at different levels in order to maintain an intelligent
' . perspective throughout the needs assessment process.
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Why Meeés Assessment?

As:d From its very critical place in the g
program development cycle, there are several
reasons why Needs Assessment is a neces-
sary component of a local school system’s .
education program.-A few of the more im-
portant reasons are:

EGMM“HITY IHVBLVEMENT = The goals and

objectives, for education must Be consistent with those
of society. Community involvement insures this con-
sistency by: enabling the community to make decisions,
establishing priorities and increasing awareness of.the
investment that it has in its schools.

LIVITED RESOURCES — As targe as our educa:

tional expenditures are, they fall far short of supporting
all of-our educational needs. Some systematic process
is needed to identify those objectives which should have
priority use of those limited resources.

RCCOUNTABILITY — with educational expendi-

tures as large as they are, educators must be able to
show a return on society’s investment in education.
Needs assessment can serve as a control on the allo-
cation process.

Most educators are quite familiar with the issues
of accountability and limited resources. Community in-
volvement, however, may be an issue that needs more
discussion as it applies to the NEEDS ASSESSMENT
PROCESS,




EDUCAT!ONAL FﬂﬁUS === There has been growing

acceptance of the view that needs assessment should
be conducted on a comprehensive basis. To datermine
adequately learners’ educational needs, attention must
be placed on a wide variety of educational outcomes,
rather than only the customarily sought types of intei-
lectual achievement. ldentification of needs with re-
spect to objectives, should be scught in all three do-
mains of learner behavior, that is, the affective, cogni-
tive and psychomotor. We refer to cognitive as intel-
lectual types of learner outcomes. Affective needs per-
tain to attitudinal, valuing,]or emotional types of learner
outcomes. Psychomotor needs are associated with a
‘learners’ physical and motor skills. Comprehensive as-
sessment on a district-wide basis pertains to the in-
clusion of ‘all goals for education in Rhode Island. it
becomes obvious in the needs assessment process, that
if any goals are excludeq, expressing priorities through
comparison becomes questionable.

£
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The First Step that follows the decision to conduct a needs
assessment is to set up a.personnel structure to coordinate or
conduct the activities. There are many alternatives available
at this stage and the direction that is chosen wnll determme
the character of the needs assessment activity. .

-

Establish Coordinating Structure

It is suggested that a director be appointed to coordmate
the pro;ect while it is getting underway. The director may
remain thmughout the project as a communications linkage
(or in any other functional role), or he may be phased out when
appropriate. The directen_"s responsibifities may include the se-
iection of a Needs Asseésment Committee (NAC) or a‘l‘work‘
group, and/or the orientation of those groups to their work.
Below is a list of possible role functions and qualifications for

the project directoyr:

RESPONSIBIL!TIES

1. Assistin the selectlon of a Needs Assessment
Committee and Work Group.

2. Coordinate al! needs assessment activities.

3. Serve as a resource person for implementa-
tion of various needs assessment activities.

4. Advise superintendent and others of pertinent,
developments and activities.

5. Act as a facilitator for Needs Assessment
Committee

QUALIFICATIONS

4

1. Knowledge about Needs Assessnient con-
cepts and purpose.

Ability to work well with people.
Proven ability as project manager.

General ki.owledge of s?%ool setting.

o & e b

Skills.in planning, organization, coordination,

motivation. ,
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Once a director has been appointed and his role defined,

the formation of a needs assessment committee should follow.

4 . . .
Whether the committee is selected by the director or by an-

other authority (e.g.. supermtendent) the criteria for the se- ’,

lection of committeg members should be establlshed The list

of responsibilities and quallflcat’lons shown beilow could -re-

semble-those that a school district might use.

S TTNORLE «.--.~m-r~‘ ek »,n.«,,u: SeE N
\ )

&

Needs Assessment Committee (NAC)

L

N The majc;r responsibility of the committee is to review the

products qf the needs assessment process and make recom-

mendations concerning those products.
-

SPECIFIC RESPONSIBILITIES INCLUDE:

1.

’

2.

To learn the concepts and purposes of Needs
Asséssment.

-To develop a tentative schedule of activities.

To review goal statements (see Step 2,
Chapter 3).

To monitor each step of the Needs Asseks-
ment process; to make recommendations to

school administrators at appropriate points ’

in the process. ¢
To sypport the Needs Assessment process

by the use of public relations and communi- '

cation throughout, tHe community.

QUALIFICATIONS AND CONDITIONS: ~

1.
2.

Represent a segment of the communijty.

Agree to serve in an open and non-political
capacity.

Display a concern for local education ac-
tivities. X
Work well with others.

5. Hold no overriding conflict of interest. .

The most important element to consider in the composi-

tion of the NAC is broad based community representation.N

Study the following list as an example of possible community

H
participants. From this list the reader can begin to censider

specific elements of his own community that may be mclgded
in the group 1R ommittee.

(AN
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SUGGESTED COMPOSITION OF NEEDS ASSESSMENT COMMITTEE

@1. Citizens at large 2. Citizens directly involved in the educational
. . . process ' ’
a. parents of school age children

. o ] a. students
b. representatives of community businesses,. ¢

services, religious and cultural organizations b. school board members
. c. representatives of school affiliated organiza- _ ¢. administrative staff
tions \ d. classroom teachers and other certificated per-
d. representatives from ethnic and socio-eco- sonnel
nomic groups ! e. classified personnel o
" e. representatlves from governmental organiza- : .

tions , S ‘ - o

&

,,;Jt T :
,\«Z;ISSUE Broad Based !nvolvement

two basic tenets of the needs assessment process.
-~
It 1s a means of making education: accountable to the

' i
pecple and comncidently making the people account:

able for the educational decisicns made. To the de: %?Ii
yree that the ;Qﬁmmumt, is involved in the process,

both through )particnp’tmn and public :e!ahqns te .

that degree will the Needs Assessment process be

" suecessful \l’hns involvement may, in fact, prove more
important tgan the q@nhtame results of the assess-

ment. .

-

A community may nuve heve established two of the three

.. Possible rumpunc.jrz.s of the l.Ude nating structure. These two,

the project director and the NAC will remain relamely sta‘o!e

throughow thc Needs Asscssment project The thid compon- ‘& PR

Sy ks ’
f)‘ ﬂ}“’ . ent the Work Cruup may function v a more or |ess ad hoc

N4
< . N
- P s 2 A 2 Tty T

S z».(;_.g.;u,» e "l M vy Zvi . o 2 2 T . . PR D bt n adind twa S o S o
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Option 1 . ' ,
Overlap membership of the NAC .

and the Work Group. ) - a

. The school district professmnals on the NAC would
' serve as group leaders of Ad Hoc or permanent work
groups organized for specific tasks. \

ILLUSTRATION

‘ Task: - Design questionnaire

»

Work Group Leader Ms. Flit (curriculum director) ’ 9
(member of NAC)

Ad Hoc ' Ms. Rake (principal) -
work group members Mr. How (special education teacher)
AN Mr. Bibb [counselor) .

Duration 2 weelf,b - -
- / -

. h | 8
' Option§ ] ' ’ ‘
Establish a ‘separate Work Group. . .

e Dlrector sexves as the link between the two groups <
(NAC and Work Group). The Work Group is established
A on an Ad Hoc basis to accomplish specific tasks. . d

ILLUSTRATION ]
. ‘ Project Director "
) " . - (Cverall Coordindtion)

gTask:. Design questionnaire
. Group Leader Ms. Flit (curriculum directory
Ad Hoc Mr. Sharp (high school teacher) ¢

aroup Mr. Rugh {guidance® counselor) ‘ )

1.

2.

3. Ms. Flower [pr;mcipal) . .

4. Ms.Bight (elementary school teacher)
2

Duration 2 weeks

{
. ~ | Option 3
Establish a separate group.

Dlrector\éserves as the hink between the two groups’
(NAC and"Work Group). The Work GPoup chosen by the
director and/or the superinténdent to serve for the dura-

b ) tion of the project. g

ILLUSTRATION

Project Director (overall coordination)

o ¥ Tasks: Desi i i e bjectives/e
. : : questionnaire, develop objectives/ ete.
EMC . M > N - ® l.% '

/ [} * - . . v




Group Leader

Permanent

S 1:5

Mir. Noz (asgistant superintendent)
Mr. Sharp (high school teacher)

' Work Group fir. Rugh (guidance counselor)

Ms. Flower (principal)

Ms. Right (elementary school teacher)
Ms. Flit (curriculum director)

¢ . Mr. Leaf (planner)
N Ms. Rake((principai] &

® N oo AW

Mr. Howe (special education teacher)

~

Duration length of project

)

NOTE: Option 3 will be used in this manual to illustrate the
' needs assessment process. .

N

——
-

) ) it should be noted that although the members of the work
@ giroups iliustrated above are from i1e professional school staff,
» school districts might choose to include some community peo-

ple in this group. Adopting such an optinn, however, may imply
a tradeoff between increased involvement and decreased work

production if specific skills must be developed through‘ train-

ing. Locating non-professionals in the community who have the
necessary skills may help to alleviate such a problem. What-
ever option is chosen, it is suggested that all of the work of the
< - needs assessmenlt process should be done by the Work Group.
.The products of this group are then passed on to the NAC.
The h]AC then critigues and makes a final repert of these find-

" ings and, their recommendations to school administrators.

At ti\is point, the key individuals and groups in the needs
asse'ssment process have been identified.'The next step that a
school district should take is the orientation of the people who
comprisé\the NAC and the Work Group. This activity should be
carried out by the project.director, assisted, if necessary, by

appropriate support staff.
N { J

' oA
< . N




Orientation of NAC and Work Group. to.the entire
Needs Assessment process should include:

A Y .
1. familiarization with Needs Assessment model

‘ ' - 2. relationship of Needs Assessnient to the pro-
gram development process

3. Review of: ;

@ Educational Goals Established by the Board
.., of Regents

3. Project OPEN - .

4, their role in the communications network

. o

. The orientation should be designed to briﬁg the project
) ! participants into the mental framework bf the Needs Assess-
ment process. The preject cGirector may also choose id sét up
such training experiences as group process and problem solv-

ing skiils.

B % ST NS Spone

e

ad b o3
r\w..?.&
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velop a Communications Network.

One specific responsibility of the Needs As-
sessment Committee is to establish . public re-
lations and communications netw.rk. The cen-
tral purpose of this network is to bring informa-
tion about the Needs Assessment project to the
community. Once this network is established the
NAC has satisfied its responsibility of guaran-
teeing a planning process that is open to com-
munity input.

