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The SSEC has always had a major interest in the relationships of the sociai ..iences 1o each other and 1o the entire field of
ience. These relationships are of theoretical interest 1o social scientists; they are of grea. practical interest to curriculum de-
velopers and social studies teachers, who often must “do” interdisciplinary social science, whether or not it is “possible.”

In the face of critics who assert that a real or useful interdisciplinary social science is theoretically impossible, or at best
impossibly difficult, Alfred Kuhn has spent two decades in forging what is probably the mest advanced and fruitful existing

system for selating the social sciences to each other. Two major products of his efforts have just now become available—an

impressive theoretical volume and a related college text.

On top of the very difficult task of conceptualizing and writing these two books, Kuhn has taken on another difficult
task—that of writing a synopsis of the two volumes for SSEC Newsletter readers. His article is heavier going than most News-~
letter articles, but we hope readers will feel that it is useful to have this introduction to Kuhn's Dpioneering work.

introduction

This article summarizes The Logic of Social Systems (San
Francisco: Jossey-Bass, 1974).* The Logic is a succinct
statement of a particular approach to social science. The
key elements of this particular approach are captured in 2
subtitle: it is a Unified, Deductive, System-based Approach
to Social Science.

Social science tefers primarily to the nomothetic approach
to the study of social phenomena. This approach seeks to
make generalizations that are independent of time and place;
for example, “The price and quantity of a commodity will be
determined by the interaction of supply and demand” or, “A
successful ruler must possess and know how to exercise
power.” By contrast, idiographic studies of social phenom-
ena, although not wholly eschewing such generalizations,
tend to focus on particular times, places, and/or cultures.

Deductive means that each of the basic concepts is de-
veloped as a pure science. Terms are defined, models are
constructed in the form of sets of assumptions, and conclu-
sioas about human interactions are then deduced. Nearly a
thousand propositions about behavior, interactions, and
social structures are thus deduced. Only a few deductions
are compared with extant empirical findings, though most
can probably be tested experimentally.

Unified does not imply either a single principle that %x-
plains all about everything or a tying together of the social
disciplines in their present forms. It refers instead to a short
list of concepts that all social sciences have in common—a

®A text designed for college freshmen and based on the Logic was pub-
lished in Jaouary 1975, 1t is entitled Unified Social Science: A System-
A available through the Dorsey Press, Homewood, Iliinois.

It is easier to read than the Logic and includes more examples but omits
most of the deductive structure and discussion of methodological problems.

common set of analytic underpinnings. These include the
intrasystem concepts of defector, selector, and effector and
the intersystem concepts of communication, transaction, and
organization. The conventional social science disciplines are
particular combinations, instances, or selected emphasés of
these basics. Unified also means that all terms, regardless of
which specialty normally uses them, are defined as a single
mutually consistent, interlocking set. For example, whereas
authority, socialization, culture, civil liberties, supply and
demand, or social structure are normally defined without
reference to one another or to any common intermediate
terms, within or between disciplines, here all are defined di-

rectly or indirectly in terms of a common set of relatively . -

few primitive terms.

The approach is system-based, since no other conceptual
structure seems comprehensive enough to handle this kind
of upification; it is self contained, since no prior knowledge
of system analysis is necessary. System analysis revolvis
around two parallel trios of concept. Detector, selector, and
effector deal respectively with information, values, and effcc-
tuational activities within a controlled system; this is intra-
system, or psychological, analysis. Communication, transac-
tion, and organization deal with transfers of information,
transfers of values, and joint effectuaticns between or among
systems; this is intersystem, or social, analysis. Thus the
intrasystem and the intersystem analyses, which are elab-
orated separately in the following sections, are intimately
related.

intrasystem: Systemsin Genemicnd the Human
System
A system is any set of interacting or interrelated com-
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ponents The question generally is not whether some set of
components is a system, but whether the obscrver finds that
set worth studying as a syster». It will probably be worth
studying a situation as a system whenever the whole is clearly
more than the sum of its parts. To the extent that an auto-
mobile is more than wheels plus engine, and a society is more
than persons, families, and PTAs—to that extent each can
fruitfully be studied as a system, using system concepts.

A system is controlled (goal-oriented, self-stabilizing, seif-
correcting, cybemetic, adaptive) if it “prefers” some state or
condition to some other, and has some capacity to retumn itself
to or move toward that state if it is pushed away. All living
things are controlled systems, which have at least a direct or
indirect goal of survival. The only other controlled systems
we know of are made by humans and are of two distinct
types. The first are mechanical (in the broad sense) and
include thermostatic temperature controls, automatic volume
controls, toilet tanks (which return the water to a prior level
after it has been “disturbed” by flushing), guided missiles,
governors on power mowers, and automatic inventory con-
trol systems. The second are formal organizations, such as
firms, governments, universities, and (in some respects) fami-
lies. Perhapsthebstshortdeﬁmhonofbehavxoralscxenoe
is “the study of controlled systems.” (For purposes of social
sumce,wrormolledsystensareofmtemtsolelymcon-
nection with informal organization, including human ecology
and market systems, to be discussed below.)

If a controlled system is to give differential responses to
different conditions in its environment, it must first be able
to receive information about (detect) the state of that en-
vironment—that it is hot or cold, pleasant or unpleasant,

temngorsecute That part or function of a system that
acquires information is the detector function. In the human,
the detector includes the sensory and cognitive processes.

Second, the system must have some sort of preferences.
The amoeba “prefers” moderate temperature to very hot or
cold; the electric refrigerator “prefers” 40 degrees to zero or
100; and humans obviously have preferences of many sorts.
Tbcpartorﬁmcnonofthesystem that has preferences or
goals, on the basis of which choices are made, is the selector
function. Without it the system would give the same response
to stones and steak or to comfort and freezing.

Third, the system must be able to execute the response it
selects: to turn on the compressor when the temperature in
the refrigerator rises above 41 and turn it off when the tem-
perature falls below 39, or to eat steak but not stones. The
function of carrying out a selected response is called the
effector.

The three functicns can be shortrned to DSE (Detector,
Selector, Effecter), or, in common inguage, knowing, want-
ing, and doing. The rough parallcl: i« -, hology are cogni-
tive, affective, and motor; while stimulus, organism, and re-
®%ponse are still another parallel. DSE are the three logically
irreducible ingredients of any controlled system, without
which there can be no adaptive behavior. A “behavioral”
explanation lies in describing the DSE states of a system and
how they interact to bring about its selection of a response.

The following sections deal with the three major aspects of
intersystem analysis: comimunication, transaction, and organ-
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intersystem Analysis—Communication

There are two-types or levels of possible transfers between
systems, those of matter-energy and those of information.
These can be thought of respectively as substance (if we
loosely-apply that term to include energy) without regard to
its pattern and as pattern without regard to its substance.

The_transfer of pattern (infonnation) is communication.
For humans it takes two main forms. The first is nonverbql,
often simply imitative. Here a pattern internalized in one
brain (as the pattern of a bowl, of a family structure, or of a
kiss) is symbolized externally by overt acts of doing or
making. Those overt acts or their products are observed by
others, and become internalized patterns in those others.
Theseeondkindofcommunicationisverbai,theme&ge.
In a message the semantic signs representing two or more
images (concepts) are put in some relationship to represent
some other concept which does not have a sign of its own
(or which the sender of the message does not know or wish
to use). IfweuseaVenndxayamthhonecnrclerepte—
seriting “boys” and a second representing “play,” the mes-

sage “boys play” eanbexepmemdbytheamwhemthe‘

two cu'cl&s overlap. Verbal syntax is more versatile that the

Venn diagram, however, which might also represéat “play- - -
boys.” The semantic signs used in messages mchlde ges

tumandfacxalexpmslons

Culture * - mmunicated, leamed patterns. The .ultwral = %
content Jf a scciety is the total set of non-inherited patterns . * .

common to its members—such as carriages, family structures,

concepts, language, valuesystems,andcustomarybehavnorsp""

Tbccukwalpmsxsﬂwverbalormnvetbalttammonf
of these patterns from one person to another, particularly
their transmission from one generation to the next. Both the
observable content of culture and the cultural procos m;-
communicational.

Althoughnoxsc(melevantslgnals)andmadequawrednnd
ancy are often important factors, the main social reason for -

inaccurate messages is that the images evoked by given signs-_ -
vary greatly between persons and cultures. Since different - -
cultumandsubc\ﬂmmholdd:ﬁerentsetsofmags,com-

munication is generally less accurate across cultures than
within them.

intersystem Analysis—Transaction

Whereas a transfer of information is communication, a
transfer of matter-energy (substance) is transaction. Such
transfers occur among systems of many kinds throughout the
universe, including human systems. The socially interesting
aspect of these exchanges is not in the physical quantities
exchanged (a ton of diamond for a ton of gravel), but rath-
er in their relative values (a ton of gravel for a millionth of
a ton of diamonds). Many other things are exchanged that

-have no significant matter-energy base—affection, praise,

trust. For social basic analysis we thefefore ignore the physi-
cal entities and focus on the way values of things given and .
received affect people’s interactions.

Communications and transactions are defined more strictly
as interactions between parties analyzed with respect to their
information content and their value content, respectively.

Further, the question is not whether some interaction isa -

communication or a transaction (every real interaction is in-




escapably both) but which aspect we focus on. Of the two,
communication is the more basic, since without it there could
be no society or culture. But the thing that communications
are all about is transaction—doing or giving valued things
for one another. Thus the most irnportant part of truly social
analysis hinges on transactions. Though indispensable, for the
most part communication is the vehicle, not the content, of
human interaction.

