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Dyslexia is defined as a learning disability or a

dysfunction in the psychological prccesses involved in using spoken
or writter langunage, including reading, writing, spelling, speaking,
and/or mathematics., It does not include disorders due to mental
retardation, visual, auditory or motor handicaps, emotional or
physical problems. The author relates her own experiences in
identifying and dealing with various forms of dyslexia at the Orton
Reading Center at Salem College in North Carolina. (LL)
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In tho Chair: Mr Prior (Merton Dyslexia Agsociation
| § THE CHAIRMAN: My Lord, Ladies and Gentlemen, it is my pleasure

on behalf of the Merton Dyslexia Association to welcome you to the
Royal Institution for this evening'e lecture. The Royal Ingtitution
has existed in Albemarle Street for 125 years and has a tradition for
scientific investigation coupled with the expospition and 1llustration
of the lateat researches in the lecture room, The twin objetts of
research und commmnication of the results to teachers and’educational
peychologists are very deer to the heart of anyone commected with
dyxlexia, and I can therefore think of no more fitting venue for our
lecture this evening than this higtoric lecture theatre, I for one
cemmot enter it without thrilling to thethoughts of Michael Faraday
demonstrating in this theatre the results of his reseaxch on electro-
ragpetic induction which had guch ferereaching effects. I think that
tonight is a unique occasion in that I believe it is the first time that
dyslexia has been the subject of a lecture here.

In a moment I shall ask Lord Radnor to introduce our speaker, but
before I do 30 I would like to remind you thet after the lecture
Dr Karner 188 kindly agreed to answer questions, so please give a
little ¢ .ught to your questions during the lecture so that when the
time comes we need waste no time to getting on with the questions,

I would like to make ons other amnouncement before the lecture,
and that is that the North london Dyslexia Agsociation would like me
to announce two lectures. One of them is an impertant and interesting
one which is on 27th January, a Menday, at the Sydney webd Collego,
and here two speakers from the ILEA are coming to talk shout the )
facilities which they provide for children with special “earning needs.
Thut 1s 27th Janusry at the Sydney Webd College, Anothkur lecture by
the North London Dyslexia Association is on 10th Februaxry, also at -
the Sydney Webb College, where the speaker is Professor itussell of the
Academio Department of Pgychiatry in the Royal Free Hospital; and also
Mr Slade, a lecturer in clinical psychology. The title of that lecture
is "Number Blindness: Clinical and Poychological Aspects.”

We are now delighted to have with us this evening Lord Radnor, the
Chairman of the Britieh Dyslexia Adssociation, and I will now call on
him to introduce our speaker.

10MD RA:&vJR:  Ladics and Gentlemen, I am going to be quite brief,
and I thought I would staxrt by saying that some of us presont here
tonight = Y%ecause I have seen them -~ had the pleasure in November last

o of being welcomed and entertained and taught at the International
&) Canferonca on Dralowic dm Dantkomdae Miee - -2 v o4 2
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THE CHATRMAN: My loxd, Ladies and Gentlemen, it is my pleasure
on behalf of the Merton Dyslexia Association to welcome you to the
Royal Institution for this evening's lecture. The Royal Ingtitution
has existed in Albemarle Street for 125 years and has a tradition for
scientific investigation coupled with the exposition and i1llustration
of the latest researches in the lecture yoom. The twin objetts of
research and commnication of the results to teachers and educational
peychologists are very deer to the heart of anyone commected with
dyxlexia, and I can therefore think of no more fitting venue for our
lecture this evening than this historic lecturs theatrs., I for one
camot enter it without thrilling to thethoughts of Michael Faraday
demonstrating in this theatre the results of hia research on electro~
mpcpetic induction which had such far-reaching effects. I think that
tonight is a unique occesion in that I believe it is the first time that
dyslexia has been the subject of a lecture here.

In a moment I shall ask Loxrd Radnor to introduce our spegker, dut
before I do 8o I would like to remind you that after the lecture
Dr Kaxrnes has kindly agreed to answer questions, so pleage give a
little thought to your questions during the lecture so that when the
time comes we need waste no time to getting on with the questions.

I would like to make one other anmouncement before the leoture,
and that is that the North London Dyslexia Assooiation would like me
to announce two lectures. One of them is an important and interesting
one which is on 27th Jamuary, a Monday, at the Sydney Webd College,
and here two speakers from the ILEA are coming to talk shout the _
facilities which they provide for children with special learning needs.
That is 27th Januery at the Sydney Webd College. Anotlor lecture by
the North London Dyslexia Association is on 10th Februaxry, also at -
the Sydney Webb College, where the speaker is Professor iussell of the
Academic Department of Paychiatry in the Royal Free Hospital; and also
Mr Slade, & lecturer in clinical psychology. The title of that lecture
is "Number Blindness: Clinical and Pgychological Aspects.”

We are now delighted .to have with us this evening Lord Radnor, the
Chairman of the British Dyslexia lgsooiation, and I will now call on
hin Yo introduce our speaker.

108D RA:NOR:  Ladies and Gentlemen, I um going to bYe quite brief,
and I thought I would start by saying that some of us present here
tonight = because I have seen them - had the pleasure in November 1lsst
of being welcomed and entertained and taught at the International
Conference on Dyslexia in Rochester, Minnesota, U.S.4. It wns an
impressive performance, Sometimes we get o bit depressed in this
country that this whole disability of dyslexia is not accepted as
we would like i% o be. Anyone who had boen there and been to the
Various workshops, or lectures, whatever you like to ocall them, and
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heen to the main meetings and witnessed about 1,600 people wbo never
questioned really whether dyslexia existed or not, woul@ not have failed
to have take some courage. Quitc apart from the traditional American
hospitality which was there in full measure, we learnt a great deal ﬁ'qm
our Amevrican friends., We benefited greatly from a very robust and
interesting interchange of views. T

o

Tonight in this very important place we are lucky emough to have :
asongst us one of those friends, Dr Lucia Karnes, who is going to speak
to us on dyslexia. 1 have asked her vwhether she had got & title to
her talk, but she knows so much about it that I will just leave it af
that, I rather enjoy under-statement, and so I thought I would eay. .
that Dr Kamnes is a peison of some note in this field. I have a liet
of some of her attridutes, if that is the right word. She is the
Director for Special Education at Salem College in Horth Carolinaj
she is also Consultant for the Upwood Bound Project in Winaton.. I..- ..
was thinking coming up here in the train that we have an affair in
this country which is "Outward Bound" but it is something quite. .. -« ...
diffexrent. It takes place among the young on top of Snowdonia, end
the therapy is the cure for frostbite and exposure and phyeical
prostration. It is very good for the young, I believe! ‘- Dr Kermes
is also a member of the Pgychology iissocistion of lMediciney; and & .- -
Member of the Association of University Pro;.essors. . .

At this stage I rust admit, when I was talking to Mrs Hornsby,
the telephone went a little bit fuzzy, there is something very
Limerican heres I do not understand, she oversights the whole thing ;
of the Delta Cappte Gamma firm, I felt I should put that in so tha.t
she can tell me afterwards what it all means.

I must put in last thet she is a very important person in the Orton
Society, about which a lot of us know here, and for which we have the -
greatest admiration, and fron.whom we have taken a lot of courage and
helpo

It is, then, my pleasure to welcome Dr Imcia Karmes, and at the’
sane time I think it would be right and proper that I thunk the
Merton Dyxlexia Associution for dbringing this frz.end among us ani
for inviting us all here as well,

DR ILUCILL R. KARNES: = My Loxd, Ur Chairman, Ladies and Gentleuen,
it is a real pleasure for me to ve with you. I have had the privilege
of working in this fisld as & protegee of Mrs Sarmel T. Orton whose
husband was one of the early pioneers in the field of language:
disability, es we call it, or specific language disability, or
even in the medical world as StrephosyzPolia. None of us have been
able to spell that, so we have not really emphasised that particular
tern, But that is the term that is used for our girls and boys who
have partioular aptitudes dbut somehow do not succeed in the academic
world, So I really am just passing on to you the many things I have
learned fron Mrs Orton who worked herself, as I say, with Dr Orton,
who was in this field in the very early days in the 1920s,

It is a real pleasure for me to be here. I do not redly want
to g@o home. I an so fond of Iondon. I was saying to Mrs Hornsby,
and hexr husband, I came in 1949 or 1948 for my first visit, -and it
has not changed at all. At least the sudbways are the sane, or the
tubes ave the gsame. I wms thinking todny as I road on the Central
Lino fxom Tottennan Court Koad vut in this direction, that these
subway cars were 80 new looking the first time I was in then; now
they just look well used. Vhen I wes back hore in 1970, four or five
years agoy, I had all nmy children with me. They had not becn on my
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to us on dyslexias 1 have asked her whether she had got o title to
her talk, dut she knows sc much about it that I will Just leave it at
thate I vather enjoy under-statement, and so I thought I would say... .
that Dr Karmes is a person of some note in this field. I have a lis}
of some of her attributes, if that is the right word. She is the
Director for Special Education at Salem Collcogo in Horth Carolinaj

she is also Consultant for the Upwood Bound Project in Wington, I...
was thinking coming up here in the train that we have an affair in
this country which is "Outward Bound" but it is something quite :. -+ ...
different. It takes place among the young on top of Snowdonia, and
the therapy is the cure for frostbite and exposure and physical
prostration. It is very good for the young, I believel ' Dr Kermes

ig also a member of the Psychology issociation of lMedicine, and a -
Hlember of the Association of University Professore. .