The NAC may fulfill this responsibility in a
variety of ways. Open hearings, regular news-
letters, mailing lists, and reports to interested
groups are just a few of the many options that
can be utilized.

ERIC

Aruitoxt provided by Eic:

The following flow, chart may help to- illustrate the se-
quence of activities involved in Developing the Framework:

s

: R




. ' 1:7 ‘ : _

. FLQW CHART

’

Developing the Frgmewon}k | .

Superintendent may select an assis-

APPOINT ta?ﬁ Sl:perintendetr;]t. a cu;’rlculltl’lmfto-
B ordinator, or another professignal to .. :
PROJECT DIRECTOR ; organize the work of the needs as- .
. B sessment. 3 .
g iety of ‘
ESTABLISH Fontty and select s Sephessrative
NEEDS ASSESSMENT § group t0 act as a steering groug Iin
COMMITTEE ar; iaczvlfory role to the school ad-
K ministrators. .

’ This “Work Groy?" may be com-
FORM prised of a pool of teachers and ad-
A’ ministrators from the school system
g - who form ad hoc groups for specific
PROFESSIONAL 8 proj'((acts: it n}ay allslo bfe ?]perminent
work group for all of the tasks in
WORK GROUP th‘e needs assessment proceds.
ST INrrarcers) M L . N
”
. ’ .
ORIENTATION . _ The NAC will require somg orlenta-
OF tion on a variety of toplcs\if they are
: . to act as a valuable steering and ad-
NAC visory group. .
: ! 3 .
DEVELOP . A plan should be established which )
A . details when and how specific prod- s 5
M ucts of the needs assessment pro- X

COMMUNICATIONS cess will be communicated to inter-
NETWORK . ) ested groups.

2 TR B BTN T e g e A LN 4 ey ]

With the framework for the needs assessment process

set, we are ready to move into Step 2 of the process, the Set- §
ting of Priority Program Goals. This process involves the organ-

ization and ranking of needs (program goals) by the com-

B ‘ munity. .
" 23




. The following are examples of program goals from Project
- OPEN which resulted from the Goals for Education in Rhode

Island: :

| EDUCATIONAL GOALS FOR  RELATED PROGRAM GOALS :
// 'RHODE ISCAND FROM PROJECT OPEN b

A. An opportunity for each per- A1 developing the necessary
son. to understand and eval- skills in ordej['o function
uate economic needs, values as an informgd consumer e
and systems in order to con-

i A2 idi Do i
tribute to the common good. providing the opportunity

for real or'simulated work
experience

. A3 the student can explain
. L ’ how the economic poli-
" ‘ cies of federal, state and
local governments affect
different, individuals and
groups differently.

(4

7 B. An-opportunity for each per- B1 understanding cultures

son to enrich the commun.
ity of man through the devel-
opment of values based on
an understanding, of various

B2 knowing one's own cul-

through histerical and so-
cial perspective

ture

cultures.
ﬁ"

IDEAS AND INFORMATION ~
b
1. Suggestions for the operation of the NAC ¢
— Written Agenda and public anncuncements of
meetings

1

— Written reports of work and summaries of
meetings

2. Training '

— Most commercial producers of needs assess-
ment kits offer workshops and. or have con-
sultants available as a resource

.- The Alternate Learning Center at the Rhode
Island Department of Education provides in-
service training in related areas, (i.e., De-
tefmining Instructional Purposes and Evalua-
tion Workshop 1)




3. Some publications that mighf prove helpfut are:

@ . . EDUCATION FOR THE PEOPLE; GUIDELINES FOR
“oe . TOTAL COMMUNITY PARTICIPATION IN FORM-
iNG AND STRENGTHENING THE FUTURE OF
. PUBLIC ELEMENTARY AND SECONDARY .EDU- .
. CATION iIN CALIFORNIA VOLUMES 1 and 2. )
' COMPANION VOLUMES . . . Assembly Post
Office Box 83, State Capital, Sacramento, Cali-
' fornia State Department of Education

\ SCHOOL DISTRICT - PROFILE, SCHOOL AND
COMMUNITY: PARTNERS IN EDUCATION, AND <.
FROM GOALS TO ACTION, Jordan, Wayne N. Dr.,
Fresno Coupty Department of Education, 2314
Manposa Street, Fresno, California 93721

SCHOOL PLANNING, EVALUATION AND COM-

MUNITY SYSTEM, 1972. Terry L. Eidell, and Nagle, .
\ John M., Center for Advanced Study of Educa-

tional Administration, University of Oregon.

SETTING GOALS FOR LOCAL SCHOOLS, 1972.
Morgan, James, Department of Research and De- . 0
velopment Education Center, 230 East 9th *

@ Street, Cincinnati, Ohio 45202

THE UNIVERSAL TRAVELER (a companion for
those on problem-soiving journeys and a soft-
systems guidebook to the process of design, Don
Koberg and Jim Bagnall, William Kaufmann, Inc,,
Los Altos, California 1973
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Step 2 ‘ . x
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- ¥

S GOALS T

The task of identifying a set of priority goal statements is
of major consequence to the ettire Needs Assessment pro-
cess. The credibility of the expressed goals is a functlon of
the quality of the instrument and process used to :dentlfy these

-

goals. S

~ Local school systems may use a variety of techniques to
) obtain some degree of consensus on what priority goals should
be established. These include surveys, open hearings, task
L forces, reviews of various reports and expert testimony. In

Rhode Island, all of these.techniques were used in the goals

identification process which resulted in the Goals for Educa-

tion in Rhode Island (see Appendix A). In order to insure a
structured and broadly based response to thé issue of setting

. pnorltles a survey instrument lS a standard and valuable tool
in obtaining commumty-wnde perceptlons of educatlonal needs.
Therefore, the work group should not underestimate the im- -
portance of the content and the design of the perceived Needs

Assessment instrument.

Two .major options.are available to the needs assessment
+  committee and school personnel in surveying the perceptions ®
of the community with respect to priority goals. These options

T are:

¥ ' .
1. Use the results of Project OPEN (Opinion Poll
on Educational Needs) developed by the De-

partment of Education (see Appendix B); re-
administer the OPEN questionnaire.

2. ‘Collect additional perceptions through other ~
instruments, either commercially available or
» developed by the school system.
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- REVIEW OPEN

Project-OPEN is' the statewide 6pinion survey directed
toward identifying the perceived needs of Rhode Islanders and
estabhshmg a priority ranking of those needs. The following
are examples of _program goals from Pro;ect OPEN which re- ;

N
sulted from the Goals for Educatlon in Rhode Island:

EDUCATIONAL GOALS FOR
" _RHODE ISLAND

A. An opportuqitil for each per-
~ son to understand and eval-
uate economic needs, values
and systems in order o con-

D

tribute to the common good.

e

g
-~ B. An opportgnity for each per-
. son to enrich the commun-
ity of iman through the devel--
opment of values based on,
an‘understanding of various
cultires.

SSELIRINETS

3

RELATED PROGRAM GOALS
* FROM PROJECT OPEN

e
A1 developing the flecessary
skills in ortler to function
as an informed consumer

A2 f)roviéing the op}bortunity
_for real or smulated work
expenence

A3 the student tan éxplain

. how the economlc poli-
cies of federal, state and
local governments affect
different; individuals and
sgrm‘xps %ifferently.

B1, undérstanding cultures
through historical and so-
c:al perspective

Bz knowmg one's own cul—
ture - ‘

~

3

Since data from OPEN is available on a school-by-school ba;is
throughout Rhode island, it is possible for local school systems
. to use OPEN rather than design and utilize their own perceived
; needs identification system. They may also want to supple-
ment OPEN with various other techniques already mentioned
above, particularly as a.way of fostering involvement, com- :

munication and commitment to the process and the products. .

s
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CHOOSING METHODS. OF SURVEYING PERCEIVED NEEDS

The variety of tools that are available for opinion surveys

- .. allows school systems to use an approach that reflects their
; unique situation. Predesigned kits that are available at this

\ time include instruments from Westinghouse Learning Corpor-

‘ s ation, the Center for the Study of Evaluation and the Phi Delta
- Kappa Society (See IDEAS AND INFORMATION for descrip-

Y : ( tions. of each). »

“ORGANIZE, DATA AND RANK GOAL STATEMENTS

L ' Using the results of the perceived needs assessment
. , .

1
§

¥ . - .y o -
questionnaire, it is now possible to rank goal statements on

the basis of perceived priority. Because it is necessary to

> ) focus on those goals or needs at the top of the list, the NAC
AT will need to decide what number of goals will be developed
@ . ’ « into program objectives (Step 3).

SELECTING Pncegmﬁ‘Pmomw GOALS

: Since the cost and time involved in developing program
objectives and measuring student performance is significant,

focusing on more than 4-6 goal statements may be impracti-

cal. The determination of this ‘‘workable” number should be
Y based on such criteria as time, money available for the project,
' available test data, etc. Most likely the work group will need

. ) . to involve school administrators in this decision.

3oy s g

. Then the recommendations of the work group, together

, with a rationale for the determination of a specific limited
number of program goals, should be presented to the NAC. r,
While it may be impractical for the NAC to overrule the recom- |
; mendation of the work group with respect *o the limitation,
@ ‘ there may be some room for negotiation. In addition, if the !
< o - NAC is to serve as the major representative group, its mem- "
& _ bers must understand the criterion used to make decisions on

¢ - limitations and consqug!y reach agreement on the final

« ' ¢
' MC ' e decision.




FLOW CHART 2

The following is a detalled fiow of the activities involved

in setting priority goals: Rewew nnd Ana!yzg

; MODIFY -OPEN
X Design Indtrument using Part of § §
} OPEN's material and develop the.
¥ remainder” with either school de- &
partmerxt input, purchased instru- §
& ments, outside consuftants or a j
: conbmatzon of the above. i

1. school departmeni purchaseanil
§ strument, contract setvice-oui tol
§ consultant, or a combfnaﬂoﬁl
abo»v_

APPROVAL OF. INSTRUMENT |
BY
NAG

Bank Goal Statements :
coecs] >4 Compare and Organize
§ New Data w:th Dhta from OPEE%!

