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Preface

This handbook is designed to assist English, reading, and
social science teachers who are interested in the possibilities

of working together in an interdisciplinary or *"cluster” situation.
It is our feelin® that the promise of educational attainment

inherent in this approach has only begun to be explored.
This handbook contains sample activities and lesson plans.
. These samples were taken from the experiesnce of "cluster" teaching

at the 9th grade level but certainly the cluster concept could be

expanded into other arzas and grade levels.
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The "Cluster": Who? What? Why?

A "cluster” at Oak Grove High School is an interdisciplinary
program whese primary staff participants are: English and social
science teachers, counselors, znd a_resding consultant. A teaching
team, each composed of an English teacher and a social science
taachof. Plars lntordi-cipi;nary activities in.which students
enhance thoip basic reading and writing skills while completing
assignments and activities which stress the inter-relitionshipa

1N

_of the two disciplines,

A reading consultant functions as an integral part of the
two-period interdisciplinary cluster time'block.‘ xpe reading -
consultant conducts intensive short-ferm readingﬂgl&nics with.
cluster students who have severe remedial needs ;nd also works
with the cluster teachers to develop a regular series of r?adiﬁg
activities for use with cortent area materials and assignments.,
Thus reading is stressed as a basic tcol of learning, not as a
separate subject taught only to those with embarrassing educational
deficiencies.

Especially assigned conselers work with each cluster team,
not only to accouplish the educational and vocational goals
established for the grade level, but also to serve as an immediate
resource person for the other cluster peraoﬂﬁolo By working with

tudents individually and in small groups during the two-pericd

-~
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‘interdisciplinary cluster time block, the ceunselor increases

his contact with the students and at the same tixze serves to

reduce the pupil-teacher vatio when such a reduction is necessary

- to accomplish instructional goals.

In daily op;rition. the cluster may involve many more people,

as the foilowtng diagram 11lustrates.
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To provide for this clusgter appreach, the English and social
science classes of ¥pq partipipnting "tean” must be scheduled
configloully?: *he stwdents in Mrs. Black's Sth period English
nust all be scheduled mext for Mr., Smith's 6th ppriod social
science class. Those students enrolled in Mr. Smith's 5th period
must all g0 mext-%G Mrs. Black’s 6th period English. This enables
the fiq teachews te view the studonfa #s one large group and Sth
and 6th periéd as i flexible twoe perimnd cime bleck.

' It is also important t St the reading consultant's schedule
allow for the opportunity t:Tparticipato d&?inz these clas; perip&s
as t;a occasion d;lands. Scﬁ?duling Y éonnon preparatien Deriod
for three staff members is also a-grégt\nosiatanco tc allew for

\

:
The cluster program represents an attempt to provide a mere

plamning and communization.

successful educational experience for students by taking a fresh
lock at the educational environment. It is an attempt to
restructure those “;onstantar(tine - space - staff, etc.) - to
make them adjust to the needs of the student and not vice versa.
The cluster is an attempt to synthesize the ta10n¥a of many
people, in an attempt to generate an atmosphers more conducive
to learning. The key words are cooperation aﬁd flexidbility.

The sample cluster activities that follow enable the

youngster to see his education as an intogratoh experience ~ to




"make sense” out of the day. The conutant communication betwaen
staff and student creates an atndaphore_g{_;qggern. The student
sees that.not snly do a let of people care, they are working

together te help solve his problems. The activities that follow

/

-

' .are only a sample of the opportunities afforded by a cluster

framework.




SAMPLE CLUSTER ACTIVITIES

Composition

As part of the cluster approach to teaching basic writing
skills as well as teaching social science content, a great deal
Bf.pxppsitory'conpositionc are assiénod throughout the school
vear. These cempositions are uiﬁally from three to five para-
graphs in length gnd are graded for content by the social science
teacher and for ofgnnlzation and mechanics by the English teacher. ’ }
This approach to writing ia effective because both disciplines
(English and social science) are emphasized as compatible and
coordihating entities. The students can rely on information

discussed at length in the social science class and then use the

organizational and mechanical skills learned in English class as
tools to clearly conv¢gy the message. |

' Students oftentimes refer to the double grading policy as
double jeopardy, but they are quick to understand the natural
relationship of the two subjects. To further reinforce the im-
portance of writing skills outside the English classroom, the
social science teacher will sometimes hand a set of paragraphs,
essays, or short compositions assigned in the social science class
to the Engli?h-teacher-for grading of specific‘akills learned
during éhat wgek. Throughout the school year, students are reminded

" that this kind of activity can occur, so they hrve to be consciously

aware of what writing skillé are being enforced in both sudbjects.

4
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Pour dasic typés of expository writing are encouraged in the

\
cluster: com son, centrast, comparison and contrast, definition

and explanation. The centent for these writings is’ generally from
a number of sources in social science and English such as: noviea.
filmstrips, readings, speakers, video tapes, newspapers, naggzines/
novels, short stories, or poems. Both teachers discuss the require-
mente of fhe assignment ahead of time with the students. The -
teachers éan have studenfs turn in thesis sentences, outlines, and
even rough drafts in idvance and then final copies later on. .
Revisions are usually roquireh of these final writings so that some
distinct progress can be seen and measured from the notes anh

gradings made by both teachers,

i

\

A Tew examples of some successful writing assignments are 1listed here.

COMPARISONS

"A. Compare the philosophies of Dr. Martin Luther King and

Mahatma Gandhi. p

B. Compare Anglo and Latin American music and arts.

CONTRASTS \
A. Contrast the major beliefs of Hinduism with these of Islan.

B. . Contrast the political freedoms available of a demecratic
society with those of a dictatorship.

/
/

COMPARISONS AND CONTRASTS

A, Compare and contrast the methods to achieve economic
progress in China and India.
~ B. Compare and contrast the role of women in a doveloped and
an underdeveloped society.




DEFINITION AND EXPLANATION

A. Define: and explain how it works in the Republic
of South Africa. S

~

B. Define éastgfhnd explain its workings in Indian soclety.

N
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Literature

The usage of literature in the English classroom enhances the
total experience of a gxudent in the understanding of a culture
studied in social sciehce. while learning the factual information
in social science, a student can be reading a variety of literary

works in English such aé‘novela, short stories, poems, and even

kpép#ﬁfbs. At the beginning of a cultural unit in social science,

a bibliography of recommended literature is supplied to the
students. Literature from this listing ﬁay be designated as
required or extra credit reading. In many cases, a student may
read g‘book from the listing and achieve extra credit in one or
even both classes. Written or oral book reports are used for
evaluative purposes by both teachers. '

Throughout the year, the English teacher may require specific

novels, short stories, or poems to be read in class to reinforce

the cultural experience of a social science unit. One such novel,

cry, the Beloved Country by Alan Paton can be successfully used to

create the undergtanding of the workings of apartheid in South
Africa. Another novel, Webt Side Story by Irving ShulﬁQn, can

allow the students to empafhize with the alienated-:eqilngs of
young teenagers trapped by a hostile .environment of ﬁ\gotry,
prejudice,’and hate. Study'guides, discussioné, reaéing time, role
playing, and quizzes for any literary work are giveﬁ/in both classes

as a cooperative effort is achieved.




Por sherter pPieces of literature, shert stories and poens can
supplement the secial science cultural unit. Again, these are
related to both classes qnd‘discusSed by both teachers. For
instance, for a wnit on Japanese culture, a complete cultural exper=
ience can Qe created through the cooperation of the teaching team.
The students may I?ﬂd’ the geographic influences, and the econemic,
political and social system of the culture in his world cultures
elgss. The English ne-bef of ths team may supploiont this wnit
with literature dealing with haiku, tanka peems, cultural pfaverba.
and_short stories. The entire unit can be culminated with a mutual

cultural experience day.

Iy
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Using the lLibrary

There are many opportunities for using the library made

possible by the cluster approach. The following four examples

illustrate the flexibility 1nheient in the cluster progran.

1.

2.

Orientation Stations By combining the English and social

\g\ionee classes and utilizing the services of the librarian
and counselor, a therough orientation to tho library nay

Q? possible. On this day, class pizexgnd time block are
broken down into four equal segments. Bgch group might
have 15 students and the time available at-each station
nay pthapc be 20 minutes. 5

Station Activity | Staff

A. Career Center Counselor

B. Readers Guide Librarian

Ce . Card Catalog English Teacher

D. " Reference Area s Social Science
) Teacher

~"séavenggr Hunt" Given research topics in both English and

social sciences, the students have the time renaining in the

two hour time block to list various sources of information
that contain a reference to their topic. The topics may
pertain to “"world Cultures” and could be the names of people
famous in other cultural areas. These topics may be assigned

or picked at random - even drawn from a hat. By accompany‘ng

18 11




both greups of students on their "hunt®, the teachers and
" livrary starf (1qc1uding counselor if available) are able
to orient the students to the myriad of sources available.

3. Cluster clclov\VIthin the cluster it is often possible tq
appreach a woeé? tine as something different than five con-
secutive deys with the same teacher. Using a cluster cycle,
the Enslish nnd social science teaching team, divides Sheir
total of students into sections. - For purpose qf;illustxation;
let us divide a total count of 60 into five soctiﬁns A -

The students would spend a two period block of time at each
station. A weekly schedule, with each group of studénts
changing stations each day might revolve around the following.

.. Station Staff Sample Activity

A. English Teacher writing a Research Project
B. Social science

teacher Content of Research Project
C. Librarian Sources for Project
D. Counselor “Rap"” ‘
E. Reading Consultant ) Reading tips for Research

\
Fach group would have 10 - 12 studenkr and educational objectives
night be achieved which would be i;pocsible during one class ‘
period and a larger group.

19 , . 12




Now The Bell Rings? Over the length éf a school year there
are several occasions when either an individual student or
entire class 1is right in the middle of a library assignaent
when the bell rings. Utilizing the cluster structure, either
the English or social science teacher can call the other
teacﬁer and request an extension of the class period. When the
library lesson is complete, the classes can then be switched.

‘ This is just one méﬁo example of how the cluster enables the

staff to adjust time to the student instead of vice versa.




Newspaper Activities

The newspaper, being an important source for current events,
lends itself quite naturally to a combined English and aocial‘acioﬁcq
classroom. Throughonf the year, copies of the localxnovspapér may |
be made available to students for a variety of clustered activities.
Editorials can be evaluated for 1é%sons on differentiating thét '
fro- opinion. Critical reading skills such as finding the main idea,
analyzing propaganda and bias, can be taught in English 1niconjunc-\
tion with curremt event articles in social science.

‘The two period time block can bo'effoc%iveiy used for mini-

. cooperative lesson aétivitioa in such are&s as: analyzing a news

story, mastering common newspaper words, wéitipg submary leads,

exgloring speciffﬁ& newspaper sections (sports, entertainment,
editorial, classified ads), analyzing news photographs, or stullying
political cartoons. Students may proceed through a lesson dealing
with the "help-wanted" section of the heﬁspaper which includes
practice in writing letters of application and resumes as woll.as
in analyzing newspaper jargon. '

| Speakers from the local'newspaper'add interest to cooper-
ative newspaper unit. In the past, a speaker from ”Actjzg"hine".
a column allowing people to speak out and attain answers and action -
to community complaints and problems, has visited a cluster and.

discussed his column as well as the controversial issue of censor-

ship in the press. Students gain insight and are able to react

'
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verbally and in writing te spouk?it of this type. In preparaticen for
this lesson, the students had been given individual examples from

the "Action Line" column of the local newspaper and had written
their reactiens te the letters in the English claasfoon and then dis-
cussed various consumer and community problems in the social science
classroom, Thoy were also aakod to write a letter to tho=“Action

Line" spoakor. and '‘some were randomly chosen to be answered during

his presentation. In addition, voegbulary words used in the presenta- H?’
‘tion were discussed and studied for.a weekly test. The two;po:‘o& t
: tiu;\blgck enabled the speaker to complete his presentation and’ |
also answer questions. - . / | , ”

Later on in the semester, one student browght ina copy of
the cnrre%f'howapapor and proudly pointed out to the class that her
letter to "Actien Line" had actually been printed. This further
emphasized the value and relevancy of combdbining the social nciqnco
and English disciplines in this newspaper unit. Students can beconme

actively involved if given the opportunity.




Creative writing

COQrginated creative writing activities caﬁ add a great deal
to thi/éfﬁstor program. Students in English class may vicariously
experience a culture through a hypothetical aituation. The social _
sclence teacher may provide the necessary background information
to enQBle the students to experience a culture through creativo
writi;xé. ' 2 .

The students in the English class may ;iite their reactions
during a specific cultural unit in a daily diary, journal entry,
or short paragraph. For instance, students may be told that they
are to experience living in India during an extreme drought. They
are .instructed to describe the physical environment and relate
their personal impressions and reactions., :

Writing poems, may it be short fornuli types or even. free
verse, can be associated with any cultural unit. These poetry
writings enhance the student's understanding of that culture by
allowing him to empathize and re-create an experience. The students
may compose their own haiku or tanka poems for a cultural unit
dogling with Japan, for example.

Yet another approach to be coordinated with social science is |
letter-writing. The aocialltcienco teacher nmay list hyfothetical
problems, and students write letters in reply. Real pen pals can
be made available by having students write to organizations that
suﬁbly nanes and addresses of gstudents in other cultural areas.

Such an experience creates actual relationship, understanding, and

"cemmunicatien with a person from another culture.




Audio-Visual

. There are many activities involving audio-visual materials
which are enhanced by utilizing the two period time block made
possible by the cluster ipprpnch. For instance, whichk socinl
science teacher hasn’t felt the frustration of trying to introduce,
show, discuss, and summarize a film in one class period? By h
grouping their two classes together, a cluster teaching team can

make the following activities a successful educational experience.

1. Extended lenxth movies and videotapes There are videotapes
and films whose content simply cannot be treated adequately

in one class period. The following six films or videotapes
are examples of those that lend themselves to a two period
time block. Breaks can be taken between reels,

Movies Videotapes
*Red China” 'N}ss Jane Pitman"
"Harvest of Shawe" ‘"Africa*

*The Japanese” "Cry, the Beloved Country"

J

|

+ %

2. Cluster Projects After viowing/a film, filmstrip or videotape, . i
the subject may be analysed agé discussed from both the 1
Enéiish and social sciunces iélnta of view. For example, after
viewing the film "The Japanese”, the English teacher may be

able to coniribute some infermation about Japanese literature



3.

k.

cr poetry. There may.be a composition or research assignment
on the sudject of a film, with the English teacher grading

*mechanics® and the social science ioachér “content".

Tapes and VIdoqsgng 1ho§o are so;oral activities such as role |
playing, mock trials, simulation, otc.. which can be video-
taped in a two hour time block. With the set-up time, necessary
instructions, filning, re-takes, etc., it is often aifticult

to complete the taping in one class pcfiod. te

Televigion There are times during the school day when a
*special” program may bo\vic«od by utilliing the cluster time
block. Educational television often will have prograns of -
gfoat interest and relevance to th@ English or soéial science
curriculum during the school day. A program of an hours
length or more can best be view;d and summarised in a twe

period time bleck.

- 25
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Building Vocabulary

Instead of introducing a set of vocabulary wofda,in *iselation®,
yocabulary building in the cluster can be a ccoperative activity in
which both team members.participate. By exchanging unit vocaktuiary
lists, the yeanings can be reinferced and "brought to life* in both
claaa;;T\‘Spelling tests in English will thus consist of words that
the student has been learning and using during that cooporativo
time p.riod. For‘oxanplo in an English - ¥orld Cultures clustor.
§eforo n?unit on Japan, the team might decide to mutually introduce

and reinforce the following terms:

urchipol&éo

manufacture
"Buddhism retropolitan
conformity rarliamentary
ez}ort poptilation density
harmeny raw materials ‘
industrial ‘ resources
"intensive fhriing technology
investment topography
irrigation typhoon
leeward windward

19
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Current Events

.. ) ™
Current event assignments can be cluster activities. In

several Znglish and woflq Cultures' teams, tﬁe current event title
is«driipoaignd "World Happenings® is the assignment. (See next
” _ page) Some cooperative activities for this kind of cluster light

be the following: . Y Y

1. The student may be asked to indicate the particular part of

speech -he is studying by placing a letter above the words in
the article.

a

2. The gﬁgg!gz_g!ggggggg may be graded by the English teacher
" ‘as an assignment for that class. 1
i
J
|
4
1
i
|

3. Occasionally the assignment might be changed to an oral report

--perhaps 3 minutes iﬁ length. In this case, each class '
would stay with one teacher for two periods to enable the

asaighnent to be completed.

k., The assignment can aliso be changed to éo-mittee reports,
perhaps being divided into cultural areas. In this case, the

two period block may be necéssary for group discussion,

organization and presentation.




Weekly Assignment
Due: Every Priday World Cultures
20 Points

World "Happenings"

~ Bvery student will bring to class each Friday, a current
newspaper or magazine article dealing with one of the cultural
regions being studied. The article will be taped or stapled
securely to one side of a sheet of lined 84" X 11" notebook
paper. The other side of the paper will be used for your report.
Your name, date, and class period, should appear in the top
right hand corner of the paper.

# Por students without access to home newspapers or
E;anzinos. there wi;l be other options explained
class.

#% This assignment will be worth 20 points and will be
due every Friday at the beginning of the poriod.'

Assignment
1. Give date and source of article (Periodical and page)

2.wﬂuabﬂd(memmpwﬂsmnnifmeuﬁdomzwr
own words. Include your eopinion of the article.

)
3. Required informatien:

A. Location of country in degrees of latitude-longitude.
ioQo’ 35°N l&0°W. .

N

B. In which cultural region?

C. List bordering countries and nearest body of water.

Extra Credit
(5 Pts. Maximum)

Any information regardings (

population

language, religion, culture, economy

natural resources, najor export .

ma jor landforms (rivers, mountains, etc.) Ecological Problens
major cities, capital .

climate and weather

‘gocial or political problems

Btc., Etec.
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Guest Speakers

It is often extremely difficult to introduce, listen to, and
ask questions of & speaker in one class peried. By combining
cluster classes, a speaker can provide a team educational experience.
If the speaker's topic is germane to the social sciences, the
English teacher may ask for a follow-up writing assignment requiring
skills that are being emphasized at that time. Such an assignment
may be conplgx or one simply to separate fact from opinien. '

The following is a sampling of sources of speakers who have

been enjoyed by World Cultures classes.

