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ABSTRACT T !

‘ This program, included in "Effective Reading
Programs...,"™ wvas begun in 1969 and involves all the district's 5,867
students in grades 1-5 in opne or more of the program's components.
The following five programs to help individualize elementary school
reading instruction have been instituted: a comprehensive reading
program, an early identification progras, a transition grade progras,
‘"a Title I remedial reading program, and an enrichment program. For

' the comprehensive reading program, a hierarchy of essential reading
skills for K-6 has been developed. Teaching suggestions, useful
materials, and criterion-referenced tests have been keyed to these
skills. The transition grade program, for kindergarten children
idertified as high risk, is a one-year ‘program before first grade,
offering the children a chance to mature. The Title I progras
involves the use of modified Wisconsin Design materials to diagnose,
prescribe, and evaluate students' progress toward specific reading
behavioral objectives. The enrichment program consists of Junior
Great Books clubs. Remedial reading classes are provided in each
school. (TO)
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DIRECTIONS FOR USING CONTINUOUS READING SKILLS RECORD

-

Q0

o The Continuwous Reading Skiils Record follows the student's progress
S through the basic Reading Skills from kindergarten through fifth grade. The
L record Is then sent to the Midsie School English Department. Broad objectives
in Reading Instruction are ooverec.l on the Record. Phonetic and Structurai
Analysis, Comprehension Skills and Study Skills are fjflgggui'lpro- and post-
tests are available to assess student parformance in @ach of the performsnce

objectives. - Student progress will be reported on the card in terms of dates -

date tested (T) and date tested successfully (P).

DIRECTIONS:
) Record chilc's name, age, and school - if not already listed.

2) Teacher should Initial the box so indicated (teacher).

3) "Year" refers to the numbaor of years the student has been in

‘ schoo! (exciuding kindergarten). This provides flexibiiity
for transition students as weil as repeating students.

EX. - A child, who has reached Third Grade without repeating
would be under Third Year.

A child, who has repeated once, and is in Third Grade
- would be under Fourth Year.

4) Test records for the Skill Areas:
"T" refers to the date a skill is first tested.
"p" rafors to the date a skill is mastered.

The dates under "T" and "P" will be the same If the student
Is successful when the test is first given.

The dates under "T" and "P" will be di.ferent if the student
does not pass the tes™.

If the student does not successfully mester the skill during
the year of Instruction leave the "P" column blank.
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5) Reading Instructional Level should be filled out at the
end of the instructional year to facilitate instruction _——
the following year. ‘ .

6) Interest in Reading should be recorded at the end of the
instructional year to facilitate instruction the following
year. :

7) This Is a cumulative record of progress in-the Reading Skills
and a student will only be checked in some of the ar~=- each
year. :
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PHONETIC AND "STRUCTURAL ANALYS1S
PERFORMANCE OBJECTIVES AND SKILLS

- o S > -

P-1 "Skifl - Letter Names _

Performance Objective -~ Given groups Lof four lett
bé able to seiect and mark the dictated. |

, the learner will
er with 80% accuracy.

_P=2 Skill - Letter Shapes

Performance Objectives ~ The learner wiil be able to write the letters
of the alphabet In scr ¢ order as dictated.

-

P-3 skill - Auditory Discr

Performance Ob ives - Given three pictures whose names begin with
dlffe sounds, the learner will be abie to mark the one beginning
ulfb e same sound as ftwo dictated words.

~ P-4 sutfi - Visual Discrimination-of simiiar words
/ Performance Objective - Given four choices, the iearner will be able *o
/ mark the word which is the same as the given word. -
L

P-5 Skill - Recognition of initial Consonant sounds and corresponding letters.

sonant corresponding to the sound he hears at the beginning of two
dictated words.

Performance Obje-tive ~ The learner will be abie to recognize the con- /

P-6 Sklll - Ability to hear separate sounds in words and blend them audlforiaily
" into a word.

Performance Objective - Given three separate souuds, student will blend

them into the correct word.

P-7 Skiil - The abi Hty to change the initial co
" other words. .

rant of a word and make

Performance Objective - The lear will be able to make new words by -
substituting initial copsohants in known words.

P-8 Skill - Recognition inal consonant sounds and their corresponding letters.

Performance ective - The learner will be able to recognize the consonant

}rrosﬁondlng fo the sound he hears at the end of two dictated words.




~ P-9 Skill - Recognition of blends and digraphs in dictated words.

‘ berformance Objective - The learner will be able to racognize the <on=
sonant blend or digraph heard at the beglnning of two dictated
words.

P-10 Skill - Ability to change a word by substituting 2 different initlai -
biend or digraph. ] /////

words by

Performance Objective - The learner wili ve able to make
n given words.

substituting initial consonant blends and digraph

P-11 Skiil - Recognition of final blends and d!graegs4/

Performance Objective - The learner wlilﬂbe‘éble to recognize the con-
sonant blend or digraph he hears at the end of two dictated words.

P-12 Skill - Recognition of the correct vowel in a dictated word.

Performance Objective - The learner will be able to recognize and write
the vowel he hears in a dictated word.

P-13 Skill - }H/H'y -to recognize long and short vowels.

Performance Objective - The learner will be apble to differentiate be-
Tween the long and short vowel sounds, and fo correctly identify

~ them in a written word.

P-14 Skill - Ability to recognize a vowel digraph or dipthong sound and
identify letters that stand for that sound.

Performance Objective -

P-16 Skill - Abllity to apply Phonics Rules to nonsense words.

Performance Objective =

P-17 Skill - Ability fo recognize endings of wards.

Performance Objective - The learner will be able to identify the simple
endings that deno*e tense, number, person, possession, and com-
parison when inflected forms of words are dictated.

P-18 Skill - The ability to isolate the root word.

Performance Objective - The learner will be able to ldentify the root
word in an inflected form (having an ending) or in a derived form

(having a prefix or suffix.)
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P-19 Skill - The ability to recognize compound words. °

Performance Objective - The learner will be abte to divide a compound
word Into its component parts.

P-20 Skill - The ability to recognize and form a contrsction.

Performance Objective - The learner will be able to write the two words
for which a contraction stands.

P-21 Skill - Ability to recognize a prefix or a suffix In a word.

. Performance 6bjec1lve - The learner will be able to ldentify prefixes and
suffixes in a list of carivations.

~P-22 Skill - The ability to add the correct prefix or suffix fo a root word.

Performance Objective - Given a 1ist of prefixes and suffixes, the learner
will be able to identify the affix to be added to a given root word
to make sense in a sentence.

"P-23 Skill - Ability to recognize the number of syllables in a spoken word,

Performance Objective - The learner will be abie to indicate the number of
syllables in a spoken word.

P-24 Skill - Ability to divide words info syllables.

Performance Objective - Given a Iist of two-syllable nonsense words, the
Tearner will be able to divide them into syllables according to the
principlies of syllabication. .




Skill - Recognition of Letters by MNur .

Performance Objective - Given groups of four letters, the learner will
be able fo select and mark the dictated letter with 80% accuracy.

Sub-skillis:

Pre-reading skills of the kindergarten program.
Discrimination of similar letters - visually

Ciosed-open A-H
Height h-n v-y
Curve-line PF uv
! Revers>is b-d Pqg
inversion m-w nu
Vertical . b-p N Z
internal design h-k nr

Recognition of capital letters not in alphabetic sequnnce.
- Recognition of lower case letters not in alphabetic sequence.
Abitity to recite alphabet. -
- Discriminatior of similar letters - auditorially:
p-b-d-t. c-g, v-z, m-n, j-k, g-u.

Letter recognition is one of the standard predictors of reading
success, when used at the early kindergarten level. It is included
in Framingham's Spring Kindergarten testing.




PRE-READING SKILLS

LOCATING PARTS OF THE BODY

BUTTON ING AND UNBUTTONING

HOLDING A PENCIL CORRECTLY

HOLDING SCISSORS CORRECTLY

TURNING PAGES COMéﬁTENTLY

TRACING THREE DIMENSIONAL SHAPES
a. Drawing a Line Between Dots
b. Connecting Dots with a Stralght Line
c., Connecting Dots with a Wavy Line
d. Tracing the Lines of Shapes
e. Coloring within Deflned Area
f. Reproducing Patterns
g. Tracing Numbers
h. Tracing Letters

CUTTING ALONG A LINE WITH SCISSORS

TYING SHOELACES

TAPPING A RHYTHM .

IDENTIFYING RIGHT AND LEFT HANDS

IDENTIFYING FRONT AND BACK

IDENTIFYING UP AND DOWN

IDENTIFYING OBJECTS

REMEMBERING THE ORDER OF OBJECTS

MATCHING BASIC COLORS

GROUP ING OBJECTS

COPYING SHAPES OF DIFFERENT SIZES




N IDENTIFYING OBJECTS IN PICTURES
a. Specific People
b. Specific Actions o
c. Emotional Expressions
RECOGNIZING SEQUENCE OF PICTURES TO MAKE A STORY
MATCHING SHAPES
a. Matching Shapes of Different Sizes
b. Identifying the Different Shapes A [] O
MATCHING EQUAL NUMBERS OF SHAPES
GROUPING PICTURES BY CONTENT
~ SELECTING THE PICTURé THAT CORRESPONDS TO A DICTATED SENTENCE
COPYING LETTERS AND NUMBERS
MATCHING WORDS THAT ARE THE SAME
IDENTIFYING THE DIFFERENT WORD
DISCRIMINAT ING BETWEEN WORDS CONTAINING REVERSALS
COMPREHEND ING LISTENING ACTIVITIES
LISTENING ATTENT|VELY FOR A SHORT PERIOD OF TIME
FOLLOQING DIRECTIONS FOR DRAWING A P1CTURE
FOLLOWING ORAL DIRECTIONS INVOLVING SEVERAL STEPS

IDENTIFYING COMMON SOUNDS

REPEATING A RHYTHM
CLASSIFYING SOUNDS
a. Velocity
b. Tonality
c. Volume - s

M d. Emotional Inflection




IDENTIFY ING SHAPES
MATCHING OBJECTS BY SIZE, TEXTURE, DENSITY
UNDERSTANDING THE FOLLOWING CONCEPTS:
ABOVE. ..BELOW
TOGETHER. . . . AWAY FROM
INSIDE....OUTSIDE
IN FRONT OF....BEHIND....BETWEEN
AROUND. .. « ACROSS
RIGHf....LEFT
AT THE TOP....TOP OF
BOTTOM OF....UNDER
NEAREST. .. .OUTSI;)E
IDENTIFYING PAIRS OF UPPER AND LOQER CASE LETTERS
PRINTING UPPER CASE LETTERS
FUNTING LOWER CASE LETTERS
PRINTING NUMERALS
IDENTIFYING WORDS THAT SOUND THE SAME
a. ldentitying +he Same Ending Sounds
b. Identifying the Same Beginning Sounds
SL2PLYING WORG STARTING WITH A GIVEN SOUND (CONSONANT)
RECITING A FAMILIAR NURSERY RHYME
HELPING TO COMPOSE A STORY CHART
COMPLETING A STORY WITH AN ORIGINAL ENDING

AWARENESS OF LEFT-RIGHT PROGRESSION IN READING AND WRITING
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P-2

>

Skill - Correct recall and formation of capitai and small letters
of the alphabet.

Performance Objective - The learner will be able +o write the letters
of the alphabet in scrambled order as dictated. :

Sub-skills:
Labelling objects
: Latelling pictures
Label ling geometric shapes
Recognizing three dimensional letters
Tracing letters - dotted and whole
Copying letters - visual discrimination skills of prev.ous
performance objective
Reproducing letters
Writing own name .
Recal |ing and reproducing dictated letters

Children who are having difficulty learning letters should be g sen
three dimensional and multi sensory experiences.

Walk}ng out letters chalked on the floor.

Forming letters using body, arms and legs.

Handling three dimensional letters of plastic, wood, etc.

Writing letters in sand frays. |

Using sandpaper letters.

Making alphabet books by cutting letters out of fex+ureq materials.
Using letter stencils.

Writing letters at the b lackboa. ¢, *tracing then copyling.

Chi Idren should always know and ver»alize the name of the letter they
are trying to learn to reproduce.
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P-3 Skill - The ability to hear !ikenesses and differerces in sounds.

Performance Objective - Given three pictures whose names begin with
different sounds, the learner will be able to mark the one
beginning with the same sound as two dictated words.

Sub-skills:
Reccgnizing familiar sounds

Locating sound

Recognizing similar sounds

Discriminating between sounds - loud-soft, high-low, far-near

Recognizing differences in very similar sounds, for example:
bat-pat
ten-den
ban=van

Reciting familiar nursery rhymes

Understanding of concepts: "sounds like," "sounds the same,”
"sounds different."

Understanding the concept "beginning” in the concrete, for example:

what is the beginning letter in "CAT" (visual symbol)

Understanding beginning sound in the atstract. for example:
what Is the beginning sound in /CAT/ (spoken symbo{)

>
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P-4. Skill - Visual discrimination of similar words.

Performance Objective - Given four choices, the learner will be able
to mark the word which is the same as the given word.

Sub-ski-lls: )
Recognizing likenesses and differences in three dimensional objects

Reéognlzing likenesses and differences in colors, shapes and sizes
Recognizing likenesses and differences In pictures

Recognizing likenesses and differences in letters

Recognizing |ikenesses and differences in words

Recognizing letter order within a word

Selecting from a group the words that begin or end with the same
letters

Notices length of words
Left-right direction )see Pre Reading Skills)
All sub skills under P-2 //

Ability to follow directions and circle answer
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P-5 Single Initlai Consonants

Skill - Recognition of initial consonant sound and its corresponding
letter

Performance Objectives - The learner will be able to recognize the con-
sonant corresponding to the sound he hears at the beginning of two

dictated words. 3 -

Sub-skills:
Letter Names
Letter Sounds
Sound-symbol correspondence
a) Moving from sounds associated with pictures to sounds
associated with spoken words T
b) Association of printed symbol (i) witt sounds (T and.?)
Association of sound /;; with symbol (i)
Auditory recognition of words beginning with same phonetic element

Ability to respond with additional words c:ataining the same
beginning sounds

Auditory Discrimination of Similar Sounds




P-S5 INITIAL CONSONANTS

Sample name @ same _game
1. tale male vaie pale 1. min2 wine fine line
2, sip lip rip dip _ 12, bent went cent tent

1t .
3. mend send tend bend 13, bump hump tump Jump
4. day hay - bay ray 14, rung hung dung lung
5. bell fell tell jell 15. peg keg leg beg
6, lint mint tint hint 16. fin gin pin tin
M L3

7. ditl till pitl bill 17. vale kale pale male
8. paw raw saw caw 18, lip hip yip sip
9., day hay bay say 19, bell cell tell jell
0. hook nook comx cook 20, sip hip 2ip p

ra

Py
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P-5. Practice Activities for Consonant éounds

o
F)

(The following are suggested activities that wil! help reinforce your
instruction in the objectives cealing with consonant sounds.)

2.
3.

Duplicate simple pictures of familiar objecic whose names begin with
single consonant sounds. Have children write the ‘initial consonant

_ letter-under each picture. Pictures may include the following objects:

boat, house, kite, sun, cane, ball, tack, moon, rone, dog, fan, horn,
wagon, pencil, money, gum, etc.

Using sets of picture cards, have children make pairs of pictures whose
names begin with the sare sound.

Picture cards that are paired by beginning sound, with one extra picture
added (which has no mate) may be used to play a game using the rules for
0ld Maid.

Make a chart for each iniriezl conscnant taught. Write the letter in upper
and lower case form at the top of construction or chart paper. Paste a
key picture beginning wilh that sound beside the letter. Have the children
cut pictures beginning with The sound from used magazines or workbooks

and paste them on the char*. Havc the group working on the chart decide
before pasting whetter each piciure represents the correct beginning
sound. Avoid pictures that tegin with blends or digraphs as examp les of
single consona~t sounds.

Use some small paper bags or contc.ners. Put & different consonant letter
on the front of each coniainer an¢ “zpe them to the chalkledge. Arrange
picture cards in a pcckat char*. liave children select a picture whose
name begins with one of ii.c Iciters and drop it in the correct container.
Play "I Spy." Tre child whe is “it¥ czys, "I spy something in the room '
that begins with the letiar d. The chiidren take turns guessing "desk,"
"door," etc. The onz who qucsses ccr.ectly becomes the next "t "

Play "Consonant Lotto.™

Using key words, sut=riture as rzny ‘nitial blends or ligraphs as possible
to make new words. \ritc¢ thocc worss in columns beneath the key words.
Duplicate sentences with key vords '»ft out except for an initial con-
sonant, consonant b'end, or ¢.griph. HKave children fill in the blanks
with letters that make new worcs (wl.’ch r.ake sense in the sentences.)
Using a felt-tipnod pan, write or tafbier ceniences on oaktag or construc-
tion paper, leaving ou! hey w>-ds axcepl for th. initial consonant,
consonant blend. or ¢igrzgt. Ti~a swail word cacds with several selec-
tions of words beginnir . with esca lceter or letter group used. Have
children fill in th2 blcaks with the word that makes sense (and begins
with the letter indicata?'. (M~*z-iavs Jor activities such as this one
may be stored in fla; *c«3 ~ad 1271 on the activity table. Answers may

be taped inside *re <oy, [/ Mgreuy ictd~- for the day" may check ancwers.)
All of the previous ac i1 -2 caa be vsed for practicing initial blerds
and digraphs as well £« sincle initial ccasonants.

Z1




P-6 Sound Blending

Skill - Ability to hear separate sounds in words and biend them
auditorially into a word.

Performance Objective - Given three separate sounds the student will
blend them into the correct word.

Sub-skills:
Abllity to hear separate sounds

Ability to remember separate sounds
Ability to synthesize given sounds, for example: two letters
a-t, i-n, o-n, u-p, three letters, etc.

Recognitton of rhyming werds

N\ A child who cannot respond to instruction in the skill should be taught
reading through the visual memory, structural analysis approaches instead

of heavy emphasis on phonics instruction.

™
[\




P-6 Sound Blending

This test is given .to each student Individually. Only five

-

words are necessary. The teacher reads the words broken into

their separate sound elements. The student blends the sounds

and pronounces the word correctly. A- correct respoﬁse is checked.

I. s-i-t (sit)

2. c-a-k-e (cake)

3. gl-a-ss (glass)
4. sch-oo-1 (school)
5. f-or-k (fork)

-

OR




P-7 Substituting Initlal Consonants

Skill - The ability to change the initial consonant of a word In
order to make other words. .

Performance Objective ~ The learner will be able to make new words
by substituting initial consonants in known words.

Sub~skills:
Awareness of correspondence between spoken -nd written word.

>y
.
-

. Knowledge of all consonant sounds in Initial position,
;nouledge of variant sounds of C and G

C followed by e-i-or y has a soft sound /s/ "cent"

Cc }ollowed'by a consonant or a, o, or u has a hard sound
. /k/ "cat"

G fol lowed by e-i-or y has a soft sound /j/ "gent".

G fol lowed by a consonant or a, o, and u has a hard sound

/g/ ngoa "
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P-8 Final Consonants

Skill - Recognition of final consonant sounds and their corresponding
letters.

2

y

‘ Performance Objective - The learner will be able to recognize the
consonant corresponding to the sound he hears at the end of two
dictated words.

Sub-skills:
Understanding of the concept "end of a word" visually.

Undersfanding of the concept "end of a word" auditorially.

Awareness of difference between thyming words anq final consonants.

Vv
Discrimination of similar final consonants.
Ex: cap-cab rum-run - pass-path
hot-hod pick-pig head-hedge
safe-save buzz-bus clove-~clothe

Double the final consomant for one-syllable words ending in 1, f,
s, Z.

Ex.: pllt, puff, fuss, buzz

C followed by e at the end of a word has a soft sound. /s/

Ex.: rice, face, fruce

G followed by e at the end of a word has a soft sound. /j/
Ex.:‘ rege, huge

DG followed by e at the end of a word has a soft sound /j/
Ex.: bridge, lodge

S has the sound /s/ as in "miss" or the sound /z/ as in "was", "is,"
"has," etc.
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P-9

Initial Blends and Digraphs

Skill - Recognition of blends or digraphs in dictated words.

Performance Objective - The learner will be able to recognize the

consonant blend or digraph he hears at the beginning of two

dictated words.

Sub-skills: Two Letter Blends

D)

Auditory recognition of |ikenesses

2) Audltory recognition of diflerences

3) Ability to blend two consonants

4) Auitity 1& name two letter blends when presented

S) Ability to pronounce correctly nonsense words which use two
-letter blends

6) Ability to supply similar words orally using the same blend.

