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ABSTRACT

The attitudes of secondary level teachers toward incorporating
the teaching of reading skills with content were assessed. Two
groups of teachers were contacted: (1) those who have the ser-
vices of a reading consultant, and (2) those who do not have such
assistance. The assessment was accomplished by means of an attitu-

dinal inventory.

The results of the study indicated that teachers from both
groups see the necessity of incorporating the teaching of reading
skills in their classes, but generally, content area teachers feel
inadequate to incorporate reading skills without aid. The reading
consultant's role is to aid the teacher in seeing what can be done
and then assisting and encouraging the teacher to accomplish that

end.
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An Asscssment of the Attitudes of
Secondary Level Teachers Toward Incorporating

Reading Skills With Content

The responsibility for the teaching of reading has traditionally
been placed on the elementary teacher. It has been assumed that the
ability to read was mastered by the end of sixth grade. Operating
under this assumption the more sophisticated reading skills (beyond
decoding) may have been incorporated in the well defined "reading
group” of the upper clementary level. The concern for the poor
reader, or the belew grade level reader, seldom was voiced in the
sccondary schools. Secondary teachers as a whole romained releotively
uncenceined with the reading process,

In recent years, however, increased emphasis has been placed o
the wore sophisticated reading skills, those skills necessary for the
understan iing of coatent area materials. Reading is beginning to be
connidcred a process - "a thinking process that differs wvith the sub-
ject maiter being studied" (Bragstad, 1971). As a "thinking process”
the teaching of reading has been introduced into scme schools with the
help of a recading coasultiat. In other schools an occasional in-
scrvice 1eading session has Leen presented for the faculty. Research
reports, when ther bave beea prepared, have indicated varying amounts
of success for such courses (Herber, 1970; Marani & Tivvis, 1970,
Steed & Katrein, 1970; Swith & Bragstad & Hcsse; 1970).

Pyrofessional realing people recognize the importance of vieving

reading at the secondary level as a thinking process. They see the

1
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necessity of adapting rates of reading, of rzading for purpose, of
learning to read critically at one's own level. Several basic ques-
tions, however, still remain: What are the secondary level teachers'
views of rcading as a thinking process? Are the secondary lecvel
teackers convinced reading is indeed a "thinking process™? Do they
see a need for continuing reading instruction at the secondary level?
Do they feel that they, themselves, have a responsibility for giving

such instruction?

Purpose

The purposc of this study was to assess the attitudes of content
area teachers toward their role in developing readirg skills at the
secondary level.

In March, 1973, an attitudinal inventory was administered to two

groups of content area teachers. Three fundamental questions formed
the basis for the inventory:

1) Do teachers who do aot have the services of a reading consultanc
immediately available to them view the responsibility for the
teaching of reading differently from those teachcrs who do have
ready access to a reading consultant?

2) 1If teachers reccognize a need for the content area teacher to
be involved with the teaching of reading, do they feel they
need assictance?

3) Has the active presence of a rcading cogsultant in any way
changed the views of social studies teachers toward the

teaching of rcading in the content arca?

10




Revicw of the Literature

An IDEA report (Adwministrators and tcachers reactions, 1967) of
a study sponsored by the Charles F. Kettering Foundation indicated
that teachers generally do recognize their respoasibility for the
teaching of reading. The IDEA study surveyed 637 individucls repre-
senting scliool board mewbers, school administrators, teachers and
parents from all fifty states plus Washington, D.C. The subjects were
asked to respond to a series of questions to assess their reactions
to educational innovaticns. An analysis of the responses showed that:
"There is general agrecwment among all major groups that added emphasis
necds to be placed today on teaching students how to think, that is,
how to concentrate, organizce their work, analyze problems, think
creatively, and think objectively" (p. 7). A majority of parents and
educators felt that the home and the school should share the responsi-
bility for developing the ability tc thirk creatively and cbjectively
as well as rhe ability to concentrate, org 1ize one's work and thoughts,
aud analyz2 a problem and work out solutions. Both parents and educators,
however, viewed the responsibility for the development of the ability to
read with speed and understanding quite differcently. Of the parents who
rated this alility of prime importance in the educational system, 65% of
them felt that the sole responsibility for the development of reading
skiils belonged to the schools. Eighty-four percent of the educators who
rated this skill as being essential felt that the schools alone are
responsible for developing reading skills.

