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ABSTRACT “ ,

a In his presentation at the start jof the seminar, the
author srgues that the total commitment of .civil/rigqhts groups to
school integration as the sole means for enablirig black children to
obtain the "equal educational opportunity" guaranteed them by the
Supreme Court is not only obsolete policy, but/reflects a wasteful,
dangerous and depeanfng refusal to consider ay ernative remedies at a
time vhen meaningful school desegregation is yirtually impossible in
many communities. The insistence on integratifig every public school
that is black perpetuates the racially demeaping and uaproven
assumption that blacks must have a sajority-#hite presence in order
to either teacher or learn effectively. Thig assumption limits the
definition of "integrated schools" to those/which are predominantly
white. The current massive cosmitment to s¢hool integration by the
national office of the NAACP, the Legal Defense Fund, and wirtually
every other legal agency with sufficient ﬁégal‘and financial
resources to effective represent the educitional interests of black
and other minority group students, is questionable on grounds of: (1)
historical precedent; (2) parental priorjties; (3) educational
expertise; and, (4) legal strategies. (lﬂthorlauj
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CONSTITUTIONZL RIGHT OR OBSOLETE POLICY?

@

Derrick- A. Rell, Jr.*

Introduction

In my vicw, the answer to the question posed in the

title of this article is this: The total commitment of civil
!
- . . t
richts groups Lo school intecgfation as the scle means for

enzbling black chijdren to obtain the "equal cducationzl

opporeunity" cucranteed thom by the fuprene Court two decades

. R .
ago ‘i Brown v, Bourd of Tducakion™ ic not only obsoletc pclicy.

. ut reflocts a wasteliul, dangorou

3, and dCu aning refusal to
consider alternative remedics at a time when meaningful echool

descgrocation is virtually impossible in many corwnunities.

e ——

Total reliance on school intoeration is wastceful bccause

it deps ives courts and governmental civil rights agencics of

the flexibilicy neoeded to formulate viable 9ducational
remedics in situations whefc school desegrcgation is not
feasible betause of gcographicaJ conditiong, populatiqn
concentrations, or finaneial limitations. ?hc absence of
such alternative 1uxchc< cond;mns thousands of hlack children
to rciwain in racially~ibokatcd and cdﬁcationnl]y—bnnknupL

schools .,

Wb 915118

Continning proessure for school intogration und.os W)l

cond*uxu“,, rc;uvdl"' of 1Lv cost and diwrupt;vo potential,
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and whiile the educgﬁional (as opposcd to constitutional)
bencfits to be obtained are unproven, is dangcrous. Such
pressure is slowly efoding the judicial support for school
desegregation built)up ovér the years. Courts are refusing
to approve desegrogqtion plans that call for great expcenditures
of monc;, time, and effort, and are giving increasing aétention
to the bfrustration of innocent Americans who scrape and save
money to buy a home in a nice residential neighborhood, ﬁear
a public school . . . [and] find their plans have been
destroyed by thg judgment of a federal court."2

Finally, the insistence, on intecgrating every public
schLol that is black, perpectuates the racially demeaning
and unproven assumption that blacks nmust have a majority-
vhite presence in order to cither teach or learn effectively.
This assurption mars the potential psychological benefit of

education for blacks by limiting the definition of "integrated

schoole" to those which are predeminantly white. More

importantly, it casts blacks in the role of subordinates in

every aspect of the public school process, cnabling school
systems to boast that they have complied with Rrown, while
effectively rclegating black children to a status that all

. too frequently is "integrated and uncgual.”
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The current massive commitment to school integration ’
by the national ecffice of the NAACP, the Legal Defense Fuﬂd,
and virtually every other legal agency with sufficient legal
and financial resources to eifectively represent the educa-
tional intcrests of black and other minority-group students,
is questionable on grounds of: (1) historical?prccedent;

(2) parental briorities; (3) cducationai expertise; and
(4) legal strategices.

Before revicwing each of these areas in detail, it is
appropriate -- é;cn necessary, -- to respond to the traditional
charge by civil rignts groups that any divergence from or
criticism of their school policy of urconditional integration
must be considered antithetical to the interests of black
people, and ammunition for racists who wish to overturn the
Brown decision and re-establish compulsory, segregated

schools.

I recognize with Professor Charles Hamilton, who stated,
". . . Black people who once worked for descgyregated schools
but who no longer ho so are viewcd as having givcn up the
fight, as having joipcd the white racists, and, indced, as
having become black racists and advoca£cs of 'Black Power
3

sceparatism'.” With Charlcs llamilton, I would respond that

the seeming similarity of the suggestions contained in

4
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this paper to the views of some white scgrcgaﬁionists whose
ultimate goal is to deny cducational opportqnity ta black
peorle is an appearance that is unavoidable. I hope to
show tho' gh that there is a world of difference between v -
"separate but equal" schools established over the objection
of blacks and maintained to insure the inferior charactef,
of the education they provided, and institutions designed
.for and responsive to the very special éducational needs

of black children who either By reason of parental choice

or legal barricrsf/ggg unable to attend desegregated schools.

I. Historicql Precedent

For at least 175 yecars beforc the Supreme Court's

opinion in Brown, black parents sought gooé schools for
their chilarcn in the; face of continuing white opposition.
Becausc of their minority status and their lack of powver,
blacks have utilized both separate and integrated schools in

>
secking this goal. For ‘example, the ‘current school crisis

over descgregation of Boston's public schools did not\bcgin

in the mid-1960s with the passage of the state's "Racial
Imbalance Act," but in 1787, when Prince Ilall petitioned

the legislature to grant blacks their own cducational facilities
because they "now reccive no benefit from the free _schoo]:;."4

|

i
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The Boston requast was repeated throughout lNew England

where most local school committees assigned black children
to separate institutions, when they did not exclude them
from public schools altogcther.s Tho-- .whools cstablished
for blacks were generally so under-fﬁndcd and inadequate,
that black pa;ents in increasing numbers sought admission

to whité schools. These cfforts were gererally unsuccessful,
except in arcas where the exclusion of blacks from the white
schools would depfive them of a public education altogether.
In some casecs of this character, blacks were ordercd admitted
to white gchools. Where black schools existed, however, the
great wcight of authority followed the result in the famoué

Roberts v. City of Boston case,6 in which the state court

upheld the school committce's decision to operate separate
schools‘for.blacks. In only a féw instances did courts grant
requests of black parents to admit their children to wﬁite

) schools.7 Thesc decisions were prcfacéd on&sthe absence of
statc laws requiring scpargtc schools for black children.
Thc§ usually involved only a few black children residing in

a ﬁrcdominant]y white school system. Even these decisions
were wiped out by tﬁc Supreme Court's “"scparate but cqual”

. . 8
doctrinc in Plessy v. Ferquion.

For a half century, blacks and their legal representatives

sought wjthout much suceess to give meaning Lo the "equal" part

6
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of the Plessy standard. This experience led to the conclusion

_that black children, with limited exceptions, wculd not receive
an education equal to that provided whites un‘2ss they attended
the same schools. This conclusion, fclleved by Herculean
efforts and propitious political circumstances, resulged in the
Brown decision. The removal of legal protection of racial
discrimination sﬁ;Qrcd blacks to efforts that have resulted in
major educational éains. :

But despite the progress, the twenticth anniversary of

Brown finds a substantial percentage of black children still

attending predominantly black schools and a large, if
unascertainable, number of black children whose enrollment in
intecgrated schoois is not proving of cducational benefit.
More progress can and should be made in desegregating public
school systems in the North and South. But the continuing
migration of whites from the cities to the suburbs while
blacks immigrate from the country to the city indicates that
the number of prcdominantly black urban school systems will
continue to grow. Federal courts, in the face of rising
public and political opposition, have continued to give very
strong support to minority litigants in school cases. But

there is growing concern that the outer limits of judicial

authority to order school desegregation involving long-distance
- ‘——_—\

[ - — e o i et e
e et e . et e e e me am mma———

transportation have been recached.
'/ﬁm
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Justice Powell has alrcady expressed the view that long-
distance busing is not required by the Constitution and serves
to disrupt public education by ignoring the practical and
educational benefits achieved when chiidrcn attend community
schools near home. In terms that seem to forcshadow a closeé
review,of desagregation plans involving buéing, Justice Powell
wrote in the recent Cenver school case: "Tn the commendable
national concern for alleviating public schocl desegregation,

. - courts may have ovcrlooked-ths fact:thaﬁ the rights and
} interests of children afégcte? by descgregation programs also
arc cntitted to considcraifg;i"g

A further indication that the courts are taking a harder
look at urban dcsegregation plans invglving Qiig; transportation

components are three decisions from Tennessce cities, each of
N

which obtained\judicial approval of plans that left substantial

percentages of black children in heavily black schools. The

. 1
Suprcme Court has refused to review any of the threc cases. 0

It is fair to add that the Court during the current term has

also refuced to revicew lower court decisions that supported

school descgregation plans involving busing and other school

Y
v

. 11
descgreqgation measures.

Civil rights groups arc placing their hope for continved
school descgrbgation progress in the urban arcas on a scries

of "mctropolitan" cases now pending in Detroit, Atlanta, Boszzn

and Indianapolis. The plaintiffs in these cases scck court

-
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orders requiring urban .and suburban sch»ool districts to merge

to facilitate desegregation on a metropolitan basis. The first

of these cfforts failed when an cqually divided Supreme Court

affirmed a lower court order that Richmord, Virginia wes not
required to consolidate its school systein with that of two
neighboring countics, despite an impressive district court
opinion that reached a contrary dccision.12

As this is written, civil rights advocates are anxiously
awaiting an expected decision by thc'Suprcmc Court in the
Detroit school case, where lower courts have approved orders
that would require 53 school districts to joir in bctrojt's
schrooi desegregaticn plan.13 In view of thc ..oser scrutiny
the Supreme Court has been giving desegregation pﬁans involving
iong distance busing, and considering that Justice Powell,
a critic of such plans, did not participate in tle 4-to-4
Richmond. school vote, the chances for a ruling favoring
metropolitan desegregation in Detroit arc not good. And )
even if the Court does affirm the lower court orders, cach
of thce 53 suburban school districts is expected to opposc
any plan that is filed. Such opposition guarantees that
the Detroit school litigation, alrcady four ycars old, will
get .uch older before any meaningful desegregation takes

placec.

Put the growth of blach political powver in Delroit

_indicates that the community control many.-of Delreit's black. ..

9
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leaders have sought since the rid-1960s, may become a reality.14
Thus, by maintaining flexibility in the means by which black
children's educations are improved, Detroit may gain its primary

goal no matter §7G'thc Supreme Court resolves the metropolitan
\

~ suit. ‘ /

/ \ IXI. Parental Priorities

In/v1cw of the serious obgta”]es to further\school
desegrqéatl n, partlbularly in large urkan areas, what is
the scurce 'f the mapdatc under which civil rights groups
have contin%cd to pu%h for school intcgration? Obvio&ﬁl&,
no public Spinion poi] of black parental interests 1is
feaviblc,‘and I woulé not. arguc that civil rights leaders
are obllgated to bacc their policies on the responses of
this or that percentage of the black populatlon on any given
issue. Morcover, there is no doubt that a large percentage
of blacks, particularly thpsc in* smaller urban or rural
,  communities, favor school desegregation as the pcst hope for
ob?aining quality schools for their children.

And for good rcason. Two decades of desegregation
progress have not ended the socicty's prediliction to favor

schools where whites attend. The advantages of inter-action

for both black and white children arc grcat. And cven with
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/;tgiimplicit racial insult, and the eéducational short-changing
that black children often reccive in integrated sct£ings, the
concept of integrated schools is attractive and in keeping
with the nation's {deals. P {

‘But ideals will not alter the\fact that black children

nced quality schools now, and a growing percentage of their

v\',r

numbcr-rcéide in urban school districts where the chancc§

for mcaningful dcsenggStion before the Brown decision doubles
its age are increasingly blcak. These realities justify at
least scriqus consideration of alternative means of sccuring

Brown's promice of "caual cducatibnal opportunity." In fact
————— ol

this has not happched, and thos% outside the "inner circlg"

of civil rights lcaders have beén severely attacked for even
‘voicing#thé suggestion.

| I suggest that the failure to examine policies designed

to obtain the ?ﬁiﬁ_ﬁgiiiél9~§€h99liﬂﬁr whether integrated

or separate, docs not conform with the priorities of black ‘
pareﬁts.

Recently, Congressman Andrew Young, a highly respected
civil rights lcader, rcported that his young child had been
assigned to a descgregated school with ill-trained tcachers
and a hign percentage of lower-class white children., There

was a predominanily black school located clouser to Young's
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home, attended by a large percentage of middle-class
black children. The schéql had black leadership and was
z iﬁvolved in a number of impressive educational- programs.
Young confessed that the situation poséd 4 sericus dile%ma
for him, but that/fwhen I found that my belief in integration
' was posing a harm to the educational future of'my child, I

decided that my child's education was more important than my

am—— .
Y

\ devotion to integratioﬁ.“ Young's decision to Jithdraw\his

. Chlld from the 1ntegrated school and place her in the ‘ E
predomlnantly black school closer to his home i's a decision,
I suggest, that,_placéﬁ in a similar situation, the vast
majority of black parents would follow.

The fact 1s that following the B;ggg decisicn, virtually
all blacks saw a desegregatqd educatlon as the best hope for
their children. But the long-delaycda1mp;emcntatlon of the | o
peciéion, the continuing hostility of the society to its
impleméntation, and the 1ess-t§an-impressive achievemént

statistics attributed to black students in desegregated

settings, all have resulted in a restructuring of the

paréntal priorities to read something like: "I would like

an integrated educdation for my child if such is possible

without scf%ous risk to his physical safety and his
educational potential.”
It i5 truc as civil rights leaders maintain that

“they have little difficulty finding plaintiffs for school - e e

T 12 .
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integration suits, but what they do not add is that parents
concarned about their children's education are given no
alternatives to integration. This is not misrepresentation
on the part of ciQil righzu 1aujcra“aﬁh“£he urganrizatious that

they represent. For them, no alternative to i ;- .on exists.