At this stage I muspt admit, when I vas te.lkmg to Mrs Hornsby,
the telephone went a little dit fuzzy, there is something very
lLmerican here I do not understand, she oversights the whole thing :
of the Delta Cappta Gamma fimm, I felt I should put that in so that
gshe can tell me afterwards what it all meaas.

I mst put in last thet she is a very important person in the Orton
Society, .about which a lot of us know here, and for which we have the
greatest adniration, and fron.whom we have taken a lot of courage and
help.

It is, then, my plessure to welcome Dr Lucia Karnes, and at the’
same time I think it would be right and proper that I thank the
Mexton Dyxlexia Association for bringing this friend among us and
for inviting us all here as well.

IR LUCIL R. KARNES: = My Lord, Ur Chairman, Ladies and Gentleaen,
it is a real pleasure for me to be with you. I have had’the privilege
of working in this field as & protegee of Mrs Saruel T. Oxton whose -
husband was cne of the early pioneers in the field of language - S
disability, as we call it, or specific language disability, or o
even in the medicai world as StrephosymPolia. Ione of us have been
able to spell that, so we have not really emphasised that particular
tern, But that is the term that is used for our girls and boys who .
have particular aptitudes but somehow do not succeed in the academic
worlde So I really am Just passing on to you the many things I have
learned fron Mrs Orton who worked herself, as I say, with Dr Orton,
who was in this field in tho very early days in the 1920s.

It is a veal pleasurs for me to be here. I do not redly want
to go home. I am so fond of ILondon. I was saying to Mrs Hormsby,
and her husband, I came in 1949 or 1948 for my first visit, -and it
has not changed at all, At least the subways are the same, oz the
tubes aro the same. I ims thinking todny as I road on the Central
Line fron Tottenhan Court Hoad vut in this direction, that these
subway cars were s0 new looking the first time I was in them; now
they Just look well useds Vhen I was dback hore in 1970, four or five
years ago, I had ell ny children with me. They had not becn on my
previous visit. I had not been here for 18 years, and it was such
fun to show tbe children how London was still the same. I had beemn
worried for fear you had built some sky-scrapers in the wrong places
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and torn something dowm. But I think you have done a wonderful job

fitting the'new in with the empty -spots that were there in 1948, and
really have nade it all fit together in-a.beautiful pattern.

So 1t is lots'of fun for me to be back, and especially to be with
you r8 colleagues, workers with-children, :. We are in a very confused
state, I hate to admit it, in the United States sbout the children with
learning disabilities,.and purticularly using the temm *dyslexia', I
have just got around to the point in time that I can actually say I
work with clildren with dyslexia and not sneak out of the back of the
building if it is not & medical situstion. Since I-wae introduced
to this field in the area of medicine, and thers it was well
accepted, of.courss, because of Dr Orton's work and that of many
people in the early days, we can use any tern we want ‘to ~ perhaps
dyslexia -~ and can use it with great fervour really. I Jmow how
Lord Radnor felt when he said there were 1600 people there all
agreeing thet such a condition exists. We have gone through that.

I worked for 24 years with these girls and boys; and there was no

doubt in my mind that they existed because I could -study then fron

the medical field, the assurances and the research, dbut somehow the
medical world and the educational world did not join hands. Nor did
the psychologists who often go between the two. It has only been in
very recent years that we have been able to get out of moybe the private
schools and the medical schools to get to the children in the public
schools, That is whore we need the help in the United States.

I mentioned to you the terms that are used throughout the United
States for our children. They may be called dyslexic. They nay
have a specific language disability, They may have developmental
learning disability. They may have minimun brain disfunction or
ninirun dbrain disorders. The nedical world is using- that now.
They may have risuel perception problems, meurological problens.
There are many other terms. It just depends frankly in the United
States in which State you live. In Texas the child has a mpecific
learning disability. In Califorhia he i eduoationally handicapped.
In Road Island he has a neurological problem. In North Carolina, where
I cone from, he just has a learning dissbility, We know though what -
the child is like and who he is, and no nmatter what the temn is today
the important thing is to teach the teschers sbout the children and -
for the children to have help as early, as soon and as ruch as possibla.

The definition which has been adopted by our HEW - Health
Education Welfare ~ after a. two-year study in the United States-
goes something like this. They do not call it dyslexia. " Aotually,
dyslexia is the best word to use in the United Statos because if we
identify the child as having dyslexia it is a tax-deductionl ' So as
often as possible I eay - and I do not like to use terns, that busiaess
about labelling - your son has a specific learning disability, -sometines
Imown as dyslexia, So if they want to take it off the incorie’ tox they
nay do so. 4lso, they are a little more up to date them their noxte
door neighbour because it is quite the vogue they smay, in certain parts

of North Carolina anyway, to be sure you have at least one child who
has dyslexia.

The definition is one which nost of us adhere to. I like it very
rmch, because frankly a group of friends wrote it. You lmow that
President Johnson's youngest daughter his this kind of problem, You
know that you have to b2 in a high place to get anything done. '
Finally, somebody found out why she really only went three nonths to
college and then got married. Everybody was worried about her getting
varried ot 18, it was really more a natter of substituting sonething
fgf college education, and she is the first one to adnit it. But she




VAL IULLUE +v 40 UL 8 Dedical situation. oince l-wag introduced
to this field in the area of medicine, and thoTs it was well
accepted, of.course, because of Dr Orton’s work and that of many-
people in the early days, we can use any tern -we want to - perhaps
dyslexia = and can uge it with great fervour-really. I know how
Lord Badnor felt when he said there were 1600 people there all
agreeing that such a condition exists. We have gone through that.

I worked for 24 years with these girls and boys; and there was no
doubt in my mind that they existed because I could -study then fron
the medical field, the assurances and the research, bu’ somehow the
medical world and the educational world ‘did not join hands. Nor did
the psychologists who often go between the two. It has only been in
very recent years that we have been able to get out of meybe the private
schools and the medical schools to get to the children in the public
schools. That is where we need the help in the United States.

I mentioned to you the terms thet are used throughout the United
States for our children. They may be called dyslexic. They nay
have a specific language disability, They may have developmental
learning disability. They may have minirmn brain disfunction or
ninirun brain disorders. The nedical world is using: that now.
They nay have visual perception problems, neurological problens. ‘
There are many other terms. It just depends frankly in the United
States in which State you live. In Texan the child has a gpecifin
learning disability. In California he is educationally handicapped.
In Road.Island he has a neurological problerm, In North Carolina, where
I conme from, ke just has a learning disebility, We know though what -
the child is like and who he is, and no matter what the tern is today
the important thing is to teach the teschers about the children and
for the children to have help as early, as soon and as auch as possible.

The definition which has been adopted by our HEW - Health
Education Welfare - after a. two-year study in the United States-
goes something like this, They do not call it dyslexia. " Actunlly,
dyslexia is the best word to use in the United Statos because if wo
identify the child as having dyslexia it is a tax-deduction! ° So cs
often as possible I say - and I do not like to use terns, that.business
about labelling - your son has a rpecific learning dieability, -sometines
known as dyslexia, So if thoy want to take it off the incorwe’ tax they
nay do so. Also, they are a little more up to date then their noxte
door neighbour because it is quite the vogue they say, in certain parts
of North Carolina anyway, to be sure you have at least one child who
has dyslexia.

The definition is one vhich most of us adhere to. I like it very
mch, because frankly a group of friends wrote it. You know that
President Jolnson's youngest daughter hes this kind of problen, You
know that you have to b2 in a high plsce to get anything done,

Finally, soaebody found out why she really only went three rionths to
college and then got married. Everybody was worried about her getting
narried at 18, it was really more a matter of substituting something

for college education, and she is the first one to adnit it. But she
has had struggles all through her school 1ife with a specific language
disability, and when somebody finally identified it as being dyslexia
President Johnson appointed a cormittee that worked for two years trying
to cor.vince people that this existed. ° That cormitiec did come cut with
a definition and I 1like it very rmuch because about ten out of the
corriittee of 15 were good friends of ours. They had been in the Ovton
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Society for about twenty years, end they nade up the definition so

we like it well, .Thie definition goes goncthing like this: " a
learning disebility is a disfunction in the psychological processes
involved in using.spoken or written language." That is spoken or
written language, it is not Just reading., '"These include reading,
writing, spelling, spesking, and/or matheratics. They do not include
digorders due to nental retardstion, visual, anditory or motor
handicaps, emotional or physical problens, " .

