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* SOURCES OF TEACHER EXPECTATIONS = - T
EARLY IN’r_FIRST ‘GRADE : -

Th1s report will explore poss1ble sources of the

expectatlons that teachers hold for student ach1evement

ear11 in the school year. he 1mportance of first 1nformation

in formlng 1mpresslons of persons has been demonstrated someAf

tlme ago 1n Asch's (l9ub‘ exper1ments. More recently,

study by Wlllls (1972) has shown that w1th1n the f1rst two ;

weeks of school teachers form deflnlte 1mpressxons of f1rst 7

’ graders which remairn fa1rly stable oveér the months to follow. f,f;;;ﬁ}?ﬁ

' What then are some of the d1fferences between chlldren

h wh1ch 1nfluence these early«evaluatlons? These d1fferences

might be in a var1ety of areas as 1nd1cated by the student~— —7

- character1st1cs to be d1scussed 1n th1s report', early

f1rst-grade academic performance, conduct, k1ndergarten ?f,

performance, parental 1nvolvement, sex and soclo-economlc:f T

j status. This paper w:ll examlne the1r 1aterrelatlonsh1ps

: v1a path analys1s in order to chart the1r temporal order and f
’ determJ.ne their relatJ.ve J.nfluence. The emphasJ.s J.S both on =

k1nds of 1nformatlon such as the student s past achlevement,

test scores, cumulative records, school report1ng forms or 77

, elsewhere. ‘ o S o )a*,;,'::

Slnce S0 many sources of 1nformatlon are avallable to N

teachers almost from the beg1nn1ng of the school year, tney

]_may notibe fully aware of the 1mpact of such ;nformatlonqxl
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~ their expectations. The tez ~her s_use of ce@taln klnds of S 7f’f;
information may also be prejudicial to students. ,For
’example, .while socio-economic status is known to affect
achlevement (Coleman, 1966), it would be much fa1rer for
teachers to base their academic expectatlons (and gradlng) 7
’Von the student's demonstrated achlevement rather than on the
presumptlon that hlqher status students perform better than
lower status students. Otherw1se, students may be encouraged,l
or crltlclzed because of attrlbutes they themselves cannot
'Lcontrol We wz.ll return to this Question of equaliz:.ng

:’educational opportunlty later.?

Background } ;iﬁfd:ﬁfltjx:: T
A great deal of recent research focuszng on whether Lo
teacher expectatlons are self-fulfllllng has been adequately T
”’reviewed elsewhere (Baker & Chrlst, 1971‘ Brophy 8 Good, l974.,;:,if§i’
l,Flnn, l972, West € Anderson, 197“) In general, expectancy fil’f;{r
"effects have been observed more often in naturallstlc stud1es ; =
;than in those where teacher expectatlons have been experlmentally
' 1nduced (Brophy ¢ Good, 197u). Natuarallstlc stud1es are 1
' partlcalarly useful as they draw on actual classroom experlence
and nermlt easier generallzation of flndings back to the
classroom. While experlmental studies can arrange greater:

control over extraneous conditions, there is less assurance

’that the levels of variables created in experlments correspond '

to the levels ex1st1ng in the classroom Ethical cons1deratlons 7,ﬂ':¥.
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: mignt prevent one from inducing low expectations whereas S :} 772i2
' :they occur naturally in the classroom. Also, with - 7' - |
iinew multivariate techniques such as path analysis a number V
of variables can be incorporated in their natural sequence
,leven in naturalistic studies.r 7_‘;,: L ;;;,‘“f~§"

- There has been little research on the formation of-teacher A

expectations in naturalistic settings. An eXception isir - -

- R S - L
e

Willis' (1972) study of first-grade Leachers. Expected
7 achievement rated after two weeks of school was significantly 71;*,fff’
%54;7 S correlated with teachfrs' Spontaneous comments about childrens' ‘

soc1al and emotional characteristics, readiness for school 7,,i~ 7fi;?