IX1I. Educational Egpertise

It may never be known how much the social science

‘testlmony conebrnmng the adverse. effccts of segregatlon on

,;blacP chlldrcn conLrlbutcd to thc Court's decision to

lnval;date the "separate but equal" standard as it applied
to puplic schools. It is certain though‘that the refusal

of civil rights_groups to consider alternatives to school _

~

desegregation cannot ko based on rescarch data proving that

desegregation is a clear, cducational benefit for black

children. Efforts to ascertain tﬁis benefit have been made,

As one writer found after surveying the literature: Q

Social scientists have forwarded a variety

of thcorlcs to explain why racially balanced

schoolo should aid or retard learning. Each
' has diffecront_implications. Most focus on

. schbol resources arguing that predominantly
white schools arc better endowed with some
resourcce or anothcr, and that cqual cducational
opportunity would rcquer\gL\lng mlnoxlty
pnplls cqual access to these Sup@TiQI resources.

s

SIS ];; : L I
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These may include pupil-teacher ratio, experienced
. teachers and diversified facilities (the conveh-

tional measure), or it may include the presence

of advgn@aged chiidren who *teach/their less

advantaged pcers' (the 'peer group learnihg'

theory), or higher expectations/and better morale

among teachers in white schools.15

But, available sccial science research fails even to.
show a relationship between conventional resources and'
achievement, and efforts to ascertain either.a positive or
negative influence of desegregation have led to incons%stent
conclusions, or none at all. Thus, Ron Edmonds is justified
in summarizing the research literature since 1854 as follows:

"Under court-ordered lntegratlon, .some black puplls do better,

e oo L -

some Black pupils do. about the same, nnd some Black puplls do
worse. Thercfore, court-ordered desegrecgation, in and of

itself,.is an insufficient and sometimes inappropriate response

1]

to the present inequity that characterizes publﬂc instruction

for Black children,"!®

ﬁgt it may be argued that social science studics are

.

/ :
an inappropriate measure in determining the educational

effectiveness of descgregation for black children. Certainly, - ___ -

existing studies have recached wildly varying conclusions.

In additien, rescarch soudies usually define cducational -

attainment by ability or intelligence. These provige uncexrtain

' 11
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measures which vary over time for an individual, and for
whole groups of children. It is far from certain that tests
measure what schools should do, or tpat thexgﬁestions they
ask are not so culiurally-related as to make them manifestly
ﬁnfa;r for all but upper middle-class whites. Moreover, we
know that school children do not live in a vacuum, and that
test ;ilres are likely influenced by pareﬂgéi aéhievéﬁeﬁfé,“
class status, health, as well as school q%glity. Finally,
surveys and studies of integration efforts are difficult

'to compare because of the absence of adequate comparison of
control groups, the différcnt statistical procedurcs followed
b& the investigators, and, all tco often, the social outlook
and pre-formea~gonciusion f the investigator. \

Infégfatioﬁféavocateswa;é not d{§565§3§Ea'bthEEMAM"“mH“ﬂ“’
inconclusiveness of integration studies. They simply sugécst
that desegregation requirements not be based on the conflicting
findings of social science studies. They add that the
Constiﬁution requires deségregation as a remedy for past
wrongful segregation, whether or not it has any educqtional
value. y |
H_;WM”_It is truc that a large_ﬁcasurc of contecmporary school
deseqregation stratcgy~is‘ba§cd on the hope that black kids

will get what white kids gcf,\if they go where the whites go.

As Dr. Kenncth Clark has concluded: "1t is not tlic prascnhce

15
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of the white child per se that leads to higher achievement
1 J
fo; the Negro child who associates with him in class; it is

% ; . .
She quality of the education provided becausc the white

child is there that makes the difference. . . 17

These are wise words, and an appropriate basis for
school policy decisions in those instances where desegregation
is a reasonable possibility, or where no effective alternative
to intcgrated schooling is possible. But the policy-makers in
civil rights groups recognize no cxccptlons. For them, there

can be no effective cducation in a ra01ally-1solabed cchool.

| —

Today, as in 1954, integration is the only possibii.ty.
The policy may well secrve the virtuc of consistency far better

than it docs the immediate educational ngeds of black children.

After all, there are two points that can be made about
the available data on integrated cducation. The first,

|
frequently made by civil rights groups, is that school |

integration will not adgversely effect the educational échieve-
mené potcnt;al of white ChlldrCn: The second, often i@norcd
by these spokesmen, is that blaqk schiools are not 1n£$r10r
simply because thny are bl ack., Rather, most are 1n£cflor
becausc they have bccn serloujdy crippled by gcncratlons -of

not just enforced ngngathn, but by what Kerncth Cidrk has

found is the significant corrclation between a Jattdrn of

deprivation in ghetto schools and a pattern of advantaac /4
T P

} ‘ 18
in white urban and suburban s<chools. ;

!




SCHOOL DESEGREGLTION
Derrick A. Bell, Jr.
Page 16

.y

There are, as black educators from Kenneth Haskins to
the Black Muslims have shown, inherent, educational
aévantagcs in black schools, particularly for poor, ghetto
blacks. To cite but one example, black first-graders from

ghetto backgrounds with little prior contact with standard

they immediately learn to read standard English than aré
children from Chinese-speaking homes whom the Supreme Court
recently found are entitled to bi-lingual or some other
special instruction designed to ovcrcome their English
language deficicncy.19 Programs from Ravenswood City schools
ir california to the Urban League's Street Academy program
in New York have shown the educational efiicacy of modeling
‘schools in accordance with the needs of the students they
serve.

Of coursec, sog&ally-induced educational problems can
be overcome in integrated settings, but as Kenneth Haskins
has pointed out, integratéd schools consume an inordinate
amount of encrqgy insuring and reassuring whites that the

presence of blacks in their schools will not lower school

English-are mo—Tess disadvantaged in schools insisting that—— -~

. 0 ' .
qual:.ty.2 Thus, programs, curriculum,—and_personnel._arc
S ) o
selected with the interests and needs of white rather than -
black ‘students given priority. Where the interests and

y‘ ‘ N .
needs diverge, and resources are inadequate to serve both,

black children will likely suffer.

17
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In black schools, particularly where parents have
learned the value of and been given the opportunity to
participa,p in school policy making, full attention can
be given to the often spccinli.cd interosti and educational
needs of black children. Special school committee meetings
— --are-not-required-before - pictures from gggngcan.bewposted_“"_ N
or black dolls added td(the kindergarten toy chest.

The learning potential in such structures is obvious

to educators, if not to civil rights leaders with their
H
eyes fixed ,on integration. But as Dr. Mario Fantini

suggests, effective black schools may further, not retard,
the integration goii. He suggests:

Desegregation refers to the physical mixing of
black and white students; intcgration refers to
humans connectirg.as cquals. Agreeing on the //
goal of integration, one could argue that it is //
necessary for black and other minority groups to //

have a sensc of cohesion and identity. This cay

own institutions. Once blacks attain a stg
of potency, they will be in a better posj
connhect up with white socicty as equals rather

than as "junior" members. Thcrefore;’such par-
”tiCTpﬁtUTY#CffOrtS“HS‘ﬁCCCntIHTiZHtiOﬂ‘ﬁhﬂ""——~m~*—m

community control can be viewed as necessary

steps toward a further stage of intcgration‘.21

18
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IV. Legal Stratcaies'

// //
/ i
Mhile it is unlikely that legal scholars will ever
/

igfee on a statcment of what the Brown decision actually

//%eld, it ie certalnly clear that the case dces not stand

y o e < o @9 e A e o ¢ —

/. for thc prop051tlon that every black child is entltlcd

L

either to a seat in an integrated classrcom, or to attend

et T

a desegregated school. This questlor was removed from the
area of legitimate decbate by the lart paragraoh of the 1954
Brown decision, which postponed until the following year’

,
the guestion of relief for the class whose Constitutional
rights the Court had found were violated by scgregated
schools. Any lingering doubt on the subject was removed
when, in the second Brown case, the Court recjected NAACP
plcas that the schools be ordered to desegregatce iryredi-
atcly, and returned the cases to the generally hostile
district courts with instructions that dcsegreéation shoulgd
22

proceed with "all deliberate speed.”

Even when the Court finally set specific guidelines

for completion of the school descgregalion process sixteen

years after its "all deliberate speed" standard, thosc

guidclines, sct forth in Swann v. Qhar]ottc—ﬁccklcnbcrq
23

Poard of Fducation, recognized that segregated housing

pattcerns characterized metropolitan arcas, and stated,

"In some circumstances certain schools may remain all or

19
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largely of one race. . . " Such "one-race" schools are to

receive the closest scrutiny by the district court to insure
that reasonablec means are not available by which they may be
desegregated. But the Court made clear "that the existence

-of some small number of one-race, or virtually one-race

schools within a district is not in and of itself the mark

of a system which still practices segregation by law." 1In

other portions of the Swann opinion, the Court made clear
that while bus transportation was a permissable means of
overcoming necighborhood segregation, it warned that "An
objection to transportation of students may have validity
when the time or distance of travel is so great as tg
risk either the hcalth of the children or significantly
impinge on the educational pr%cess."24

This language and the indiéation in the rccent Tennessee
school cases Giscussed above that éhe Court intends to adherc
to it secem to remove any chance that increcasingly largce
numbers of urban black children will experience a descgregated

education. Again, this conclusion scems valid, whatever the

Sﬁpremc Court dccides in the Detroit school casc. Construing

the remedies available under Brown as limited to integration
has thus limited its value to what is likely a minority of

black childrcen. Such a limitation is not requircd by the law.

20
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indeed, the lcgal leverage of 25932 should be more thén
adequate to enable black parents to make fthose changes in
black schools that will permit them to operate effectively
for black studenté. Over the strong resistance of some civil
rights groups, iocal bl-cks in a few areas have begun that
process. |
) In Atlanta, Georgia, a group of black parents and

<
jeaders determined last year that the cducational interests

of black children would best be served by not continuing
school litigation that had achieved only a moderate amount
of desegregation since its intitiation in 1961. 1In the

meantime, a massive white exodus had left the school. system

PO

almost 70 percent black in student population, but predomi-
{ .- .

nantly vhite in policy-making positions.' After lengthy

. ’
negotiations, a se§tlement order was agreed to by the partics
and approved by the Qistrict court that called for implemeng
tation of a desegregation plan less extensive than the
plaintiffs were entitled to under the standards set by the

Suﬁrcme Court in the Swann v. Charlotte-Mocklenberg case.

In return, the black community was given authority to fill

a numbcr of administrative positions including the school
superirtendent's job. In their view, compliance with a full
integration order would have taken several more years, brought
about an all-black school system, and a Pyrrhic intogratjoﬁ

victory. Their hope is that more blacks in top policy-making

3
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positions might improve the quality of education their
children receive, and perhaps even reduce the present
hcadlong flight of whites to the suburbs.

In addition, Atlanta has a large number of well-educated

middle-class blacks who, like Andrew Young, live in black

-nﬁeri-rt-_‘;'hbérl;xoocig;“ they send their children to predomimantly
black public schools that they consider as géod as any in
the city, and far superior to the lower-class whiteﬂschools
with thch they fear any sweeping dcsegregation order would
'require them. to mix. Thus, for many black Atlantans, imple-.
mentation of the long-delayed promise in Byown threatens to
present a further barricer to their efforts to obtain equal
educational opportunity.
’ An appeal by dissident plaintiffs represented by the
NAACP got .bogged down in proccdural issucs; this cnabled
the court of appcals to avoid the sqbstantive issﬁe of
whether blacks (or some of them) méy opt for some alterna-
tive to complete school integration when such plan is deccmed
. N
an effective means of providing quality schooling for their
children.25 The question is certain to surface in future
litigation. 1In maﬁy systems, however, black parents Arc
likely to make the best decal they can in the negotiations

process rather than face the delays, exXpense, and uncer-

taintics involved in further litigation.
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Tt is not certain how courts will react to challenges of
"Atlanta-type" school settlement plans. A district judge in
the Fort Worth, Texas, case approved continuance of a predom-
inantly black high school and a niddle school located in a

black neighborhood on a finding that the black parcnts wanted

to maintain a community school in which "the sclf-concept of

the blacks would be enhanced by giving them an opportunity to

show their pride in their race ah@«what they could do if - S

given an opportunity.” The judge cited no cases or other
e JTERE e T

.authorit§, but stated: "It is beyond my comprechencion to
presure that the blacks are being denied equal ribhts with
other races when they know what their rights are and they

are getting something they requcste(."26

The obvious potential for widesprcad evasion of Brown
through the cocrced adoption of such plans, particularly in
small communities, could be reduced by approving plan; that
sanction racially-isolated schools to furthcer special educa-
tional programs -=- but only for limited periods of time.
By'requiring frequent review and standards for academic
acconplishment during the approved period, courts and parcnts
could gain some aséurancc that such "transitional plans" would
not bccome the first step in a return to secparate and uncqual
cchools.

It would also scem possible to do much morc work in

developing the old "separate but cqual” concept of Plessy V.

3
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I-‘ex'-guson,z7 a doctrine that was rcpudiated (but not totally

abandoned) in Brown, and which because it was never meaning-

fully enforced, may take on rencwed vélue'as a standard of

equality in those areas where the rcmedy of dcsegrcgaéion

has proved infeasible under the Swann standards.