'Dsstribute -and
Collect Needs
Assessment Instrument

§ Satsct %:ity

_Ptogram Goats oL iByj o :




' ‘ { IDEAS AND INFORMATION )

SR s “W»
1. Commercially available perceived needs assessment .
instruments: \

A — Center for the Study of Evaluation (CSE} Elementary

School Evaluation Kit

Brief:

a. illustrates procedures to gather informa-
tion,as to the goals a school should be
meeting

b. provides instruction for selecting tests to
measure student performance on highly
rated goals

c. provides an effective way of interpreting
a school’s test scores in relation to those
of other schools with similar characteristics

d. illustrates the use of a decision model to
transform the information already gathered
into a set of critical need areas fo‘r his
school "

Distributor: .

. Allyn and Bacon, Inc.
/ Longwood Division
/ 470 Atlantic Avenue
Boston, Massachusetts 02210

Price: $100.00 per kit

8 — Westinghouse Learning Corporation

Fducational Needs Assessment Program

Brief:

The Needs Assessment program provides the
school with the necessary information to eval-
uate the critical goals and the expectations
for these goals. In addition, the attainment of
the goals, as perceived by tiie community, stu-
dents, and educators, is shown to further as-
sist the school in its program.

Distributor:

Educational Services

Westinghouse Learning Corporation
P.O. Box 30

lowa City, lowa 52240 ‘

Price: Unit prices depend on size of program
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/ C — Workshop Packet for Educational Goals and Objectives
5 JAn Introduction Packet) . . :

Brief: . .

The program consists of a series of strategies
whereby a school district may develop com-
munity-ranked educational goals .a'nd teather

5 deveioped objectives. Provision is made for

L . the ‘involvement of members of the commun-.—
ity, the professional staff and students in:

1. ranking of educational goals ‘in order of i
their importance , .

2. assessing how well "current educational
programs are meeting these goals, and —

3. development of program level performance
objectives by the professional staff de-
signed to meet the priérity-ranked goals.

In addition ‘to providing for community, pro-
fessional staff and student involvement this .
program allows a district or school to complete '

‘ the program in a time span extending from six
months to one year, without imposing un- *"
realistic time requirements upon the partici- -
. ants, while at the same time providing the ¢«
1 optimum amount of usable decision-making in-

' formation. The cost factor (always ap impor- -
tant element) is also-kept at a minimal level.

Distributor:

'3

Phi Delta Kappa, Inc.

Commiss}on of Educational.Planning

Box 789 .
8th and Union _ R
Bloomington, indiana 47401 '

Price: $2.00 introductory Packet — .
$60.00 full kit k

' D - - Project Next Step: Educational*Needs Assessment “{*

Brief: '

A complete packet of materials iﬁ};luding a
step by step process (with a manual for each
step)' for conducting a needs assessment.
Film strip, cassette recording, resource book,
and program planning guide complete the kit.
Consultants and training workshops are also
available. .

DistriButor:

\ Worldwide Education and Research Institute
2315 Stringham Avenue
Salt Lake City, Utah 84109

Price: $70.00 for kig materials

31




2. Prior to designing a new perceived needs assessment

instrument, it wouid be :helpful to review the Technicat
Repott on Project OPEN available from the Rhode Island:
Department of Education. Other documents which might
be helpful are: .

!

e

“A Comprehenswe Moﬁel for Needs Assess-
ment,” Frank Morra, Evaluation Research Genter,
University of Virginia, (May 15, 1973)

“The First Step in Ed ahona\l Problem Solving —
A Systematic Assesu}lent of Student Benehts\;
1969 Ray L. Sweagert "California State Depart-
ment of Edu’catlon 721 CapltaI\(VIa}l Sacramento,
California -

SAMPLKING, Moyrris James Sionin, Simon and
Schuster, New %rk; (usually available at Brown
University) Ry .

A PRIMER ON SAMPLING FOR STATEWIDE AS-
SESSMENT, Richard M. Jaeyer, Center for State-
wide Educational Assessment, Educational Test-
ing Service, Princeton, New Jersey 1973
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Review Needs and Goals

The product of step two in the Needs Assessment process
is a list of perceived priority needs which are written in the
form of prograin goal statements. The number of statements
s probab‘ly smail (5-8) because a decision was made in Step
2 to tocus our needs assessment on a managable number of
program goals. The task now is to c.ievelop program objectives.

which will help us obtain more information about what we

<

want to achieve.

Establish Process for Developing Objectives ¢ - .

!
v

Why establish proyram objectives? What is a program objec@ive?

— a program is a set of related activities di-

1. to be more specthic about desired cutcomes rected toward an educational need

— a program objective is a statement of an in-

. tended outcome for a specific group of stu-
to factlitate measurerent of present student dents written at a relatively broad or com-

performance (Step 4) prehensive level

to specify desired levels of accomphshment

S

.lgtfsfl;gn’ient OF process

C. 75°, of all students will feel that the schooi
organization allows for their input into pol-
icy development as measured by a question-

A 90 of all 4th grade students will gain one

month m reading skills for every month of

reacding instruction as measured by the fowa |

Test of Basic Skills naire.

D. 757, of all students will demonstrate a posi-
tive self-concept as measured by the Cooper-
smith Self-Esteem Inventory.

B. 85 of all 9th grade students will be able to
reald and understand the editonial page of the
orovidence-Journal as measured by a teacher-

EMC nade test - 33

Aruitoxt provided by Eic:




. - . ISSUE Establishing Performance lndlcators

B ) . Setting performance leveﬁs for program objectives may be one
of the wost difficult tasks in the needs assessment process. .
a( T Major respons:bxhty for this difficulty may be traced to the iack
of established standards (or established procedures to for-
mulate standards) for educational performance and the theory

. ¢ . )
- ) E . 1 supporting norm-referenced tests.

%o . The lack of_ standards at the program lgvel may be due ima

consnderable variation within a number of factors amOng
2

.. . school dustncts. Issues such as socio-economic leve], ethnic

background and geographic setting bias actual performance .

levels of students’ from school to school.

-~ . . . v

Scrutinization of these factors and their irsnﬁlica't‘ions on the

establishment of educational performance levels should lead .,

13
53

to the establishnfent of more credible performance indicators. “{

The nature of nurm referenced tests presents a paradox that’,‘\

lends complexity to an already ditficult situatian. The theureti-’ -
& cal foundation that governs the structure of norm referenced
tests requires that test items d:scnmmate at, a 50, 7o levei that *
is, that 50", of the students reSpondmg to the item answer cor- .. -
rectly and 50°, answer incorrectly. This is a key element in
the standardization of a norm-referenced test. While norm.
\referem.cd tests are undoubtedly useful, caution should pre-

. vail when writing performance indicators in the light of meas-

urement by such standardized instruments. The use of national,
regional, or state norms may prove to be an effective way of

coping with this problem.

School districts, should keep in mind that performance indi-
. ( cators written for the first time are tentative and somewhat
heuristic. Simply put, 1t may be that setting realistic peﬁorm‘-
ance indicators can only be done afier we have tested and

found out what is the existing levei. Then the NAC and the

' school staff can seek to adjust standards as benchmarks for
T the future. 5
Note: TR R AAT e T b~ . S D |
— the key element with respect to program 1. ADCPT those developed by other schoof @
objectives is that they are relatively global systems or ava:lable commercially.

behaviors for a group or populaticn, not

. . . 2 2. ADAPT those developed by other school
instructional objectives

o systems or available commercially.

EMC The work group has three options open to B DEVELOP their own objectives.
“=f the development of program objectives: ’
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Aruitoxt provided by Eic:

ERIC

d Hoe
Group
of

etc.

Teachers,

e

3:3 ,
HOW MANY OBJECTIVES ‘ . :
FOR EACH NEED STATEMENT OR PROGRAM GOAL?

™
The Work 'Gro p should seek to develop a workable num-

s ber of pr‘(‘)‘gram»objectiyes for each need statement. The prob-
Iem ig in deciding what is workable. A;balance needs to be
' achleved so that the number is not so largg that measuring all
of thq& will be impossiblé or so small that the scope of the oo
grogram goal has not heen addressed combletely While arbi-
trary numbers are a problem the Work Group should probably

aim to develop 3-6 program o‘Bjectlves for each goal

- .

t

WHO DOES WHAT?

~ Most of the work of Step 3 .will need to be done by the
Work Gréup. Because of the criticality of tﬁ;?i(tas_k. the Work

Grogp may want to ‘expand and devélop a Work Group, struc-

ture like the following:

Ad Hoc Ad Hoc

Group Group
of of
Teachers, Teachers, Teachers,
! / etc.

etc. etc.
By temporarily expanding the Work Grpup, a larger num- °
ber of professionals can be involved in the work and it can be

accohplished more quickly. 35
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. . Draft Objectives REVIEW/REWORK
The Work Group shoilld preparg an initial draft of the ob-
jectives to be used as the basis for a review and final drafting:
The review should focus on the form a d scope of the objec- *
. tives, insuring that the final draft will present a concise and
well defined representation of each program objective.
., This final draft of the Work Group should be presented to °
the .NAC for their coniments and recommendations. An opén
meeting between the Work Group and the NAGC or repré;senta-
' " tives of either'grqup.may be the best way to resolve any diffi-
culties about this final daft. . , )
, Let's review 'by‘v‘ looking at a flow-chart of the process for
‘ developing objectives: -
needs
and ]
; goals 3 Review of
Y w \.'r;c_: S s See R e R : :: initial draft
Establish
Process - K
E Prepare fjnal
: draft
Assign
i Responsibilities
Review ]
Existing
; Materials
SRR — o o
\0’0\ ’
Creative y
. . N . H ¢\~
thinking : Disseminate §
: Statement of
Objectives @
Prefiminary
: Objectives - G FETRACR S o
)
i

- ’
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ISSUE” Communication/Dissemination °.]

R Since the results of Step 3 in the Needs As-
e sessment process aré of crucial importance,
@ i there should be widespread communication of

- the objectives. Perhaps an open meeting should &1
N be heid. Perhaps a brochure should be prepared. - 4
‘ The possibilities for communication are numer- §
e b, . ous. The NAC and the school administrators will Y
N need to select those methods most applicable to
; their own community.