Olson (1967) conducted a study of 585 teachers representing seven

different content areas. The teachcers were asked to indicate on a twenty
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item checklist their classroom practices as concerned rcading skill
development. Olson reported that the teachers incicated they were using
text materials suited to the reading level of tieir ctadents. When asked
to indicate how they knew the reading level of the text, the ugsual
response was that the publisher had specified it. In 1esponse to other
items the tcachers recported they were grouping for differentiated
instruction and that they knew the special reading <kills required for
their content area. It should be noted, however, that the teachers in
Olson's study were responding to a choecklist. Had they been asked to
state specific methods they used in their classroom, Olsen's resulis

way have bceen quite different,

In a study conducted carlier Olsen (1967) asked similar questions
concermng tie suitability of textbook materials to studente reading
levels and teacher activities in teuching the reading skills needed for
the content area. He reported that female teachers were more positive
that they alwust always used textbook materials suited to tue reading
level of their students than were wale teachers. Temale teachers ulso
indicated, with greater frequency than did male teachers, that they
taught the reading skills nceded for their content arca. The principals,
however, on both questions were not certain that cither anale or female
teachers uas a group were doing an adequate job. Although the results
of this study are interesting, again it should be noted that the survey-
ing techniques used may have influenced the teacher's reactions. A
checklist with ready answers may produce very different results than a

question demanding specific teacher statements.

[
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Schleich (1971), after surveying the members of one school faculty,

reported that a substantial number of teachers rccognized the need for
developing reading skills. These teachers felt, howcver, that either
they did not have the time to develop such rcading skills or that these
skills should have been taught earlier. Some faculty members felt
reading problems should be taught oaly in a special class and, there-
fore, more remedial classes should be added. Only a few teachers
indicated they saw a necessity for all teachers to aid in the develop-
ment of sound reading skills.

The importance of incorporating reading skills with content is
reported by Crews, Sargent, and Earp. Crews states that "A teacher of
subject matter cannot avoid teaching reading and study skills if he is
effective at teaching his field of study (Crews, 1972)."

Sargent (1969) gives several reasons why the content area teacher
is the best qualified for teaching reading in his field. The author
states that the content area teacher is:

" 1) Most capable in teaching the prew vocabulary in his subject,

2) Most knowledgeable in setting purposes for reading,

3) Most able in developing and motivating student interest,

4) Most adept in identifying important concepts to be arrived at,

5) Most conversant with multiresources, their use and value in

developinrg background experiences,

6) Familiar enough with the text io know how best to read and

study it (p. 17)."

Earp, in a review of studizs conducted to comparc the cffectiveness

of groups of teachers who were specifically trained in teaching reading
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skills for mathematics and those who were not, states that the results
show "The teacher of mathematics at any level should also be a teacher
of reading (Earp, 1970, p. 531)." Indicating that more emphasis must
be placed on reading in all the content fields he further states:
"Preparing teachers in general word attack and comprehension skills is
no longer adequate; methods of teaching skills pertinent to areas such
as mathematics must be given significant attention in courses in the
teaching of readiag (p. 531)."

Robinson, Carter and Hokanson recognize the necessity for the
business education teachers to teach reading skills. Their pcint seems
to sum up the problems for the further development of reading as a
"thinking process" amongst secondary school faculty wembers.

“"The most important factor in the improvement of reading
skills is the attitude of the teacher. Numerous studies and
research projeccts confirm the critical role of the tecacher in
this process. lMethods, materials, and techniques are importaat;
but only the teachers can make them work effectively. Until
business teachers, as well as other secondary instructors,
fully realize their role in reading development, rezl progress
will be hindered (Robinson, Carter, and Hokaason, 1969, p. 202)."
To sum up, the literature suggests that (1) teachers feel the suje

responsibility for the teaching of reading lies with the scihools;

(2) waile some tcachers feel they are attcurpting to incorpoiate the
development of reading skills with content not all are convinced zn
adequate job is being done; (3) some teachers feel either ill~equipped
or pressured by lack of time to incorporate the teaching of reacing
skills with content material; (4) reading expertc for numerous reasons

are convinced that the content area tcacher is the logical person to

develop rcading skills within their disciplines; and (5) content arca




teachers must develop an awarcncss towards their role in developing

reading as a "thinking process".