3 T T

and work-related behaVior for both boys and girls. ThlS

' study is a rich source of information on teachers perceptions 17;7;:;?

of students, but does not examine the child's characteristics :

independent,of their perceptions. Some of the literature 7 7
o 7 linking student sex, socio-economic status, conduct and ability to iﬁié

. achieve‘and teacher-student interactions may provide clues ;7;;,;5f;f§

to their effects on teacher expectations. Aif

7 . Reviews of sex differences in intellectual development
haveishown that girls generally receive better grades thanvfiiiiix
7 boys even in subjects in which boys score higher on achieve- o '
7 ,7 ment tests (Maccoby, 1966, McNeil, 1964) Studies by Palardy ~,Y s

(1966) and by Doy1e, Hancock ‘and Kifer (1972) strongly suggest

) that the sex differences they found in reading achievement o
',; were mediated by teacher expectations and preferential treatment )

favoring girls.f In addition, boys are more aggressive (Maccoby,

rltJKU: 1966) and more salient in the classroom than girls (Brophy & 7‘7,
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éood, 1970) whichAmay help explain why boys intéract more
inth their teachers and also receive more behavioral cr1t1-7
_clsms as noted in several studies (Brophy & Good, 1970; |
7;Evertson, Brophy ¢& Good, l973, Felsenthal, l970~ Jackson s
7Lahaderne, l967) 7
Feshbach (1969) has observed that elementary school o
teachers prefer the conforming overractlve, assertlve students.
Others have reported that’elementary teachers view the ,7

"cooperative, self-controlled child as morefacademically:

;:”,:f'capable (LaVble 3 Adams, 1973) In addltlon to obJectlve,

7d1fferences, however, a certa1n amount of stereotyplng may
halsc ex1st. In another elementary school study, boys and

g1rls d1d not d1ffer on observed behav1or although boys were

'l both scolded as well as pralsed more by female teachers (Etaugh ;Ziff

s Harlow, 1973).

' - In ~summary, there seemsto be a tendency for elementary
:school teachers to expect and get higher ach1evement from 7
g1rls. This in turn may be lznked to the greater conformlty

’7perce1ved of girls. More cooperatlve chlldren regardless of :

. sex are expected to perform better academ1cally.

“Research concern1ng the soclo-economlc status of
students tends to indicate that teachers have more oosltlve
1nteractlon with higher SES students and overest;mate their

ability. 1In a study by Goodwin and Sanders (1969) first-grade
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';teachers ranked SES as the most 1mportant of seven variables

"'they would use to predict school success.

R After only one to two weeks of school, the kindergarten_—;i

'teacher observed by Rist (1970) d1v1ded the class into three

"’groups based on the SES of the students. Middle-class ;:

' children were seated at one table closest to the teacher,rir

| were also considered brighter, and had more 1nteraction with'
,.’her. ' 7 , , J : —
7 7 A number of other studies have also concluded that ,f:‘,“‘
ji;teachers have more negative attitudes toward lower SES students ;;:
7 fand proVide them with less reinforcing behavzor and positive }3;;f
i?;;tcontacts (Hoehn, 1954; Yee 1968, Leacock, l969). . B

‘ Teacher-student relationships are also influenced by 7

. other factors such as informat:.on teachers may glean from 7;‘;‘1’,

1'1'the cumulat1Ve records of students.’ In a national survey of

?i elementary schools, (Austin and Morrison, 1963) 80 percent

";;7'frof the teachers questioned reported using readiness test ;f;;f,;;

'scores e1ther always, or often to determine when children should :;

7 77 be placed into a formal reading program.v Another study of

120 elementary teachers found that the teacher s prediction

"7of expected achievement was influenced more by readiness +est ;i;:

"scores than by race, SES, or other factors (Long and Henderson,:;7

: :’7ifl972). Similar results were also reported by Yee (l972).