IDEAS AND INFORMATION

1. Resources for Objectives

— The Instructional Objectives (I0X)} Probe
CSE, University of California, L.A. “an agency
which is collecting large numbers of instruc-
tional ubjectives, stated in measurable terms
plus, sets of devices to measure each of
these objectjves”. W. J. Popham, Box 24095,
Los Angeles, California 90024

1
’ — The Objectives and items Co-op, 920 Campus
@ ~ » Center, University of Massachusetts, Am-
herst, Massachusetts 01002

- — Rhode Island Department of Education, Bu-
reau of Technical Assistance

— E. Allen County Schools Program of Objec-
tives available from the Rhode island Depart-
_ ment of Education

[y

2. Bibliography .
1 2

+- “'The Goals Approach
to Performance Objectives”
McAshan
W. B.‘Saunders Company
West Washington Square
Philadelphia, Pennsylvania 19105

. — PREPARING INSTRUCTIONAL OBJECTIVES
R. F. Mager, Eearon Publishers (1962)

— EXPANDING DIMENSIONS OF
INSTRUCTIONAL OBJECTIVES .
Baker, Eva L.: Popham, W. .éames, Prentice-
Hall,” Inc. Englewocod Clifts, New Jersey .
07632 . :

— “The Structyral Analysis and Classification
of Objective”, Lanny Morreau, Educational

Technology ‘March é&;ﬂ
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Review Program Objectives

Group and accepted by the Needs Assessment Committee,

— such as teachers, administrators and the community at

large. Some changes and additions may result frem ‘this wide-\

spre

should begin immediately to plan for the assessment of stu-
dent performance with respect to the program objectives. This
step in the needs assessment process usually requires a con-
siderable amount of time, effort and resources, particularly if

there is little information already available.

(ane the program objectives are developed by the Work

ad review.

The Work Group and the Needs Assessment Committee

WHY ASSESS PERFORMANCE?

between some expected or desired level of performance and
the actual level of performance, we realize that to this point we
have completed only half of the task We must find out how
students are performing at present with respect to our pro-
gram objectives in order to IDENTIFY DISCREPANCIES.

If we adhere to our definition of a need as the difference

L4
L§

p1g]

s there should be a period of review by other interested groups

\

3




and/or Gather Data
§P PROCESS: @

ol .are four basic steps to be followed in éo!lecting

: nerformance data. They are:

. REVIEW PERFORMANCE INDICATORS. Each
program objective had a general performance
indicator which described how we would know
that students had attained the objective. For
example in the program objectlve, “909, of all
4th grade students will gain one month in
reading skills for every month of reading in-
struction as measured by the lowa Test of
Basic Skills”, gain one month in teading skills
is a performance indicator, albeit a broad one.
Usually the performance indicator will state
a level of performance on a specific standard-
ized test. It could also relate to a specific set
of behaviors or skills which a student must
master. *

2. COLLECT AVAILABLE DATA. Many times,
test or other information is available from lo
cal or state testing programs. This data should
be coliected and reviewed to ascertain what
part of it relates to the program objectives and G
performance md;cators developed in Step 3.

3. GATHER NEW DATA. Those program objec-
_tives for which no information is available will
require some new assessment tools. The work
group and the Needs Assessment Committee
will have to make a decision on whether re-
sources are available to develop or admin-
ister additional assessment tools.

o o i o . e o <y
= Toa N vhg e
e W,

Ts

”*

p e ST

It is recommended that these additional }*
tools be obtained and used if at all pos- §:
sible. A thorough data collection leads ¢
to better validation results and a.
strengthened basis for program plan-
ning. T . -

ot et et e i i o e e o 2 i
; : T

4. ORGANIZE DATA. Once all data collection is
complete, quantitative gaps for each program
objective can be identified. This information @
allows for a final ranking of priorities based
in part on an assessment of performance.

(Step 5)

39 .
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Probiems As§ociétéd With Data Collettion

. .. Before discussing what resources are available to the
g- school district in conducting this performance assessment,
it may be helpful to isolate a number of key issues or problems

in this process. - - .

1. COST. The expense of coliécting data for all
. of t..2 objectives may be costly in terms’ of
. T dollars and staff time. Many times the work -
- ’ group and the Need Assessment Committee
‘ will need to trade off new and possibly more
_accurate data for less accurate data.

2. FEASIBILITY. Many times, it is not’ possible

to collect specific information. It may not be

f legal to-use a particular {neasure. Trained per-

- sonnnel may be unavailable. The amount of
student time required may be excessive.

3. IDENTIFYING DISCREPANCIES. There are
some problems which attend the use of the
“discrepancy’ (the gap-between desired pet-

- formance and actual performance) approach
to needs assessment. It is difficult to set per-
formance standards, .particularly in no¥-tradi-
tional areas such as self-concept and attitude
toward school. ‘Standardized meaSures " are

@ not often available and criterion-referenced

tests may be difficult to obtain.

SOURCES OF PERFORMANCE DATA

A. Statewide Testing Program

. A resource available to local school districts is the dafa
available from the statewide testing program. This data c¢an
be used to assess a school district’'s performance in impc -
tant skills areas. Appendix C contains a brief description of
the statewide testing program with sc;me samples of the

data that is provided to local communities. :

8. Local Testing Program

While there is considerable program variation, most school
/ systems collect test information which supplements that
collecte(} y the'state-wide testing program. In most cases,
the basic 'skills areas are the ones most frequently meas-

. ured, -
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C. Federal Programs
Most federal programs are budgeted for some kind of needs\
assessment. Planning for the use of such money can serve
a dual g}wpﬁ; for school districts. Program development
consultants from the Department of Education can offer

assistance in this area.

ASSEASMENT TOOLS \

A. Norm-referenced Testing

The most frequently used. type of measurement, the stand-
ardized test is used to ascertain an individual’s perform-
anice in relation to that of other individuals. Standardized

tests are available for a wide variety of learning outcomes.

B. Criterion-referenced Testing

The criterion-referenced test is used to obtain measure-
ments that are directly interpretable in terms of specified
performance stardards with respect to specific objectives.
The pool of available criterion-referenced tests is growing
rapidly and their use is increasing. Criterion-referenced
tests are gaining in use because of their ease of appplica-

tion to the measurement of unique or localized objectives.

C. Observation and Interviews

While not as widely used or as accepted, cbservations and
interviews are valuag)lg/s/ources of data, particularly in a
_ supporting role to sténdard§zed or criterion-referenced tests
‘or where such tests are not feasible. The range of informa-
tion collection procedures and products is extensive and
inciudes such things as drop-out rates and absenteeism,
observing physical signs such as the amount of vandalism.
interviewiﬁg students, also supplies the investigator with

substantiated information relative to attitudes and values.

An evaluation specialist should be employed to cocrdinate
and implement the assessment program. The development of
a program for the conduct of this stepin the assessment proc-

ess is complex and expert assistance should be used. 41
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‘ This step represents the final one in the Needs Assess-
ment process. To this point, a number of important activities

have taken place:
1. Percewved needs have been chosen and ranked.
2 Program objectives have been developed.

3. Data has been collected on program objectives.

Organize Data

The data gained from the ranked perceived needs and the
data collected on program objectives will now be used to
establish a final ranking of pricrity program objectives. When
organized, these two factors could be presented in a manner

x similar to the example in Table 1.

TABLE 1
SAMPLE ORGAN!IZATION OF INFORMATION
Expected Actual
Goal Program Performance Performance

Praaram Gnal Rating Ohjective fevel -
Az a result of attend 1 20 of all 4th 90  vall gain 80 . d
ing public school a grade students 1 month skill 1 month skill
student  should  be will gain one for each 1 month for each 1 month
abie to read and un month of reading 7 mstruction. nstruction.
derstand materials skills for every
written for his ner month of = ding °
e eyl mstruction as

measured by the

lowa Test of

B
Same a8 aboe of alt 4th IO 8 at 7%

grade students corpeehenae, comprehension

wail he able to

rrad a Lbrary -

book ot thew

s chince bt

within thesr age

fevel 3t a 75

ramprebe nson

fevel o5
measured by

O a teacher ma e
ERIC K -
« <y
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Determine and Rank Gaps

The method used to express the magnitude of the dis-
crepancy (the need) should simply be the percentage of stu-
dents that fall between expected and actual performance
levels. The scores reported in Table 2 illustrate the results of
this gapping technique. The most important factor in the use .
of tfhis technique is the homogeneity of the performance indi-
cators. All specification of performarnce levels should be ex-
pressed in terms of percentage of students achieving specific

performance levels.

TABLE 2

THE USE OF PERCENTAGE OF STUDENTS AS A
SlMPLE DETERMINATE iN DISCREPANCY MEASURE

Program § Expected :
Objectives Performance Level § d % of Students

PO1 §  90%  § +10%
PO2 B 80% : —
PO3 3 90% 7 +15%
PO4 g 75% :

The next step is one of rank ordering the objectives ac-
cording to the size of the gap (assessed need) that has been
determined. Once this is completed, the local school district
has a ranked list of priorities based on an assessment of dis-

crepancies. Part of such a list may resemle the sample illus-

trated in Table 3.

TABLE 3

_ SAMPLE LIST OF RANKED PROGRAM OBJECTWES s

5 Expected o H
Program & Performance % Performance of
Objectives E Level students

PO1 B 90% § 80% § +10%
PO2 § 80% § 80% B —_

PO3 B 90% & 75% § 415%
PO4 § 75% K 8% § —10%
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This ranking procedure presents local school districts with

‘a list of established priorities based solely on the discrepancy
measure. There is, however, a second factor that might be

considered in establishing the final set of critical needs.

In Step 2 (Setting Priority Goals) of the needs assessment
process, the needs assessment questionnaire ShOCIid have
asked respondents to attach an importance rating (e.g.,,1 very
important; 2 important; 3 somewhat important; 4 unimportant)
to each of the program goals that were used in the survey
(see, for example, the OPEN questionnaire, Appendix B). The
importance rati}ags were use(d as one means of setting priority
goals. Those same ratings cah now be used as a second factor

in establishing a list of priority program objectives:

Y

Establishing Priority Program Objectives

There are two methods availabie by thch the importance
rating can be used along with the “Rank Based on Gap’ meas-
ure to arrive at a final ranking of program objectives. The first -
method is to simply indicate the rating (e.g., very important,
important, somewhat important, unimportant) of each program
objective. The decision of integrating the second factor {im-
portance) then becomes more of a subjective one, but one
with which the NAC could deal with directly.. This list may

resembie the exampie:

~ EXAMPLE:

Program
Objective

R R S

P R e T g g VNP T
X

Gapin %
¢ of students B

+10%

important

very
important

important

somewhat
important
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The second méthod is to attach weighted values to each
of the impc;rtance ratings and then to integrate these weighted
values with the “rapk based on gap.” One way of assngnmg
weighted values is illustrated below

very |mportant
important _
somewhat important
unimportant

Point values can also be easily assigned to the gaps re-
ported in percentage of students. The sample below illustrates

the technique of simply assigning 1 point value for each 1%
of discrepancy.