Two Letter Bleads: br, tr, pr, fr, gr, cr, dr

cl, gl, pt, bl, £l
st, sp, sl, sk, sw, sn, sm
qu, tw

Digraphs - sh, ch, th, wh, ph

_TQ_JL__

1) Auditory recognition of likenesses

2)
3)

4)

5)
6)

7

Auditory recognition of differences
Ability to name dlgréph when presented

Abi Ity to pronounce correctly nonsense words which use two
letter digraphs

Ability to supply similar words orally using the same digraph
Variant sounds of ch - chair, choir, chef

Variant sounds of th - thin - that

Three Letter Blends - str, scr, squ, shr, spr, thr, spl

B
2)
3)
4)

5)

6)

Auditory recognition of iikenesses

Auditory recognition of differences

Ability to blend three consonants

Ability to name three letter blends when presented

Ability to pronounce correctly nonsense words which use three
letter blends

Abillty to supply similar words orally using the same blend

238




P-9

simple
chimney
window
+ﬂ0cm.o
tempest
bump
squabble
brisker
scarce
caustic
dream
cel'ar
falcon
flower

stream

- trouble

s

slant
glisten
smuggle

plenti ful

Sampie
shekel
shepherd
wrought
twilight
threaten
clump
snuggle
string
story
character
brought
clinker
flicker
finished
gleam

hunder
public
grapple
slippery

orincioal

shop
skeleton
clinker
ncm1+mﬂ
thimble
though
bring
spatter
blunder
shatter
classic
stream
chipmunk
frontier
bright
gambie
staple

.plentiful

blotter
stampede

partner

stay

INITIAL BLENDS AND DIGRAPHS (A)

siide
squabble
creature
whimper
splendid
trigger
blind
staple
bargain
sport
scatter
design
creature
,pliable
frugal
grass
tinker
progress
gamble

sal iow

brighten Aﬂ

seed
21,
22.
23.
24.
25,
26,
27,
28.
29.
30.
3.
32,
33.
34,
35.
36.
37.
38.

39.

INITIAL BLENDS AND DIGRAPHS

supp lement
quote
drift
snippy
ditch
quibble
slink
spray
slipper
spray
steeple
sprout
scrapple

ctrengthen

steeple
vote
twinkle
shower
trouble
squabble
shift
swagger
strenath
stice
showers
splint
substance

substance

snare
practical
terrible
smuggle
+iw+n:
slipper
spank
splinter
skipper
squeeze
scales
stream
shepherd

shrew

(B)

‘smel ter

chose

thrift

slipper

thought

shingle

strap

scrapple o
A |

shrill

splint

supple

snuggle

sprightly

scrub

IC

Aruitoxt provided by Eic:




P-10 Substitution of Initial Blends and Digraphs

Skill ~ Ability to change a word by supplying a different blend or

digraph.

Performarce Objective - The learner will be able to make new words by

substituting initial consonant blends and digraphs in given words.

Sub-skills:

1)
2)

3)

4)

5)

Visual recognition of likenesses
Visual recognition of differences

Ability to write two letter blends, digraphs or three letter
blends when dictated

Ability to write other words using the same two letter blend,
digraph or three letter biend

Subskills of P-9




TEST P-10.

.

SUBSTITUTION OF INITIAL BLENDS AND DIGRAPHS

Sample: _bag

ag
29
him 3. sank
im ank

ank

im ank
dip 7. rash
ip ash
ip ash
Ip ash
Ip ash

31

4, take

are

are

are

ares

|




P-11 Final Blends and Diqraphs

Skill - Recognition of final blends and digraphs

Performance Objectives - The learner will be able to recognize the
consonant blend or digraph he hears at the end of two dictated
werds.

Sub-skills:

140 LETTER BLENDS - st, nt, It, ft;, xt, nd, Ip, mp, sp, sk, |k, pt, ng, nk

1) Audlitory recognition of |ikenesses
2) Auditory recognition of differences
3) Ability to blend two consonants
4) Ability to name two letter blends when presented
5) Ability to pronouncz correctly nonsense words which use
two letter blends -
6) Ability t2 supply similar words orally using the same blend

DIGRAPHS - sh, ch, tch, dge, ck, th, ph

1) Auditory recojnition of |ikenesses
2) Auditory recognition of differences
3) Ability to name digraph when presented
m 4) Ability to pronounce correctly nonsense words which use
fwo and Juree letter digrapns
5) Ab:lity to supply similar words orally using he same digraph

Sitent luttcrs should be introduced:

a. -~ lamb
gn - _.och
kn - ini‘e
gn - sign

pN - L.ooWroN &
Wi~ \i; *NCt,

rh - rhinc.cerous
ps - psychology
cz - scent

wh - vho

--mn - hynn

--bt - debt




4.

i15.

16.

TEST P-11 - FINAL BLENDS AND DIGRAPHS

SAMPLE: wilt wisp wick wish
malt mask mash mast
trust frunk truth trump
bald bath band bask
rant rapt rash rqff
bland biast blare blank
crawl crash crank craft
stltch stilt stint still
clash clang clasp clank
west welt weft wept
sulk such sung sunk
badge ’ bathe baulk batch
touch tough tooth torch
hasp hand hath harp
leech least leash ledge
rift risk rind « ink
siik sift silt sink




P-12 AUDITORY PERCEPTION OF VOWELS

Skill: Abillty to recognize the correct vowel in a dictated word.

Performance Objective - The learner will be able to recognize and

write the vowel he hears in a dictated word.

Sub-skills:

I
2.
3.
4.

5.

6.

Abi1ity to blend

Auditory discrimination of short vowel sounds

Auditory discrimination of long vowel sounds

Ability to recognize short and long sounds of each vowel

Abllity to supply correct short vowel sounds In lists of
dictated words with vowel omitted

Awareness of y used as a vowel
y as /I/ ex. gym gypsy cyst oxygen myth
y as /8/ ex. candy ' puppy gladly risky
y as /T/ ex. cycle tyrant hydrogen stye

Two sounds of /d0/ rule - mule




P-12 Auditory Perception of Vowels

l

2.

T

12.

13.
14.
15.
16.
17.

18.

LAY Pl

T

20.




1

P-13.-Differentiating Between Long and Short Vowels

in a written word.

Sub-skills:

/'.
2,

3.
4

vowel sounds

e)

f)

Skill - Ability to recognize tne long and short vowel sounds,

Performance Objective - The learner will be abie to differentiate
between the long and short vowel sounds and to correctly identify

Audltory discrimination of short vowel sounds

Auditory discrimination of long vowel sounds

Ability to identify the correct vowel with a given sound
. Ability to correctly identify spelling patterns for short

CvC CVCC CCvCC CvvC
cat dish tramp head
5. Ability to associate long vowel sounds with the correct
~ spelling variations
i.e.:
a) Silent e rule - hate - eve - life - hope - tune
b) Long A can be spelled with any one of the following
a, a-e, ai, ay, ei, ey, eigh
c) ‘ong E can be spelled with any one of the following
e, e-e, ee, ea, le, ei, ey
() d) Llong | can be speiled with any one of the following
i, i-e, ie, igh, ild, ind, y
e) Long O can be spelied with any one of the following
o, o-e, oe, oa, ow, ou, ough, old
#) Long U can be spelled with any one of the following
u, u-e, ue, ew, eu, ul, oo, ough, ou
6. .Vowels with R
a) ar star spar yarn efc.
b) or order for
c) er ir and ur  sound alike
herd bird fur
fern shirt churn
swerve circle burst
d) Endings - ar and or /ur/
dollar beggar doctor favor

ear - hear, ear - earn, ear- bear
out - flourish,

our - oourtesy

wor - word, work, world




TEST P-13: DIFFERENTIATING BETWEEN LONG AND SHORT VOWELS

"
2'
3'

4.

back

SAMPLE : take hat pain tale
kind tried sit witch pipe
mask sail band paste trap
tube fuse cup stun duck
feed bench team lad trend
-blaze catch waste strain glad
tide fill wrist skim while
toast mop __gold dodge Joke
met wheel step steam dress
dock smog stroke plot __goat
tune frult bunch dust but




‘) P-14 Vowei Digraphs and Diphthongs

Skiil - Abiltty to recognize a vowel digraph or diphthong sound and
identify letters that stand for that sound.

Performance Objective - The learner wy(I be abie to identify the letters
representing the vowel digraph or diphthong he hears when these
sounds are dictated. ‘ ’

Sub-skills:
I. Abliiity to 'recognize that two letters can stund for one sound
2. Knowledge of vowel digraphs and diphthongs and ability to
recognize the sound-symbol relationships
3. Abliity to recognize visually the vowel digraph.or diphthong in
a printed word ,
4. Ability to promounce correctly the word contalning a vowel
digraph or diphthong .
5. Oy - play
00 - broom, book
EW - few, grew
= OU - soup, out

OA - boat
OW - snow, now
oY - toy !
Ol -~ boil
N EA - eat, head, steak
EY - vailey
Al - sall
AY - pay
AU - cause
EU - feud .
El - selze, veln

IE - chief, lle

UE - rescue

OE - toe

EIGH - weigh

OUGH - bough, dough, rough, cough, through

ERIC 38




TEST P-14: VOWEL DIGRAPHS AND DIPHTHONGS

SAMPLE:
1. ol ou oo oa
2. ou aw ol ai
3., -ai ea aw oa
4, aw eu ea el
5. oo- ol aw ow

- ol

ou

ew

ol .
6. ai ou ol aw
7. ou aw 00 ea
8. o0 ou ea oa
9. aw ew al ee
10. oo ow ol aw
J

3




TEST P-14;

SAMPLE :
. ol ou 00 03
2. ou aw ol ai
3. ai ea aw oa
4, aw eu ea ei
5. 00 ol aw ow

VOWEL DIGRAPHS AND DIPHTHONGS

ew

6. ai ou ol aw
7. ou aw 00 ea
8. oo ou ea oa
9, aw ew al ee
10. oo ow ol aw

49




P-15

4

Vowel Principles .

Skill ~ Ability fo'apply vowel principles to nonsense syllables.

Performance 0Objective - Given a list of nonsense words the learner

will be able fo mark the vowels to indicate whether they are
long, short, un-sounded, or r-controlied.

Sub-skills:
VOWEL PRINCIPLES

2.

5.

6.

when there is only one vowel in a word, if that vowel comes

at the beginning or in the middle of the word, It Is usually
short,

When there Is only one vowel In a word, if that vowel comes
at the end of the word, it is usually Iong.

When the vowels al, ay, ee, oe, ond oa come together, the

first vowel Is usually long and the second vowel is not sounded.
When there are two vowels in a word, one .f which Is @ at the
end of the word, the first vowel wsually has the long sound »
and the final e Is not sounded.

wnen the only vowel in a word is followed by r, the sound of
the vowel is nelther long nor short, it is confrolled by the r.

Diacritical marks

]




Sample:
u 2
tri I ¢
br ;?# n

Mark the vowels in these nonsense
I, w0t of wrele
2.-h—+—{:r4b—- blarKk
3. shrs  JShre
8. dray1 e/

5. g:m Jom

o~

TEST P-15: APPLICATION OF VOWEL PRINCIPLES

comg

rds as shown In the key.

6.

——

P |l o /J/O
| + C/T

i dg [flrde

tr 6:; m 7 7roam

o

-~

s‘much JMCVCA

Think of how the ten words above would be pronounced with the vowels sounded
as you have marked them. Now look at the ten words below. Do not mark the -~
vowels. Think of how each of these words should be pronounced. You will say

these words to your teacher.

il. nold
12. taul
i5. breen
14, loy
15. trew

16.
7.
18.
19.

20.

12

shood
ploud
streuce
baw

gow



P-i6 Application of Phonlcs Princlples

Skili - Ability to apply learned phonics rules.

Performance ObJect've - Glven a list of nonsense words, the learner

>

wiil be able to proncunce them according to the letter sounds
and vowel principles that have been taught.

Sub-skills:

All previously taught phonetic skills.

{ i
{ 4
j

1

;

1

|




(Thi
resp

TEST P-16. APPLICATIONS OF PHONICS TO
NONSENSE WORDS

s test Is glven individually. The pupll reads from the
onse sheet he marked for Test P-16. As he pronounces each

word, record results as follows:

a. Do not give part credit. The pronunciation is either correct
or lacorrect. ndizate incorrect responses with an "x" in
the "errors'" column.

b. For each word that |Is incorrect, indicate the error In the
"analysls of errors" column by circling the phon'~ elementa
that was mispronounced.)

_ Analysis of Errors
_ Nonsensa initial Final

Word Rhymes with Errors Consonant Vowe| Consonant
I. grote (boat) gr ° t
2. cherm (germ) ch er m
3. spe (spree) . sp e

4, thain (rain) - th 3 n
5. dop (top) d o P
6. dro (grow) dr o

7. 11t (silt) _ | It
8. snobe (probe) sn o b
9. broan (groan) br o n
19, plurst (thirst) pl ur st
I, lois* (moist) | ol st
12. saul {daud) S au b
13, neek (wre<) n [ k
14, koy (toy) k oy

15, plew (grew) pl ew

16, grood (food or hood) gr 00 d
17. bioun (ciown) bl ou _n
18. neud (feud or foud) h euor oo d
19, fraw (raw) fr aw
20. .pow (go or cow) sp ow




~\ P-17 WORD ENDINGS

Skil! - Abillty to recognize endings in words.

Performance Objective - The iearner will be able to identify the
simple erdings that denote tense (ed, ing), number (s, es),
person (s, es), possession ('s), and comparison (er, est) when
inflected forms of words are dictated.

Sub-skills:
1. Abllity to recorsize and use the verb form of "ing."
2. Ability to recogmize and use the verb form of Yed.,"
3. Abllity fo recognize the 3 sounds of "ed" (/ed/, /d/, /t/)

4, Ability to recognize and use the correct verb form of "s" and
"gs" denoting third person singular.

5. Ability to recognize the difference between singular and plural
forms and to spell and read a plural word with an "s" ending.

6. Knowledge of when to use "es" or "ies" to make a plural word
and the ability to recognize that word as a plural when used.

7. Ability to make and recognize a word showing possession.

8. Ability to recognize and use the correct comparative form of
ver" and "est."

9. Knowledge of the "y" rule and the abillty fo recognize the root
word when the spelling is changed in the variant.

10. Knowledge of the Silent E rule and the abil.ty to recognize the
root word when the spelling is changed In the variant.

1. Knowledge of the Doubling Rule - words of one syllable, ending
in one consonant, after one vowel, double the final consonant
before a suffix beginning with a vowel, but do not double Lt
when the suffix begins with a consonant.

(Ex.: big, bigger, biggest, bigness)

This includes verb endings ing - ed
(Ex.: step - stepping, grin - grinned, want - wanting)

ERIC 1




TEST P=17: WORD ENDINGS

SAMPLE. help helping helper helps helped

i. cool cools cooled cool ing cooler

2. plant planter plants planted planting

3. _Jump Jjumper Jjump ing Jjumped Jumps

4, _cream creamer creamy creamirng_ creamiest

5. stamp stamping stamps stamped stamper
m 6. dress dresser dressing dresses dressed

7. close closed closer closes closest

8. sharp sharpen sharper sharpest sharply

9. mlik mi I ker mi ks mi l ked milking

10, save saved saves saving saver

Y

46




P-18. FINDING THE ROOT WORD

Skill - Ability to identify root word
Part | - Root words plus ending s.

ing-ed -er - s - est - es

Part 11 - Root word plus prefixes and suffixes.

un - dis - re - mis - pre - in - un - im
ly -y ~ed - able - ment - ary

Performance Objective - The learner will be able to identify the root

. word in an Inflected form (having an ending) or in a derived form
(having a prefix or suffix).

Sub-skilis: (Part 1)

2.
3.

4,

s

" Subskills: (Part 11)

5.

Knowledge of the Doubling Rule and ability to recognize the
root word when the final consonant is doubled.

Audi tory discrimination between "s" and "es".
Ability to spell and read a plural word with "s" and "es" ending.

Recognition of the three sounds of "ed" and the ability to
identify the root word even though oniy one syllable.

Knowledge of and ability to recognize prefixes In words as a
meaning unit as well as a visual unit. (un, dis, re, mis,
pre, in, un, im)

Know ledge of and abillty to recognize suffixes In a word as a
meaning unit as well as a visual unit. (;, ed, able, ment, ary)

Recognition of grammatical function of suffixes.
Adjective endings ~ able, ful, er, est

Noun endings - ment, ness, er

verb endings - s, es, ing, ed

Adverb endings - ly




TEST P-18: FINDING THE ROOT WORD (Part 1)

Sample: worked

i. finding
2. looked

3. jumper

4, runs
5. fastest
6. gives
7. cutting
8. classes
9, ‘toys

10. called

13




TEST P-18:

FINDING THE ROOT WORD (Part 2)

Sample:

tl. uneventful
12. kindness
13. preoccupy
14. +transact
15. retrainable
16. windward
17. encouragement
18. childishly
19, infirm

20. dismantle

§3

improvement




P-19 - COMPOUND WORDS

Skill - Abillty to recognize compound words.

Performance Objective - The learner will be able to divide a compound

word Into its component parts.

Sub-skilis:

2.

Ability to recognlze familiar parts of a word. (Same be-
ginning, middie or endings).

Ability to identify a root word and to recognize that a
compound word Is made up of two root words.

Ability to combine two separate words into a compourd word.

.

c‘r-




TEST P-19: COMPOUND WORDS

Sample: schoolroom

i. doorstep
2. outside
3. sailboat
4, myself

5. armchair
6. storybook
7. doghouse
8. airplane
9. fireside

|
10. baseball i




P-20 CONTRACTIONS

Skill - Abllity to recognize a contraction.

Performance Objective - The learner will be able to write the two

- words for which a contraction stands.

Sub-skil's:

2.

3.

4.

5.

Abillty to recognize that the apostrophe stands for a left out
letter or ietters. ¢

Abillty to recognize a contraction wlth one missing letter and
know the two wcrds it stands for.

Ability to write a contractlon from two separate words substi-
tuting the apostrophe where one letter |s omitted.

Ability to recognize a contraction and know the two words it
stands for when two or more letters are omitted.

Ability to write a contraction for two separate words substi-
tuting an apostrophe where two or more letters are omltted.

Contractions - | letter omitted Contractions - 2 or more letters omitted .

Isn't I've
i'm . i
he's can't ;
don'+ won't 1
you're we've |
we're sha'd
they're 3
let's ;
it's |
didn't
couldn't

.




TEST P-20 - CONTRACTIONS

Sample: hasn't

3. haven't

4., we'd
~

5. I've

6. wasn't

7. they're

8. lsn't

9. you'll

10. wouldn'?t

(3
1

-

<
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P=-21

IDENTIFYING PREFIXES AND SUFFIXES
Skil:: Ability to recognize a prefix or a suffix in a word,

Performance Objective - The learner will be able to identify preflxes
and suffixes in a list of derivations.

Sub-skiils:
I. Abllity to recognize a prefix as-a visual unit.

2. Ability fo recognize a suffix as a visual unit.

Preflxes Suffixes
re (again) y (like)
dis (not, apart) ness (being)
un (not) ful (full of)
ex (out of) - ment (result of)
re (before) ward (in direction of)
;ub  (under) . able (capable of being)
n (not) ible ( " " ")
tm  (not) ' ly (11ke)
trans (across) less (wlthout)
mis (wrong) ish (l1ike)
anti  (against) ist
com (with) er
non {not) ent {one who)
bl {two) ance (state of being)
tri (three) ence (state or quality)
per (through) wise (ways)
ob (agai: 51) ous (full of)
pro (in front of)
inter (between) s
de (from)
ab (from)

post (after)
super (over)
con (against) .




TEST P-22: IDENTIFYING PREFIXES AND SUFFIXES

Sample - enfold player
gree~ish 1. painter
prerec. ) . 12, Ccisplease
shiny I3. humorist
exciaim 14. speechless
ende: 15. careful
kindly . 16. rebuild
unlock . 6 17. statement
transplant 18. Inactive
hardness 19. westward
imparfect 20. substandard

vy
<




P-22 - USE OF I§ES AND SUFFIXES

Skiit - ::Ilfy +o add the correct prefix or suffix to a word.

PerformancJ Object! ve - Glven a list of prefixes and sufflxeg, the
earner will be able to identlfy the affix to be added to 8 given
root word to make sense in a sentence.

Sub-skills:
i. Ablitty to recognize prefix and suffix as a visual unit.
2. Abllity to recognize prefix and suffix as a meaning unlt.
3. Kbilify~fo reccgnize suffix as a grammatical unit.
4, Abl]lfy to add affix 1o a root to make a meaningful unit.

5. All sub=skills of P-22.




~ YEST P-22; USE OF PREFIXES AND SUFF1XES

Prefixes  Suffixes
a er
un Yy
Sample: dis ly
im able
in less
The stories of his de . en ness
revealed something o ae re ful
great ot the oid ex ward
doctor. pre ment
trans ish
sub ist
i. The teacher had an announca 0. make to the
class.
2. How can we pay the children for thelr kindness?
~ 3. The grass is dry and brown from so many rain days.
4, Heavy loads are more manage if you know how to 1ift them
properly.
- 5., That serious fall might able Jack for a long time
6. Everyone was doubt that the rain would stop, so the
race was canceled.
7. The Important papers were trusted to him for safe delivery.
8. As Jim came over the cresi of the hill, he saw that the barn was
fire .
9. On Monday morning | decided to pay my lunch expenses for
the week.
10. Jane and Fred were warm received by their Jjoyful cousins.

(e}
.