"i;',the other hand, when Hastings (1955) Pr°V1ded hyp°thetlcal '"fiA?r

:"’cumulative folders of students to teachers he found they )

';considered the anecdotal comments made by other teachers more )

omm S




‘important than intelligence test—results7infpredicting ‘ 7
school success. In Jackson s (1968) classxc study ‘ - 7
of classrooms, teachers d1d not rely on test 1nformat10n to :” '
predlct success in s*hools as much as they d1d on dally

- observatlon ‘and lnteractlon w1th students. ' '

) Discrepant f1nd1ngs on the 1mportance of SES, such as' -
those cited here, led Brophy and Good (l974) to conc1ude,that

JE———y

SES and race are used only in the absence of more academlcally -

relevant information. The teacher s own observatlons on the 777

student's performance mlght also be expected to take precedenceviif;

:5: over test data 1f sources were arranged in order of theriri; ;;1,, :

amount of 1nformatlon provzded

— .

: - The Path Model o T {ff—: LT T

The stud1es reviewed suggest .that a number of factors };1;7,Fi§t£f

may 1nf1uence the teacher s expectatlons for a student'

,f:: ach1evement. These 1nc1ude soclo-economic status, sex, class- ST

s

’ room conduct, observable academ1c performance and cumulatlve

records data on tests taken and performance 1n past years.,i,_

7’; Studies were not always consistent as to wh1ch was more ;fgrA

in any one study. , 7 N
: In the context of thxs study, SES and sex may plaus1bly
affect these var1ables. k1ndergarten and early f1rst grade 7

~ academlc performance, f1rst grade conduct and parental

’:E 1nvolvement WIth the1r chzld s schoolzng. In addltzon,sex

1s directly observable, SES 1nd1cators are easy to obta1n, %

00008
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N 1nvo1ved with the schools out of the sat1sfactlon of the 7,,,fi

jigformer, or a sense of urgency in the latter., Parental

2

and both may be used directly by the teacher as she
forms academ:.c\ expectations for her students. KJ.ndergarten
performance will presumably affect later academic performance.

Informaton contained in cumulatlve records such as test -

7 data and conduct grades, and d1scusslon with the klndergarten -

teacher may also contr1bute to the formation of expectat1ons. a

Those who did well in klndergarten should also be more -

,cooperatlve with f*rst grade teachers in hopes of being
7 1ffurther rewarded, Parents of chlldren who were unusually

{successful or unsuccessful 1n klndergarten m1ght become more :,'

:i;involvement in turn mlght lead teachers to expect more of

1;prior appear sequentlally to the left with teachers expectatlons ;,ffff

“the ch11d Since our literature rev1ew failed to locate f;;%::

any studies of these llnkages, these predlctions about parental o

,1nvolvement are based solely on speculatlons.

- The relatlonshlps Just descrlbed may be d1agrammed

r-as 1n Flgure l. Each arrow represents a predlction in th1s 7;7~

7hypothet1ca1 model; var1ab1es which are logically and temporally

farthestto the right. The child's SES and sex affect all other ,

variables. Parental J.nvolvement, academic performance and

conduct in first grade are not connected because they both

'occurred at about the same time.
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;;i ”{‘ The four indicators of SES are free lunches (a measure : ;V—"%f
of famlly 1ncome) major breadwznners occupatzon, ‘father's
}f,presence in the home, and mother s work statuq. Thlsr
’—}model is 51mp11f1ed in the sense that paths from each of )
:these 1nd1cators to the other varlables in the model are- not

deplcted. They are 1dentical to the paths from the global

varlable soclo-econom1c status. These 1nd1cators are

’derlved from two sources. an enrollment card used ma1nly 7
%for addresses and phone numbers in case of emergencles, and ,:7
ian ellglblllty form for Government-supported free lunches,,“:i e

;;ffboth fllled out by parents very early in the semester. Clothlng, %j;f?

igroomzng and speech patterns ar: other clues teachers might

7ruse, but almost all chlldren appeared well dressed and groomed,r '

jwe d1d not hear the chzldren speak enough to be able to :':ijri_gillj

;:;;5 iécharacterlze the1r speech patterns.,

N Since the focus 1s on WIthln classroom d1fferences, (

1

j characterlstlcs of the teach1ng 51tuatzon and teachers are
7 more or less the same and do not explazn why expectatlons':
Vfor some students are hzgh and others low w1th1n the same

’classroom. Teachers d1fferences w1ll, therefore, be 1gnored.