Put very simply, this then identifies our children as having
nornal invelligence, good reception of stimuli, satisfactory
enotional environnents, and no real physiological problens. This,
then, is in nany educational situations an unimown quantity, For
years and years the psychologists have sedd the rearon a child does
not read is because he ig ecotionaliy disturbed, For years you and
1 have 3aid the remson a child dogs not do well in spelling is because
he is not paying attention, he is too busy doing sonething else,
he should study more, Fer years we have said this boy is not writing
well, actually writing, the process of putting down in writing, because
he is just plain sloppy, if he would take his time he could write well,
If he would try harder he would write well, You know the little girl
or boy who tries over and over again to tell you what he wants to say
in sentences that are appropriate and proper and somehow naever gots the
right words out, He says "Give me the constructions, I want the
oonstructions for this nodel ceroplin” instead of "the instructions",
They Just produce the word e little bit off from the expected vocabulary,

These children, then, are easily identifiable once we take this
definition, once we realige that we have talents and gifts and that
we have on the other hand perheps disabilitics or lack of talentin
certain areas, I like to say to the parents with whon I have g0 .
nany conferences that as far as aptitudes we have certain abilities
that are very keen and very fine, and we ray be very gocd in then.
Ve nay be fine in rusice 4 child Jay be very able to pick up tunes
end to sing or to play well, but he Just is mot good in using words,
He just does not renember how a wozd is written vhen he has to write
a thene or a story, He does not relate the words he speaks, and he
has been talking ever since he was 9y 10 or 11 nontns old. He does .
not relate those words which he uses 80 well orally in speaking end
in understanding with the syrbols, with those funny little letters, the
26, letters that rake up our alphabet, which in turn nake up the words
we speak, He does not have the ability to relate those words with
the worda that he uges- 80 well as he comrmnicates orally, Therefore,
he lacks that talent., You do not have it or not have it. Ve have
found through the years that children with dyslexia or with & language
Cheabdility may have this kind of'a probleu to different degrees. In
Georgia we say you nay have a tet of it or a very bad case. We found
some children who are in the fifth or sixth grade wio camnot read, °
cannot write, cannot spell, and even have /trouble in oral communication;
in the fifth grade they are acting like first graders with normal
intelligence, We have tested then, They have normal intelligence.,
On the other hand, we night £ind a child who is very bright, 130 oxr
140 1.Q. who reads very well, even reads rapidly, expresses hergelf
beautifully in oral Vocabulary, but the spelling is about fourth
@ade/fifth grade spelling, The handwriting is just so sloppy it
never gets down on the paper as that theme should come ou$, und the
teachers say he just does not write as well as he speake, or if the
child nade 091 veports we would really be able to cvaluate hor
fairly N . N

There is one tl'zing you do 80 rmch better than we do. In all of
our resncarch in peycholozy in the arce af lancaice i - o
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handicaps, emotional or physical problens, " .

Put very simply, this then identifies our children as having
norwal intelligence, good reception of stirmli, satisfactory :
enotional ervironments, and no real physiological problens, This,
then, is in nany educational situations an uwnknown quantity, For
years and years the psychologista have seid the reason & child does
not read is because he ig enotionally disturbed., For years you and
I have said the reason a child does not do well in spelling is becsuse
he is not paying attention, he is too busy doing sonething else,.
he should study more, For years we have said this boy is not writing
well, ectually writing, the process of putting down in writing, beccuse
he is jJust plain sloppy, if he would take his time he could write well.
If be would try harder he would write well. You kncw the little girl
or boy who tries over and over egain to tell you what he wants to say
in sentences that are appropriate and proper and sonehow never gets the
right words out, He says "Give me the constructions, I want the
oonstructions for this rodel aeroplan" instead of "the ingtructions".
They Just produce the word a little bit off from the expected vocabulary,

These children, then, are easily identifiable once we take this
definition, once we realise that we have talents and gifts and that
w2 have on the other hand perhaps disabilities or lack of talentin
certain areas, I like to say to the parents with whon I have 80 .
nany conferences that as far as aptitudes we have certain abilities
that are vory keen and very fine, and we nay be very good in then,
Ve nay be fine in musice 4 child nay be very able to pick up tunes
and to sing or to play well, but he Just is not good in using words,
He Just does not renember how a word is written when he has to write
a theme or a story, He does not relate the words he speaks, and he
has been talking ever since he was 9s 10 or 11 nponths old. He does .
not relate those words which he uses 80 well orally in speeking end
in understending with the syrbols, with those funny little letters, the
26, letters that nake up our alphabet, which in twrn neke wp the words
we speak. He does not have the ability to relate those words with
the words that he uses-so well as he commmicates orally, Therefore,
he lacks that talent. You do not have it or not have it, We have
found through the years that children with dyslexia or with o language
Cheability may have this kind of'a probleu to different degrees, 1In
Georgia we say you nay have a tet of it or a very bad case. We found
some children who are in the fifth or sixth- grade who cannot read, -
cannot write, cannot spell, and even have .trouble in oxal commnication;
in the fifth grade the are acting like first graders with normal
intelligence, We have tested then. They have nomal intelligence.
On the other hand, we night find a child who is very bright, 130 or
140 1.Q. who reads very well, even reads ropidly, expresses herself
beautifully in oral vocsbulary, but the spelling is about fourth
@ade/fifth grade spelling, The handwriting is just so sloppy it
never gets down.on the paper as that theme shculd come out, and the
teachers say he just does not write as well as he speaks, or if the
child nade o0:91 veports we would really be able to evaluate hor
fairlyc . h

There is one thing you do so rmch betier than we do, In all of
our research in psychology in the aree of language in the United States
we find that we are awfully good talkers, we are not sure whet we are
talking about souetiries but we are good talkers, But you are the good
writers, and that is the nost significant educational evaluction we
have in our research, thot English children do a great deal more writing
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than Anerican children who do a lot of talking., The writing part is
hard on our dyslexic children so that when they hit o good hard prep.
school at about the ninth or tenth grade, which is our high school,

they are in trouble. Our dyslexic children have gone through prograrmes,
I have had three girls who have gone through the acadenicolly talented
progrorme in a very big systen, and that means you have & very good
neasured I.,Q., o good background and all the rest of this business,

they have actually gone through the academically talented progrerme

and hit a ninth grade English and history course, and » foreign

language - French perhaps = and have folded completely to pieces and
begun to fail across the board, When we test then we find that they

hod what we would say, a tad of dyslexia vhich was coming to the forefront
for success in High School work which was wore difficult than they

had been required to do previously.

Well now, the theory of the aetiology or the causation of this is
nost interesting. If you ax. here as a psychologist I knew you adore
studying these children because you can predict this is going to happen,
but until you have seen 150, 200 or 3(Othecy are always interesting, there
‘are new sidelights, and you will get together for weeks and weeks and
discuss wvhy. Vhy? Well, the causation or the aetiology vory honestly
is quite foscinating, and yet I do think that it should be left to those
who have the time and the energy to do that. Tcday the real necd is to
ideatify the childrer and to tezch them. I like the res=zarch, but that
is not where the need is now. The need is o find the children who
we can find. It is just as obviously as for a doctor would be the
difference between mumps and measles. We kmow this syndrowe, We
kmow how to find these children. Then the important thirg is to teach
then, to take then where they ere end to teach them to read and write
and epell at least to the level where they can succeed in school. Then
we can if necessary in high school end college adjust some of the academic
requirenents. But, of course, the importent thing is we do not let then
drop out, we do not lose then when they get into high school, end we do
not lose them even in college. Ve have rmch research and hypotheses
about nany of our famous geniuses of the past, ond many people can point
out to you people who have been great successes but could not write or
spell, and had a very difficult time reading. So we do not want to
lose these talented people because we do not identify then as having
this kind of problen,

I know you have questions on aetiology, and I will be &lad to answer
what I can, but I an not a physician, The neurologists ar~ working on
it. Your Dr Macdonsld Critchley, when he was in Rochester, said that
after 25 years of our little Orton Society plugging away to do sonething
for the children in the United States he hoped that at ths golden
amiversary that the medical world, and mybe the psycholsgists with them,
would be able to explain why. But I think I will just leave that in your
honds, and now work for the next 25 years myself in training teachers and
helping parents and working with special education peaple, - ‘

If you will bear with me, let us be very practical. ' I.ain not reeclly
sure of the test that you have, that you use widely here, but I thought I
would give to you very sirmply what I -have been trained-to do and what I
do when a child comes in, We have a little centre and I have seon
175 children in the last year at this centre. I have a staff of young
psychologists doing just what I sey. I do not have any more nature,
trained ones, I have got so pragratic: in this business now, I an old :
enough to say "Yes you do it your way and you do:it your way, but we are ——
going to d¢ it my way here." At this point I have enough parents helping B
re out, and if people do not do it the way we think ! Ve do not
amow why it works. I do not know why in the world really the brein
responds as it does to the tutoring which we do, but we do it, and it
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begun to fail across the board. When we test then we find that they
hod vhat we would say, a ted of dyslexia which was coming to the forefront

for success in High School work which wes rore difficult than they
had been required to do previously,

Well now, the theory of the aetiology or the causation of this is
nost interesting. If you ere hcre as a psychologist I knew you adore
studying these children because you can predict this is going to happen,
but until you have seen 150, 200 or 3COthey are always interesting, there
are new sidelights, and you will get together for weeks and weeks and
discuss why. Vhy? Well, the causation or the aetiology very nonestly
is quite fescinating, and yet I do think that it should be left io those
who have the time and the energy to do that. Tcday the real necd is to
identify the children and to teach them., I like the research, but that
is not where the need is nowe The need is to find the children who
we can find., It is just 28 obviously as for a doctor would be the
difference betwecen mumps and measles. We lmow this gyndrone. We
know how to find these children. :Then the important thing is to teach
then, to take them where they are and to teach them to read and write
and epell at least to the level where they can succeed in school. Then
we can if necessary in high school and college adjust sone of the scademic
requirenents. But, of course, the importent thing is we do not let then
drop out, we do not lose then wien they get into high school, end we do
not lose them even in college. We have rmch research and hypotheses
about nany of our famous geniuses of the past, snd many people can point
out to you people who have been great succestes but could not write or
spell, and had a very diffizult time reading., So we do not want to

lose these talented people because we do not identify them as having
this kind of problen.

