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- This papot is a. dnkcription ofa oonogc—hv

iuttnctional progras put.into opexation in the face of the: obvious
need for individualization of foreign laguge..inst:nction. The
' program represents a comprosise solution between the limitations: -
ptesented by institutions and students ok the one iud, and. the need
for greater flexibility on the other..The prograi-comsists of an . -
options.procedure, whereby the instrnctot deteraines the: goala for .-
-the course and sets up a limited nisber of " ‘tasks, oL optiots, bY -
which students may reach the goals. The iastfuctor assigas.a speciﬁe
nusber of points tc each task, Students then choose-as many options ~
-as they wish, and grades are computed onm “the number of poiats. earned.
The program’s advantages are that it is. nuugeable by one instractor
it calls for no more than the usual Tesources; it accomodates. i.tielf
to certain institutional rfegulations; and it compromises inm- thci

iy latter of individualization :Ln vu:ions lanne:s. (lnthor/lll) -
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. . ABSTRACT

Individualxzation of Ingtruction in COIIege Basic Porezg%,han ua é";;¥~“
and Culture Courses: QLManageable»One-Instructor,CQEQ .8e, by . - -
Bernard J. Langr, ‘Department of ‘Language, Univers ty of -Minnesota-- -
Duluth, Duluth, Minnesota 55812. o LT L i e

. Pour major problems are faced by the 1nd1vidual college L
instructor who feels the need-to improve instruction through.
change or innovation in instructional procedures:: 1) The: .
individual instructor cannot expect :to bring about innovation
on a broad scale, say a department or college-wide . scale.- -

2) The material resources which the individual jinstructor has.

are normally quite limited. 3) The institution; imposes. certain -
not easily changeable limitations upon. the instructor. 4) The -
fourth major problem is a matter of principle: - The student has

his own individual level of tolerance toward an instructiomal - -
procedure. One recourse an ingtructor. has in the face of these

four problems is to change or innovate on less than a full )
scale--through compromise. - - . : .ot

This paper is a description of the 1nstructlonal'program
which the writer put into operation in face of the obvicus need
for individualization of instruction, a program which is manage-
able by a lone instructor, if necessary; calls for no more than
-the usual resources; accomodates itself to certain institutional
regulat;ons, and compromises in the matter of indivzdual;zation
in various manners. ; :




INDIVIDUALIZATION » OF INSTRUCTION IN COLLEGE BASIC 7
"L - ‘FOREIGN LANGUAGE AND CULTURE .COURSES:
" A MANAGEABLE ONE-INSTRUCTOR COMPROMISE - A ' -
. _1 N ) ~ ' ) ) L ,i‘; ;‘::‘
_Many . factors entered into my decision about two years ago - L]
3

- to invent a means whereby I could pay more than lip service to :

the fact that foreign language students are individuals. On L
_{the other hand, I had to recognize that even full indiv;dualiza-.zflfi::
tion as a mode of instruction is not tolerated by all students..plﬁff
v»nence, a compromise mou< of instruction, the options procedure ai”
Because using one's native ‘language is a highly complex.i |
skill, it is fair to say that learning a second. languagefisfﬁlso
Vhighly complex and has many facets. - Every language teacher 724

Ly Ty

recognizes that; faced with learning a‘second language, the

N -w‘w»._" N

‘
N PO

A'students differ greatly among each other.’ It is probable;that
one will find all the. following differences among students.in,a
'»itypical language skills class on the college level-“ fﬁ;éé?ff
~1‘1._ Aptitude for” learning a second language. - W

’ 2. Quantity of preVious formal and informal learning of S

" the.second language. L . o fk ;;_ o
; R U ' 3. Quality of such preVious learning. L
| 4., The discreg$ skill or skills which each student*may have

learned previously, a given student may have emphasized reading,;~

or speaking, cultural - understanding, knowledge of the grammar

code, or any other element or elements of what.isvlooselyttermed- ‘

as "leaininngpanish".

i
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5, Degree of motivation.

~

6. Goals, tme., needs and desires.

~-

. Style of learnlng, for example, some students are
31ght-or1ented, others are llstenlng-orlented' some. are loners,~
some«like to work with others. \

”‘f“f‘”' 8. And, amount of study time available.

" Thus the need to individualize. . S LTl L e
There are several factors, however, ‘which m;lltate.agalnsﬁ
 total 1nd1V1dua11zatmon of 1nstructlon. I have 1dent1f1ed frve
in my teaching situation;; - \ t
1. since mandatory advanced placement is unsatisfactorvr3
students may enter a nine-quarter sequence where they wish., '

2. The "system" imposes inflexible credit, and a letter

*

grading'system,;making ériterion‘grading impractical,rf

3. There is only one instructor per course. o

4. Individualization acrosslcourses\and instructors is N
difficult. ‘ o |

5. 2And, there is a limited budget.