T N I T i R T T W R S I R rpre)

Gap in %, i Assigned Point
. Program Objectives __of students __5 value of gap _

The gap and the importance rating are now expressed in

commmon terms which can be combined to yield a final priority
rating upon which program objectives can be ordered. Table 4
shows how these two factors might [ook after being combined

in the before mentioned technique.

TABLE4 -

Combining “gap” value and weighted importance rating
to yleld a fmal prwnty ratmg

Son £ AV e o N e p——y iy P o y—

Program §
Objectwe ¢
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Doubtless there are other factors (e.g., cost, feasibility,

@ “politics”, etc.) that might influence a Needs Assessment Com-
mittee in their final ranking of program objectives. Needléss to
say, it is beyond the scope of this manuai to outline the use of

every potent“ial variable. The two major options discussed above

do have the benefit of being relatively systematic rather than
purely subjective. Widespread acceptance of the NAC's work

is a critical factacr. A




Ay

- . . . (et
. . B .
" ¥ o . 1
. . ) ; PN \
- ‘ . S s e

It is ciear that the complexity of problems in education
must be addressed through a systematic planning and pro- .

gram development process. Needs assessment is the first |
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step in that process. It is equally clear that intuitive approachés

, This manual has attempted to present a step by step

. process for conducting a comprehensive needs assessment

as well as provide a rationale for the process itself. The appen
. dixes contain suppo:tive information on the material discussed

in the body of the manual.

.

The following checklist is meant as a step-by-step review

of the process. It is useful both as a review of a first reading
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of the manual and as a guide for the actual conduct of needs
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1 , NEEDS ASSESSMENT CHECKLIST
- e

i 1. Develop the Framework

( ) Appoint Director

¢ ) Establish Needs Assessment
Committee . - .

( ) Develop a Communications Network
( ) Orientation of NAC
{) Form a Profe,ssional Task Force

2, Setting Priority Goals
( J Review and analyze Project OPEN

N resuits
( } Choose method-: of surveying: R
perceived educationai meeds RN
- ' - { ) Organizedata - oL
O ‘ ' o A

- { ) Rank, Goal Statsments
’ . ' S (\4) :Sgl.ect‘_»Priorlty Prograin ~G_:ga,!§; 5’
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| ON TO PROGRA
PLANNING L

As was indicated in the introduction section of the manual,
a comprehensive needs assessment is only the first step in
the program development process. A review of the program
development cycle indicates that the next major step in the
process is program planning. While it is not the purpose of
this manual to deal with this topic at length, it may bé helpful .
to outline seme of the specific steps in the process. ‘.
The program planning process is depicted in the following .
: flow chart: . ‘

2 g o

PRIORITY
PROGRAM
OBJECTIVES

VY

6y o el
ZEYP SRS R
Uay st R L o X

ANALYSIS OF
EXISTING PROGRAM

PROGRAM
ANALYSIS

ANALYSIS OF
PROGRAM ALTERNATIVES

TEACHER
NEEDS ASSESSMENT

Once the analysis is completed a new program or set of
activities can be outlined. Using the pregram cbjectives and
the outline of projected activities addressed to the achieve- .
) ment of these objectives, an assessment of teacher needs can

be undertaken. 50
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It may be helpful to review the program planning process . @
in more detail by using a specific program objective.
r o, t, . R
: Sample Objective
& FETTT
;. i, e
Dige.

¥
%
s A

¥

. if a progray is a set of related a{cfivities addressed to an
educational need, then there are a variety of activities which
a school staff might implement to accomplish the sample ob-
jective. The following are sample activities that might be im-

plemented toward accomplishment of the objective:
Y

P -

: | &
D

Activity No. 1 _
To i'mplemebt.an individualized instructional skills devel-

opment program.
-~

\‘\

Activity No. 2 pJ

L

To encourage and support in-home reading by parents

Activity No. 3

To implement a program to develop positive self-concept
and self-initiative

Activity No. 4 { ‘«
\
To implement a program for the early identification of

children with actual or potential learning disabilities

v

Activity No. 5

To provide proper nutrition for each child

Full Tt Provided by ERIC.




The sample activities range from the traditional to the non-
g <traditional. They 'd/o not comprise all of the activities which
may be implemented to address the sample program objective.
N In addition, all are not related in the same way and in the same
proportion to the same objectives. Some, such as Activity No.
¥ 1, relate directly and entirely to the objective. Others, such
as Activity No. 4, may relate to many other objectives as well.
Graphically, the relationship might look like this:

- -
*
.

mw. O\
PROGRAM Y~ - \

FOR ‘
SAMPLE OBJEG‘I'WE“

in the Venn diagram above, only one activity is entirely

contained within the program for the sample objective. Alt
others overlap into the large circle but also relate to other

programs as well.

Following the development and acceptanz:e< of the priority

program objectives, an analysis of the existing program ad-

% dressed to each of the obje(itives must be undertaken. At
the same time, alternative activities should be examined and

possibly added to the existing program.

O [l ]
: e 1 &
ERIC




In undertaking prog;am analysis, all activities that are
/
presently being implemented must be assessed. In addition,
new activities might be proposed and assessed. At least five
elements are the focus of the assessment of each activity:
1. Instructiofal objectives — what are the spe-

cific outcomes desired for students with re-
spect to each activity?

2. Instructional materials — what textbooks,
audio-visual materials or other materials are
used i conducting the actwlty"

3. Facilities — what are the space and equip-
ment, requirements for the actlvity?

4. Personnel — what admlmstrators, teachers,
paraprafessionals, etc. are needed for the
activity?

5. Support System — what organizational frame-
work is needed to bring all relevent.resources
together for each activity?

;
Underlying each of these elements are two additional
factors: time and money. Both are manifested in_each of the

five elements above.

Following. program analysis, a new or modifjed program
can be developed. At this stage, it is defined in rel;tively
broad terms. Subsequent stages of the program development
process will involve the development of instructional objec-

tives and staff development.

Because the teacher is viewed as a cruciai factor in the
success of any program, it is at this point in the program de-
velopment process that teacher needs assessment is under-
taken. The new program design provides an outline of the
skills teachers {paraprofessionals and administrators) will
need to insure adequate implementation of specific activities.
Teacher needs assessment can help to identify those skills or
competancies teachers need, but do not have, in order to carry
out a program. If undertaken at this stage in @e program de-
velopment process, staff development can b? implemented

prior to implementation of the program.

33
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TEACHER NEEDS
. . ASSESSMENT .

Teacher needs assessment is concerned with dgtermining
staff training needs. As a component of program planning, it
prov'}des direction for the staff development phase ot the pro-
wr~m development cycle (see Figure 1, p. 2). Teacher needs
a. "essment is the process by which administrators, teachers
and .vacher educators (functioning as a work group), working - ,
with the 1vced Assessment Committee (NAC), determine what
staff trdining is necéssary to advance the achievement of pri-

: ority program objectives.

The needs assessment activities outlined in previous sec- )
tions of this. manual iead to the establishment of program ob-

jectives for students feacher needs assessment extends that

——

process by collecting mformatnon on staff training needs re-
lated to those objectives. Teacher needs assessment is staff

planning for staff training based on their own perceptions of

@ needs. T

While teacher needs assessment is an extension of the

student needs assessment process, it departs from that proc-
ess insofar as no direct testing or observation of teachers’
skills and abilities is recommended. Given the types of skills
and abilities needed and given the state of the art of evaluation )
itself, it is likely that using such procedures will produce ques-
tionable data while raising the anxiety levels of the profes- -

sional staff.

ISSUL. TEACHER NEEDS ASSESSMENT
vs. TEACHER EVALUATION

Teacher needs assessment is nut teacter €23l
ation. The foriner 1s a process ol identifying prior
iies fur staff development The latleris aprocess
ot judging the effectiveness of persunnel against
predetermined ciitenia While teacher nec ds as
sessment dues altempt to detormine training
needs, this deternunation 1s based up_n percep
tivns tather than ub]ectlvdy collected ddia and

< not used to mahe judgments cuncerning effec
Uveness. Itis impottant to stress this distinction
when undetlaking tzgﬁ_er needs assessment

o

bl e . - O B S L . N e
3 . i t,
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The Teacher Needs Assessment Process

The basic assessment process involves the coliection and

analysis of infarmation in two areas:

1. Essential teacher abilities and skills needed to ac-

complish specific program objectives.

2. Teachers’ perceived need for training in the abilities
and skills needed to accomplish specific program ob-

jectives.

The purpose of collecting “what ought to be” (No. 1) and, g
“what is” (No. 2} information is to identify those areas where
a substantial gap exists between what we want and what we

have,

S T B e K e M Rt TS A 5 Py TR R X g T 8 5 7 m i

HREE STE

S AL

PROCES

S

I. List essential skills and abilities

Within the scope of the program objective(s) and activi-

\
ties (which result from the student needs assessment proc-
ess), the work group should prepare a list of skills or abilities

essential to the successful implementation of the objective(s]).

Example:

Program Objective

90% of all fourth grade children will gain cne
thonth in reading skilis for cach month of instruc-
tion as measured by the relevant subtests of the

lowa Tests of Basic Skills.

A partial list of essential skills and abilities related to this

program objective are:
1. informal group and individual diagnostic skilis

2. ad hoc grouping techniques based on informal and

formal assessment of individuals

3. production of materials appropriate to a specific in-

structional objective.

While many of the skilis and abilities listed might be con-

tained entirely within the curriculum of the program to be im-
plemented (e.g., the Wisconsin Design for Reading Skills De-
velopment), the work group may want to add others to the list.

59 Such alist may include such skills as interpersonal communi-

cations competency, and assessment and grading prucedures.
&7




Prior to surveying teachers and other staff, it may be
necessary to limit.the list of skills and abilities to a workable
number of the most important cnes for inclusion in the survey
instrument. Determining what statements are included in the
questionnaire can be based on the judgments of the work group

itself, the NAC. or other administrators and teachers.

il. Collect Information

Teacher skills can be viewed in terms of activities on the
part of the teacher which not only produce effective learning
on the part of the pupils, but improved classroom management,
relationship building (student-teacher and student-student) and
the creation of an effective learning environment in the class-

room. Step two has to do with collecting data in these areas.

Assessing Teachers’ Perceptions

in order to collect information on those skills and abilities
which teachers perceive as priorities for staff development, a
simple questionnaire can be prepared. Figure {1} contains a
sample of such a questicnnaire. The items are taken from the
list of skills and abilities prepared in Step | o. the teacher

needs assessment process.