~ Speaker ) Source {
Returning Peace Corps Volunteer o \
Graduate Students (both foreign School Services Dept.
and American). Woerld Affairs Council of
. Northern California
Business people; educatérs _ 406 Sutter Street
and students returning from San Francisco, Calir 94108#%
long periods abroad .
e
Hundreds of foreign students :
attend local colleges and Foreign studenis exchange
universities. Usually it is at local colleges.
possible to arrange for a ’
speaker from any cultural area
. \ _
Foreign students with teaching Mr. Frank Barnett
experience Workshep of the Nations

415~ 843-1270

United Nations Model United Nations
De Anga College
257-5550 (Ext. 451)

( Model United Nations
Eshleman Hall
Berkeley, Ca. 94710
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Specialists in various

cultural areas at local California State
colleges and universities University at San Jose
Soviet Affairs Dr. Boll (History)
Ext. 2335
Viet Nam : Dr. Brooks (History)
Ext. 2823
3rd World Art Warren Faus (Art) :
African Dance ' Annetto McDonald (P.E.)
Exte 2106 \
Black Studies ' Horace Anderson ‘
Ext. 2380

* Ses sample form next page.
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2|  speakers

The School Services Department of the If you wish a speaker, complete the form
World Affairs Council will be providing below or call Joyce Buchholz at the Coun-
speakers on international subjects for  cil (982-2541) at least two weeks before
high school classes again this year. the speaker 1is needed. When a speaker
Speakers are volunteers who have had  has accepted, you will be notified so
first - hand experience abroad, in Asia, that you can call him to make final ar-
Africa, and Latin America, as well as in rangements and to acquaint him with the
the Middle East and Europe, or who are needs of your particular group. No fees
knowledgeables on specific international are involved except on occa.ion when a
topics, such as comparative economic and speaker may require reimbursement for
political systems or environmental prob- transportation (particularly true of for-
Tems which are global in scope. They eign graduate students whose funds are
prefer informal discussion to lecturing limited).

and they encourage students to raise

questions.

T e e e e e e e e e e e = e o e e = et - - = - - -

Request for Speakers

TO: JOYCE BUCHHOLZ
SCHOOL SERVICES DEPARTMENT
WORLD AFFAIRS COUNCIL OF NORTHERN CALIFORNIA
406 SUTTER STREET, SAN FRANCISCO, CA. 94108

SCHOOL

ADDRESS

PHONE

REQUESTED BY

POSITION
SIZE OF GROUP LOCATION
PRECISE DATE OF SPEAKING ENGAGEMENT TIME OF GROUP MEETING

ALTERNATE DATE

SPECIFIC COUNTRY, PROBLEM AREA AND/OR TOPIC OF INTEREST

DESCRIPTION OF GROUP TO BE ADDRESSED

DESCRIPTION OF CLASSROOM ACTIVITY PRECEDING/SUBSEQUENT TO SPEAKER'S VISIT

N
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Simulations

-

Simulations and other educational activities are successful .
because of two-period time blocks that a cluster affords. All
of the following simulations can be culminezted wi¥h a summary
writing exercise of some kxind for the English class. The

following are only examples of many “games"” which lend themsolvos_
to a two hour block of time.

Bomb Shelter: A decision-making game of survival

Situation: A nuclear attack has destroyed the world. In the
small town of Cedar, California, eleven people
were able to reach a bomb shelter. However, there
is adequate air and food for only five people to
survive until the radie-activity has cleared.

Roles: Each of the group is assignhed a specific role
(#1-year-old attorney, 16-year-old coed, etc.)
and must agsume attitudes and values of that person.

Object: The group must determine which six persons will be

) eliminated, which five will survive, and what type
of government they will establish as they begin a
new civilization.

Shipwreck (or Stranded on an Island): A simulation based on
building a civilization -- deals with government,
ecogonicl. problems of democracy, sociology and
ethics. :

Situation: The world is in chaos, war and famine. The U.S.
government tries to ship a group of young people
out of the country to save their lives, but ‘the
ship sinks and the students end up on a small
dogert island.

Roles: - Students assume various roles -- these can be
chosen or assigned. Groups of ten are suggested.




Object:

Revolution:
Situsation:
Roles:

Object:

Land Grab:
Situation:

Roles:

Object:

Students must decide how to deal with leadership
roles, money, laws, division of preperty, and
finally, whether to go to war or to deal peaceably
with a group of newcomers to their island,

From Search Magazine, 9/20/73

A simulation involving decision-making choices
regarding changes in government

The existing government is challenged by a rebel

_group favoring goals of the minority factions.

Students represent various groups friendly,
neutral or hostile toward the existing government.

Groups will decide whether to revolt or to dring
about changes through psaceful means.

A sinﬁlation used at the end of a unit on geography
A new ciiy is being developed.

Students, working in groups, éarioua.interests in
land usage, ecology, urban planning, etq,

The successful development of the city to the
satisfaction of the majority.

Additional Assignment: This is a three-day project culminating

in a written assignment.

Cooperation Game: Students are broken into groups. Al) they must

do is cooperate with one another in making a group
decision in order to "win". However, individual

greed always enters in and then no one wins. Promotes
the idea of working together toward various goals.

A
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Artifact Game: Students pick various "artifacts" from a "2ultural
time capsule”. They then must attempt to figure
out as much as they can about that society solely

on the basis of the artifact. Writing assignment
follows.

War and Peace Game: A hypothetical war between eight countries.
Students must consider alternatives to fighting:;

must draw up a peace settlement. VWriting assign-
ment follows.

Star Power: Simulates a three-tiered society. Students receive

. *x* amount of money and then through their ewn
abilities and ambitions they can rise in social -
status or go down. Writing assignment follows. -




Study-Day

Study-day is a day set aside weekly for the purpose of
intogriting other subjects besides gocial science and English
into the cluster environment. This approach may be worthwhile
for students having severe difficulty with other dlsciplinoa.
One to two days in advance, students are asked to choose work
from other subjects (math, humanities, science, industrial arts,
etc.) which they want to complete on study day. Usually a dittoed
"contract can be made available for them to use. It is advisable
to have students write more than one item so that if time allows,
they can continue on to another item from another subject. Once
the contracts are completed, the teachers can make airang.nenta
for the necessary materials (books, packota. etc.) to be colloctod
fron the various other subjects and used for that day. It night
be noted that some students will turn in blany study-day contracts.
If so, the social science, English, and reading teachers can
write in work to be completed for their r;spactivo ahbjoqtss con-
sequently, everyone will have some specific assignment fer the day.

There are numerous methods for logistically using the two-
period time block and the two classrooms. One effective way is fo
create work stations or groupings. Since math and lcignco are
usually the predominant subjccts for study on that day, everyone
doing math work might meet in the social science classroom, and
evaryone doing science work might le;t in the English claqsréo-.'
This allows the materials to bde effectively distributed and the
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students to work together on difficult problems. Work stations
for other subjects can be divid~i equally ocetveen the two rooms.

The two full periods are used so¢ %nhat materials can be distributed

and time will still be available for accomplishing goals. ////’\\\\\\\\\

Where are the teachers during study-day? won't these
diversified activities create mass confusion and gﬁaos? The
answers to these questions rely on one key'ingrod#ents people.
Study-day provides the chance for the reading 1n§tructor. counselor,
toachgrs' aides, student teachers, observers, tq;n tQachiﬁg clerk,

librarian, and even administrators to get involved with the

students in the cluster program. Needless to say, the more people

!
involved in the program, the smaller the teacher to student ratio

.‘will become. Why not have three to four students wvorking in a
small ad jacent room with an aide? Why not have four to five
students go to theﬂﬁeading laboratory with' the reading instructor?
Can some students go to the library with the librarian or
counselor? The whole idea is to divide the students, to have

specific goals and materials, and to accomplish thes; goals'in

th& best manner possible during the two-period block.

£




Cultural Experience Days

I
Unique opportnni#ios to experience the arts, music and food

of the particular culture being studied are made possibvle by the
cluster appreach. A special "day" may also include a presentation
by a guest speaker. In English - Werld Cultures clusters, these
enrichment days have provided students the opportunity to "bring
to life" the arts, music and food of countries such as China,
India, Japan and Mexico.

During & unit on Japan, the classes were combined and &uring

~_the two peried time block enjoyed the following "Japanese Day”

T /

activities.

Sukiyaki Dinner - a dinner of appetizors. rice and sukiyaki,
eaten with "chopsticks"”,

Japanege Tea ~ a cup of tea after a demonstration Sf tea
ceremony by a student teacher.

Music -~ a record of Japanese folk songs as background.

Arts - a collection of paintings and wood block prints on
" one wall.

_pgrts - & demonstration of sumo wrestling and pictures
amous wrestlers.

Bonsai - a sampling of dwarf plants was brought in by one
~ teacher.

Pictures taken during the day were made into a large collage
with humorous captions provided by the students.




Research Project

Writing a short research report from three to five paragraphs
or even writing a lengthy term paper can be a mutual project
assigned by both the social science and English teacher. Wwith
the libjoet matter derived rfo. the social acience content,
siudonts can be expected to‘roaourch. organise, and fermulate a
report of a stipulated length. The librarian immediately becomes
an intogral nember of the cluster as a resource porton'giving
guidance to students in small groups as they rgsoarch their topics
—-—-——in-the-1ljbrary. The social science teacher qﬁ;oa direction and

grades the content of the report, and the Enéli-h teacher guides
and evaluates the organization and -och;hicai skills needed.

Having students proceed through an organised sequence of choosing
a clear thesis, taking adequate notes, outlining, writing a b@g}io~
graphy, w_iting the final draft, and even writing a revision is
truly a semester project. Of course, by using the cluster, much
of this can be done in doudle period blocks, and th; correction
can be shared by both instructors.

‘ Many kinds of materials can be used in both classes fof re~
inforcement of report-writing and research skills. These materials
are even avajlable for clusters who are working with students .
with reading difficulties. Study Skills for Informational Retrieval
(Books 1, 2, ard 3) by Donald L. Barnes and Arlene B. Burgdorf

contain sections on how to use the library and hov to write reports,
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Science Research Associates (SRA), Inc. also produces & kit en-
titled Organizing and Reporting Skills created for students with
reading lovoia from:fourth te sixth grade. The kit is color-coded
for the corresponding learning-task levels and contains a cowplete
ssquence of report-writing skills which the students can fellow.
Por other students, without severe reading difficulties, The
Research Paper Guide by Antheny C. Shermar: is an effective and
thorough resource book. _

what do I de with students who have completed a daily asum:-
. mer.* sarly? This question ronrﬁorntu in ovory' teacher's mind |
sometime during the year. Well, with a mutual social science anld ’
English semester length project, why can’t Shese students work in
a small adjacent room or in the library on the research project?
Whether th; students are in English or social science, they can
“have the opportunity to use this release time effeciently for a
definite edjective.

33
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o *No Bells Ring"

On a daily basis, th«re are many activities in both an
English and social science claag which lend themselves to a
cluster npproach.( For instance, when both sudbject area teachers
are 1ndividualisiﬁ§ instruction, there are times when a atﬁdcnﬁ
shouldn’t have to stop kis work and go to another:class bocnusé =
the bell has rung. ’ g

f
With a cluster approach, a student may elect to coniinue f

-

work in one class if he is behind or perhaps go.early to tho next

class for extra instruction or work. An "A" student in Englis

nay therefore have more time for social sciences or vice versa.

This can be a valuable approach if both taaching team members

.coordinatc their individualized instruction units. _
The cluster team member uay also simply call tht_othor teacher

and request an extension of class time on any given day. If it is

feasible for both teachers, class may be extended for 10 minutes

or so, to enable the teacher to adoquatolﬁ conclude the educational

activity of the day. Neither classes nor individgnls have to

leave only when the bell rings. °

&
(==}

33




Role Playing

Perhaps we are sometimes guilty of holding steadfastly to
routine assignments and methods. Why not create & role for students
to empathize? Role playing in the cluster can be a real aﬁd valu~
abié experience in attemptiﬁg to break the apathy barrier. Because
‘of the extensive social science content available for the school
year, role playing can‘be accomplished in a number of areas.

. For example, in an Engliqp and World Cultures} cluster, a re-~
creation from a novel concurrently studied in both clggses lends

)itself well to a role playing incident. A trial scene from Cry,

the Beloved Counﬁgx by Alan Paton can prompt students to take the
roles of ioor éouth Affican“blacks in a Johannesburg shanty town,
as well as rich upper class wq%fes of'a Johannesburg suburb; in
addition, the students vie fcor the roles of the main characters
in the trial. A sudden new awareness and insight into the novel
and invo fhe dilemmas of the South African nation can suddenly be
inductively achieved. When students become this involved, isn't
it\Ebgzgggigte’to”ﬁive.éﬂé flexible two-period block? As a
bonus, a video tape recorder can be used for filming the event.

| There are innumerable other role-playing situations which
can be.attempted. The caste system of India is‘ incomprehensible
to some students. Have them undefstand Such a life-style by role-
. playing an actual incident in the life of someone in'a\designated

caste. Prejudicé units with role playing situations as an
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1ngred1en£ will allow students to experience the antagonisms and
bigotry of man to his fellow man. The idea-1ist can go on ad
infinitum once the opportunity is available. How can students
successfully watch or take part in a role playing incident
during a short one period class and then have that incident fresh

in mind the next day for a written or verbal reactlion? The cluster

approach again provides the opportunity.

(P8
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Field Trips

The cluster affords a unique opportunity for off-campus or
‘field trip excursions. If the clustered English or social
sciences classes are the last two class periods of the day, then
it would obvieusly be a big additional advantage. Places visited
which offer educational experiences for a social science class
could be the subject of discussion and writing in English as well.

The following examples are places of interest which a world
Cultures - English cluster might care to visit.

- Japanese Garden and Nursery
' 850 Meridian Ave.
San Joseé
Leininger Community Center and
Japanese Tea Garden

Keyes and Senter Roads

San Jose

Stanford Cultural Museum and

International House
Stanford University
United Nations Pestival (Octower)

Santa Clara County Fairgrounds
San Jose




Games

How can students be motivated to learn a particular concept?‘

" How can their negative attitudes about the subject matter be changed?
One method to answer theng duestions is the usage of games in the
cluster. There are a lqriad of commercial games available which
teach the students dg;i;ite languags and reading skills unde; the
guise of entertainment. These games can be purchased and used in
either sccial sci?éco or English when students complete the required
work early, or tﬁey can be integrated directly into a specific
lesson for emphasis of a designated reading\or language skill.

~ However, fho cluster concept of cooperative activity can be
achieved in an even more dramatic way by having the teachers work
together to improvise their own comprehension or vocadbulary games
for particular units. During the cluster®'s newspaper unit, have
students use the local newspaper and divide the class into two teams.
Have each team cut out a dogen or so news stories and then clip
off the headlines. The teams switch news stories with the jumbled
headlines, and each team attempts to match the headlines to the
coordinating stories. The first team to correctly finish the
activity wins. Another newspaper game for reading comprehension
also deals with news stories. Each student is asked to clip a

news story and compose a question related to the article. The

articles and questions are then equally divided between two student




teams, and the approach can be the same as in the previously
stated game. Magazine articles could be substituted for this type
of game as well, '
Bring a football game into the classroom. Yet another method
of teaching comprehension, a football game can stimulate entire
class participation. Divide the class again into two teams and
re-create a sketch of a football field on the chalkbeard with the

necessary yard lines. As the teacher asks content-related questions

to the respective teams the ball is moved ten yards for the correct
answers. The team reaching the opponeni's goal line and therebdy
making a touchdown receives six points. what an effective way for
reviewing concepts prior to a test!

"Who am I?“..a game testing the students’ awareness of im-
portant personages in a certain culture, can also be improvised.
This can be used as a (d%low-up to a cultural unit or to a reading
of & newspaper. One poiébp. the teacher or one of the students,
can make up two to three clues to write on the chalkboard at the
beginning of the game. Then, two teams or individual students
can compete for the correct identification of the versonage by
asking questions to the individual.

Vocabulary skills can be approached using the cl&étor coopera-~
tive technique. Each week the social science cluster teacher gives
& list of vocabulary words related to his unit to the English
teacher. Over a period of two to three weeks, a suitable listing
can be available for this next game of vocabulary shuffle. Fach
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student is told to write down on a separate sheet of paper a list
of ten vocabulary words from the last two to three weeks liafinql.
These papers are then collected and rod%stributcd among the students
in the classrocm. The teacher reads a definition at randem from a
master copy of all the words assigned for the given tims period.

As this is done, each student checks over his individual 1ist of
ten words and circles a word if it coinci@os with the definition
read aloud. The first person to correctly circle all of the words
on his paper wins. ‘

Using these weekly cooperative vocabulary words for a syllabi-
cation contest gonorato; enthusiasm and word attack skills also.
Given a listing of ten words, the individual students are to divide
them into syllables. The first one correctly doing so0 is the winner.
The game can be played by having them circle prefixes, roots, and
suffixes, or even dy having them straighten out the jumbled letters
of ten vocabulary words.

Students even .2 joy creating their own games by medeling them
after commerical games. New Password games can be created by re-
placing the words in the game with vocabulary words from the cluster.
Crossword puzzles can be invented by using a blank form and adding
&8 many vocabulary words and definitions as feasible. Needless to
say, these game activities can create a positive approach to learning
and can show the students that coordination does exist between

social science content and English skills.

N
=]
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Learning Stations

f Flexibility and the usage of a variety of aides, observers,
and - teachers are the main components of a "learning stations”
approach in the cluster. Wwith a two-poriod block of time avail-
able each day, the social science and English teachers may wish
to divide this block of time into smaller units to enable a varied
approach to learning of specific objectives and to enadble a smaller
pupil to teacher ratio.

For example, the eighty minute total time available for an
English and world cultures double period block during the study
of South Africa may be divided into four learning stations of
fifteen minutes each with five minutes being allowed for transition
between stations. The four stations may bs located in four differ-
ent available classrooms, or some gstations may be in the library
or the reading lab. While the social science teacher is intro-
ducing some geographical information about South Africa in one
station to fifteen students, his student teacher in another station
is having fifteen students learn about the concept of apartheid.
Simultaneously, in another station, the English teacher has fifteen
students analyzing a poem by a South African author, and the reading
consultant has the remaining students searching for the main idea
and tupﬁorting details in a short factual article from the world
cultures textbook. At the end of the eighty minutes, each student
will have been able to participate in small groups in all four learn-
ing stations.

[Py
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Extended Testing Periods

Normal classroom periods never seem long enough for starting
and completing some types of tests. As an alternative to com-
ilotiné a lengthy test over a period of two to three days and
thereby repeating instructions and redistributing the necessary
materials, a combined doudble period length of time can be arranged
in the cluster. Both the social science teacher and the English
teacher can give the same test to their students in two separate
classroons for the two peried fine block, or if a large recom is
‘availabll. they may conb{po into one group for the two periods.

Some tests which oftentilos require more than one class.period
andxare/therofore conducive for the double block of time are
.tandagﬁizod reading tests, vocational surveys, and mid-quarter
exams. The instructors are able to complete the directions, dis-
tribute materials, and answer questions thoroughly &uring the
beginning of the period without having to keep pace with the clock
for a2 short single period. The studentis as well have. the advantage
of continuously working on the test without interruption until it

is completed.