I know you have questions on aetiology, and I will be glad o anower
what I can, but I an not a physician. The neurologists are working on
it. Your Dr Macdonald Critchley, when he was in Rochester, said that
after 25 years of our little Orton Society plugging away to do sonething
for the children in the United States he hoped that at the golden
amiversary that the medical world, and mybe the psychologists with then,
vould be able to explain why. But I think I will just leave that in your
hends, and now work for the next 25 years myself in training teachers and
helping parents and working with special education people. - )

If you will bear with me, let us be very practical. - I-an not reclly
sure of the test that you have, that you use widely here, but I thought I
would give to you very sirply what I -have been trained to do and what I
do when a child conmes in. We have a little centre and I have seen
175 children in the last year at this centrc. I have & staff of young
peychologists doing just what I pey. I do not have any more mature,
trained ones. I have got so pragnatic in this business now, I an old ;
enough to say "Yes you do it your way end you do.it your way, but we are ——=—=—m.
going to dc it ny way here." At this point I have enough parents helping -
re out, and if people do not do it the way we thinik ! Ve do not
know why it works. I do not know why in the world really the brein
responds as it does to the tutoring which we do, but we do it, and it
oeens to work, and so I am not going to argue with it or try to substitute
sonething else. Very honestly, there are lot of people arguing in the
United States. This is the vogue, this leawming disability, and we just
go right on. Ve are not arzuing, we are doing what we have been doing
end trying to get to more teachers. So that I an speaking only fron a
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pragnatic point of views I an only speaking fux a having taught ckildren
" for 24 years, and I an teaching then the same way as Dr Orton suggested.
He was a neurologist and a psychiatrist and was not a teacher, but using
his fine theories of how one should learn nany peoplc in the education
field went on and have taught children as he suggested,

So I though’ I would just bring to you tonight in the nost simple way
whet we look for as we differentiate thcse children from children who do
not have dyslexie, and then I thought if we had time I would give you a
little idea about remediation. This is the interesting kind of thing,

We have courses, I do this for two yenrs. ° You can taoke enough courses
to £ill up with a psychology major in your curricnlum for two years.,

Or you can come for one year and teke some coursess or you can core for
surmer gchools and teke two surmer sessions; or you can cone for

one session of surmer school; or you can take this 1ittle lecture
tonight in two weeks; or you can take it in a weekend; or you can get
togother for a day, I do one-day seninars; or if I do not have mich tine
I do have an afternoon with the P.T.A., or naybe in the norning we will
have an hour and a half with the faculty of a school. Or gometines I have
a rotary, and then I have to be sure to get through in 43 ninutes.

We have nore time than that tonight, 50 I will just chat a little

about how we d» identify the children. I do want to point out to you
the characteristics thet Dr Llcya Thorpson gave, which Mrs Orton gave to
hin, I think, butanyway it ic in a very good book he has writton and these
are go faniliar to you that I thought I would Just read then overx.

The first one is thet a child has a reading achievenent considerably
below his nental age and/or years of schooling, Nearly always we get
worried when they cannot reeds Hhat is the first thing thot cones out,
It does not always. :

The second characteristic is that there is no evidence of significant
inpairnent of vision, hearing, brain danage or primary personality
devietion, This means that these children do not fit into any of the
other categories of special education.

The third is, therc is great difficulty in reverbering whole word
patterns and confusion of small words, If they would Just read ton for
not every time, we would teach then the other way. If they would alwgys
write ‘was' for 'sew', we would sey say 'was' ig g~a~w. But they do not
do it every time, so that this confusion occvrs every once in a while, -

There usually is poor oral reading and long-range spelling., ' Poor
orel reading, I know you ace going to ‘8ay you do not ask sixth and
seventh graders to read orally anyway. No, but coupared to other
sixth and seventh grade readers these children are very poor oral
readers, The lonpg~range spelling is terridle. When you have a child
who is very bright, the mother elways says, when 1 'say "How does he do
on spelling?" "Well, he does pretty well", "If we study it" - it is
always 'we' = " he does well on his Fridey lesson " I say "How about
the six weeks test?" - well, not as good on the six weeks. "hat wes
that postcard like that he wrote you back fron Cape?" - "Ch ry goodness,
he couldn't spell a word," This is what we nean by long-range spelling,

There are narked confusions in orientation of letters, b's, a's,
p'e, g's, sequences of letters, 'on' for 'no!, 'felt! for 'left!, and
even reversal of numbers, 22 for 21, and then e 3 backwards or a 9 for
a 6. These you have rwn into of course. The nunber 6 is usually sone
evidonce of delayed or incomplete cstablishrient of one~-side notor
preference - left hand, right eye; arbidextrous; right handed, left foot.
Ve do not nention this until very late in any of ‘our discussiong, but I
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to £ill wp with a pgychology major in your curriculum for two yoars,

Or you can come for one year and teke some courgesg or you can core for
swner schools and teke two surmer sessions; or you cen cone for

one session of surmer school; or you cen take this little lecture

tonight in two weeks; or you con take it in a weekend; or you can get |
together for a day, I do one-day seninars; or if I do not have rmch time

I do have an afternoon with the P,T.A.,y or naybe in the nmorning we will

have an hour and a half with the faculty of a school. Or sometines I have

& rotary, and then I have to be sure to get through in 43 ninutes. |
We have rmore tine than that tonight, so I will Just chat a little

about how we d» identify the children, I do want to point out to you ‘
the characteristice that Dr Llcyd Thorpson gave, which Mrs Oxton gave to
hin, I think, butayway it ioc in a very good book he hss writton and these
are so fanilisx to you that I thought I would just read then ovex.

The first one is thet a child has a reading ac’ 1e... considerably
below his nental age and/or years of schooling. Nearly always we get
worried when they camnot read. Hhat is the first thing that comes out.
Xt does not always. )

The second characteristic is that there is no evidence of significant
inpairnent of vision, hearing, brain dansge or prinary personality
deviation. This neans that these children do not fit into any of the
other categories of special education.

The third is, there is great difficulty in renenbering whole word
petterns and confusion of small words., If they would just read ton for
not every time, we would teach then the othor way. If they would alwgys
write 'was' for 'saw', we would sey say 'was' is s-a~w. But they do.not
do it every tine, so that this confusion occurs every once in a whilc,.-

There usually is poor oral reeding and long-range spelling, * Poor
oral reading, I know you are going to say you do not ask sixth and
seventh graders to read orally anyway. No, but coupared to other
sixth and seventh grade readers these children are very poor oral
resders, The long-range spelling is terrible., When you have & child
who is very bright, the mother always says, when 1 ‘say "How does he do
on spelling?" "Well, he <does pretty well", "If we study it" - it is
alwaye *'we! = " he ducs well on his Fridey lesson ." I say "How about
the six weeks test?" - well, not as good on the six wecks. "What wos
that postcard 1ike that he wrote you back from Cape?" « "Oh my goodness,
he couldn't spell a word." This is what we meen by long-range spelling,

There are narked confusions ir ~rientation of letters, bt's, a's,
p's, &'s, sequences of letters, 'on' for 'no', 'felt' for 'left!, and
even reversal of numbers, 12 for 21, and then & 3 backwards or a 9 for
a 6. These you have run into of course. The number § is usunlly sone
evidence of delayed or incomplete establishnient of one-side notor
prefereace - left hand, right eye; anbidextrous; right handed, left foot.
We do not nention this wntil very late in any of ‘our discussions, but I
do not nind mentioning it to you because you are a nore informed
audience, because irmediately the People in education jump on you and
say '"Mixed dominance does not have anything to do with it", but it is
very interesting that every test in the United States for learning
disabilities hes something about nixed dominsnce in it. People do not
believe that this has anything to do with it often, but they all test
for it. Every psychologist I lmow cf 8ays on their report, '"Handedness,
Qo eyedness" and so on, and when I say "Wy are you doing this?" they say,
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"Well, we don't believe in it, we don't think it has o thing to do
with it, Dr Orton is absolutely wrong." But they all seen to do it.
We have some ideas of why it is right, but I will not go into that. -

Often. the children have rulti-sensory defects in language areas.
That neane imperfect speech, & little late with speech, pooxr oral
vocabulary, and sonetines a clumsiness in handwriting, This is not
always true, Sonetines there is left-handedness or language disorders
in other members of the fanily. We have found this pretty obvious,
Then, of course, three or four tines as nony boys as girls. We
have so few girls, I had one therapist the ather day say "It've had
ten children in the last two years and a t last Itve &ot a girl." We
do not know, we have not linked it up with the sex link gene, and ®o
forth yete We have lots of theories, but for some recson the girls
do not lend up in the numbers that our boys do.

. Those are the characteristics, the easy ones. Let us see what
we do when we test the children, I have sone overhead projections
which you nay like to see as o profile., Of course, the first thing
we do is to give the children an individuel oral . iwelligence test.