R -

Procedures'« ' o *"743—’ T

,i?{*—i 7;', Thls study was conducted dur1ng the 1973-7u school year

in s1x self-contalned f1rst-grade classrooms in two schools

71n a large urban area.

1ncome level:

R T free lunches while 1n the other thls flgure was 35 percent.

The schools drffered ‘somewhat by .

in one 55 percent of the students received

00010 SR




: «~All classrooms were heterogeneous in student aoillt"° the:,,r,nuag s
six female teachers and their students were black; eight | 7
7of the 162 students were repeatlng first grade. - )

‘ A prlmary reason fur selectlng grade one. for this )
study was that expectancy effects have been demonstrated

7 _more often in the lower elementary grades (Rosenthal [ Jacobson,;-;

;}t ’ 1968 Kerman, 1974; Brophy & Good, 1974) . F1rst grade . B ,ﬂ{i

o ‘teachers have accumulated less 1nformatlon on their students' o

77past performance. For 1nstance, in these school standardlzed, __7”;;;

;fi ’vjltests had not been admxnlstered before the f1rst grade.

S 7 Student achievement may be less 1n£luenced by new teachers

??fl : 7and the1r expectatlons after students have completed several 1?71
y x:i’years of school S ,;' - f’,,ffif}i;fié;gfi;?

Data collected came from several sources: (a) 1nterv1ews;1q:;;5;i%

thh the classroom teachers, (b) classroom observatlons :iﬁrif:;‘{j;;§}
7dur1ng the flrst two weeks of school, aad (c) 1nformatlon

'1rabstracted from the students' cumulative records obtalned -

'i?iwlth parental permlsslon. In order to make them less self
h consclous, the teachers were told that the observatlons werei‘fr ,;;2%
ti to determine how 1nd1v1dual student d1fferences affect the
'—}ifclassroom behavzor of the chlldren.,' '
"Each varzable in the path analysxs is descrlbed
’i’gibelow~ N
7 1. Teacher'expectations. At the end ofrthe secondrweekr
of school,each,teacher ranked hgr students on expectedr' ;l;'

achievement. These rankings,Were later combined’

ERIC - e6oag
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into five categories. In ‘December, teachers

'placed the1r students into one of six categorles

-ranging from hlghest to 1owest expe >ted achlevement.

Socio-economic status 1nd1cators o ,,:'A L

a.

b.

Free lunch - In December, teachers were . asked

to llst ch11dren who, under Federal guldellnes,'
quallfled for free lunches at school This yes-no'ra;ﬂf:
varzable was taken as an 1nd1cator of low famzly . R

income.

Major breadw1nner 's occupatlone- The occupatlon

~ of the father, or mother 1n slngle-parent famllzes

was determined from school enrollment cards S
returned by parents each fall Two status ip, -
categorles were formed. (1) whlte colla. Jobs i?ii?wf
plus craftsmen and foremen, (2) other blue collar

and m1scellanelous jobs and homemakers. Th1°:
d1chotomy d1v1ded the ch;ldren about evenly.jf,'
Fathers' presence in the home - Enrollment cards

provided this 1nformatlon. If the father was ,7

7present, the famlly was assumed to be more economlcally

V1able.
AMother working - The school enrollment cards also )

" noted her place of employment, 1f she worked.

Working should improve the family's economic status,

regardless of whether the father is present.