A BASIC SIGHT VOCABULARY FOR BEGINNING READING

~ by Dale Johnson
I. the 51. out i0l. each 151. smalil
2, of 52. so 102. just 152. found
‘3. and 53. said 103. those 153. Mrs.
4, to 54. what 104. people 154, . +ought
5. a 55. up 105. Mr. 155, vent
6. In 56. Its 106. how 156. say
7. that 57. about 107. too 157. part
8. s 58. into 108. little 158. high
9. was 59. than 109. good 159. school
10. he 60. them 110. very 160, every
1. for 6l. can ) 11l1. make 161, don't
12, It 62. only 112. world 162. does
13. with 63. other i13. still 163. got
14, as 64. new 114. own 164, left
15. his 65. some 115, see 165. number
16, on 66. could 116. men 166. untll
17, be 67. time 117. work 167. always
18. at 68. these ' 118. long 168. away
19, by 69. two 1i9. get 169. something
20. | 70. may 120. here 170, water
2], this 71. then 121. between 171. put
22. had 72. do 122. both 172, think
23. not 73. flrst 123. under 173. almost
7~ 24, oare 74, any 124. never 174. hand
25. but 75. my 125. day 175. enoug:
26, from 76. now 126. same 176. far
27. or 77. like 127. another 177, took
28. have 78. our 128. know 178. head
29. an 79. over 129. while 179, vyet
30. they 80. man 130, last 180. better
31. which 8l. me 131. might 181, set
32.  one 82. even 132. us 182. +told
33. you 83. most 133, great 183. nothing
34. were 84. made 134. old 184. night
35. her 85. after 135. vyear 185. end
3. all 86. did 136. off '86. why
37. she 87. many 137. come 187. called
38. there 88. before 138. go. ) 188. didn't
39. would 89. must 139. came 189. eyes
40, their 90. through 140. right 190. find
4. we 91. back 14i. used 191, going
42, him 92. vyears 142. take: 192, look
43, been 93. where 143, three 193, ask
44, has 94. much 144, house 194, knew
45, when 95. your 145. use 195. point
46. who 96. way 146. again 196. next
47, w1l . 97. well 147. place 197. city
48, more 98. down 148. American 198, glve
r\ 49, no g99. should 149, around 199. group
' 50. Iif 100. because 150. home 200. days




201,
202.
203.
204.
205.
206.
207.
208.
209.
210.
211,
212,
213.
214.
215.
216.
217,
218,
219,
220.
221.
222.
223.
224.
225.
226.
227.
228.
229.
230.
231.
232.
233.
234.
235.
236.
237.
238.
239.
240,
241,
242,
243,
244.
245.
246.
247.
248.
249.
250G.

let
room
present
face
things
early
big
need
four
chlldren
saw
best
church
ever

I ight
thing
want
done
open
God
kind
different
door
help
whole
it's
above
name
company
hands
show
five
gave
today
feet
across
past
having
seen
really
car
already
I'm
tell
together
money
keep
sure
real
behind

251.
252.
253.
254.
255.
256.
257.
258.
259.
260.
261,
262.
263.
264.
265.
266.
267.
268.

269.

270.
271.
272.
273.
274.
275.
276.
2717.
278.
279.
280.
281.
282.
283.
284.
285.
286.
287.
288.
289.
290.
291.
292.
793.
294,
295.
296.
297.
298.
299.
300.

miss 301. ldea
air 302. women
making 303. America
office 304. started
brough 305. book
whose 306. cut
heard

street

boy

change

board

west

close

turn

love

full

am

wife

wanted

front

sometimes

girl

six

able

feel

mcther

music

party

run

short

town

morning

outsiae

art

leave

plan

sound

top

black

hard

believe

play

says

mean

soon

table

red

road

alone

gone
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S-4

$-5

$-6

S-7

STUDY SKILLS

. Performance Objectives and Skills
/ '
Skill - Alphabetization/

Performance Objective { Giverr a series of letters or words, the
student is able /1‘0 sequence them in correct alphabetical order.

/
Skill -~ Parts of a Bpok

»

Performance Objective - Given the specific parts of a book, the stu-
dent is abie fo utiiize the information presented.

Skiil - Dictionary Slesﬁ

Performance Objective - Glven 3TWhaf words, the student Is able
to locate the words and utilize the Trivermation presented in
the dictionary. :

Skitl - Library Skilis

Performance Objective - Given specific opportunities, the student is
abie to demonstrate proficiency in jocating materiais and in
utiiizing the card catalog and the Dewey Decimal System in the
Library.

Skili - Reference Materials

Performance Objective - Given a research task, the student is able
to iocate, identify, and utiiize the information availabie in
reference materials. -

Skiil - Organizational Skills

Performance Objective - Given a reading selection, the student is able
to organize facts and concepts in a summary and/or an outl!ine.

Skill - Rate of Reading Adjustment

Performance Objective - Given a reading selection, the student is abie

to adjust his rate of reading in refation to its difficulty and
the purpose of reading.




S-9

Si=A

Si-C

Si-0

Skill - Map Skills

x

Performance Objective - Given a map, the student is able to locate
information and answer questions pertaining to the map.

Skill - Graphs and Tables

Performance Objective - Giver a sample craph or table, the student
Is able to interpret the information presented on the charts.

Skill - Aiphabetization

Performance Objective - Given a series of letters or words, the
student is able to sequence them in correct alphabetical order.

Sub-skill - Letters in Sequence

Performance Objective - Given the letters of the alphabet, the student
is able to place the letters in the correct sequence. (r - t,
T-hi, jk=)

Sub-skill - Words in Sequence

Performance Objective - Given a list of words, the student is able
to place the words in the correct alphabetical sequence.
a) red, blue, green, orange
b) apple, air, arrow
c) stand, street, sting
d) strong, string, s‘raw
e) squash, square, squat

Sub-skill - Names in Alphabetical Sequence

Performance Objective - Given a list of names, the student Is able
to arrange them in the correct alphabetical sequence.
(Frost, Robert - McMac - St. 0' - van - de)

Sub-skill - Titles in Alphabetical Sequence

Performance Objective - Given a list of titles, the student is able to
arrange the titles in the correct alphabetical sequence.
a) Make way for Duckling, Little Women, Heidi, Sounder,
Harriet the Spy
b) The Moffats, An Enormous Egg, A Home for Sally
c) Five Hundred Hats, 101 Daimations, The Three Bears,
Twenty-One Bal loons




student is able to utilize the information presented.

S2-A Sub-skill - Book Titles

Performance Objective - Given a variety of book titles, the student
is able to determine the relationship between the title and
the book's contents.

/
$2-B Sub-skill - Title Page”

Performance Objective - Given a book having a title page, the student
is able to locate the title page and interpret the information
presented on that page.

(Title, author, publisher, place of publication, date of publi-
cation, original copyright date, revision)

S2-C Sub-skill - Preface

Performance Objective - Given a book having a preface (or foreword
or intfroduction), the student is able to locate the preface and
interpret the information presented on that page. (Author's
purpose - for whom was the book intended - Author's suggestions
for use of the book - Resources that the author used)

$2-D Sub-skill - Table of Contents

Performance Objective - Given a book having a Table of Contents, the
sfudent is able to locate the Table of Contents and interpret the
information presented on that page.

a) Given a Table of Contents, the student is able to ‘ocate a
specific story and page number.

b) Given a Table of Contents which contains main topics and
sub-divisions, the student is able to use this information
to determine the organization of the book.

c) Given a research task, the student is able to use the Table
of Contents to locate specific information related to other
sub ject areas.

S-2 Skill - Parts of a Book
Performance Objective - Given the specific parts of a book, the
i
|
1
|

S2-E Sub-sk®!l - index

¢

Performance Objective - Given a book having an Index, the student is
able fo locate the Index and locate -pecific information pre-
sented on that page.

a) Given a research subject, the student is able to identify a
key word under which to look for specific information in an
index.

b) Given an Index, the student is able toc locate specific in-
formation about a topic.
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c)

*

Given an Index, the student is able to use headings

and sub-heads to locate information.

Given an Index, the student is able to use cross references
to locate information about a topic.

$2-F Sub-skill - Textbook Study Aids

Performance Objective - Given various books, the student is able

to demonstrate proficiency in the use of the special study
aids in a textbook.

a)

" b)

c)

d)

Glossary

Given a textbook having a glossary, the student is able
to locate and demonstrate his ability to use a glossary.
Appendix ‘

Given a textbook having an Appendix, the student is
able to identify the location and purpose of an appendix.
B8ibliography

Given a textbook having a bibliography, the student is
able to demonstrate proficiency in identifying the location
and in consulting the bibliography for specific information.
Footnotes

Given a reading selection having footnotes, the student
is able to interpret the meaning of the footnote.

r




. $-3 Skill - Dictionary Skills

Performance Objective - Given a list of words, the student is able
to locate the words and utilize the information presented in
the dictionary.

S3-A Sub-skill - Parts of the Dictionary

. Performance Objective - Given a list of words, the student can Indi-
cate the part of the dictionary in which each word appears.

$3-8 Sub-skill - Guide Words

Performance Objective - Given a set of guide words and a list of
words, the student is able to determine which words would be
on the same page as the guide words.

$3-C Sub-skill - Root Words

Performance Objective - Given a list of inflected and derived word
forms, the student is able to identify the root word as the
entry word in a dictionary listing.

$3-D Sub-skill - Pronunciation Key '

.

. Performance Objective - Given a pronunciation key, the student is
. able to pronounce a word by using dictionary symbols.
a) train. h3at _ 3age care far
b) dawn ! d6n  doun darn  ddn

S3-E Sub-skifl - Diacritical Marks

Performance Objective - Given a pronunciation key and a list of
phonetic respellings, the student is able o demonstrate
proficiency in the use of diacritical marks, syllabic divisions,
and accent marks to pronounce the words.

S3-F Sub-skill - Multiple Meanings

Performance Objective - Given a word with several meanings, the stu-
dent is able to derive the appropriate medng from the dictionary
listing. I
a) Given a word with several meanings, the student can select

' the appropriate meaning of the word for a given sentence. i

(strike - run) 1

i

b) Given a word with several meanings which appears in a given
sentence, the student is able tc recognize the appropriate
part of speech. (frequent: adjective or verb) and is able

to give the correct pronunciation (present - present).
noun verb




$3-G Sub-skills - Special Sections

Performance Objective - Given an opportunity to study a dictionary,
the student is able to locate the section and identify the
purpose of each section for finding specific information.

a) Addenda

b) Guide to Pronunciation

c) Foreign Words and Phrases
d) Gazetteer

e) Biographical

f) Forms of Address

g) Miscellaneous




S-4 Skill - Library Skills

Performance Objective - Given specific opportunities, the student
Is able to demonstrate proficiency in locating meterials and
in utilizing the card catalog and the Dewey Decimal System
in the Library.

S4-A Sub-skill - Library Locations

Performance Objective - Given the title of a book, the student is able
to determine its cafeqorlcal.locafnon in the Library. (Fiction -
Non Fiction)

$4-B Sub-skill - The Card Catalog

f
Performance Objective - Given specific opportunities, the student
is able to demonstrate his proficiency in the use of the card
catalog in the Library.

a) Given a list of subjects, titles, and authors, the student
is able to locate the card in tnhe appropriate alphabetical
drawer of ihe card catalog.

b) Given a card from the card catalog, ‘the student is able to
identify the type oi card (author, title, subject) and in-
terpret the information presented on the card.

c) Given a card from the card catalog, the student is able to
identify the call number and locate the book on the library
shelves. .

S4-C Sub-skill - The Dewey Decimal System

Performance Ot i~-tive - Given opportunifies to use the library, the
student will become familiar with the arrangement of books
" according to the Dewey Decimal System.

a) Given the ton major divisions of the Dewey Decimal System,
the student is able to identify the classification in which
gencralized types of information are found.

b) Giver the ten major divisiors of the Dewey Decimal System,
the student is able to determ.ne the classification of a
specific book.

c) Given ¢ research topic, the student is able to locate the
Dewey Decimal System numbers for specific references within
the general classifications.

.
-t




. S-5 Skill - Reference Materials

Performance Objective - Give: a research task, the student is able

to locate, identify, and utilize the information available iIn
reference materials.

S5-A Sub-skill = Encycloéedias

Perform;nce Objective - Given a research task, the student is able

to use the encyclopedia to locate pertinent information.

a)

b)

c)

d)

Given a research task, the student is able to locate
specific information in an encyclopedia by using the
numerals or alphabetic listing on the outside volume
covers.

Given a research task, the student is able to locate specific
information In an encyclopedia by using the guide words at
the top of the page.

Given a selection to read, the student is able to determine
the word or words to use as key words to enable him to
locate information in the encyclopedia.

Given a research task, the student is able to locate infor-
mation in the encyclopedia by use of cross references.

$5-B Sub-skill - Newspapers

' Performance Objective - Given a newspaper, the student is able to use

its contents as a source of current topical information. ~

a) " Given a newspaper, the student is able to refer to the index -
to locate specific pages on which different types of infor-
mation may be found. ’

b) Given an article from the newspaper, the student is able to
identify the classification of its subject within the news-
paper.

c) Given a news story, the student is able to identify its com-
ponents. (headline, by-line, dateline, lead, details)
{who-when-where-why=-what-how)

d) Given a newspaper selection, the student is able to differen-
tiate between fact and opinion.

$5-C Sub-skl |l - Miscellaneous Reference Materiais N

Performance Objective - Given a |ist of reference materials, the student

is able to select a source in which specific information may be
found.

Reader's Guide to Periodic Literature
Who's Who

Roget's Thesaurus

Bartlett's Familiar Quotations
Walker's Rhyming Dictionary

Webster's Biographical Dictionary
Gazetteer

Atlas

World Almanac
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"5-6  Skill - Organization of Materials

Performance Objective - Given a reading selection, the student is
able to organize facts and concepts in a summary and/or an
outline.

L

S6-A Sub-skill - Outlining

Performance Objective - Given specific information, the student is

able to or-3nizg the material into outline form.

a) Given pictures, words, facts, ideas, or events, the student
is able to classify them into categories or under main headings.

b) Given a readirj setection, th. student is able to arrange
events, facts, and ideas into sequential orauer.

¢) Glven an assigned reading selection, the student is able to
state the main topic and sub-toplcs.

d) Given a list which includes title, main topic, and sub-topics,
the student is able fo°arrange these in a skeletal outline.

e) Given a reading selection, and a partially completed outline,
the student is able to complete the outline.

$) Given a reading selection, the student is able to construct
an outline of the matérial presented.

S6-8 Sub-skill - Summarizing

t

Performance Objective - Given facts of information, the student is
able tc orgznize this material Into summary form.
a) Given a reading sele:tion, the student Is able to write a
summary of what has been read.
b) Given oral Information, the student is able to write a sum- -
mary of what has been heard.

o
‘

56-C Sub-ski |l - Notetaking

Performarce Objective - Given facts of information, the student: is
bl to take notes on the material presented.
a) Given a reading selection, the student is able to take notes
in his own vords by selecting the main idea and supporting
details. T
b) Given oral information, the student is able to take notes
in his own words of what has been heard. ‘ )

L]

S6-D Sub-skill - Study Plan

Performance Ob jective - Given material to study, the student is able

To follow a study plan to master the information. (S Q3 R)




S-7 Skill - Rate of Reading Adjustment

arformance Objective - Given a reading selection, the student Is

able to adjust his rate of reading in relation to its difficulty
‘ : and the purpose of reading.

S7-A Sub-skill - Skimming

Per formance Objecfive - Given a reading selection, the student is
\ “~ able to adjust his reading rate and use the skiils of skimming
' according to the purpose of his reading and the type of reading
exercise presented within a Iimited time. i
a) Civen a reading selection, the student is able to skim the
material making use of cue words and phrases and typographical
differences.
b) Given a timed reading selection, the student is able to skim
the material and answer general questions based on the main
) idea and supporting details of the material presented.

S$7=8—Sub=skill - Scanning

Performance Objective - Given a reading selection and questions, the

student Is able *o adjust his reading rate as he scans the material
to locate sp.cific information within a !imited time.

$7-C Sub-skill - Variatiors in Reading Rate

Performance Obiecffve - Given selections of varying reading levels and
of ditfering types of material, the student is able to adjust his
rate of reading while maintaining his comprehension level.




' S8 Skill - Map Skills

Performance Objective - Given a map, the student is able to locate
information and answer questions pertaining to the map.

S8-A Sub-ckil!l - Representational Map Skills

Performance Objective - Given & map, the student is able to use the
representational key to interpret the material presanted.

a) Given a map, thz student is able to interpret the informa-
tion presented through use of:

I, realistic symbols
2. concrete symbols
3. abstract symbols

b) Given a map, the student i5 able to interpret the informa-
tion presented through use uf a color key for classes and
sub-classes.

c) Given a map, the student will be able to point, line, and
area symbols to interpret the information presented.

d) Given maps of various types, the student is able to inter-
pret the Information presented. (political, relief,
weather, city, road)

e) Given maps of various types, the student Is able to compare
topographical, climatic, political, product, or demographi-
cal likenesses and differences between geographic areas.

f) Given specific map information, the student "5 able to make

' inferences based on the special characteristics presented.

$8-B Sub-skill - Locational Map Skills

Performance Objective - Given a map, the student is able to apply
lccational skills to interpret the information presented.
a) Given a map, the student is able to locate points:
l. on a simple grid
2. on a number-letter grid
b) Given a map, the student is able to use latitude and longi-
tude to locate points.
c) Given a map, the student is able to locate cardinal and
intermediate directions.
d) Given a map, the student is able to !ocate and identify major
tand and water forms.

S8-C Sub-skili - Measurements on Maps

Performance Objective - Given a map, the student is able to recognize
and use its scale and understand differences in size and distance.
a) Given a map, the student is able to use the scale to deter-
mine distance. ’
I. blocks on a simple map
2. 1" = | mile
3. 1" =3mi., 3 =9 mi.
. 4, 1" = 10 mi.,., 2-1/2" = 25 mi.

-
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b)

c)

d)

e)

Given, varying maps, the st.dent is able to identify the
differences among maps drawn to different scales

(1" = 100 mi. and I" = 1000 mi.)

Given appropriate maps, the student is able to interpret
the effect of various map projections on the shapée and size
of land and water formations.

Given appropriate maps, the student is able to use insert
maps to determine the relative size of areas.

Given a map where time distances are indicated, the student
is able to tell the time differences between differeat
locations.

e




S-9

S9-A

S9-8

S9-C

$9-D

S9-t

S9-F

S9-G

Skill - Graphs and Tables

Performance Objective ~ Given a sample graph or table, the student
is able to interpret the information presented on the charts.

Sub-skill - Pictorial Graphs

Performance Objective - Given a pictorial represenfafion of informa-
tion, the student is able to interpret the material presented.

Sub-skill - Bar Graphs

Performance Objective - Given a horizontal or vertical bar graph,
the student is able to make comparisons and draw conclusions.

Sub-ski!l - Circle Graphs

Performance Objective - Given a circle graph, the student is able
to understand its divisions and interpret the relationship
of the parts to the whole.

Sub-skill - Time Line

Performance Objective - Given a sample time line, the student is
able to interpret the information presented.

Sub-skill - Line Graphs

Performance Objecffve - Given a line graph, the student is able to
answer questions based on the information presented on the
horizontal and vertical axes of the graph.

Sub-skill - Time Tables

Performance Objective - Given a schedule, the student is able to
answer questions based on the information presented relevant
to given times and places.

Sub-skill - Diagrams

Performance Objective - Given a sample diagram, the student is able
To answer questions based on the material presented.

1A A-
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of the children.
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I " Philosophy Behind Transition Class

Scattered throughout school populations on all levels, there are those
children who fail .. fail in the sense that their social, emotional, or
intellectual grcowth is not on & comparative level with the majority of their
peers. Their tyres and degrees of feilures ere as many and varied as tha
reasons for their lack of success. Some of them are irmature, some have
unidentified redical prcblems, some achieve academically but are incapable of
forming good reer relaticnsnips, some have poorly defined selfconcepts, some
have built-in learning problems fostered in poor socio-economic home
environments.

The school as a subset of society expects a certain level of academic
achievemert thet will insure an individuals capacity to function in the
society. However, it is the responsibility of the school to assess the needs
of the schcol population and plan its curriculum in the light of these needs.
The school can provide early childhood education to compensate for a home
environrent "or a growth vattern that has not prepared an individual in certain
specific skills that are a prerequisite to academic achievement and school
adjustment,

Despite a rrevailing belief that educators are successfully influenced
* by new knowledge of how children learn and use new techniques, materials and
~~grams to aid this learning, public schools are finding ever-increasing

uemana. Jor .pecial help and service to students. The cost, in terms of time

* and personnel, of rerediating problems of older students is discouraging and
prohibitive.* Prosrams need to be developed which utilize knowledge and
energies in preventins development of problems rather than in attempting to
solve firmly-entrenched oncs. Cumulative records of students who are failing
or who need considerable hLelp and support in the intermediate grades indicate
certain characteristics these students have in common. First, second, and
most Lhird grede teachers labeled them "immature", "unready", "not ready to
settle down" or unable to pay attention" with remarkable consistency. All
problems have a beginnirzg and it is known that the sooner a problem is
identified, the easier and less expensive it is to correct. It is better to
form habits than to try and change them. The longer a problem goes unattended,
the more costly it is to remedy if it can te remedied a2t all. Prevention is
far less expensive than remedietion and {the kncwledze that adult problems
often stem from unsolved childhocd problems has been with us for many years.
It would seem then that the logical place to start would be at the beginning
of school.

Educators have loncg talked of school readiness and learning readiness
but much of it has been lip service to & sound but unpracticed theory.

% The cost in terms of urhappiness, insecurity, and loss of motivation is
irmeasurable.