I know you are about as low on psychologists as we are, but we have
substituted sone tests for the Wechsler that I recorrend any good
classroon teacher can do. Of course, the ones that we mostly use
ars any of the Wechsler, which would ®s the WISC, the WIPSI or the
VAIS, These are the Wechsler intelligence scales. They axe
Givided into interesting perfornance and performance aptitude., I
have a grand tine discussing the results of thege, but with then if
we cannot give those we give the Benet. We have sone tests in the
United States which run 15 ninutes - the Slosson intelligence test = .
vhich any teacher can give. What we are trying to do is to find out
if the child comparcs with the rest of the children of his age as a
norral hunen being in his thinking, Therefore, we rmst give an
individual oral aptitude test. We have lots of group intelligence
tests, but they are pencil and paper and you penalise then
irmediately if they cannot read. We have to have an individunl

oral intelligence, ’

Then, of course, we just do the cormon-sense things to find out
how they corpare with this intelligence in the basic skills. Ifhave
to adnit, if you are a parent you are worried because your child is
not able to read and write and spell well at sochool - not out in the
playground, not at his grandrother’s but at school. So this is an
acadenic learning disability, I throw that word in, it is acadenic,
it is in the school setting, You nay say, and I nay say, "Oh Billy,
you're the best football player in the fourth grade. Billy, your
pictures are better then any other boys in this classroon, you won the
pri%e" and he goes back in the classroon and he cannot reed and
Bill says "There's sonething wrong with ne", So this is the acadenio
field we are talking about, and therefore we are going to test his
acadenic basic skills,

So after we have his intelligence, then we test his silent reading,
0.K., any good silent reading test, you have Plenty of then and we do
too, See if he is recding at grade level or if he is in the seventh
grade and reeding like a second grader, or if he is in the fourth
grader and rcading like a first grader, silently. 411 right, nov if
he is reading silently do you know what he is doing wrong? No, you
do not if he is reading silently., So that the only way ycu can test
and see what he is dojng wrong is Mave hifi'read orally, So after
eilent reading then we %aest his oral reading, and to test that oral
reading then we have many different types of oral reading test, Omne
that is used very widely in the United States now is a little test that

was 80 poorly thought of by psychologists that it was left out of one
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ten children in the last two years and a t last I've got a girl." We
do not know, we have not linked it up with the sex link gene, and so
forth yet. We have lots of theories, but for some reason the girls
do not lcnd wp in the munbers that our boys do.

. Those are the characteristics, the easy ones. Let us see what
we do when we test the children., I have sone overhead projections
which you nay like to see as a profile. Of course, the first thing
we do is to give the children an individusl oral intelligenze test,

I know you are about as low on psychologists as we are, but we have
substituted sone tests for the Wechsler that I recormend any good
classroon teacher can do. Of course, the ones that we 0ostly use
are any of the Wechaler, which would ®e the WISC, the WIPSI or the
WAIS. These are the Wechsler intelligence scales. They are
divided into interesting performance and performance aptitude. I
heve a grand tine discussing the results of theee, but with then if
we cumnmot give those we give the Benet. We have sove tests in the
United States which run 15 ninutes -~ the Slosson intelligence teat - =
vhich any teacher can give. VWhat we are trying to do is to find out
if the child comparcs with the rest of the children of his age as a
nornal hunen being in his thinking, Therefore, we rmst give an
individual oral aptitude test. We have lots of group intelligence
tests, but they are pencil and paper and you penalise then
irmediately if they camnot read. We have to have an individual

oral intelligence, ' '

Then, of course, we Just do the common-gense things to find oui
how they compare with this intelligence in the basic skills. Ifhave
to adnit, if you are a parent you are worried because your child is
not able to read and write amd speil well at school = not out in the
playground, not at his grandnother's but at schools So this is an
acadenic learning disability. I throw that word in, it is acadenic,
it is in the school setting., You may say, and I may say, "Oh Billy,
you're the best football pleywvr in the fourth grade. Billy, your
pictures are better than eny other boys in this classroon, you won the
prize" and he goes back in the classroom and he cannot reed end )
Bill says "There's sonething wrong with me": So this is the acadenio
field we are talking about, and therefore we are going to test his
acadenic basic skills. :

So after we have his intelligence, then we test his silent rending,
0.K., any good silent reading test, you have plenty of then and we do
too. See if he is reeding at grade level or if he is in the seventh
grade and reeding like a second grader, or if he is in the fourth
grader and reading like a first grader, silently. 411 right, now if
he is reading silently do you know what he is doing wrong? No, you
do not if he is reading silently. So that the only way you can test
and see what ho is dojng wrong is MeVve hifl'resd orally. So after
silent reading then we %test his oral reading, and to test that oral
reading then we have many different types of oral reading test., One
that is used very widely in the United States now is a little test that
was 80 poorly thought of by psychologists that it was left out of one
of our big evaluations of tests, but anyway now it is very popular, it
is good, it is the wide range of achievement test., All it is is a
list of words which has been standardised, end children just read this
list of words - cat, on, to, book, read, end so forth. L1l right, they
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read this out loud, This 1s a list of words, That is ome kind of
skill,  /Another kind of skill ip being able to read partgrapha, is it
not? You are not asked to read lists of words very often, except naybe
at the grocery store or in the advertisenents, or something, but you
usually are asked to read pavagraphs. So we have some tests that
require you to read out loud paragraphs, and so one of the teats that
we use is called Gray Orel, You have many of then, but they are
paregraphs, Sone of our children who know phonics, and naybe you

are teaching children phonios - here &8 we are in the United States,
can figure out word lists, it once you get then reading in paragrs-hs
they begin to put 'on' for 'no' and 'saw! for 'was', and so forth, and
then our children begin to reverse and substitute, and then they leave
off endings. We find that they are not reading adequately or
accurately.

Then, of course, we have sone other little lists of words, We
have one little test which is not copyrighted, that is called the
IOTA and that is a list of words that children often niss if they have
dyslexia. These are words which, through research, we have found
that children often niss if they have this visual perception prodlen,
I have a list of words, everyone does. I rade it up at the bezuty
parlour when my hair wos drying. That is called the Karnes-Buncoribe,
I was going to call it Kames-Dunkitt becauso there is & man called
Dunkit who was foarless and intreépid and invited ne to teach a course to
the public school-teachers, He did not know what I was teaching, but
sone parents said, "Mr Dunkit, you don't have this up here' and they
planned it and so I went. I was going to call it the Karnes-Dunkit
test, and then I net Mrs Dunkit and I decided I had better not do that!
So it is called Karnes-Buncoube, which is the nane of a county way up
in the nountain of North Carolina, People do not thirkit is very imch,
but it is a great big county., They keep inviting ne back, so I like
then very rmch, That is'a list of words, There are losts of lists
of words like this, But it is nade up of regular words that are
read phonetically. It is regular words. You know the English language
is regular 80% of the English language is rhonetically regular. People
have said you cannot ®ach anybody phonics in English because phonics
is not regular, Eighty per cent is reguler, and Mrs Sally Charles,
who has cone over here and has been with ycu all for quite a time, did
sone fine research and found thet sonething like 95% of the words we
actually use oftet our active vocabulary, are words that arc regular,
So we do turn to phonice to tcach our children if they have not learned
to read without it earlier.

After we have found they camnot read silently, then we evalunte ‘what
they are doing by having then read orally, end find these errors. Then
we begin to say, "Ha, ha, you're having trouble with your basic skills
of reading," Very honestly, sorno of our children won't have trouble
there, but within our eveluation we throw in immediately a dictated
spelling test so that in addition to evaluating the basic skills of
reading then we are going to get the epelling because did we not say
that a child with dyslexia ray be a very poor spellex? Spelling is
necessary to get through any college I know of, . So that we give
then dictated gpelling words., Ve do not have then actually pick out
the nis-spelled words out of four words, ox which three words are
correct out of these four, we dictate the spelling and thet does not
take a thing but a pencil and a plain piece of paper and a list of
words, It is the cheapest test you can give. But fron that test
we see their recall, their nemory fer putting on paper the words which
they are using in their gpoken language. ' So a dictated spelling test
is then given, ,

In addition to that, when we give a spelling test we also see the
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they begin to put 'on' for 'no' and 'saw" for ‘was', and so forth, and
then our children begin to reverse and substitute, and then they leave
off endings. We find that they are not reading adequately or
accurately.

Then, of course, we have sorme other little lists of words, We
have one little test which is not copyrighted, that is called the
IOTA and that is & list of words that children often niss if they have
dyslexia. These are words which, through research, we have found
that children often niss if they have this visual perception problen,
I have a list of words, everyone does. I nade it up at the beauty
parlour when my hair was drying. That is called the Kaxnes-Buncorbe,
I was going to call it Kornes-Dunkitt becausc there is a man called
Dunkit who wos fcarless and intrepid and invited nme to teach a course to
the public echool-teachers. He did not know what I was teaching, but
gone parents said, "Ifr Dunkit, you don't have this up here" and they
plenned it and so I went. I was going to call it the Karnes~-Dunkit
test, and then I net Mrs Dunkit and I decided I had better not do that!
So it is called Karnes-Buncorbe, which is tho nane of a county way up
in the nountain of North Carolina. People do not thirkit is very imch,
but it is a great big county. They keep inviting ns back, g0 I 1like
then very ruch, That is‘a list of words. There are losts of lists
of words like this, But it is nade up of regular words that are
read phonetically, It is regular words. You know the English language
is regulamn 80% of the English language is phonetically regular. People
have said you cannot ®ach enybody phonics in English because phonics
is not regular. Eighty per cent is reguler, and Mrs Sally Charles,
who has cone over here and has been with you all for quite a time, did
sope fine research and found that sonething like 95% of the words we
actually use often our active vocabulary, are words that arc regulax,
So we do turn to phonics to teach our children if they have not learned
to read without it earlier,

After we have found they canmot read silently, then we evalunte ‘what
they are doing by having then read orally, and find these errors. Then
we begin to say, "Ha, ha, you're having trouble with your basic skills
of reading," Very honestly, sone of our children won't have trouble
there, but within our evaluation we throw in innediately a dictated
spelling test so that in addition to evaluating the basic skills of
reading then we are going to get the spelling because did we not say
that a child with dyslexia nay be a very poor gpeller? Spelling is
necessaxy to get through any college I know of. . So that we give
then dictated gpelling words., Ve~ do not have them actually pick out
the ris-spelled words out of four words, ox which three words are
correct out of these four, we dictate the spelling and thet does not
take a thing but a pencil and a Plain piece of paper and a list of
words. It is the cheapest test yon can give.” But from that test
we see their »ecall, their niemory for putting on paper the words which
they are using in their gpoken language., * So a dictated spelling test
is then given.