Skill Grouping

One of the most obvieus advantages for a teaching team in a
cluster situation is the opportunity to restructure the composition
of the classes whenever that may be educationally desirable. On
a particular day when two skills are being emphasized, the English
and social science toachprslcould group the students in the two
class periods on the basis of their mastery of the skills bveing
taught.

Por instance, those students needing work on reading for the
main idea -~ perhaps 25 out of the total count of 60 - could spend
two class perieds with the English teacher. Por those students
who need work on separating fact from cpinion, they could stay
two class periods with their social sciences toacher, The reading
natcr;als in both classes, could of course, be selected from the

content of either course, topical at that time.
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It is not unusual to find a range of reading levels from

2,0 to 9.0 (or even beyond) in a CIthor. What then does the
teacher do with these students whose skill development is such
that there is very little that can be mastered\in the regular
classrooa? Does the teacher ask to have the stu ents sent to
some other class? Does the teacher teach to the iddle” of the
class and let the rest do the best they can? One answer is to
focus upon small groups of students with similar reading needs
and levels of ability, and provide released class time (time
depanded by the reading needs of students) for this instruction.
Students will be given intensive instruction so that they might
be incorporated inte the total school programs rather than iso-
lated and removed into “"special®” or remedial classes.

A twenty hour session is noeded for this kind of intgnsivo
instruction. By biing released from both English and social
science for two weeks, students would be provided with uninterrupted
time. Students participating in “Reading on Demand” are exe-htod
from all assignments in the cluster during this period. Opportunity
'is obtained at this point for the Cluster teachers to focus on the
remainder of the group with materials and teaching Jtrategies'df
a different nature. If all students are rotated thréugh “Reading
on Demand" then the stigma of being “sent" for reading help is

removed,




Herein lies the key to the entire concept ¢f reading in the

c}uster: reading is not a "thing" for only those with severe
defi;iencioa. Reading consists of a series of skills for all
levels. Reading is not an activity or skill that is acquired in
. the very early grades and éhon taken for granteds it is a skill
that is continuous and dependent upon roadln; needs which vary

from grade te grade--subject to subject.
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Counseling

-

A counaelor is a very vnluable member of a cluster toal.
The greuping and time flexibility of a cluster can afford the
counselor various opporgunitioc for the vocational and educational
guidance program. He may meet with the students in a small
group uitu;tion by utilising the "cycle® or "stations”; he may
combine both classes for standardized testing, If he is assigned
éo the team he knows where his students will be together for two
periods each day. o

The counseler may de a valuadble resource person for a
particular unit ef study. If the Fnglish - gocial science team
was working on a coeperative unit on the "world of work®, the
counselor might discuss work permits, summer jobs, etc. The
English teacher could have lessons on reading the clisaifiod ads,
writing letters of application, etc.. The social science
teacher may have "mock” job interviews or be dealing in a cross-
cultural study of work. .
h Connunicatiqn between the teaching team and the counselor

and the home, is also easier in a cluster rather than a conventional

separate class situation.

/
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Tutoring

In a cluster situation, students may be assisted on an
individual level by many others besides the two team members,
Tutors may be the reading consultant or another memder of the
reading department. A tutor may be a student teacher, an
observer from & lecal college, the counselor or sven a student
aide! o
The cluster makes it possible to gpend a two period time
block with the student in intensive work on correcting a particular
deficiency. The teaching team cooperates in identifying the need,
arranging for a tuter, time and place. The team then helps
formulate and evaluate the tutor's lesson plan. Tutors may play

a vital part in the cluster program.

A
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"Released” Time

There are numerous times during the school year when the
counselor or another ;tnrr member may be brought into the cluster.
This nay.provido the cluster team member with time for professional
development. The following is only one of the possible situations.

On perhaps a Monday, the counselor could take half the cluster
for a two peried testing session or another actiyity. The soclial
science tescher could take the other half for a two-hour in-
structienal dlock. This wonid “release” the English teacher teo
meet with the reading consultant to discuss plans for developing
reading efficiency.

The following day the counselor could take the other half of
the group for testing, the English teacher could take the group
which had already been tested and the social science teacher may

then meet with the reading consultant.

b7




Sharing Materials

It is often possible for the staff to share materials within
the cluster. The reading consultant, English or social science
teacher may introduce periodicals for instance, which mey bve
better utilized through this team approach.

‘ A story er article appearing in a periodical such as "You
and Your World” nawspaper, "Search” magatine, "Pocus®, "Scholastic",
etc., could be the basis for cooperative lesson activities, For
example, an article dealing with discrimination and prejudice,
read in the social science class, could lead to a writing, research,
or role playing activity in English.

The English élass may write a leiter to the editor of a
publication in response to an article aiscussed in social science.

A short composition assignneﬁt ray be assigned in English the next
class period after the article is read and discussed in the social
science class.

A number of periodicals are actually divided into subject
or skill areas. These materials could certainly be shared within

the cluster.
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Reading In The Cluster

No Stigma Attached

Students with reading deficiencles are not deficient in
sensitivity! They are verv much aware of their difficulties in
read ing, are concerned about learning to read, and are anxious
to find out how they will be treated in high school classes.

By not segregpting. by not isolating we are telling them that

we have confidence in our program and confidence in them.

Whose Job Is It?

The cluster philosophy of reading is quite simple: Take
the student as he comes to us and as a team teach him to read
while teaching “content”. That philosophy is nnt the same as
the addages "Every teacher is a teacher of reading." Rather,
every teacher is a teacher of reading skills that directly apply
to his subject matter., The act of reading can’t be taken out of
a subject and treated in a mechanical fashion. Remediation of
skills will only go so far and then content is involved. There-
fore, reading skills, team-teaching and crossteaching of subjects
are parts of "a whole" which in combination become the total

reading-learning process.

Standardized Tests
No one standardized test will give a totally reliable,

accurate index of a student's proficency in reading. Tests vary
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in what they measure and certainly students "vary" from test to

test as well as from day to day. PFor example, a student scoring

7.5 on the Nelson Reading Tegt may very well score 6.0 on the

Gates MacGinitie. His ability level in class may range from 7.0

to almost 9.0 vhile his independent level may range from 5.5 to

7.5, Consequently, a reading score may only be considered one

index of a student's reading ability. Purthermore, two students

who each score 7.5 on a reading test may each show extremely

different abilities thus underlining the importance of looking

beyond a numerical or grade-level reading score. The purposes

of standardized testing within the cluster program are these:

1.

2,

To provide a beginning point of departure for sequence
of the instructional program.

To identify (rapidly) students who will need assistance
with reading skiils and aid in the mastery of “content”
courses.

To identify those students whose scores indicate the
need fo:r further testing and diagnosis.

To provide identification of specific problems from an
item analysis of the student's test.

To measure each gstudent’s overall progress and growth
in reading as evidenced by his performance on a post-
test.

Cluster teachers may elect any of several means of assessing

student ability and need. For example: 1. Reading Dept. Mastery

Additional Tests i
|
|



of Skills Test may be given the entire cluster to establish group

and individual reading needs. 2. The Sen Diego Quick Assessment

will provide a grade level index and is a suitable instrument to
use with "new students"™ who arrive after the initial testing at

the beginning of the school year. 3. Informal Inventory using

either a textbook or a work of non~fiction, the Informal Inventory

provides an index of the student’s functional reading ability.
L, The reading consultant will provide 2dditional standardized
tests and also individual diagnostic tests upon teacher or counselor

request,
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How To Help Students Read Orally

Oral reading is a major key to comprehension. Students who
lack intonation, ignore all marks of punctuation so as to lose
meaning, and repeatedly lose their place from line to line are
probably doing the same things when they "read" silently.
Therefore, a very important check of ability as well as a very
important part of reading instruction is oral reading. It should
be noted also that hearing language read properly and well is a
very important part of reading improvement. It is in this domain
that the teacher provides the necessary model. Many teachers have
found that the oral reading of an article, a short story, or an

amusing incident provides a good ending for a class period.

But What If?

"What do you do with gtudents who are afraid to read orally
or who ask not to be called upon?" Don't make an issue out of it.
However, unless the situation comes up before you have planned
for it, you might have a vary large number of your class who
don't want to read! Try this: Begin reading orally as the students
follow the covy. Read a paragraph or so and then ask for a
volunteer to read just a little bit--a few sentences or so. Usually
you'll have at least one student in the class who will volunteer

or you'll have one student you'll feel fairly safe calling on.
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After this person has read, ask that student to call on someone.

You'll find immediate "interest" in the group and you'll also

have a fine sociogram. Pesrs may react with a satirical “Thankat"
to the "friend" who just called upon them, but I have yet to find
a classmate who refuses to read for the one who called upon him.
Students seem to connect some degree of acceptance with this
student selection process.

"How do you handle mistakes?" Correct them simply and fairly
rapidly. Unless a studant is very anxious to sound out the word
himself, just give it to him. However, as oral reading sessions
progress add some ways to help students help themselves:

l. Use rhyming clues. If the student stops and can't
pronounce pacs, tell him it rhymes with face. This not
only clues him to the initial consonant but also allows
him to discover the word and experience success

2. Call attention to the\prefix or suffix. If the student
blocks on the word calmness, give direction for removing
the suffix, ness. Or, glve him the word calm and let

him see the ness as {he addition. The same e concept can
be spplied in dealing with words with prefixes added.

3+« Provide recognition of blends. Sometimes giving the
gsound of the first two letters of & word such as blend
(bluh) will cue the reader to the remainder of the
word. The sound is given--not the name of the letters,
b‘lo

4. As a laest resort, ask the student who hesitates with a
word to look at the remainder of the words in the
sentence. This teaches the student to use context for
cues and clues. There is a “danger" here in that
regression or much looking bvack and wasted eye motions
are used. However, "to aid the student" is the goal
and worth the slight risk of developing regreasive
vatterns.
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How To Help The Student With Silent Reading

Many students complain that they don't know why they are
reading something; no direction has been given other than "Read
pages 12 to 25 and answer the questions at the end of the chapter.”
What a great help it would be if the readar had some idea as to
purpose: Is he reading for the main idea of the selection? 1Is
he to read for the author's viewpoint? Is he to read and be able
to re-call specific information--literal recall? 1Is it “proper"
to look at the questions first so that he might know what to
read for? These questions might seem obvious to one vho has made
a career of learning and reading, but to tha student who has
never found the printed page any kind of "friend" these questions
are very much the source of his problem.

The following two lessons are aimed at providing the reader
with direction and purpose for reading.

(DIRECTED READING ACTIVITY AND GENERAL PROCEDURE POR TEACHING

A LESSON FOR THE STUDENT WITH READING PROBLEMS)

Lesson Title: Directed Reading Activity (All reading levels)
Goal: To provide a plan for reading silently
Objectives: A typical lesson will follow these steps:

l. Readiness

2, Guided silent reading

3. Discussion

k. Silent and/or oral reading
5. Follow up

Procedure: This is the procedure for a DRA on an article, essey,
story, or chapter.
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Step 1.

Step 2.

Step 3.

DEVELOP READINESS. In this step you ask
questions to see what your students know
about the subject.

Introduce concepts and vocabulary needed to
understand the selection. (You might need
certain audiovisual aids. If students don't
have necesmary experience to bring to the
material, they will not understand it.)

Write the "new" words on the board or on an
overhead projector as you introduce them.

Try to develop pupil-interest in the reading of
the material,

GUIDE THE SILENT READING. (A cardinal prin-
ciple of reading Instruction is that silent
reading is done before oral reading. The
only exception is in a diagnostic situation
where oral reading is done to get some clues
to a pupil’s word analysis approaches.)

Ask a spscific question (or questions) to
establish a purpose for reading.

Have students read silently to find the
answer or answers., (How far they read
dependg upon the nature sf the material.

You can ask a question that requires reading
elther one sentence, one paragraph, one page,
or the entire selection.)

Encourage students to ask for help if he has
trouble with a word or idea.

DISCUSS STUDENT ANSWERS. See if they can
givé the answer or answers without your
repeating the question or questiens. (You
are trying to train remembering the purpose
for reading.)

Ask additional questions to stimulate
thinking. fThese questions can involve facts,
%nferences, conclusions, and vocabulary mean-
ngs.,

Clear up any vocabulary or comprehension
problems,




Step 4.,

PROVIDE FOR SILENT AND/OR ORAL READING.
Following are possible reasons why you
would have pupil re-read.

To read & part to prove the answer to a
question you asked during the discussion.

To enjoy again the particular passage.

To check on success in applying word-
analysis skills.

(If you divide the selection into parts, repeat
steps two, three, and four until the students
finish the material.)

Step 5.

PROVIDE POLLOW-UP ACTIVITIES. The DRA

is a valuable diagnostic tool. By observ-
ing your studants' performances, you can
find strengths and weaknesses. Your find-
ings will serve as a basis for follow-up
activities. You might develop activities
to extend learnings or to clear up
difficulties. These activities might in-
clude additional reading materials, ditto

exercises, teacher-prepared board exercises,

or a quiz.

The steps in a DRA can be applied to
activities you provide for developing
functional reading skills. Readiness,
guided silent reading, discussion, silent
and/or oral rereading, and follow up are
needed when you help with newspaper
articles, want-ads, directories, or TV
and radio listings.

Lesson Title: General Procedure For Teaching A Leason Por The
Student With Reading Problems: (Levels 2.0 - 8.0)

Goal:s To uge both silent and oral reading to master

material.
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Procedure: 1.

Wwrite the directions for working with the
selection on the chalkboard. These might be
the same directions that are in the book. The
directions are then explained and read from the
chalkboard before students try to read them
from the book. The teacher then writes the
first paragraph of the selection on the over-
head or on the board and deronstrates the pro-
cedure with the text.

Vocabulary may be presented before reading the
entire selection. These words should be intro-
duced with definitions and then used in context.

Example: cistern: a well, tank, or vessel
for holding water or other liquid.

Moisture dripped from the leaves of
the raintree and fell in a cistern,
which men of long ago had caxrved

in the hard lava.

Read orally with these students if on diagnostic
materials there is much evidence of poor readers
in the class. Quickly help them to pronounce
words as they go along. Underline these trouble-
some words in your copy and after the students
have finished you will have the materials for a
word-study lesson.

Following the oral reading, the students should
read silently for any of the following purposes
which apply:

a. Find the main point of the selection or
paragraph.

b. Prepare a good question on the selection.

c. Find facts to prove points,

d. Comp.re characters.

e. Pind the high point of the story or climax.

Divide the class into teams of three and give
each group a question to involve (a) literal
comprehension, (b) interpretation, (c) critical
reading, and (d) creative reading. These terms
may be defined as follows:
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(a) Literal comprehension: The skill of
getting the primary, or literal meaning
of a word, idea or sentence in its con-
text. Example: The first airplane
flight was in (a) 1803 (b)
1903 (c) 1926,

(b) Interpretation calls for thinking beyond
the word and Inference of meanings. The
student is asked t supply or anticipate
meanings not stated in the text; draw
inferences; make generalizations; determine
cause and effect; determine significance
of a statement or passage. Example: Some
gso-called "flying saucers"™ have proved
to be meteors, airplanes or birds. What
leads you to believe that the *thing" in
this story was not one of these?

(c) Critical reading involves passing verscnal
Judgment on quality, value, accuracy of
text or author's viewpoint. Example: *“If
pecple from another planet were coming to
Earth, would you expect them to look
different from us? Why?"

(d) Creative reading askas the reader to project
his thinking beyond the text; to suggest a
different solution to a problem; add ideas
or create possible solutions. Example:

"If you feel that you need additional infor-
ration before making up your own mind about
UFO's, what kind of information weuld you
require/"

Go from group to group and check to see haw each
group is doing. One student in each group should
write down answers for his groups all students
should prepare some answer to present to the
class. Fach group might have only one question
or two or three from a given list of ten. if

two groups of students are working on the same
question, the second group must add to the infor-
mation researched by the other &roup.




How To Help Students Increase Rate of Speed

Lesson Title:

Material:

Goals:

Objectives:

Procedure:

Speed Your Comprehension (8.0 and beyond)

Class set of April, 1972 Reader's Digest; “"Attacked
by a Killer Shark,"” P. 129 -~ any current digest
might b2 used.

To teach awareness of rate of speed, flexibility in
rate and concentration for comprehension.

1,

1,

2,

Each student will learn the terms greviewing.
overviewing, gross rate and effective rate
and will be able to arrive at Lis own such
rates at the end of the instructional period.

Each student will learn to ad just his rate of
reading from rapid for over-viewing to medium
for concentration.

Distribute copies of the Reader's Digest,
calling attention to the Table of Contents

on the cover. Identify the titles by type.
Example: 1. Current national interest (what's
wrong with our Pederal Bureaucracy?) and
("Amnesty for Our War Exiles") 2. Book review
and excerpt ("The President and the Press") 3.
Humor (“Laughter,” "Campus Comedy", etc.)

Point out the advantages of this Previewin

by furthering the exercise with an Introduction
to "Guidelines” between p. 206 and 207. This
section is all that makes this magazine differ-
ent from the one on the newsstand. Read through
the title and boldface of the entire guidelines,
pointing out the manner in which this is done
as part of the process of previewing.

Discuss rate as part of the reading process.
Rate is the speed at which one reads (100 words
per minute or 500 or 1000 wpm.) Most people are
capable of reading far faster than they do.

They fall into the habit of reading everything
(telephone book, novel, science book, note) with
the same rate, Looking up a number in the phone
book, or glancing through a magazine would be at

|
|
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a far greater rate than the one used for new

material in science. Changing rate according
to the level of difficulty of the material is
using flexibility in reading.

3. Point out that the purpose of the assigned
reading will be to determine one's rate of
reading -- the rate the gtudent feels he uses
most often -- one that he would determine is
his normal rate of reading speed.

L, Have the students turn to G-24 of the guide and
explain the chart and graph. Go through the 4
steps on page G-24 that will demonstrate how the
student will determine rate. The rate at which
a student reads is his gross rate. The rate at
vhich he reads as computed with his comprehension
score is his effective rate. Examples: a
student reads the 1987 words in S minutes. His
gross rate is then 1987 divided by five or 399
wpm. If the student scored 80% right on the
comprehension check on G-20, he would then
multiply 399 by .80 and determine that his
effective rate is 319 wpm. The next step would
be to determine his gross rate and effective
rate could be the same -- faster. Puture lessons
would then deal with skills, vocabulary, machines

etc. designed to improve comprehension and
increase rate.