The study of transaction focuses mainly on the nature of
power and bargaining power and the factors that strengthen
or weaken them. Let us examine a transaction in which
party A has valued good or thing X, party B has valued
thing Y, and the two contemplate exchanging X for Y. In
this transaction the question about A’s power is whether he
can get Y. The question of his bargaining power is that of
how much X he will have to give for it—that is, the terms
of the exchange. Both questions hinge in turn on A’s Effec-
tive Preference (EP) for Y and B’s EP for X. Preference is
the desire, or will, to complete the transaction. Effective refers
to the ability to do so—having enough X to offer B to make
him willing to give up Y. Completion of the transaction
hinges on two different but mutually contingent decisions.
They are different in that A’s decision to give up X for Y
is not the same as B’s decision to give up Y for X. They are
mutually contingent in that there must be at least one set of
terms which both A and B are willing and able to accept.

Figure 1 shows the EPs in a transaction in which son (A)
wants use of the family car Saturday night (Y) and father
(B) wants some hours’ worth of chores (X) to be done. The
son’s EP extends to 5, which means that he would be willing
to do five hours’ worth of chores in return for using the car.
The father’s EP, which extends from his side of the diagram
to 6, means that he is not willing to let the car go for fewer
than six hours of chores. If both sides stick to these positions,
the son lack the power to get the car and father lacks the
power to get the chores done. (We are focusing for the
moment on this transaction alone—as having no connection
with any other possible transactions.)

Hours

Father’s EP

Father’s
extended EP

Figure 1. EPs in Father-Son Transaction

Let us assume the father then recalls that about three
hours’ worth of chores are imperative (cleaning out the
cellar before the special annual trash collection), but that
others can wait. Now he would be willing to lend the car
in return for these three hours of chores. His EP would ex-
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tend farther to the left, to 3. The two EPs now overlap be-
tween 3 and S5, which means that the transaction could be
completed on any terms at or between those points. A now
has the power to get Y and B now has the power to get X.
If we assume for the moment that father and son are equally
good negotiators, the transaction will be completed at 4.
Gererosity extends on EP and hostility contracts it, with
results the reader can trace.

The above illustration deals with transactions in posmve
goods. The model applies as well to transactions in bads
(negative goods). These can take the form of a stress, uni-
laterally and pretransactionally applied by A on B, after
which they negotiate about what B will give A for relieving
the stress. Or it can take the form of a threat, in which A
identifies some bad that he can inflict on B, and the two then
negotiate about what B will give A for A’s not executing the
threat posttransactionally. In both stress and threat transac-
tions, the transaction proper is over its positive aspect—
relieving the stress or not executing the threat.

A host of other variations can be accommodated without
changing the basic model. For instance, this approach can
be applied to the analysis of group power and bargaining
situations. In competition, coalition, or collective bargain-
ing, transactions involve two or more parties on one or both
sides. As to competition, if numerous As and Bs are ex-
changing many units of Xs and Ys, if al! units of X andof Y
are identical or interchangeable, and if every A is aware of
and free to deal with every B, and vice versa, then the overt
alternatives available to any one A or B will narrow to or
toward the point at which all pairs of As and Bs exchange
X for Y on the same terms. The result is a market consensus,
or conse=sus by transaction. In collective bargaining multiple
As transact simultaneously with a single B on a set of terms
jointly agreed by B and some agent for the As. In a coalition
the As agree among themselves, but not jointly with B, that
no one A will agree to a transaction with B on terms less
favorable than the As have agreed upon. (This is the ob-
vious difference between collective bargaining by a union
and a price conspiracy among sellers.) Given the precedmg
analysis, the reader can apply the concepts to union-man-
agement relations, cartels, or international alliances.

Intersystem Analysis—Organization

In the preceding discussion, we looked at the two inter-
acting parties as separate systems and examined how their
transactions and communications reflected and affected their
individual states. Whenever two or more systems interact,
they fill the definition of an acting system—a new, higher-
level, and emergent system relative to the initial ones. In
studying organization we shift attention from the parts to the
joint effect produced by the whole, though without denying
that the whole continues to consist of interacting parts.

Any system whose components are two or more human
beings is an organization. There are two major types of or~
ganization. One is the formal organization, in which the ac-
tivities of the group are consciously coordinated toward a
joint result (for example, governments and corporations). If
a joint result is the unintended outcome of interactions in
which each party simply pursues individual goals, the organi-
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zation is informal. (The paradigm is the biological ecosys-
tem; a social example is the pure market system, whose sub-
systems care only about their own individual welfare and are
subject to no controls on behaif of the whole economy.)
There are, of course, many possible intermediate states be-
tween these two major types. For instance, an individual or
organization might modify its behavior from a purely self-
oriented pursuit so as to modify the whole of some larger
group. This might be termed a semiformal organization.
(Those portions of the social system studied by sociologists
are mainly semiformal in that they are not formally controlied
but many of their subsystems exert social pressures to induce
others to behave in ways that are culturally defined as “bet-
ter.”)

Organizations can be studied by applying the same intra-
system concepts described previousty. To the extent we are
interested in the behavior of an organization as a unit, we
attend to the intrasystem concepts of DSE states and to its
decisions. To the extent we are intercsted in the interactions
of the organization’s parts, or of the orgznization with other
organizations or persons, we use the intersystem concepts of
communication and transaction.

Because of the great complexity of organizations, however,
these concepts must be elaborated and extended. For in-
stance, one of the distinctive characteristics of the formal
organization, as mentioned above, is that its activities are
directed toward a joint result. This means that the analyst
.must attend to how joint decisions arc made. The analysis
of communication requires no attention to decisions at all and
the analysis of transaction focuses on two mutually contingent
but different decisions. To produce the desired joint effect
of formal organization, the members must agree on, or at least
accept, a single decision. Agreement can be reached by
communication (the parties talk till they agree) or by trans-
action (the parties trade concessions). If both interactions
fail to produce agreement, and since we recognize only these
two types of interaction, agreement is not possible. But a
decision is possible even if agreement is not, and it can be
forced on those who disagree by a dominant coalition of
whatever kind of power is relevant to the situation—brains,
muscle, votes, money. (Since the dominant coalition is based
on power, it, too, is transactional, though at a different level,
which we will not go into here.) People normally prefer to
make decisions by communication; if that fails, they choose
transaction; dominant coalition is usually the least preferred
decision-making approach.

Among other organizational concepts that expand the
analytical power of the basic intra- and intersystem concepts
presented hece are induction, role, structure, authority, and
coordination.

Predicting Change in Particular Situatians

At the beginning of this article, we noied the distinction
between the nomothetic sciences, which seek out the similari-
ties among situations, and idiographic studies, which focus on
the particulars of unique situations. We described the essen-
tial analytic concepts of an integrated, nomothetic social sci-
ence: detector, selector, effector (intrasystem); and com-
munication, transaction, and organization (intersystem).
These concepts enable us to do cross-sectional analysis of
relatively static situations—to perceive similarities or patterns
across situations. To a certain extent, they also enable us to

perceive the relationships among patterns at one time and
another—to detect developmental patterns in a series of past
events and predict them in future events.

We do not mean to claim, however, that the proposed
integrated social science can predict the very specific details
of comnplex changes. Scicnce deals with similaritics among
situations. But life’s real decisions involve particular situa-
tions, and no two are alike. Hence, dealing wiih them always
involves art (or intuition) as well as science.

Science can help us understand particular situations when
it takes the form of a simulation model—a particular collec-
tion of concepts and generalizations that seems to fit the
situation, or, at least, those aspects of it that we want to
understand. A simulation model will highlight those inde-
pendent and dependent variables that are thought to be criti-
cal in a particular situation and delineate the relationships
among them. The statements of these relationships generally
take the conditional, abstracted, lawlike form—*If A, then
B'))

To illustrate, “’If Joe perceives that both hiking and skiing
are available today (detector); if he clearly prefers skiing to
hiking (selector); if he has the ability to carry out that choice
(effector); and if no other factors enter his decision (closing
the model); then those DSE states will lead Joe to choosc
skiing.”

Strictly speaking, such a scientific statement deals with the
model, not with reality. We can make predictions only about
what will happen in the model. The prediction will be- ac-
curate for reality only to the extent that the model reflects the
reality it claims to depict. Such a claim is, of course, very
uiﬂy-”

For instance, random developments are not accounted for
in such models; the model may fail to incorporate all the
relevant variables; or prediction of later events in a complex
sequence may be obscured since it is contingent on accurate
prediction of earlier events. Despite these limitations, how-
ever, simulation models can help us clarify the critical com-
ponents of particular situations and perceive the possibilities
and probabilities of change and development in those situa-
tions.

Using a unified system-based approach to study society
provides powerful advantages: it explicitly recognizes that
the segments of complex reality interact with one another in
many ways, including mutual causation and feedback loops;
and it offers a set of analytical concepts designed specifically
to deal with these complexities.

RESPONDEZ, S’IL VOUS PLAIT

Do you have any reactions to the content of Kuhn’s
article that you would be willing to share with us? Did it
stimulate some ideas for learning activities? How useful
is Kuhn’s framework for purposes of interdisciplinary cur-
riculum development? We'd like to hear your thoughts
and, if possible, get a debate going in these Newsletter
pages.

CURRICULUM MATERIALS ANALYSIS SYSTEM

The Short and Long Forms of the Curriculum Materials
Analysis System (CMAS) are once again available from the
SSEC.

For readers who are not familiar with the CMAS, a brief

4

000 0L~




b ,ERICICMSS locol Advisory
-f ?, AcqmsmmISelecnon l’ancl

The ERIC I.ocal Advisory Acquisitions Selection Panel -
net March 12, 1975. The members, representing various
areas of social studies/social science education, were
appointed to advise ChESS on input into the ERIC sys-
tem. During this meeting the panel reviewed joumals
indexed by ChESS for Cwrrent Index to Journals in
Education (CIJE) and advised the staff on the appro-

. priate definition for a descriptor in the ERIC

Thesaurus. .