In addition to that, when we give a spelling test we also see the
handwriting, do we not? 'Sore of our 1little people are beautiful in
handwriting, but the word is nis-spelled, They .can make the letters
but they are in the wrong place. Others cannot write a w rd, They
literally erase and put it down again and erase and get it down, and
have a terrible tirme with the process of handwriting, That is in addition
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to the spelling., So this is a possibility of a problem, and it does
come out, I hate to tell you, in sophomors in college. I had a boy
last week drop out of college, a brilliant boy with & 145 nmeasured I.Q.
Ho wanted pre-med. We were doing everything possible to encourage him,
and he called his mother ard said "I can't get that last English term
paper in, I cammot write it, I just cen't write it." He came home, he
is out of college.now.

So this putting on paper, this writing, not just the gpelling, but this
boy said it took him deys to write a theme, I told him he had so many
good ideas, but "That doesn't make any difference, I can't put it on
paper", he saide This, of course, is & type of dyslexia., It im a
type of problem that is in the language area.

T herefore, that dictated spelling test gives us the handwriting, and
then we have other things like the "Draw a person" which you
psychologists are interested in, the Bender Gestalt test, and so on.
From this we make up a little resume sheet. (Slide): This is just
e little outline and nothing is copyrighted. If anybody wants ‘o
copy it, they are welcome to it. I am a teacher, I want to train
teachers. There is nothing in the world that I want more than for
people to help children. This is a resume of these little tests.
They can be any test you have. These are the ones we are familiar
withe This is the history of the ohild., Here are his Vochsler
scores, and another test called the Peabody Picture Vocabulayy Test.
Then the WRAT, and with the WRAT we have reading, spelling and maths.
Then we have a silent reading test, speech vocabulary, comprehemsion,
then the IOTA which is a list of words, Gray's, Karneg-Buncombe, for
the little children we have them say the alphabet, write it. We show
them the alphabet and then have them tell us the names of the letters.
Some of you psychologists will now the draw a men test, the Bender,
the Slingerland - which is & very good test for idemtification made by
Mrs Slingerland in the United States. Then we have the ITPA, which
some of you may lknmow = the Illinois Test of Ppycholinguistic Ability.
I% tells you the same things this does. I had to-put it down so that
the psychologists wowld let me come to the mceting, I put ITPA,

and they say "Do you do that?" and I say "Yes, when we have time,"

Then we have tests for handedness. I do that because I see them
writing, or I have them throw a ball. We test for eyedness by
letting them look through a little kind of = scope or if I have
nothing more, for children I roll up & piece of paper and getthen
to look through this and see that tower, and do you lmow one eye
ig dominant? You focus with one eye, and the other eye comes
round, and if you did not do that you would see two of everything.
You do not want to see two of everybody. Some people you do mot
want to see one of, let &lone two. We have footedness also. )
You have to start on one foot. You hop on one foote We had a
boy came out not long ago, and he was quite a fine athlete and a
runner at his prep school. I said “How about hopping over to that
yellow chair" and he said "Which foot?" and I said "Either foot, just
hop". He was about 18, He said, "I don't know which foot to hop
on." I said, "It's not that complicated, Just hop" and he gsaid
"Oh you don't know how complicated it is. I am‘the best man on the
track team, but I have just become that recently." I said "How did
you do it recently?" "Well", he said, "The coach finally figured
out that if he stood right by me when the gun went off and said "Right"
I would start on my right foot and I would win every time, or he
could gay "Left" and I would start on my left. But if I have %o think
of which foot I alvaya lcse the race"., Sure enough, he could use
either foot, and I eaid "All right, do it on the right" and he hopped
on hig right foot over to the yellow chair, and I said "Come back on
the left foot" and he really could use either foot., He had to have
help to decide which one to start on to win the race. You have
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type of problem that is in the ianguage area.

T herefore, that dictated epelling test gives us the hardwriting, and
then we have other things like the "Draw a person” which you
psychologiste are interested in, the Bender Gestalt test, and so on.
From this we make up a little resume sheet. (Slide): This is just
e little outline and nothing is copyrighted. If anybody wants to
copy it, they are welcome to ite I am a teacher, I wvant to train
teachers. There is nothing in the world that I want more than for
people to help children. This is a resume of these little tests.
They can be any test you have. These are the onoge we are familiar
withe This is the history of the child. Here are his Wechsler
scores, and another test called the Peabody Picture Vocabulary Test.
Then the WRAT, and with the WRAT we have reading, spelling and maths.
Then we have a silent reading test, speech votabulary, comprehension,
then the IOTA which is & list of words, Gray's, Karnes-Buncorbe, for
the little children we have them say the alphabet, write it. We show
them the alphabet and then have them tell us the names of the letters.
Some of you psychologists will know the draw a man test, the Bender,
the Slingerland - which is a very good test for idemtification made by
Mrs Slingerland in the United States. Then we have the ITPA, which
some of you may lmow - the Illinois Test of Psycholinguistic Ability.
It tells you the same things this does. I bad to put it down so that
the psychologists would let me come to the meeting. I put ITPA,

and they say "Do you do that?" and I say "Yes, when we have time,"

Then we have tests for handedness. I do that because I see them
writing, or I have them throw a ball. We test for eyedness by
letting them look through a little kind of a scope or if I have
nothing more, for children I roll up & piece of paper and gotthem
to look through this and see that tower, and do you lkmow one eye
is dominant? You focus with one eye, and the othexr eye comes
round, and if you did not do that you would see two of everything.,
You do not want to see two of everybody. Some people you do not
want to see one of, let alone two. We have footedness also. ’
You have to start on one foot. You hop on one foote We had a
boy came out not long ago, and he was quite a fine athlete and &
yunner at his prep school. I said "How about hopping over to that
yellow chaiy" and he said "Which foot?" and I said "Either foot, Just
hop". He was about 18, He said, "I don't know which foot to hop
on." I paid, "It's not that complicated, just hop" and he said
"Oh you dsa't know how complicated it is. I am'the best man on the
track team, but I have just Decome that recently." I said "How did
you do it cecently?' ‘'Well", he said, "The coach finally figured
out that if he stood right by me when the gun went off and said "Right"
I would siart on my right foot and I would win every time, or he
could say "Left" and I would start on my left: But if I have to think
of which foot I alwaya lcse the race", Sure emough, he oould use
either foot, and I said "All right, do it on the right" and he hopped
on his right foot over to the yellow chair, and I said "Come back on
the left foot" and he really could use either foot. He had to have
help to decide which one to start on to win the race. You have
footedness as well as eyedness and handedness.

Just for fun I thought I would show you a little profile which
we made up from this information., This kind of educational profile
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gives you more understanding. I like to see pictures of things.
I am 8till first grade, If I gee the picture I get tho meaning.
I need it in addition to the auditory,

(81ide): Ilook at this, this is the kind of profile we make up.
Here is a child in the fourth grade, the intelligence of a seventh
grader. We give a maths computation test, and again it is
interesting, Some are way down and some are at the expected level.
Here are maths of 4.7, but when he got to silent reading it wes
third grads first month, and reading silently for comprehension
first grade six month, Here the intelligence was that of a
seventh grader. His father and mother were both veterinaries.

He was thecutest little boy, but reading like a first graders You
can imagine the frustration, Now going up for oral reading,
fourth grade fifth month. On another list of words, third grade
fifth month, In paragreph form he was reading quite well,

third grade nine month, and-spelling second grade nine month.

You see thete This is a typical profile,.

(Slide): Here is another one that come in the other day. I

s2id he was so typical we should make a slide on this, and here it
is, He is in the fourth grade, of average.intelligence, sbout 98,
Meths, 3.9, but look at all of his reading and spelling ability,

all down there in the first grede. He comes frorm A good home, &

0 octor's sone I have to say that because we call this tho doctorts
syndrome, We have more doctors' children than we have of any other
profession, They can pronounce strephosymbolia, you sce!