5. After the student understands gross and effective
and an example has been worked out at the board,
then the student is ready to overview: Turn to

P. 129. Read the title and introduction in the
box. Read the italicized print on 129, furn
through the article, becume familiar with the

size of print, number of pages. Turn to p. G-20
and read the 10 questions. Then return to p. 129.
¥Write down the time that all are to begin. Tell
the students to raise their hands as soon as they
conclude the reading and you will write the time "
on the board. They will then do the conprehension
questions and figure out gross and effective rates.




Conclude the
the varieties
of one
G-24 as

period by charting on the board

of speeds and advising the use
of the other three articles listed on
possible further practices.
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How To Poster Enjoyment 0f Reading

Library Reading

"If this is a reading class how come we don't just read?"
That question can really stop days of skills lessons in a
hurry--and rightly so! Why don*t we allow students to follow
a pattern of reading for pure pleasure? No book reports, no
questions to answer, no oral reports to think about -- nothing
other than a short period (10 min. is a good starter) in which
everyone reads =-- including the teacher! How often do "poor”
readers see "good" readers enjoying a book, magazine, professional
journal or even a cartoon? If a few "ground rules" are established
regarding the purpose and the need for cooperation, and many
varied materials are in the room (perhaps following a book talk

by the librarian) a period of ten minutes will usually end with

"Let’s do that again."”




Lesson Title:

Material:

Goal:

How To ¥Work On Specific Weaknesses

Diagnosis and Prescription for Skills Mastery
(7.5 = 10,0 reading score)

Basic Reading Skilis for Senior High School

To diagnose abilitiegy

Objective: To match prescriptive teaching with diagnosis of
deficiency.

Step I Administer the Survey Tests I, II, III
on pp. 174-176. Answer key is in H-2.

Step II Assign’' work from the book on the basis

cf which sections of the test were most
difficult for the student.

Survey Test I

Diagnostic Test: Part l: Word Meaning/Vocabulary
Prescriptive works Do: Pages 17-25 "Word
Form & Meaning®

Diagnostic Test: Part 2: Sentence Meaning

Prescriptive Work: Do: Pages 61-63
"Phrase & Sentence Meaning”

Survey Test II

Diagnostic Test: Part 1l: Word Analysis
Prescription: "Word Analysis", Pages
53, 55, 56, 57, 58, 59.

Diagnostic Test: Part 2: Dictionary Use

Prescription: Pages 104-~114 Dictionary Use

Survey Test III

Diagnostic Test: Paragraph A -~ Sequence of Events
and Details
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Prescription: Pages 26-39, Relationships:
Cause-Effect, Sequence

Diagnostic Test: Paragraph B
Prescription: Sensory Image pp 77-83
and Phrase and Sentence Meaning 61-69

Diagnostic Test: Paragraph C
Prescription: Relationships pp 26-34

Diagnostic Test: Paragraph D

Prescription: Pages 7-16 and 115~124;
Titles and “motional Reactions

Step IIT Asgsign the following pages for general
class work: reading lessons for those
with &€ 0 - 9.8 reading scores.

l. Analogies pp. 100-103

2. Story Problem and Plot Structure
pp. 130-137

3. Author's Purpose or Viewpoint
pp. 138 W6

L, ngmarizx Z and Organizing pp. 155-
163

5. Use of Reference Materials pp. 164-
173
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What Do I Teach When The Students Are Gone For "Reading On Demand?"

The key to reading improvement in the content area of the
cluster program is in planning a regularly scheduled, sequential
prog&ram of instruction. Improvement of reading will no more be
accomplished with spotty, infrequent, once-in-awhile lessons than
will the mastery of any skill; students must be led to see reading
as an integral part of the cluster program and n>+* just something
that is done once or twice a month.

Most cluster teams have divided the skills lessuns according
to relationship with the subject area. For exéﬁple. vocabulary

lessons, structural analysis and spelling seem to be part of the

English classroom., This is not to say that these skills aren't
part of other disciplines but rather that they seem to be part of
the student's expectations of that discipline. Social science
teachers have expressed concern for their student's abilities in

comprehension: finding the main idea, sorting fact from opinion,

judging the outcome, and predicting the next in sequence. Con-

sequently, lessons have been prepared for such division. The
teacher will find specific ways of teaching tﬂese reading skills
in the sections on English and social science in this handbook.
Therefore, when the class beginsg the serlies of "Reading on Demand"
gessions, "reading® whether a MT or a TW series does not alter;
skills, lessonsg, and needs change becaugse of the students "left"

but the program does not.




Use of Reading Skillg
3y Reading Gr .de Level (Con‘t)

Page Numbers

59

60

61

62
63-66
67-72
73

74

75
76-78
79-82
83-158

Skills Level:

Grades

2-7
2-7
5-8
5-8
7-10
5-8
46
2-4
2-5
5-7
3-9
7-10
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Use of Reading Skillg
3y Reading Gr .de Level (Con‘t)

Page Numbers

59

60

61

62
63-66
67-72
73

74

75
76-78
79-82
83-158

Skills Level:

Grades

2-7
2-7
5-8
5-8
7-10
5-8
46
2-4
2-5
5-7
3-9
7-10
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USE OF READING SKILLS

By Reading Grade Level

(Gillespie)

Page Numbers Skills Levels Grades
1-2 1-10
J-lt 1-6
5-11 1.-10

12-14 1-7
15-18 6-10
19-24 1-10
25-27 1-3
28 1-10
29 1-5
30 1-7
31-32 1-3
33-34 1-5
35 1-9
36-37 1-3
38 1-3
39 1-3
Lo 1-5
k1 6-10
42-50 5-10
51-55 3-7
56 2-5
57 2-7
58 27
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The Kaleidoscope Readers is a set of eight books for secondary

readers. The reading level ranges from second &rade to ninth grade.
A Comprehensive Teacher's Edition accompanies each book. Detalled
lesson plans for each unit are included in the manual portion of
the Teacher's Edition. The following is a suggested usage guide

for The Kaleidoscope Readers.

For Students For Students
Reading Reading Below Reading At

Title Level Grade Level Grade Level
Cne Thing At Once nid-second 7-12 ‘
Two Blades of Grass low~third 7-12
Three 0'Clock Courage high-fourth 7~12
Pour Corners of the Sky high-fifth 7-12
Five wWords Long low-gixth 7-12 7
Six Impossible Things mid-seventh 8-12 7-8
Seven is a handy FPigure mid~-eighth 9-12 8-9

Eighth Day of the Week mid-ninth 10-12 9-10

Skills Listed

In addition to the reading selections in the books, there are
specific skills lessons. The following is a list of skills that are
introduced in each of the texts. No matter what grade level a stu-
dent may register in & standardized test, there will be students who
will still be handicapped by never having had the introduction of a
gpecific skill., Therefore, this guide is presented with the hope
that the teacher will aid his diagrosis of skills and assignment of

the necessary material to correct the deficiency.
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1.
2.
3.
b,
5.
6.
7.

* 8.
* 9,
*10.
*11.

3.
4,
5e
6.
7.
8.
9.
10.

One Thing At Once

Initial Consonants (b, d, £, h, j, ks 1, v, R and p) Page 21
Sounds of ¢ and g -- Page 30
Blends of c¢ch, sh, ¢h and wh ~~ Page 40

Final Consonants (keep, kept:; sand, snag) Page 68

Terminal Endings (s, es, ing, ed, en, er and est) Pages 70 and 71
Suffixes (er, ful, less and ly) Page 95

"A" Code -- all the sounds of a -- long, short, diagraphs A
R and dipthongs -- Pages 111-113 and 127-128

Phonics Generalizations -- Page 133

Structural Analysis Generalizations -- Page 134
Syllabication Generalization -- Page 135

What a Dictionary Tells You -- Page 136

An analysis of word entry, word forms, pronunciation guide,
parts of speech, levels of usage, cross reference, etc., ==
all that a student would encounter on a page in a dictionary.

These four pages are the same in every book (one to eight)

Two Blades of Grass

Recognizing the visual clues which esignal the sound that a
represents in a word. Page 9

Determining the number of vowel sounds in a word in order to
determine the number of syllables in it. Pages 10 and 11

Sounds of ¢ -~ Pages 22, 23, 36 and 37

Syllabication -~ Pages 47 and 48

Prefixes (re, un and dis) Page 50

Sounds of i in one syllable words -~ Pages 60 and 69

Sounds of o -- Pages 85 and 86

Sounds of u -~ Pages 97 and 98

Matching visual and auditory patterns in syllables ~- Page 111

Recognizing that syllabic division controls the sounds represented
by the vowels in a word.
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11,
*12,
*13,
*llh,
*15.

10.
11.
12.

13,
14,

]

s L]

16.
17.
18'

Schwa Page 130

Phonics Ceneralizations -- Page 133

Structural Analysis Generalizations ~~ Page 134
Syllabication Generalization -~ Page 135

what a Dictionary Tells You -- Page 136

Three 0'Clock Courage

Differentiating between long and short vowel sounds =--
Pages 5 and 6

Recognizing homonyms -- Pages 9, 16, 32 and 123
Sounds of a -- Page 16

Consonant Blends -- Pages 22 and 23

Sounds of e -- Page 42

Sounds of i -- Pages 51 and 60

Schwa Pages 51 and 60

Digraphs (sh, ch, th and wh) Pages 56 and 57
Sounds of o -~ Page 68

Sounds of ed as "d" and "t" -- Page 69

Sounds of u -- Pages 68, 116

Prefixes, Roots and suffixes (pre, de, dis, ex, re, un and mis)
FPage 74, 130 and 144

Sounds of ¢ ("s" and "k") Pages 80 and 90
Suffixes (less, ful, ly, or and ish)
Sounds of 8 as in migs and was -- Page 101
Three sounds of y -- Page 113

Controlling r -- Page 121

Review quiz (vowels and syllables) Page 136
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19. Silent k, g, p and w -- Pages 140 and li4
20. Glossary

21. Pﬁonics Generalizations

#22. Structural Analysis Generalizations

23. Syllabication Generalizations

24, What a Dictionary Tells You

* These four pages are the same in every book (one to eight).

Four Corners Of The Sky

1. Consonant Review -~ Pages 9 and 32
2. Contractions -~ Page 12

-/
3. Prefix, Root and Suffix -- Pages 1%, 106 and 110
k., Pormation of Plurals -- Pages 26, 37, 58 and 91
5. Pronunciation Key, Dictionary -~ Pages 49 and 50

6. Long, Short or Schwa Vowel Sounds -- Pages 58 and 144

8. Possessives -~ Page 10
9. Abbreviations -- Page 125
10, Connotations -- Pages 126 and 142

7. Controlling r -- Pages 72 and 86 1
|
|
|
11. Syllabication (accent markings) Pages 141 and 144 1

1

Five Words Long
l. VC/CV Pattern -- Page 11

2 Use of Pronunciation Key -- Pages 15 and 30
3. Use of Accent Marks in Syl: ‘ication ~- Page 16
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1,
2.
3.
L,
S5e
6.
7
8.

1.

2.
3.
b,
S

V/CV Pattern -~ Pages 21 and 49
Denotation and Connotation -~ Page 57

Prefixes and Suffixes -- Page 91

Six Impossible Things

Dictionary Pronunciation Key =-- Pages 25 and 26

Prefix, Suffix and Roots ~- Pages 27 and S1

Homonyms -- Page 28

Consonant Sounds (c, g, 8, d, X, q and y) Pages 33-35 and 58
Silent Consonants -- Pages 37 and 58

Syllable Accents -- Pages 53, 87, 88, 90, 112 and 119

Roots and Affixes -- Pages 1l46-151

"Dictionary of Word Parts" -- Page 146

(An explanation of Prefixes, Roots and Suffixes with emphasis

of those most common)

"Wwhnt a Dictionary Tells You" -~ Page 152

Seven Is A Handy Figure

VC/CV Pattern -- Pages 12 and 13

Stressed or accented Syllables -- Pages 26 and 29
Schwa markings -- Page 30

V/CV Fattern -~ Pages 41-43 and 56-57

Review Quiz: Syllabication and Accentuation of Syllables --
Pages 59-60

Adding le to the end of a word -- Page 72

Prefix, Root and Suffix -- Pages 85, &6, 90, 101, 102, 114, 115,
117, 118, 130, 143, 14k, 1ks

“Dictionary of Word Parts" -- Pages 148-153
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1.
2.
3.
4,

Se
6.
7.

8.

10.

The Eight Day Of The Week

Suffixes -- Pages 13-16, 4i4, 57, 58 (See Appendix also)
VC/CV Pattern -- Pages 14 and 3%
V/CV Pattern -- Pages 16, 31, 32, 33

Prefixes -- Pages 30, 4, 45, 46, 57

¢ and le -~ Page 59

Quiz on VC/CV and V/CV Pattern -- Page 60

Quiz on Root Word Meaning - Pages 72,73, 74 and Pages 85,
86, 87 and 90

Phonic Principle in "r" words -- Page 101
Review of Syllabication Principles -~ Pages 115-118 and 120
Review of Accent Clues -- Pages 131-132 and 146
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ENGLISH IN THE CLUSTER

ENGLISH IN THE CLUSTER FOR

STUDENTS WITH READING DISABILITIES

what do I do with students whose veading abilities are far
below grade level? This recurrent question poses an extremely
difficult problem for the English teacher. Within one class
period each day, the £nglish teachar oftentimes is confronted
with a ninth grade grouping of students whose reading rates can
run the gamut from second grade level all the way up to tenth
grade level. The basic requirements of the course have to be

met, and the students' individual reading levels should be im-

proved. With textbooks and reading diagnostic materials under

one arm and the objectives of the course under the other, the

English teacher enters the room with a great deal of courage.

Can this overwhelming challenge be met with success this year?

Yes, I believe it can. ;
First of all, the English teacher in the cluster prograr Es

not alone. One fundamental reason for the cluster is to create

smaller student-to-teacher ratios. Therefore, the social scicnce

taacher, reading consuitant, librarian, team-teaching clerk,

other content teachers, counselor, student teachers and observers,

and even student aides should be integraied into the program.

Individualized and small group “instruction requires and usually

demands that more than one teacher be in the room. For instance,




vhen a few students need special assistance in using context
clues, have them work in an adjacent room or even in a small group
within the classroom with a student aide. Also, the counselor

may take one-half of the class on a certain day, and the remain‘er
can work on individualized reading prescriptions in thzir class
folders. Successful methods of using other personnel within the
English classroom can go on ad infinitum once the people are
avallable and the aztivityv is well-planned. The cluster is an
effective vay to assist individual students’ problems because an
attempt is made to reduce the class size and know the students asg
individuals with unigue problems and needs.

English language, literature, and composition skills are not
isoiated from other disciplines. 1In a traditional English class,
the student may tend to feel that these skills are isolated, but
in the cluster, the student can experience the difference.
Reinforcement of these skills enters into the social science
classroom. No longer does a student learn a vocabulary 1list,
write a paragraph, or study reading skills fcr the English lesson
alone. On the other hand, social science content crosses tr-
invisible barrier into English for a lesson on writing a report
or or on reading for the main idea. Even work from other dis-
ciplines such as science and industrial arts, for example, can be

emphasized through vocabulary and writing.

Communication betveen the social science, reading, and English




teachers has to be constant. At the beginning of tne year,

diagnostic materials for testing students® vocabularies and
comprehension skills should be given, and the resulys shared
cooperatively. Mutuai goals and less~ns should be set for
specific reading skills to be prescribed. Continual checking
and related discussion by the three teachers should be con-
sistent. Without this mutual effort of sharing ideas, problems,
and assigned skills, the cluster approach fb teaching does not
really exist.

The English teacher in a cluster program is not confronting
student’'s reading problems single-handedly, but instead working
together with other teachers and personnel. Reading is a skill
which is inherent in any discipline, not Just English; therefore,
it lends itself innately to this cluster approach. Let the

students experience reinforcement of reading skills in English,

as well as in other disciplines.
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MATERIALS POR DIAGNOSING READING PROBLEMS

I. ORAL DIAGNOSTIC TESTS

A.

San Diego "Quick"” Assessment Test

This assessment consists of eleven levels of increasingly
difficult words to be pronounced orally by the ztudent. If
the student makes zero to one error on a level, he is still
reading independently and can continue on to a more diffi.
cult, and he gshould stop the test at that point. If these
three errors are made on levels one or tvo, the student
is a candidate for Reading Improvement I (approximately
gsecond to third grade re. .ing level)., If they are made
on levels three, four, or five, he is a candidate for
Reading Improvement II (approximately fourth to fifth grade
level). Errors from levels six and seven reinforce the
need for Reading Improvement I1I (approximately sixth to
seventh grade level),
Sight Vocabulary
The attached basic sight vocabulary list of 310 words is
useful to diagnose instant‘recognition of commen words.
Basic Reading Skills Checklist

Reading Skills text compiled by Barbara Gillespie - pages

34
Test of Phonetic Skills

Reading Skills text - peges 8-10
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Oral Reading Diagnosis and Evaluation Sheet

Reading Skillg text - page 11

Reading Checklist
Reading Skills text - pages 5-6

-6
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39.

and
away
big
blue
can
come
down
find
for
four
funny
go
help
here

in

is

it
Jjump
little
bock
make
me

no
not
one
play
red
run
said
see
the
three
two
up

vie
where
work
yellow
all
am

at
are
be

BASIC SIGHT VOCABULARY

46,
47,
48.
49,
0.
51.
52.
53.
S4.
55.
56.
57.

58.
59.
0.
6l.
F2.
Q)ﬁo
ST
5.
(QLIN
67,
58.
69.
700
71.
72
73.
74

76.
77+
78.
79.
8().
8l.
82.
83o
840
85.
86.
87.
88.
89.
90-

black
brown
but
did
do
eat
fast
get
got
last
good
green
have
he
into
its
keep
like
made
must
my
new
now
on
our
but
please
pretty
ran
ride
saw
she
so
soon
thank
that
this
to
too
under
want
well
went
were
whar

91.
92.
93.
94,
95.
6.
97.
a8.
99.
100.
101.
102,
103,
104,
105.
106.
107.
108.
109.
llo'
111.
112,
1313,
114,
11¢.
116.
117.
118,
119,

white
who
will
with
yes
Jou
about
after
again
an
any
around
as
ask
buy
by
call
could
don't
pec ple
draw
eight
every
fall
first
five
fly
found
from
ive
going
had
has
her
him
his
how
if
Jjust
know
laugh
let
live
many
may

1360
137,
1380
129,
140,
141,
142,
143,
144,
145,
146,
127,
148,
149,
150.
151.
152,
153,

155,
1%.
157,

159
160.
161.
162.
165,
164,
165,
166.
167.
168,
169,
170,
171,
172,
173,
174,
175.
176.
177.
178,
1790
180,

of
off
old
once
or
over
put
read
round
seven
sit
six
sleep
some
stop
take
tell
ten
them
there
then
think
today
us
very
walk
was
when
why
spring
your
always
because
been
best
before
better

\\fxi-‘-

o Vas

bring
carry
clean
cold
cut
does
done
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181,
18¢.
183,
184,
185.
186.
187.
188,
189.
190.
191,
192,
193,
194,
195,
196.
197.
198.
199.
200.
201.
202.
203,
204,
205,
206,
207.
208,
<09.
210.
211,
212,
213,
214,
1%,
216,
217,
218,
219,
220.
2”1,
222,
223,
o2,

225,

drink
far
full
gave
goes
gEIrow
hold
hot
hurt
king
light
long
much
myselfl
never
only
oren
own
pick
pull
right
shall
show
sing
small
start
their
these
those
together
try
upon
use
warm
wash
which
write
flower
would
nother
bar
boa:
father
rahbit
pig

226,
c27.
228.