Those items in the questionnaire listed as most important
and which teachers indicate are areas requiring training can be
used as guides for the development of training programs. Using
this method. teachers have a strong voice in the selection of
areas for training, training directly related to programs being

implemented in their schools and classrooms.

. ?nalyzing fnformation

By identifying those areas which teachers perceive as im-
portant and those areas in which they say they reed partial
or complete training. it is possibie to establish priorities for
future staff development. The summary of responses may give
evidence of such priorities through a simple review or a nu-
merical weighting of responses can be used to allow for a
mathematical ranking. For example, “'very important” mignt he
given a weighting of 4 and “need complete training” a 4, so

that items receiving such responses would get the highest

ranking. 56 /
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Figure (1)
‘Teacher Needs Assessment Questionnaire

This survey consists of a series of statements describing
teacher behaviors or performance .considered necessary for
teachers to exhibit ok employ to meet the objectives of our

Engilish Program.

For each of these statements, you are asked to answer two

questions. These questions are:

1. To what extent should itbe done (how important is it?)
2. To what extent would you require training?

For both of these questions, there are a number of possible
responses you can choose. You should fill in the one box for
both of these questions which most accurately describes your

feeling about the statement.
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APPENDIX A

SDUCATIONAT, GOALS FOR RHODF TSLAND

Tre Elucation Act of 19°9 mandated that the Rhode Island
Board of Eégents establish broad roals anl objectives for all
levels of education in the state and that they shall be expressed
in terms of what men should know anl be able to do asra result
of treir educational experience. ’
k The scope of seven goals is comprehensive. They are meant

to serve all citizens, all learners; from early years througn

continuing programs for life-long learning.

Personal Goal (A sense of self)

An opportunity for each verson to grow toward self-under-

standing ani to deternmine perscnal goals, values and attitudes.

-

1 - by development of one's intellect and capacity for
rational thought for one's maximum potential.

2 - by developing a realistic feeling of self-worth and |
momentum for personal growth,

3 - by developing values concernins one's place in the
world and universe.

4 - by maintaining mental and physical health through
self awareness and skills in health practices.

5 =y enjoving leisure time,

Social Goal (The 4ignity of man)

An opportunity for each person to advance the dignity of man
by living effectively with other individuals, groups and organiza-
tions.

/. - by respectlng the rights and responsibilities of
individuals and groups 1in society.
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7 - bv understandingX concepts, beliefs, religions and
social customs of mankind. .

g - sociological factors which influence human behavior.
9 - by varticipating in community activities.

10 - by developing skills in interpersonal and group re-
lations.

e
N
i

by coping with social problems and contributing to
social change.

-

Cultural Godl (The community of man)

An opportunity for each persory to énrich the community of
man through the development of v;Eues based on an understanding
of various cultures.

12 - by knowing one's own culture.

13 - by appreciating the unique culture characteristics of
different societies.

14 - by understanding cultures through historical and social
perspectives.

o
Ui
i

by understanding and relating tle arts, humaenities and
the sciences to the development of cultures.

]
5

Economic Goal (Man in the marketplace)

An opportunity for each person to understand and evaluate
econonic needs, values, and systems in order to contribute to the
common good.

An opportunity for each person to be able to choose a career
suited to his talents and aspirations, and to acquire the competen-

cles and capabilities ﬂo pursue that career. ’

—

15 - understanding economic principles as they relate to
individuals, groups, organizations, institutions,
societies and to the development of cultures.

*The word understanding as it appears in this document should be
Interpreted as embracing the activities of knowing, feeling and doing.

- 59




-

- comprehending the various forces influencing change
in the economv.

- providinr the opportunitv for real or simulated work
experiences.

7 19 - Adevelopins the necessary skills in order to function

: as an informed consumer. *

20 - 3eve'loping economic lnowledre and each personts skills
t~ enhance the qualitv of life and to contribute to the
common rood of fanily, society ang state.

Aesthet’c Goal (A love of beautv)

An orrortunitv for each person to enrich life through con-

e
temlation ani 2xperience in all forms of art.

21 - by avpreciating the relationship of the arts to life.

27 - by understanding the relationship of man's art forms
to cultural heritare.

o3 - bv avplving aesthetic ctandards to the physical environ-
ment.

"4 - by experiencing the arts as a mode of self-expression
and cormunication.

n
(3
1

by understandin, tHo nature of society through its art,
music, dance, literature and Jdrama.

s

"D

, - by stimulatin  the senses or sight, touch, smell, taste
and hearing.

Political Goal (Governance nd community)

An ovnortunit - for each verson to contribute to the benefit
of all nmeoples throurh the uniderstanding and practice of demo-
cratic sce’f-rovernment as 1t can be applied to the nation, the state

ot Rhode Isand ani loca?l! sovernmentce,

~ - understaniin~ indirvidual rights and responsibilities in
tre American deomocratic society,

60
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28 - understandins political systems as they respond to
soclal, economic and technological changes. ‘iﬁ

2 - evaluating the relationships among political systems,
individual freedom and social order both in tl.eory
and In practice.

30 - recognizing the development of law as it efféﬁts,the

governance or individuals, institutions and nations.,

31 - participating in the political system through activity
in public and private political institutions.

32 - developing 1éadership potential through participation
in the group process which effects changes.

1
rd

Physical Goal (lMan in the naturat®world)

An opportunity for each person to create a healthier and
more beautiful world by understanding the environment and making

intelligent uce of it.

33 - growing in understanding 6f the nature of fhe universe;
the nature of the enviyonment shaped by man; and the éﬁﬁ
impact of «gne on the ether. \ ‘

34~ undersﬁanding man as an evolving specles Bepeddeq, on
a changing snvironment. .

35 - relationship to perscnal an& community health.

\ \
36 - planring for the future to enhiance the guality of life.

' \

37 - respecting the balances between the naturdl and wan-
made environment. . - .
\
< N




APPENDIX B
PROJECT OPEN

The Opinion Poll on Educational Needs is a questionnaire
designed to produce a broad base of information concerning Rhode
Islanders' perceptions of the greatest and most important {earner
needs their schools should be working to meet. \

The great preponderance of items in the questJonnaire are
intended to bridge the gap between the general goals already
alopted by the Poard of Regents (see Appendix~£) and the specific,
pverformance-hased objéctives that will have to be developed for
each major school program if those goals are to have any effect at
the classroom level. The remaining items deal with various as-
pects of the learning environment in which and through which the
achievemenjt of any substantive goals must be worked out. \

A central feature of Project OPEN is its reliance on a sample
of respondents adequate to warrant drawing conclusions as ﬁo per-
éeivnﬂ needs; or priorities, not just for Rhode Island as a whole
but for every district aﬁa virtually every school. Every school
and school district is unique. Though it may well be appropriate.
t9,set certain overriding educational priorities anrd related ob-
jectives for the State as a whole, it is equally important that.
every school and district have an apportunity to shape its own
character and determine its own objectives for the bulk of its
prograr.

Thus the guestionnaire was administered in such a way that

a rankins of the top seven educational priorities of several groups

3y
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Noa :
of respondents has been produced Yor virtually every public

school and Fchool district in thé\State as well as for several

constellations of non—public schools.

~

Priorities were determined on the basis of two fagtors

given equal weight in determining the top seven priority items

for a group of respondents:
\ r .
1. need ranking -- based on the average size of the gap .
between pepple's perceptions as to what the schools
are accomplishing with respect to the kind of learner

behavior described in an item and what they should beé
doing, and

7

2. ~importance ranking -- based on the number of people
who identified an item as being extremely important.

The decision to seek the views of people from all segments \
oY he population is based on the increasingly strong realizatjon
that no effort to ihpro?e education is likely to succeed without
involving its intended beneficiaries in making the decision that

o~ >

shape the effort.’

A3

Most of the 19,000 pdrticipants were chosen by a random
~selection process aprlied to every public school containing a ‘
- fourth grade, an eirhth ~rade or high school grades. Tevending
on the size of the school, one or more classes in the crades in-
K 1icated were chosen by lot, and voungsters in the classes picked
were gzsked to bring one cony of the aquestionnaire to their parents.
. In adiit:on,lthe eignth crade and hir school students included
in the sample were as¥ed to fill out a questionnaire themselves.
O .oerintendents of schonls, school committee members, state
lecislators and town officieals were all automatically asked to

cart e nat

(¢
v
18]
o
a
[
ct
o)
0
4
\3

are 5o few neople in each ~f those

caterories,

T 63
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A composite copy of all three forms of the questionnaire
appears in the pages immediately following.

For details concerning the sampling technique, scoring
system and data analysis methods utilized in Project OPEN, see

the publication Project OPEN: Technical Report, available on

request from the Rhode Island Depariment of Education,
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‘ » STATE OF RHODE ISLAND AND PROVIDENCE PLANTATIONS

;DEPARTMENT OF EDUCATION

" Hayes Street, Providence, Rhode Island 02908

Fred G Burke, Commissioner

If you have ever wished you could tell schoul officials how you think schools
should be run and what things you think should be stressing, hete 15 your chance to do
;ust that!

I' 15 not possible to reach every person in the State to find out what concerns

¢ vple have regarding their schools And so a fmrl\ small number of persons throughout

the State have been selected to gnve then views With this methad, of course, everyone
asked to tuke part actually represents manm othvn\ who do not have an opporlunity o

express themselies If o person chosen doues not " vote,”” lots ot other people go unrep-
resented

Since you are one of the few who have been mmvited to participate T hope you
will take a few minutes to complete the attached Opimon Poll bn Education Needs us
thoughtfully as vou can. I assure you that the information we are asking vou to provide
s very mmportant, and that it will be piven very close attention by those who wish to
shape the schools to sernve vou better

To return your form. If you are a student, please hund 1t 1n to vour teacher at
the end of the class time set aside for completing the Juestiorname If you recened the
form from a student, please put 1t back :n the emelope 1t came in and «ok the student
who gave 1t to vou to bring it back to school It viu recened the torm some uther way,
please place 1t back 1n the envelope it came n and return it to vour local schoul prin

cipal’s ottice or mail 1t to this Department

Thank vou tor v our help

o b 109289 |
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PLEASE DO ROT MARK N THIS AREA
012345678}
[ LI BT I O VO
0123 4686 7 ; 9
LI T I T N Y BV ) .
0 1 z 24567189
IR B
R EEEE AN
DIRECTIONS P1z3as8678%
EIRERERERE
Use No.2 pencil only.
Do NOT use ink or hall point pen.
Make heavy black marks that completaly fil in the box.
Y pletaly the bo BN AMPLE
Mark only one box for each question. / WRONG
If you must erase, please do so completely. * WRONG
Be sure to complete the back of every page. | wionr
. ‘ —

"\

Please compleje the background .nfarmation reyuested below. Your answers are not to be used to dentify you
personally but are necessary to understand the results of this surve,

N

)

T You are answer g these questions s ainly J4s a (chcose only one}
s

| | .
]
t ! .