-~ Justice Douglas suggested the need of such a revival in

an order denying a stay in a Northern California school casec

a few years ago.28 Noting that racial isolation in the

s;hools is often the result of many factors, he suggested

that the Plessy doctrine might require a plan under which

white as well as black students usc an inferior high school.

He dcemed such a plan "an acceptable alternative to removing

the incqualities through an upgrdﬁing of the subnormal school."29
Requiring a re-structuring of schéol financing systems

is certainly onc ccmponent in a program desigred to equalize

schools as to cducational efficiency, the only standard that

has meaning to most parents. The Supreme Court's refusal to

require cqualization of school funding formulas in San antonio

Independent School District v. Rodriquez, 93 §t. 127¢ (1973),

reflects more the incomplete research and presentation of this

litigation than*any inherent dcfect in this ideca. Sce

Scrrano V. Prjcnt.3o But to be beneficial for large urban

arcas, school funding litigation must not mexely provide

the court with data showing the adverse cffects on cducalicnal

24




; SCIIO0L DESLEGREGATION
Derrick A. Bell, Jr.
Page 24

efficiency of inadequate funding, but must suggest standards by
- for remedial legislation that do not place the poorest
" educational systems (which are seldom the most poorly financed
; systems in the state) in worse financial condition than they

are under current funding laws.31 In-addition, litigation

[
———
'

that does not encorpass the problem of disparate schoot— — .

§ . fundiﬁg of an intra-district character rewards school officials
who traditionally have skrimped on funding of ghetto schools

j : to pay the higher salaries and hqnor the requésts for books

and tecaching materials coming from ﬁorc experienced teachers

W

who usually are found in the "better" schools serving pre- .
doﬁinantly wvhite pupils. i

As indicated in the previous section, it is far less
certain than it scemed in 1954 that racial isolation causes
racially dxfferent outcomes, and that racial integration will x
yield racially identical results. The concern in Broén with

\

;Bc associational consecquences of segregation remain, but b
these concerns have ncvcf been crucial to judicial decision-
maﬁing as the "all dcliberate spcod"‘conccpt and limits‘on
busing show. Thus, it is unlikely that future decisions on

the validity of Atianta—typc plans will continuc the Brown

assumption that appropriate black pupil performance must be

preceded by black pupils being mixed with white pupils.

i
!
i
!
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There is an indication of what courts may dc in the
ill-fated litigation to save the Occan Hill-Brownsville
community school experiment after the New York school boaﬁd
decided to abanddﬁ it. Deeming the Ocean Hill plan an /
educational experiment that the state should be able tO/éry'

- to -improve school-cffectiveness, the court said:

But the State should not be put into a consti-
tutional straight-jacket, forbidding it from
attempting other experiments. The alternative
to scgregation was some form of integration --
that was the clear alternative. There is no i
such obvioug solution to the cdgcation problems
of the large cities. The State should not be
prevented from ending cne experiment and trying
others, if the action is taken in good faith, e
without discrimiratory intent or rcsult-.32

- -

&

Judicial decisions are far more likely to be based on
y

present circunstances than on past precedent. This is par-

ticularly true in the politically-sensitive arca of school
deécgrcgation, whcrc school integration remedies have cut
deeply into the rescrve of public confidcnce and respect
required by the coﬁrts for effcctive functioning. Most
courts do not want to abandon the goals of Rrown, but they
need help in fashioning remedies for past racial dcpribntion

that offer rcal prominse without the politically disruptive

’
;
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and educationally-suspect plans that rely totally on balancing

the races in each public school. This help regrettably is

not likely to come from the national civil rights groups, the
only legal represeﬁtatives now before the ¢dburts with the
necessary technical and financial resources.

Thus, it is today impossible to carry out Ron Edmonds'
call for a redefinition of "integration so as to make it
more culturally democratic and thus more educationally

effective., . . .“33

Edmonds secs such redefinition as ulti-
mately depending on developing effeclive instruction for
majority black schools. 1 suggest: that a great many black
parents share Ednonds' v?cw. Tt will be interesting, although
expensive in educational terms, to neote how much more time

- ————

must pass before the notional civil rights groups sce what
. -

should be abparcnt to all.

—
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‘ {V. SCHOOL DESEGREGATION: CONSTITUTIONAL RIGHT OR OBSOLETE STRATEGY?

Derrick Bell

List of Participants:

Derrick Bell - Harvard Law School

Mary Frances Berry - Faculty, History Department, University of Maryland, College

Park
Jim Dyer = . Carnegie Corporation
Ron Edmonds =« Center for Urban Studies, Harvard University
Eilsha D, Gray. - Department of Education, State of Michigan _

Barbara Jackson - school of Education, Atlanta University

Ruby Martin - U. S. House of Representatives Committee on the District
of Columbia

Valter HcCann - Faculty, Programs in Administration, Planning, and Soclal
Policy, Harvard University

Bernice Miller - fenter for Urban Studies, Harvard University

Robert Mitchell - President, Wilmington Board of Education

Charles Moody - School of Education, University of Michigan

Betty Nyangoni - Spectrum, Stockton State College, New Jersey

Margaret Sirms - School of Business Administration, Atlanta University
Kenneth Tollet - Institute.for Study of Educational Policy, Howard University

Ron Edmonds: Let me make just a few remarks by way of introduction and intent.
The people in this room represent a multitude of disciplines, wor;asettings,
backgrounds, and experiences, and that is quite geliberate. The one thing that
s not in the room is unambiguous, straightforward opposition to Derrick's

position, That is, obviously, | do not expect that all of us fully subscribe,

either In every particular, or in general, to the position that Derrick is

putting forward. But our interest was in a critique of Derrick's position, but
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within some general acceptance of the legitimacy of the discussion as a proper
’ discussion. Then, beyond that, our further °  rest in the subject is: What
are the implications of the question that Derrick raises? What are the implica=
tions of the questicns he raises for each of the dtsciblines or work settings
or experiences that you represent? That is to say, we don't have to stay within
the confines of the law, we don't have to stay within the confines of academia,
and we don't have to stay within the parameters that Derrick set forward. And
| am very much interested in the implications of the questions that Derrick ralséd
in the context of the separate kinds of experiences and perspectives that you
represent. Finally, and 1'm going to repeat this at the end, but it's In some
respects the mqst important part, we're also very much interested that you should,
at some point,‘and i{f you don't 1'11 ask you again at the end == | want to know
what Is in your judgment the proper work to be done in pursuit of the issues,
"‘ qu;zstlons, perspectives, and possibilities that are ralsed by Derrick's paper
and his discussion? Having said that, | think that the group Is manageable enough
so that 1'm not going to be as organized as we might be, uniess it turns out,
for reasons of pursuing some particular question, there Is some value in that.
Derrick: 1'd like to start it all up by re-raising the question that Ruby Martin
posed early in the d{scussion. How did you raise it, Ruby?
Ruby Martin: In sort of two different concepts: first one beiig, how do we begin
~ to legitimize our concerns that'there are some viable alternatives to forced
Integration and that it isn't an all-or=nothing proposition, 1'm particularly
concerned that we not destroy the people who have been_in the forefront of the
integration movement, because | think they are needed for some very specific

kinds of roles. | think we are in a pluralistic society, That education already

reflects. And some of us have the responsibility to accept youngsters where
. _they-are-and-try to.deal with_them where they are_and where they're likely to L

remain, But we still are i11egitimately the black racist, separatist, or some=
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___rate labels of what black f915§_12“313!5£! days had to deal with. But It was

-3-

thing or other, and there ought to be a way that we can get rid of those notions.
The other thing | was concerned about was trying to develop a laundry list of
the Issues that affect hlack youngsters, no matter where they are, whether they're
in a desegregated school, integrated school, or segregated school, because | -think
those issues are going to have to be dealt with down the line and some of us
have the responsibility to do it.

The other thing | sald was that somebody has the responsibility to re-examine
the factual situation now as opposed tc 1954 up to a cerFain point when we were
in the hot throes of pursuit of school desegregation, because the sjtuation
has changed radically. We're dealing with different kinds of youngsters in
terms of class, economics, the percentages, and the whole bit.

Py

Barbara Jackson: Can | try out an idea? We've got to find some other ways to

legitimize, as Rusy suggests. | think unverslties are institutions that can

do that through research. One of the things that | would push is that we not’
keep reacting to the Jenckses or the Jensens, et al. | think we just go < win

a narrow path that started out with Dred Scott's decis!on.:! We will never become
human beings if we start on the premise that we're property. { think all the
labels that were added to us after that first one are all out of that same train
of thinking. We've been deprived and disadvantaged and culturally this and that.
fou continue to try to live up to and make yourself éver into that sort of legit~
imate person., {t seems to me that's a terribly fruitless path and maybe was
originally, but now to keep going down that way is totally useless for any of

us who want to find some new answers. | maintain it started out as ''niggers

#s a plece of property' and "you'll never be a human being,' and now we must
start on a totally different tack, based on the ideas of anthropologist Charles

Valentine. The “culturally different,'" the Meulturally deprived,'" are not accu=

o e

*
Footnote Dred Scott decision

33

i
i




.

really a dual socihlization-culturalization process that was simultaneous. It
was not either/or. All of us that grew up, no matter where, grew up both within
a black culture of some kind and a white majority culture. There wa; a difference
in degree and maybe quality of how you dealt with those two. But if we think
back lntp all the kinds of experiences we had, the two worlds were really quite
separate. The overlap is where the difference came. For some of us, the overlap
became so comfortable that we knew which role to play appropriately in each
cuiture. When you go to the fraternity party with all black foclks, you act one -
way and you're very comfortable and you may choose that, if you're going to be
in HEW, and you've got to deal with that world of people and what not, you know\
how to do that. | maintain that a lot of the black kids that wete taken into
colleges in the late '60's, who had not been acculturated sufficiently in the
white majority culture, only knew one response to that, which was hitting out

the confrontation thing. They hadn't learned a variety of strategies that kids
grdh]é; up in middie-class-oriented, college-oriented black families taught

them, like you teach all culture, not explicitly but implicitly. So that when
bunches of them came, they really didn't know how to deal with all the kinds of
things they were faced with because they hadn't been given enough practice in
doing it, We need to take a look at the dual culturalization and the positives
that the kids in the ghetto do learn and how they have already learned, bLut the
labelg haven't been put on it. Go see Claudine, A whole lot of it is really
one of the better done movies in terms of social message. One !llu;tratlon had
to do with the whole thing about math -- that black kids don't know math. So

the kid is shooting craps with the garbage man, and he is adding in his head

how much he's making and how much the bet is, this, that, and the other; adding,
subtracting, and multiplying all at the same time. The garbage man says to him
—~ﬂdnu%-they—get—o££-thetr—knee57“H0w~muehwdew+~owc-yeu?"~And~%hewkld_gLves-lx~xcu___~__~_u___

him Vike that. And the garbage man says,''The teacher in school sald you didn't
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know no math.! We have neglected to look at what kids brlng out of their black
culture that can be used to change the way they're taught. It's not easy, but

it seems to me that that starts on a very different premise, that if kids come

to school and everybody there says they have a deficit, that they're disadvantaged,
then they are, therefore, inferior. And | can't really figure out any way to
teach them because they can't talk.

Jim Dyer: | would like to indicate what my particular interest and role is as

the representative of the foundation that is responsible for the support of 3 great
deal of the work which | think we now have been forced to respond to; such as
Jencks' work, | might add, just parenthetically, that | was not responsible
fof.thq position that was taken. That took place before ! got there. But I've
been trying to deal with the fallout of it since. It's interesting to note the
way in which a kind of strategy, although It wasn’t a conscious strategy and it
didn't flow from or to one particular institution, began with the publication

of the U.S. Office of Education Report by James Coleman in 1966, Partly in
response to that, there was a seminar held in cobperation with this institution

in early '67. And from that grew a numbher of major research efforts, some qi:
them funded by private sources, some of them by public sources, all having to

do with the questions raised by the data that was produced by the Coleman Report
and the conclusions of that report. How it's not my proposal that Carnegie Cor-
poration or anyone else support in perpetuity a black reformulation or re-analysis
of tﬁat same data. But | think it might be appropriate for the Corporation to

be involved in a major way in supporting what | would call the development of

a strategy that at least partly impinges on those conclusions that reflect the
interests of others who have been well described by Ron. So Rart of my interest

here today is In seeing how the questions that are raised by Derrick may become

part of a reséé?Eﬁ*§fF§t€gv"whtth“can—be-supported-by—the~€arneg4e-cercxatlon__________._

of New fork. /We currently have a grant to the NAACP to help in the Detroit case.
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| was pleased to support that gfbnt and to make that recommendation. | think
it's a good grant, But | would like to think that there are othcr parts of that
same strategy which we would also be able to take an informed view of and be able

to help.

Betty Nyangoni: 1'd like to try to respond to your initial question, Derrick.

1'I'ﬂu_

“{et's Took at where we're alike.,

I'm not sure that all of the civil rights leaders, in fact, would majintain the
position that integration is the end, Maybe we should start a dialogue and just
see on what grounds we can agree and what kinds of issues we can work for together.
I'm not quite sure that we'll come out as separate as perhaps we expressed it

this morning.