229,

539.

ou1.
U2,
243,
244,
245,
2ué,
L7,

man
hen
children
cat
pony
kitten
grandfather
sun
horse
ball
tree
du

.cken
farm
barn’
house
girl
birthday
bird
money
eggs
dog
boy
cCOow
sheep
doll
school
tail
grandmother
TOYS
ped
farmer
garien
rain
road
wagon
party
rack
squirrel
SROW
store
apple
sasket
milie

~
FUTS S

271,
272,
273,
274,
275,
276,
277
278.
279.
280,

~81.

282,

83,
'\84

285,
286,

287.
288.
289,
290,
291,
292,
293,
294,
295.
296.
297.
298.

299,
200
201.
302.
203,
304&
205
206.
207,
208,
3090
310.

street
door
corn
book
wood
watch
top
floor
eye
elephant
box
ball
airplane.
fire
feet
leg
nose
cap
table
bread
hand
monkey
ring
cake
fish
show
train
letter
head
water
grass
neat
bus
window
picture
paper
chair
coat
men
stick
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IT. SILENT DIAGNOSTI( TZSTS

A.

Nelson Reading Test

Vocabulary and comprehension skills are tested generally.
Since the Nelson contains tests A and B, one can be

given as a pre-~test at the beginning of the school year,
and the osther can be given as a post-test. An actual
reading level of vocabulary and comprehension is achieved

from this test.

McCall-Crabbs Standard Test lLessons in Read’ng

Five paperback books contain lessons testing reading
comprehension from grades two to twelve. FEach booklet
contains seventy-eight lessons of short reading selections
with multiple-choice aquestions. After each selwction, a
rating scale is available for correlating the number of
right answers to an actual comprehension reading level.
Books and grade levels are as follows: Book A (grade
2-4), Book B (grade 3-5), Book C (grade 4-6), Book D

(grade S-7, and Book E (grade 7-12),

Silent Readineg Diagnosis and Evaluatior. Shest

Reading Skills text - page 11

SRA_Reading For Understanding XKit (Junior Kit)

This kit contains reading selections for siudents vhose

reading levels range from third to twelfth grades.
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VOCABULARY AND WORD ATTACK SKILLS

INTRODUCTION

Five skills along with corresponding sample lesson plans
are introduced in this section:
I. CONTEXT CLUES
I1. STRUCTURAL ANALYSIS
III. PHONETIC ANALYSIS
IV. DICTIONARY SKILLS
V. SIGHT VOCABULARY AND WORD RECOGNITION
The description of these skill areas and the sample lessons
with suggested follow-up activities are meant to generate new
ideas and methods of approaching vocabulary and word attack skills

in the cluster program.

REY

83




T

Context Clues

By using contextual clues effectively, a student can attempt

to "unlock" the meaning of words in his readings without always

having to rely on the dictionary. Therefore, the student can

becoms more confident In his reading skill by developing a know-

ledge of the following contextual clues.

A,

Definition.

Example:

Szgonxg.

Example:

Experience,

Example:

Contrast

Example:

Familiar Expressgion

Example:

Sumnary .

The new or unfamiliar word is directly
defined within the reading passage.

The migrants, workers who constantly move
around from place to place in order to
harvest crops, arrived In the Sallnas
valley today.

A single word, having nearly the same
meaning, is used to "unlock" the meaning
of an unfamiliar word,

He was violent and because of this vehement
behavior, he was considered extremely
dangerous.

The student can infer the meaning of the
new wvord from his own experience.

The driver came to a complete stop for the
traffic lights at the intersection.

The new word's meaning is shown in direct
opposition to the meaning of another word
or phrase.

A small salad for lunch will suffice for
ne, but for you it is not enough.

The new word is shown in a idiomatic or
everyday expression,

He has a whale of an appetite.

The unknown word sums up the ideas presented
in the preceding sentences of a passage.
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Example: The two teams are located at the front

of the classroom, and the topic for the
argument is written on the chalkboard,
Each team member is getting his materials
ready while the audience is anxiously
waiting to hear the remarks made. The
debate is ready to begin.

These contextual clues for ascertaining the meanings of
unfamiliar words should be continually reinforced in the readings
from other subject areas as well., The cluster approach affords
the students this direct reinforcement between the two subjects
of English and social science. For instance, a particular type
of context clue can be introduced in an English lesson, and then
the social science teacher can supplement the lesson with practice
in using that specific context clue to "unlock" word meanings
in some of his content readings. A mutual lesson like this will
illustrate to students that vocabulary building is not an
isolated practice to be accomplished only in the English environ-

ment, but indeed a continual practice to assist them in finding

the meanings of words in any reading mstsials,




V.

FOLLOW-UP ACTIVITY

A,

Have students read the "Hours of Fear" story in
the Vangg%rd text. They will find the same
contextual clues within the story that they
gstudied in the beginning of this lesson.

Compile a combined listing of vocabulary words
from the social science and English classes and
compose sentencesg for students to practice
using context clues to find or "unlock" the
word meanings.

Assign weekly vocabulary words from Word Clues.
This programmed textbook by Mc-Graw HI1l, Inc.
gives students additional practice in using
context clues to unlock the meanings of unfamiliar
words.




Context Clues

I,

IT.,

IIT.

Iv,

Lesson Plan #1

OBJECTIVES

The students will be able to use the three contextual

clues of definition, synonym, and contrast in 6rder to

correctly find the meanings of at least 80% of the

unfamiliar words given in an evaluative exercise.

MATERIALS

A. Textbook - Vanguard Galaxy Series

Scott, Foresman, and Company
B.

Textbook - Context Clues Book E Barnell-Loft

- 4
C. Overhead Projector and transparencies

PROCEDURES AND CONTENT

A,

Read page 522 of the Vanguard textbook and have
students complete and correct Exercise I orally.

B.

Have students as a class compose a suitable
definition for the word "context".

Introduce on the overhead projector the three
types of contextual clves listed here with
appropriate examples:

A.

Definition

B.

Synonym

C.

Contrast

Use the Barnell-Loft textbook entitled Context
Clues and have students complete lLessons
22 and 23.

EVALUATION

Duplicate the attached test.




Directions: Use the three types of context clues studied in this

lesson (definition, synonym, contrast) to write a definition of

each of the following underlined words.

1,

2.

7
8.
9.

10.

Pleas” do not lower the flag, b+t hoist it up the pole.

Because the man disagrees with the union's poiicies, he is a

dissenter,

Since the river was not clean, it was described as murky .

The slaying of the three hostages was not a heroic act,
but a deplorable one.

A mountain climber always wants to reach the top, or pinnacle
of a mountain.

The writer was at the pinnacle nf her success when she wrote her
last book.

The wrestler stepped into the ring to fight his opponent.
He soon gave up the fight because he knew it was futile.

The sales clerk wanted 10 order more of the style three
blouses, but the manager told her {hat they were discontinued.

Do not cut into the desk with your pencil and thereby inscribe
school property.
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Context Clues

Legson Plan #2

I. OBJECTIVES
The students will be able to use contextual clues in
order to "unlock" the meanings of words given at the
beginning of a lob-oriented unit and be able to com-~
plete with at least 0% accuracy an evaluative

exercise the following day.

ITI. MATERIALS
A. Dittoed exercise (See attached sheet).

B. Dittoed test (See attached sheet)

I1I. PROCEDURES AND CONTENT

A. Write these fifteen business vocaulary words on
the chalkbosard and have students pronounce them.

l. abbreviation 8., initial

2. annual 9. interview

3. application 10. personnel

4, employee 11. qualify

5. emplcyer 12. recommendaticn
6. employment 13. references

7. 3 .come 14, salary

15. union

B. Explain the usage of context clues and five
sppropriate examples,

14

89




Hand out dittoed copy of the attached exercise
and have students vead the instructions and com-
plete the exercise individually. (Notes The
first two or three sentences might be done orally

as examples for the class.)

Correct the answere to the exercise orally in class.
Students may correct their ovn papers.
Have studepts study their papers and then turn

them in before the class period ends.

IV. EVALUATION

Distribute the attached test the foliowing day.

V. FOLLOW-UP ACTIVITIES

Students could complete any of these possible activties

for reinforcemant of the fifteen vocabulary words in

this lesson.

A.

B.

Ce.

D.

Read a "help-wanted” ad in the local newspaper and
write a letter of application for the Jjob.

Complete a resume for a job.

Work on any exercises in a job-oriented textbook
entitled The Jobs You Get by Richard H. Turner.

Complete a sample job application form.

(Note:- Lesson 13 of Listen and Write by the McGraw-
Hill publishing company contains information on
how to complete application forms.)
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EXERCISE: Using Context Clues to "Unlock" Meanings

UNIT: Jobs

DIRECTIONS: Use context clues to help "unlock" the meanings of

tne underlined words in the sentences below. Write

the meanings on the lines after the sentences.

Example: Mrs. Harris told me to be punctual to work and not late.

3.

The word “punctual"” means to be on time and not late.

Three people ran the small gift store; these personnel were Mr.
Davis, Mrs. Davis, and their daughter Joan.

I walked into the business office and asked for an applicaticn
form so that I could fill it out and hope to get the job.

I was supposed to complete the reference section of the applica-
tion form with the names of people for whom I had worked. )

The abbreviation of the word "incorporated” is "Inc.".

For the first year, I will receive an annual income of at least
$10, 000, '

My annual income will increase by $100 beginning January, 1975.

An employment agency is a good place to go if a person is
having difficulty finding a jor,

The manager asked me several questions during the interview.




9.

10.

11.

12.

13,

lu.

150

I had the right education, job experience, and personality,
so I qualified for the job.

I wanted Mr. Jones, my high school typing teacher, to write
a letter of recommendation stating my business skills,

e

My monthly saiary will be $600.

4
Mr. Jackson, my employer, wanted me to make sure and arrive
at work at 8:00 a.m, Monday morning,

Since I am now an employee of the Montgomery Wards sfores. T
get medical benefits and a paid one-week vacation.

Our carpenters’ union has voted to go on gtrike beginning
July 1.

On the first line of the application form, a person should
print hie first name, middle initial, and last name.

39
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TEST: Business Vocabulary

DIRECTIONS: PFifteen business vocabulary words are listed below.

1,

2.

3.

b,
5e

6.

2T

8.

Read the sentence completely and then write in the

correat business vocabulary word in the blank.

l. abbreviation 8+ initial

2. annual 9. interview

3. application 10. personnel

4, employee 11, qualify

S. employer 12. recommendation
6. employment 13, references

7. 1income 14, salary

15, union

Since I am now a of the Montgomery wards stores,
I get medical benefits and a paid one-week vacation.
‘I ~as supposed to complete the section cf the

application form with the names of any people for whom I had
worked.
4
I walked 'into the business office and asked for an
form so that I could f£ill it out and hope to get the Job.

My will increase by $100 beginning January, 1975.

On the first line of the application form, a person should print
his first name, middle » and last name.

I wanted Mr. Jones, my high school typing teacher, to write a
letter of stating my business skills.

I had the right education, job experience, and personality, so
I for the job.

The manager asked me geveral questions during the 2.
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10.
11.

13,

14,
1s.

Mr. Jackson, my » vanted me to make sure and arrive
at work at 8:00 a.m. Monday morning.

will be 3600,

My monthly

has voted to g0 on strike beginning

Our carpenters
July 1

agency is a good place to go if a person is
having difficulty finding a jov.

Three people ran the small gift store; these
vere ‘Mr, Davis, Mrs. Davis, and their daughter Joan,

The

of the word "incorporated® ig “Inc.".

For the first year, I will receive an income

of at least $10,000.




IT STRUCTURAL ANALYSIS

One method of teaching word attack skills is to have atudents'
analyze the various structures of words. They ahouid learn that
words can be compounded (dbasketball), inflected (flying), affixed
with prefixes and suffixes (misplace, advan:ement), and even
contracted (can't). In addition, the essential word attack skill of
syllabication, dividing words into syllablés, should be reinforced

as a means to improve pronounciation of unfamiliar words.

Y
<o
oo
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Structural Analysis

Lesson Plan #1

Contractions

Lo

OBJECTIVES

The students will be able to identify and write con-

tractions for an evaluative test with at least 80%

II. MATERIALS

Exercises included in this lesson plar.

|
accuracy. 1
III. PROCEDURES AND CONTENT 1
A. Explain that a contraction is a combination of two |
words with one or more letters omitted, making a
single word. An apostrophe (') is used to indicate:
the omitted letter or letters.

B. Show students the following examples on the chalk~
board.

l. I have = I've

2. it is = it's -
3. You ara = you're

4. do not = don't

5. he will = he'll

6. they would = <hey'd

C. Compose sentences illustrating the preceding con-
tractions.

D. Have students complete the attached exercises.
Correct these in class.

IV. EVALUATIOM

The students will take the attached test.




V. PFOLLOW-UP ACTIVITIES

A. Have students complete supplementary exercises in
Language in Your Life 2 (by Harper and Row
Publishers) Lessons 15 and 18,

Be Compose lessons illustrating the different spellings
and meanings of these tricky homonyms:

l. you're (you are)
your (possessive pronoun)

2. they're (they are)
their (rossessive pronoun)
there (adverdb showing a place)

3. who's (who is)
whose (possessive pronoun

L, it's (it is)
its (possessive pronoun)

C, Compose lessons illustrating the correct usage of
centractions. '

Example:

Directions: Circle the correct contraction in
the sentences.

1. She (don't, doesn’t) have any money.
2., Yhy (isn't, aren't) your paper finished?

3. The children (wasn't, weren't) allowed
in the street.

4, why (isn't, ain't) he in the glee club?

Se They (hasn't, haven't) iime to stop today.




EXERCISE ONE ON CONTRACTIONS

DIRECTIONS:

l. (you have)
2. (they have)
3. (we have)
L, (ne is)

5+ (she is)

6. (who is)

7. (it is)

8. (they are)
9. (we are)
10, (can not)
11, (will not)
12. (should not)
13. (could not)
14, (would not)
15, (does not)
16, (is not)
17. (were rot)
18, (are not)
19, (was not)

On the line, write the contractions for the words ir
Next, write an original sentence usine¢
the contraction.

varentesses.




20.
21,
22.
23.
24,
25.
26.

(she will)
(they will)
(we willi)
(he would)
(she would)
(you would)

(we would)
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EXERCISE WO ON CONTRACTIONS

DIRECTIONS: Change any contraction found in the following uentences
into the two words it represents.

EXAMPLE;: They're going to the store. _ They are

l. She'd rather not go to school today.

2. Aren't you someone I've met before?

3. They don't seem to be hungry.

4, Wwho's the winner of the contest?

5. He won't even let me close the door.

6. Isn't that ridiculous?

7. They're always late!

—

3. Weren't you two the only ones from our school at the party?

9. They've gone home to eat dinner.

10. We know they’ll have a good time. ;
11, QHe couldn't go to the meeting.

12, Julie isn't going to swim’tcday.

13, We'd like to finish the debate. ' i

14. We're not late.

15. It's about time you arrived!
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TEST ON CONTRACTIONS

DIRECTIONS: On the line, write the contractions for the words in
Parentheses.

l. (you have)
2. (Who 18)

3. (you are)
4. (will not)
5. (we will)
6. (he would )

7+ (does not)
8. (is not)

9. (they would)
10. (it is)

ae

DIRECTIONS: Write an original sentence for each one of the ten
contractions listed in the above exercise.

DIRECTIONS: Change any contraction found in the following sentences
into the two words it represents.

l. They've given John the key.

2. He's not the quarter back.

3. We're certainly lucky.

k., He wouldn't give Susan the money.

5 She'll have to understand the problem.




6.
7
8.
9.
10.

The sandwiches aren't ready yet.

She'd better hurry, or she'll be late for the plane.
Greg can't play baseball today.

Couldn't they share the expenses?

He'll have to fix the engine himself.
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Structural Analysis

Lei?on'Plan #2
Syllabication
I. OBJEébIVES'
The students will be able to divide words into syllables
on an evaluati#e test by applying three basic syllabica-
tien rules.
IT. MATERIALS

A. Text - Reading Skills Section Four ("Syllabication"
compliled by Barbara Gillespie)

III. PROCEDURES AND CONTENT

A. Explain that a syllable is a mouth position used
- to pronounce a sound. For example, explain that
) the word gskill takes one mouth position and is
therefore a one-syllable word. Skillful takes
two mouth positions, so it has two syllables.

B. Have students turn to page 42 of the Readin
Skills text and complete the first exercise of
syllable division. So that students can actually
hear and distinguish the mouth positicns, call
upon. individual students to read the words in the
first column orally.

C. FRead the three rules for word division stated on
page 42 of the textbook and have students complete
the corresponding syllable break. Correct this
exercise orally in class,

D. Have students complete any of the exercisgs from
page 43 to page 47 or from page 51 to page 55.

IV. EVALUATION

Have the students take Syllable Test 1 (Page 59) and
Test 2 (Page 60).
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V.

FOLLOW-UP ACTIVITIES

A.

B,

Have students jot down five to ten words which
they seem to have trouble pronouncing during a
particular daily lesson. These words are to

then be divided into syllables and turmed in to
be checked by the teacher or placed in a folder
for a weekly check by the teacher. A difficult

word 1ist like this can be useful for individualized

instruction of word attack skills and also can en-
able the student to confront the pronounciation
of difficult words with gome success.

Have students divide into syllables the weekly
vocabulary words from the social science content.
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Structural Analysis
Lesson Plan #3
Latin Prefixes

I, OBJECTIVES

The student will be able to lsarn the meanings of

three lLatin prefixes and then be able to use these
prefixes as aids in attaining definitions of twelve

new words.

IT, MATERIALS

A. Dittoed puzzle exercise (Attached Sheet)

IIi%y PROCEDURES AND CONTENT

A, Write the following three Latin prefixes and their
corresponding examples on the chalkboard.

l. Semi (semicircle)
2. 11 (illegible)
3. pre (preview)
B. Have students write these three prefixes and

corresponding examples on paper and underline
the root words and circle the prefixes.