RS




: i1 : e
fgu;‘f':: fjjs. Child's sex
\77 - LQ. Kindergarten performance - A lO-point scale composed
; B ) -of. grades in reading preparation and math and teacher
: - comments on repr .. s at the end of kindergarten,kr— o
kf:vv ~an weighted equally. Performance clos est to first )
L : grade was presumably most relevant to first-grade teachers.rl

] 5. Parental involvemsnt - A u-point scale constructed :

7;2.-, . from teacher interview comments in September as to

parents they had met, perception of parental interest ,—;;efi

in child's schooling, and any thing =lse known about?
S ”' ~ parents, each ‘treated equally as a yes-no variable.
| 6. Early first-grade academic performance - The averageiff;
of reading and math prescriptive tests given at the 51:7fi
V end of September. This is treated as a proxy for r‘,;
various teacher-made tests given during the first PR
week or two of school wbose results we did not have.1ii‘?3
"/ ;: Scores ranged 3l-78, and results were not giVen to j;,fgif
o teachers until mid-December or later. o i 7A -
7. Early first—grade conduct -A 6—point scale was ifi%;fi”tr
) derived from reprimands observed during ‘the first :Ai f};
two weeks of school and the spontaneous comments e

about each child's behavior made during the September

interview when teachers were asked to report what- '

,lﬁﬁ,"ff o ever impressions they had of each child.




' lEach%of the yes-no or two category variable like sexiwas—:r

i"j;treated as a 0-1 dummy variable.

| The Pearson productFmoment correlation coefficients'amongr -
’,all varlables in the model are presented 1n Table 1. Theserit_f
are 1nput for the regresslon analysls wh1ch produces standardlzed
regresslon coeffzcxents (Betas) whzch are the path coeffxczents.
7ihote that expected ach1evement was measured 1n September and .
é?i;i ::December to check the stabllity nver t;me of pred1ct1V° relatzon- :2'*
- fiishlps observed early 1n the school year. The correlatzon o o
A ,;hetween expectatlons at these two polnts 1n tlme 1s 71 1nd1cat1ngrv
a conslderable degree of stab111ty 1n expectatlons‘for the ] -
_iisix teachers. Th1s corresponds very well wzth stab111ty )
coeff1c1ents obtalned in a much larger study by W1111s (1972)
: Turnlng to the path model 1tse1f, all stat1st1ca11y ]
7'slgn1f1cant (. 05 level) path coefficzents for September sources
gé;ffﬁiiof teacher expectations are drawn into Flgure 2-A.i Not :': ;7{{7~-_
o f7’rece:i.v1.ng free lunches or hav1ng a mother who works 1ncreased -

7:klndergarten performance modestly (coefflcients of 21 and 25

;,frespectzvely) No other SES 1nd1cators .nor sex pred1cted

‘klndergarten performance at above a chance level., (All path

'icoerfrclents are presented in Table'z.) - - . ,5',f‘ ;fj%ig
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'Parental involvement is‘unaffected by any other
prior variable. On the other hand,,early first-grade academic
performance is also influenced by two SES variables: motheryr
working and the major bradwinner's occupatlon.’At this time
the mother's work status is not as strong a predictor as~;’
the other SES variables (.18 and .21 respectively), and .
klndergarten performance itself also promotes f1rst-o ade ’
performance to about the same extent (.23y. '%f
| 7 The only significant predlctor of early first-gradei

conduct is kindergarten performance (.21). Conductidoes

- not appear to influence teacher expectatlons 1n September to

Wany appreciable extent. At the same t1me, both klndergarten ! o

- and early f1rst-grade academic performance have moderately
ilarge ‘and equal paths to teacher expectatlons (.35 and 34)$ o
7Parental involivement has a much smaller but Stlll s1gn1f1cant 7

frpath (.16). It is of partlcular 1nterest that klndergarten E

performance has an effect on expectatlons 1ndependent of .

:l;ts 1nfluence on f1rst-grade performance s1nce bas1cally thejﬁ

,'same mater1als--read1ng and math--are covered by both measures('

’,we w1ll return to this polnt. p o o

 As a check on the stability of the predictor varlables,i

December expectations were substltuted in Flgure 2-B. All

,paths rema1n the same except those to expectatlons, so only

the laiter are illustrated. By December, parental 1nvolvement ]




arce with and knowledge of the family--may have become #ery

common by December. Teachers may also have had less need

-18"

7was unrelated to expectations. 'Information on parental

. involvement closer to December might have made a difference.