Charles Moody: | think that Ruby's laundry list is crucial. We ,have not really

pald enough attention to those jssues that are vlt;iﬁ regardless of the kind of
environment in which the stu;ent attending school finds himself. For one thing,
we have to look at the whole notion of student rights. That's crucial in whate
ever kind of situation a student may be in. We have to look at teachers and

thelr attitude toward students, because as | look at union contracts or association
contracts, | haven't seen, in any of my experience, any contract that has any
clause or anything in there that speaks directly to the benefit of k;as. And

| say that being well aware of thatibld notlbn that if you have happy teachers,
well pald teachers or whatever, then that automatically has some co??plat!on

with the benefit to kids. | think we ought to follow up on getting a diaiogue
between the civii rights leaders and spokesmen and attorneys to see what areas

we all agree on, to avoid being lost in the negotiatlonf. in other words, what

Is it that we all want to move forward on for black students?. We do have some
common goals and some common tasks that are crucial to-us. | thinkibt s critical

.
that we approach it from that point of view, rather than where we're different,

e e ———— et ey e - —— -

Ruby Martin: Let me say for the record that Jack Greenberg and those people have
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not razzed me out of the civil rights community. | still consider myself a civil
rights person. It's just that | have arrived at the position where | think there
are tmree or four different ways to deal with the same problem. They have a
role,fand | have a role. |f dialogue wili identify those roles and hé1p us work
it out, I'm all for that. At this point, | think that those of us who are
concerned about some other issues don't have our stuff together, as the boys

say. We need to ffgure out what It Is and where we want to go and how we plan
to get there. Right now, -they have all the chips, they have the precedent, they
have the cases, you know, and they have one step laid out after the other; I f
you lose in Atlanta, the next step Is a metro suit, and | suppose the next step
Is a state-wide suit. | mean, | don't know. But those of us == _me in particular ==
who deal with a school district that is ninety-seven per cent black, that is

likely to be that way for the.next twenty years == we're/grappling with the

issues. | can't begin to deal with them because | haven't identified then all.

And | think Chuck is right. Some of our issues are also non-negotiable, and
they're not for trade-off purposes. Thgy're real. That's the kind of posture

we are going to have to assume in order to get on with it.

Ron Edmonds: | would like to press some of you to answer those questions, right
here, now. | don't think it takes much for us to agree that we ought to look

for points of agreement and we ought to see where the openings for dialogue exist.
But | don't want to leave that as jpst an abstract Inquiry.

Derrick Bell: | had some material in the footnotes that qualifies as it should

be qualified. | guess Betty was qualifying it, that not all civil rights leaders
believe {n integration and that's absolutely true, The Atlanta situation is
certainly {1lustrative of that and our own experlencg is i1llustrative of that.

| think the Detroit suit really grew out of a lengthy five, six year effort to
"“géf_EaﬁﬁﬁﬁTfi‘Ebni?élmbf'fﬁé”§6556!,“§ﬁﬁ'a Yot of -potitical-shenanigans befell- - -
that effort, and somebody in the midst filed this overall school desegregation

-
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suit which initially was a school desegregation suit within Detroit. The rumor
. has it that some of the opposition, the school board, suggested bringing in these

suburban communities. Then the plaintiff said, 'feah, yeah, that's a gcod idea."

\lhen you have to take your strategy directions from the other side, it's not
\—_;ery qgood. But it's true that there are any number of leaders, particularly
closer to the grass roots secti;n, who are not all or nothing on integration.
It Is also fair to say that the people who really control mosﬁ of the money,
the MAACP and the Legal Defense Fund, were in most of the suits. And some of
the spinoffs, like the Law and Education Center, are pretty well committed to
the.lntegration ideal. Not only that, but they don't want to hear anything else,
and | am not sure, based on my exﬁerience (and | hope. someone will be able to
tell me 1'm wrong), that sitting down with them is going to be very productive;
In terms of reason. MNow, if you have some political clout, that might be 9if-
ferent. "Sit down with us and let us reason together." The Clarence Mitchells
of the world are not going to change.

Barbara Jackson: ‘ould it be any different if you vent to them with something

-

specific like the Atlanta pact? Here's a black superintendent and a majority

black board. The roles are so new and so different that we need to look and
see what they're doing and how these other fifty-odd majority black population
city school systems are going to do. In other words, don't refute what they've
been doing, don't try to argue on that basis, but start out on a whole other
tack, like | would like to do with the whole culture deficit model. Hot try to
react back to the Jencks thing, not try to say, don't talk about integration.
We've got some whole new different situations. Here are some ideas on how to

deal with the majority black school system, the majority black board. What do
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When | was at Houston's International School Boards' convention, some single
black board members talked to the rest of the black board members. What do you

do when you're the only black board member in a white system with everybody elsel

Ampng other things, they said, "Make a coalition with the weakest white person

on the board so they goof up themselves." In other words, don't try to team

up. It was that kind of a dialogue that the black school board members were havin

with each other, sharing some strategies, Maybe they, -being the ciQil rights

leaders, are not as cognizant of the changes that have gone on. 'There were at
least two or three hundred black school board members at that school board con-

vention. That black caucus managed to get a staff persan, paid by the National N
School Boards, to help them do their work. Now that's some real poiitical clout.
That's a whole different scene than in 16y when we proﬁablv didn't have any
school board members elected, right?

'Ron.Edmonds: | want to put this conversation in a context before it goes much
farther, because we're using phrases like "we" and ''they" and "integration" a;
though that were the substantive alternative to something that ign't in the
room. | don't think that's what's going on. My perception of the perspective
of thI; group is that most people here, when they héi: refergnge‘to integration,
are talking about its efficacy as an instrument of social equityl That ocught
to be kept separate from the question of whether or not any or all black people
are entitled to access to integrated circumstances. This exchange !s not intended
to suggest a separatist position. It is not intended to recommend; it Is surely
not intended to coerce or cajole or otherwlse espouse a separatlst position.

For our purposes here, the context in wnich words 1ike "integration' and “majority
black" are used, is a context which reflects the most efficacious posture to

have when the purpose Is improving the delivery of the public and social services.

| think that's the context now. ) i o

Robert Mitchell: Ron indicated this morning that |'m sort of a minority here
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\ whose population is 45 percent black. My school district is 82 ge}cent bTack. S

as a board member.
Ron Edmonds: fou're the minority because you're the establishment.

Robert Mitchell: Right. | notice you cleared that up for the tape.. Let me

just giﬁ?ﬁyou a little bit of information., I'm;at a particular point as a board

member and as an individual. My school district is in Wiimington, Delaware,

Ye are in the midst of a desegregation suit. The case has been argued and it
is before the U.S. District Court now. Ve are expertlng a decision momentarily.

This is a metro suit. ACLU and the NAACP put togethgr a number of plalntiff§

for a suit against the siate, My hoard chose two yéars ago to support thét‘;uit
and to join that suit, In that suit, | believe theiplafntiffs have $1,000,
When my school district moved into it, my school dié&rict added $10,000 puslicly
to that suit, anq we have paid $50,000 so far. We have taken a position and

hired attorneys and fought a very strenuous suit, and | think we will probably ;
win. | was not for my board joining the suit, | am not for a total desegregation
school district. | realize that in our district we have some very particular
problems because of social economics as well as racially. But | came here to

give my position and also to see what | can learn that could help me in dealing
with this as we come down to the wire. Our school district will more. than likely ”
be asked to submit a plan if we are victorious in the sult, and at this point,
on this level, we will probably be victorious. Four months ago, ! assumed the
position of president of the board. As | indicated this morning, two years ago
the presadent of the board, who was black and former president of the NAACP of
Wilmington for four vears, and our superintendent, Dr. 0. Jackson, were both

/

very strong advocates of a deseqgregation school district. At that time | raised

issue with them, and | argued very strenuously with both of them ard the rest

of the board. | also indicated to my board, “which had three minoritias (they —

were minorities there, three white people on our board), that my childien were




going t9 a predominantly white school district with the white power structure,
‘ and they were getting what | considexed an adequate academic education, but that
N .
{ would not be fighting for desegregation. | would support that school d!strict

as it was, and if | felt that they should have other kinds of soclal Input, |

would foster that through our own family social life. But what kind of thlngs

can we do? 1'd just like to indicate something that 1've been working toward

4

in the four months that !'ve been president, and | could use some reaction to
it and maybe some direction, >.

| have taken the position of deve]oplng what | call an affirmative action

plan with the city government, the teachers' unlon, and the business sector.

I've also taken the position that my main role as a board member ,. ia qot -for the
direct education of the children, but to respond to the adult, of my community,

the parents of the children, as well as the business sector, because they are

<

‘ the ones who, in effect; either elect or appoint a school board to hire some chie: J
school educators to implement ar educational program that would benefit :he
students and thus benefit the community. And |'ve taken the position with which

[}

you may disagree. | felt that by the school system responding dlrectly “te the’

/J;nggds»of the community, and when l say community | mean the children, they've

overloorad thie parents in” many cases, and they hgvc~dea}t»the parents out except.- ——
fnath%Be programs with the federal government, such as in Title | and other fed-

eral programs, which have indicated a certain majority of parents be in the

decision making bodies. | felt that in doing so, particularly, a ot of the . . . )
as was indicated this morning, the mlddle~QlEss blacks have been left out of ~
giving direction to the educational system ln the urban areas., | also feel that

in a minority school district, such as Wilmington, that the educators look toward

where the children have c0mo from =~ poor families, poor educat ional backgraunds <=

and they tried to develop an educational program for those types of directions

rather tnan, as | feel, in a lot of our white suburban districts, they look where

a1
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the child has to 96. They look at what the community needs and what they expect
those chlldrén to deal with when they have finished their educational experience
and tried to develop an educational experience that would best support that kind
of direction. As | sald carlier, |'ve been pursuing an affirmative action plan,
/ which has gottzn me into a lot of tro?ble in my own black community. The cIvII
rights activists feel that it is unnedissary because we should be’ fiqhtlng for

pure integration, which would mean that our school districts in Newcastle County

would become 20 percent black and 80 pércent white. The community school control=

//j::>rs think that 1'm setling out the black community. So I'm in the middle, and

. o ]
he battle's just beginning, | feel that in order for the schools to succeed,

we need to identify more closely with the p »1cal structure and with the business

areas. And |'ve gone to them and set up meet. .gS between us, and 1've said,
"} don't want any money, \hat | want is a guarantee of jobs for the students

' who are graduating from my schools." Wilming*on, Delaware, is surrounded by
white suburban areas and the industry In our area, the business areas, are hIrPng
people from the suburban districts and are basically ignoring the young people’
who are graduating from the Wilmington schools. And I've said, ''fou've become
irresponsive to the city and the city has lost confidence," and thus they hav

t"\ lost an interest in their own students when” in fact, they've identified -that - memn e
—

thelr students are not going to college. As long as a child is going to college,

the parents are right there behind them and know what they're doings and know

what they'rz trying to accomplish. tht once they identify that a ild is not
going to co!lege, they're not sure where he's going to go. They;re not sure
what kind of job hets going to get. And in many cases, they lose the kind of
interest and the kind of fostering support that the child still needs. So 1've
asked that fhe; identify jobs that they hire high school gragygtes for, that
they glve us the requirements for those jobs, and that Qe"f; the Wilmington

school system will try to develop programs in our schools to gear our students
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toward meeting these job needs.
Ruby Martin: That's disgraceful!

Robert Mitchell: -When | say this, | am trying to esta>lish some kind of relation=

ship wuich is not in our district and our city now. |'m trying to identify job
areas, meaningful job areas, so that people can move into” these industries and
move up into these companies. And in so doing, | feel thaé we can develop some
confidence in the parents as to where their children can go and how they can
achieve if they are not gcing to college and can also instil! into the students,
areas that they can get jobs in. For instance, in our district -- a big business
area -~ for some reason or other, we put out;;ﬁly about flve students a year

who can qualify as secretaries, To me that doesn't make sense, with all the
secretarial jobs that are offered in our district. And for some reason, our
schools are aot meeting the kinds of needs that are there. But I'm trying to
develop an affirmative action program that can meet some of these needs., | don't
mind your disagreeing, but | do need some feedb;ck, and | do need some reaction
to It.

Chuck Moody: | don't think your affirmative action program has to be an either/or
kind of thing, | think one of the pitfalls that this may lead to is that you
want to really court the business. | Heqr you coming from two places, one as

an educator, but more so as a politician, fou want to get scme kind of a rela-
tionship with the business and political arena which may be good and is good,

but you're saying that in crder to do that, you'd have to not look at the needs
of, or the input of the students, Those ought to be In some way married, fou
have to get the input of the students as well as try to work with whatever the
other segment of the community is. But the biggest thing that disturbs me is
that what industries may say the job market is, or available now, will probably
be outdated and obsolete by the time those students you are training get out.

One ought to train students to have other kinds of skills that will allow them
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to adapt and function at something d}?ferent. But to say that right row in
wilminghon, Delawars:, thare are thése kinds of jobs, and fifteen years from now
they may not be in existence t/b . . Also, ! don't know if you meant it this
way, but it came through to ﬁé that you were trying to set up the Wilmfhgfén
schools as a terminal kind of education.

/
Mitchell: MNo, no, no.

hadk Moody: |t came to me as if the only kind of horizon that students coming
through the Wilnington schools would be ==
,/Ruby Martin: Since | said "disgraceful" in the middle of the presentation, |

feel a responsibility to follow it up. The First thing 1'd like to ask is, what

s your bargaining posture for going to the business community? ~fou say, 'l
want this," and you will get whatl Those guys don't deal on the basis of "I
want' unless you're ready to give up something. But the reason | sald it's
. disgraceful is because you seem to be assummg that everybody coming through
the Wilmington school system is/going to be there forever. And schools shoul&\
{t seems to me, not train people, but educate them so that they can.develop thein\\
own choices. And you canljust say that these are the kinds of options that are
out there.' If you want to 70, if you want to be president of X cgrporation,
) }ou have to have these i.inds o?mskjjis. We're in a véryf;bbl1b'sh616ty:' éeUPTE”‘*'“"

move all the time. That's an option we have as c{$izens of this country, The

idea of training zomeoite for any job anywhere is repulsive-to me because I think

that's what has happened traditionally, In very subtlé ways, young black girls

In the South were trained to take care of white babies and to take care of the

homes of white people. And as far as I'm concerned, this is just another cut

above that.