After reviewing the current CIJF se‘lection policy,
the group examined the journals and made specific
reconmendations on the basis of policy, scope, and
quality considerations for change in the handling of
some journals. Members also suggested titles of ad-
ditional journals to be considered for indexing in
CIJE. With this task completed, the ChESS staff
described the ERIC vocabulary development and im-
provement program and the procedures for submitting a
descriptor into the ERIC Thesaurus.

The panel will meet again next fall. Until that time,
individuals in the group will periodically review doc-
uments for Resources in Education (RIZ) and will be
consulted for temminology clarification.

ERIC/ChESS Bicentennial Bibliography

A brief annotated bibliography of Bicentennial mate-
rials has been compiled by the ERIC/ChESS staff and
{s currently available at no charge. It serves as a
guide to materials that have immediate value to K-12
_educators interésted in teaching a unit or course on
the Bicentennial. - Annotated jtems are :isted under
six categories: textbooks, games and simulations,
multimedia kits, newspapers and kits, ERIC documents,
and journal articles. Each annotation includes the
<, title of the material, its author/deve1oper, date,
;. grade Jevel, pubHsher, and price.

"Five ‘additional bibi{ographies will be developed dur-
. ing 1975 by the ERIC/ChESS staff, Tentative topics

¥ for these forthcoming resources are social studies

evaluation, staff tra,ning and development, currice
ulum deveTopmnt. world problems, and legal education.

. .To order the bibiiography on the Bicentennial, write

O Hnator of User Smm:es. ERIC/ChESS. 855 Broaduay,

MC ler c«ﬂorgdo 80302: -

award the citation in accordance with the proced&res
and criter{a listed. below,

{1) The citation will be awarded on the basisﬂo. A at
particular’ research zffort or-a meri torious -research’
career.. (2) Research 1s:to-bé broadly defined to :ip=
clude axperimenta’, conceptual, historical, philos .5
sophical, and other modes the. selection comnfttee’

see fit to include. Research done outside what-nox:

_mally might be considered the social studfes: shal

not be overlooked if it has particular signifjcance
for social studies education. . (3) The citation_shall
be awarded no more than one time a year and no Jess
than one time every two years.. (4) .The citation -
shall be drawn up in a format and style to.be- dete )
mined by -the selection committee and. ‘shall be: ‘awarded
at the annual NCSS ‘convention. {5} Criteria ‘are:

the research be theoreticmy and methodoTogical

policy and/or to future research in-social:studies:

. -(6) The nomination should.include infomtion about“
- both the researjch’and the reseagghe;; : Also, &ras

) ¥
the following address:by. August: 1, 1978% 3 Subcom{ttew
on Research Citation;:National:Council for- the*»Sociat
Studies. 1201 16th Street, NW, Washington, D. C.*
‘The ‘copies: should- -be; iiritten dn- uarrative

( ; ‘be ‘typed:double:
spaced on 8% x 11" paper;’ A selt”-addressed,~ stuapgd
business-size envelope for acknowledgment of I; eipt
of the proposal shovnd ﬁ_e ~jnc1uded. o




BAYCEP: Summer Teacher’s Workshop
| on China

The Bay Area China Education Project (BAYCEP), a
nationally recognfzed program to improve teaching
about China in the schools, is coordinating a summer
workshop open to elementary and secondary teachers
across the country. Entitled “TO MOVE MOUNTAINS: A
Workshop on Teaching Today's China," the event is
scheduled for June 22 through June 27, 1975 and will
be held at the University of California, Santa Cruz
extension.

“To Move Mountains" will bring to the classroom
teacher and curriculum specialist an understanding of
today's China and will emphasize the translation of
this understanding into the classroom curriculum at
both the elementary and secondary levels. On the one
hand, participants will have the opportunity to
interact with China scholars and recent visitors to
the Peoples Republic of China. On the other, they
will be able to choose small-group meetings on a
varfety of special interest topics, such as educa-
tion, medicine, and communes, in addition to various
workshops, including caliigraphy, kite-making, and
classroom simulations.

Tie course will be under the direction of Victor Li,
Shelton Professor of International Legal Studies at
Stanford University and Director, Stanford Center for
Eas}:fAsian Studfes. He will be assisted by the BAYCEP
sta -

The workshop is offered for two hours' credit ard
will cost approximately $80, which includes a mate-
rials package. For further information contact David
Grossman, P.0. Box 2373, Stanford University,
Stanford, California 94305.

NHF Humanitics Services Program

The Nationai Humanities Faculty (NHF), an independent
nonprofit educational organization, is offering a new
program designed "to create a working dialogue between
eminent humanists and educators in order to improve
the teaching and learning of the humanities." The
NHF Humanities Services program makes avaiiable the
services of leading humanists to provide preservice
and inservice assistance to individual schools and
school districts, as well as community and junior
colleges. Sixteen hundred Humanities Services faculty
members are currently available and can offer consul-
tation in single disciplines and interdisciplinary
studfes, i{ncluding global studies, ethnic studies,
American studies, English, language arts, philosophy,
religion, career education, and bilingual education.

The type of services offered by the program’s faculty
is determined by the needs of the individual school

or district. A wide range of assistance {s available,
including help in such areas as curricuium develop-
ment, evaluation, prevision of information about ex-
isting programs, effective use of oral history tech-

- ';*"u:;. ;nd the p}arlming of educational activities
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Materials for the Opén Classioom L ¢

Materials for the Open Classroom, edited by Skip
Ascheim, is a collection of {deas, activities,-and -
published materials for use primarily in the elemen-
tary grades. Various criteria were used for select-
ing each item for the catalog: the material should
actively involve students, 1t should be open ended
and allow for many applications, and students and .
teachers should be free to use the materials accord- -
ing to their own needs. .

The main intention of this collection is “to aid the
teacher who has declared his or her 1ndependence frea
the study cuide, the curriculum office, the: teviiuvok.
publishers, and the l2sson plan." Even though: the -
materials are not listed according to. tradit onal . .
curriculum categories, their ability to be used for
many different purposes makes them appropriate for -
social studies, mathematics, science, and Tanduage *. -
arts classrooms. The wide range of catalogued .items
includes abacus board and tablets, gerbils, cagesy
camera kits, construction setfs, dinosaur kits, "ﬁnge
ptanos,* funnels. games. marbles. wire cutters,-
dominoes, "psyche-paths;" saﬂboats. trundle wheels
:poo‘ls. puzzles, "people pieces. prisu\s. an_d -storage
oxes. :

Teachers can purchase the materials from 1nd1v1dua]
educational materials suppiiers (their addresses are
given in the volume) oi they can follow some of the
suggestions_given in the book and create their own
materials to use with the described activities. :
Costing $3.00; the book can be ordeveZ from Dell
Publishing Company, 1 Dag' Hmrskjold Plaza. ‘New
York, New York 10017

An important element in this program is its emphasis
on attending to the individual needs of each school:-
no pre-packaged programs are offered. After using-a®
questionnaire to assess a school's needs, the Humani~: "
ties Services staff collaborates with the school to .
outline objectives for a program. The Services staff
then develops a set of program guidelines on the .. 4
specified topic and selects appropriate humanists =~ . .
from its faculty to implement the project. Provisions
have been made for both short- and long-term affilia-"-
tions ‘and a wide variety of settings for working with -
the NHF, ranging from one- to three-day workshdps in
a particular school, district, or region to a full = =
year of carefully 1ntegrated programs th"oughout an
entire state svstem.

The Humanities Services program is based on six years .y
of planning, impJementation, and evaluation of NHF. ~ ...
work in some 500 schools and school systems uation-
wide. Faculty members hold full-time positfons at j
various colleges and universities across the country
and are available to the general educational public

only through the NHF. For more information, contact .
Dr. Arlefgh U. Richardson, Director, National Humani- "
3{;:2&&:11 ty, 1266 Main Street. Conconi. Massachusefts
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Looking At... 13 published to 12t you know what we know about an emerging

topic af interest or current concern to elamentary and secondary socisl
studies and socfal education teachers. Ne, after all, are & “clearinghouse.”

. e select, abstract, and fndex current hard-to-obtain documents for Resouross
in Bducation (RIE} and current perfodical articles for Current Index to Jowr-
nale in Eduoc tion (C1JE}. Also, we comfssion or prepare social studies
practical guidance papers, intarpretive papers, and reference tools when
mosd, Titeraturn, and practice warrant. In the process of doing this work
we get aroind, talk with miny people throughout the country, have many visi-
tors. and raceive many letters énd telephone calls for information about who
is doing what, and what 1s tho latest activity on a topic. Before enough
theory, practice, or materials have crystallized or surfaced to warrant &
practical guidance paper, we hope to make available informtion about prace
tice, people, materials, and 1deas on new topics--performing a clearinghouse
and communication function through Zooking At....

from you to the clearinghouse. Please send us descriptions of your work,
announcements, questions, syllabi, guides, experimental materials, and sug-
gestions for & second Looking At... on public doublespesk and for a

Looking At.., on other topics.

_ INTERVIEW. DAN DIETERICH

7 This issue’s interview is with Daniel J. Dieterich,
Chatrman of the Committee on Publfic Doublespeak of
the National Council of Teachers of English (NCTE).