J
STUDENT PugLIC TEACHER SCHOOL OTHER LEGI‘SLATOR SCHOO! CITIZEN
SCHOOL ADMINISTRATOR ECUCATOR TOWN COMMITTEE
PARENTY ADMINISTRATOR MEMBER

2 Your dge s

: ! ; ¢ !

UNDER 15 i5 i3 20 29 30 39 40 - 59 60 OR OVER

3 Your sex

¥

1
s

FEMALE MALE

4. 1s Enghish the langLage spoken most frequently in your home?

't
i

YES NO

5 Duanyehade o o o e st an g i, sle tentdry of seconddry schools?
F
YES NO

6O
© EISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER
PAGE 3
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Aruitoxt provided by Eic:
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. [ 2 3460617868 |¢
IF YOU ARE A STUDENT, plsase answer in terms of yoursalf | FEEALI - -4 i '
schoo! you attend. row } MR MKW N :
01 348567809
o - > oy °'f°4°°7°i
- L I I S A
IF YOU RECEIVED THIS QUESTIONNAIRE FROM A PUBLIC SCHOOL §5:23 1867309 |
. . . . N X - A
STUDENT, please answer the remaining questions with that student o 2345686738 §
and his/her schoal in mind. ' '
IF NEITHER OF THE ABOVE APPLIES TO YOU, please answer the
remaining questions in terms of a local public school student you
know well and the school he/she attends.
6 Student’s present grade in scheol
K 1 2 3 4 5 [ 7 8 $ 10 . 1n 12
7 Highest grade student s expected 1o complete
COLLEGE OR JR COLLEGE GRADUATE SCHOOL OR DO NOT
ELEMENTARY SECONDAKY QR TECHNICAL SCHOOL PROFESSIONAL TRAINING KNOW
K 1 2 34 5 6 78 9 10112 131415 10 MORE THAN 16
8 Student’s success in school
VERY HIGH HIGH GOOD FAIPR LOW VERY LOW
\
9 Qveral! how do you rate the school th%* student attends”
VERY MIGH HIGH GOOD TN LOW VERY LOW
10 Overall  do vou think the studeat™ senoel s ao e o alde iae
AILMOST ALWAYS OFTEN SOME Y180 % SELOU HARDLY EVER 3
{
1]
11t atudent has 4 sin g need phoase indicats eow
!
NO PHYSICALLY MENTOLLY EAOYVIONALLY LEARNING G YEn TALENTEO
SPN(F(“(I)H HANDICAPHED HANDICAPPLD HANDICAPPED O15A8LEY

RHODE 1SLAND JUNIOR COLLEGE COMPUTER RESOURCES CENTER
PAGE 4
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A2

|NSTRUCT|DNS - " PLEASE DG NOT VARN N Twil AREA
Step One After you have read a statement such as: “The student can bz as s
choose and follow through on & preject”. .. R
o b1 e s 67 v oa
L O N A |
Step Two Answer these two questions: R EEE,
’ o) 23235 5 7 8 3
DOES this actually HAPPEN?
SHOULD: this HAPPEN? )
N
pa,
Step Three You ‘are given these three chaices:
YES NOTSURE NO
Step Four Blacken the box in the column which best shows your opinion for both the DOES
HAPPEN and SHOULD HAPPEN questions.
. . _
LA AMMPLE : SHOULD HAPPEN? |
THE STUDENT CAN ... ves SE no
. i i
- choose and follow through on a project. | Py
b DOES HAPP SHOULD HAPPEN?
THE STUDENT CAN
NOT (511
. YES SURE NO YES SURE NO
1 desenbe the carly sigos of physical and meatal iilnesses ) f} ‘ ﬂ [l
vEs SURE b ves SURE wo
2 express thoughts clearly inwriting ~ L - i - ﬂ ﬂ “
‘ ’ k
. NOT NOT
3 explain how man can yse the earth s resources without Causing great YES SURE  NO YES SURE NO
damage ﬂ [} [}

4 eapiain how the relationships among federal, state and local govern- YES SURE NO YES SURE NO
ments an the U S have changed and continue to change ‘ ﬂ ﬁ ﬂ
NOT NOT
YES SURE NO -YES SURE NO
5 wxplain the deveieprent of at ieast two systems of governimert, : ﬂ . ﬂ
L3
4
NOT or
YES SURE NO ves 4 no
6 wxplaimn what it feels ke to be discriminated against ﬂ ﬂ ﬂ
¢
NOT NOT
YES SURE NO YES SURE NO
1
7 compare different ways of Solying the same probiem ! u !‘ ’1
N { U :
S : .
AGA IN-READ STATEMENTS #1.THROUGH #7 ON THIS PAGE. ) l

i PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANT.
FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN AS EXTREMELY IMPORTANT. ’

68 5 2 3 4 5 6 7 NONE
EKC L

R R I
@ DE ISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER PAG&»S
e ounmaga L e e -
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APPENDIX C
STATEWIDE TESTING

The major purposes of the Rhode Island Statewide Testing
Program are instructional evaluation, and the provision
of data for a management information system.

The state legislature passed a law requiring uniform
testing in aptitude and ability for students in the
state of Rhode Island.

The Support Services Unit within the Department of Edu-
cation administers the program statewide. The program
is 100 percent state funded.

During the 1974-75 academic year grades K, 4, 8, and 9
were tested. Participation was required in grades 4
and 8. The individual school could decide whether to
administer the Differential Aptitude Test to grade 8
or 9. Approximate.y 60,000 were tested with one test
or another.

Aptitude, intelligence, English, mathematics, reading,
language and work study skills were tested in 1974-75.
During 1974-75 the tests were chosen by the Director of
Testing in Consultation with test specialists in local
school districts.

Test of Basic Experiences Kindergarten

Boehm Test of Ba-ic Concepts Kindergarten

Cognitive Abilities Grades 4, 8

Iowa Test of Basic Skills Grades 4, 8

Differential Aptitude Tests Grades_§, 9

During 1975-76, testing with the Iowa Test of Basic
Skills will again be mandatory at Grades 4 and 8.
However, only a sample of students will take the test;
among the students sampled, parts of the ITBS will be
given only on a sampling basis. A1l other testing
provided in 1974-75 will be dropped to be partially
replaced by a pilot program using the National Assess-
ment of Educational Progress .(NAEP) objectives and
exercises in the basic skill areas on a sampling basis.
In addition, each local community will be assisted in
setting-up its own assessment system to measure achieve-
ment of local objectives.

AL
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Al4

HAPPEN and SHOULD HAPPEN questions.

PN

; INSTRUCTIONS PLEASE 0O NOT WARK IN THIS AREA
| Step One After you have read a statement such as. “The student can ob 23456730
| choose and follow through on a project” .. 912348673}
h o1 P 34587809
1 TR X R R X &N a4 g
| RS EEERAE
| Step Two Answer these two questions § )23 : 5678 8
| KRR EELE
DOES this actually HAPPEN?
1
' SHOULD this HAPPEN?

Step Thiee You are given these three choices

YES NOT SURE NO
Step Four Blacken the box in the column which best shows your opinion fer both the DOES

SHOULD HAPPEN?

THE STUDENT CAN ' ves

choose and follow through on a p}oject

DO
THE STUDENT CAN
s 1 < K . . o Totara nd 3 Tade parts YES
b ves
2 |
i
i YES
i
3 ! o Sinos '
|
f
& .. . . . e C e mtee prs gl snronrent on YES
; VES
5 .. L . . o et o, thenas ondside o
i
|
' ¥E€S
6 ' [N : | I
v¢S
7 [

AGAIN READ STATEMENTS #1 THROUGH # 7 ON THIS PAGE.

";’() 1 2 3 4 5

oy

NO
SURE

NOT
SURE

NOT
SURE

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANT.
FiLL IN THE BOXES MATCHING THE NUMBER> OF ANY STATEMENTS YOU HAVE CHOSEN AS EXTREMELY IMPORTANT.

7

6

NO

NO

NO

NO

NO

NO

Q
L ERIC o (oL anb junior coLLece comPuTERRESGURCE CENTER

s 3eane 0 raeus., OFTICAL SFANNING CORPORATION 0 sovrons

NOT.
YES SURE

I

NO

{

SHOULD HAPPEN?

KOT -
YES SURE NO

11

4
o
=1

{

nNo

NONE

W

B-PAGE S
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¥



G

A:15

THE STUBENT CAN ...

8
9

10

11.

araue g4 point of view convincmngly (¢ a group

axpian why euenyone in g free society should express views on poht-
voalisngers

carry out personal activities without violating the rights of others.
J=t dleng wth other people.

. expiaw some of the ways advertisers get people to buy produpts.

. do pasic arithmetic ;

. name some smportant things done by members of different culture groups

PLEASE DO NOT MARK IN THIS AREA

0123456758}
o1234 671k
o1 f3asc78
v123a50678}
1273456789
o1 paass 189 |

NOT
YES SURE NO

SHOULD HAPPEN ?

NOT
YES SURE NO

i)

Pl
i 0o
i .
[
0

4

¥
§

53

o
A

d

i

AGAIN READ STATEMENTS # 8 THROUGH # 14 ON THIS PAGE.

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORT,
CHOSEN AS EXTREMELY IMPORTANT

NONE

FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE

8 9 10 11

A | S| S
L i 0 d

ANY

12 13
n "
# i

14

H
L4

s

N

THE STUDENT CAN . ..

15. explam one wav a law can be passed which favors some people much

16.

17.

18.
19.

.20
;4

21.

more than others

discuss possible causes and cures of major social problems.

isten carefully and with understanding 0 what others have 10 say.
explamn how.his her own personal values have developed.

compare his her own skills and career desires with those of many
different occupations.

express thoughts clearly in writing.

express personal judgements as to why things are pleasing or dis-
pleasing to his her senses.

NOT
YES SURE NO

SHOULD HAPPEN?

NOT
YES SURE NO

|
i
y
{
[
|
{

= g s e =D e /D

27

AGAIN READ STATEMENTS # 15 THROUGH #21 ON THIS PAGE.