Ron Edmonds: | want to try th put your concern in the context of a question
. that, in my judament, would combine the broad issue of the discussion, and your

particular and proper expression of the practical needs of somehody who's in
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a decision making position in a school district. In the context of desegregation,
what are the circumstances under which a school district in the United States

that §s, and is likely to remain, majority black, can offer pupils, as a conse-
quence of their participation in the school district, thbse sets of choices that
glve them a lot of things? 1'11 give you examples, One;" give them the choice

of continuing to participate in educationat activities, both on a secondary ant
post-secondary level. Two, give them choices about vocation, avocation, occupation,
profession, and all the rest. Three, give them choices in terms of their repre~
senting resources that are useful to the community of which they are 2 part, or

are useful to a community of which they might become a part. | could go on,

but | suspect that that's enough. fou see, Bob has described a particular response.
| want to make the question general. What, in your collective judgments, are
the circumstances under which answering the question of who controls the schools
may \be partly an answer to whether or not students accumulate choices that are
A
mosﬁ gfeful to them?
Rubyznértin. Another part of the answer is that they know how to read, how to
write, and-how to enumerate. -
Ron Edmonds: Can | set that down? | want to put that on the list right there, e
‘That lady just answered the aué§tidﬁ“rﬂ“the*f011owing'wayf'-one-of~the charac~—— —- -———
teristics of schoolgdlstricts that successfully serve students is that they learn

to.read, to write, and to count,

Robert Mitchell: Let me respond, | feel fairly secure in my position, and |

feel that |'m doin fwhat | should be doing in Wilmington. But | could use

some direction; | could use some education,

Bea Miller: |s continuing education part of your program? |f you have specific
jobs, do you allow people to come in and out of school at will without onus put
on them to make the return? Are you working on money being provided for these |

kinds .of returns?
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Robert Mitchell: Right. In fact, we're even trying to get beyond,'/The state
e
says that after 21 vyears of age, the public education system gyés not owe a

citizen anything, and therefore, anything you could give i%/after thai in the
regular day school, he has to pay for himeelf. We have just tnrown that back
in the state's face, and we have graduated students }é/ihe last couple of years
who were twenty-two and twenty-three years of age{x And the state said, "Well,
they owe $1400 and something,' and we said, fj&ﬁ sue us fcr it, because he's
getting his degree," And they can come bqgé; | .indicated that | put my onus
on the parent in the community rather thég the child. | guess my position is

that the parent will look after the child, and the parent has a concern for his

child., And If | can support the parents' concerns and the parents' needs, then
i'm supporting ihe child. That's just where | am there. 1'm not lgnoring the
child, and | hope.that my schools aren't ignoring the child, But 1'm saying,

as a board member, that I'm concerned about the parents and their concerns and
their needs and their ambitions for their children. And |'m not in any way ignor=
ing the child. When | say training, and that may not be a very good word to

use, 1'm not really trying lo use the word training, 1'm really talking about

the number of unemployed people in Vilmington, that we do, in fact, deliver

~ ““the kind of education and the kind of experlence that they can-have-a-choice -- -

of either going to college, or in fact, get jobs in the community that they

live i1, The kinds of jobs that are available, | wﬁuld say, are available in
communities pretty well throughout the east coast.

Fuby Martin: What are the new curricula introduced as a result of your agreement?
And 1'11 come right out, what price did you pav for it?

Robert Mitchell: | haven't paid any price because | haven't implemented anything

yet. As ! said, |'ve just become president four months ago. { have not imple-
r-nted any curricula, That will be pretty much up to the educators to develop

curricula. 1'm not going to really deal with training because |'m not trying
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io train anybody. But | am concerned that we get our share of the jobs in my
area, which we are not getting now. I'm interested in trying to fulfill scme
of my community's needs to get some jobs that they have not, in the recent past,
gotten.

Chuck Moody: So what you're really doing is saying to industry, these are the
students we have available, and do you have some jobs to match them?

Robert Mitchell: No, !'m not saying that.

Ron Edmonds: | would like to put another question. s the fact that a small
portion of graduates of the Wilmington schools are not taking Jobs a function

of what happens to them in school, or is it a function of the attitudes and

behaviors of the people who hire people in Wilmington?. If it tugns out to be
a function of the attitudes of the employers, then modifying the schools won't
make any difference.

Robert Mitchell: | think it's both right now.

Walter McCann: What is it they want? Has anybody told you? Have any companies

responded and said, 'We have this kind of job, and we need this kind of training"

Robert Mitchell: Right now we're setting up dialogue, and | want to know what

kinds of jobs are open. Thgy're hiring anybody with just a high school experienc

-*you—know:»anybody:~—$tatewtroopers,—county—pol%ce;~c%ty*po¥4ce3-JJm—4ntefestedw~——w—w

We have one black country policeman. | recruited him five years ago, and there
hasn't been another since.

Ruby Martin: That's politics, not training. That's how much clout you have, and
how much pressure you can put on, Based on the kinds of things we have in our
country ==

Robert Mitchell: Well then, we need some clout, some political clout. All |
wan. to do is see that some jobs come forth. There are a lot of jobs that we
should be getting that have = lot of input and a lot of pressure in the community

that we just aren't getting.
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Margaret Simms: | want to get back to Walter's question, which | don't think:

you really dealt with. And that is, of the Jobs that aie avallable, what do
they say they want that apparently your students aren't -getting? Are you going/

to try to identify what those things allegecly are?

Robert Mitchell: Not only identify, 1'm going to be concerned about what kind
of testing processes thev're using, what kind of qualifications. |f we can éet
an agreement, then | want to be able to have our people who are w;T{\yersed in
this area, examine and re-examine the qualifications, the testing processes,
and things like that, and bring it down front.

Walter McCann: The transcript up to this point will not show that | am the only

non=-black sitting around the téble. Although | see Bob Pressman over there.

So | don't think | should be commenting on what strategies ought to be. That L
seems to me to be somebody else's concern, |t's your concern. They are, after

all, to some extent political strategies, But | am trained as a lawyer, and |

do work with the Graduate School of Education, so | think | have some things,.

at least some questions, that are relevant from a more technical point of view

once yol move in that direction. And the reason | was intrigued by the strategy

you've chosen is that it is partly technical and partly not technical. | wouldn't

"be surprTEéB"i?"?bﬁ‘éﬁﬂ"ﬂuﬁv*Wé?E*havfng-an"argument-that—you didn't need-to ..

have. That is to say, once these pecple specify what it is that they want, |

would be surprised if it goes very far beyond reading, writing, and enumerating.
| would be astonished if they could really specify anything more than that kind
of very minimal skills and finishing high school. So | think that it would

be very important if they would establish standards like that and say what they
need. It's obviously important from a legal point of view, as well as an edu=
cational point of view, It seems to me that this kind of thing leads into the

*
vhole Griggs—/ area. If you can get people to say what it is they think they

*
Footnote Griggs
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have to have in order to hire somebody to‘produee on the job, then it seems to

me you've laid the ground for at least two things. One is, if they do hire,

then you've got some basis for examining their productivity on the job and pro=
motional practices. Second, if they don't hire, you've got grounds for saying,
"yell look, our students are meeting those criteria and the only possibility,
therefore, is that there are racial reasons.' Then it seems to me that you;re into
an area where lawyers and educators can help you in a very technical way. So
having chosen that strategy, it seems to me that there really are some real

avenues open to you., | can't tell you if that's a better strategy than an

\
Integration strategy. | don't know the answer to that question. This strategy,

on its face, is not wrong. The questioﬁWS?'whetﬂer it's better than another

strategy is a different question,
Mary Berry: 1'm reminded in this discussion of the debate, the mythical debate,
between Washington and DuBois about black education and ahout economic equality

and political equaiity at a time when blacks did not have either. But they kept

.

debating about it and forming movements and doing all kinds of things. 1'm also

%/,

reminded that in the Brown casey’ in conference, when the decision was belng

“argued, all the discussion about this question of inferiority., And none of it
—  was-about what-equal--education was or anything like that. That's what they . Avﬁ,ﬂd~m__;
s~td in the conference, but when they got to the decree, all of the discussion
during the framing of the decree was about what is equal education. And the
justices, in fact, said, "yell we don't know what equal education is, but what
we can do in order to frame the decree is just simply insist that blacks have
access to whatever it is whites have, and whether that is equal education or not,
we don't know, because the education people don't seem to be able to tell us."
Now, so long as you're talking about constitutional rights and legal guestions

and you opt for the integrationist positioﬁ of the civil rights people, whoever

%
footnote Brown
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they are, then you don't have to answer the question, "What is equal education?"
But if you start dni g what Derrick is suggesting, and what, | guess, we're all
talking about, and széwt talking about education, and our children have to be
educated, you first recognize that you're talking about something different-from
what the civil rights lawyars are talking about, so you really don't have any

{fferent, It's not the same thing, Second, this

argument with them, That's
Is not really a legal question,\ It is a question of what is equal educational
opportunity. What is of educational benefit? What is quality education? |
did some research when | was in ia \schooi on the question of financing public
education and how you got equaiity of financing. That was before the Rodriguez

case, | could figure out how to fashion a remedy, a decree so tbat a judge

could order that there be equality, but every time | got ready to write down
what was going to make it equal so that he could announce that, | couldn't figure
out what it was, And | read all the educational literature, and | kept writing
down these things, and | never did get what was going to make education equal.
So we want to say then that civil rights lawyers can do their thing and we don't
need to contend with them, We will concede that it's a different issue, But
what we need is some kind of a think tank, some kind of money to fund some ap-

" proaches to developing an answer to the question of what is equal educational- - -
opportunity, what is of educakionai benefit, which | don't think white people
even know, Before Brown, you didn't need to know, and they didn't need to know
either, - fou just did whatever you did, and everybody went and had access to it
since Brown. But if we're going to deal this way, then maybe we'll have to answer
those questions, Ve snouid say we're setting ourselves up to try to answer those
questions, That seems to me something that keeps us from fighting.
Jim Dyer: fou mentioned a point that | want to correct. They are addressing
those questions, | have in my files several proposals that Carnegie Corporation,

among others, is acting on, They are neither racist nor bad research, They deal
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specifically with the same sets of questions you are raising. Five years from
now, or even two years from now, we m!ght come to address some of these same
questions and find ourselves even further behind with respect to a knowledge of
what quality education is all about, what it really takes in a classroom, because
the questions being pursued are being pursued outside the framework of d}scussions
like this,

Mary Berry: Let me ask just 6He quick thing in response to that. Once one answers
the question by researching It and doing whatever one has to do to define edu-
catlonalfqualitv or what black parents see as priorities, then you have the

legal question of how you order somebody to do that, And then you can talk about
all the pre-Ples;JfI stuff and come to the position that even the civil rights
lawyers might accept that the reason they went to Brown was because they coudn't
get what they wanted under Plessy, But | think the issues are separable, and

| think it's worth considering,

Ken Tollet: Following Jim's remark, there's a lot to talk about not only con=
cernln§ what's of educational benefit, but also to the effect that there's no

way to benefit blacks and poor, or at least certain groups of them, because

of genetic deficiency. That's something that has to be dealt with, The discus~
sfon from the legal perspective brings to my mind the problem that confronted

the court in the McGinnls-Ogilbieﬁz/case that | alluded to in the public dis=
cussion this morning, The reason the courk said that it would not provide addi-
tlonal compensation for‘so-called disadvantaged or poor districts was beca;se

the educators could not define educational need. The problem of the complaint
was that poor students, students from deprived districts and so forth, meeded
more educational—input, more educational resources, more special programs, and

so forth, than’ the students in the richer districts. They were not arguing for

*
Footnote Plessy

% .
Footnote McGinnis-Ogilbie
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equality of expenditure, They were arguing for more expenditure for the deprived
districts., MNow what the discussion brings to mind is the limitation of the law,
If it is not possible to define educational quality, if it Is not possible to
say what benefits students, the courts are forced to deal with wpat's.manageable
and what's simple. They can say there must be integration. | thought they couid
say there must be equal expenditure per pupil, That's something the courts ;an
manage, | want to come back to the original question raised after that preliminary
comment., From a.rhetorlcal standpoint, we created unnecessary cleavage between
what we are characterizing as civil righters and separatists when we start chare
acterizing our position as segregationist or separatist and that we're not for
integration, | thirk it's unwise to ever say we're not for integration, | think
what Is a better strategy is to talk in terms of the proper definition of iInte~
gration.

| will never forget when | was arguing for the support of the continuation

*
of Texas Southern Law School, which is a school involved in Sweatt V. Painter(?)-!

(it was one of the remarkable features of the white mind that it considered the
University of Texas Law School integrated when it had one or two blacks in a
total enrollment of fifteen hundred), And fifteen to twenty percent of the
enrollment at Texas Southern white regarded it as a segregated institution. -
And | s;Id, ! just don't accept that definition of integration and segregation,
Ve are not running a segregated institution. Thirty percent of the faculty

was white. But we were still a segregated institution, because we were predom=
inantly black. That is a proposition. | don't accept it, and it seems to me
that we're almost buying their definition. The rhetoric around this table seems

to be that if an Institution is predominantly black, It's segregated, and there-

fore, because some of us are for the preservation of predominantly black insti-

*
Footnote

S




tutions, we have to be against integration and for segregation, \le need not
paint ourselves into that corner.