Qﬁ the other hand, some of the. involvement measures used--acquaint- . -

for using early parental involvement as a source of the1r

expectatlons as they accumulated more experience w1th students.

Came mma s

Thls last 1nterpretatlon is supported by the strong 7

7 path ( .49) from early flrst—grade academic performance to

expectatlons. Wh11e klndergarten performance was also a moderately ‘

'strong pred1ctor ( 38) f1rst-grude performance was by December

c1ear1y the stronger d1rect 1nf1uence on expectatlons.i‘ i

By December, the ch11d's sex was also a s1gn1f1cant,:

i although weak, predictor (. 11), glrls were expected to achleve

" more- than boys. -

Discussion

One of the most 1nterest1ng f1nd1ngs is the moderately

7 strong 1ndependent effect of klndergarten performance on -

teacher expectations both in ueptember and December. Slnce',j,—

“two of its three components are read1ng and math grades whlch ,7,
were assessed again under early flrst-grade academ1c performance,
7one might assume that klndergarteu performance would exert '

its 1nfluence solely by promoting better f1rst-grade,performance,

in the -same subjects.
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7average correlation of 58. Whlle not def1n1t1ve, these

' is as it should be in a system where performance ratherithanr 7

- 15

The fact that this was not- the case, suggests that

flrst-grade teachers may have used avallable 1nformatlon on

klndergarten performance as an 1ndependent source of expectatlons. '

Some,ev1dence of this possibility comes from questlons askedi

' each teacher in December about their discussion of chi;drenr

with their kindergarten teachers, and their use of different

' parts of the cumulative record. The tuo teachers who'scored

highest on a four-item index of 1ndepedence from klndergarten
1nformatlon had an averagc correlation of .2u between

klndergarten pe:formance and expected ach1evement in September :

77whereas the other four less 1ndependent teachers had an -

correlatlons do support the assumptlon that d1rect contact w1th

sources of information on klndergarten performance can_ make,’

trlt a sallent factor 1n the settlng of expectatlons, Thzs '

seems to occur desplte the exp11c1t statement by four of ffh

‘and wanted to form their own conclusions about - each ch;ld':rhpf:

f’ablllty.

On the other hand, it is reassur1ng to note that as the

semester progressed early first-grade academ;c performancerrlr

'emerged as the strongest predictor of expectations.’ This-

socio~-economic status, sex, or other extrareous factors determines

. o000ty

',7the six teachers that they did not rely much on past 1nformatlon f;};
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Ironels standing. lt is also in agreement with Jackson'sikl968)%_
conclusion that daily observation andiinteraction with students \
are of prime importance to teachers in predicting the school
’success of children and the conception proposed earlier
for ordering the disparate f1nd1ngs of other studles; namely,
vthat teachers w1ll utilize sources in proportion to the
" anouhit of academlcally relevant 1nformat1on they prov1de.i_,’: - }%f}
i In thls study g1rls only dJsplayed a llttle better o
7conduct than boys--not enough to be 51gn1f1cant. In any N
;event, unlike the)flndlngs of LaVoie and Adams (1973) conduct j;if;i;
:made no d1fference in. teachers' Judgment of academlc capablllty.:i;:
Conduct does have a modest partlal correlatlon Wlth academlc 7:,1;533
performance (.29) indicating that the two 1nteract, but thef';‘iﬁ
j, _d1rectlon of such 1nfluence cannot be . determined here. —
7D1fferent relat1onsh1ps mlght have been revealed had conduct 7
(and other var1ables) been measured over a longer per1od, but fi_;f;;
] 1n the absence of such measurement, early f1rst-grade conduct T .
seems a reasonable proxy for the conduct teachers mlght have B
- - observed up to December. ' 7 7
‘The weak, but significant direct influencejof sexion,l
" teacher expectations suggests that'there is emergence of
favoritism toward girls, whlch has also been noted by prevlous )
studies. This is especially telling since sex affected ] 7'*7 —%f
no other var1able in the model 1nclud1ng performance or conduct 7
:There is no way to hide the sex of students from teachers. '

The body of findings from various studles suggests that teachers

00018
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will simply have to become more aware of the possibilityl,
of stereotypic treatment. Such awareness may recuire¢;
f;}; _7i ,much contemplation of attitudes and actions, possibly with .

assistance if our experience is any guide. Several teachers

S e _ -
.

professed a perference for boys which, at least tak1ng

P R

’:1}>4, :’all teachers, was not borne out.