Example: (@qikircle)

C. Ask if students can add other examples of words
containing these prefixes. Try to write at least .
two more for each prefix on the chalk board. '
Example: semi - semidetached, semiannual

il -~ illogical, illegal

pre -

precede, preface




D, Have students analyze the vordg on the board and
try to state suitable definitions for the three
prefixes.

Example: #semi - meaning half or partly.

il - meaning not
pre - meaning before

E. Assign the attached puzzle for completion during
the class period.

F. Correct the puzzle in class and announce that
the twelve words and three Latin prefixes should
be studied for a test during the week.

(Note: Review the words and definitions throughout
the week.)

IV. EVALUATION

The students should be able to complete the attached
test with a minimum of 80% accuracy.

V. POLLOW-UP ACTIVITIES
Supplement this lesson with work in any of these texts:

A. Reading Skills Section Pive "Prefixes and Suffixes"
(compiled by Barbara Gillespie)

B. Basic Reading Skillgs Section One "Word Form:
Structure Analysis"

C. Vanguard *"“Word Fgmilies" pp. 573-581
(Scott, Poresman, and Co.)

D. Language in Your Life 2 Part Pour "Building Your
Vocabulary" (Harper and Row)

E. Word Attack Book Three, Troubleshooter Series

Lesson T™wo - "Building words"

lLesson Three - "Changing Meanings"
(Houghton Mifflin Co.)
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Remember the meanings of the three latin Prefixes.

9. to judge before hand
10, occurring every half month

1l. not literate; unable to
read and write

12. care taken before as
against danger

PUZZLEs Latin Prefixes (semi, il, pre)

DIRECTIONS s
(semi meaning half or partlys il meaning not; pre
meaning before). Fach numbered prefix within the
puzzle will be matched with one of“the words in
the left column. Use the numbered meanings below
the puzzle for assistance in finding the correct
word.

¥

face 1. S EIMII

logical 2 I L

monthly 3. P J|RI|E

literate L, S|IE|MIT

legal 5 I L

caution 6. P |RIE

skilled 7 S E|{M{|I

mature 8. I L

annual 9. P RIE

judge 10. S |E{M]I

conscious 1. 1. 11

legitimate 12, P|lR |E

DEFINITIONS:

l. occurring every half year

2.~ not legal

3. before the proper or usual time

4k, partly skilled

5. born of parents not married

to each other
6. author's introduction to & book
7. half conscious

not logical

| Y
T
[N
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TEST: latin Prefixes

|
DIRECTIONS: For each of the twelve words listed below do }
the following: 1

J

l. Circle the prefix
2. Underline the root word

3. Write a definition

l. semiannual
2. precaution
3. 1illegal

4, gemimonthly
5. 1illiterate
6. preface

7. semiskilled
8. 1illogical

9. premature
10. semiconscious
11, illegitimate

12. prejudge
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Structural Analysis

Compound Words

Lesson Plan #4

I. OBJECTIVES

Student will be able to pronounce and define ten

compound words beginning with the words head, home,

under.

ITI. MATERIALS

A. Index Cards or Tag Strips with the following
words written on them:

headstrong homeroom homemaker underage
headquarters homebound homesick underarm
headway homebody homesite underbid
headstand homebred hoﬁespun underclassman
headwind homecoming homes tead underdevelop
headwork homeiade hometowvn underdog
underestimate underfoot undergo underground
underhand undernourish underpay underrun
underscore undersell undershirt undersign
understand undertake

B, Shoebox

ITI. PROCEDURE
A.

S AND CONTENT

Illustrate on the chalkboard that a compound word

consists of two complete words joined together.

(Examples: grandmother, sidewalk, notebook, short-
stop)
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B. Complete the following activity.
l. Divide the class into two teams.

2. Place all the words on index cards into
‘the shoebox face down.

3. Have students from each team alternately
choose words from the box and pronounce
and define them.

4., 1If the student defines the word correctly,
his team gains one point. If the student
defines the word incorrectly, a person on

the other team gets an attempt to earn the
point.

(Note: Every student on'a team gets an
attempt on one word before second
attempts are allowed.)

5. When the last word in the box is completed,
the team with the higher points wins,

IV. EVALUATION
Write ten of the words from the above activity listing
on the chalkboard for a test. Have the students write

the correct definitions for the words on paper.

V. FOLLOW-UP ACTIVITIES !

A. Play the same game activity with other compound
words.

B, Have students compile liasts of compound words
according to theme. For example, words such as
dugout, shortstop, homeplate, and quarterback
can oe compiled under a sports theme.
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III. PHONETIC ANALYSIS

The phonics approach of word analysis includes three areas:
auditory discrimination, visual discrimination, and auditory-
visual mastery. The first, auditory discrimination, is the ability
to hear a specific sound element in a spoken word. Next, visual
discrimination involves the ability to recognize the letters that
represent a given sound element in printed form. PFinally,
auditory-visual mastery requires the student to recognize a given
sound element in a spoken or written word and to be able to identify
the phoneme and grapheme correspondence. The student at this point
can associate the consonant blend tr as the first sound of the

word track when it is heard, seen, or written.
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Phonetic Analysis

Lesson Plan #1

Auditory and Visual Discrimination of Initial Consonant Blends

I. OBJECTIVES
The student will be able to auditorially and visually
discriminate at least 20 out of 25 initial consonant

blends for an evaluative test.

IT. MATERIALS

Reading Skills text compiled by Barbara Gillespie

III. PROCEDURES AND CONTENT

A. Have the students turn to pége 26 of the Reading
Skills text and pronounce orally the sounds of
the 1nitial consonant blends presented.

B. FPor each consonant blend, have the students orally .
present at least one word illustrating the blend.
Write these words on the chalkboard as they are
given.
Example: bl blanket blue

C. Have the students complete and correct the attached
two exercises.

IV. EVALUATION

Have students take the attached test.

V. FOLLOW-UP ACTIVTIES

A. Students should compose and practice lists of
words from the dictionary containing initial
~, consonant blends which give them difficulty.
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Students should work on exercises dealing with
final consonant blends. (see page 26 of the
Reading Skills text.)

C. Assign work on single consonant sounds, digraphs,
and vowel sounds from Saction Three of the Reading
Skills text.

D. Use index cards or tag boards with suitable words
for a lesson on initial consonant blends. These
can best be used for small group acti"ities.

E. Assign lessons from Basic Reading Skills dealing with
phonetic word analysis.




Exercise One

Auditory and
DIRECTIONS:

Visual Discrimination of Initial Consonant Blends

As the teacher pronounces the three words in each
set, underline the initial consonant blends.

l. twine - twin - tweed

2. transfer - trap ~ traffic
3. prefix - preach - prairie
k. frank - fringe - fresh

5. splash - splendid - split
6. spank - spit spill

7. crab - cracker - credit -
8. smell - smooth - smog

9. sweet - swim - gwipe

10. glance - glad - glide
11. drink - drain-- drug

12. slide - slap - sleep

13. bloom -~ blood - blast

14, green

grave -~ great

15. still - gteep =~ stock

16. screen - scrape - scribble
17. clam - clip - close

18, straight - strap - street

19, sneak -~ snow - snuggle

20, scour -~ scoot - scum
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21.
22,
23.
24,
25.

break -~ brave - bride
plant - please - plow
spray - spread - sprinkle
flavor ~ flat - flip

squint - squeeze - squirrel
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11.

12,

13.
14,

15.
16,
17.

18.

Exercise Two

Auditory and Visual Discrimination of Initial Consonant Blends

DIRECTIONS: Fill in the blank with a consonant blend to'complete

the word.

1 tprned out the light and went to —___eep.
The plant was in __ oom.

He ___ashed me when I got in the pool.

The table surface is __ at.

The candy is __ﬁget.

I have a ___in bed in my room.

The ___ ide wore a beautiful wedding dress.
Pleagse __ ose the door.

It was totally white outside because it had ___ owed.

The sky was grey because of the*_ég in the air.

I did not get home on time because the ___affic was heavy.
—22se leave me alone,

—

I am: ad you are coming to dinner.

L
The . uirrel ran up the tree.

A __efix is a group of letters at the beginning of a word.
The water went down the _ ain.

My parents have five __ edit cards.

The lettuce was ___esh because I had just picked it.

Many parents __ank their children when they are bad.




20,
21.
22,
23.
24,
25,

The lawn is'___ een.

He walked down the ___ eet.
Always _ ay roses for bugs.

The mountain is ____eep to climb.

Do not __ ibble on my paper.

I had to ___our the pan because it

was so dirty.




Test
Init

jal Consonant Blends

DIRECTIONS: As the %teacher pronounces the three words in each set,
underline the initial consonant blends.

1,
2,
3.
l,
S
6.
7
8.
. 9,
10,
11.
12,
13,
14,
15.
16.
17.
18.

19.

trim - trout - truck

spool - spirit - spill
produce - prince - presarve
black ~ blame - blossom
slug - slow - slip

credit - cross. - crush
twinkle - twelve twist
splatter - splice - splurge
sweep - swallow - Swiss
smack - Smith - smolder
free - French - Priday
drove -~ dry - drown

glance - glee - glow

squeak - squire - squash
strict - stress - stroke
script - scrawl - scramble

flaw - flirt - flop
plot - plum - pledge

broil - breeze - brace

20.
21.
22.
23.
24,
25.

snarl - snub -~ snap
¢limb - clue - clap
grain - grasp - greed
gstar - steak -~ sting

sprain - sprout - spry

scoot - scotch - sculpture




Phonetic Analysis
Lesson Plan #2

Long and Short Vowel Discrimination in One-8yllable Words
I, OBJECTIVES

The students will be able to distinguish the long and
short vowel sounde in at least sixteen out of twenty

one~syllable words by learning and applying five basic

rules.

II. MATERIALS

Test - Reading Skills compiled by Barbara Gillespie

ITI. PROCEDURES AND CONTENT

A, Review the basic vowels (a, e, i, 0, u, y) by
having the students turn to page 31 of the
Reading Skills text ard reading orally the short
and long vovwel sounds 1llustrated.

B. Read the five clues to vowel sounds presented on

page 35. FEach clue should be summarized on the
chalkboard for reinforcement.

C. Students should complete the three corresponding

exercises on pages 35 through 37 of the text.
Correct thesa in class orally.

IV. EVALUATION

The attached test should be assigned and completed
with at least 80% accuracy.

V. FOLLOW-UP ACTIVITIES

A, Compose a list of ten to fifteen popular song
titles, and type them on a ditto omitting the
vowels from the single syllable words. Have
students fill in the vowel and state whethar it
iz long or short.

) ] < 1 1
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B.

Complete exercises in the RBasic Reading Skills
"Phonetic Word Analysisg" chapter related to
vowel sounds.

Review the symbols used in the dictionary illus-

trating vowel sounds. Assign a list of ten

difficult or unfamiliar words and have ~tudents

use the dictionary for assistance in PYonouncing

and labeling the vowel sounds. (Refer to Stud

Skills for Information Retrieval, Books 1, 2, or
or specific lessons

Assign work in the The Kaleidoscope Readers
relating to vowel sounds.,
l. One Thing at Once
the sounds of & pp. 111-113 and pp. 127-128

2. Two Blades of Grass
the sounds of & pp. 22-23 and pp. 36+37

3. Three 0'Clock Courage
the sounds of e p. 42
the sounds of I p. 51 and p. 60

4. Pour Corners of the Sky
The long, short, or achwa vowel sounds
pP. 44 and p. 58
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TEST
Vowel Sounds In One-Syllable Words

DIRECTIONS: Write an S over short vowels, an L over long vowels,
and an N over any vowels which are neither long nor

short.
Example: h?a_t shg" b‘éng:‘
.
1. mend 11, plate
2. Clean 12, pot
3. map 13. sight
4, still 14, slept
5. mlice 15, mud
6., try 16. born
7. pose 17, Dbe
8. stage 18. cot
9. my 19, her
10. cube 20, mar
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DICTIONARY SYWILLS
The dictionary can definitely assist the student in the
pronunciation, spelling, usage ani meanings of unfamiliar words;
consequently, it should be considered a valuable reference in any
classroom. However, all too often a student is reluctant to refer
to a dictiovnary because he lacks the nowledge of its organization
and even lacks the basic knowledge of'alphabetizing. Obviously,

a complete set of lessons on the organization of the dictionary
and alphavetizing is in order for this type of student; One
textbook wnich enables a student to become acquainted with basic

dictionary skills is Study Skills for Information Retrieval

(Books 1, 2, 3) by Donald L. Barnes and Arlene B, Burgdorf.
Lessons from this text can be assigned as individual, group, or
entire class assignments saccording to the various needs of the
students, with a number of dictionaries in the classroom,
optimistically a class set, the student can begin tc employ the

dictionary as a friend and not a foe.




Pronunciation:

A.

B.

A,

E,

Dictionary Skills

I. OBJECTIVES

The students will be able to use symbols in the

Lesson Plan #1

Symbols for the Sounds of A

dictionary to pronounce words illustrating any

of the four sounds of the letter A.

IT. MATERIALS

Test - Study Skills for Information Retrieval,
Book 1

Dictionaries - Individual copies or one per small
group

1{TI. PROCEDURES AND CONTENT

Explain to the students that the dictionary can
help in the pronunciation of uan unfamiiiar word
because the word is shown in parentheses with
symbols. Once these symbols are understood,

the pronunciation of the word can be "unlocked".

Have students turn to page 28 of the text and

read and gomplete the exercises. Check these
in class,

On the chalkboard, place the four symbols for the
sounds of the letter A listed on page 29 of the
text. Next, have the students complete and

correct exercises A, B, and C of that page in class.

The students should complete and correct exercises

D and E by using their own dictionaries for
reference.

Assign the attached exercise so that the students

will be able to practice the A sound with more
difficult words,
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Dictionary Skills
Lesson Plan #2

Spelling--Homonymns

I. OBJECTIVES
The students will be able to use the dictionary as
an aid for the correct spelling and usage of at least

eight out of ten homonymz.

II. MATERIALS

Dictionaries

II1. PROCEDURES AND CONTENT

A. Homonyms are words that are pronounced alike but
have different meanings and spellings.

Example: plain Plane
here hear
gsee sea

B. Explain that the meanings of these homonyms are
often clear when the words are shown in context,
but that students frequently use the wrong homonym
choice in their own writings.

C. Assign the attached exercise to be completed and
corrected in class.

D. 'Have students study the spellings and meanings
of the homonyms for a test durirg the week.
IV. EVALUATION _
For a test, dictate the ten homonym sets and have

students spell them on paper and use each one correctly
in a sentence.
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V. FOLLOW~UP ACTIVITIES

A,

Be

Ce

De

E.

Have students use the dictionaries to check word
syllabication,

Assign work dealing with compound and hyphenated
word spellings. .

Listen and wWrite - lLesson Three

*Using the Dictionary As a Writing Aid"

Study Skills for Information Retrieval

Rook One
Different Spellings of Vowel Sounds p. 33
Book Two
Different Spellings of Vowel Sounds p. 17
Different Spellings of Consonant Sounds p. 19
‘Alternate Spellings p. 28
Book Three
Alternate Spellings p. 20
Have students look up in the dictionary and spell

correctly words beginning with tricky initial
consonants,

Example: P Sound pharmacy philosophy
K Sound chlorine chord
S_Sound censure scenic
N Sound gnarled napsack
R Sound wrath wrap
SK Sound squabble scorpion
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Exercise
DIRECTIONS:
Example:

l. dacron

2. Dbasset

3. carnous
L. daffodil
5. daring

6. farce

7. gaberdine
8. partisan
9. nasoscope
10. sago

11. yacht

12, 1larynx

Pronunciation of A Sounds

Use t
the s

crate

he dictionary and write the correct symbol for

ound of A directly over the A in the word.
- L v) (V.Y o0
Key to the Symbols: a a a a
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Exercise

DIRECTIONS:

Spelling -- Homonym Choices

Use the dictionary as a guide to write the correct
homonym choice in the sentence blank.

tion of the homonyms is given in parentheses,

Example: (se) He wanted to see the accident.

1.

2.

3.

5e

A ship sails on the gea.

(£&Y)

(prin® sé pol)
(sta shon er' i)
(kap' g tal)
(xéks)

(pan)

He went to the
to see the exhibits.

He gave the taxi driver the .

The of our school walked into
the gym.

The of equality for all is

stated in the Constitution.

Susan wrote me a letter on pink

The pronuncia-

because he wanted

The dog was .

The governor of the state work in the

A 3 lettsr is used at the
beginning of a sentence.

Gravel is _ .

Greg took a in geology this
summer.

I have a in my leg.

The window was broken,

[ Y
-~ -
A
b
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7.

8.

9.

10.

(rit)

(thﬁr)

(Thrshd)

(weth':&)

Please him a letter.
That answer is .
The book belongs over .

coats are in the closet.

The wind blew the trees.

Jack the ball.

I do not know I can go

to the dance yet.

The was stormy outside.
135
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Dictionary Skills

~ Lesson Plan #3
word Meaningss Selecting the Right Definition
I. OBJECTIVES

By using the dictionary, the student will be able to
choose the correct definitions of at least eleven out

of thirteen words on &n evaluative test.

II. MATERIALS
Text:s Study Skills for Information Retrieval Book One

I1I. PROCEDURES AND CONTENT
A. Explain that words in the dicticrnary can have a
number of different meanings and that a decision
has to be made about which definition to choose.
Example: embrace 1l. to hug
2. to accept readily
3. ¢ take up as a profecsion

4. to include

Which meaning is appropriate for this sentence?

An encyclopedia embraces a large number of
subjects.

Which meaning is best suited for this sentence?
Ron embraced those ideas.

B. Assign pages 21, 22, and 24 of the text to be
completed and corrected in class.

Iv. EVALUATION

Have the students use page 23 of their text as a test.
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V. FOLLOW-UP ACTIVITIES

A. Study Skills for Informatison Retrieval

Book Ong np. 25-27.
Book Two PP. 7-13
Book Three pp. 5-7
B. Basgic Reading Skills "Dictionary Use pp. 4-8

C. ¥ord Mastery Book four
Lesson One "Homonyms"™ pp. l-1l4
%esson Two "Synonyms and Antonyms®” pp. 15-=25
Lesson Three "The Right Word" pp. 27-44

D. Kaleldoscope Readers -

Exercigses on word denotations and connoctations:

Four Corners of the Sky p. 126 and i42

Pive Words lLong p. 57

E. Have students practice writing and using the
multiple meanings of weekly vocabulary words.
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Dictionary Skills
Lesson Plan #4
Usage:  Parts of Speech (Nouns, Verbs, Adjectives) Homologues
I. OBJECTIVES
Given eight homologues, the student will be able

to use the dictionary to label the words as nouns,

verbs, or adjectives and then write an original

sentences using the words cocrrectly.