Good ~rograms have not been develomed, nor existina —rograms chanzed, to
immlement what we as educators, asree unon. Children still enter and are
wloced in orades by chronoloarical zge. It is our belie* that we cen seek out
and find many children neaded for difticulties u»cn school entrance. It is
our intention to intervere beiore nlacement and -rovide situations suitable
to individval learning needs and abilitiec for the academic and emotional
“"hizh risk® child an? t> continue to maninulate the schocl envircnment for
this child as lone as his needs irndicate. One form of intervention has been
establishment of the trensition class.
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II Descripticn of Class

Transition class chan~es the ririd structure of the school cystem as  we
have knowm it or sinty ies time at the bepirnir- 57 schooling
for irdevth reairess truinina vhere it is needed. It chanrces the program to
fit the child irstead of rlzcinc him in an inonwronrizte situction. It is a
determired attewmnt t~ rrevent fructration sni {ailure ir the first year of
formal schoolinrm. It ~revente over-—lacement an? its l-ong-term effect on
school perfer=wence. I there is a delay in the develommental sequence it
builds in time to brin; the child t» the moint o7 learninz readiness. 1If
there is en irrezularity or disturbance in the developmental seguence, it
provides a chance to bef’n -ro -ramaing for the smecial needs o1 the child

and match teachinr xothods to the sweci~ic develonmental needs. Transition
class can asoid vears of low rroud nlacement for children oi good intelligence.
It removes nrezsure to achiéve and its resulting tensions from the child not
yet ready to achieve and also from his teacher., It helps identify the hard-
core lezarning -roblems and initizte success ul remediation.

Classrosms are cel "-contained with one teacher, and hlrefully, not
more than fi“teen children. The children attend a regular school day. The

curriculum is mcdi'ied to meet individunl needs as much as possible, Transition

class is not corzidered a sicw iirst srede. Rather, it is considered an
opnortunity to assess weaknesses in sccial . emotional, larrvaze and motor
skills and make —rovisions 7or them. The range o0 academic work can be
broad, with some children still. essentially, in rcadiness training at the
end of the year while others are ready {or cecond frade work. The majority
of children move on to first grade after a year of transition. Since almost
211 of them have moved into the reculazr readiny nrogram, {irst grade teachers
pick tham up where tney are and let them ~roceej. Those children cavable of
overatin: com_ortably within the midile groun of second grade are allowed to
join the second rrade classroosm. This meanc social and emotional s well as
aczdemic coroetence. Cnildren who seerm able to make this step are given
amyle omportunity to work in first «rade classrooms in the soring of their
transition yecr so that social snd emctional comcetence in the »eer groun may
be assessed. Thi. is not a 7sal o7 transition, nrwever, but nrovides a
measure of flex:ibility 5o~ that tranmsition clacs does not become another rigid
step in the sch~nl strocture. In some cases children move on to first ~rad
from transitien but 2in the second erede Ior lenpue e arts programs. Schools
invslved with =riwary units cr onen classro~ms on the nrimary level are
adaptin~ the tranzition class to meet their own needs., The basic murnose of
rmeeting crildren's rneeds and reventing ructr:ztion and failure at the
beginnin-v of schcolinc is urhcld Yveﬂ” +ill te determined and deficit

areas will be ftraired. ret (1957), Xofka (1927), Schilder (1964) and
Hebd (1747) all cunrort ,ra1n1nt tre ch:Ld at the level at vhich he is
orerating and lezdin~ him successfully at his own sace to more advanced
levels. Methads will te tailored t» =articular needs and the child will be
placed in 2 oressure-‘ree situztion to develss his notential.

r 4

Aruitoxt provided by Eic:




IIT1 Screeninc

hd Kinderrarden teachsrs ¢~mmrise the Tast im-ortant and dewendable “act-r .
in the evaliatinn 2 children and the recoymrerdaticpa “or transition or “irst
grade. Their »baerrvation~: and ~ulzerents tased on thece nbservatinn- var
outweigh the wredictite testin~ which ‘= used only ¢5 c¢o2m irm their
reconmendations. Vhen testins and teachers judrement ¢~ not  ibe  the
referral “or nlacement is le“t t» the kindergerdien teacher

The djaln‘ue concernin- transition class and its —hiloso~hy ig beoun by
a mediatric —cychiatrist wh> -reserts normal. egd ~rowth and devels™ment and
the nceds »¢ the child entering school A series 0° uections relaiing to
nortal s~cial, e~otional, Jancua e and mHtor develonment are then »resented
ard diccussed ry the readiny consultant and kindergarden teachers in each
school. Teachers arc requested to observe and evaluate the nerformances of
children in the areas covered by the suestions. In early snoring the reading
consultant ecministers <ome grou visual-motor testing (Bender, DAP, Horst,
letter Identi-icaticn, Co-yirg) and some individucl auditory testing (Werman,
Cral Stery). The reading consultant and kindergarden teachers and ideally
the guidance ccunselor and first ;rade teachdrs in each building then discuss
educational nlacement for children on the basis of cobservation and testing.
Referral may b: to a regelar first grade, to a narticular first grade teacher,
to a nrimary unit. to an omnen classronsm, to snecialists for further evaluation
“‘or to a transiti-n claszc. Qccasionally it is recormended that a child stay
vith the kinderszarden. Farents of children nro-osed for transition class
meet and discuss the -rogram. Children of marents hostile to the orogram
“are not nrlaced in transition.

The Metronolitan Readiness test is administered to all trarnsition
and first grade classes in Sentewber as an additional and currert screening
check.
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CHARAJTERISTICS OF TRANSITICN GRADE )

-.phylically small - skeletal age lag (boys)

- dispriented

- considerable derendency needs i
- can't mobilize energy to nerform task offered . Dela&éd nsychic maturation
- motility »attern global - fine coordination gbor
- mopr body image .

- pdor snstial orientation

- - inferior auditory discrimination (recentive languase)

- exmressiveJanguage deficits. Qutnut varies with background.
- poor memory - can't retrieve

-*noor visual discriminetion (form constancy)

- bizarre modality -atterning - integration nroblems

Not to be confused with "slow starters” /
nnt2ayan Pk aanrdor ""“""01
At~net Lation less diffuse

- fewer nroblems with organiczation

- central nervous system patterning less primitive .




CIARACTERILTICS

CHILD SHOULD EX

CF

CHILD RFEALY FOR FIRST GRADE WORK

task oriented

able to concentrate - able to listen

gble to control motor imnulces ; focgs them

able to communicate with others ane exwress himself
eble to use mature sensory skills :
coordinated in mercentual-motor ar:as

able to sus-end gratification

able to work for morevréhbte goals

emotionally stable

avare o. cr have established identity so that energy for
lezri.ing is released

‘. S
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Questions to Lé considered "in Kindergarten observations.

(TNERAL INFORMATION .

Waat ic the marent's ettitude tcoward school?

YVaat is the chili's attitude - has it chansed?

Vhat is the stability »7 home situztion?

E:ve there been freguent moves? ) :
Hos there been loss of o ioved fifur.? .

Have there been semarations from warents?

Have there been illnesses or hosnitalizations?

Are there sibling rivalries? -

Is there a nhysical dicability?

Eas the marent exnressed concern about this child?

SOCIAL AND EMOTIOIAL DEVELCPYENT

Does ‘he child feel comortzble in the school situation?
Is he too de—endent on mother and/or teakher?
Fave there been sevaration mroblems? .
Does he like to mlay? Czaa he »nlay?
Do~s he get along reascnably well with neers? -
I= hie a loner?
Does he initiate relationshins?
J~es he have reasonzable control of his imoulses?
.L~2s he direct his own ~lay?
Cen he acce »t direction 2and correction?
Is he easily ‘rustrated?
; Does Le cry easily?
Is he confused?
Does he accent new exmeriences?
Teasr kA aamnlpts his tazks reasonably?
vUcs 1.2 sven anxisus? withdrawn? too apiressive?
Dces he interrunt or seek attention constantly?
is he easily distracted?
Loes he daydrean?
<.-n he sit and think?
Is he aware of the e fecis f his behavior on another child?

V)
o
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Does the chill li<te
Does he understani qir
T

n to directionc?
zections?

Can he respond to directions? .
Can be exoress hi~<eli reasonably well?

Can he make his needs known?
- Can he relate an cxreriernce?
Can he re-eat a di:ection?
Does he tzlk in sentances? n»hrases? telegranhic speech?

Can he listen to a story? .-
Can he focus his ‘attenticn for a reasonable lenprth of time?
Does he seek infcrration?
Do:s he have difficulty remembering what is heard?
Does he learn new words? . -
Does he seem unsble to learn or remember?
Does he talk too much?
Does he talk toco little?
he evaluate his own rerformance?
Does he losik at you when you are communicating?

MOTOR DEVELOFMENT

«Poes he move reasonadbly well in snace?

Is he overly clurncy?

Can he ho» and skin at a normal level?

Czn he handle =»encils, cray-ns, bt.oxs, etc. reasonably well?

Can Y.« cony correctly?

If there is an srticulation problem ic it immature or irresular develor °
Is he overly active?

Is he very, very slow in his tasks?

Do~c he need a lot of ~hysical contact?

RECOVELDATIN
Has he mature: at the -r-=er wace this year?

Does he need to to taucht how to learn?
“--% kind of nlacement do you think he needs naxt year?

.
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TRFARSITION CLACS TETMINCLOGY

Laterulity: 1Inner sense of the tiuo sides of the body 2nd their differer e.

a.
b.
c.

Directionaliry:

Gross Yctor: 1Is

Leftness
Rightnecs
Twe sidedress

4
e O

o P
t
- O

e P
[
Q
s
bots
.3
'sd
(@]
4]

sce of laterality-awarenews of (1eft-right),
ir

8

-3
11
2e
-
2,
A
-t {
S 4
D
w
LR

=

>~y
3

it
o

before and behind
undesr ani over

in and out

belcw and above

o200 TP

the involvenient of the muscles of the body - varticularly the

large muscle grouns.

a.
+ b.
c.
d.
e.
f.
2.
h.
i

Yi~e Gross Motor:

Eye-Hand Coordirn

Body I~are: 1Is

sitting ( osture)

holding head erect

standing

using both hands as e nair

hznds and eyes as a teanm

locomotion - movement in snace

contact - reach, eras» and release
receint - intercenting a moving object
nrooulsiocn - throwing, batting

Is the involve~ent o the musclies of the body - merticularly the
smaller muscle grouns.

a. move Tincers., hand, wrist, arm, feet in coordinated fashion

b. move finzers, hand, wrist, arm, feet in differentiated fashion
c. eyes

d. sneech

ation: Is thousht o as a skill involving acruracy and control,
but meny “hj°1~al and ~cgychological skills are involved.
Such as:
a. leoterelity
b. directicnality
c. ability to stom
d. eye moverments: accurate control of eyes
accurate match hetween the eye
roverment and the merceived visual
stimulus
an adeguate interreletionshin between
the moverent of the eyes and the
movements of other muscle grouns in
the body.
e. dexterity

2 le~rned cuncent resulting from the observation ¢~ marts o the

b~ly end the relationrhin o, the different .arts of °7e body to eech
other &nd externsl ~baeots.
- identificating ¢ body narts

laterality

Cirectionnlity %

o
ERIC ©
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Spatial Perception: Has two catepories:

a. Erocertric 1nciliinticn - eerliest form of space awareness
in wnich the nosition of any vpercon or object is definec
in relrtion to oneself. "You are close to me"™; "That
chair :s far from me".

b. Objective 1loczlization - positioning objects in space in
relation to onc arotiner. "The book is on the desk": "He
is standing behind her".

Perception: Has two forms: -
a. Globwler form - overall percention »f one object without viewing
its details znd without understanding how the object is put
together. This type of rercention precedecs the more complete
and accurate "integrated form".
b. Inteprated form - detailed and accurate vpercevtion of an object,

includiny awereness of how the parts of the object go together to
make a complete whole.

Perceptual Skills: Are techniques of seeing and understanding, most of which are
learned rather than innate, can therefore be taught.

Perceotual Training: Process of educatinz people, most particularly children, in
learning to see things accurately, rapidly and completely.

Rhythm: ¥hen figure-grocund for form is encountered in dimension of time. Rhythm
is important in kinesthetic and tactu al problems sinc2 mu:ch of the
inforration which we obtain from the senses is aided and militated to
establish and maintain rhythm relatiorship. In the auditory field,
information is kept classified and orranized through the imposition of
rhythm upon auditory stimuli.

a. Teach him to respond rhysically to an auditory signal.
b. Simple rhythas (clapvoing, marching).
c¢. Respond to outside rhythm (gravity): Jjusming-
balance boards
balance beams -

Perception: (fron Smith & DeChant) Is a form of behavior that results in an
orgarnization of inccming sensory data. Percertion has biological
predeterminants, but its personalized characteristics are due in
great part to this .individual's past exyperiences.

Perceptusl-Motor: progression from general ---- specific
from gross to refined control

Ex: baby - moverent starts at head and goes to the 100t. It is
said to be global. Under influence of maturation and learning,

more specific responses arise out of generalized, undiffzrentiated
novement .
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1V Suiresti-nz 1o
Vicual - Auwditory - Tactile - Kinesthetic - Motor

r 1r:irzn'

Tre 1hody  Slincerland. ¥Frostic and Mnable and ldble nrograms are consic
the delg o the tr-noitisn elass "readiness for learning” curriculum. The ¢-
seguence jcr -~ 1 i 1, aulit- T moror skills'at this level is ver
vell presont el i T ~vins csur~estions sumnlement these
tasic rreore- i, &, or created by some o the

Framinghz~ tr

Manipulative raterials are essential becauvse most of these chiléren liv. in

a three di~=nsicra2l vorld only ani hore to be led throush demonstration and by
"doinz" to an urderctandine of the two dimensional world of readiny, wrltlng
spelling end ~rith~etic, In trzining visuzl sxills children must be tauvht to
observe . recomnize and unieratand what they sce before they can be exrected to
perember and adant arnd re-roduce it. Virsual rmercention training involves thre
use of a variety »7 maniculative zaterizls such acs blocks, —uzcles perboards
et" Thesc are u d to helw the chiléd recornice aﬂ1lLar v1sual st'ﬁull,

imilar stimuli. neti sing marts, identify the wlcls

ns
P
i

taucy of 2 form desnite di-fererces

when only =art is

of objects. Reclatin sach. as largrer, smaller: closer farther - above,

telow: back, ‘ront

tall. sthort are Jemon t

their own bodies. Thae ¢
1

r em-ty iull fast, slow- tonp bottom and
cted nut throuth the use of real objects and

of veriical and hcri-ontzl tines on maver, or too to bottom and left and right

on maner are introi.~ed. These virual direriminstion skills will facilitate the

learning and re-roducticn o7 the letter: and 2id in aveiding discrimination

problecrs 2o heicsnt  irver sicn of interior design in the
3 Fad

visuzl motor skills o

recescary to involve the children

In trainin:- the auditory sxills it is r
as commletely as -<ossille and to ctart with the zost basic non-verbal skills
before rmoving t5 verktn) cor symbolic learnin: Children are tautht to listen to
a-,

sounds, t. recorni.e fa~iliar everyday scunas, to re-roduce them uzs accurately
as possible tn lucate their rrigin to di.ferertiate tetween similar sounds, to
remember the se;.erce o counii 2rd to re~roduce the sejuence of sounds. Before
moving ints the soun’z o lan-uane 8 child can be tausht the concerts of the
name’” of an obirct snd the "scund" of an object as well
8s the "b“:innir‘” of a sourd and the "ernd" of a sound. Auiitory lanpuace
trair ‘r~ ther ~roceeds witnh learning to licten to letter and word counds,

to reuovnx e them, to dizeriminate betweer similar sounds, to lorate beginnini,
niddle end endirn sounlis and to remerber a se,uence of sounds.

£ "

Althourh be-innin- trainin: of the skillc urnes onlv ore modality (visual-
¥isual, auditory-nudxtﬁry) training ;uickly becs=es inter-sensory because o€ the
manir. Qative waterizlc vied nnd the three dimensio ,1 involvement of the chiid.
The PL2K which strecc.-z overall oral lan muE e and verbal intellizence trainina
throush the thrre ¥e- zense moinlitier of zirh., hearins and touch is a vaiuable
teol in early trairi"*. Iresd all = *hefe srory s3 were chosen because ofF
their well nlenned se:uence ard inter-zensory a-~roich.  The majority of
sup-estiors gatpered are connerned with awiitory training and lanosus e
Sayelonment - considered the mast im-ortant of any training in the transition

RJ!:lass. .

s o
>

in eolor, szi-e or mosition. Children are tzu'nt to remember the visual sequences
<

ncents are estzbliched before the two dimentional skills




VIFUAT 10 IMITATION ALD VICUAL MTTOR ACTIVITIZS

(e Tt mY A
A P .

(Condenzed frow the Frostig darual)

failure to —Teet exrec
likoly to lead tos 2

hysical exercises

catehin g and throwing

YUrrnin wer

balﬁrc-n:

o on

a. cuttir~ - f’rc* a2 frin~e, thrn {ollowing curves, ansles and the
covbinntion »7 both. :

b. placir~ nrnd -astiny - the child misht be asked tc choose the share.
from 2 vox o cur-outs that correc-onis to an outline on his aper.
: Lccurste mactir oT™EcaTd Tl o,
c. tracir- #nd egic.ins - chill chool? trace, then color shanes thﬂt

c i
gratually incvonse in crmnlenity,

3. Everydor zcerivities

,.n

a. buttenir - 1la-

i ir, 7 snans and zi
sir-le Us2l - 3k é

i A s 4
w1? ba ~racticed by ail children having d

-
4

b P . 4

performin. Li~"a act

pa.
"J \,
ba's
£
|
ct
“3
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TEST II - FIGITE - 7 oUT TERCERTION

A. Results » Di--hHilditr

1. Apre-srs insttentive anl cdisorgani ced

a. attertion ternd- ¢2 jum~ to anv stimulus or unzble to shift from a
ius  {stimulus bound

Untble £~ :in? w)zce on 2 naze word in a dictionary

3. X2y be urable L2 sclve familiar wroblems if° rresented on & crowded nage

1. Discrininatine ot ects in a room ,
a. ask crild t- —~int out cztersries of objects which you call for -
thirrs that are rount red thin-s, etc. Then rejuire they »ick out
a speciviz cbrect such asz a rart:cular bsok, wicture, ete.
b. £irdin - ohlocts thet are di ferent - a2 larse block among small
ores, & siuare buttosn in @ box of rouni ones, etc.

2. gorw.. v,

v oaie,,

a, have obiect: i two ¢ no +
sorted - obaocts =an be sorted
chane - the more variebl t

ec torether and rejuire them to be
o : ize. color, texture,
icult the exercise.

]

a. have chi't -ick ou* a2 rarticulzr obiect you name from a box containin:
man, 4 {:erert ob’escts - di“Terences between the objects in the box
should . raiustly hec=me mininw-l.

)
[¢ IEY]

f~ad
tvy
<
0
%

[

ties

-l

dzy zctiv

a. roint cut --rtiscular thin<s - "Do you see the white house?", etc.

b. eck chil” to wiox out rarticulrr car Trom shelf, sort knives and
rforkes inte .ru-.er vi~ces, cort cl-thir~ into dravers

e. malel-=»kin - or ~ther remes which rejuire workin; {rom a plan aré
rart:. “ilarly heleful. )
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Jer Troini:

Snow 3 senetriocd

r¢om.,  Teacheor

517

s

Erercise with

drawin = of

Vare

crerectondie

picture Wnve the of
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a-zno, and

ceuler ri~bter, letter or word when it

R

cerert iro~ tne on2 initially lca

is ehanged.

Have other cbjects of

ictances irom enild. Child
same sicze as the one he holde.

lar~er of a nzir
or “enih.

medium size, small., Add to
sort in order of sirze.

1or and 2ck child to identify similar shapes in
SA™E o less cowrmon chames, i.e. dizmonds,
ace them around rocm.

c.usres, round triansular - chould be

artuare, round. and trianmular nlanes.
oo disti xﬂt;ve chases ani

Gratuzlly 214 sha»es that re-uire

vith pictures or

h ave ch*ldrﬂw fing
workin: frcm the
ivren bu_lc




A.

1. Visual worll iz aiztorted - cluwzy 2nd hecitant in his u-vements

2

3.
L.

B. Su

et

Sfricglty in understardin | words, desiy

) rat:ng ipotial position - up,
Adown, 1l + ri-ht an, ovt, efin

is

Wor-is, nutrers, letler: jhrases anpear distorted znéd confusing

Revers-ls and inverzions of lettrers rnurbers, and words azre apmarent

[T

e
al

r
)
v

~3
i

1.

~
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s cd; moverents with the Jrawin~g of
: " first to le~rn that drawvin~ a line un is
awa; Tron 76 bs o the body, etc. Trawino on naper
is pradually introicced.

Pelztionzhir 2. bzoi; to cther objects .

a. Jum oowver a blzack. crawl under 2 table, etc.
1 o e ohntacle riace. At tises the children

ey are Adin s ns tney 42 it so0 that words end actions

Di.ferertictin - left from ripnt

a, CLildren ozn ~+tch their hznd to ricture of a hand in various
siticnc - 2lzy -done with feet.

b. Gimes involvin- ri-ht zid let hiands ap? fect may be played.
Chil‘irern =~n - ¢5-y wlace~ent o sg' :rec or other shanes, At first have
the =iles hWori-ont-l ard vertical tr on have them turned around on a

corner 1 vn oz dlaeand,

Bloch ratterns =~ be cinied bocinnin with two blocks and increasing
the rutb-r.

N
(K
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heollte o0 Pl daoy

1. Y27 Ye errble Lo coreeive the o eor sey

¢, Unntle t~ rewa-bor "7 e jrence o mrene
aritrmetic - olems,

Sur~ers lany U vyl oo

1. Cory —erbho-rd - atterps vhicl

4
be v-ed at rirct | then

3. Blcoy natterra «ony be coied, It ray be
actu-lly oot retins winh the Dlecks e
diarri-r 0 two stracturzs n: the childre

-
o
o
"
-
a
[}
“_._l
[
"
[
3
o
]
ot
[+
~
(]
]
Q
o)
(2]
(2]
Q
b
[®]
o]
3
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vencegs

as invelved in colvin:
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Lan~ia-e Develcpront Gares

Vocabulary

Nimin< - ldentl- (- sip le cpcestrc: Ufe three Aimensional obgects or nictures.