Derrick Bell: four comment does raise a serious problem, |t goes back to Ruby’s
thing again. low are you able to make a legitimate position in this field even
when people like yourself, who are listening, who are sympathetic, don't hear
what you say? What hope is there that you're going to say it in a way‘that-those
who really want segregation aren't going to hold you up as an éxér?le of it, that
those who were confused about it aren't going to put you in the category of those
who believe in segregation, that those of the Ken Clark ilk aren't gofhg\to
lambast you? |Is it possible, or do you jJust have to face up to it, to t;kh\\

your stand and take your medicine? . \\\

' s \ .
AN
Mary Berry: It is possible, It is possible, It can be done by distinguishing \\
categories, as | said before, by realizing what everybody's talking about, by A\

being very careful to make distinctions. And you can do that as you articulate

a position.
R&by Hartln:” dkay, could we take five minutes without getting into defining
inéegratlon versus desegregation, without taking a position on whether it's good
or bgd, either une or the other? Could we; for flve minutes, look at the fifty
school districts that are 60 percent black and more, that nobody around this- - -
table is re;ponsible for but that in fact do exist, and try t6 talk about }he
foctors that mitigate againsf the youngsters' in those school districts getting
a quality education without defining what a quality education is? \You can start
by citing financial resources, or the quality of the teachers, Just in terms of
what they are paid. fou can continue down a list of things, and those are the
things that people around this table have got to cull out of all of this confusion.
J

And to consider -- politically, legally, socially, morally -- however we can take

them on in trying to redesign higher education. For example, teachers come with

biases and prejudices, etc., so we have to backtrack on all of this, That's what
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{'m talking about. | agree with you. (fou don't have to get into a ffght with '
‘ the Legal Defense Fund because New oOrleans is there, 86 percent black, with

the lowest reading skills in the ﬁouth for their graduates and their students.
That Vs a fact of life. Somebody ought to deal with it. 1'm suggesting that
‘therefs a need to do it. The division of resources ought to be that somebody
looks at ltvand tries to deal with what the issues are that are impacting that

school district, those vast numbers of school districts, in a very negative way.

L *
‘en Tollet: But the L Defense Fund is behind Adams v. Richardsqu/and has

all kinds of implications for the preservation of predominantly black public
higher educational institutions.
Ruby Martin: fou've got to be kidding! .-

Ken Tollet: Aren't they?

Ruby Martin: As ! reed Adams -v. Richardson ==

*
Ken Tollet: The order has been modified some as a result of the Nafeo (?)-:/

brief,lbut there's still a threat and there's still the questicn -=

Mary Berry: | don't rea& that case that way at all.

Ruby Martin: |If you'rg saying that's a threat, that all black colleges are
going to stay in the . . . | say that's a very good threat. ”

Keén Tollet: Well certainly the black presidents percelve it as a threat.

3

Derrick Bell: | think they're wrong.

Ken Tollet: The main point . . . what is the answer to your question, Derrick?
fou saly, ""School Desegregation: Constitutional R#ight or Obsolete Strategy?" |
ish't fhe thrust of your paper that school desegregation may be an obsolete
zy?ategy? And if that's so, then doesn't that mean that you're questioning

he legitimacy of continuing to insist on desegregation, let's say desegregation

rather than integration?

%
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Derrick Bell: As the sole means for implementing Brown, | think it's obsolete.
Ron Edmonds: That's what i said, Ken. | go to the same argument exactly, and

my response is the same as Derrick's. fes, desegregation is an obsclete strateyy
so. long as it is the means. \lhen it becormes a means, Or one of many means,

it then justifies the struggle that we went through to get it and it justifies
any-struggle necessary to keep it. The difficulty with it is that it is the
means and it is the sole means. |

Ken T&YTét: It seems t me the discussion translated desegregation_ into inte-
gration, Derrick, you re.. .wer very well that the early litigation was a fight
over whether glggg_required desegregation or whether it required iptégration.
That wés the dichotomy. And if all desegregation is, Is that there will be no
more forced separation, -~ .otegration means tha: there's an affirmative duty

to bring blacks and whites toqether, let's say so. | can't discuss questions
without defining terms. |'m sorry. Talk becomes unintelligible to me if we

are not able to say what we mean by integration, or what we mean by desegregation
cr separatism., \le are in an Alice in Yonderland dialogue if we can't do that.
And it szemed to me the answer to ny qdéstion earlier suggests that either you're
saylng that we should not ggntinue to desegregate, or we should not put so much
emphasis on integration. The; there's the question of what do we mean by deseg~
regation? \lhat do we mean by integration?

Ruby Martin: |s Washington, D. c., segregated, desegregated, separatist’

Ken Tollet: | would suppose that the Detroit Vitigation, if it succeeds, woul&
suggest that it's s~gregated, The princip]e of what | was talking about is the
jdea that integration requires the bringing together of b{;cks and whites, And
that if you have to go across district lines, maybe even state lines, if that

line of decision .ontinued, you'd say that's what must be done in o-der to bring

blacks and whites together,

Ruby Martin: | think the point in Derrick's paper, which | very much agree with.

20
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is whether trying to achieve that objective is going to push the courts an#fthe
public and the politicians to the bring of whatever they have to deal with back
home, and we're going to get a kind of reversal of the entire process that's
going to snowball, School desegregation is going to come to a stop, and all of
the other kinds of things that black neople are trying to get == development
banks and the whole kind of redeveloping the cities == may be very much affected
And that's what's critical to me, |t seems to me that there ought to be a real=
istic appraisal of how much more this country is going to take.

Walter McCann: | have a question for Derrick. | am in some sense surprised

when | hear people continue to say that they don't know what quality education

l;. | think you get very wide ajreement among blacks and whitesrand others

about what basic quality education is. That is to say, there are certain minima
that héve to do with reading, writing, and ciphering, and until the public scheol
systems develop those things and supply them, there's very wide agreement as to
what the basic minimal obligation of public schools ought tou be. So 1'd start
there., ~nd 1'd stop preéendlng, as educators and lawvers, that we don't know

what that is. For the moment, 1'd take the national norms, and if the schools

say that that's what they're going to use, and If they don't live up to it,

it's their problem. That's the way I'd start. That's not just for hlack children;
that's for white children, | venture to say tkat if you look at the test scores
from the schools in South Boston, you'll find those children don't do substantially
diff -ently, in large proportion, than do the kids in the South End of Boston,
which happens to be black and Puerto Rican, South Boston happens to be of Irish
origin, evcept theyive been here for a little longer than lots of places. Let

me come to the question that | have for Derrick. Ruby, | think, stated it as

an affirmative statement. is it not the case that there are at least two different,
quite different kinds of situations, and Ehat both the legal and educational strat-

egles have to/ differ wi¢h respect to those? One is the situation where you do
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already have substantial black political power. Atlanta is the case which people
look at, but there are a lot of others. That is to say, you either have or will
have, not a mai~rity of black school children, but a majority of black political
55wer in the ¢ity in the sense that you have a predominantly black school board.
It seems to me that that's one kind of situation. Then the other kind of situ-
ation is where you don't have that and you're not likely to have It in the near
future. Maybe | misread your paper, Derrick, but | read it as saying that with
respect to the former situa ion, the strategy of integration is not obsolete,
it's just irrelevant. There's no need to attain it. fou've got power; do some-
thing with it! And that raises a whole ¢ es of research questions that are
unanswered for both black and white children that a center Tike this could’con-
centrate on. Not what is quality education, but how do you get it? That's the
laundry list. fou establish Egat laundry l;;t and then you set yoursel' »s up.

| would now talk strategy because 've gone off the question. | would set myself
up to go and supply help to those places because that's a process of debunking
certain myths that are widely prevalent. Vith respect to the second, there's

a whole different set of questions. | don't know if that's what your paper's
really about, or if your paper’s really about debunking the strategy in those
cases like Boston where you're not goirg to have a black majority.

Derrick Bell: \hat it is really aimed at is botﬁ. It certainly Is saying that
the largest ofﬁ;he fifty districts are predominantly black, and the effort to
try to integrate those schools is not worthwhile. The other thing is, !'m not
opposed to research in coming to the Center here or other places, but there seem
to be enough Instances a{ound where we've shown individual teachers, individual
schools where the poorest\QIack kids and | guess in some Instances where the
poorest white kids are taught by peoplg who want to teach ghem. The challenge

is how to create structures where even without extraordinary individuals, inner=

motivated individuals who are going to go out there and do it, you can get the

S
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educational process functioning for people who for one reason or another are not,
in the main, able to bring to bear the kinds nf pressures that middle class people
are able to bring to bear on the schools, on the school boards, on the taxing
situation, and what have you. And now really, really integration, school deseg~
regation as with . . . Brown was a very fine strateqy for doing this. And it
ctill in many instances is a very fine strategy for doing it. In some Iﬁgtances
it is not. The particular chal]enge for blacks is to get across whatever the
tec'.niques are going to be so~this will work in school district after school dis-
trict and overcome the barrier to an =ffective education for everyone that the
society has set up. Now who's the guy that wrote that book here in Boston?

Kozol. Kozol talks about how American school; don't educate anybody to do any-
thing except to salute the flag and say how great America is and things like that.
That probablv isn't totally accidental, and it certainly has a whole lot of benefits
for the folks who are on top. It occurs an awful lot. Our problem is to gét at
lJeast the black kids out from under the various pressures that lead to that.

And it may, in that regard, be similar to the situation with the bar exams, which
{s a much more limited thing. A man in California who raised a whole lot of Cain,
filed suits and everythiné, klnd of indicated confidentially that thé reason they
had the bar exam was to keep out at léast half of the folks who took the exam
every time, and maybe to discourage some of them from taking it again. They

sald the number of blacks and Chicanos who take the exam is really very small;

the percentage who were not passing was very large, but the number who were
actually taking the bar exam was very small, If you could come up with a way

so we could let them in without letting in all the white folks we don't want,

it would be fine. So what we in a larger educational sense are talking about,

| think, is a means by which we can get some of the poor blacks or a greater

percentage of the poor blacks over into an educationally effective medium without

threatening the folks, that everybody's going to be educated and therefore their
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situation i= going to be greatly jeopardized.

Walter McCann: 1t seems to me a part of ‘the problem, as | listen to this, is

that the way the paper is structured now, even the very title of it, automatically

gets you into the debate of ''are you an integrationist or a separatist?" If the
<

paper were restructured to deal primarily with those places where integration

is not a technical possibility, and were to focus on that and begin to set out

the laundcy list of questions like ''how do you define quality?" ''How do you

‘define need?" "How do you establish contro! mechanisms?" "ls there something

in 8rown that relates to citizen participation?'' == Questions like that, it seems
to me, might really serve a function. Granted, it's a more limited function in
the sense that it would only concentrate on roughly half the blagk children,

byt that's an awful lot of kids, and it seems to me that that's also where the
political leverage is, One strategy for a center or think tank, or for black
lawyers, would be to conceptrate on those areas w@ere power exists.

Barbara Jackson: | would like to go back to Mary's suggestion to separate.the

two issues, because the legal ones deal with the two things. But we get to a
problem when we try to define desegregation, integration, whatever. Like Ruby,
{'m concerned about this because when | talked to people in Atlanta schools, they
have achieved desegregation; the courts even sald so. There's an 80 percent
black school system, but a lot of the kids still aren't learning. ! don't think
just more money is going to do it either. \We've got to rephrase why it 1s that
black kids aren't learning in large numbers., There are enough of us that are
exceptions that did learn according‘to whoever's rules there were. |f the test
of reading is on the forms they have to £i11 out when they go for a job in that
society, let's make sure they learﬁ how to read to pass that test, Now that
doesn't ‘mean that they're not goi , to learn a whole lot of other things, but

| think we spend a whole lot of unnecessary energy trying to say the tests are

culturally biased. So they are, but we live in a society that has bias to it.
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1'd rather teach kids to pass that test than pretend that they don't gave to live
in that world and be more careful about what it is that the test measures.‘ it
measures just a li}tle bit of this right here. | want to make sure they know

how to read that book to pass that test. Then let's go on and deal with some
other things and separate the lecal argument and let the lawyers define both
integration and desegregation, and then some others of us can deal with why it

s those black kids aren't learning from either black teachers or white teachers.
My guess Is that we need to define the problem totally differently and forget

the whole myth that the kid comes to school empty, deprived of any kind of culture,
deprived of any kind of learning, fou've heard thousands of five-year-old kids
yelling and screaming and talking, and we let other people say our kids were non=
verbal. In that kind of context, it doesn't make any sense. |f you assume that
they can't talk and they can't understand, you teach them that way. My guess

is the argument over black English got sidetracked on an emotional thing, so that
nobody really looked at the question of whether you can use it to teach children
to read standard English. All of us around this table know that black English
exists. | can talk it and you can talk it, and |'ve been through all these

white schools. Nobody is spending enough time on what that means for teaching
children to read. Standard{English, other kinds of English, let'; spend more
time there instead of worrying about whether it exists or not, when we know that
it does,

Chuck Moody: A couple of things. One, | think that if we are going to separate
the two Issues, and | think that they need to be separated, then the next time,

a part of your think tank ought to have those superintendents and educators who
are involved in those districts to define, rather than have lawyers and other
folks making those definitions. | think lawyers look at it from a certain way,
from a legalistic point of view., But yet we said that we'll get around to making

some definitions. | would say that we ought to have some input into what those
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black superintendents sce as a crucial issue; that's one thing. The next thing,
since we're separating these things out, is that | don't see anything in your paper
about strategy. | see something about policy, but | don't know if policy and
’strategy are the same. | look at strategy as a means of implementing a policy.
Desegregation, if you're Jooking at it as a strategy, and if you're saying that

is the only strategy, th-n that's where the obsolescence comes in rather than if
you're looking from my point of view. If you're looking at it as a policy state-
ment, then that raises‘another issue about the education of blacks, aad that is
that we're going to have to learn to deal with those policy changes and policy
analyses that are necessary to insure the equality of educatlonal opportunity.

| dare say that if you went into most of the fifty school distrigts that nave

black school superintendents or have a majority of black students, the same
policies that that district was operating under when that school was predominantly
white are still the policies that they're operating under now. How can you operate
a system for equity, equality of opportunity, or whatever, with a policy that

was supportive of an complementary to unequal kinds ofhopportunity? That's an
ssue we have to address ourselves to. We have to look at that policy analysis

in those districts and then make sure that we have black superintendents and

other administrators giving the kind of input as they see it, from a different
point of view, and board members as they see it from a different point of view,

the ones who have to make rhe policies, the ones who have tu implement the policies,
and | guess the lawyers have had enough training to see how they can legally

catch you up when you ain't doing the policy.