Subjects

The individuals contacted were all social studies teachers working
with grade levels uinc through twelve. Group A was composed of tivaatys
one teachers at one of four high schools in a city school system. A
reading consultant has been part of the staff for over two years and
has worked closely with this group in developing reading skills in the
classroom. Fourteen teachers from Group A reponded. Ten teachers made
up the social studies department of Group B, a suburban high school.

No reading consultant is present in the high school Luilding to work
with this group. There wcre nine responses from Group B.

Responses from both groups represented grade levels nine through
twelve. The percentage of responses at each level for both groups can
be seen in Table 1. For Group B almost equal nuuwbers responded at
each grade level. For Group A more tenth grade teachers, the grade
level receiving the most aid from the reading consultant, responded.

The distribution of teachers by percentage for number of years of
teaching experience is shown in Table 2. Group B represents 2a larger

nunber of more experiencel teachers than does Group A.

Table 1: Grade levels taught by responding social studies teachers.

9 10 11 - 12
Group A 21% 437 147 217
Group B 22% 227 22% 33%

1o




Table 2: Years of tcaching expericnce of responding social studies

teachers.
0-5 yrs. 6-10 yrs. 11-15 yrs. 164- yrs.
Group A 36% 21% 297 14%
Group B 33% 11% 11% 447

Inventory

Fourteen statements composed the inventory used to assess the
attitudes of the teachers contacted in this study. The majority of itenms
included in the instrument werec originally devised by Smith and Otto
(1969). Permission was granted for the use of these items with some
minor adaptations, deletions, and additions. To each of the sratements
the teachers were asked to indicate whether they "strongly agroed”,
“agreed", were 'neutral", "disagreed" or "strongly disagrced".

By assigning values to the responses it was possible to obtain a
total score for cach subject. The values were assigned with onc integer
diffcrence in ascending order for the negatively stated items and one
integer differcence in descending order for the positively stated items.

A higher total score indicated a more positive attitude toward rcading.

Results and Discussion
Tne fourteen statements used and the percentage of each responsec
for each group is shown in Table 3.
Figure 1 indicates the distribution of total scores f;r each group.
The highest possible score, seventy points, would indicate a perfectly

positive attitude toward incorporating the teaching of rcading skills
4



Table 3: Statements of Attitude Survey and Percentage of Responsc
for each.
29 9~ iy
- I S v g o
ce g 5 g g
ohH A =2 < af
43% 367 7% 147 - . In the sezghdary school the teaching
B 447 22% 22% 117 - of reading should be the responsibility
of reading teachers only.
1% 72 36%Z  43% 7% . The teaching of reading skills cgn be
B 117 11% 33% 11% 33% incorporated into content area courses
without interfering with the major
objectives of these courses.
-~ 29% 214 36%  14% . Any secondary school teacher whe assigns
227 11%  22% 2274 22% reading should teach his or her students
how to read what 1is assigned.
74 21% 7% 437 217 . With rare exceptions, students should
B 22% - 33%2 22% 22% know what there is to know about
reading before they are permicted to
leave the elementary school.
29%  36% 14%  21% - . Only remedial reading should be necess-
337 227 337 - 117 ary in the secondary school and that
should be done by rcmedial reading
teachers in special classes.
- 64% 7% 29% - . Secondary school teachers cannot teach
B 11% 2274 224 22%  22% recading without special materials
designed for that purpose.
- 147 29%  50% 7% . Teaching reading is a necessary and
B - 227 227 224 33% legitimate part of teaching any
content course in the sccondary school,
212 297 367 7% 7% . Teaching reading takes allithe fun out
B 337 117 44% - 11% of teaching at the secondary school
level.
7% 4% 21% 57% - . Every sccondary school teacher should
B - 227 447 22% 117 be a teacher of reading.




Table 3 (cont.)