The SES 1nd1cator variables also deserve some comment .7

il | A e

Those which produced any noticeable 1mpact--free lunches,

h NI Pt ¢ e gy b
I ”4 ' !
. >

‘on performance rather than expectatlons The 1mpact of '

;;1; ,fﬁfl SES on achievement has been well documented (Coleman, l966)
preventing SES from havl“, an",dlrect effect on expectatlons°r

- One could argue that teachers d1d not peruse the enrollment o

;2;E7, ;,cards for bits of SES related 1nformatzon about the1r ::l”

- 7 students and we have no ev1dence to the contrary. But they

| must have been quite aware of who got free lunches from

) the parental request forms ‘and repeated lunch duty.A It X ﬂ:
is more llkely that, as Brophy and Good (197u) have concluded

) from the1r review of the lzterature, SES 1s only used when

other more spec1f1c and rellable 1nformation 1s unavallable.

:;?; o T The mother s work status is not often used as an SES

indlcator, and the results were not predlcted.r chlldren
, of mothers who worked ach1eved more 1n k1ndergarten and
first grade. Where both parents worked, the occupatlon ";:”

of the major breadwxnner, who was usually the father, was

00019
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maJor breadwlnner s occupatzon, and mothers who worked--dld so ,;,;5

Could teachers have been unaware of SES d1fferences thereby,, ;

e WA Nk
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aiso higher (r=.21) These families seem to be striving

|
[SERFPONRINRTEN

" hard to succeed economically. Some of this parental
ambltlon may become transm1tted to the child by means of
parental role mode11ng and direct teach1ng at home.

'Ev1dent1y the mother's worklng is not a deterrent to the . »;— 7
chlld's preparation for school. Worklng mothers could also -
have more often turned to Headstart which prov1des ch11d
care and 1nstructlon. While most of the children (855)
had been to k1ndergarten, we do not know what other pre- ;7?7

<77, school experlence they had. 7 7i

;;ﬂ;—, ' ;;1 Small stud1es such as this must of necessity ra1se,A:f

i 7more questions than they can answer. Flndlngs from s1x re':7

g teachers in two schools are a s’ender basis gcn 12ation§75f;f
7rand should best be v1ewed as hypotheses for further test1ng
in larger-scale studies where teacher, student and system*
7 character1st1cs can be v;rled more w1de1y. Nevertheless,i

‘the strength of path coefficients from k1ndergarten and -

[
i s

5 - o early flrst—grade academ1c performance to expectatlons 1s

1mpress1ve and raises the poss1b111ty that they more than7¢ o ’;}l

) other paths might be replicated.

i ) R
s bl

. )
~ Consequently, one result with specific action 1mp11cat1ons—

concerns the direct effect of k1ndergarten performance on

expectatlons. If teachers refralned from consultlng even

L
b ¥

;;f ' briefly the comulative records on past‘performance and
: ” personallty of students, many students mlght be judged
- A more fully on their present mer1t instead of on the

TR reputatlon they bring with them. Obviously, teachers‘will

00020
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still discuss some of their students with past teachers,

) but in the aggregate evaluatlons based on past performance

WOuld be reduced conslderably. An experlment on expectation
formation when records are w1thﬁe1d would be re1ative1§ |
easy to devise and implement logisticaily even on'a large
scale.

- From what we already know about the effects of academic

_expectations, in the natural classroom, basing them more

squarely on present student achlevement should be a major

?

concern of al} who are concerned with equalltv of educatlonal

. opportunlty.
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