The Comjttee was founded in 1971 with the Council's
... Passage of two resolutions: ,

. On Dishonest and Inhumane Uses of Language
Resolved, That the Natfonal Council of Teachers of
English find means to study dishonest and inhumane
uses of language and literature by advertisers, tu
bring offenses to public attention, and to propose
classroom techniques for preparing children to cope
o e matosin pw.  Fublio Poli
on ) 8 0,
Resolved, That the National Council of Teachers of
English find means to study the relation of language
to public policy, to keep track of, publicize, and
combit semantic distortion by public officfals,
candidates for office, political commentators, and
... all those who transwit through the mass medfa..
.- Obyiously, these are concarns of social studfes as
v, wall as English teachers and this {s an area in which
-~ social studfes, English, apd other teachers could well
- cooperate. .In fact, a number of socfal studies pecple
o>~ are already involved with the Comittee. We thought
| ~Looking At... -readers would. 1ike to hear wore about
A qu.}aﬁak and. the work of the Comittee. Kiren
. Wiley, ERIC/CHESS editor,-asked Dieterich to tell us
1¢ doublespesk. ¢ R
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Looking At... s 21so intended to be & catalyst that increases communication
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' may be ob

tions passed by NCTE, 1t 1s.inhumane.-and dfs
use of language--deception,- dishonesty, semant 800
tortion. All these are aspects of doublespeak,. but'l

don't really think we have'a decent definition:for it

yet. I can say what doublespeak does not incl -
It's not the study-of grammatical ervors; of:diagrams
ing, of word choice per se. “It's not even really:the
study of euphemism, though euphemism can play
in doublespeak, depending on. context and situatii
For instance, we arve not out to say, “Euphemi
.bad so-don’t-use them:": Also,:.we're: not:
push an ethical schema on anybody. Rather, wi
are trying to do when focusing on doublespeak’ s:
analyze the.way. Tanguage relates, to. people. and to
society: ' What we’are sayfng;is;: *Hery ome’

that:peoplé can
to cut through:i :
how, -to"see'what's"be

“The:Comini £tée: on*Publ 3
‘ nual Dodblespeak-Award

Air Force, who "told reporte
always write it's bowbin
It's not bombing:1t's

Wiley: Some critics.of.
be trying to put a stra
instance, they criticiz
neologisms, seemingly no!
change at all., Isn’

Dieterich: - There 1s” 4 divers
language misuse; -~ I.don*t<go
people 1 have mmtxe,can%ﬁ
ng.
yaries is:wrong "
straitjacket:on pebp
‘being

T,
about the sufferin
because of misuse of Janguage:
one says “atn't:? - 8?%31}4&

technician~~a comminica
weeks constructff




" ers they tend to do one or more of four things:
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using it with much greater skill than ever before.
To answer your question then--what is fair game for
tite committee's criticism?-~it is the misuse of pub-
lic language to persuade individuals, as consumers or
citizens, to make judgments on the basis of insuf-
ficent or incorrect information.

Wiley: Why should anyone be concerned about misuse
of language? Why shouldn't people be able to say
whatever they want, however they want to say it?

Dicterich: People can, do, and should be able to say
whatever they want to say, however they want to say
it. But, people should also be able to recognize and
deal with the misuse of language. We use larguage in
order to control our fellow human beings. I am out
to give people the critical thinking skills they need
in order to recognize the ways in which they are
being controlled. Then they can either accept the
control or reject it, as they see fit. I'm not try-
ing to tell people how they should talk--only how
they should listen.

Wiley: Searching for examples of public doub‘lespeak
can be a lot of fun and can give us some good chuck-
les. But aren't there some deeper issues involved?

Dieterich: One of the prime issues is the public's
right to know the truth about the people they elect
to office. People have got to have free access to
information in a democracy, but that isn't enough.
They also have to be able to analyse the information
they receive. A second issue stems from our need as
a capitalistic society to have access to information
about the products we buy. We have to buy wisely and
intelligently, but we don't. The reason we don't is
we can't. We can't because we don't have the tools
to analyze the language that is being used on us.

Hot only verbal language, but the other symbol sys-
tems which are involved, such as color and music. We
don't know what's happening to us in a conmercial.
We say we don't listen to commercials, but in fact we
do. And we make purchases based on commercials--
otherwise fndustry wouldn't spend $26 billion a year
making them: ‘

1
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of complexities are derived from that one Tittle = _
simile. S. 1. Hayakawa's ge in Thought and R
Action describes this approach and the International . _ -
Society for General Semantics, based in San Francisco,
distributes a number of other reading materials on §t.
The Iinguietic method is an-analysis of the-way that - . -

language -works in society. Julie Stanley, anothar: '/ . ‘-

- member of the Committee, has written several papers

on this approach which are avaiiable through the Com-
mittee. They analyze the way that linguistic construc-
tion can be used t0 hide meuning. For instance, sow . °
do you make an unflattering statement about someone = *
without taking the responsibility for haying made it? ~°
Well, you can say, for instance, "This person Seems: -
to be dishones%.” And what does’ “seems to be" mean?-
What it really means is “it seems to me," but “seems"
to be" diffuses the respcnsibility for the ‘statement..
The linguistic approaih examines such aspects of . -

language as syntax and word choice. .

¥

The: Vietnam War *wes_conducted ot ‘fi secret; but:
in_jargon." ~-Hénry Fajrlie, “The Language ‘of ~: .:*
Politics," Atlantio, January 1975, = - . ..o «’

ERIC §s not immune to doublespeak: in the lat-
est version of the Thesaurus of ERIC Descriptors,
under the term POVERTY readers are advised to
*use Economic Disadvantagement."

-ject matter of military language? Does that give:us .

Niley: What are the major analytic tools around
which a course on doublespeak might be built?

Dieterich: There are several tools, iacluding the
rhetorical, the general semantics, and the linglistic

approaches. Social studies teachers may be familiar
with the traditional rhetorical approash. It is re-

flected in the Institute for Propaganda Analysis
framework, which identifies seven techniques used in
propaganda--"band wagon,* “glittering generalities,"
and so-on. Hugh Rank (a member of  the Committee) is
trying to up-date this approach by developing a dif-
ferent set of analytic criteria. He has drawn up a
four-part pattern. MWhen people try to persuade o:hh-
ey
tend %o exaggerate their own good points, to exag-
gerate their opponents' bad points, to downplay their
own bad points, and/or to downplay their opponents'
good points. That is the basic framework. From that
you get into the complexities. Some sections of
Rank's approach are avajlable already from the Com-
mittee. The general semantics approach is founded on
the theory that the relatfonship between language and
reality {s somewhat Tike the relationship between map
O §territory. When people begin mistaking the map

RICrthe territory, they are §n big trouble. All sorts
AR I o F ¥ o o 4 © S

o
-

Urbana, I11inofs 61801. . - . .

Wiley:.: What are some learning activities.that could:
be used by a teacher or team of teachers? &

Dieterich: One thing students and teachers -Gould:<¢
is evaluate advertising. They can transcribe télevi~
sfon or radio commercials or take ads out.of -magazine:
and newspapers and then see.if they can find.any posi-
tive claims.in them: what is it that makes this piros:
duct different from every other? They will ﬂgu'q;gutv.,;
not surprisingly, that usually there isn't-anything
that makes one product different from any other.:- When
they do find a positive claim, they can-sit- down and
test it themselves. Sometimes this will require-a:
Taboratory, but ordinarily a high school or college
student would have no -difficulty .in verifying or dis=
proving it without special equipment. . They could’ -
analyze sexist. language. Again, they look at mas:
media and see the way that the sexes. are referred:to.
Are they dealt with identfcally? Are different Vocab
ularies used? 'What are the connotations: of 'the .dif-..
ferent words used to describe men and women? .-In a"
similar vein, they could analyze military language--
not beginning with the assumption that the military {
efther good or bad but studyir3 the particular‘and -’
peculiar nature of military.language. - What is'the s

some indication of why military language is -the way 1
{s? The main thing, of course, in this area would.be
euphemism. What euphemisms are used? Why.are they...
used? How are they used? Another kind of activity -
would be studying the role of the Federal Communica-

tions Comission in regard to the mass media. - What '
does it do? Who is on it? Whose interests do its- -
members protect? These are just a few examples of :

learning activities. L R i

"

The Committee has a regqularly published newsletier,
offers a number of publications.for teachers, has.a
number of other publications *in the works.":and: -
providés a variety of services, such as conducting:.
workshops and suggesting speakers. - It -1s-housed it
the headquarters for the National Council of Teachers:
of English (wherein 1s also housed the ERIC-Clearing-
house on Reading and Communication Skills). For more
information, write the Committee at 1111 Kenyon Rdad,
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¥ - ED 084 563. The Longuage of Per-
suasion. English, Vocabulary:

. 5114.68, authorizsc course of in-
struction for the Quinmester Pro-
gram. By Irvin Goff. Dade County
Public Schools, Miami, Fla.,6 1972,
EDRS Price: w‘so.?S. HC°s1.soo
plus postage.

Developed as a high school unit,
this guide provides the teacher

_ with strategies for the study of
speakers or writers as persuaders;
the identification of the logical
and psychological tools of per-
suasion; the examination of levels
of abstraction; the techniques of
propaganda; and the effective forces
in advertising. The subject matter
includes (1) identification of de-
vices used by propagandists and
evaluation of their effectiveness;
(2) evaluaticn of news in the mass
media; (3) evaluation of advertising
in the mass media, including anal-
ysis of techniques and identifica-
tion of appeals; and (4) instruc~
tion and practice in the use of per-
suasion. The guide is arranged by

performance objectives with suggest-
ed teaching strategies listed under
each objective. A listing of stu-
dent and teacher resources is
provided.

ED 069 008. Politioal Rhetoric of
Our Times, edited by James W.
Chesebro and John F. Cragon. Stu-
dent Press, Minneapolis, Minn.,
1971. EDRS Price: MF-$0.75, HS-
'$1.85, plus postage.

This student-published quarterly
Journal is a forum for student
thought on contemporary issues in
rhetoric and communication. This
issue focuses on the "Political
Rhetoric of Our Times.® The arti-
cles in this issue focus on the
following topics: application of
fantasy themes to individual role
identification in the smal? group
setting; an analysis of the use of
the "Cold-War Phantasy" themes that
Johnson and Goldwater identified
with in their 1964 presidential
campaigne; examination of President
Nixon's rhetoric of withdrawal; and
jnvestigation of the rhetorfcal
strategies of radical movement
groups, such as the "Political Rev-
olutionary," “Cultural Revolution-
ary," “Superstar,“ “Urban Guerilla,*
an ! "Political Anarchist.”