TTehiv. 3L ; Tl 2t all by cayin- "thir ic a ball", giv
him helr b sraiv - 'T0 rnlz oz 1ol or a cxv?’. Alro whnen Vcrbnllhac1on is
¢ilTicult roonllA s edecire tastile ao-rcucne 21lov him to teel and handle
choect boinpe 1o rocon N aqts -ay he hideen and ClLQ fziven for children

. ) he hi
to cuecn:  let oril L ;)1 ot o=et pehint his back and t-ouch it while clue is
. - -

teint viven Haye (YD ren 1. osa ercun? rocom onc rame gs vany ob, ects as they
can: trern hove ooch il nneme one ob _cct ars tell what it is used for (a
cha.r - -y it on it).

and crilfren will offer responses
énntor. He ruts out fires- he

is iy ) : 2 ac ‘"1t" ~nly ivint clues tor eaninals.

It mar e poze:rorey 2t rir-t to shuw childiren a n:cture 25 well as give a clue.
Identifyvin~ foticnc: Pesin by uting ci-nle.sction ricture<: a boy running.
ek cpi AL you wWhat the oy 15 oindg Child chnuld be able to emnloy

tzst
motor saills by cerlor-isc the actinn as well ac telling you he is running.

Develcoins o~y
Tenct cert
re, ete.,
children
chilgren
thess exrreasicns. AL-isn roles.

=r.d requestc: nplease, thank you, excuse
ov ly nolite and
"l“ylnv - ~rP<ent

DPorvelanine reanin e 37 ©ratial voenbulary: .
Pretonit -1,
Teacher i1l rive Airectisn: "Put the nrncil on the desk  child will
porfope eati ity rnd rearend I -ut the -encil on the deak.
Ci.ilirern rh-ult be rmiven 2 chance to use wonor act ivity whenever mossible.

Frosti~ cuavcerts ure o0 ar "obstuzele cosurze”. This may be set up in the
Yoo~ zs chilarer. o throa-h tle course they verbalize what they are’
dnins - "I s coins uncder the tnote I oam goint over the chair 1 am

i roord the ‘

Find 2%, ectr «nd -:cturers that lond thetrelvecs to use of adjectives.
Cuncrete »% cchs are Lert wred  Irvst.  Fhiow two like sbjiects that
contvast freatly in zome wav (bi~, little henvr 1licht). Let children
k:ndle ther z2ni cioor worias to =h the 21 ferences between ther. This

. P T
tactile apmroach it mont effertive

i child carnot see ¢bject but only
Procele to une o eontraztin~ ictures - e.g nictures chowins a
youn - mernon ansoan o1t —erson Brin~ out words that dencribe the

e anectle,
Color worsdz rhomld be Lieirnorated here iU nececnary,
Poctry-rendins 07 masie sre valuable here. Exioce 2hild to botl and
try to elicit words to deseribe how Lhe masic or noclry make you f{eel.




Distin uichin: Jonrular and Blural
) Heoor oo L e roest L peitsds A ohild to shiow what we mean
vhe., ve oy rercil rgothen kst we rean when we sty pencils,  He

¢ i
shcnle reston s by o oonincoun ons cencil oand sayin~ "this iz one
roneil cr oo ocernl: ton Ttrene ore cencils  these are
theso ore come srn
Also y~. mny chow reticn ~icturcs o7 sfeveral objects, anis
chilsrgrn i oor e s 12> Cever~n acreeresnt hetween nlural sub o ad
‘ thelr g dn yoa fee an thin sicture? VY oge e

Loy o
X
J

coin.? “They are rurnninz

, Classifyirn~: .
Besin wi.th ;ront contrest of caterories,  Set un key nicturas: 2
nerzcn, «n ouning a piece o: fruxt. Hand each child severcl victures,
He rust hnld - onme ricture, tell what it is (thic ic a nurse, she is
o *orﬁor\ ani thern chi '3 1laces 1t in ~ile where neonle are.

izmloy ceveral like »ictures, house

nchool, cnurch. Ak en Ior one werd to describe all wictures

(buildin~s). Ther lonking at »ictures from le’t to ri-zht child

should levelsn a sentence. A house, 2 school, and a church are all

buildin=-s.

: Story
o054 Besinning ic a

oy on a bulletin board a
inice ex-ression on hic
~oacint.  Cover that nart of
nicture wnich oo cuwi~el the ¢w-raession 2l1low children to 1lonk

at it Anrins the Tay oo thev may surmice what has haomened. Call
the orous toretrar when 211 heve npnd grnle time to see it and let
thew tell their st ~ " what they think has han—ened., At end of
discussicn #x 'are the entire wicture,

face due to s tnine he sees

teecher cshould structure questions
zr wa,5ivle rom child:  Avoild
thic picture”. Onl, when a
1/ and easily 1s he ready to talk
y to ugse rictures at first that the
ey

-erience...

Unine Fut erne cooi rict
that w-olr e dicit no mue
saying "Tell ~e all wou oo
child iz ancvwe-ing ;;;;txon:

sbout o mictury on hicooun
h .

Fany ere~tive writin s ~:4.vities that rou m2y have tried or are
. farniliay with o-n 1o nityted to orel laniua,e develoment - e.g.
¥Yhat meres o0 Loy ? Trouble s * ha»minens ic .

A~ lan-av-=e dev-lermamt bieoine to 1noreace with your cl:ss
intredine ze uercans ¢ cteo em,  [resent several nictures
vinced ir orier. Az the onild 15 oble to mlace wicturde in
sequertial cicer n2 chould ba verbolitine a stery to ex-lain why
they are in rueh crier.  This ty e or wicture story ~ejuence can

N -

be rournd in readiners Yooro.

to be

O
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.develommernt rosram c2n be the srcech texcler. It would be well

-

is usc Ll in 21ll~wip v chiliren to sel-evaluate their owm, and

¢ evnlu~te ench =“*h r's s*ecch -atterns. This choull be done in

a cast.l. com_eortible and inci tertal “ashizn. -

The reecorder con be very stiaulztine <-articularly in role nlaying

detivivies, Childran will enisy —retendine: ftrney are actors. Many

chy echilliren ~2y Jird it easier 1o talk into a recorder than to .
:

ct
]
joud
w
o
2]
0y
]
o
o2
[

nn
)
[ dg
r=t .
+
3

ent 2 ake tuves o _scod children's literature
that children could listen to indenendentl; whilae looking at the hook.
Listernin~ to his own voice on a recorder zives the child a good self-
imase cimilar to that ¢ his looring at himzel? in a mirror.

The Smeezh Texcher )

A rrcat heln to tezchers in -remaring a 7ood languase
worth it to have a thirty minute sneech leyson cach week i your
cleszronn.  In this way the s—eech teacher cen sret to know the
class an' ac.uaint hercel? with 21y rezl oroblems which need
Auval attentiun.. After several months 25 lessons with the
: s 1255 zhould te on theip.way tow. 4 a good

~rcperam and those why have been diagnosed as
17 iz can ke worked with individually.
nitiated at Hemenway.

107 c
lan-ua~e udcvelosnent
having 53221 iz - rob
Such a vrograrm was 1
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1.

L.

Clarsr-~~ ~>un'C

1.

2.

1.

2.

3.
L.

5.

Reco mition o letier sounds

1.

Recognition o letter namec
o .

N
W

Avlitory Trairin;

weovnit on 97 SOunds

AJAnImal cou

R
:‘

Ic¢enti:y -5l whirh ~ukes the und
&. Baa - <neeo _t.
Ebility t o rerent -ount

AbIYity ¢t~ ~ant miive sound

Lbilit, to Sriw or ke (elay) =nimal after hearins sovnd

3
%}

Idarti-icat:~rn 7 crmman clasersom coundc .
a. Chiliren -~hut ¢res - teao :er claps  turns on water, whistles etc. ‘
AbiVity to re.ept vhat teachker has cone
a. Childrecn chut eyes - teacher snavs finger - calls cn chilid co 49

wvhot che ¢id
Poilic s *o dravw vhat has teen done
2. Chr1ldren snut cye3 - teacher closes door - children draw what she

has Adone ’ -
- souns -
Hc~e couni; - telewiizne, baby crying, etc.
Outside :sournls - cars, trucks, wind, rain

Voiree - identiTication o7 children Tty voice alone

a, Ds7-ie antl the bone - A chilé i: chosen to be the domiie.
e sits facirs a wall and closen his c~ﬂs An object (eraser,
block, etc ) iz »laced behind chair. [.int fo another
younrcier who guietl r cnes u- and tarzes de and says "Bow-
wow' or any cnsrt sertence ond returns to desk with oboect.
“Degr ie’ bz £ tuess who took hiz bone,

db. Re:orus czn be used to orovide many ounds

In cach case children chould be able to say what made the
sours rerect the scund, imitate the sound and make a »Hicture
o vwhat nzde the round. .

Hear it - recent i
a. "The rame =7 th
Hear it - {in?d or )
a. Teacher =uyy neave 2l-habet or £lz:sh cardo arour:d room and say
"B" - Chil'ren try to “'n'1 s many "B's" as they can.
(Alrhahcot cookies would od)
Hezr it - ot it ~utb
a. Child ma%es himcel” into a "T*  (May be done with partners)
Hear it - m~ake it ‘ .
a. Use clay ni e cleaners tooth ‘icks, Mod'<, raising.-etc. -
to Torm letter. on desk :
Wirite letter on -aper

letter is "B". - child reneats

Use nicture eardr of wordz berinnn’ with same sound (moHn  monkey
mother). Tnern have children i f:iﬁzy other nicture cards which have

the came couni.  (Pezbofy mictures aré cxcéllent)
Vithrut cicture rlues hove chilirern su 1y words that besin w1t* same soun-
Identi~ letter with it~ counn - "I" mnuzes the sound ynu hear at the
beirnin - o7 wmitten, ete.  “When I 52y & word that be~ins with the

scun: of M7 ot your herel on your hesdt
Write the letter that makes the berinnin: sourd (use board, picture, ete.)
Foliovw same :orwat with endin~ and medisl sounds

J0




IT1. Localio-tion ~: o wupAc (1urt unow concent of direction - front, Uaick etc.)
R A, VUbere 315 o’ corm Trom
1. Coilirern ~v* b M tel s« Teacher snye "helln" from front
teell, fr e ro o~ - cniliren 211 vwhe:e she was - children
Loake to-o - it
2, Bell, br-~atet or o5 bBoar - one child teakes bLrocelet to desk,
tlen Jin 1en 1t 297 - ubts it in nis wesk - ofther chiliren then
try to fcertiivouin hoo the bells  (soread cesks out)
8, Teachk berlinin - ~villde, end in relctisnshi™ to reoom
1. Hove ce 'rint o, reom. Tesi-cnate the leit (for
them) = room 25 the berinniny  the center as the middle,
and th 25 the end, Chil~ren resmond to your direction
by wal g in~ ete. t~ the aomronriate nlace. After they
" are familiasr - words have them scint with their writinz
hand to the corriet nlace. Tnis chauld involve moving arm zcross
boic Cor “hteqinnin T (or for Mond” for le ‘t-handed chiléren.)
C. Vhere do y-u hrar the "M in wother, hamoer, clem? Beginning - aiddle-
'nA 4
1. Childrcr m2y ¢ to anvromriste nlace
2. Children may -oint to, anrronriate »lace
3. Chiliren ma, yri1te letter in a--'ro-riate -lace (Use naner folded
in three or three widely smaced linesn -----«  =—eee-o ——————
.

III. Dizcerimination o sourdz
. A. Loud -« “int roten - niano - harmonica -~ bells ete,
Hitzh -
licar - frr - records
Fast - -low - records - runnin- raazt, slow, clap-ing fast, slow
B. Patterrs
l. Hear it - re-~eat an
.. . &a. Teorter 2l2ave 1 - 2 -1
Chil? ¢lsrc came -attern and rays 1 - 2 - 1 as he clans
b. Berin with rrerv chort ratterns usins clav-ing, tamning foot, nencil -
children re-ea2t your —attern ans say it. '
?. Hear it - 2o it Do noct =y it
a. Same an sbove
C. Rhytrm ratterns
1. Usin~ win with rtrors beat | children ~izht stamn on azcented note,
use rhythm irrsor-ents oto,
2. Rhythr moverorts
) a. S&ip twice, ho - twice
b. Two ste s to the rizht, cne to the 1<t - It is helpful to say it
as you 7o it.
c. Danning rotierns - Hokey-nnkey lexican Hat Dance, etc.
D. Alike - Di‘rerert
l. Animal soun<iz
a. Two "Mco', cne Boew wow
Were they the same?
Yhich one was di‘rerent? ‘nich vwere the sare?
ear courds - receat - Child sanyr twd ~ons. one bow wow
scunds - draw it - Child dreus two cowsg, one dog

3
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’. Letters
i, A - A - R
wWhich is di:Terent? hi
Come to brurd - wri 1
Lo on maner

-**tp lettey nome o opes wpich wer
b. On woratheet have rcws of wer'ls -
circle cach word that besins like
cun
E. Rhymin - Vioris
1. Nursery rhy~en
a, Uce mnili-r crec '~ as teacher cay:
Children su ly c¢~rrect word
2. Tvo line rhy~in- centonce
Mother will ro ke
) A birthlzv (czke)
Put on your cecat
And sail your (boat)
a. Childrer. mny sunnly rhymin:
to draw a :.icture of" rhymins word
3. Rhymin
a, I'n a 11 ttlc teasot
L, poems
a. Rhyrinz ciosies
5. Rhymin - wor~s
a. Draw or use nicture cards 2 words
bee etc.) Child sun-lies snnther
shonld k2 zuie to draw

cONSE

(Dr. Seuss)

rhyminy words.

2 the same cr different
meacher reads row - children
“cat". Ex. monkey, cake, salad,

it, she omits rhymirg words -~

Cword orally first and then be zble

wvhich rhyme readily (hat. cake,
wsr. that rhymes. Then children
(May do as indevendent work).

93
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EV; Oral Cororenerzicn, Meelry Trasnins, Following Directions, ete.
A. Animnl
1. Kear it - dn it ag r2tin: out aniTzl vhose sound you've heard
or commani t~ be 1 crt - chil ! acte like e cat)
B. Follcwins directisns
l. Hesary it - 1o it Followin=~ simale directions such as "Put
anis on ycur neal”. Then tuiid to two directions to be
ro.lovel i se.uverce.  TRet yvour honds on your heads and lock
cr "Held un your vellow crayon and your red
crayon,” (It is eften wise to have the children reneat the
cormant after ou have said it, and then do it - for exam-le,
Simwn Zuyc)
C. Tactile rmotor rec~onse - teacher rives oral directions pertainin
to tactile mot-r recron:se
1. Pt oat 2 yellow becds, 2 red beads, 3 blue beads
2. Put 3 ‘rcen sticrs at the ton 5 the desk; »ut 2 blue sticks
in the middle o: the derk-
3. ¥With clay, rmake one lar-e ball and two small balls:
L. Children have work sheets. Teacher agives oral directions -
children follcow directions - i.e. circle the lirst -Hicture,
put an "x° on the rext -ictur: nut a linre under the rext
picture etc. Give directions one 2t a time to be followed
one by one.
9. Children hove work sheets - Two directions are given to be

reme~berad and rollowed. Circle all the wictures in the ton
row. Tut an "x" cn all the ricturcz in tre bottom row, etc.
Ch:l&xcn Tollov directions on naner. Mike a bic tree. Make
nn

two chilcren standing near the tree.

ERIC '
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r. Iydis T,

1. All chilar
h-11 ur the .
crayon, Tr« ther
a the chilzren

the window: on
middle”.
bepivriny ol

Vmar
LT

Besinnirn s

Wote: The teacher
sha
hand frov r
from

Sore
others
wory may te
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This develoy=-ent i -e

ne U ooty s Rei

b ok e¢nc

tte hond

?ile ars ern?

mav take ¢

! . t
rith the nare.  Howve o
t

Auditory Discri~innticn

wnte At oy iitory is ecredited tn
Bria~enort, Conrecticut.

in reinoreine vowel asoundds.,

diserivinnticn
AR AN
FET enere e

.

woeelloent

- Locrting, .1 Mills - »nn, chizlaren have oif s-ult s with both rendin: apd coellir
beciui» (17 - 1 % benr or cae :ound. i:. their -ro-er -esionce. The 21lowine
Feence .o actiuic ot i desioralt tooerchlc hole £ oto ri-cht o ‘rorrescion as
well 23 the ab:litr to 1 onte oo miven oLt in o werd reorurste ely. Irnitizl
wark with tre Ircotinal il choulsl invalve Lhe entire clase.

asy~ the chillren to
writec o1 draws with
Mt his bedy. The teacher
e hfr in Israztir 5 besinning, middle and
siie, enl »~n the ri-nt zide 2ni
t~r-et for each wasition such as
e dccr on the rivht, The chil?'s noze is

le t 2nd Y
midZle., or right to indicate

Teacher

e
!
I3 1 K(r".\
facin: Yy ") .
clucs \ -’

T \//\/
\
W,

liddle

End

5 Tacins the children ard it is imnortant that
r direction citnals. That ic, che moves her
t 12t while the children move their hands

erstand
eral das
done with thoe
location

this concest the Tirst day,
1snier to master it.  Small groun
¢ children who ~er:ist in confucing

N

« |



To furthrer rein’oree thic lorationzl concept, the tencher uses a number
AT Lhresaward centercen, sunh ac:
liker e,
John ¢~n rui.
Susan i here,

- & baa i

At the sume tire that the is sicin the sentence, the teascher in
usins the direo ticrol napd vnttern - teinnite. 1A

&150
and eni., Tne
childven re: ot the orntenne usin- the =~ Land m~ations, Rewneat the
Lites with *¥e chilaren, Thre children should
v'ice "ollowin g the teacher's

centsune *wo or Throe
reveat the tentonce

Then the teachor zays, "Showr 1o whnere "Mary™ is, That's rizht - =at
the be.-lrrin:. Vvhere is "eane’? Trnt't right - at the end. Vhat is
in the =iddle?’

¥hen tr
P tbre

chiliren zre =zdent in locating be-inninzt, middle, and end o7
ord sentence, the teacher crazws three lines on the board.

m .‘J‘

Fxamnle:

Ask the cnilé to come to the board and ﬂake some kind ot mark to

indicate locetion ¢f 2 word in a2 three-word sentence. This is the

bezinninr 5% zetfin: the child to transrer this knswledse of nhysical
I

location to a syebolic rewrerentaticon.

Lonz Vovels

1.

ERIC

Aruitoxt provided by Eic:

vhen the child has mactered this syrbolic transfe he is now ready to
locate lan T vowel sounds in 2 word. For thir next sten the teacher
~~

Soun

tells hin th=t words have varte too and that scme letters say their
own nemes in weoric, There letiers are vowels and their names are

a, e, i, o ari u. Trey are imortant be:9u°o if we didn't have then,
we couldn't t~3%. The teacher mirht say "Let me chow you what it
would sourd liv%e %o try to talk without them.” She may illustrate by
showin the chlildren how difTizult it wouid be to talk using only
consonarnts.

Examale: Try to "x'f"”mn"ﬂ ""“s {m, 7, 1, n, and s) in succession.
Now 1ack whet han-onz when we add ore ¢ these letters
which cars 1tu nae: =i, .'a lu no se.

Tre teacher relects Lthe vowel "0" and writes it on the board. '"Today
we agre poin- to lizten Tor tle Yoo nound in words. It may be at the
becinnin-, wisidle. or end.” {The midéle rhsuld be the last location
e~tn b"”bn..: Y2u are to lictern with vour ear: and show me with your
hands.” {At no time 1o the teacher to write the word for the children
tn see, Thi:z trainivg ic auiitory <rly. The teacher is‘to use the
directinn hard vttern 2s she asks tie question - "Where do you hear
the "o" {n nrt?”
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Some errrovriate words such as the f5llowing may be used:

Beoinniney nd Middle
1. "oid 1.7 fFinw 1. boat
2. wot 2. blcw 2. poat
3. owm 3. hoe 3. vote
L, oek L, clow L. hnle
5. ode 5. S0 5. home
6. owe 0. throw 6. rove
7. ckra T. 1low 7. 1lobe
8. oral 8. o 8. roze
9. ocre 9. crow 9. Joke

The teachker “how, the chil’ren how to chave the vowel "o" with their
finmers arnz tellz the: that the "o" souns is ~wade by this vowel. Drill
viith w.rdc containing the lones "»" round until the chilldren master
identi ying the vowel round with thie hond 3ignal.

The teacter qdr-xs three horizontzl linec on the cnalkboard.and again
asxs, '"Whers d2 sy hear the in onk?'  Foll:wins the children's

>
hand si~ral or directiun (locztion), the tezcher writes the "o" in the
correct slow.

Exarple. ©

tn

She marks it as 2 1lons vouel with the wacron and says "When a vowel
says itz npome in 2 word. ve out this kind of 2 mark over it.” Once
she has estzblished the -2ttern rche aczxs individual children to come
un to the ch~lxbonrl 2rn? write the "o" in its nrover nosition,

markin;; it as a lor; wowel.