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANT
FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN AS EXTREMELY IMPORTANT

|
|
|
|
|

’?1 16 16 17 18 19 20 21 NONE
- “ ﬁ ‘i] ﬂ ni :1 i

RHCDE ISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER

D 36 898
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l NSTRU CTl 0 NS . . PLEASE DO NOT MARK IN THIS AREA ) i
Step One After you have read a statement such as: "‘The student can % d 338 ds i
choose and follow through on a project”. . . : K x} i ;3 53 )E § '3 AR
I HH R BEHNH KA
it
Step Two Answer these two questions: =3 12348678
—_— K X 3 ' EREEE
91 Z2ya 587388
DOES this actually HAPPEN?
SHOULD this HAPPEN?
Step Three You are given these three choices:
YES NOT SURE NO
Step Four Blacken the box in the column which best shows your opinion for hoth the DOES
HAPPEN and SHOULD HAPPEN questions.
"¢ ER 3 o , -
BEXAMPLE S8 SHOULD HAPPEN?
THE STUDENT CAN . .. ves S0E no ves MR o
choose and follow through on a project. N i1
DO APP SHOULD HAPPEN?
THE STUDENT CAN.
ves SURE no ves SURE o
1 exg’un the dangers of thinking that all the people in a particular group . g |
are alike LI 0 0 4
YES SURE NO : ves -SURE No
2. explamn how to take care of his her health P ﬂ i i
‘ ves SURE O yEs g"&‘é NG
3. explain how emotions and basic human needs affect actions. f A ﬂ <1
ves SURE no YES ?u%g' NO
4 teli how televtsion can affect people’s ways of thinking ? | ﬂ . ﬂ ﬂ ﬂ
NOT CHOT
5. explain how certain jol , can become vutdated, and what can be done YEs SUIRE NO YEs; éﬁg Ao+
about this b0 1 . 0 . I ﬂ ,
YES sNu(:zE NO Vs %ae NO
6. name some rights of every American citizen, «u\ H ﬂ ﬂ 4 ﬂ ﬂ
YES sNu%E NO ‘ . YES. s"tﬁ?é Mb
7. express thoughts clearly in writing H l} ﬂ l] ﬂ ﬂ
‘ AGAIN READ STATEMENTS #1 THROUGH #7 ON THIS PAGE.

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY | EQQ!ANT
FILL IN THE BCAES MATCHING !HE&%‘\BERS OF ANY STATEMENTS YOU HAVE CHOSEN AS EXTREMELY IMPORTANT.

2 3 4 5 .8 7 NONE !

S [0 i & 0 1 1 1
DE ISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER C-PAGES |
1
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THE STUDENT CAN . ..
8.

9.
10.

1.

12.
13.

14.

AGAIN READ STATEMENTS #8 THROUGH #14 ON THIS PAGE.

A7

PLEASE DO NOT MARK IN THIS AREA
2 A 1T AN - no
612335878 3:"
RﬁMKRK#NK!_'
01234686788
N o X HHREHNN
0131335627873
% % 4 4 K HHX KK
01234386678
}‘K.NNNHHHH
1234686788
L] 4 HHXHR

. 01 2%3887283

/

T NOT
YES SURE NO

do basic anthmetic.

tell what kind of information 15 most likely to settle an argument

speak about ideas 1 such a way that others can understand what 1s
meant.

explain what kinds of working conditions exist for different kinds of
J0Ds '

practice good health habits for personal and con/munny well-being
explain how one country can influence the standard of living in other

countries.

show when statements contradict one another.

SHOULD HAPPEN?

NOT

YES SURE
) t]
o b

il
{

NO

|

o T —— T —— R -~ T —— T -]

o

9

-~

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANT

FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN AS EXTREMELY IMPORTANT

8 9 10 11 12 13 14

NONE

THE STUDENT CAN . ..
15.

16.

17.

18.
19.

20.

. explain the difficulty tn telling whether one thing really causes anotner
thing

NOT
. . SURE NO
explain why many people are against having laws to protect the bhys VES SURE
ical environment.

state the most important goals tn his her hife and how seeking those
goals 1s likely to affect others.

explain how goods and services get produced, priced and distributed.

read and understand matenials that are written for tus her age level

explain why all persons and groups do not have an equal chance to
make laws

explain how the economic policies of federal, state and local yovern-
ments affect different individuals and groups differentiy.

SHOULD HAPPEN?

NOT *
YES SURE NO

U
oy,

[S~—1

T —— S — N 4]

AGAIN READ STATEMENTS # 15 THROUGH #21 ON THIS PAGE.
PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANY
FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN AS

EXTREMELY IMPORTANT

73 17 20

19 16 18 19

AL

NONE

i
|
]
|
|
|
1
|
)
' |

R

——

k. [ve : Fos A :1 "
HODE ISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER

e ©Be 30 600

o an wa_ aeur |, OPTUCAL_SCANNHING CORPORATION oS0 v, «

i |
C-PAGE 6

y



A:l8 PLTASE 00 NOT MARK IN THIS AREA
07233887 ¢8 !
HH B KKN
SRR L
B R HH X HR H
I
T
L
REEERERERE
?
WITHIN THE SCHOOL SETTING, THE STUDENT USUALLY . . . SHOULD HAPPEN
YES sNu?aE NO YES su?ls NO
22. 1s encouraged to grow toward full control of tis- her own learning K ﬂ H H
23. can get help from specialist teachers when needed. ﬂ ﬂ {}
24. s encouraged to stick with tasks that he. she does not like. [] [] ﬂ
. 1 ~ l f)
25. has many different educational materials to use. i “ “ “
26. can expect fair treatment if accused of breaking an mmportant school \ , .
rule ‘ I 0.1
27. 1sasked for opinions on what 1s being taught and how 1t 1s being taught, - U 8 ﬂ
28. 15 allowed to disagree with teachers and other students. ' ﬂ ﬂ ﬂ

AGAIN READ STATEMENTS #22 THROUGH #28 ON THIS PAGE.

PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY IMPORTANT.

FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN AS E EXTREMELY IMPORTANT.
22 23 24 25 26

0
1" *
K K ! \ & |

28 NONE

L,_‘____M

WITHIN THE SCHOOL SETTING, THE STUDENT USUALLY . .. g SHOULD HAPPEN ?
NOT NOT
29 can attend school without beng hurt or threatened either by students YES SURE NO VES SURE NO
or adults. ﬂ ﬂ ﬂ
30. can expect that classes will be undisturbed by other students. . b 0 1
31. 15 encouraged to learn because hesshe 1s interested rather than for . 1
grades or praise, I i 1 |
32. finds school a satisfying place to be. g 0.0 1
33. 15 encouraged to help decide school rules, policies, and procedures. g i 3 ﬂ ﬁ “
34. can get individual help from teachers ﬂ ﬂ ﬂ
35. has safe and healthful surroundings to work in ﬂ [l ﬂ
AGAIN READ STATEMENTS #29 THROUGH # 35 ON THIS PAGE.
PLEASE CHOOSE THE STATEMENTS THAT YOU BELIEVE ARE EXTREMELY RTANT.
FILL IN THE BOXES MATCHING THE NUMBERS OF ANY STATEMENTS YOU HAVE CHOSEN ASQ&_TM IMPORTANT.
l - A 29 30 3 32 33 24 35  NONE
" W fi ' L3
""""" o ‘h ﬂ‘ o u ,l ‘l §
ISLAND JUNIOR COLLEGE COMPUTER RESOURCE CENTER PAGE 7
u ot strat gy OPTICAL SCANNING CORPORATION g stovsor oo ravee DC 30-598% : N )




You may have other concerns about schooling which did not appear on the form of the questionnaire you received

Please use the numbered spaces below to list the three things you think are most important for the schools to be
doing, whether they are listed in the questions or not.

-

Please use the remaining space for any additional comments you may want to make about schools and their
purpose, or about the questionnaire.

7S

THANK YOU - PLEASE RETURN
PAGE 8
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APPENDIX C
STATEWIDE TESTING

The major purposes of the Rhode Island Statewide Testing
Program are instructional evaluation, and the provision
of data for a management information system.

The state legislature passed a law requiring uniform
testing in aptitude and ability for students in the
state of Rhode Island.

The Support Services Unit within the Department of Edh-
cation administers the program statewide. The program
is 100 Bgrcent state yunded.

During the 1974-75 academic year grades K, 4, 8, and 9
were tested. Participation was required in grades 4
and 8. The individual school could decide whether to
administer the Differential Aptitude Test to grade 8
or 9. Approximately 60,000 viere tested with one test
or ancother.

Aptitude, intelligence, English, mathematics, reading,
language and work study skills were tested in 1974-75.
During 1974-75 the tests were chosen by the Director of
Testing in Consultation with test specialists in 1oca1

school districts. .

" o
Test of Basic Experiences Kindergart?n
Boehm Test of Basic Concepts Kindergarten
Cognitive Abilities Grades 4, 8
Iowa Test of Basic Skills Graaes 4, 8

Differential Aptitude Tests Grades_§, 9

During 1975-76, testing with the Towa Test of Basic
Skills will again be mandatory at Grades 4 and 8.
However, only a sample of students will take the test;
among the students sampled, parts of the ITBS will be
given on1y on-a sampling basis. A1l other testing
provided in 1974-75 will be dropped to ‘be partially
replaced by a pilot program using the National Assess-
ment of Educational Progress ,(NAEP) objectives and
exercises in the basic skill areas on a samp]ing basis.
In addition, each Jocal community will be assisted in
setting-up its own assessment system to measure achieve-
ment of Jocal objectives.

76
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During the 1974-75 academic year testing took place

in Fall or Spring depending upon local district choice.
Classroom teachers administered the tests. An overall
scoring contract was awarded to Westinghouse Learning
Corporation. The details of the 1975-76 program have
not been fully worked out at this time.

Program results have in the past been used for instruc-
tion, comparative analysis across schools, guidance,
program planning and program evaluation. The State
Education Agency and the test publishers have assisted
local interpretation of test results by providing work-
shops, consultations and audiovisual aids for the class-
room teachers, guidance counselors and administrators.
In the future, the program will emphasize obtaining
results primarily to aid state level decison-making.

State, school, system, class and student summaries were
prepared by the State Education Agency, Rhode Island
College and the scoring contractor. Program reports are
sent to‘the State Education Agency, the State Board of
Education, school districts, schools, principals, teacher
organizations, teache This year for the secend time
reports were sent to the newspapers.
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