IT. MATERIALS

Dictionaries

I11. PROCEDURES AND CONTEHNT
A. Explain that the dictionary in addition to
showing word meaning can show word usage.
If the word is a noun, it is marked with a
small n before the definition, for a verb, a
small v, and for an adjective, a small adj..
Example: pump - V. to inflate with air

n. a low cut shoe

sweet - adj. friendly

N something sweet, as a
candy

B. The attached exercise should be assigned and
completed in class.

IV. EVALUATION

Give students the attachad test.
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V. POLLOW-UP ACTIVITIES

A.

B,

Study Skills for Information Retrieval

Parts of Speech

Book Two pp. 30-32

Book Three pp. 18-19

Use the dictionary to study the addition of
suffixes vhich change the grammatical usage

of werds., (adj. involunta adv, involuntarily)
(v.e invest n. investor

Use the dictionary as a guide to troublesome or
irregular word inflections. (lie-lay-lain-lying)
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1,

8.

9.

10.

Exercise Usage:

Example: smack n.

Parts of Speech Nouns, Verbs, Adjectives

DIRECTIONS: Look up these words in the dictionary and write the
required definition (N, V, Adj.). Then write an
original sentence using the word correctly.

a sailvoat used in fishing

He rented the smack for one week.

smack v. slap

Dave

smacked him.

flounder
flounder
corporal
corporal
bunch
bunch
cross
cross
goil
soil
tire
tire
trim
trim
truck
truck
tpip
trip
sole

gsole

Ve

N
&djo

N

Ve

Do




Test Usage: TParts of Speech Nouns, Verbs, Ad jectives
DIRECTIONS: Use the dictionary and write down the correct
definitions for the following homologues. Next,
compose an original sentence using the word correctly.
Example: punp v. to inflate with air
I nead to pump my front bicycle tire.
pump n. a2 low cut shoe

I bought a pair of pumps yesterday.

l. steer V.
steer n.
2. pen ne
pen D
3. rifle n.
rifle v.
bk, roll N
roll Ve
5. maroon &dj»
maroon V.
6. coast n.
coast Ve
7. root n.
root V.
8. sterm n,

stern adj.

[,
-
o—"
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IV, EVALUATION

Compose a listing of unfamiliar words with the various
A sounds. Then, give two words from this 1list to each
student. Each student is to use his dictionary to look
up words, mark the A sounds accordingly, and be able to
say the A sounds orally.

V., FOLLOW-UP ACTIVITIES

A. As a part of the regular veekly assignment, have
students refer to the dictionary for the pronuncia-
tion of vocabulary words compiled by the social
science and English teachers.

B, Study Skills for Information Retrieval contains
additional lessons on using the dictionary for

pronunciation.
Book One pp. 28-39
Book Tvo pp. 14-21

Book Three pp. 8-16

C. Word Attack Book Three of the Troubleshooters
series contains a short lesson pronunciation in
the dictionary - pp. 7-8.

D. In the Kaleldoscope Readers, each book has a
section on using the dictionary. Check for
lessons on pronunciation.

E. Basic Reading Skills has lessons on diacritical
marks on pp. 2-3.

L
-
[
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SIGHT VOCABULARY AND WORD RECOGNITION SK1LLS

As readers, we are continuously integrating new words into

our vocabulary. Along with this process, our sight vocabulary

of instant recognition words also simultancously expands.

The student with a reading difficulty should constantly add
sight words to his vocabulary so that his reading ability

can mature. Basic sight word lists such as the Dolch Basic
Sight Vocabulary List and the Kucera-Francis Sight Vocabulary
List can be used for the student with a severe reading
handicap. However, the student should be taught to instantly
recognize additional words. If he learns a word, sees it
several times in a reading selection, hears it in a class
discugsion, and then reviews it again in a small-group
activity, he is getting continual reinforcement. Because he
is in a cluster program, he may hear, see, and use this game
word in social science, English, and reading. The word now

may become an instant recognition word.

o
e
~ -
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SIGHT VOCABULARY AND WORD RECOGNITION SKILL

Lesson Plan #1

Instant- Recognition words from a social science sociology unit

I. OBJECTIVES
The student will be able to integrate five new words

into his sight vocabulary.

I1I. MATERIALS
A, List of Words (written on a transparency):
society culture race prejudism minority
B. Overhead Projector

!

ITI. PROCEDURES AND CONTENT

(Note: These words vere first introduced in the social
science classroom.)

A, Place the transparency with the five vords on the
projector. Point to each word and pronounce it
clearly.

B. Ask students to define each word and then write
suitable definitions on the transparency.

C. Students should copy the words and definitions on
their ovn papers.

D. Have students write original sentences illustrating
the meanings of the words. Call upon some of the
students to write their sentences on the chalkboard.

E. Mention that these words will be found in social
science and English class readings during the week.
Tell them that they have to find each word at
lsast twice in some reading material. Each time,
they are to copy the sentence which contains the
word and write the title of the reading material
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where it was found. If they find the word more
than twice, they may earn extra points by copying
down additional sentences and sources.

Fc Tell the students that they can earn additional
extra points if they are the first to hear any
of the five words used orally by the teacher in
the English classroom.

Ge During the week reinforce the pronunciation and
meaning of the five words as much as possible,
For sxample, write them on flash cards or on the
chalkboard and call upon students for their
pronunciation and meaning.
Iv. EVALUATION N
Compose sentences usirg the five words and have the
students underline the five and then write their own
definitions for the words.
V. PFOLLOW-UP ACTIVITIES
A. Use other words from various social science units,
Example:

anthropology: culture habitat anthropology

ecologys pollution recycle environment
atmosphere resource

B. Word Mastery Boock Four

Lesson Four ~ "Word Sets" pages 45-48
C. Reading Skills compiled by Barbara Gillespie

l. An Essential Vocabulary page 12

2. Vocabulary - 742 high frequency words pages 139-
142

3. Synonyms page 143 .
k., Word Categories page 144
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D.

E.

F.

Bagic Reading Skills

"Word Meaning" pages 1-7

Develop exercises which require students to
categorize, For example:

\
1, Circle the words which make you think of summer.

\

ice skating bicycling "
vacation rain
picnies snowflakes \

2. Write three synonyms to substitute for the
underlined word.

The tree is big.

. 3. Write an antonym of the underlined word in

the blank.
John is tall, and Steve is .

Picto-Vocabulary Series ~ Barnell Loft

Categories of descriptive words.

IZAY
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A LISTING OF USEFUL MATERIALS FOR TEACHING WORD ATTACK AND
COMPREHENSION

BARNELL~-LOFT’S SPECIFIC SKILL SERIES (Barnell Loft, Otd.)

These books cover levels one through six and contain the

following titles: Using the Context, Getting the Facts,

Following Directions, Locating the Answer, Working With

Sounds, Getting the Main Idea, Drawing Conclusions.

Level A Grade 1-2
Level B Grade 2-3
Level C Grade 3-6
Level D Grade 4-7
Level E Grade 5-7.5
Level F Grade 6-8

BASIC READING SKILLS (Scott, Foresman)

This workbook contains lessons dealing with word form,

reading skills, and comprehension power and is useful for

students vith reading levels from grade 2 to grade 9.

BREAKTHROUGH SERIES (Allyn & Bacon)

This series contains six books with high-interest reading
for the high school student.
With It Grade 3.5

The Time is Now Grade 3.5




Winner's Circle Grade 3-5

Beyond the Block Grade 4-6
The Big Ones Grade 5-6
This Cool World Crade 6-7.5

THE JOBS YOU GET (Turner-Livingston Reading Series)

This particular book, suitable for fourth to seventh grade
reading levels, contains lessons on the following areas:
job applications, how to read want ads, job interviews,
letters of reference, private versus state employment

offices, improving your speech and your handwriting.

KALEIDOSCOPE READERS (Field Educational Publications, Inc.)

There are eight books in this set with reading difficulty
ranging from second grade to ninth grade. The short reading
gselections and exerzises emphasize comprehension skills in
addition to containing generalizations on phonics, structural

analysis, syllabication, and dictionary usage.

One Thing at Once Grade 2-3
Two Blades of Grass Grade 3-4
Three 0°'Clock Courage Grade 4-5
Four Corners of the Sky Grade 5-6
Pive Words Long Grade 6-7
Six Impossible Things Grade 7-8
Seven is a Handy Pigure Grade 8-9
The Eighth Da; of the Week Grade 9-10
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LANGUAGE IN YOUR LIFE (Harper & Row)

This textbook contains short lessons on language patterns,
writing skills, vocabulary building, spelling clues, usage,
and clear thinking. It can be used for students vith

reading levels from sixth to ninth.

LISTEN AND READ/LISTEN AND WRITE (EDL-McGraw-Hill)

Lessons dealing with reading and vriting skills are avail-
able with corresponding listening tapes for students with -

reading levels ranging from fifth to ninth grade.

MCCALL-CRABBS STANDARD TEST LESSONS IN READING (Teachers College Press)

Five paperback books contain lessons testing reading compre-
hension from grades two to twelve. Each booklet contains
seventy-eight- lessons of short reading selections with
multiple-choice questiohs. After each selection, a rating
scale is available for correlating the number of right answers
tc an actual comprehension reading level. Books and grade
levels are ay follows: Book A (grade 2-4) Book B (grade
3-5), Beok C  (grade 4-6), Book D (grade 5-7), and Book E

. (grade 7~12),

PICTO~VOCABULARY SERIES (Benner-Law)

Six books containing lessons on descriptive word categories
range from reading levels of grade 5-9.

Solomn Occasions & Superb Performances

Scrubby Trees & Forbidding Clouds
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leggy Colts & Speckled Hens

Stubdby Beards & Gaunt Paces

Succulent Steaks & Frangrant Flowers

Burly Athletes and Comely Girls

READING ATTAINMENT SYSTEM (Groller Ed. Sys.)

This is a remedial program on third-fourth grade level that
includes 120 selections of highly interesting materials, skill

cards, keys, and record books.

READING, SPELLING, VOCABULARY AND PRONUNCIATION (RSVP) (Amsco Co.)

The workbooks are divided into three levels: Book One, 5-§
grade level, Book Two, 6th grade level, and Book§bhree, 7th
grade level. There are a total of forty lessons in each
workbook which stress these skills: word detection for
meaning, structure, sentence completion, synonyms, and

antonyms.

READING SKILLS (Gillespie)

This textbook for students with reading levels ranging from
2-9 contains ten sections relating to the following areas:
Section One - Diagnostic Materials
Section Tvo -~ Answer Sheets and Charts
Section Three - Basic Phonics
Section Four - Syllabication

Five - Prefixes and Suffixes

Section
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Section Six - Verb Porms

Section Seven- Spelling

Section Eight- Reading in the Content Pield
Section Nine - Vopabulary

Section Ten - Tests in Reading Comprehension

SRA READING FOR UNDERSTANDING KIT (Science Research Association)

Junior Kit
Selections are useful for students with reading levels from
grades three to twelve. Reading for reasoning, inference,

interpretation, and meaning are emphasized in the short

paragraphs.

STUDY SKILLS FOR INFORMATION KETRIEVAL (Allyn & Bacon)

Three workbooks are avalilable for. the following reading levels:
Book One - Grades 2-5, Book Two ~ frades 4-7, and Book Three -
Grades 6~8. GStudy skills lessons on using the dictionary,
alphabetizing, lecarning the parts of a book, using the library,
analyzing maps, charts, and graphs, and writing revorts are

included in all three textbooks.

SUCCESS IN READING (Silver Burdett Company)

This series includes: word meaning {context), figurative
language, main idea, scamning, skimming, overviewing, etc.
Books One through Eight are applicable for ninth grade
students with these reading levels:

Books 1, z, 3, % - Crade 6~8

Books 5, 6, 7, 8 -~ Grade 8-9

b
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TROUBLESHOOTER SERIES (Bermer-Law)
Four booklets contain lessons on basic skills for students with

reading levels of fifth grade: Spelling Action, Spelling

Skills, Word Attack, Word Mastery.

VANGUARD (Scott, Foresman, and Cos)
This anthology is suitable for ninth graders whose reading
levels range from seventh to ninth grade. It contains seven

thematic units, a riovel, and a handbook of reading skills.

WORD CLUES (Educational Development Laboratories)
This series, for grades seven through thirteen, teaches word
knowledge by requiring the student to divide the word into
syllables, to pronounce it, to read it in a sehtence. and to

write a definition.

e
Yo
w
&

145




SOCIAL SCIENCES IN THE CLUSTER

Introduction

A teacher in any content area must begin with the realization
that he or she is also a teacher of reading, either by accident or
design. In the cluster program we would rather have it be by
design and so plan accordingly!

The reading program in the content area should be the result
of a combined effort of the classroom ieacher and the reading staff.
*The social science teacher should utilize the various theories,
technigues and materials employed by the cluster reading consultant.
With the assistance of the consultant, these items may be applied

to the social science classroom in a concrete instructional plan.

The teacher can work to solve reading disabilities while teaching

social science skills and content.

#*Please check the section on "Reading in the Cluster" for additional

techniques and lesson plans,




The Challenge

The social gcience classroom contains:

1. wvarious levels of student ability and interest in the
subject matter.

2. varicus levels of reading achievement within the class-
room structure.

3. a limited range and scope of written instructional
materials, usually one textbook, is the foundation of
the lesson plan.

4, a teaching strategy which is based on the average
pupil performance.

5. reading tasks which are independent in nature.

6. the minimum amount of formal instruction in pertinent
study skills.

The Objective

The social science reading program will agsist in .

l. determining the actual levels of ability and interest
of your classroom population.

2. ascertaining the levels of ability and the interest
levels of your students.

3. providing methods by which you can increase the span
and scope of your instructional materials.

4. incorporating alternatives into your teaching strategy
which will meet individual student needs.

S. prroviding an instructional system which will have a
program of study skills built in.

6., providing reading tasks in an individuvalized format.

1 Y
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Some Elements Of A Content Area Reading Program

1. Determine the levels of students ability and achievement.

A. Utilize the results of standardized reading surveys
as a general indication of student reading ability.

B. Construct and administer subject area informal inventories

to determine actual student ablliity in the content class-
room.

C. Utlilize subject area achievement and interest surveys
to determine the students potential in the content
classroome.

D. Constantly employ spot check evaluation under actual
classroom conditions.

2. Determine the grade level and difficulty of the instructional
material.

A. Employ readability formulae to all written material ear-
marked for classroom use.

B. Examine text structure for the style, organization and
study skills format.

3. Match the appropriate text difficulty, appropriate subject
matter, and student ability together.

A. Provide a study guide or a variant form of supplementary
reading exercises to the student which emcompasses the
following:

1. purpose or objectives to the student in a format
that he understands.

2. a preview of material stating the main idea

3, vocabulary exercises on both the literal and
inferential levels keyed to the general and technical
vocabulary of the instructional units,

&4, comprehension exercises which teach and test the literal,
inferential and application aspects of the reading
assignment.

Q E 5?‘)
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Bs Provide your students with various strategies of instruc-

tional delivery keyed to the subject and student needs.
These may include:

l, individualized instructional periods which can

concentrate on individual student disabilities.

2. grouping techniques which utilize mini lecture,
social grouping or discussion topics.

3. directed reading activities for total class involve-
ment.
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Reading-Social Science Skills

The following list contains only a sampling of reading-
gsocial science skills and goals that could be developed by the

gocial science classroom teacher.

The ability to read to ==-=-=-=--
1. Separate fact from opin.on
2. Find the main idea
3. Evaluate evidence
4, Make correct inferences

5, Interpret graphic materials-photographs, cartoon,
charts, graphs, figures, tables legends and maps.

6., Identify or detect propaganda
7. Detect stereotypes

8. Understand the basic concepts and generalizations
of the social sciences.

9., Comprehend a sequence of events and cause~-effect
relationships.

10. Detect overgeneralizations, faulty generalizations,
false analogies and assumptions, emotional language,
and other errors of logic.

11. Detect stereotypes

12. Find contradictions and detect false conclusions.

13. Locate specific facts

14, TIdentify statistical fallacies.

15, Detect "red herring", slogans, <liches, special
pleading and other devices.

1¢. Urderstand and judge articles and editorials dealing
with current social problems.

e
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17. Find and report on outside references containing informa-
tion about a topic being studied.

18. Develop independent reading habits.
19. Perceive relationships and make generalizations.

20. Assist oral skills, expression in reading, expression
of complets thoughts, ability to present material orally.

2l. Identify author's purpose or motive,

22, Use specialized content vocabulary,

23. Locate and cite authoritative written statements to
support or oppose a particular point of view on a
controversial - issue,

24, Porm an opinion as a basis for making a decision.

25. Be informed about what is going on in the world.
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Diagnosis Made Easy

The first responsibility of any teacher in any subject area
ig to determine if each student in his classes has the skills or
background necessary to cope successfully in that particular
subject. Of course, any time one may spend in diagnostic testing
will result in benefits to both teacher and student. It will
help the teacher understand the needs of each student and plan
the program so that maximum learning will result, and determine
which students may need special help.

A good classroom diagnostic approach should be continuous
and interwoven with teaching. Needless to say, the earlier the
diagnosis the better. Following are examples of diagnostic
techniques for ascertaining (1) student reading ability and

(2) reading level of materials.
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Can He Read?

Informal Observation There are some signs which will assist

an "aware" classroom teacher in diagnosing possible reading
difficulties. 1Is the student unable to identify words in oral
activities? 1Is the student guessing? 1Is there an emotional
reaction during oral reading? If the student shows a lack of
interest or is simply doing unsatisfactory work, these may also
be signs of reading problems.

It is usually best not to call on a student for oral reading
if there is any indication of a reading difficulty. If there is
such an indication, it might be advisable t¢ administer one of
the following assessment devices and contact the reading con-

sultant for further recommendations.
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San Diego Quick Assessment Test

A graded word list, such as the San Diego Quick Assessment

Test, which follows, may be utflized for instant screening to
indicate the "instructional reading level". To measure a
student's competency to read specific grade level materials, he
must be able to recognize 90 to 95 percent of the words.

1. Administrations

A. Type each list of ten words on an index card.

B. Begin with a card that is at least two years

below the student's grade level assignment

C. Ask the student to read the words aloud to Yyou.
If he misreads any on the list, drop to easier
1ists until he makes no errors. Thie indicates

his base level.

D. Write all incorrect responses or use diacritical

marks on your copy of the test.

E. Encourage the student to attempt to read words he
dces not know so that you can identify the

techniques he uses for word ‘dentification.