Elisha Gray: As | read your paper, Derrick, | see school desegregation as the
strategy at a time in the past, for bringing.together whites and blacks so that
blacks could interact and intermingle with the abilities and the advantages that
the white kids had at that time, and get those privileges and advantages that the

white kids were going to get over a long period of time. But | see today that
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you would have us form a strategy to find out how we can integrate the materials
‘ and the professors who are teaching the blacks and whites that are going to be
our educators tomortow, a strategy for Integrating that material right now, and
pursue that so that our school or educational integration would be that of inte-
grating our strategy into the minds of educators who will .be teaching, as opposed
to just trying to bring the bodies together. Am | being understood at all?
Bea Miller: 1!'m not sure if | followed that. The first part is certainly so,
but 1'm not sure | understood what you meant by the latter part, in terms of
integrating the educators.
Elisha Gray: |'m saying that the integration of the materials that are being
utllized to educate our kids should maybe be changed. And I'm also saying that
the minds of the people who are educating our children maybe should be changed,
or maybe should be taught to know what integration is all about, and maybe it
' will not have to be the falling back on the cross-district bus‘'ng, to get the
minds integrated as opposed to just back to school integration, because that's
going to bring upon us some good things and it's going to bring about some bad
things too, in certain minds.
Derrick Bell: MWithin some of these systems in black schools where integration
of the first phase type is simply not feasible, not only can you hopefully save
the kids there to a great extent, but we can also build on that saQing process,
methods and procedures that will lead eventually to a more meaningful kind of
integration, one that is closer to equality, where these are the people who
are bringing something that's of value.
Elisha Gray: | see us attacking the causation as opposed to the Symptoms. And
| think that by bringing the bodies together, it ylll begin to address the causation
of why these things happen over a long period of time. But the second phase,
‘ as | see it, should be at.tacking the causations of materials that have been con-

tirnially used to desegregate the minds of those who are educating our kids and

Q
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those who have educated us. Thanks to our survival skills, we have survived

in the middle class or white class society.

Ron Edmonds: Let me answer the question quickly. I've got two answers. In the
%

first instance, when the black children are in a minority in a desegregated school,

it seems to me that the effective thing is to convey to parents the instruments

for protecting their chll;ren. More importantly, the issue in all of this is

not instructional strategy, it's not materials, it's not organization; It is

the circumstances under whicﬁ the institution is responsible for teaching, as

opposed to children being responsihle for learning. One of the ways you do that:

s, you scrap normative measures of pupil performance in any school district in

which there is, in fact, effective black control, and the way you define quality

educatlon in that setting is as follows: fou go to the community to be served

and you engage in whatever processes are necessary In order to get the communi ty

to desc;ibe what the community defines as pupil mastery of each successive level

of schooling. The community's definition of mastery of each successive level

of schooling will be a function of the community's judgment of what its chi ldren

need. And that gets the educators out of the unfortunate bag of playing big

daddy, whether they're black or white, and playing the autocratic role of sayiﬁé,

"We know what's best for you,'' That can be done; that is to say, we have e\zn

the technolcgy that permits a community to define pupil mastery of successive

levels of schooling, then to develop the instruments that measure it, further to

develop the instructional behaviors and the instructional materials that.convey

it, and on and on it goes.

Mary Berry: Ron, are you aware of any models of that situation you just described?

Ron Edmonds: | am aware of some large models that are impure, and | am aware

of some small models thatlare fairly pure but too small In these kinds of terms

to be significant. The large model | can think of is in Michigan, in some instances

in California, but those are not pure because they don't go all the way. But
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they do demonstrate that it is possible. That is to say, they demonstrate two
parts of the formula 1 gove: One, they demonstrate that it is possible to convene
people who represent the community together with people who represent the educa-
tional establishment, and for them to come up with a precise definition of pupil
mastery of each successive level of schooling. Two, the Michigan model demonstrates
the technolqu by which you take that description of mastery and translate it into
assessment measures So that you have the means for determining whether or not

it's being done. How the other models are only the isolated school districts

I can think of in places like Florida and California, but fhose are valuable only
in terms of anecdote.

Mary Berry: Even those that you mentioned, have they been written up tn any

kind of serious journal or things like that?

Charles Hoody (?)3 Michigan is in the process of developing a committee in which

they're addressing the high school completion competency skills. They call them
exit competency skills. That committee is in the process of putting that on
paper, but the first meeting that we had was about two months ago, and that brought
various people from various sectors of life in occupations and educational levels,
and they just sat down and began to verbalize what they felt exit competency
skills should be, and that is going to be placed on the level of saying that

every student that graduates from Michigan's high schools should be able to
verbalize or write what the skills are that are expected of them when they grad-
vate. Now that will be taken all the way back through, because the skills that
Iare identified for high school completion might be implementatle from K through

12 before that skill can actually be developed, so it's not just to say that-when
you get to the twelfth grade, that skill will be taught. That skill might be

in the mastery process from K through 12 all the way to graduation.

Ron Edmonds: See, that's a secondary example, The elementary example is that

there are commissions that have already described mastery at various levels
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of the elementary grades, and that was done in the context of Nichigan's move-
ment from normative assessment to criteriop assessment, and the technology people
who do the testing had to be5§§§en thg/ébmmunity's definitio~ of the criterion -
before they did « « . « And that's why his is an example of secondary and mine
is an example of elementary.

Betty Nyangoni: 1'd like to say something about that, | have some reservations

about how cormunity schools have worked in terms of being really responsive to
the needs of the community. Thereforé, I guess |'m rather skeptical of that
suggestion. However, | think it's worth pursuing. | just have a great number
of reservations about that.

Ron Edmonds: | do too, except that | have even more reservations about the
status quo.

Betty MHyangoni: | just feel that the theory and concept of community schools,

’

as | have seen them articulated and supposedly implemented, have not represented

what | consider collective concerns of a given community. And | think | can
look at the ones that we usually look at and mention. | think that unless we
do something other than what occurred in the past with the community schools,
In assessing what the community really wants, and then transmitting that and
translating it, we will still have problems., A1l I'm saying is, as an educator
| think we'll have a great deal of di%ficulty doing that.

Barbara Jackson: Is that because of organizational constraints, or not being

aB\S to find out in practice what the community says they want?

Betty Myangoni: | think it could probably be hoth. Other areas as well.

Derrick Bell: | wonder what would happen 1f you went out into one of the fancy
communi ties here, Lexington or Hewtor, and tried that process. | would think
even going to all the high income, educated people themselves, that you'd come
up with a mess in terms of what they wantea to happen in the schools. fou'd

have a whole range of things. And | wonder whether you would come out worse
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if you really --

Walter McCann: fou'll find that there's a lot of agreement, but where the dis-

agreement occurs is in what happens in the school. Somebody slapped my kid, or
somebody kept so and so after scheol, or she was unhappy ==

Ron Edmonds: 1'm going to say one thing in my own defense and be real quick.
The alternative to what | said is to leave educators free to use their own judgment
about what should be done and whether or not it is being done. 1'm being more
skeptical about it than any theory of Iintervention,

Ruby Martin: \Vhat would be the reaction of th; major civil rights groups that
are Involved in desegregation litigation to a presentation by a distinguished
group of black American educators, lawyers, scholars to a list of items that
must be included in all future school desegregation litigation to be pursued?
The items woula include such things as the things that we have in Atlanta, equal
representation of black or minority faculty members, not just teachers, but at
other levels. It would include such things as guaranteed compensatory education
within some kind of reasonable setting for youngsters who need that kind of work
in a desegregated or integrated setting, and It could include a list of 5\1 the
things that we have pointcd out as very real problems that youngsters have en-
countered and parents' groups have encountered over the past twenty years as a
part of the process of desegregation, In other words, to just look at what's
happened -- the fallout, the complaints =~ and just to go to Jack Greenberg

or the board of the Legal Defense Fund and say, twenty years of --- have taught
us the following lessons: one, two, three, four, five, and we know that you are
not going to stop filing school desegregation cases, and since we know that, we
will insist or urge, whatever the right word might be, that as a part of the
process for the next twenty vears, particularly, vhen you're talking about metro
suits and everything else, that you must include, as a minimum, these kinds of

things.
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Derrick Bell: | think that the people generally would not be opposed to it.
It's what priority it would be given.

ﬁgby Martin: No, it would be . . . the price for bringing another suit would be
to at least have it in as a minimum that as a part of the relief and a guarantee
that you will appeal any item thrown out up to the highest levels.

Derrick Bell: They've already done that in a lot of cases. Th; primary thing
fs that if you get integration, we'll get quality education.

Ruby Martin: All 1'm suqgesting Is the strategy of calling in the Mew fork Times

and the Chicago Defender and the Detroit Free Press and put those guys on the

defensive. Just say that these issues are as critical or more critical to mixing
of bodies. P

*
Ron Edmonds: Did you read the Sunday New fork Times-/? Did you see the space?

Did you see how they treated the subject? They did three stories in the New fork
Ilﬂgz_o?:Sunday on the twentieth anniversary of Brown. One was 3-nevs story in
which they alluded to a number of people who have raised questions about deseg=
regation as the means, and 1'm one of them. And | want you to look very closely
at how they treated the people and the context in which they put them, Then |
want you to look at the story in the suppiement to the Sunday ]igginand then |
want you to look at the fact that Jack Greenberg has half a page in which his

full portrait appears, and that article consists exclusively of what Jack Greenberg

has to savy.

Ruby Martin: \ell, the Washington Post is a better newspaper because | got more
coverage than he did. | think that there is a way It can be done.

Jim Dyer: This Is exactly why Carnegie is one of the agencies supporting the
tnc. Fund and others. That's one of the reasons for this seminar. What 1'm
suggesting to you is that we have copped out by avoiding the answer to that

question, The program that is run through the Earl MWarren Institute for training

*
Footnote date
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black lawyers in the South is a kind of convenience; | think it's an honorable
‘ cop-out. |t avoids the question of what they do with those lawyers. And | don't
think we can do that any longer.

Betty Nyanqoni: " 1'd like to go on re-crd supporting Ruby's suggestion, | think

that's something that should be done. And I'd like to point out a case that
we probably will have in southern Jersey. At issue is integration, the integration
of a school district where it's not working, and the problem is that one of the
NAACP leaders suggested that he wanted to set up the school system for the areas . o
that were Involved, and then he had to retract that statement when th? national
NAACP suggested that we aren't a separatist organization. To call for separate
schools is not in keeping with the National Association for the Advancement of
Colored Pecple. But other people .were suggesting that perhaps it's tiﬁe'to
re-think the NAACP position, It may not be on the national level. In other

‘ words, Greenberg might be as powerful as we think he is, but at the same time,
there are levels of leadership in the HAACP and in other areas of the civil rights
movements, and | took the liberty of duplicating your paper and glving it to

our MAACP leader hecause | think that there are areas of consideration eléewhere
!’
on different levels. '
]

!
Bob Mitchell: | like that idea. The question Is, how do you get the peoRIe

who pav(the money to take the position that has to be taken? {t was my scﬁbg}
board who hired the lawyers and paid 550,000 for the suit, and their primary |
interest was the mixing of races. | couldn't get my board to deal with the ques-
tion of how to give relief to the ﬁtudents who are not achlevlng. That's not
their primary concern. Their primary concern is Just total integration. So they
hired lawyers and were willing to spend public money to support chh a case.

| think we reed to develop some kind of criteria for cases such as this that

would give better defense for students who are not achieving, because the people

who really control the money are often only concerned about integration, That's
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all they want, integration. The mostximportant thing is that black and whi te
\

children rub shoulders together. \

Hary Berry: One of the problems is thé ccrimonv of the debate, It's the approach.
| read the Post and what they quoted fLom Ruby. Although | agree with your
position, Ruby, if | were somebody in the NAACP, if | vere Jack Grecenberg or
someb dy, praise fod, | would probably have been disg;rsgd by the way.ilt was
phrased. | think what Derrick said this morning about Jean Falrfax coming. around
"to unde “=tanding what had happened in Adams, is important. From now on, if we're
going to have a plan, if we're going to have a suit, we want you to take this
Into account and do this and this. And all praise due to what you've done before
and so on. | think that they would be accepted. But it's the way you present
it. First of all, you mis-characterize their position, and that's because you
don't distinguish the difference exactly. And you do that some, Derrick, in
saying that what they want to do is say everything black is inferior; it's not
any good, black is inferior, black is bad. And they just want our children to

be up with white children. Vell, that's mis-characterizing a position, and if
you emphasize the differences in approaches and say let's take into account what
is happening, | think they would be receptive to it. And at least you'd have

a chance of moving in that direction,

Derrick Bell: | was quoting. Now anybody who sat and listened to Ron, who was
to the point, | thought, of cg;sea, repeated how much he was an integrationist
and then indicated in ruch calmer term. in his paper a couple of weeks ago the
stuff | say here. And to see Jack Greenberg and Nathaniel Jones, the General
‘Council of the NAACP, and Julius Chambers, who's one of the brightest young
lawyers born, whom | consider a protege, he named his child arter me, get up and

attack this man, | mean it wasn't a response; they were attacks. | jdst don't

see it. | differ with you, |f Ruby said what she said there, she would be

treated as an enemy. They would see her as the enemy and treat her that way.
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And Ken “lark is the same way, Roy Wilkins is the same way.