ED 094 063. Zanguage and Sooial
Problems, by Murray Edelman. MWis-
consin Univ., Madison, Inst. for
Research on Poverty, 1974. Paper
presented as part of symposium
dedicating new Foreign Languages
Building ?Universit,y of I1linois at
Champaign-Urbana, April §, 1974),

2N ’

~ed
)

EDRS Price: ME-§0.75, HC-§1.85, i .

The language in which we discuss
public issues and public officials
subtly evokes problematic beliefs
about the nature of social problems,
their causes, their seriousness, .
our success or failure in coping
with them, whick of their aspects y
are remediable, which cannot be R
changed, and what impact they have R
on which groups of people. Social o
cues' rather than rigorous amalysis . ./ -
also evoke widespread beliefs about -
which authorities are competent to* .
deal with particular problems and -~ =
the levels of merit and competence’. .- . *
of -various -groups-of people.’ Indi- -~
viduals often acquire conflicting TR
cognitive structures regarding con- . .
troversial problems. One such pat- -
tern of political myth typically.
defines authorities as competent, -
those who suffer from the problem ) .
as tiemselves responsible for their - 7
troubles, and the political system ° n o
as sound. The alternative pattern -.°
dz2picts authorities as supportive <
of alites, those who suffer from . ..
the problem as victims, and the '
system as exploitative. A met- )
onymic or metaphoric reference to Lo
any theme in such a pattern of be- .«
liefs evokes the entire structure; - |
and syntactic forms can also evoke . -
belief patterns. The fact that a - -
conflicting set of beliefs is aiso - -
present in the culture and in thy - -
mind helps people to live with: thelr,
ambivalence and to accept publfc - -
policies they do not like. . .-

~ . ¥ £

 SOME BASIC BOOKS

Haig Bosmajian. The Language of Oppression. Public
Affairs Press (1975, $4.50). If you're interested
in the language of white racism, of sexism, of
Indian derision, of the military, try this book.

Robert Cirino. Powsr to Persuade: Mass Media and
the News. Bantam Books (1974, $1.25). A textbook,
geared to the secondary school level, for teaching
adlysis of the way the mss media persuade people.

S. 1. Hayakawa. in Thought and Aotion, 3rd
ed. Harcourt Brece Jovanovich (1972, $4.95). Pre-~
sentation of the general semantics approach.

NCTE Committee on Public Doublespeak. Doublespeak
and Ideology in Ade: A Kit for Teachars. tional
Council of Teachers of English (1974, $1.00). Sowe

... Tdeas:to help teaqhets get started.

.. George Orwell. “Politfcs and the English Language”

¥ . in A Collection of Essays by Ge Orvell,

- Harcourt Brace Jovanovich (1970, 5.45). A fore-

iy -rusner of today's doublespeak critique.

i/, eeorge Orwell. 1984, New American Library (1971,

%7, $.95). Tne "classic” novel in which Orwell cojned
70 tamm dowblathink, from whence came the NCTE

Vance Packard. The Bidden Persicders.- Pocketbooks:
(1957, $.95). An “oldie but goodie® on advertising:
Neil Postman, Charles Weingartner, and Terry Moran;: R
eds. language in Amerioa. Pegasus (1970,:$1,75)::"
Essays responding to the question, "To wnat extent :
§s the language of politics/advertising/psycho~-" & ¥
therapy/education/bureaucracy/etc. facilitating or-
impeding our chances of survival?* - ..
Hugh Rank, ed.. Lamguage and Public Policy. MNational
Council of Teachers of Engiish (1974; $4.95). -
Statements froma varfety of sources on the misu
of language. R R S P
David Wise. The Politics of Iying:: . Goverrment. .-
Deception, Searec , and Power. . Random House ' (2973,
$1.95). Traces govcmq_t;‘de;eption and secrecy” -
ungg four administrations, two from each major:

- ‘ . -

s T e ’
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Will we ever-forget the-press conference at -
which Ron-Zeigler, then press”secretary to -
President Nixon, declares al) previous state-
ments: issued by -the President on the sudject-of:
Watergate to be “inoperative®? . - ...

L el At
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+ Cartoons

Political and editorial cartoons frequently {llustrate
the gap between a doublespeak statement and more ac-
curate .reality. Often this is done by showing the
situation graphically from the point of view ¢f the
person or groups. whe are acted wpon, while making part
or all of the caption b2 the doublespeak statement--
the statement ¢f the person who is the aotor. For ex-
ample, a cartoon entitled “Urban Renewal = Negro Re-

moval® shows large numbers of blacks being carried off
in pickup trucks to make way fo the wrecking crews.

Select several editorial cartoons to illustrate this
tachnique, then instruct the students to search for
wmore examples of now doublespeak can be deflated
through cartoons. Discuss what purposes or points of
ewphasis can be sarved by a choice of a particular
language style. Why would one person prefer to use
doublespesk and another the more graphic language or
representation? Are powerful or powerless people more
1ikely to use doubiespeak? What motive does the car-
toonist have in exposing the dichotomy between the
two different messages? :

"Charades

Coliect three or four examples of doublespeak and se-

Ject several students to act them out as charades for
the rest of the class to figure out. Make sure the
students you have selected know what the exasple re-
ally does mean. Probably it xill be very difficult
tor the guessing stulents to figure out the actual
quotations or statements, and they will complain that
the game of charades should not be that divficult.
After the charades have been performed, debrief the
expertence. Discuss with the students why it was so
hard to figure out the charades. Was it becuuse the
words are almost meaningless, or quite widely sepa-
rated from the actions they really imply?

B

BOOX REVIEW

The Analysis of Public Issues Program. James P.
Shaver and A. Guy Larkins. Boston: Houghton-Mifflin

Company, 1973.

The Aralysis of Public Issuse Program (AP1) is an
{nterdisciplinary curriculum for students in grades
nine through twelve. Included in tha materials are 2
442-page student taxt, Decision Making in a Demooracy
(“.80?: a comprehensive 420-page teacher's guide,
Instructor's Namual: Anglysis of Public Issuss
148,97); an audiovisual kit containing three color
filmstrips, five caisette tape recordings, and 49
transparencies ($64.50); plus tests and homework as-
signnts ($27.00). Complementing the program are
seven- problem bookiets ($1.65 each) that are accom-
panied by teacher's guides ($.60 each). The booklets
provide opportunities to put into practice the skills
acquired using the text. Among the topics considered
in the booklets are the environment, riots of the
1960s, women's rights, students’ rights, the American
Indian, and relations between the police and Blacks.

AP1 1s essentially a program desi to encourage

and teach reflective thinking. Like other programs ~

- of this kind, tachniques of propaganda analysis and

. - the sclentific method are employed. . However, because
“tha: content- focus is on the analysis of public 1ssues,

KTC' typical “critica) thinking" model has been ex-

T - ) . S

ded to include vslue clarification and careful )
RS ““f".‘.'.i—: -, Yoo z

J111 Hafner, Mary Jane Tuiner, and Karen Wiley.

considevation of the consequences cf bias, value con-
flist; differing frames of reference, steredtyping, .

and esotionally loaded un?uage. Furtherwors, the
students are actively involved in the drocess of .
decision making and, from their involvedent, gain an - - -
&g:r:tanding of how language affects reactions and

V Ol‘. ) ’

The entire program is pertinent to the problem of ’
public doublespeak, and portions deal with it divect- - -
1y. A brief overview of the concepts that the devel- - . -
opers consider basic to reflective thinking 11lus- ~ -
trates this. The teacher's guide contains an Qutline .
of Concepts. Its first section presents concepts = .=
that deal with the individual's need for predicta- . '/
bil1ty and order in the world. These needs are.rve< .
lated to perceptual sets, predispositions, “remes of ..
reference, and the ways in which discugmt.m’ngu R
are processed, Language impinges on all these phe- .
nomena. Thus, the processes, the extent, and the ‘.
consequences of such impingement-are carefully exam-
ined. The next section of the Outline in:ludes: se-..
mantic concepts such as the nature of wor\s; the re--
Tationship of language to thinking, and the pasitive
and the negative role language plays in thinking and
commnication. - - .o T e
The third part of the Outlire deals with three types
of disputes that may occur during.examination of pub-:"
1ic issues and introduces those concepts and tech-.. -
niques considered appropriate and ethical for handldr
each. One type of dispute may arise over the nature
of words. This demends-a :recognition that word mean-
ings are conventions and that there is.no natural re=..
lationship between any word and that to which it ve- .
fers. The two other types of disputes.ave those that:
occur because- facts cannot be agreed upon: and those.”
that occur because value premises are in conflict:
Techniques of data-gathering, verification, ind value
clarification are stressed as appropriate ,mns:{gr‘,l'

<ol

.

han1ling differences of opinion.

Students who use these materials should be better:. . -
equipped- to analyze and meke decisions about public "
issues. In addition, the skills which the program::..-
teaches .can be used to enhance reflective thinking. in-
all areas--public and private. The program offers an..
exyplary model with which to attack douhlespeak.” ™'

+ >, g g
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The Propaganda Game {is designed to promote clear. ',

thinking by requiring its players to become aware of
specific techniques used in 11logical thinking. . -

Players are given examples of 11logical and manipu=:-
lated language drawn from advertisements, political - ::
speeches, and ocher types of everyday communications, .
Over 100 :xamples are provided; others can be ob-~ - "=
tained from magazines, public records, and such.-.. " -
sources, Players must identify the technique em~— -~
ployed in each example, - A 1ist of 55 teciniques of ..
abusing logic is cgmviéed with the game. It includes

among others, techniques of self-deception (such as " . *
prejudice and wishful thinking), of language-(such es< ::
metaphor and shift of mninsg. and of maneuver-(such

K

as leading questions and victory by definition). = °

CONTRIBUTORS TO THIS ISSUE-include Bonny Cochran,
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The following ChESS Pieces were
selected from the documents pro-

. -cessed by ERIZ/ChESS for the

_ . January and-February 1975 issues of
©  Resowrces in Eduwation (RIE).
ChEasg I('iecu \dpg)ur snicrof’lche)
or 2erogra prices are
available from EORS, Computer
Microfiim Intermational Corp.,
P.0. Box 190, Arlington, Virginia
22210. Readers may find it useful
to vead the complete abstract in

RIE before ordering the document
from EDRS.