(Slide): . This is one of the boys we have right now. He is
sitting in the seventh grade at this point, his intelligence is
about the tenth, and look at the ability. You do not do that
here, I an sure, I am sure you do not do those social promotiaons
because, after all, what could you do with a ninth grade boy if he
is working in the second grade. You have to rend three worxds to
gct second grade. We have children over and over egain with this
kind of a profile, :

(S81ide): This is the profile of one of the very bright children I
aaw not long ago who was failing in high school andnobody Xnew why,
Here it is a girl, she is in the ninth grade, intelligence. of the
elsventh grade: maths, 6.3 and - this is the interesting thing - her
reading comprehensicna. She is so bright that just. by sheexr stemins
she gets the meaning., She reads slowly but she gets thoe meaning.
She  has a wonderful vocebulary herself, and so her reading is woy:

up there. But whon she rcads for.details she is reading about
seventh grade, and when sho has to write those themea in this private
school she is going to she is just failing down the line, She is
nis-spelling everything. I asked this girl what her problei was.
She said "I don't have eny trouble writing themes bdecause I sit with
the dictionary and it takes me a whole weekend to put my thoughts on
paper for just a short composition tc hend in on Monday, but “they will
not let me take the dictionary to my exoms." She went on "I cannot
write a history paragraph in an examination and spell the words
correctly enough to pasa." She has not passeds This is enother
one of those cases where you see how up and down it is. These

are the young children, the young children that nobody finds,

They keep saying, "Oh, she's Just lazy, she'd do better if she

took her time" and this, that and the other. These poor students
are working themselves to death. I have several of these from

@ hard school, all studying very hard but failing,

B anm a o S
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He was thecutest little boy, but reading like e first grader. You
can imagine the frustrxation, Now going up for oral reading,
fourth grade fifth month. On another list of words, third grade
fifth monthe In paragraph form he was reading quite well,

third grade nine month, and.spelling second grade nine month,

You see thete This is a typical profile.
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(Slide): Here is another one that ceme in the other day. I

scid he was so typical we should make a slide on this, and here it
is. He is in the fourth grade, of average.intelligence, about 98.
Maths, 3.9, but look at all of his reading and spelling ebility,

all down there in the first grode, He comes from a good home, a

d ootor!s son. I have to say that because we call this the doctorts
syndrome, We have more doctors' children than we have of any other
profession. They can pronounce strephosymbolia, you scel

(S1ide): . This is one of the boye we have right now. He is
gitting in the seventh grade at this point, his intelligence is
about the tenth, and look at the ability. You do not do that
here, I am sure, I am sure you do not do those social promotions
because, after all, what could you do with a ninth grade boy if he
is working in the second grade. You have to resd three words to
egct second grade, We have children over and over again with this
kind f a profile.

(Slide)z This is the profile of one of the very bright children I
saw not long ago who was failing in high school andnobody knew why.
Here it is a @irl, she is in the ninth grade, intelligence of the
eleventh grade: maths, 6.3 ond ~ this is the interesting thing ~ her
reading comprehension. She is so bright that just. by sheer stemins
she gets the meaning. She reads slowly but she gets the meaning,

She has a wonderful voczbulary herself, and go her reading is way-

up there. But whon she reads for.details she is rending about
seventh grade, and when sho has to write those themes in thia private
school she is going to she is just failing down the line. She is
nis-spelling everything. I asked this girl what her probler, wasg,
She said "I don't have any trouble writing themes because I sit with
the dictionary and it takes me a whole weekend to put my thoughts on
paper for just a short composition {c hend in on Monday, but “they will
not let me take the dictionary to my exams." She went on "I cannot
write a history paragraph in an exemination and spoll the words
correctly enough to pass." She hes not passede This ig enother
one of those cases where you see how up and down it is. These

are the young children, the young children that nobody finds.

They keep saying, "Oh, she’s just lagzy, ehe‘d do better if she

took her tinme" and this, that and the other. These poor students
are working themselvaes to death. I have several of these from

a hard school, all studying very hard but failing,

(8lide): Here is another one, way up end dom.  This one wes not
down on spelling, just on silent rcading. She had to read something
like twenty pages a night fron one of the classios, an English book
in her English course, and she told me she eaould only read about
three, that dhe could not get througzh it. Yet she was able to spells
her spelling was not so poor.
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(Slide)s This is another one that is way down on maths end agein
on spelling; left-handed and right-eyed, and so forth.

Just for fun, let me show you one to show you what happens when they
have the tutoring, This is the child whon you saw (glide): This is
the begirning line, way down here, and then this is tho progress up
* here, Finally we got him up to practically the grade placenent
where he was going on on his own., He worked about nine nonths,

This was & very bright child. In fact, I think this is one of

the first ones I showed you that was way down, and them he cane

on up. We keep this profile, Of course, like any teacher we

are interested in children for life. We do not get rid of then in
this business, either , because very honestly once we have got then
to read, write and spell up to a satisfactory levol - and I hate to
tell you this if you are a parent - then different little aspects of
the language disability occur we require that they go higher in
nore advanced acadenic work. So that our children come back to us,
If we catch then in the third giede, they come back in Junior High,
and we do some counselling end do a little restructuring and
edditional therapy. Then they come back ready for ccllege, and

we jtalk about what they should take in college,

Although I an not quite so old as Mrs Orton, I have one child
who is a grandchild. One father and mother came in with a little
boy about three months ago, and I tested the child, He was in
the third grade and had been to a private school, The father was
odenent about the situation. He was just fighting within, and
usually the fathers are not that nad. He was very angry. The
nother was placid about the situation, and the father was going
to get help, So I explained and explained, and he said "I had
trouble in school" - I hdd a feeling that Daddy did - and he gaid
"I never did get my naths", He did not sey anything about reading,
So I explained and went into the details of the kind of prodblem
this cute little boy had., He was bright, 120 1.Q., just cute.
Everything vas in this child for them. I spent about an hour with then,
Then oy Secretary cane in and said "You know, after the Mitchels left,
Mr Mitchels! nother called.," I said "Don't tell ne I've got to
tell the grandnother all about the situation, I just heve not got
tine to tell her" and my Secretary said "She Just wanted to tell you
that you taught the little boy's father and he did not recognise you",
I knew I had changed, but I did not think it was thit bad. She said,
"He did not recogmise you, dbut the ninute he called ne I knew
where he was toking his son and that the little boy has this kind of
problen, I did not kmow whether he told you that you tought hin and
I thought you ought to imow." So I have got grandchildren coming;
I have been »ound that long, .

We do take care of the children of our children, after our own
children whon we see graduste fronm college,

So this then is the profile we work on, and we continue testing
after certain lessons, and try to see the Progress they have rade,
If they have not nade progress, we try to do something about
ourselves and try to help then by adjusting our therapy.

As for the tutoring or the teaching of the children, we are
not terridly original. Weo feel there are two agpects to working
with children, Perhaps the most irportant if at all possible is
to work individually. I have just been to Brussels to the Vorld
Congress on lecrning dieabilities, I heard it said so strongly
that everybody should Ve taught individually., I an o now to
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LlIC ov CIISH 1 Sliowed you that was way down, and them he cane

on up. We keep this profile, Of course, like any teacher we

are interested in children for 1life. Ve do not get xrid of then in
this business, either , because very honestly once we have got then
to read, write and spell up to a satisfactory level - and I hate to
tell you this if you are a parent - then different little agpects of
the language disability ocour we require that they go higher in
nore advanced acadenic work., So that our children come back to us,
If we catch then in the third grede, thay come back in Junior High,
and we do sone counselling and do a little restructuring and
additional thercpy. Then they come back ready for college, and

we 3talk about what they should take in college.,

Although I am not quite so old as Mrs Orton, I have one child
who is a grandchild. Onec father and mother cane in with a little
boy about three nonths ago, and I tested the child, He was in
the third grade and had been to a private school, The father was
adanent about the situatiorn, He was Just fighting within, ana
usually the fathers are not that nad. He was very engry. The
1iothex was placid about the situation, and the father was going
to get help, So I explained and explained, and he said "I had
trouble in school" - I hdd a feeling that Daddy did - and he said
"I never did get my naths", He did not sey anything about reading,
So I explained and went into the details of the kind of problen
this cute little boy had, He was bright, 120 I.Q., just cute.
Everything was in this child “or them., I spent about an hour with then.
Then ny Secretary came in and said "You know, after the lMitchels left,
Mr Mitchels' mother called." I gaid "Don't tell ne I've got to
tell the grandnother all about the situation, I just have not got
tine to tell her" and my Secretary said "She Just wanted to tell you
that you taught the little boy's father and he did not recognige you",
I knew I had changed, but I did not think it was th&t bad. She eoid,
"He did not recogmise you, but the minute he callsd ne I knew
where he was toking his son and that the little boy has this kind of
problen, I did not lmow whether he told you that you taught hin and
I thought you ought to kmow." So I have got grandchildren coming;
I heve been round that long, .

We do take care of the children of our children, after our own
children whon we see graduste fron college,

So this then is the profile we work on, and we continue testing
after certain lessons, and try to see the progress they have nade.
If they have not riade progress, we try to do something sbout
ourselves and try to help then by adjusting our therapy.