> 0 v L)
—~o o — —
VIR o 00
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na A z < w5
A 14X 14%  57% 14% - 10. At the secendary scheol level students
B 22% - 677 - 117% want to learn content, not how to read.
A 1% 1% 71%  1l4% - 11. Integrating the teaching of reading
B - 112 44% 337 117 with the teaching of specific content
can he as exciting for the conlent
area teacher as tcaching content only.
- S7%  29%Z 147 - 12. Content area teachers in the secondary
B 56% - 33% - 11% school are probably more competent to
teach the reading ~kills nceded for
their wubjects than special reading
teachers.
147 79% 1% - - 13 Most secondary teachers do not need
B 677 229 11% - - and do not desire the services of a
reading specialist.
297 36% 144 7% 147 | 14 The legislative bill presently under
B 44% 227  33% - - consideration to require that all

teachers at the secondary level must
have completed a reading methods
course is a waste of the legislators
time.
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Figure 1: Distribution of total scores for Groups A and B.

(A higher total score indicates a more positive attitude
towards incorporating reading in the content area.)
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with course content. It is interesting to note that the highest score
for all teachers respending was in Group B, those teachers who do not
have a reading consultant. A midpoint score of 35 could be interpreted
as indicating a neutral viewpoint. Ho teacher from Group A was below
the midpoint; only one teacher from Group B was below it.

A distribution of total scores cn the basis of grade level taught
and years of teaching experience can be found in Figures 2 and 3. The
ninth grade level teachers in both groups registered scores within the
same range (40 to 50 points). Group A tenth grade level teachers total
Scores are uniformly higher (45 to 55 points). Only two of the eleventh
grade teachers in Group A recponded and their scores are lower than for
any other grade level. All of the twelfth grade level teachers respond-
ing in both group: scored sbove 45 points.

From Figure 3 it is possible to sce that the numher of years of
teaching exp;rience bears little relationship to the teacher's attitude
toward incorporating reading skills with course content. A wide rasge
of scores is shown at each level. The widest range, however, is noted
at 6.D amoug those teachers with sixteen or more years of teaching
experience,

The three basic questions underlying the survey can be evaluated by
examining more closely the responses to certain of the items.

Seven items, 1, 3, 4, 5, 7, 9, 10 indicate the teachers' views
toward accepting the responsibility for the teaching of reading within
the content area. Table 4 shows the percentage of responses for each

group plus the mean score rcsponse for individuals within that group.
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Figure 2: Total scores distribution on the basis of grade level taught.

(A higher total score indicates a more positive attitude

toward incorporating reading In the content area.)
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Figure 3: Total scores on basis of yeiars of teaching expericnce,

Score indicates a more positive attitude

toward incorporating reading in the content area,)

(A higher total

6.A 0-5 years

Group A | x X X X X
Group B X X X
]
A ey
v o w o) V) o v O
06.B 6-10 years '
Group A |~ X XX
Group B X
j—H-~-l—!i!.%%;{.';HJHHU{.'H!J!H%;H—H—H
v o L o v o) v O
0.C 11-15 years
Group A | 7Ty ¢ X X i
Group B X '
[ Y !
S Mianr s RN ENEENEE NN
w © Ln o V) ) U] o
oD 16+ years
Group A [~ X X
Group It (I0)eX XX X
|
b A e
bl o W o ) s ) o




15

Table 4: Do tecachers who do not have the services of a reading
consultant immediately available to them view the
responsibility for the teaching of reading differently

from those teachers who do have ready access to a rcading

consultant?
Mean
Score
Percentage of Responses _Respensa

*Item 1 A| 43% 367 7% 147 - 4.07
B| 44% 227 227 11% - 4.00
Item 3 A} - 297 21% 36% 14% 3.26
B| 22% 117 227 227 227 3.11
*Item & A} 7% 217 7% 43% 21% 2.50
B} 227 - 337 227% 22% 2.78
*Item 5 A| 29% 367 14% 21% - 3.71
B} 33% 22% 337 - 11% 3.67
Item 7 Al - 14% 297 50% 7% 3.50
Bf - 22% 22% 227 337 3.67
Item 8¢ Al 7% 14% 217% 57% - 3.50
Bl - 22% 447 227% 11% 3.22
*Item 10 A} 14% 14% 57% 147 - 3.14
B| 227 - 677% - 11% 3.22

Strongly Disagree Neutral Agree Strongly
Disagree Agree

* Negatively stated item.

i~
ey
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A comparison of the means for Group A and Group B indicates little djf-
ference in the responses. Both groups accept the idea that the content
arca teacher at the secondary level should share in the teaching of
reading.