ED 097 263, Valus Clarifioation in
the Social Studises: Six Formats of
the Voluss Sheet. Researoh Bulletin.
By J. Doyle Casteel and others.
Florida Educational Research and

- Develupment Council, Gainesville.

. 1974. 5 pp- EORS price: M- .

- $0.75 plus postage; HC-not available
from EORS, an be ordered from Edu-
cational Research and Development
Council, 126 building E, University
of Florida, Guinesville, Florida
32611 ($1.30 prepaid).

One of tie major goals of the
social studies s to help students
gain and refipe skills in the area
of value clarification. Yalue
sheets--carefully planned activi-
ties designed to elicit value clar-
ifying patterns of language from
students--are one way of securing
value clarification. Shee*s,
planned in conjunction with <iyoing
units of fnstruction, avoid isolat-
ing vaiuing from its important con-
tant. Each of the value sheets cri-
tains the social and scientific con-
text of a situation to which a stu-
dent reacts or in which a student
participates, as well as questions
in the form of discussion starters.

ED 096 221. BEliminating Ethnio Bias
in Instructional Materiale: Corment
and Bibl hy. By Haxine Dunfee,
ed. Association for Supervision and
Curriculum Development (ASCD),
Washington, 0. C. 1974, 58 pp.
EDRS price: MF-$0.75 plus postage;
HC-not available from EDRS, can be
ordered from ASCD, 1707 K Street,
M, Suite 1100, Washington, D. C.
+. . 20007 .($3.25).
. This is the third editfon of a
- -bibliography prepared in response t¢
Fe eoﬁ:arn over int:&cuut: % :mdo»
; representation of ethnic
SERIC in instructiona] materfal.

rovided by ERIC

It is divided into four sections, -
with comentary preced!

pertinent to particular topics. In
the first section, A Rutiomale for-
a Pluralistic Society, the commen-
tary traces historic concarns for
Mericanizing the citizenry and
makes a plea for recognizing that
cultural pluralisw is indeed de-
sirable. Part 2, Evidence of Eth-
nic Bias in Instructional Materfals,
describes and documents the evidence
of such bfas. Part 3, Efforts to
Change, includes an essay describ-
ing proposed solutions, projects,
and programs and an indicative
rather than comprehensive documen-
tation of such efforts. The fourth.
part, Resources for Educators, in-
cludes comments on a wide varfety
of information sources from btbli~
cgraphies selected for children to
provide packground which will help
teachers sharpen their understand-
1n§ of our cultural dinrsit*. -The
fifch and final section, Evaluating
Your Texthooks for Racism, Sexism,
contains a practical guide for
evaluation of instructional materi-
als with reference to racism and
sexism,

S~

ED 096 236. 4 Guide to Seleoted
Currioulum Materials on Interdepen~
dence, Conflict, and Change: Teach-
er Comments on Classroom Use and
Implementiation. Denver Unfversity,
Center for Teaching International
Relatfons; New York Friends Sroup,
Inc.; Center for War/Feace Studies.
1973. 242 pp. EDRS price: M-
The purpose of the compilation of
tescher-developed descriptive eval-
uations of curriculum materfals s
to provide practical guidance to
available materials dealing with
the selectec themes of interdepen-
dence, conflict, and change. Each
of six conceptual units presented
on change, conflict, identity,. in-
terdependence
and values and valuing, contains
introductory informatfon to all the
materials analyzed, indexing them
by conceptual units, topics/tech-~
niques, typical courses into which
they might be categorized, and grade
level. The bulk ¢f each unit s
made up of edited versions of the
descriptive teacher evaluations.
8ibliographic and cost {nformation
for each curricuium title are pro-
vided along with information on the
circumstances under which the mate-
rials were used, the grade lavel,
teaching time, and preparation time
imuim. 5 ’ v,

the 1ist- -
fngs of books and journmai articles . .

- theovy .of cognitfve davelopan

_in the social studfes area,;’

-. . - ule, code book, a'mation<mationality
“mster- code, government mister:codes .

. £D 096 229; Peavs Edioatios tn the

© War and Peace, Detroit.1973,::19;

» power and authority, °

- Young Citd

J. , S
iversity of Science and Tech- -
nology, Ames. July 1974, 142 pp. - :
EDRS price: -MF-$0.75; #C-$6.60 - .

plus pos! U

This study = an-sxasination of - R
black and white preadults® cognizive -
and affective orfentations to thefr- '~uy
natios, social Ty Qovernment, - CC
4 and laws. The data were - -
collectid by means.of. tape recorded . -
interviews with 96-students attend- .-
ing public schools in Buffaloy:New ..
York, which were transcribed,” = :-
coded, and amalyzed in an attempt
to chart develupmentsl patteens of
Preaduits’ orfentations to politics.-
The results reveal that preadults®:
urientations are-influenced by the
lavel of cognitive.development at-
tained by that 1ndlvidull¢_'fﬂ:m‘_t' S

. FERE S
shown. to. be useful in interpreting. .
wst of the major changes that teke
place in the preadult's developing
orientations to policies. The ':--
ﬂndin?s are discussed in terms of - . ¢
their implications for.curriculum 37 <y
development and classroom leaching . - ~&%
dices include the interview.s

authority leadership master: code, . -3
und o mester code. 0
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Primary .Gradss: ~The Young World. .
Citizen. A Bibliography and Sawple
Rads ks, com.Hiyne Srate mi-.
adjisky, comp.. Wayne “Uni~
versity.?c.nteh;for Teaching: about

+¥,
Rl
;

pg.* (EDRS,'price: NF-$0:75;. HC-:
$1.50 pluz postage. ... :.°
This annotated bibliography -of
print, and non-print-materia’s and
sisple clascroom activities: for-use
at Tevels X-2 15 intendad: to help
teachers find.creative ways. to n-,
plement practical pr:g S peace -
education for young.childesn:. The -
perfodicals, books, audioyisuls,
bbTiograrhy date. far Ohe 19606
i W e s
e teacher.:The bibiiography;’.
which cosprises: the mejor portion
of the pubdication, s divided into
the following three sections: (1)
The Young Citizen.in Family dnd: -
Sdnoomz), The Young Citizén-in
Comsunity .7ad Country,. ind-(3)
2en ;in-Our Norld,
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ience Fiction and the Social Studies
_Anather Tanorrow: A Soience Piction Anthology, edited
* by Bersavd C. Hollister, contains 14 science fiction
storfes collected and arranged under varfous themes:
MarsAmerica, Progress, Michine, Society, and -Weapors.
" The purpose of tie anthology is to prepare students

» for the different tomorrows. that they-might confront
and-to motivite ‘them toward craative insights for
probing our contemporary situation for social prob-
- lems of the future. An accompanying teacher's guide
contains ‘an introduction to each story, provides ques-
_ tions for student and teacher discussion, and includes

N annotated Tist of resources in science fiction.

Some.of the titles presented in this paperback are
*History Lesson,” “Gadget vs. Trend,” “Univac to
Univac,” *To See the Invisible Man," "Repent,
HarTequin: Said the Ticktockman,” and "Crab Apple

. .Crises.®. The student anthology costs $2.85 and the
_ toacher's guide, $2.00; both can be ordered from

‘:?‘%ma@}‘tshjm.‘zzas Arbor Blvd., Dayton, Ohio

Hal in the Classroom: Science Piotion Filme, edited
by: Ralph J. Mmelio, s a collectfon of nine articles
which provides “multiple approaches to the study of
science fiction films: political, social, sociolog-
{cal, psychological, sexual, mythical, literary, and
fiimic.* This book is intended as a resource tool
primarily for teachers who wish to teach in any of
the following areas: future studies, social studies,
science fiction, film, literature, communications,
.. psychatogy, science, and.humanities. The films and

. Enriched Social Studies Yeaching

- Bnriohed Social Studies Teaching through the Use of
Games and Activities, by Richard and Linda R.
Churchill, is a practical guide of games, jdeas,
puzzles, and activities appropriate for use with
Junior and senior high school students. When com-
piling the materials for this paperback, the authors
were interested in making “"the social studies class a
more stimulating, enjoyable, and rewarding experience.”

The collection provides enrichment activities that
have been “used in a variety of situations and found
to be successful and rewarding.” The 60 ideas are
presented alphabetically under four categories of
materials--games, puzzles, writing projects, and
physica] activities. They include the following:
"Bingo,” “Charades,” “Fast Talk," “Football,” "Letter
Mazes,” "Biographical Puzzles," “Plices in History,"
_*Diaries,” "News Releases,” “"Dramatic Skits," "Hall
.. of Fame," and “Political Cartoons.”

" Each of the deas presented in the book is accompanied
by suggestions for presentation in a social studies
classroom. In the explanation of the game "Bingo,"

1imits be established before developing each game.

. One game might cover the period of ancient Greece and

Rome; another; the development of modern Europe.