F. Have the student read from increasingly difficult

lists urti. he misses at least three words. This

would be his frustration level.
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Preprimer

see
play
me
at
run
go
and
look
can
here

3

city
middle
moment
frightened
exclaimed
several
lonely
drew
since
straight

z

ambar
dominion
sundry
capillary
impetuous
blight
wrest
enumerate
daunted
condescend

galore
rotunda
capitalism

SAN DIEGO QUICK ASSESMENT TEST

(Words listed by Grade Level)

Primer

you
come
not
with
Jump
help
is
work
are
this

4
decided
served
amazed
silent
wrecked
improved
certainly
entered
realized
interrupted

8
capacious
limitation
pretext
intrigue
delusion
immaculate
ascent
acrid
binocular
embankment

prevaricate
rigible
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road
live
thank
when
bigger
how
always
night
spring
today

2

scanty
business
develop
considered
discussed
behaved
splendid
acquainted
escaped
grim

2

conscientious
isolation
molecule
ritual
momentous
vulnerable
kinship
conservatism
Jaunty
inventive

exonerate
superannuate

2

our
please
vyself
town
early
send

wide
believe
quietly
carefully

6

bridge
commercial
abolish
trucker
apparatus
elementary
comment
necsessity
gallery
relativity

10

zany
jerkin
nausea
gratuitous
linear
inept
legality
aspen
amnesty
barometer

luxuriate
piebald
crunch
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2. Interpretation of Results:

&

The list in which a student misses no more than
one of the ten words is the level at which he can
read independently. Two errors indicate his in-
gtructional level. Three or mcre errors identify
the level at which reading material will be too

difficult for him.

An analysis of a student's errors is useful. Among

those which occur with greatest frequency are the

following:

ERROR EXAMPLE
reversal ton for not
consonant substitution now for how

state for straight

consonant clusters
1ong vowel cane for can

short vowel can for cane

prefix inproved for improved
suffix improve for improved

miscellaneous (accent, omission of
syllables, etc.)

A8 with other reading tasks, your observation of the
student's behavior is essential.
Noting the student's posture,
CAUTION

may g£ive clues as to his tenseness,

or frustration

lack of assurance,

while reading.

facial expression, and voice quality




a.

O0f equal importance is the fluency and/or expressive-

ness of the student's reading.

16%
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Can He Read The Materials?

INFORMAL INVENTORY OF VOCABULARY IN THE CONTENT AREA

VOCABULARY PRETEST BASED ON TEXTBOOK

PURPOSE OF TEST: To evaluate students' knowledge of vocabulary
words which they will be reading in their
textbook.

DIRECTIONS TO TEACHER:

DIRECTIONS TO STUDENTS:

Select words from beginning, middle and

near the end of text.

text.

The words in Column 1 are taken from your
For each word in Column 1, find a

word from the other columns which best
shows the meaning of the word. Circle
your answer.

1 2 3 b

1. alliance distance agreement material
2. altitude across rort height
3. canal policy gstrike waterway
4L, climate weather travel triangle
5. consurer buyer machinery land

6. continent city land resources
7. monsoon develop winds region
8. peninsula land weather cover

9. plateau control rich highland
10. refugees plantation people coast
11. rotation bridge trade turning
12, strait water crop village
13, tariff border tax ghetto
14, typhoon product industry storm
15. urban line city written
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CONTENT AREA INFORMAL READING INVENTORY

Excerpted from Dlagnor.tic Teaching of Readlng by Ruth Strang p. 125

W

Directions for making a group read'ng Inventory using the soclal
studles textbook.

. Use 26 to 30 questions.

. Write questions designed to measure the fol lowing reading skills

in the proportions as shown below:

(1) Using parts of the book (5 questions) _j

(2) Using resource (library) materials (4 questions)
(3) USinag maps, pictures, charts, etc. (4 questions)
(4) Vocabulary (3 questions)

(5) HNoting the main idea (3 quastions)

(6) Noting pertinent supporting details (3 questions)
(7) Drawing conclusions (3 questions)

(8) Noting the organization of the material (1 question)

Choose a reading selection of not more than 3-4 pages in length.

Have questions of skills--(4) through (8)--voabulary, main Ideas
details, conclusions, and organization--based on the reading
selection.

Explain to the pupils the purpose ot the test, and the reading
skills the test is designed to measure. As the test is given
let the pupils know the skill being measured.

. Read each question twice.

. Write the page reference of cach question on the blackboard as

the questlion is read.

. Apupll is considered to be deficient in any of the skills if he

gets more than one question in any of the skills wrong. For
example, if a pupil gets two vocabulary questions wrong, he will
be considered deficient In vocabulary. I|f he gets only one

vocabulary question wrong, he will not be considered deflclent.
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GUNNING FOG INDEX

Robert Gunnina has also devised a'readability formuia",
which is the Fog Index. Readability is ascertained in
three simple steps. To find the Fog Index of a passage:

1.

Jot down the number of words in successive sentences.
if the piece is long, you may wish to take several
samples of 100 words, spaced evenly through it. {If
you do, stop the sentence count with the sentence
which ends nearest the 100 word total. Divide the
total number of words in the passage by the number
of sentences. This giv s the averags sentence length
of the passags.

. Count the number of words of three syllables or more

per 100 words. Don't count the words (1) that are
capitalized, (2) -hat are combinations of short easy
words (like"bookkeeper' and "butterfly"), (3) that
are verb forms made three syllables by adding -ed or
8s (iike created and trespasses). This gives you

the percentage of hard words in the passage.

- To get the Fog Index, total the two factors just counted

and multiply by 0.4.

Gunning then tests the f>llowing paragraph from
The Summing Up by V. Some 3set Maugham.

| have never had much patience wlth the writers
who claim from®the reader an effort to understand
their meaning. You have only to go to the great
philosophers to see that it is possible to express
with lucidity the most subtie reflections. You may
find it difficult to understand the thought of Hume,
and if you have no philosophical training its im-
plications will doubtless escape you; but no one with
any education at all can fail to understand exactly
what the meaning of each sentence is. Few people have
written English with more grace than Berkeley. There
are twe sorts of obscurity you will find in writers.
One is due to negligence and the other to wilfulness.

The number of words in the sentences of this
passage is as follows:
20-23-11-13-20-10~11-10. (Note that the third sentence
is actually three complete thoughts |inked by a comma,
In one instance, and a semicolon in the other. These
should be counted as separate sentences). The total
number of words in the passage is 118. The figure
divided by 8 (the number of sentences) gives the a-
verage sentence length: 14.5 words.

b ¢
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The words of three syllables or more are under-
llned in the above passage. There are 15 of then,
or 12.7 per cent.

Adding the average sentence length and percentage
of polysyllabies gives 27.2 and this multiplied by 0.4
results in the Fog Index of 10.9, about the level of
Harper's.

The following table cumpares the Fog Index with
reading levels by grade and by magazine:

~——

FOG INDEX REATING LEVEL BY GRADE
17 Col lege Graduate
is Coliege Senior
15 College Junlor
14 Col lege Sophomore
13 College Freshman

Danger Line

12 High School Senlor

1 High School Junior
Easy 10 High Schoo!l Sophomore
Reading 9 High Schoo! Freshman
Range: 8 Ei hth Grade

7 Seventh Grade

6 Sixth Grade

6y
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Intraoducing the Textbook

In the first or second class gession of any course, it is a
good idea to have the students examine the textbook. First have
students read the title page. Then have them read the author's
foreward and the table of contents. Second, have students skim
the book, reading chapter titles and center and side headings,
and looking at the illustrations. By doing so, students get an
overall idea of what the textbook contains. Third, have students
look at the index. Students then look up items in the index and
turn to the page or pages referred to. In the foregoing ways
students develop a number of reading skills, such as s. imming

to get the general idea and scanning to find a particular detail.

TH
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Sample Lessons: Social Sciences

And Reading Comprehension

The social sciences embraces many branches of human activity,

and deals with a range of content unequaled in any other subject

area. Consequently, the reading matter which conveys the concepts

is equally varied in terms of words. ideas and modes of thinking.

Comprehension is enhanced by the amount of "meanings" from

an experience background which a student brings to the printed

page, however, if the student is to learr through reading he

must derive meaning from it. Also comnrehension involves the

ability to interract appropriately with small units such as words

as well as larger uniis such as phrases, sentences and paragraphs.

The following lessons deal with only eight of the many compre-
hension skills that enable a student to derive that meaning.

These eight comprehension lessons were chosen to illustrate
the variety of materials that are available to enable the "content"
area teacher to build reading skills while teaching the subject
matter. These lessons are used in classes where there are
gserious reading deficiencies but would certainly be of educa-
tional value with any class grouping. The final two lessons are
illustrations of the "Levels of Comprehension" method which is
becoming extremely popular nationally. This method builds
thinking and reading skills while teaching convent, and is being

used at the elementary through college level.
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There are two excellent textbooks available for those teachers
who are trying to build reading skills in their world Cultures

classrooms. The textbook Exploring a Changing World - "A Geography

of World Regions and Their Cultures", by Schwartz and O'Connor, is
an extremely valuable teaching tool, particularly for teachers who
are working with students wiuv. severe reading difficulties. The
reading level of the bcok is 5.5 and it is organized for skill

development as well as content of material., The World S+udies

Inquiry Series - "Asia", "Africa", "Latin America"”, by Field

Educational Publications, is invaluable. The stories are interest-
ing, the discussion questions are challenging while building
comprehension skills, and the studies were written with a top
reading level of 5.0.

*Phere are numerous other materials available to assist the
social science teacher in building comprehension and other reading

skills. There are study kits, such as E.D.L., S.R.A., and

Countries and Cultures, pamphlets such as Barnell Loft, Reading

Skills, Comprehension Power, newspapers such as You and Your %orld,

Know Your World, and numerous magazinc< and educational games - all
available to use in conjunction with subject area readings and
texts in the work of building reading skills vhile teaching social
science subject matter.

*There is a very useful "Listing of Useful Materials for Teaching

Word Attack and Comprehension" - the last six pages of the English
section of this notebook.
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I.

II.

IIX.

Iv.

Fact-Opinion

OBJECTIVES
75% of the class vwill score 80% correct or more on the

final paragrapa exercise.

MATERIALS

A. Textbook ~ Exploring a Changing world

B. Reading - "Rock Music"

C. Study Skills Kit - "Pact-Opinion" (E.D.L.-GG)

PROCEDURES AND CONTENT

A. Read pages 469-470 in Exploring a Changing World -

"Toward a Better Way of Life" - a chapter describing
the Far East as the scene of the Cold war struggle
between communism and democracy.

B. Have students practice answering the "Fact or
Opinion” questions on page 471.

C. Using the E.D.L. Study Skills Kit #GG, have each

student complete one card.

D. Correct the cards with key.

E. TFor the final graded exercise, nave students read
& 10 sentence paragraph about any subject (ie. "Rock
Music) - marking F or O above the sentence.

EVALUATION

Correct the students' work on the final paragraph




Drawing Conclusions

I. OBJECTIVES
80% of the class will score at least 60% correct on the

Barnell Loft units attempted.

II. MATERIALS

A, Newspaper - You and Your World

B. Booklet - "Drawing Conclusions" (Barnell Loft)

C. Pamphlet - Comprehension Power IV - Drawing

Conclusions" (B. Gillespie)
IIT. PROCEDURES AND CONTENT

A, Read an article together in You and Your World

newspaper.

B. Read to the class six tentative conclusions that
you h;%e derived from the article. Ask the class
to find the paragraphs that offer supporting evid-
ence for the conclusions.

C. Have class complete practice exercises in Comprehen-

sion Power IV -« “Drawing Conclusions"”

D. Correct practice exercises together.
E. Using the Barnell Loft "Drawing Conclusions”" becoklet

- have each student complete one unit.

IV, EVALUATION

Correct the units with answer key.
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FOLLOW-UP
This exercise can be repeated several times during the
year with these or other materials. Using any reading,
the teacher can ask the students to be detectives,

finding evidence to support conclusions.
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Getting the Main Idea

I. OBJECTIVES
75% of the class will score 80% correct or more after
completing at least one unit in "Getting the Main Idea"

(Barnell-Loft)

I1. MATERIALS

A. Textbook - Exploring a Changing wWorld

B. Booklet - "Getting the Main Idea" (Barnell-Loft)

C. Pamphlet - Comprehension Power III - Finding the

Main Idea" (B. Gillespie) /)

III. PROCEDURES AND CONTENT
A. Read pages 9-10 in Exploring a Changing World -

"Phe Language of Maps".

B. Read the "Finding the Main Idea" skill section on
page 1ll.

C. Have students practice with the five exercises
on page 16.

D. Correct the practice exercises together.

E. Using the Barnell Loft booklet "Getting the Main

Idea", have students complete one unit.

Iv. EVALUATION
A, Correct eac¢ students work as they finish with

answer key t comes viith the booklet -~ place

correct % at top of each exercise.




V. FOLLOW-UP

Repeat the lesson at different intervals during the
school year, using different exercises in Exploring
a2 Changing World and the pamphlet "Finding the Main Idea"

(Comprehension Power, by B. Gillespie) for supplementary

exercises.
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Cause - Effect
I, OBJECTIVES
75% of the class will answer at least 60% of the
questions in the "Cause-Effect" section of Comprehen-

sion Power V correctly.

II. MATERIALS

A. Textbook ~ World Studies Inquiry Series - Africa

B. Pamphlet - Comprehension Power V - "Cause and Effect"

(B. Gillespie)

III. PROCEDURES AND CONTENT
A. Read together "Monstrous Beetle of Kill Devil Hill"
and "Wings and Wheels" - pages 69-73 in inquiry -
Africa
B. Answer "Why" questions on page 74, together with
class - pointing out the cause-effect relationship.

C. Complete pages 14-19 in Comprehension Power V -

"Cause and Effect".

IV. EVALUATION

Collect and correct the completed pages.

V. FOLLOW-UP

All of the "Why" 4nestions after readings in the

Wworld Studies Inquiry Skills are basically cause-

effect type questions &nd can be the springboard for

|

1

|

many cause-effect lesason plans. |
J

i

|

|

170 |




Muaking Inferences

I. OBJECTIVES
75% of the class will score 60% correct or more on

Study Skills Kit exercises at end of period.

IT1. MATERIALS

A. Textbook - Exploring a Changing World

B. Study Skills Kit - "Making Inferences" E,D.L. - FF)

III. PROCEDURES AND CONTENT

A, Read pages 50-52 in Exploring a Changing World -

an excellent chapter comparing and contrasting the
"developed"” and "underdeveloped" world.

B. Read the "Making Inferences" skill section on page
53 of the text. «

C. Have students practice making inferences with the
seven exercises at the bottom of page 53.

D. Correct the practice exercises together.

E. Using the E.D.L. Study Skills Kit #FF, have each

student complete as many cwrds as possible.

IV. EVALUATION
Correct each students work as they finish with answer
key that comes with the study kit - place correct % at

top of each exercise.




V.

FOLLOW-UP

This type of lesson should be repeated at frequent

intervals dufing the school year. The Exploring a

Changing World text incorporates "Making Inferences"®

Skills book and other sources.,

exercises in other sections of the book, ie, page 39_
in a chapter dealing with sub-Sahara Africa. Besides
E.D.L., supplementary "Makirg Inferences" exercises

can be found in the Barnell Loft series, the Reading
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Literal Comprehension

!
I. OBJECTIVES |
807% of the class will score at least 80% correct on

the total of aquestions attempted for the day.

IT. MATERLALS

A. Textbook - World Studies Inouiry Series - Asia

B. Study Skills Kit - "Countries and Cultures"

III. PROCEDURES AND CONTENT |
A. Read "Strike" and "Caste in India", pages 39-43 |

in Ingquiry - sasia

B, Have class answer the "Which" and "Why" cuestions
at the end of reading.

C. Discuss "What do you Think"

D. Using the "Countries and Cultures” kit, have
each student select one reading and answver questions

at end.

IV. EVALUATION
A. Correct "Which" and "Why" questions,

%, Correct "Countries and Cultures" exercises.

V. FOLLOW-UP
Literal comprehension exercises car. be completed with

any materials and often during the year.

Y
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Sequence of Events

OBJECTIVES
90% of the class will score at least 80% correct on

the You ~ Your World exercise at the end of the period.

MATERIALS

A, Newspaper - You and Your World

B, Pamphlet - Comprehension Power IV, Vv, VI

Sequence of Events" (B. Gillespie)

PROCEDURES AND CONT. (T
A. Have the class complete some practice lessons in

Comprehension Power, i1V, V, VI - "Sequence of Events”

8., Correct practice exercises together

C. Using a class set of the You and Your World newspaper,

cut up one of the featured stor.es into ten equal
parts. Give each student the ten parts.

D. Have the students paste or tape the ten parts on a
paper - in order according to the segquence of events.

®, Collect and correct the papers.

EFVALUATION
Correct the papers by matching them to the uncut,

original story.
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V.

FOLLOW-~UP
This is a particularly useful comprehension exercise
for very slow readers and can often be repeated in
conjunct'on with supplementary materials like the

Comprehengion Power pamphlets.




Predicting the Outcome

I. OBJECTIVES
807 of the class will wvrite suitable endings to 5 of

the 6 case studies.

IT. MATERIALS

A. Pamphlet - Comprehensior Power I -~ “Predicting the

Outcome® (B. Gillespie)

B, Reading -~ "what Happens Next"?

III PROCEDURES AND CONTENT

A. Have class complete far practice the exercises on
“Fredicting the Outcome” in the pamphlet Comprehen-

sion FPower 1.

B. Correct these practice lessons together.

r. Using the reading "What Happens Next" - 6 short
cases of high schooi students encouatering bigotry
and prejudice in their daily lives -~ have each
student write what they see as a suitable ending
to each case. They should supposrt their predictions

with evidence from the case study.

Iv. EVALUATION

Collect the "endingz" or outcomes and correct on the
basis of wrethzr or aot they are reasonable with

respect *to the evidence clited.
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FOLLOW-~UP
These open-ended or "Predicting the OQutcome" exercises
are valuable not only as a technigue for improving
reading comprehension but also a value clarification
tool. 1If the case studies chosen are controversial,

they will often lead to interesting class discussions.
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Levels of Comprehension

The following two lessons are illustrations of the "levels
of comprehension" method originated by Dr. Hal Herber of Syracuse
University. This process can appropriately be used in any content
area or reading class and with any source of materials. Success-

N

ful lessons have dealt with articles from Search, Voice, and Senjior

Scholastic magazines, You and Your World and the Sain Jose Mercury

newspapers, and stories from the ¥Yorld Studies Inquiry Series on

“Asi1a", "Africa” and "latin America". His rationale and suggested

instructional methods are detailed in his book, Teaching Reading

in the Content Areas.

Using this method, students move up the educational taxonomy
ladder by comprehending first the facts by judging attempts at
literal restu«tement; then recognizing the interpretation and con-
clusions that can be verified by tha factss; and then applying the
jdeas in the reading to other ideas: and finally evaluating and
reacting based on personal knowledge and convictions. This
process really t