The second basic question considered was: If teachcr; recognize
a need for the content area teacher to be involved with the teaching of
reading, do they feel they need assistance? This is cnswered specific-
ally by items 13 and 14. Table 5 shows the percentage of responses and
the mean score response for individuals within each group. A slightly
higher mean score is indicated on question 13 for Group B, the teachers
who at present do not have a reading consultant available to them.

The most interesting responses can be seen in relation to the third
basic question: Has the active presence of a reading consultant modi-
fied the views of social studies teachers toward the teaching of reading
in the content area? Table 6 shows the responses to items 1, 2, 3, 4,
6, 8, 11, and 12, those statements relating to this question. The
responses are listed in the form of percentages for each response and
mean score rcsponses for each group. Group B teachers rualize that
incorporating the teaching of rcading in content courses does not inter-
ferc with the major objectives of the course (item 2). Group B also has
a slightly higher mean score on the item which suggests teaching reading
takes all the fun out of teaching at the secondary.level (item 8). A
nigher mean score for Group B is also recorded on item 11 which states
that integrating the tcaching of reading with specific conlent can be

as exciting for the teacher as tcaching content alone.




Table 5: If teachers recognize a nced for the content area teacher

to be involved with the teaching of rcading, do they feel

they need assistance?

Mean
Score
Percentagce of Responses Responses
*Jtem 13 Group A 147 797 1% 4.07
B 677 22% 11% 4.33
*Item 14 Group A 297 36% 14% 7% 14% 3.57
B 447 227 33% - - 4.11

Strongly Disagree Neutral Agree Strongly
Disagree Agree

* Negatively stated item.
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Table

X*Item

Iten

Item

*Item

*Item

*Item

Item

Item

* Negatively stated item

6:

Has the active presence of ar

changed the views of socia) .

teaching of reading in the content arca?

itudfes teachers tovard the

cading consultant in any way

Mcan Score

Percentage of Respouses Response

1 Al 427 367 7% 142 - 4,07

447 227 227 1) - 4.00

2 A 77 1% 367 43% 7% 3.14

Bl 117 117 33% 1% 33Z% 3.44

3 - 297 21% 367 147 3.36

227 11% 22% 22% 22% 3.11

4 A 77 21Z 7% 437 21% 2.50

Bf 227 - 337 227 227 2.78

6 - 647 7% 297 - 3.35

B 117 227 227 227 227 2,44

8 217 29% 367 7% 7% 3.50

337 117 447 - 11% 3.56

11 A 17 77 717 147 - 2.93

- 117 447 33% 117 3.44

12 A - 57% 297, 147 - 2.57

56% - 33% - 117 2.11
Strongly Disagree Neutral Agree Strongly

Disagree Agree
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Slightly higher mean scores for Group A can be seen in items 3, 6,
and 12. Group A Leachers are more fully aware that (1) it is essential
that teachers giving reading assignments should teach the student how to
read what is assigned; (2) rcading can be taught without specific
materials designed for that purpose; and (3) content area teachers are
probably more competent to teach reading skills for their subjects than

are special reading tcachers.

Conclusions

Although the population of this study is small it does show that
(1) teachers aided by a reading consultant, as well as those who are
not, do sce the necessity for the content area teacher to incorporatc
the teaching of reading skills in his classes; (2) content area teachers
feel inadequate to incorporate reading skille without aid; and (3) the
reading consultant serves two basic purposes. First, the reading
consultant aids the teacher to see specifically what he as a classrocm
teacher is able to do to further the development of reading skills.
Secondly, the reading consultant inspires confidence in the content area
teacher than he can, in fact, adapt his teaching expertise to include
pertinent reading «kills.

Studies such as this nced to be administered on a wider scale, to
include not only larger populations but also additional content areas.
To this point little has been done to examine how the secondary teacher
looks at and responds to the teaching of reading skills at the secondary

level.
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