Given the need to individualize, and the limits imposed,.
- K ) ) . :‘( . 2 ’
an instructional procedure was needed which would compromise.~

For example, a procedure was needed whereby the student wouldﬁl- S
o

indeed receive the usual normative grade at the end of the course, 'f

' but the grades would, to at least some extent, represent effort :fﬁif“iﬂ
and learning, rather than previous learning. S fp . ~ ‘ﬁiT:;‘fiﬁ
The procedure was intended to solve several other problems, |

: most of which were traceable to individual dlfferences, perhaps
| 05 ;Tf R
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»best put in this way: Imagine the unfairness of:a race in which
the runners toward a fixed goal each have large differences in . jé
strengths and handicaps, and each.starts from a different spot. ﬂi'-ig
One of the problems was ﬁhe he31tancy which students felt towardAA'« }
coming into a course which was already stacked- against them due “::g. fé
to the unfair nature of the competition. Another_problem was the .
high absentee rate. A third was the tendency to concentrate one s B
study on those*studies which would bring about- the best grades-- .
'a narrow kind of study. Thus, of course, a student wouldcgot At jf‘?jsi
‘;communicate 1n Spanish out of class. because that‘activity was, not f:%
rewarded in the form of a higher grade. ‘A fourth problem is »x h- _'1 i}
related, which.is that students’ ‘tended to be loners, and there- t>‘;iﬁxn
‘fore, alienated, Finally, ?Aflfth problen wvas identified,Athat B
the rate of attrition between courses-in the seguence'was highl >;,A'~;‘E
BaSically, the options procedure is very simple. The'-'.
" instructor determines the goals for the course, and ‘then sets up-
'a‘limited number of tasks by which the instructor feels students - ‘ﬁ‘
may reach the goals. To each task the instructor assigns~a
number of points upon any basisbwhich he.seesvfit; For example,
. he may assign five points per period of‘plaés attendance, up to .
lod"points for a largehunit examination, one'point for ever& 10
minutes of communication in Spanish outside of class, two points
per conputerized spanish grammar drill, 200 pointS‘for alcontractedr
project of the student's own choice, etc. The Varietf of tasks

one can propose is probably linited only to a smallrextentwby

“lack of resources, and of course, by lack of imagination. SN e
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As the instructor makes up the tasks, he should xeep several
things in mind: ‘ ‘ ‘ ;
1. Experience shows that there should be a maxlmum to the

number of point? a student may earn on any option. This effectively " 5#

© prevents a few~students from "raising the curve“ beyond the reach
-« - . N - o

of the less able.
2. Not all tasks are easily evaluated; one takes a risk,,‘
for enample, thét student may ash for points for a.task which he o
did not actuallygaccomplish. In my opinion, one should take thie: *
~risk when confronted uith desireable taeks or learnings, and,‘it
13 not impossible to £ind means of minumizing the risks. ‘ o
3. One- more 1tem to keep in mind is that by putting maximums
upon poirits which may be earned from each option, by limiting the
. number of options, and by relatively 1ncreasing the point reward _
.on those options which the instructor wishes the students to
choose,above others, the instructor may-manipulate thexemphasie“i
in the course. 7 ' ‘ |
Once the options have been determined ensentially what }
remains is that the students choose their-options, choosing any-
or»all of the options, and as much of any option that they wish!
up to the maximum; they earn their points; and, the instructorg ﬂ

records “the points. At the end of the quarter it igs a simple task

»

,to add points, tally them on a curve, and assign gradea. ﬁ
This completes a picture of the options procedure whicth
have_used since its inception in Winter of 1974 in approximately@

12 classes of beginning and intermediate Spanieh:olasgge, and}an.°\

07
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. ,‘i.. The first among these undesireable features was that

1
5.
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appiied linguistics class. Several undesireable,features have‘

come to: light since the procedure was begun.4 N

2
J -

record keeping can be 2 great deal of work for the—instructor. "
However, it can be kept to a minimum by a number of strategies,'
among them that the number of options offered can be curtailedo e

student volunteers may record all points for an option or two;

the number of separate elements within’ an option may be curtailed~-,ff

for example, under a quizes“ option, less quizes may be given,ﬂt
the students may keep a record of:their own points on certain

options, and the instructor may stockpile points frcm an optiOn@
and record them all at once; . ' L 3 “*”
2. Cheating on reporting of points earned was perhaps the
most prominent undesireable feature during'the first quarter of
operation. This can be minimized, however, by exhortations that
the students learn to discipline themselves-in this matter (and»
they generally respond positively to exhortation). heating can

also be minrmized by requesting written affidavits from the

students that they have indeed done the work, by maximizing +the

number of options where cheating is not a factor; and by setting'

cut-offidates for a given option. ‘ -
3. Several students complained at the end of the first

quarter of operation that they could not compete‘for a high grade

T

in the course because they did not have as much time to work and

study as other students. This problem was effectively solved by :‘§

‘setting. a maximum number of points which may-be earned for the course.~?
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only one or two options. This objection, however, is invalid,