J

The teacher ures tie same sejuence as 7Tiven above for teaching all o

the lon~ vowel sounds. Tne hand siznal for the vowels are formed as

follows:

1. "o” - make a circle with the index finser and thumb.

2. "i" - hold en index finger streipht u. or noint to the eye.

3. "a" - make » circle with the le”t hand finsers and hold the incex
finger of the risht hand straisht up. Mcve the left hand up

against the index .inger of the right hand.

4, "e" - make an "0 shane with the left hand and cut it in half with
the iIndex :inzer of the risht hand.

5. "u" -~ sha»e with the thumb and inlex .inger of either hand.




{. Tre teacher u:cy the sere pattern as estwblished above, i,e,:

»

C. Wwhere ir tie "e" inp 22t?7  (Childier resvond with hand location sifmals.)

A. Children oint to be-innin- with thelir writing hards.

Q  what vcwel says itr name in ezt?

A. Tre chiléren {orm an "e" with their hnndr-.

Q. How Go we merk it when it says ivs nzme in eot?

A. The chiliren locrte the vowel on the correct line on the chalkboard

make an "e' on tnis line arnd wary it with 2 macrsn above it.

The “olliw're 1int »° words may be used to review the location and identiirication
ot lor~ viuzle Dy onmnvis - the ehild:en recsyond with the vrover locetional cinnal
end idertitication hani cinel:

show mone ‘ode Joke

nice pike shy site

nay mate ace vage
. keat che keel beat

cute cube chew dues

2ry befecre proceedinz to the
3 : : i~rte a troublesore vowel for
2luie it for review alones with other vouels learned so that
e is iearned ns 2 wnole, The rollowin; sejuence-needs to

hin; the long vovels o, 1 «, €
included in this - roosram £0 te vsed ::7ter the in
Jocating ant ilentifir~ aulditorily has o
decizned more for uze nag 2 di--nostic

sni u. Viorksheets are
itensive teachin~z of
e. These worksheets are
t> enable the teacher to determine

which youn-ster: reci aAiticnal heln. .Also. these worksheets are
su;Testions only an? it is hooed that eaxch teacher will feel free to modify
thew to it the nrceds ~ her warticular younzsters as well as to develop
original workshrets o{ her own.

Short Voue ls

/
uenze “or the l-nm vowels, the childregn are now

After te:chin- the above 5073
ready t» be-ir “"'ﬂf;r; Ior the rhort vousl counds. Acrain, bezin with
laepti-n o7 the vowel s-uncs., The children 2re to listen and to 1ocate the

> .
short vowel sounis befnre they are (Lo identify them Tre time s~ent on the
location of the short wowel counds will vary derenalnq unon how well the
childéren truncrer the Y-cational skiil learred ‘or the lon vowel sounds,
2zch teacher roeds 19 cin~uore the needs of her <wn rourn and teach then
accordin-lv., Tne lio-ti-n ~7 chort vowe! souinds way possibly take only
ten winotes o 2 deroorn ant then a five wintte -eriod for identificaticon

of short vowel sounds.

El{lC 1.0

Aruitoxt provided by Eic:
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The teachor ks the children to locate the short vowel sounds b"
respcndin s v itn the direciinel hand si-rnrlc for be~innin' ard ~—iddle.
(Please note Shet itk the Jhort vouel sounds. the short vowel will
ceenr at tie bermare o osdcedlie o worc tiut not at the end.) The
Airectizonzl hand zicnnls zre ‘deseribel on vuze 27.
-

Examnle: 7. ”hﬂ“’ i the el in o727

s to berinn n- with writin~ hand,

Surrested wordis to use for locatin~ chort vowels:

~ - - . .S
a € i o u
at elf ink on under
25K o | pin sock tudb
rat tent mitt rot stump
annle 1c fish odd sun
am fence it lox nut
hat sled bill hop up
add rest fig rock fuss
ma. - el¥ inch 2.° plum
X ren dish ston us
fast he i1l fog run
2nt e is cot drum
fan test mink 20n uncle

Whern, the cni'dren have ma

ste tte techni ue of locatin< the short vowel
sounds, uze the tecnﬁi4u o}

the "Fd .tﬁry to teach ther the actual

cred

sound and it: rzme. (This sechrijgue has Leen ﬂcveloped by Dr. Lydia Dyg~ins

at the University of RBridse-ort.) The "Ed Story" is marticularly
eflective tezruse it involves visual and body imamery in making a
menory nattern.

A. The teacher usin~t her own in~enuity intrcddces the chort vowel
be tellirn ; the children a story about a2 little boy named Ed.
The key words she emnhacizes are EJ, in, at, on and under.
The story mi~ht 1o as follows: - 0

"I'm going t tel1 yau about a little bsy named Ed. This is his
first das 5. schucl., When he comer inlo the classroom, the teacher
sayc to him, ‘b7 would like to see you at your chair.” But she's
busy with the otacr children. Vhen che turns eround there is Ed
or. the chzir. The teacheor knows this isn't safe for ES, so she

says, 'Ed, ret dowm immeciately nd set in your chair.'

s

.

El sits there a while but he's 2 territle wi ;‘ler and the nex
time ti. veacher turns around vhere do you think Ed is?
Rient! ie's under the chzir,™

NMate: Tle teacher may -ncition herself in relation Lo a chair
e

ec she tells the story and cores to euch of the underlined
ke, words.

144




ey s . i : : -
B. The chilrven »re roy resds L~ nly the ¥d rare,  Ex=»lain to them

that 14 10 -t s o e Y ctand on the chair and that they
cant.ct ot oLrover thee 0fh g T s tie Uit to chenee that a Little
bat. Wherno it ot I te ouv o the chair, they are to kneel
on It oL o when it oL Ul copr BT to o et wwler the chair  they sre
simoly o era o i berand thosr ol 1o, Have the ¢hild cbey the
irceraciicne o Tt e e ter el s the chaly stond ab the
ch.ir, {51 L the child Toints to himcelf.

Rerent threoe 0 b onions tirec until the child obeys then

3 04
C. Iiext vy fous chairs on the ch21i®oard.,  The teacher oes throuch
the seme routine cud ;ives the ro=e inrtructions while the -mumil
dravs o cticzk riin in the ~rower Siuce to illustrate each onf of the

?

-/ A7

R

o

A — _ _

J i '/‘
// 3 \xjf /,\F:::
b o &b ‘ i

ED at on in under

D. low the Lracher ~ives no oral commands, but puls the vowels under
the »icture o." fazh chniy while the —~u»il uces ean X to mark the
spot whore it tilongs., Rewest this sted until the child meets
with succenz. Don't isolzte any troublesome vowel for the child
tut weep ~i.in; them un until the troublecowe one or ones become
vart of tre rmilizr ones and the recwonse is almost automatic.

E. The terzher then moves into th of the short vowels o

which the cirildren recrnen? s above,

<
o
.
3
o
1]
Q
c
:l

\0.1
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wt, the teccher adds the Jetic. formntion by hands as a resworse

Ao

oo e NG T~rPthe faveation of the vowels ty hand.
the se¢uence 0. vrecentition by:

JoUT .

-

1. Porain k2 letter with your finrers and asking the children
to rive the a~rropricte sound,

2. Draw the -icture cen
to any o2 el:cit th
related 1o it.

ce without znys cantions and by vointing
hand sinal for the short vowel sound

3. fct out the kay words yoursel’ and have the children identily
the vorel coand related to it by :ivins the correct hand signzl.

LY. For~ iLhe vowels with yeour hands en? have the children give
the corrcect =otor responce.,

5. Give *re v-oiel sount and have Lhe children recspond with the
avprorricte hand sirnnl.

Py

G. Give the chil.'ren 2 lict of words and ssk them to identily the
short vowel :ccunds usin: hord sinals,

Review and reinfcrce the location and identilication of the short vowel
sounds bv (1) rivin- the children words orally to respond to and (2)
usins the aceos~oan, irng worksheets.



E

RIC .

“3

Teacher Made Materials

$UVRER RIATTNLDS

Cut cut Mrve clovn face~.  Sive cach one a bir ruffled col On the rurrle
raste dirterernt, 2-lnred cir:iwr. Muve “iwve ¢lown hots.  On each hat nut &
numeral to correstonl'to the colerel aircles on the ruTfle. Let the ;sroun
rut the hat:- on trne risht clown., This 7ikez on interesting dulleti: boaar
thnt rrover to

A
-l
n

ar.,
cA

BE A LETEITIVY

Let each cnili? trace around his feet. MNotice left &nd rirht. On each foot
ste nlece 5 numeral. In rani~m order -lace the steps on the {loor. Let
the rrovy *2llov the ~te-s counting as they stew.,

-

Ure 8417 caz tarm and 7514 lensthwise. On one cide cut window. Now stanle
the oren en’s. U<e a long cheet and at intervels write letters, numerals,
vords, etec. MNow null this strin throush the .olded scone and say the words
as they aypnear,

<FPEONIC FLTYETS

Use 0ilslrts {or hroavy -amer) 24" by 12". Fold un the battom 5" and measure
i intn 6" rockets. You may sew these wockets ints nlace. On

-3 by 5 cards I pasted victures and filled in a box. As we studied ce. .2in

':ounr‘c I'd tare trter:s to tre nockets, Then the children could ingert

the »1c+'"es in the risht cocket. By taning the letters these nhonic wockets

can be v 1 for beriannin:, endin- and vowel sounds. This device will lend

itsel? to many inder.enient activities.

D

TOUCH 7 IVIRPRICE PBRAGS &

Take a bar, box or container and nut objects that are soft, sticky, hard,
sharn, etc. ILet a child -wut his hand in this ba7 and describe the cbiect

he has selected. He tells a friend about uiis object and lets him ruess

what he might have. Strive for commlete sentences and questions when nlaying.
Tne objents must be charnoed of'ten. XThic is a pood game tor the chiléren to
play cn treir own when you are busy with a rroup.

FISHING
Cut fish chavrec and on each ~ut letters, words, number factes etc, Provide

each shene with a elin 20 a marnetic fich »ole can be used. rain this is
] device that lends 'itnelf to indemendent -lay.

e
-
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b2 a ~wne, Ar the prou- imnroves, tbe numera 13 can bte chanred,
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| BEAN BAGS :
Make un several in various rhares as squsres, triansles, ete. Becides the
usual throwins and cntchin-, meke un come new tricks as ---
1. Hirds erni ‘eet on the tloor and place bag on vour back. Jum»n or
. shake to dislodre and see where it lands --- in front, under, on,
by, etc. -
2, Stand-and nut bax on toe. See how tast you can walk or run or hon
and not lose the bagz.

PATTERYN ECARIZ s
Use a block 0. worl ¢nd nut in S rows o nails, 5 to each row. The épacing -
an inch or

should be at least zn in cven more. Now with rubber bands make uu a
pattern lettin~ th~ child du~licate. One child could mzke u»n a pattern and
then anctlier cory his -atvtern. At first it is suecsested a few bands are

b

bar s zre used and this is an excellent way to set color

CAN YOU BE?

Objects or “icturc: cz2n be ~laced in 3 baz. A child selects one and without
showint to the ~rov., he zcts the object out or if he cares to, he can

decseribe it., T fo und the children brought in trucks, dolls monkeys toy
“indians, cowboy s, etc. T would orten sort out and use those that lended best
to CAN YOU BZ --. Tnis wac a good way to zet dramatization off to a good start.

PHONIC BUCKETS

Get geveral buck~ and on the front tane a letter that ysu are studyinq!

let the children bring in cbarects and nlace in the correct bucket. As the
year goes alonz you can use thece for vowel study. I find this zn interesting
game for the childrer to mlay on their own and they love bringing in objects

HANG UF

Stretch a clotherline and han~ doll clothes or children's clothes may be
used., T ured colored clothecnin: and apain it is an easy and effective way
for color recosniticn. The manicumation of the nins is good training tos.
We would talk »f the firet azrticle hun7y, last, etc.

Another idea of the ¢lothecline --- se rniumeral cards from 1 to X0. EHave S
each child hanz the nureral on the line. He must estirate the aporoximate -

wosition on the lire for the numeral.

ERIC
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. Teachier Y21ie MNartoerial, tor Math Concents

FITM Ti% BUNIY /A TATL
Cut cut robtaits ~rnl ~t sncwers on thex 1-10.  Cut out many tails with
equaticns cootren, Fut teil~ in an cnvelore and nlace rabbite and enveloye
on a bullendn borrd or rlarrel basrd., DTurint ree time children may o to
board gnd relert an ezurticn ron the envelore znd win the equaticn to the
rabbit contairin~ the courrect cnower. E:bbitc should be checked by teacher

$ or ancther chil? i answ vey ic nade, Since it is earier to Make the tailc,
it is best to ~ut the egu ne con the tails so that you can make more
combiraticnz; i e t are placed on rabbits too much space would be
neeced tor ditrlay.

/
/

/

/
FIID 717 BERES A HIVE '
Same nrocedure &5 tre nrecedin-s dnv1ce. Cut out hives and place answers
on each hive. Cut out bees and nldce equations on bees.

El{lC 1.9
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v Interdiccinlinary & roach
Trancitior Tencher. usic Art and Thysiczl Education Suservisors
Fhysiecal weducation muric and art sunervisors can wake extrewely helprul

contritutizrs to the transition ~rooram.  Often thes schedule shorter and ~ore
freguent —ericdz for tre tron-itinn class. They are aware o the need ‘or
moverornt and 1pvnlues ot In learning. Theoe curervizors car meet with transition
teachers and csordinte srovrams to work simultaneosusly on needed concests,
For exa~ole. irn their sizht, sound or move~ent-oriented disciplines they can
all worx or:

Boiy inare - identification oi' body marts

Laterality \

Directionality

Swatial relstionchi-s

Listering - direstion followins

Sesuencin

Moverent in cnace

Seli-exnrezsion

Discrimination of similarities and differences

Patterns

: i Ititaticn
Croscins the mid-line
Mercry

Lenstheriinz the attertion sman

ERIC
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ERT ACTIVITIES

Trevzition 0Yaeq Porrin-1: iy

1. L-ternlity
?. Directicnnlity
3. Grecss Motor
. L, Fje-Hand Courdinstion
Se Boly Ira-e
6. S—atial Fercention
7. Percenticn
8  Perce-tu-l Skills
9. Bhytbm

Tnese nutbers are referred to in the various art activities,

Wt

Materials to be zvailztle in room

ERIC
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Paste and sr2ll individual naste cuns - mnlastic
Temnera waint and nlastic squeeze diswensers
Paner -

Manilla 12 x 18, 18 x 24

¥hite ve) un 12 x 18

Newswrint 12 x 18&

Porter znd cons*ruction naner 12 ¥ 18
Newsnzaers
Smocks or awrons
Brushes
Fesel - larpe .
Snonpes - for cleanun, maintinz, »rintinz
Larze cans {or water - 21b. coffee or from cafeteria
Parer tovels
Plastizine clay
Crayon=z - each and extra colors




O
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YTl Libs rnt Lecen ar neanre - dlfferent shanes
¥ater cuns cr s lastic war~ripe tube
few Jiterernt colaors
a

~r for extra color)

If emch ckild has a colar, e can chans~e color by tradins, either
alon> ar tir-uch thr interventici o, the teacher. Stress the
necersar, re-etiticn ard the ouild uy by the addition of sho.es
and colors.

[e

9 .
assorted “junz” the children have broucht
"0 sgiroTorT chunrks, corks, spools eracers

towel tubes - zngthin- "1tk an interestin tcxture gné/ﬂr cha
The objects can be dirvel] ::nto the paint. or the raint can be
bruche? on or a stins Tad rsée by zaturating a Tew layers of felt.
This lezscn would -reobsbly tollow the above lesson. .

T N

Legirns - 1, 2, 3, §
Colores warer)
Paste ) or crayons
Marila - 6 x 1

Tne Manila is folled twice to create b rectansles 6 x L. Then
each of these 2ress is filled in cxactly the same way. thher
by draving shares end lines in ench oi" the boxes or by folding
a piece of colored naner twice and cuttiny the shares (Mot on
the .'old). Trese chares are pasted in -lace - buildinz up the
design. The crayon lescon could nrecede the cut-vaper one.

-

Scribble? Line Deziwns (A lire "goes"for a walk) - 2, 3. 9

L:nes

Manils vecer

Crayons .
Lines have motion as people do. A line can sleen, stand,
dance . march be Cizzy, be en-ry, skip, run, etc.

No# make ore lire 4o many thinc-s -- a day in the life of a linke
without 1iT%in- the crayon (dark ccler) from the surface of the
paper. This sh2:1d make stizses (When lines cross) which can be
filled in with brisht colors ’

(reirtinz) - 2,3, 9

Terrero -aitt in ¢ 0 cnrbons
water
Brushes

Larpe ns-er 12 x 18, 18 x 2k

An early essson with naint, usin~ different lines to cross the vaper,

112
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)
L]

*
9 x 12

Acrin ure 1ires Lo moke cheoses ard Seniere, The roving iz rlued »
dovm wn® can be Dilled in with =ore rovin - torn tis:ue, ete.

Yeavint - 1, ° 207
Construetizn =»ver. 9 - 17, can be are-cut
Paver stri:c - rre-cut, 9° lan.; and vorisus widths
The [irst time veavins is attemnted it ray be easier on all
concerred to haie nre-cut the ware sectisn on the narer cutter
or by hani. Tie we't strips can also be cut.
This kil of wesv n~ can be dane by cutting u» froz the botton
0% the paver, meuxing the warn easier to handle, ”

Border Pezims - 2 3 7
Cut »aner or
Crayvons

>

Desiins arcurd an ewnty area - a frame e~fect.
A follow-u~ fcr the reneat desian.

Pastin~ Fectan -les - 3,
Pre-cut rectansles - corstruction naper
Pacte ’
Manila 12 « 1%
Craycns

|

!

An zssortment of rectar-les i€ o, fered to the children - each 1

child be~‘nnins with 2 or 2, Diccuss the »laces where ve sce i

rectarrles In tae room or cutside, then the moscibilities “or |

the uce 2" thece we nive, Additiorc are ~ade with crayons, wheels, i
rons, etc., to cotnlete tho nict

|

|

1

1

|

|

|

|

Cirele Animals - 31 7
. Fre-cut cireler
Pacte
Crayon= or serans 27 enlsred paer
. Manila norer 17 x 13

5. varicus oo -

)
v
b
k]
o
b

Dicours the arni--15 or =arts o7 ani~rls thet cen be mzée ‘rom
circles, ILetai 7 mzrts not round are =ade “rom the serip. or
crayonc,

El{j}:‘ 113
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[ 4
Pointir~, Miaw - 204, A
. LA Lot
C1_ 4717
Vhite Temrera in asr:ll ecun
Con-tructicn wzrer, 12 x 18 grey or lisht blue, etec.
Bruch=s
Thir cir be & rentle introductior or review of the use of the
r2int bruih. es--c’.lly wren the ~hildren ar2 excited about a
store Ir. mracrerc. Craysnr oare ured 1irst for the ma-t o8 the
nicture and  le Vengw' acdded, More oreven and maint can be
edned,  Don't L1llov tso much time, or the entire paper will be
vi..te.
7
Tre childrer eczn work in frouss of C or L, sharing the water
‘ cen 2nd e r cartcn halding the desired naints.
¥
Clzy Modei‘ny - 3, 4 5.7
Plasticene clay
. b cesk tor clezner znd sronre
Simnle Torm~; zuch 2s ballz, cn2ils. ete. can be nut together to
mare snirels in’ necrle after the initial stages of exrerimentation-
ninchins. roliing twisting, “lattenin-.
Clay Conrtruztiz=t - 3 L 7
Plactice:ie clay 2
Tcothnicke, ~acarsri, eotc.
Yore elaborate for-s can be made 17 some strong and rizid rarte
are added to the clny.
L J

El{lC 111
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Const u~t-rn el

Slve, roob
Fruchne,

Sterler

Bores zre cut ‘rto. vt tocether ond ured to make larse sculntures.
Thay e5.:1% bera-2 ari-wis or blld

"3 or stay non-rerreserntational.

raint covers t.n a!voltisin< ani mares & more Tinished wroduct.

Felding

ite »ga~er in sjuares

Parer is Telded twice, then cuts are mcde into all cides takKing czre
ot o vt all 2 any Yeold. Thece can be rut together to form a
SNoOWTan or uted on aver to make a decim.

- hl S~ ~
Valentines

Colored -a~er - white. nirk, red, etc.

Scissors

The ra2mer ic ollded, and the cuttin; i5 done starting near the
bottom o7 the “old - "u~ e hill. 2zround the corner and down the
street"”. The hezrt zhuces and the nn;ntzve shanes 1ot on the
"scrans” can be used to make desisns. They can alsos be combined

ta
vith lacey sncwilakes, .

Qtu”““ frimals - 1 3,04

pPoster <ver cr hrown wra-ning ra- er
Scissors
Glue
Koews-a~erz
anler

The r~arer is “rlded or ? rhecte are sto-led torether to fornm the

5 9% tre anies The ~rim=1 i< drawn and cut out: take care

3 . Glue is ~'mlied to the

zavineg 2 stzce ‘ree for stuffin-~. Vhen
Ifed with newsna-ers torn small

=mair alfks . gtanle

" )
et w.. The 5-2es iz then cloied  and the aniwal can be
nainted - cr=y=n can be used inrctead before glue is applied or after
it tas dried (belore stufiing)




3-D Pa-er - 3, 4 5 7

focr a m.byrle.
£ or rolls Sr flowers

or M2y Day, or bux‘ai.g .