Mary Berry: But it depends on the goal. | mean sometimes vou‘have to be willing
to be a little bit tolesant,

Derrick Bell: Their basic goal is to protect theiriposition. And what they see
as a threat to th positions is any question of i;tegratlon. Now surely in
situations where there are really horrible differences in facility, or where

the black teachers are being fired and where there are so many dropout problems,

they go in and represent on that. But that all has a lower level of nriority

than does the "Let's integrate as many people as we possibly can.' Ruby's answer,

Ruby's squestion, seems to me, answers her first question that she raised this - -~

morning. There really has to be, in part, a quasi-revolution, Ihat's;the only
way you're going to change the basic leadership thinkirg, is if it is attacked
and placed under question and they have to re-evaluate their position. And |
don't think it's going to happen. ‘

Ron Edrmonds: 1'd like to make a mot ‘sn that Ruby be elected chairman immediately
and be authorized to apprbach any necessary parties on my behalf. ! will go,
Ruby, where they wish to meet us. ! will write it in the terms that they are
interested in. | wily present it in the formate and the tone of voice and what
all and so on, and tnat you know you certainly have my proxy and Hm =--

Ruby Nartin: That sounds like a put-down,

Ron Edmonds: It's not a put-down. The only thing Is that | am skeptical, Ruby.
If you have those people's ear, then God knows that | certainly would like you
to put together just such an exchange as you suggested, | think it would be
incredibly ruitful,

Jim Dyer: What |'m really suqggesting is a session which would follow some more

strategizing on the part of the people here, especially the three lavyers who

obviously have a great deal that they could coordinate to say. That kind of

scssion might well be put together under he auspices of an interested but neutrai
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party such as the Foundation, or | might think of two or three others who would
be likely to be disposed to participate, part of what | call the Carnegie free
funch program. Thai might be a fruitful exchange. And !'d be happy to host
that, in fact, to participate in the strategizing besides. And | think that
might be very useful. So rather than ask you to go on a Kamekaze mission, 1'11
modify that slightly,

Barbara Jackson: We still have to keep the separate agenda of the educational

policy questions totally separate from the legal one.

Ken Tollet: | want to underscore the need for the separation of the legal from
the educational. | see some problem here. This laundry list, from my viewpoint,
is important for school boards, the legislators. But | see somerdifficulty trans-
lating it into adjudication, certainly,adjudication based on the Constitution.

| see a justiciability problem in it. Not a problem of standard, but of the
manageability of the remedy and the projecting upon the court administrative

and bureaucratic type cast, which i don't think the courts would buy. The court
wants rules that are manageahle and that it can enforce and that they can articu~
late with some clarity. And | think the point made is important, also .ne matter
of rhetoric, that is, the matter of gaining adherents. Certainly if there's
anyone who's sensitive to this, lawyers are. They want to win their cases.

If we want to help students get better education, it seems to me we can phrase
our arguments, we can state oppositiuns, 'n such a way as to gain adherents to
decision makers and anyone else who will be useful in accomplishing those objec=
<ives. Finally, and I'l]l make my summary, there are a number of things that
bother me. |'m already on record reveatedly for, and my career has been devoted
entirely to, a concern for how to preserve predominar*ly black higher educational
institutions., So obviously I'm not opposed to black schools, elementary, secondary,

or higher. But a number of problems have come to my mind as a result of this

dialogue. One | raised this morning is the question, the big policy question,
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to what extent can you change our rhetor %c about integration and desegregation

without undercutting the great benefits of the civil rights revolutlon?v There

is a moral, philosophical underpinning of it in this couicry. | don't;think

you can Jusc brush it aside. We've had one reconstructics in this and it's

possible to have another. If you read the history of the ezrlier reconstruction,

blacks were in decision making positions, and there was considerable progress

being made as far as participation was concerned. There is this matter of

community control, which is a matter of governance and participation. There

is one problem with community control when you re/,nfa Tajority white district
""""" */

that wants to do somethung aswﬁhev'asﬂ’tn 0cean*ﬂr++-8rownsville-~——+-m~wonde¢+ng-—_____

g

o

what legal theory can be developed to get this: Yhitcomb v. Chaye]-! and that

line of cases, it seens to me, undermine the idea of moving in the direction
of community control where the majority are white but you're trying to get some
autonomy in the black community. That's the issue that needs to be faced.

Second is a matter of when the blacks take over; the policies continue as
before. |f the policies continue as before, wny don't the outcomes continue as
before? 'm familiar\with the latest study where the median act has gone down
a little in recent vears. But there needs to be some inquiry as to why that's
the case. | would assume it's because the policies before were not sensitive
to black concern. Another problem related to this is a question that was ralsed
at Ron Edmonds' presentation by Herbert Reid when he said, '"What good is communi ty
control and power if you're going to be managing a disaster areal" There is a N
problem of resources here. | don't think money is unimportant, as ve have been
saying around this table. | think that one of the objectives still should be

equality of expenditure per pupil; that would carry us a long way and that is

%
Footnote
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somefhing that the courts can manage., But more importantly, there has to be

. communication with the state, maybe moving into State funding, and the question
is, how are you goidg to get the resources into these school districts so that
we can do what has to be done to insure quality education? The paper that was
given inltial]y, Bob Singleton's paper, Is sort of discouraging about how we're
qoing to accomplish it. But it seems to me that that is an important cons lderation.
| think that it is imperative that significant research go on regarding pedagogy,
administration, and managemen{ of educational institutions from a black perspec-
tive, and that there is a need for an institute to be established which is sen-

sitive and regﬁénsivé_to the needs and aspirations of blacks, which, by the way,

| would be surprised to find are too much different from the aspirations of whites.

The 1973 norms recently published by ACL indicate that the incoming black freshmen

want careers and want economic mobility, on the whole. In other words, the question
' that was asked this morning can be partially answered. There really are blacks

who want what whites want, and the question Is, what's the best way of obtaining

what whites already have, or at least what blacks perceive whites as already

having?

Mary Berry: | think we should at least try to present the NAACP people with

the suggestion about modifying their approach to these cases. | also think that

it is unhelpful to present the issue in terms of Derrick's title, "Constitutional

nght;or Obsolete Strategy.'" All that does is get civil rights types uptight.

Bob Mitchell: From a school board member's point of view, | think a position

could be avallable that could assist a school district or parent group that was
interested in relief but in fact did not see thelr total need as just total
integration, somebody who could help them explore alternate avenues rather than
Just have the support of the groups that are for total integration.

B ‘ Margaret Simms: 1 think we ought to think more in terms of achleving a certain

goal with the minimum expenditure of resources. In many cases, as indicated by
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the way in which many large school districts are structured, we're expending

too many resources trying to catch up with white people who don't want to be
caught up with., During the course of that time, during the Atlanta case, a whole
generation of school children have passed completely through the schools without
‘a decision having been reached. Integration cr desegre ation or whatever you
want to call It did not benefit them, And at the rate things are going, if‘we
think in terms of the metropolitan suit you're pursuing, many more generations
are going to go through who won't benefit. So at some point we have to stop

and turn around and think of alternative strategies that can achieve some of

the same goals with le§§'éX§éhaTtuTe—6f‘t1me;‘energvj'and*munev:"—1”think—that
that basically coordinates some of the different things, because that's certainly
what Ruby's indicating. \le need to look at those places where we can't have
desegregation effectively. And | think we ought to concentrate on some different
kinds of strategies that would be successful in line with retitling the paper.
Maybe It ought to be phrased something like “"Constitutional Right: One of a
Series of Policies," which would mean it's not necessarily obsolete, but it's not
the only policy.

Ruby Martin: I'm glad that | came, because this has been very helpful to me.
Regardless’of the title, Derrick, | think your paper really lay§ it out very
well.

Chuck Moody: | think before we can start talking about equality, we're going

to have to deal with some equity. >We talk about equity, but | think we call it
equality, we say ve want to spend the same amount OF have the same kind. Ve may
have to treat people differently until we undo some things. On the notion of
commdnlty control, one of my contentions when blacks get control of and get in
the policy making position is that it's dead, or critically ill. | say they're
dying districts, and so you're really controlling the disaster area, as you say,

Ken, which is something that we really ought to look at when we have blacks on
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schoo! boards, in superintendencies, low dé we expect, how do we support, how
do we look to them to divvy up that time, energy, and resources? Do we expect
them to be able to undo in a day or a vear what took years to do? fhat's the
kind of thing that | think we ought to be addressing, and we ought to have some
Input from school board members, from school superintendents,.

Delbert Gray: | have three things. The first thing 1'd like to speak to is the

fact that the civil rights cases that are being presented and will probably be
presented for some time to come, have a good foundation and can serve us as
foundations. Second, the fact that we as educators todav, and those u% us who
are concerned about eddéaiidﬁ]”caﬁ”afiliié“thEé'65§€§’fa_be§1h‘fﬁ“ﬂéve16b‘ph§SES‘“”W"""
or steps on top of that foundation to work on problems that affegt our kids today.
And Ruby, as far as lists are concerned, | think that's a good start, | think
also that when that comes out, it should be made evident as a general list, and
each district that has this problem should begin to look at that list and see
what things are pronosed for their specific district and not take it as a general
statement. Everyone in that district should utilize that list for imp!amen;ation.
Third, my personal concern: In Michigan, over 40,000 students are droppiné out
each year. This is a problem in adéition to integration that we must begin to

address. Kids are turning off not only to the revised system of education as

we see it, but to the system of education as it is right now o. will probably be.

Bernice Miller: As a person who lived in an integrated neighborhood, one of the

only ones at the University of Chicago who paid to send her children to a black
schcol, you know where 1'm coming from. Now the other thing is that | think we
have talked all day without mentioning students and what they think until we

got to them, | think that if students are learning to read right now when they're
in high school, if we don't get it straight in the next generation we're going

to have more Zebra killers than we have. éecause if they get talked about in

cities v+ ere they're trying to inteqrate and desegregate the way they get talked
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about in Boston, it's a wonder we haven't had an outbreak of killing. When you're
doing that, and it's in the paper, that somebody's got to bear the burden. And
you can read and you know the burden's you., It's got to be destructive and detri-
mental, and no matter how it comes out, it comes out that black is bad and white
is good, And it's implicitly or explicitly said all the time in this particular
part of the world, that that's what's happening. And | would drop out too if |
were a kid., And | don't know why we're sitting around the table. We'd better
do something and we better do it quick or it's going to get-worse and worse, and
| really think that we're spinning our wheels and maybe we're doing it backwards.
If we can't desegregate, or if we can't integrate, then it's all right to do other
things, and this is the kind of white mentality kind of thing. 1f we say we
want to do it by choice, we then become separafists, fight? | think the better
way to do it, for the sake of the sanity of youngsters, is to take both roads.
Those of you who feel you can desegregate and integrate, fine. But those of us
In piaces‘like this ought to by choice stand up and say something to the effect
that black kids are not burdens that have to be s‘ .-ed by the metropolitan suburbs
who don't want them out there.
Jim Dyer: Without attempting at ali to speak to those questions which | am very
sympathetic to, the questions that | see have to do with my particular position
and the role that the foundations play or can play in this, and | think that
role can be shaped at least partly by the recommendations of a group such as
this. And | see them breaking down into two specific areas that we can separate
out. One is the whole question of legal strategy, and the role of the dichotomy
that you've presented here. And | think that can be terribly important and also
timely. Some attention can be given to that and some activity around that specific
set of questions can be planned and implemented,

The second has to do with a much broader set of issues, much rore complex,

which I'm really not addressing in this forum but which we've alluded to, and

76




-47-

that's a question of educational research on which many of the legal strategies
somehow come to rest after you've integrated, or if you want to integrate, how
do you go about measuring that. And about those measurements, there is precious
little that is definitive that is now available. Except that daily, at the
foundation where | work and at others, -proposals are processed and funded which
purport or at least try to deal with some of those very complex questions, aﬁd
you have an ongoing development of materials that three or four yvears down the
road people are going to have to try to develop. There'll be another Jencks,

along with somebody else., |'d like to see some black thinkers and educators

- developing the materials and this other agenda we've been talking about. |

think the time is here. e

Barbara Jackson: | think it's most appropriate that | follow Jim, because/l'm

one of those black thinker-educators at a black institution like Atlgnta/ﬂ%iversity
that | think needs to be givén the kind oY -esources so that we can hayélb\ack
people there that can do this kind of thing. It's not all there now. Fortu=
nately, !I'm in charge of a doctoral program in educational administration, supported
by the Ford Foundaticn, It's in its second year. Ve don't really know how to
train a black administrator, | just know down in my gut that being black and

a superintendent is different than being white »d a superintendent, Ve've got

to find some better ways to let them deal with those problems, how they deal

with their black board rmembers. So in that very important field, | see us trying
to do some things. Ve need to reformulate the questions about how black kids

learn and why they haven't and all that. We're lucky that we've got a couple

of other foundations. Carnegie, | hadn't had contact with before. Spencer
Foundation has given Atlanta University grants to do some seed research, We
haven't oeen enough in that mrde, we being ..tlanta University, so that a lot

of people aren't vet into it, but that's one encouragement. The other piece

that | think is going to, again, begin to deal with this is the grant Atlanta
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public Schools has gotten from the Danforth Foundation to involve five high school

‘ principals along with five high school principals from four other cities on a
fellowship basis during the next year to sit around and figure out why it is,
or what they're doing in their particular high schools. The other cities are
Louisville, Minneapolis, St. Paul, and St. Louis. And I'm going to be working
with those five principals, trying to define what the problems are. .

\
Betty Hyangoni: 1'd like to say that Derrick's paper was very good, and | would

like to go on record as saying that | do agree with the basic underlying.assump=
tions he raises in his paper, and | think it's imperative that we get further
feedback and reactions from a wider segment of the black community than Is gathered
here today. .
Chuck Moody: 1'd just like to make my last statement and that is something |

really believe. As blacks, we have to be united, but we don't have to be uni-

form, and | just want us to understand that.
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