- who does not do most of the available options is-destined to do

‘very'poorly in the course. One of the most desireable features

greater amount of work for this course than in a traditional

- . ) \

‘4, Another instructor voiced the concern that the students

will study too narrowly by cboosing only easy options or choosing

because!tne options are. limited in such a way that the student

of the point precedure is, ofvcourse, that a stuoent may not ”rest .
on his laurels”; he must groduce to get credit. c.
. 5. Finally, the objection was voiced that the students

would probably not doras well on what can be termed the usual
subject matter of the:course;:since they are puttingvin time‘on
other options. Indeed, the students did less well on core material,.
as shoﬁn‘one quarter by comparison on testsvfrom a previous class.
However, the options procedure students had a greater range of ‘
exoeriences than the traditionalcgroup. For example, the tradir;
tional group probabiy did no reading in English and_Spaniéh outside
of the core of the course, while the stuoents in theioptions
procedure averaged 8.7 hours of such reaoing.
’7 There are some very desireable results'of the options
procedure- ‘ - ey

1. The results of the formal University of Minnesota 8tudent

Opinion Survex, a course evaluation administered on’ several

occasions, are consistently favorable.

‘2. The students (to their consternation) apparently do a l ;ﬂj

course, and they experience a greater range of activities such as

B
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associatiag with, working ﬁith, and interacting with‘clascmatei.
" 3. The most obvious positive result is that the students -
attend Sparish Table much more frequently then before. Spanish .
Teble is an informal, voluntery daily conversation group which
qivee studente an. opportunity to practice oral-aural lenguege
outeide of class and to get over their natural inhibitednece inr.‘;1
using ths languageé. - Records- for the last two querterc ehow an
average veekly attendance rate of'48, compared to a rate of
betwcen five and eight in previous quarters. RN
' 4. In general, the ablentee r;te hae declined eubctentielly.’"j?;f

s. Inny. opinion, ‘the evidence is elreedy etrong that there;‘ '
is a positive correlation between the options procedure and the, '1”
decreasing ettrition rate. © ﬁ , % ',

In aummary, .the instructionel procedure deccribed here ia
‘indeed, from the student'e point of view, a compromiee mode for

individualizing instruction and learning. The student takes part

in traditional college language classes, but yet he has eone
choices in the form of study he will do out of clesc. The

student must produce to get credit, but he has the opportunit"

to choose or reject~home learning tasks beceuce‘they do or do 7
’not fit his perceived goals, or hecause hercen or cannot tolerate 7
the style of learning which the individual tasks represent. He
may choose to do all or some of the options; he may do as much

of each option as he wishes. The student has no choice about
receiving a normative grade for the course; but, ‘the unfairness

of the competition has been conqiderably 1eesened. Tne,student'

‘ ) ..: ’ h ' i ‘ U
L. ., l
Provided by ERIC B Tt N .
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has a full opportunity to choéﬂe whichever behree in the
‘language learning sequence he wishee to enter, but once in that
courae, he must work to get credit; he may not "reet on h:le
laurels”. And, as in any couree, the student may canit a lot
of his time or little of it to the course, and never is an
extreme amount required. S . ,
There is also a great deal of compromise from the point of
, view of the instructor or the institution. For example, the
options procedure removes some of the éreseure to make edvaneed
placement necessary. The instructor: nust stiil.;' assign g:edee. . ‘
but it is a eimp]:e. fa:lrly objective procedure. It is grat,if.ying
to the instructor and to the institution that:.partial individ—
ueli.zation is taking place, yet there are only normal or usual
costs in materials and instructional time. ( ' '

Having found an instructional procedure- that :I.s workeble, ‘
manageable by one instructor, and at least perti.auy individuelized;
I intend to stick with it becauee of what it does to my norale and . -
that of the students. The students feel thet: they are no longe:
_entering a highly unfair competitive e:ltuat:lon. The lesser :
competition allows a much more relaxed and cocperative telnt::l.en;~
ship mong students. The objective grading syeteu allan for a .
relexed atmosphere between student and instructor. Thnntudents Cs :
feel that they have at least some choices. '.l'hus, the studentl ”M .
‘are more likely to enter the course and remain in the sequence, &A g

vhich in turn pleuee me and the institution.

'11*