Meeks - 3, 5, 7
Paner voosz
Serars o colcred maners
Paste
Scissors
Crayons

The children canr heln each cther mrrk the eyes usiny a blurt crayon,
then small pinches or folds are mzde s5 thet the eyes can be cut
. easily. The noze and wouth could also be cut. A discussion of the
- varts ¢f the nead, inv*ui1A_ neazds of animals rovots, etec., would
. precede the cutting and rasting of these assorted =arts.

Masks can be mzde "rom conztruction maper by slashing ané overlevning
in a few —laces. G5Sto- lgs hold better than maste for constant
kandlins.

Hats - 3, 5, 7
Construction paner
Paste 2nd scicsors
Crene "aner - tissue na-er
Staples

After thre ch
foldin;: 10
farcirul L=
kind" origin:

ove of the basic narer sculrtures -
in7, etc. they could create wild and
rir.;. Ur:e them to make each one a "one of a

Drawinr - 3, 4 5.6, 7
- Pussy willows
- Trces
- Anirals -
- Flowers, etc.

Usina semethin.] they ean cee end feel  dizcurs the narts, textures,
colore tc., t*nn alleow then to drow these abjects as they zee them.
Actually .:2in outcors to look and draw would be mossible in the
warm weather.
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D17 s the ot ar ke 5o rﬂl"t:ﬂu:.jf' N the varts of the

>

Yody. Froitvbor thoue that oan enstionsl re.onse 15 natursl and valiad,
Drewiriss, .nintiv s and clay modelin=: can fenict the hu~an form.

Pertraits , 5 6
AT alid the meory in a eelfomortrait. Aldso mother ani
tes be Jirmwn., A reoiricuctlon of - fumous maintire eould be
excaitir i Meliylizni, Ven Gooh, Faohael, Renoir, Wyeth, Picasso, etce,

Tezture Prbbin<e - 3, 7
Verious and suniry surfaces - szndénaver, onion bags, screening,

corrusatcd cirdboard, nerforated nlastics, etc.
Peeled 2rnl broveh crayons
Newsrrin,; ~aper
This is 2 fun way o becoming aware of the chances in surfaces around
us. Use the s=ide of a crayon to »ick un the quality o7 the surfaces
on the namer, Arter the children have had a chance to ex eriment, they
could mzxe mictures or cut narts of the rubbings to use in designs.
. CO¢1”T9 - 3,7
Paste, sclfsors, warers, cloth scravws, string, buttons, cotton,
cardboard ete,

Manila, construction pa-er or cardbcard for background
A co0llare is & "feelin;' nicture or decign. The children can
enjcy the textures of & variety o materjzls and then use them to
put toether arn arranzemvnt or picture.

Leaf “uthin-s - 32, 7
Fresh flat leaves
News=»rint -arer
Red, yvellow #nd tlue crayons - neeied and broken
Vhen fall trin s a riot of color, the children can be3in to
reslire the - cosibility o7 color =lfing by ﬁvorla“*lnG crayons in the
pri=ary c<lors,  The snoves and textures o the leaves will come
through if care is tzven that the leaf and mavwer do not move.

-

Draving to Music - 3, 9

Chalk ur crayons
- Par)cr

Mucic can stiwolate -vcd which can be cauitht bty uein color, a
rhythm which lines cun duslicste or an ellover nicture. Tuis
can be zbstract or quite s-eci.ic.
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Storvy Illutr-ti-n - 2 L 5 7

. T YTl ctortas ap sconc can mweayide {he ctirmlatisn “or naintines

or Jrawin ., Trom thie ocoull Sevelom Gimle dromsticy or stick
TWwowrbs, macks  aastares, ete.

SRR

" . - )
Stieck Puonche o 1003 L5
— o bl
C.x taz

Devreccore o stker Zlichs - even stri-s o cardboaré would ds
Paers, ol ’

SticX muwrats are simmle a2 ©rure or animal attazhed to a stick.
The stoge could Yo 2 desk trhe crildren czn hide behind and hold
the —unmets above,

er, raste

-
After a di-cussion of the fall colors and marte of the tree -
#, lzr.e and small branches, ask the children to tesr
tre ~azers end -aste the sarts on another whole ~aper
e of murzl maver for 2 group "woods"

. Animals - coloreas raver, naste
Furry animals wecially lend themcelves to this treatment. Build
up the animal b, tearing its varts - body, head, legs, etc.
ra

Tigsue, torn - 3, 7
Red, yeilc: bYlue, oranse, rreen murnle tissue

Color mivirn; ard blendir~ car be shown, esmecially when li-nht is

used to fdo thre oleA,An~ (bv “1°t1ﬂ; colors on tracing maner and

then sttnchin the- to the wind 1oue).  Keeo this free by not aszigningy
a cubject: ¢51l it an exmeriment or des.n

» rors let o 3. 7

tins Lorn oan:s rrurtnled tissue -arer ;ives a rich texture that can
be used :n rictures or desizns. Like thke torn paper it sugvests
trees ani ’«rry anivals but mives an added dimension. Could be
combined with rovin-,

Printiry - 1, 2, 3,7, 2
Finrer mrirtin- - vaint
Veootable privnein: - carrcts, retotoes, orion, raint
Junik printint - ink, naint
Snonse orintine < gnon seg, nairt
Stencils - cak tar, cn3lk or ° 1int ang crayon
Snstter orintin- - tooth bru rhes, wire screen, maint, stencil
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Fineer Poittirn- - 1. 7 3 Ty D

.\\ Crayon FPerist - 1 ﬂ, 3

NPT N

Thue = ver Do A o dr gnter ar] v Yeeed on 1 choet oF pewsraner
Autly cwint cnd ool woth honids and Jinrers - 2ll -arts, Rhytnn
arnd texturis cuan be ztressed.

Croyone. tninnel tems~eras or weter colrors. large brushes or snonges
For nipht (Halowveen. July “th. Christm=s Eve, etc.) or stormy
wenther (L‘lll shaver o) cr dezins with usotterns. Re-‘nd the
children to ure trhe crayons with Torce to wake a stron.; mark,
Contrastins colers s2s50 - no black uncer black paint.

ERIC
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Creffite - 3, 4, 5 6, 7
Croyons )

Oar tax

Black naint

Use o2k tas as bacis - heavy bri-shtly colored crayon on this -

then black creycn or black temmera with small amount of liguid soap

or deter-ent cz ﬂeu, so it will adhere. Dry, then scratch with
various nmateria nails, scissors, combs, toothpicks, etc., to

allow the colors to show through. Lines and textures or natterns
are esnecially fitting.

Modeliny - 3, L 4 7

Yewsnaner
Wheat »iste

Paver Mache - rolls of newsnaner tanes - anbly mache strins over
this [foundation or maske a -ulp of small bits of

torn naner, water and naste.

Salt Mdelint - Aniwals, peonle, vegetables, fruits,

o



Physical Fducation Activitieg

a, Bourcir - arid ~otct e

(1) Lro- rnz cuteh 2 b21Y using twos hands while in &
. stationary esitran,

() Dron end cated o ball usins ore hand while in a
stationzry —osition. )

(3) Drov znd eatek 2 bell uzint tve hands while walkin:.

(4) Dres end c"tcP 2 ball using cre hand vhile walking.

(5) Bounce 2 ball a concecutive nu~ber ol times using
ti> hends RHITO in a st:t onary sosition. '

(6) BDBounce a b2ll a conccoutive nuber of times using
preferred hani w"ile in 2 strtionary rosition,

(7) Bovnce a ball a conzcoutive ruqber of times using

less vreferred hardé vhile in o ¢ «tionary vosition.

b. Rolling arng sueorping a2 ball.
(1) Roll the ball =zainct the wall using two hand
underhand and retrieve.
(2) Roll the ball arairst the wall using one hand
-riderhand end retrieve,

c. Throvine ard cotchinc
(1) Throw ball un into air anl catch before lettinz it
bounce ucsing two hani underhand.
(2) Throw ball up into air and cutch after lettin~ it
bounce once using twe hand un’erhand.
(3) Throw ball sgainst the wall and catch before it
hits the floor usins tws hand underhand.

2. With Partr r

a. Harilir: »rd receivine
. (1) Hznd ba1l to nortrer while '2cing partner.
(2) Hand tall to partrer vith back to nartner, over head.

(3) Hord ball to partner with back to partner, through the le

- b. Bouncinz and catzhirng
(1) Bounce ball to partner so that he can catch it,
using two hand »ucgh,

R

Q J 5\‘
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c. 'T

; hrowin 5 and catchins
. ! (1) Tous Bl to =rtivr on that ke con cateh it tefore
/ it bouidcer. uring two by e underhand.
(7) FReceive tall from -artier befare ball bounces.
(3) Toss b2ll to “artner usin: bith hunds, urn-erhand,
(k) To.e b-11 to vartner usin.; one hond, underhand.

ninr the ball

brll to 2 scnted wartner so that it pasecses

; Lwo hands.,

20ted rartner <o that it rasses -
inz one hand, underhand throw.

d. Rollin; an? st
(1) Roll tn
betwoen Lils el ws

(2) B-11 the boll to =z
betveen his teet u

' Bilance Rean

—

v 8xills
1. Have child crawl under balence besm anyvay he wants.
\ 2. Fave child st~nd on bilance besm (rour inch).
3. Yove from one « 4 of bean tocether and usint a heel-toe
X tyme nmoveren t, stress cone font in front of the other.
‘ _ k. walk acro s uzinzg neel-tne moverent with eyes fired on an

object at eye level s> that child doesn't look at beam. (You
T2y even ask them to close their eyes)

Wialk acrosc sidewrays vsing a shattle sten and back.

Valk backwsrrds usin: a heel-toe ~nvement .

Livit visusl stimmli.by keepinz head uv and then by closing
eyes.

~J O\

Balance Bonri

Skills

1. H=ve child stand with one fost on ~round and one in middle
of board.
Stand vith both feet in middle »f bozrd holdinz hands.
Place [ect on outer edrme of bosrd and nold hands.
Balance bv nimsel. with feet on outer rd=e of board.
Ezlance on board and have hinm “lex at knees.
Turn 267 degrees while balancing on board.

N B

ERIC i2:
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Music - Rhvthm Loevnntize Yoverente )
Ckills
" 1. Usiny a small drum show Jdi“lerences hotween r- iMmt hits
and hard-heav: hits, Ualx to the "bect” of t m (increase
or decrease the nuaber o beats rer winute.)
2. Usinz the szane *ive o rrythm - sleouw foast, h s0ct -
work the veats with the wvarious t,me of lecom~i . ‘= movements,

S
(Run ring, walkin s, hopuin-, srinpiny, Jumnins, gallonnoing).

Incline Ro~rd

Skills

[©) RV NN~ GV L)

I3

Using an ireline bonrd 59 about thirty derrees have child walk
un and down the other side, ]

Have child wzlk v~ and down baclkwerde.,

Have child crcwl un and down.

Roil down the incline.

With m2t on board have the child start forwe+ad roll,

You can also place child on scooter in any marner he desires
e.p. sitting, keeling, ete., and have him slide down the
incline and across gymnasium into a rile of mats.

Exnloratory Moverment (Using metal chairc)

Skills
l.

<N WV EwW
L)

Can you cravl unfer the chair?¢ This would be 2 good first verbal
request.

See ii they czn crawl under ansther way, .

Crzul over one 57 the run-ss and under the other.

Crawl over one’ o the run<is and come out one side.

Crawl over the seat and between the back o' the chair and

then onto the floor, (Later vou may add a Torward roll.)

Stand on seat of cheir and see if vou can Jum of f saf-=ly.

See if they can jum> over top o. chair.

Frosti~ -Exercices

Helpinm differentiate left from riaht.

1.

Have »erson take o!If one shoe and sock. Have him determine
vhat foot this is.

Walk around jymnzsium floor, hav- him sten heavily on bzare
fonot.

Have him sit cown and crosc feet enl ask him which foot is the
bare foot. Vhy has it chanced sides?

The zave bisie Jormula iz arronced with a pglove on one hand
while the other hand rerains bare.
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BODY 1AM - Body imoce is very irwortont cnd knowing the parts of the

bl and e lomatd 0, Sdes cre fearn? clanrins to be immorvant.  Here we
ccubine 332y Inswe (1.1 musitian conce .t with vork directions.

VITH MOTH EATTS CEILTRI TOUTH PAFTS I1U4VED

Hints on he-d Honds on hips Hands on toes
Hin’s on shoulders Hands on krices

CIAP BATTS

Above your heaqd Behind your krees Under your knee
In front of ;you To one side Under your otuner kriee
Behind your back To your other side Beside your ear

Beside your other ear

SPACE CORCEPTS AT™ YVOVIENT - Acguaintin~ children with snace concents
and how they way move tncir bodies in smace is imnortant and interesting to
both pu»ril ard tesmcher. Later the chilaren may be given the free choice

of solving the nroblems nrecerted by the teacher in any woy the: desire

and all an<wers are ri.ht ansvers even thov-h they are different cnswers.
At the besirnin, of & llsvement nrosrem they need heln and security of not
having to decide what to move, besides mzking the »art of them move.

STRETCH WAY UP TALL ROLL OVER ONCE

STCOP DCWN SEORT ROLL BACK

STRETCH AGAIN : PULL II YOUR LEGS

FOLD UP AND {ET ONTO THE FLOOR FULL IN YOUR ARMS

BE SMALL (.7 THE FLCOR PULL IN YOUR HEAD

LI¥Z TURTLES T THE SEELL PULL I ALL OF YOU AND BE SMALL
STRETCH YCU? IZESD MAKE YOURSELF INTO A BRIDGE
STRETCH OUT BOTH ARNS ALL STAND UP

STRETCH OUT ROTH LFSZ
STPETCH OUT ALL OVER
BE LOI™

WITHOUT MCOVIIG YCUR FTIT BUT lNOVIESG YOUR ARMS

Swirng - Forward end tack (Pockinz) Pull un from your feet

Sway - Side to side (Two hands - Hand over hand)
Twist one way and then rrother Push away from you (again)

Pull down {rom over your head Swinz 2 baseball bat

(Two h~nds together - Hand over hand)

Ouincy Public Schoel
Physicnl Education Lenartment



¢. hnees
2. Lateral Rollin- (knees bent) |
3. Fros Hesld Bolaonce |
L. Forwerd Choulser Roll
3. FPrrwara Roll |
€. . Dorkey Kic
7. wWall Valk (sto-ach to wall)
(ALL OF TISISC CAX B2 VALE \CIFX BY USING AT INCLINE
— / BOARD AND HAVIIT STUDEZNTS USZ GRAVITY IN THEIR ROLLA 3)

r'\

Pore Cli-hin~ i
A. Skills
1. Foot l-ck |
7. Climb Lo standing rorition from sitt ting vosition (and reverse)
- 3. Swinrs |
L. Grio and hend : '
5. Climd (Vimited heizht)

Voultins - (Swedish Box) |

and jumn off ) ) |
7 (fron “rone position)
. Knee sxde vault from top
a. tvo rands
b. one hand |
L. &»ing “rom jum off '
5. Thi:n rent to “orward roll |

Minitrazn  (Clzse sunervizion)

* 1. Sprinz up and d~m maintain control
, 2. Learr to stop by bendin~ krees keening body straisht
. 3. Vault o'f and lard on mat with knees {lexed

ERIC |
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»
I Cxills
o Sninrote to e side L7 body (vith toth handles in ane hand)
retess yott o1 or on .
b, Holil L nile -, rnre 1 mithoy Rerd ard wake larrse loop in front
of Yoy, lre fire eCa Litr sl Vaspl )
C. As ro7e Kite Ilaar vl cruient attor s to Junm,
d. Fub rove tu b2 U b v oapt ease Topoea loor cver head and
Lit 1lotr iy Iront o toldy., (herent)
€. Plstw ro e crn loor ant huve syudents form o a cirnle with their
rove.  Havg thom osume ousotnd acun Yee~ing their lers cstrai-ht.
Have the w5 out o the 2ircie and thern back,
f. Tut boL hen.les of roye in cne hard and snin rore as in (a)
but hauve trem ‘uvr every tire the roce hits the floor.
fi. Pizce 1477 of rove tenind stuient and have him make a large
lcop over ris kead and have him Jump rove, with both leas
straicslit. ar tie ro-» hits the floor. (Add one or more jurps
if moysiblal)
. fcocters (A one foot sjuare board with coaster wheels at corners)
A. Skills
-~

a. Place ¥re== or scAoter and rull by around by rards in
elternzte rarver. (riznt hori then left)

b. Sit or seacter, -ush and wull brdy around ©loor by using
alterrrie ler uction.

¢. Place rtomach on sconter, crawl usine ommosite hand - opoosite
lez actien. {crzoss “1ttﬁrnin')

d. Place toth hands on -iddle =7 ﬂtc* arnd rush bady around with
vower of leg A-iyve

e. Plece both tie: or seoster a2rd get in mush-un = cition. Ppull

b r froT arms and chest. (Similar to
toer.

Wheelbarrow roti- )
n misizle »: ceoanter and nuch with other foot.

f. Plsce one F-
(stendiny ~n
r

Al
[ e

o sentter znd vith heln ‘rom martner move
arouri {1a-r,

a. Usin: alternsto hr.r.'1 arﬁ onuncite les actisn have studernt crawl
dcyn Lhie ler v oof eral ot

b. Add cor atit:r oy hevin thee race in this manrer.  (Meke
sar® thnt the o erawl in th:: crnazg ;attern =mannor. Scretires
they will Ar~ - brth ler: torether and null with beth arme at

AY

v L
SRz vive 2lzo,

o 125
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Class one weer by the clarsyase ifachor

art

II.

IIT.

Iv.

Aruitoxt provided by Eic:

tuvervicor:.

Redv T Unit oregented to a Transition
Tuslc, Thyric:l education and

. Exehoreinfrrces tio other's work.

Echo sunte are cLs+ to develan 1lrectional anl lateral concents and
to identi7y rarts o tr- Loy, The “sllevint echo nattern is cung
by the teacher rns echird by the students:

This is =y let, heps
This is =y rirht heng . -
This is rv left 1o
This is ry risht 2egz )
This is 7y w=idile
This is =y bzcx
This is ry “ront
This ic ~; tomaide
This is my Tottos . ide
5 is above
s

[N
m
o
]
b
k]
o

As echo is curg the body part is identified.

(ABC Music Series)

Exercire Zone”, ». 8, Muzic For Yours A~ericanc
S sun; vwith actions,

My head, my shoulders, my hins, my feet (3 times)
and we z1) ela hards tciether
My chin, ry elbowc, my krees, my toos

, Ty (3 times)
ani we 211 clap hands tomethker

n

Ball Exercise (Gro:zs motor exercise)

The b2ll i: bounced to the studert with the intent that the student
will ©oliow the tall with his eyes, then catch it with his hands.

He then sin<s "thonk you” and bources the ball back. If the ctudent
does not cat-oh the ball, the wrocezs is re-eated until success is
achieved,

"My Little Punny” is sung, with actions,

[
)
-
-




? Procicel diig: w3y
[ 3
FLACH:
FIVIRSEN e ETEL . ClLflIunriir srhaen TIL R ECH CHTLD
I. IETERIUTTIO N ¥l e ot v on lerned ghnoest raziltins
oot besrevien o s e . T b goand the 11 fecone sarvts of
the biv o ek Ziror ne ety ohoors,
I1. WARM UP: ceunri t. of pe-in noverant 2l A1 hatc o -orts
1. Side corabile omolo mstiog opn (Juz-irn: acks)
A, Lo 60 mile uriother b oga ~idiie
2. ArT motion -0 .l e ftradlio fovr,
&. ArtT oirIn cide to o overtren and back to zides
5. Combination o zbova ta comnlet. entire side ztraddle hon movement
L. Hunds on shoadepe o
a, Fzaterl crer to syaviernd (% re-etitions
b. Extenl arms to the iront (- re-e itions)
€. kxterd arss to side (o re-etiticns)
d. Ertend wurws overhead zpi s-en and clore hands, fo to
the other tw) moxitisne ans d- the fame
€. Exterd arms overhea” zni to the other two »nositions and
. chake nznde
9. Place both nsrnds at the chest ard in a rweeniry movement abduct
arnd addict arms to sides and then back using pectoral (chest)
. wuscles.,
6. Han's on Rics bendin- at weiss
a, Forward ard beek {le-: strairht)
b. Side te zice
c. Twist side to side (kee-in- hirs rtationary)
7. Syuat thrust  (Poo Your Cennenc) {¢ revetitions)
8. sit us - le-s Tlexed to -revent ~ull an luvbar area (7 revetitions)
9. Fush uns (7 re-etitions)
III. DEVFLARSEIT A7 71T JETIN'S LO0TTE CF KIS BTV pel TS
Give ezch = 149 =~ irof re1 ball arn r.ove them stand absut three
feet frow & wuil.
DIR?"”'“"Z:
1. Plocc tota hands ~n the b211 and extend your elbcws and nut
pzessure oo the b2ll b rlzcein: both lerss as far to the rear
as nossible.  (Demonctrate)
2. Face ta the lery, (in direction = 2 sta-e or some cther central
ot,ect) and virce the ore resre 't the wall on the ball,
Tell them this iz the'r richt door <.
a. Reverse tne directi-rn -nd 4o the same with the le.t hand.
' 3. Tne rest of thi~c rort o tne le--=n -la2n merely eorsists of the
bild placin-~ 4§ Cerent rarte ~d nis b>ir on the ball ard
. leanxn' and baurcin - en the hall,

3. V¥oretenl nocs. oehlr. ecpecdt “(r-1), rip (ra),
backride, thish (r-d). knre (Jul), ‘ont. (réid)

El{fC‘ i27
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rFY . PR oL 20 64 wre— - — v - e AL L S oh L RN LE A onbhTo BEDICE 2T T2 I8 TS NP /LT OMTI AT Y e
IS8 ( .. o r WITH THEEIS BPACKS ATAAICIT

PO e cee o« : PR o S .ozl sead
e, e v e s e wer  ccecae- ep ery

sa A . - - -

I PN S EUCER U 17 0t

Give ti¢ 2hilrrsen
-
1.
~
e
- v oo . o,
3. CYCU BOUNCE TEE RALL VITH S7NE OTHER

LY OTEL® THNID YCOUZ HAIDe™

o
I
4]
E
.
boe
-
3
o
9]
-

likely relect the Toliswing:

&
s )
(odd S‘ [\
(A}

£ %

~
[

3

00
[yl i

. L. Lire the =irls ard b.-c up.,  Have one l.ne a2t a tive.,
rloce treir rubbes bl in the box, Lire up zt the deor.