After the period of history is decided upon, the ques-

tions and playing cards having information appropriate

.. to the designated historic period can be developed by
. either the teacher or the students: Further details

7.7 of playing “Bfngo" are discussed in the book and “v-

Tude smg%g@;;ions and $1lustrations of possit

,u ;’ V. Lon . e ~ . v

Publishers, 6 Davis Drive, Belmont,

. .
LA
<

for example, the authors suggest that definite historic

gc '$2.50, this teacher's resource can be ordered
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books treated in the articles
their humanistic concerns, especi ;
For educators, “whose role {s to help prepare:today’s:

young L )

{the articles] provide a valuable tool for. confronts: .
ing that future in a way that isboth
challenging.* Costing
ordered from Pflaum |
qu OMOQSQ”. %

The entive February 1973 fssve of Soolal -Bdioation

Science Fictifon.® Ten stories are included--

Bradbury, and Isaac Asimoy.
“dpproach’ to’ the teaching of -

ally for the future.

people for tomorrow's provlems-and potentials,

interesting. ar
$4.95, the paperback .can-be’ -
1ishing, 2285 Arbor Bivd., -

s
o =

focuses on the theme “Teaching Marld History th

contributed by such writers as. Judith Merril;
socia] studies:

of science fiction in’'soctal studies courses
storjes and numerous questions: for stidents:

used “to Stimlate the imgination-of studentss:{
crease.recognition of the persistent problems-tha
people; have: faced” throughout: h}s@m Menchmg%'

between past, present;-and o
Tyses: of key issues of ‘the contemporary warid;
serve as strong incentives Tor:additionsl- research

and study; -and add immeasurably to .the.studen

Joyment of Soctal studfes:”, -
The “isste can be ordered from:Socigl: Bduc
National Council for- the Social Studies;:
teenth Street, M, Washi 200

garten Teacher's Handbgoks: by:
al. s provides ““the teacher-with ‘a means:
childrén and individualizing instruction
the oiitset of the kindergarten-éxperience
the theory that children, as:a-rule;.devel;
and that each child can be helped. toward op
functioning through an individuaiized prescripti
teaching approach, the handbook provides-a: varfety.
2ssessment procedures: for a. teacher to. incorporate
into an existing kindergar rriculom,

The assessment will help { ‘
child is developing within the:range:
is advanced, or'is-Tower:than avérage
the finctions measured. :Aftér- completis
ment, the teacher has-cues for the kinds
ences to provide which will be most benef{
the child., Guidelines for-measurin
motor, and language areas.ave:-provided
able for use with children from:
backgrounds. T

Kindergarten: cie
(Catifornfaly: the

vesource do’

however; prescribe”
that cal) for extens
ratertals selectf
The volume costs $3.00. ane
Gramercy Press,. P.0. 80X
Catifornis. 90007, -




description is in order. The CMAS consists of sets of ques-
tions about various aspects of social studies curriculum ma-
terials. The questions guide one in making systematic analyses
and comparisons of curriculum materials. The CMAS is,
thus, a tool for use by curriculum committees and others faced
with problems of selecting materials appropriate for their
needs from a range of possible alternatives. The aspects of
materials on which the CMAS focuses are Product Character-
istics, Rationale and Objectives, Content, Theory and Strate-
gies, Antecedent Conditions, Evaluation, and Background of
Materials Development.

The Short Form (Publication #145) costs $1.00 and
the Long Form (Publication #143) costs $4.00. Orders
should be accompanied by check, money order, or institu-
tional purchase order and should refer to the Publication
number.

WINGSPREAD WORKBOOK FOR EDUCATIONAL
CHANGE AGENTS

This is a book to be used, not just read. Department
chairmen, teachers, curriculum supervisors, curriculum de-
velopers—all sorts of people who want to make _specific
changes in schools but don’t quite know how to get started
will find help in the Wingspread Workbook for Educational
Change Agenss. It contains a structured series of questions
(as well as suggestions on how to get the information to an-
swer them) that help innovators to identify potential avenues
for introducing new ideas and products and to develop step-
by-step plans of action.

The Workbook grew out of the National Seminar on the
Diffusion of New Instructional Materials and Practices,
which was held at the Wingspread Conference Center in
Racine, Wisconsin, in June 1973 . The Seminar was sup-
ported jointly by the Johnson Foundation and the National
Science Foundation and planned by the SSEC, the National
Council for the Social Studies, the Committee on Pre-collegi-
ate Education of the American Political Science Association,
and the Social Studies Development Center at Indiana Uni-
versity.

Over 50 social and natural scientists, college educators,
classroom teachers, state and federal program officers, public
school administrators, curriculum developers, and publishers
attended the Seminar. The purpose of the Seminar was to
tap their experience in educational diffusion efforts, rather
than to bring together research findings. From the small- and

. large-group discussions of the participants, the Workbook
authors, James M. Becker and Carole L. Hahn, retrieved and
systematized the wealth of practical ideas contained in the
Workbook.

These ideas are organized into series of questions designed
to help the change agent diagnose the nature of the innovation
to be introduced, his/her own capabilities as a change agent,
and the potential avenues of change in the schaol system (that
is, the roles played by various people, the occasions for intro-
ducing changes, and the kinds and channels of communica-
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include Cindy Ellis, Mary Jane Turner, Jim Davis, Karen
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of copy.
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tions). The last part of the Workbook suggests how all the
information generated by these questions can be put together
in a coherent action plan.

The Johnson Foundation has given SSEC $2,000 to obtain
feciiback on the usefulness in actual practice of this version
of the Workbook. We expect to revise the Workbook on the
basis of this feedback some time in 1977.

The Workbook is available through SSEC for $3.00 per
copy. Orders should be accompanied by a check, money
order, or institutional purchase order and should refer to
Publication #180.

COLORADO LEGAL EDUCATION PROGRAM

The Colorado Legal Education Program (CLEP), spon-
sored jointly by the Colorado Bar Association and the SSEC
in cooperation with the Colorado State Department of Edu-
cation, has recently completed a series of law-focused educa-
tion workshops. Participants included administrators, teach-
ers, judges, lawyers, policemen, community persons, and
students from 20 Colorado school districts.

At the end of each workshop, the participating teachers
presented a curriculum plan which they are implementing in
the classroom this year. Participants are also conducting
follow-up workshops, with materials and support provided
by CLEP, in their own and adjacent school-districts during
the spring.

The program has been refunded for 1975-76. Eight teams
from metro-Denver have been selected to participate. In
addition to training and follow-up with these teams, CLEP
will continue to support and provide services for the Year
One teams.

The Hardbook of Legal Education Materials, which was
developed as a tool to assist in curriculum selection, will be
refined and more analyses will be added. The staff will also
develop a handbook outlining classroom activities for police,
a list of legal education competences for K-12 students, and
a pool of test items with which these competences can be
measured.

All aspects of the program (materials, workshops, teach-
ers, community involvement) are being evaluated by the
CLEDP staff and a team of outside evaluators. The evaluation
effort is being directed by Dr. Robert Richburg of Colorado
State University. .

ETHNIC HERITAGE PROJECT: PROGRESS REPORT

The Ethnic Heritage Curriculum Materials Project funded
by the U.S. Office of Education is in its final six months. .
Much of the project activity in the first half year focused op
collecting and analyzing ethnic heritage educational ma-
terials. As of March, the staff had identified 1,597 ethnic
heritage materials; 1,071 of these materials have been re-
ceived while 526 remain on order. Materials are being
analyzed as they arrive, and there arc now more than 509
analyses on file.

Two major products are being developed by the ethnic
heritage staff. One product, a Teacher Resource Kit for
Ethnic Heritage Studies, is being designed as a “starter”
kit for K-12 teachers who are implementing ethnic studies
progranis. Included in the kit will be basic background read-
ings on ethnic studies, annotated resource Iists, and guides
for strategies and class activities effective in the teaching of
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ethnic studies. Some student materials may also be incorpor-
ated into the kit. The second product being compiled is a
Teacher Resource Guide to Ethnic Studies Curriculum Ma-
terials. The guide will be developed from the materials
analyses completed by the project staff. .

In January the Ethnic Heritage National Advisory Coun-
cil held a two-day meeting at the Consortium. Council mem-
bers attending were James Banks, Carlos Cortés, Wesley
Westerberg, and john Yee. A review of completed activi-
ties was presented and council members provided sugges-
tions for the design and content of two projected products.

Members of the Ethnic Heritage staff will be making pre-
sentations at three professional meetings this spring: Northeast
Regional NCSS, Boston, April 4; National Association of
Elementary School Principals, Minneapolis, April 15;
Southeast Regional NCSS, Virginia Beach, April 25. A ses-
sion was also presented in March at ASCD in New Orleans.

The Ethnic Heritage project has received a number of in-
quiries about the analysis instrument developed by the staff
to analyze cthnic heritage materials. In response to these
inquiries, SSEC is making the instrument available. The in-
strument provides a comprehensive basis for analyzing ethnic
studies materials with attention to both the educational and
the ethnic quality of the item under consideration. Ordering
information: SSEC Publication #179—Ethnic Heritage
Materials Analysis Instrument. Price $1.00. Orders should
be accompanied by check, money cxder, or institutional pur-
chase order and should refer to the Publication number.

EVALUATION PROJECT: INSTRUMENTS
ON THE MOVE

The SSEC Evaluation Project is now concentrating on
two major tasks. First is the cross-referencing and analysis
of the nearly 1,000 social studies evaluation instruments
which have been gathered and catalogued by the staff. One
outcome of this work will be an extensive instrument file,
indexed according to subject area, grade level, and other
characteristics. A second outcome may be a publication,
similar to the Social Studies Curriculum Materials Data
Book, containing summaries of the most useful instruments
for evaluating student cognitive and affective learning,
teacher behavior and classroom interaction, and social
studies programs and materials.

At the present time, the category for which we have
collected the most instruments, not surprisingly, is subject-
matter knowledge. We have, however, discovered a num-
ber of excellent instruments designed to measure higher
level cognitive thinking and student attitudes toward self,
others, and school. Areas which appear to have few
practical and useful evaluation tools include values educa-
tion, social action, and social studies programs and mate-
rials.

The second major project task involves school site visits.
Several members of the staff are working closely with four
school districts: Bozcman, Montana; Peninsula School
District No. 401, Gig Harbor, Washington; Grand Junction,
Colorado; and Fairfax County, Virginia. Thus far, we
have had threc working sessions with Bozeman and Gig
Harbor and one session with each of the other two districts.
Currently, teachers and administrators in these schools are
field testing some of the evaluation instruments collected by

the SSEC and are providing written feedback on their
strengths and weaknesses. In addition to providing a source
of classroom-tested information, the input from the school
districts should provide a data base for the development
of a handbuok of suggested guidelines, techniques, and
strategie : for evaluating social studies objectives.