[ ]

»
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Clecsenom Tracher

Bame the body napts

The boiry rarts are listed on ex-erierse aver starting with the
head, reck, shoulfers arms (leit gns riht}, hznis (lert and
) Y -, : T oo IS :
rizet), trurk, le o (le’t und richt) and feet (ler't 2nd right).

Following the listin- on the exverierce saprer te names of the bod
3t » y
varts are re-e~hasi.ed by sayin: a-ain ani touching each nart
cf the btoiy.

1 or each child and they are
lves or any verson.

Tre-rrosram Is ended with the poem "On MY HUAD"

On my head 7y honls I »lace;
Unen = choulders, unon my face
At 7y hins an

i now behind ~2 thes will hide.

d tr Ty zide:

And now I roise mv honds away un higl

And let wy Tirsers juickly fly.
I clap =y hnnde, cne-“wo-three

And see hLuw jyuiet they can be.




»
Art
TOPIC - BIDY 1M G2
s ImISE TP Y
o BAL NI astan
17 x 12 vhite na-er
1ucte .
masasine victures (colar) of heade, dalies, feet (rre-cut)
OBJETTIVICS
1. Jwareress opdl raming o7 body —aris
3.
L, K,
atte
5. Correlatic: s:ith other orecial teachere and classroom teacher to
e~ raci e ani re-ctote the {unction o this program for this
class av this time,
METHOLS
‘ 1. Irtrodustion <1 1life-sive paer ~2del o human fimure (sammle)
- 2. cuestion. %o chiléren about body -arts and naming them while
)
. pointin; to -22del and thelselves
3. Imtrotuction of zctuzl rrolect we are to do with an exemnle shown
£ -
LLrat
L, Magazine pictures div:ded into 3 srours (Leads, bodies, feet)
5. Children t2lé t- choose 2ne o erch and —ut them topether using
raste cn vhile zaser (show them how to pacte on back of nicture
then turnine over cn to paser)
6. Conclusion - oin.; over class's work
L d
P
O

ERIC 130
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VI Materials for Lthe Transition Classroom

.

Eccertial l:st
1

~ -
Supr zested

Both an "ercentinal” snd a 'rereral” list cre included under materizls.
tal” 1lirt contists o1 materisls the transition teachers reel they
nstrot for suecessiul rrocraning, he "reneral™ lict

lr used threthout the trancition classes but not necessarily
cou_aqnod in a sirrle clacoraom, All mentioned materiza ls have been used and
found valuable in the nrogram.

Essenptial List

Manipulative materials, readiress, languree, mzth, music and body image nrosrams

I. As a grour, the trancition teachers feel that the manipulative materials

are the most important 2ids in the classrcom.

Clay

Bluocks - small, large wooden, piastic

Paints, chalk

Crayons, =s~issors, paper

Wooden ruzzles

Plastic temnlates

Peg boards

Becn ba:s

Jumn ropes

Balance boards

Valking beams

Balls

Punrets

Cuisernzaire rods

Magnetic or wosden letters

Elphabet zortirs trays

Kinder or Playskool Villac«e

Games - Pick u, Sti:, Nimble Play tiles, etc.

Toys - Mrtchbox series, doll *iouse and dolls . etc.

Musical instruwents

Tane recorders with blank ta-es or casettes_ and listening stalions
are extremely valusrble in the transition claszsra-m.

131




N

1 II.” Ceverzl pre-ramc heve sroven their value ani are an
to *Le repecor o0 L1l Lo om Divele s 4 in an estended readimess
procream,
Teaboly Irrnwr e Kit Jevel T
=Y - Imwle Loble

Trerequicites o Berinnin: Rewisv - Kit - Slirzerland

2 well develeped multi-sensory recentive

o
T -0
and exwressive lan-urre troinirg meopram,

Try iz a vicusl-~otor and vieual percention wrogram. It
cortains mar: alative waterial and workbooks.

. Preretuicitec’ of Beairning Periirzsic a manual that rresents
a seriec ov ~amsc and exerci:es rertaining to sreech practice,
auditery visual and kinesthelic recnll and left-ri-ht
orientation. .

Move, Grow, Lezrn is an excellent mzrual o a structured
. presentation of concent develowment invelving seeing, hearing,
feelinz and movirng,

.

» Many teachers have found the Frostin workbooks, Pictures and
Patterns, or the exercice cheets to be valuable.

(]
4
“d
.
[ ]
3
[sY)
[
2.
b
t+
yto
Q
jo
SR
S
o+
oy
b ¢}
RY
oy
o]
13
1]
]
=3

nzmed wrosramc trancition classes should
ts of the rezlins nro-rams used in their schools.
ss and Merrill Al-n~bat Beck have been
particuwlarly ;ccd.  The bezinning took: ani workbooks of Merrill,
Linpincott, Chi, and Palo Alto should also be available.

IV. Math Moterials

Greater Clevelant Kinderzarden and first grade programs are
used when cpplicable

Cuisennire rodr- and manual

Mzaninulative material:z

-

Count a Ladder, Do~inoes, etc.

excrllent miide

V. Music
¢ Recotds
s Lumni sticks
Bells
Sound Boxes
Metallaph-rne
Ribbon fticks

ERIC 132 |
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crneral list 57 materinots found in cne or another
LoutTed e e opzernl,

Math - Oosnlementar -

Meberite Juidy Co.
Hoth ~us lae Juiy Co
Junbo exl-r A-min-es Judy Co.
Steomin~ Ston-l

™. mo

Lumber YValkin- Line - 1.2 Diapg~er ETA

i
Marretic Tuwerals - nase and nureral
Cuinirnnire roids
Pl..in cubk» blocks
Ten Frare SRA
Ginnt Bea® wumber Cards
Count - o - lad”ﬁr

*
s

‘

Yath Beadiness (for Flanrel Board) :
Small Govatch Zolide Diagrer ETA
#4122 £mall wonden shares
Plastlc IMimerals Diagz-er ETA
“h blue numer:ils
Masnetic Math Kl, ’ Diazrer ETA

Rumerals, si;ins, syvbels
Ten Frame Counting Disc
Fraction Circles, etc.

eatwork Charts - #785, Ideal School Summly Co., Oak Lawn, Illinois.
c ucatinnal Gervice Inc., Benten Harbor, tichigan.
Reading G:me:, waner «~ Hosler - Grade Tecacher Publ., Teacher's Publ. Corn.,
Darien, Conn.

Listenirs urves, VWagner-Hosier-Blackmsn - Grade Tecacher Publ. (same as above)
Phonics Vorxbrox 1 & 7 - Denie) Reardon Pub. Co., Cleveland, Chio.
Phonies is Fun, Bosk 1 .-~ (Louis Kroll) - Modern Curriculum Press, Berea, Ohio.
learnine Garmes Kit

"Phonics Ve Use - Lyvors and Carnahan
William E. Lubol? (re-resentative)
P54 Pleasant Strect, Lunenbers Mass.

iL..

Plzy Doh

Sandnaper letterc

Pine cleaners

SRA Satellite Kit - SRA, Chicavo, Illinois L4

Beaded Letter - 1la - ~ e
Tourh, Inc. (avzilable at Hammetto)

Merrill S-irit Misters - Cnas. E. Merrill Pub. Co., 130 Alum Creek Drive,
Colurbus, Ghio L3714

Tachistonco-e

Blend Vheels

Webster Word VWheels - Ynmraw Hil) Book Co. .  'Hifhtstown N.J.
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~ Y23 - .

C,oaldin - "

fulet pil ooproce -
S e

Ent in E e -

Sonees Lelata~ul ®

Clooci; ontn o

Sentenze R iy
Sient Thrrcos ¢ >
Crcor Coarncin G
Porsor Vord Cor

ol - o P -
Keadin~ Rerdine-

Lock

Hear

T Tell

Backet o Toys -

Lanpuagze Arts -~

Story Bezrd

Ideal Chuartsg
Re=<in+ ke
Rhyming 2b

31 . 2 - Dolen (i

- Vhatonsela Tl 0 LS Tl Ave, Senth, Y., u.Y,
Toonl Cosany (avaalnblo nt, Hnmmetts)

H + "
.

1o Car’s - pilton Tradles Co. (Herootts)
o2 - Imstructo Actinzty Xit ;101

Inctructs Freduets, Phil-del hia, Pr. 15131
it Gr. 3-30 NMilton Brecley Co. (flamrmetts)
“5 (Loleh) - Gorrar? Prb. Co., Chamunine, Illinois (Homrettz)
‘m2 - Dolch  (Mamreit:s)

o

5 Prewure Cards - Weier Costellos Co., Chicaso, I11. (Hamretts)
Jet 1

Set
Set 3 .
Be-innin~ ¢ Zndin~ Sounds "

-
- Efucetors Prb. Co., Co~bridre, !’ass.
Primrry keadins - MeC»!) H-rdy - Teachers Colle~e Press, N,Y.C.
1-1, 1-2 Render's Di-est, Plessantville. N.Y.

Surclementary Materials

Houghton Mifflin
Ideal :
adiness

qects

nitis an? fina ONSona
Initial zrn?d final counsornants

Lottn 7ames

Matchetties

See Quees -

Ready to Read Dy

Clasrcification -

Magnetic letters
€0 cans

109 lover case

Beaded Alphnatet
Pocket chorts
Plastic letter~s

7030l vowels red
I Viant to Lea:n Progran Follet
Activity boour .

Charts
Guide

Judy Co.

Judy Co.
~'le - TIolch Milton Bradiey .
aves . Milton Bradley

Diagrer ETA

1 Bradley

Dairyer Co.
, conscnants blue :

134
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Sourds fround Us, Soott Forecemnn

SIS

Avditory Teotanins Alhom, Volta B *”rouh. Varhivton, D.C.
Hend«t ot Ronlt a0 dnsw n~ oaps D~iper, Megreaw 1111 Baok Co.
Heeldstoars B~k o0 Tharniin< end Ims~irin , MeGrw Hill Book Co.

leazdotoor Rotk o7 Lookin~ and Listemin~. MeGraw Hill Rook vo.

Listenin- G-, nonlls Fress, Sersntor Po,

Lictenin~ Ai‘s throu:h the Gredes, Buresu or Publications, Teachers Coller
Coluniia Univ., W3

Teachin; of Szecking anl Listenin: in Elementary School, Volta Bureau, °
Virshinrtoa, D.C.

Thonice in Lixteninz, S'endin~ inT, Writing - Vebster Div., McGraw Hill

Filmstrirs for Proctice 1n Phonetic Siils  Scott Foresman

Junior Phonie Rurmr - Kenworthy Educ tion Service Inc.
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027 STUDY SKILLS COMMITTEE

Library Skills For Fifth Graders
Framingham School Department, 1974

Compé Led By:

Jim Hogan, Betty Towle, Judy Cohen, -
Joan Goldstein, Mary Douglas, Kay Sullivan
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1.

2.

3.

7.

9.
10.

THE LIBRARY CAN HELP YOU MAKE BETTER REPORTS

Know how to use the parts oi a book:

Table of Contents, Index, Copyright date, Introduction
Chaxts, Maps, Graphs, Tables.

I~

Use the CARD CATALOG to find a book by'Author - Title - Subject.
Use s small slip of paper (a call slip) to write down title,
author, csll number so that you czu easily locate the book on
the shelf. - .

Know the main classes into which the DEWEY DECIMAL SYSTEM divides
a]l non-fiction books:

100 Philosophy

..200. Religion

300 Social Science

400 Language

500 Science

600 Useful Arts

700 Fine Arts

800 Literature

900 History-Geography-Biography
Remember the FICTION SECTION may add items of interest to your Teport.

Use the REFERENC™. SECTIOF:

Atlas, Dictionary, Eancyclopedia, World Almanac, Webster's
Biographical Dictionmary, Junior Book of Authors.

Check the PAMPHLET FILE for pictures and pamphlet vaterisl.
Make use of available NONBOOK MATERIAL:
Magazines, newspapers, films, film strips, slides, recordings,tapes.

Ask the LIBRARIAN to help you find material you cannot find and also
to suggest other possible sources. :

Use your PUBLTC LIBRARY to find materials that we do not have.

Make BIBLIOGRAPHIES of your refereace sources.

2.

13/




. TOS5T SToCIan

) 8

1I1.

I11.

REVIEW OF PARTS OF A BOOK

To be covered:
TITLE PAGE
COPYRIGHT
PUBLISHER
AUTHOR
ILLUSTRATOR
PLACE OF PUBLICATION
COVER
SPINE

TITLE

LIBRARY SESSION

PREFACE

GLOSSARY

FOREWORD

DEDICATION PAGE
BIBLIOGRAPHY
INTRODUCTION

TABLE OF CONTENTS
APPENDIX ‘
HISTORY OF IILUSTRAIORS

-

INDEX

Review of Parts of a Book. Children work with 4pdiuvidusl books.
Eye Gate captioned film strip "Parts Of A Book" is shown, Two

activity sheets are used by atudents

CLASSROOM POLLOW-UP

Material available on Title Pages
Title Pages Study Skills

Table of Contents

Index

Book Parts

Glossary

Matching Ouiz®

(Libwaries are for Children Pg.196 20)

1

11

I11

38-9

40
42
36
38
29

The abow material to be used at aiscretion of teacher, as needed.

AEVIEW OF PARTS OF A BOOK

e e ——————————————————

To be given to all students before moving on to anc her library session.
Further work in Parts Of A Book Skills to be offered to children vho are
svailable through Librarian end Reading teacher

ish

J
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SESSION

1.

1I.

I1I.

CARD CATALOG
Material to be covered:
Author, Title and Subject Catalog Cards
LIBRARY SESSION

Card Catalog

Eye Gate Captioned Fila Strip

Pages 31-33-34 of Libraries A1 ' For Children - to be worked
out in the group.

Sample sets of actual catalog cards used.

Handouts - Card Catalog Ouestions

Card~-0-Log game available.

CLASSROOM POLLOW-UP

Vicalog - a blown-up Catalog Card with acetate overlsys available
for Classroom use.

Study Skills - Book III - p. 31

Class or Individual Project on making a catalog. See suggestions
of Elementary Librarians.

REVIEW OF CARD CATALOG

Follow up in the library.
Use of Activity cards related to catalog nusbers.

Check Study Skiils - Book II - p.45

To be given to all students before moving on to another library session.
Further work in Car? Catalog to be offered to children who are available
through Librarian and Rzading teacher.




POURTH_SESSION

REFERENCE TOOLS

Material to be covered:
Dictionary Encyclopedia
Atlas Almanacs
Guiness Book of Records
Other Reference Tools

I. _LIBRARY SESSION
Explanation and Display of Types of Reference Materials
Film Strip -~ Using Reference Materials

Activity Sheet ~ Which Reference Shall I Use worked out
orally with students during this session

II. CLASSROOM FOLLOW-UP

Contract assignment on Reference Tools to be fulfilled by students
over a designated period.

I11. REVIEW OF REFERENCE TOOLS

Study Skills - Book II - p.55 Library Word Puzzle

To be given to all students before moving on to another library
session. Fifth Crade students will be asked to use multi-sources
in their reports throughout the year. Further work in Reference
Tools to be offered to children who are available through Librarian
and Reading teacher.




MAKING A REPORT

CHOOSING A SUBJECT

1.

2.

3.

Select a subject that is interesting and that you will enjoy.

Be sure there is available information. Consult your teacher
and librarian.

Make sure your topic is not too broad.
Example: Choose one phase of the Civil War rather than the
entire var.

TAKING NOTES

1.

2.

Complete the reading of the article before you do any ﬁtiting.

Go back over the material and cerefully select the information
that you wish to include in your report. Be sure you stick to
your chosen topic.

When using the exact words of the author, copy the part exactly
and write down the page from which the quote is taken. In
writing your report, put these "Borrowed Words" in quotation marks.

MAKING AN ACCURATE BIBLIOGRAPHY

A BIBLIOGRAPHY is a selected list of books and other printed materials
on a certzin subject.

1.

2.

It is important that you include a list of the material you read
at the end of your report.

It is ioportant that your bibliography record for each item include:

AUTHOR TITLE PLACE OF PUBLICATION

COPYRIGHT DATE PAGES

Your bibliography must be in alphabetical order. It is a wise plan
to keep your references on 3" x5" cards or slips of paper so you can
easily arrange them in correct order. Write the information on the
card in the order in which you will use it to make your bibliography
entry. Use the back of the card for your reading notes.

Goetz,Delia

ISLAND OF THE OCEAN

New York

William Morrow and Company
1964

Pages 10-23

121




LIBRARY SKILLS

PARTS OF A BOOK

A. Study Skills for Information Retrieval
Barnes-Burgdorff-Allyn-Bacon, Inc.

1.
2.

Book I - pages 38-44
Book 11 - pages 36-39

3. Book II1 - pages 27-29

1.

3.

C. Lesson Por Self-Instruction In Basic Skills - Reference Skills

Duplicating Masters

Basic Library Skills
Polette-Milliken Publishing Co.

a., Pages la, 3a, 3b.

Practice in Library Skills
Instructor Publications, Inc.
a. pages 9, 10.

Library Skills
Downin - Continental Press, Inc.
a. Pages 1,2,3.

Libraries Are For Children
Taylor, Liebold, Fordham Publishing Co.
a, pages 19,20

CTB, McGraw-Hill Book Cowpany

‘'a, Series A-B Lessons 5,21,28. 38,33,51,41,47,52,59

b, Series C-D Lessons 86,82,88,84,127, 131, 133

FICTION-NON-FICTION

A. Study Skills for Information Retrieval
Barnes ,Burgdorf-Allyn Bacon, Inc.

1.
2.

Book I - pages50, 55, 56, 57, 58, 59
Book II - pages 46,47,49,50,51,52

B. Duplicating Masters

1.

2.

Basic Library Stills
Polette-Milliken Publishing Co.
a, pages 4a, 7a, 7b, 8a, 8, 8¢, Ja, 9b.

Practice In Library Skills
Instructor Publications Inc.
a, pages 7, 8.

Librarv Skills
Downin -~ Continental Press
a, pages 4,5,6,7,8,9

14




4. Libraries Are For Children
Taylor, Liebold, Fordham Publishing Company
a, Pages 21, 22, 23, 24, 25, 40, 41, 42, 43, 44, 45

Library Skills

Beck-Pace -~ T. S. Dennison & Co.
Teacher’s Manua! and Workbook - Book II
“Using The Dewey Decimal System"

Lessons For Self Instruction In Basic Skills

a, Series A-B  pages 61, 72, 78, 64
b, Series C-D pages 78,69,80

CARD CATALOS

A. Study Skills For Informational Retrieval
Barnes, Burgdorf-Allyn Bacon, Inc.

1. Book I pages 51-61
2. Book 11 pages 43, 44, 45, 48,56,57

Duplicating Masters

1. Basic Library Skills
Polette-Milliken Publishing Co.
a, pages 5a, 5b, 5¢c, 6a, 6b, 10a

Practice in Library Skills
Instructor Publications, Inc.
a, pages 4, 5, 6

Library Skills
Downin - Continental Press
a, pages 7, 10, 11, 12, 13, 14, 15, 16. 17

Librezies Are For Children
Taylor, Liebold, Forcdham Publishing Co.
a, peges 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37, 38, 39

Lesson For Self-Instructio:c In Basic Skills

CTB, McGraw-Hill Book Company

a, Series A-B pages 75, 81, 89, 98,84,82, 101, 112

b, Serics T-2 gzges 25, 44, 48,41, 52, 45, 58, 54, 66, 72




. IV,

REFERENCES

A.

C.

Study Skills For Information Retrieval
Barnes, Burgdorf-Allyn Bacon, Inc.

1. BOOk I - p‘ges 45, 46’ 47’ 70’ 71’ 72, 73’ 74’ 75’ 79

2. Book I1 - pages 40, 42, 43, 54
Duplicating Masters

1. Basic Library Skills
Polette, - Milliken Publishing Inc.
a, pages lla, 12a, 12b, 13a, 13

2. Practice In Library Skills
Instructor Publications, Inc.
a, pages 11, 12, 13, 14, 15, 16

3. Library Skills
Pownin, - Continental Press Inc.
a, pages 20-24

e. Libraries Are For Children
Taylor, Liebold, Fordhan Publishing Coupany
a, Page 46

Lesson For Self-Instruction In Basic Skills
CTB , McGraw-Hill Book Company
a, Series A-B pages 22 and 25
b, Series C-D pages 13 and 22
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