‘The Evaluation staff would welcome any information
concerning good evaluation instruments or useful sugges-
tions and strategies for evaluating teachers, students, or
programs. If you are aware of such evaluation tools, please
contact Douglas Superka, SSEC, 855 Broadway, Boulder,
Colorado 80302.

IS YOUR DATA BOOK UP-TO-DATE?

The Data Book now has approximately 350 analyses of
Projects, Textbooks, Games and Simulations, Supplementary
Materials, and Teacher Resources, as well as cross references

and indices. The date in the upper right-hand corner of your |

book’s table of contents should now say March 15, 1975.
It it does not, you may bring it up to date and order future

supplements by writing Publications, SSEC, 855 Broadway,

Boulder, CO 80302.
ADVANCED CONSULTATION SKILLS LAB

On June 10, 11, and 12, 1975, the SSEC will conduct its . -

seventh series of Consultation Skills Labs. The Labs are
designed to help professors, classroom teachers, supervisors,
educational project directors, administrators, and others im-
prove their individual skills in educational consultation. )

The focus of this yea:’s Lab will be to assist participants
in building on the consultation skills they-airead have. Ad-
vanced training will concentrate on the following skill areas:

—inside and outside consultation roles and <kills in educa-
tional systems

—designing school-community relations a.sivities

—developing skills in start-up (or entry), maintenance, h

support, and termination of consultation relationships
~—helping plan curriculom development efforts

—designing inservice training activities
Participants will also have an opportunity to assess their
strengths and needs for further development and to practice
skills in the areas of their own choosing. Extensive use will
be made of the background of the participants and partici-
pants will be eligible for certification in the SSEC Consulta-
tion Network. :

Drs. Eva Schindler-Rainman and Ronald Lippitt will lead
the Lab. Both are internationally known organizational con-
sultants and trainers in consultation and have served many
governmental and private agencies in these capacities.

The Lab begins at 9:00 a.m. on June 10 and runs through
4:00 p.m. on June 12. It will be held at the SSEC offices in
Boulder. The fee is $135 per participant and does not in-
clude transportation, lodging, or meals. If teams of two at-
tend, the charge is $110 per person. Space will be assured
for those who register on or before May 15, 1975. If fewer
than 25 persons register, the Lab will not be held and all fees
will be refunded. For information about the Lab itself and
accommodations, write to James E. Davis, Associate Direc-
tor, SSEC, 855 Broadway, Boulder, Colorado 80302, or
phone (303) 492-8155.
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SSEC ACTIVATES CONSULTATION NETWORK

Do you need help in:
—curriculum planning and development?
~—designing inservice training?
—team building?
—developing better school /community relations?
—planning for content instruction in the social studies?
—preparing objectives and program?
—developing basic consultation skills?
—finding resources to meet your needs?
If so, the SSEC Consultation Network is at your service.

The SSEC Consultation Network is now in operation. The Network is designed to provide consultant services in many
areas related to social science education and will serve the education community throughout the United States and Canada.

It is increasingly clear that there is great value in using qualified consultants to help bring about educational change. A
consultant who can work on an “inside-outside” team basis can help to provide perspective, to design problem-solving and
training activities, and to link clients with needed resources. The two-pronged problem that usually confronts clients in sclect-
ing a consultant is finding someone who (1) has expertise in the area of need and (2) is skilled in providing consultation.
The SSEC Network is desigred to help by identifying appropriate consultant resources.

Network members and interns are listed below.

How do you go about arranging for a consultant? The staff of the SSEC is prepared to help you arrange for consultation
help. Just call or write James E. Davis, Associate Director, SSEC, 855 Broadway, Boulder, CO 80302, or call (303}
492-8155.

If you are interested in becoming a member of the Network, please write to us. We will send you the appropriate infor-

mation.

Name Areas of Expertise Name Areas of Expertise
Douglas D. Aider Inservice Training Glenn R. Johnson Inservice Training
Associate Professor of History History Education Professor . Developing Instructional
Utah State University Texas A & M University Objectives
James M. Becker Diffusion Strategies Patricia Johnson Basic Consultation Skills
Director, Social Studies International Education Assistant Professor of Development

Development Center Education . Values Education
; d]:iﬁﬂmli?n' Project Florida State University

ndiana Umversity . Phillip G. Kettle Curriculum Planning

Watt L. Black Legal and Civic Education Consultant, Social Studies Inservice Training
Professor of Education Social Studies Curriculum Halton County Board
North Texas State University Burlington, Ontario, Canada
Daniel J. Booth Human Relations Training Edith W. King . Early Childhood Education
Director, Daniel J. Booth Interpersonal Skill Training Professor of Educational Elementary Curriculum

Associates Sociology Development
Boulder, Colorado University of Denver
Barbara J. Capron Elementary Social Studies G. Sidney Lester Educational Change Process
Head Teacher, Wellington Curriculum Educational Consultant International Education
Bc{ilementary School Inservice Training Berkeley, California

mont, Massachusetts Jordon Levin Curriculum Planning and
Gordon Funk Human Relations Development  Coordinator of Research Development
Consultant of Human Relations  Program Planning Chicago Board of Education Inservice Training
Wichita Public Schools Ronald Livpitt Itation Skills
. . . . . on i Consultation

Emily S. Girault Basic Consultation Skills Human R&%urce Development DeveloBment
Ul Gradoe Schoolof  Tnservice ¥ raining oo Michi Training Designs for Change

Citizenship and Public Ann Arbor, Michigan

Affairs Donald C. Lord Multi-media Development
Syracuse University Shgirmcﬁi Arts and Humanities  Inservice Training
Frances Haley Social Studies Curriculum nity College
Assistant Director Planning .. Unity, Maine
Sog:l mS:ruﬁ Education Inservice Designt and Training i}nd{;a J. RL:‘Ie il Coordinato Elg;en{ary Cutrriculum

ar West Region rdinator velopmen
Boulder, Colorado Education Development Center  Curriculum Planning
Suzanne Wiggins Helburn Curriculum Development San Francisco, California
g:igeesrsﬁ{yoof Colorg:is Denver Economic Education William A. Luker Economic Education Curriculum
Professor of Economics Planning :
Clarence H. Horn Inservice Training Director of the Center for Inservice Training
Human Relations Consultant Faculty Development Economic Education
Wichita Public Schools North Texas State University
7
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Address Correction Requested
Return Postage Guaranteed

S Social Science Education Consortium, Inc.
835 Broodway
Boulder, Coloredo 80302

Single copies of the SSEC Newsletter are available to
individuals free upon request. For bulk orders of the
Newsletter for use in conferences, workshops, classrooms,
etc., please remit 20 cents per copy ordered.

~Name

Alfred W. Maccarone
Social Studies Coordinator
Beverly Public Schools
Beverly, Massachusetts

Lawrence E. Metcalf

Professor of Social Studies
Education

University of Nllinois, Urbana

Jack C. Morgan
Professor of Education
University of Louisville

Andrew A, Odoardi

Social Studies Department
Chairman

Bountiful High School

Bountiful, Utah

Francis Pratt

Teacher, Social Studies

Acton-Boxborough Regional
High School

Acton, Massachusetts

Dennen Reilley

Director of Field Services
Education Development Center
Cambridge, Massachusetts

Christine Ahzens
Don English
Celeste Fraser
James Giese

Jill Hafner
Sharryl Hawke

Bonny M. Cochran

Linda V. Branch
Eileen Carlberg
Nancy Dille
Cindy A. Ellis
Betsy Gyger

Areas of Expertise

Social Studies Curriculum
Planning
Inservice Training

Social Studies Curriculum
Theory and Practice
Values Education

Curriculum Development
Economic Education
Curriculum Planning

Inservice Training
Faculty Development

Curriculum Material Analysis
and Selection
inservice Training

Workshop Design and Conduct
Career Education

Robert H. Watford

Staff Associate

Social Science Education
Consortium

Boulder, Colorado

Name

Gene E. Rooze
Professor of Education
Texas Tech University

Eva Schindler-Rainman

Hilltop Seminars and
Consultations

Los Angeles, California

William J. Stepien
Head, Social Studies
Department
Community Unit School
District #300
Dundee, Illinois

Joan Tomlinson

Assistant Professor of
Economics and Secondary
Education

Rhode Island College

George Vuicich
Professor of Geography
Western Michigan University

T. David Wallsteadt

Regional Field Coordinator
Education Development Center
Columbus, Indiana

Curriculum Adoption and
alysis
Inservice Training

BOULDER OFFICE STAFF
Irving Morrissett, Executive Director
James E. Davis, Associate Director
Frances Haley, Assistant Director
Marcia L. Hutson, Administrative Assistant
Carol J. Tryban, Administrative Assistant
Kenneth A. Butts, Business Manager

Staff Associates

Judith E. Hedstrom
Regina McCormick
Sydney J. Meredith

Fay D. Metcalf
Kathleen Mitchell
Roxy J. Pestello

Areas of Expertise

Instructional Strategies
Inservice Training

Consultation Skills
Development
School/Community Relations

Social Studies Curriculum
Development
Inservice Training

Econoric Education,
Curriculum Planning
Inservice Training

Inservice Planning and Training
Geography Education

Elementary Social Studies .
Curriculum Planning
Inservice Training

June E. Ramos

Douglas P. Superka

Mary Jane Turner

Robert Watford
Karen B. Wiley

Teacher Associates
Luther Ford

Support Staff

Georgia Hauser
Marty Koemer
Gene Martin
Jeanne Ritter

Robbie Rubinstein

1

Sr. Georgianna Simon

Linda K. Smith
Mary Ann Tumer
Nancy R. Vickery
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