4ds for the tutoring or the teaching of the children, we are

not terridbly original, We feel there are two aspects to working
with children., Perhaps the most irmportant if at all posaible is
to work individually, I have just been to Brussels to the VWorld
Congress on learning disabilities. I heard it said so strongly
that everybody should be taught individually., I an going now to
say that, Sonetimes we cannot, but our children are so dissinilar
even though the profiles look alike thet the rost -progress is nade
in individual tutoring., 1In fect, I heard Docter Ballantyne fronm
Miani say that he has figured it out financially that if you could
teach each child half an hour e day for so nmany hours it would be
less expensive than a group over a period of time. I have not had
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tine to figure that out, but anyway he said he did and found that

the progress would be so ruch greater. The progress is greater on
the one~to-one basis, If thet is not possible, snall groups or

even whole classes, but we do believe in teaching the children the
language, and that is the Kuglish languago, first. Put you Imow
children in Germany have this probleny - chii-ren in Czechoslovakia
heve this problen; it is also true in Spain, and all over the world,
A language dissbility is not just because they are trying to learmn
English, It is a liumen disability, not a particuler type of language.
We believe in teaching then gystenatic sequential phonice. The
reason 1 say that - gystenatic sequential phonice = is because they
must have structure, Our little people need sonething to hold on

to. If they only spell 80% of the word correctly, that is better
than 20%, So we structure the language that they have to see, and
then reproduce,. as carefully as possible, and we do it through
phonics. Of course, you know what phonics are., FPhonics are

nothing in the world but teking 26 lctters and producing 45 sounds

in the English language, As you Emow, we have 45 sounds, I only
have 44 because I cemnnot say 'bagket! like they do in Boston,

That page I ekip over., I on very fortunate, being from the South,
that there axe a lot of other sounds we do not use. So we have

noybe 40 sounds, But if we spoke correctly we would have between

45 and 46 sounds, and the confusion is that we have just got 26
letters. So, you zee, you have got to arrange those 26 letters to
take care of 45 counds. That ie what phonics are, That is all it is,
that arrangeicat. '

Ve believe thint the children need to be presented their written
language cccoxding to basic systenatic phonics. They should be
presented in vhat we cz2ll a multi-sensory approach. You can argue
with ne if you want about teach fronm the strengths, teach from: the
weaknesses or teach fron this, that, and the others I have found
that I do not have time to diagnose two or three or four or six
or eight or ten months, to figure out whether they are strong in
this or weak in tht., Very honestly I can do it because I have
been doing it so rmch, but I feel that a good psychologist kmows
that you Just do not teach the strengths and hope the weaknesses
will cone up, or just teach the weaknesses and leave out the strong
attributes that a person has. We have learned in tch of our
peychology that one aptitude reinforces another. So we belicve
very strongly in teaching the mlti-gensory, that neens vhen we
present the child with a written word we say "Look at that word,
that's cate Say the word, write the word, turn the page over and
write it fron meriory", Then you have actually uged all the senses.
You have seen it, you have said it, you have written cat,
kinesthetics, and you have then tried to remenber cat by writing
it for long-range spelling. So it is Just a rmlti-sensory approach
using visuzl, auditory and kinesthetic as sirmltaneously as possible,

Then if a child is week in one are2y we bear down hard, If he
cannot tell the difference between cad and cat, then we do an awful
lot of work on the final consonents, If they are little children like
we have, who say 'pin, pin, pin' for 'pin, pen, pen', then wo have
to do a lot of work on that middle vowel, and somehow hope they will
put a pen in their hend instead of & Pin in their hand to write with,

We in the south have quite a tire with 'tin, tan, ton' and tpin,
pan, pen'! and so forth, but we eventually courmunicate,.and that is
what we are woxking on,

This takes o great deal of structume. It takes rmoh drill, and
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reason I say that - systenatic sequential phonics = ig because thoy
st have structure, Our little people need sonething to hold on
to. If they only spell 80% of the word correotly, that is better
than 20%. So we structure the language that they have to see, and
then reproduce, as carefully aas possible, and we do it through
phonics.  Of course, you know what phonics are., Phonics are

nothing in the world but teking 26 letters and producing 45 sounds

in the English language, As you tmow, we have 45 sounds, I only
have 44 because I cennot say 'basket! like they do in Boston.

That page I ekip over. I an very fortunate, being from the South,
that there are a lot of other gounds we 4o not use, So we have

noybe 40 sounds.  But if we spoke correctly we would heve between

45 and 46 sounds, and the confusion is that we have just got 26
letters. So, you see, you have got to arrange those 26 letters to
take care of 45 sounds., That isg what phonics are, That is all it is,
that arrangeicat., ) .

Ve believe thnt the children need to be presented their written
language according to basic systematic phonics. They should be
presented in what we cz2ll a mlti~-sensory approach. You can argue
with ne if you want about teach froum the strengths, teach from the
weaknesses or teach fron this, that, and the other. I have found
that I do not have tine to diagnose two or three or four or six
or eight or ten months, to figure out whether they are strong in -
this or weak in tht, Very bonestly I can do it because I have
been doing it so rmch, but I feel that a good psychologist knows
that you just do not teach the strengths and hope the weaknesses
will cone up, or just teuch the weaknesses and leave out the strong
attributes that a person has. Ve have learned in rmuch of our
psychology that one aptitude reinforces another, So we believe
very strongly in teaching the multi-gensory, that necns vhen we
present the child with a written word we say "Look at that word,
that's cat. Say the word, write the word, turn the rege over and
write it from nenoxy", Then you have actually used all the senseg.
You have seen it, you have said it, you have written cat,
kinesthetics, and you have then tried to. remember cat by writing
it for long-range spelling. So it ig just o rmlti-sensory approaoh
uging visual, auditory and kinesthetic ag sirmltaneously as possible.

Then if a child is wesk in one area, we becar down hard, If he
cannot tell the difference between cad and cat, then we do an awful
lot of work on the final conscnents, If they are 1little children like
we have, who say 'pin, pin, pin' for 'pin, pen, pent, then we have
to do a 1ot of work on that middle vowel, and somehow hope they will
put a pen in their hend instead of a Pin in their hand to write with,

We in the south have quite a time with 'tin, tan, ton' and 'pin,
pan, pen' and so forth, but we eventually corrmnicate,.and that is
vhat we are working on,

This takes a great deal of structure. It takes much drill, and
anysmartpa.rent-e.ndIaneayingit-orteacheroando it,
There is no nystery about working with our children. Thereis no
one wey, and there is no one series of books. After you have worked
with the children for about a year you write your own book, everybody
does, andthat little group of teachers begin to use that book., Ve
have lots of books sitting around, but anything that is systematic,
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vell organise¢, presente the English language to the child as he
speaks it in vritten form, and rmlt. -3ensory, seems to work.

Why it works I camnot say, but I do kmow it works. We find success.
Sometimes som children go rmch faster than others. Sometimes our
140 1.0.'s Ju st do faster than our 100's and our 100's do better than
the 90's. Wa do not take children below 90 meagured intelligence,
but honestly very occasionally I gneak a few in. I have got to g0
back and worl: on reports now. We have 65 children having tutoring
at the centry, I saw 175 last year, end on the side I go round .
and see peor le at other places. So we hav: seen lots of children,
but I do no’; let the reports go out without ny seeing them because .
1 see every parent. I never let a child come that I do not see the
Parents, I fope both parents but sometimes just one. I always give
a written -®port. I think it is vexy unfair for psychologists to
write beav tiful reports, three pages long to other mychologists and
never wri'e a word to the parents. Even if the report is brief.

I dictate at 5 a.nm., or sonething like that, and it sounds like it.

I 8till send a written report to the parentss I try to make those
reports s sirple as possible,

The b ardest repoxrt I ever wrote was to a man's wife. A man came
in at 3,2 years old. We tested him, and sure enough when he got to
me he gead in Gray's oral and could ol3y read bearly second grade,
could read a fow words and could not read really second grade.
Ve taiked, and I said "Why ave you worried?" First of all, why
did YRe come? The ophthamologist had sent him. - He said "Did he
tell you what was wrong with me" and I said "What do you think's wrong?"
and he said "I thought I was dumb until I was twelve Yyears old but
thes I found out even though I could not read I could do a lot of
things that the other children who could read couldn't do." I said
"Wt do you do now? He told me that he had a dairy farm with 89
head of cattle. Somebody said that was a good size dairy farm,
I do not know rmch about it. FHe gaid they were doing very well.
I asked hin if he did not have to read anything to take care of
‘he cattle but he had a little tape recorder which he carried round
sAith him, There is a very small expensive one, $150, and he put
it in his pocket and none of the men who worked for hi-a knew that
he could not ‘read. He went round the farr dictating on to the little
Tecorder, and he then went back to his wife who took off the messages
he put on. I gaid '"Well, you're Just running the fexn fine. You've
got a grand ‘buginess going, why are you worried?” He gaid "I've two
little girlg, and the first one is going to first grade thiy Fall and
I have heard that this kind of reading problem might be inherited
and I just,want you to tell me that I'm bright enough, I'm smart
enough, end I want you te tell me if becsuse I cannot read ny daughters
are going to have this trouble." I gaid "Just don't worry, bring
her right over to me and I will tell you if there is any kind of & problem
and if there is any chance of it we will work with it.," He had gone
all this time not being sble to read or write himself, or spell, with
& very good business I found, but I had to write a report end I wrote
it to his wife and I had to tell her, because she could read and she
hed to, read the report to him about himself, So I guess that was
about the hardest report I have ever written, but I gent a report
to th? fanily, I think ail oarents are due that.

Well, that is our business in a nutshell. The new frontiers are
very, interesting in this fields Of course, the most important thing
is .that all classroom teachers know about our children. I do not
care how many psychologists kmow, how many international meetings
we have, it is the classroom teachers who need to kmow. Usually
it is the parents who find the children first, Secondly, I think
the important thing which we are all working on ie early identification,
pick these children up. Wo can pick thom up, 90% of the time, at the

end of the Kindergarten , and pick thom up without rmch aucatian he
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but I do ro’; let the reports €0 out without my seeing them because .
I see every parent, I never let & child come that I do not see the
psrents, I hope both parents but gometimes just one. I always give
& written ‘®port. I think it is very unfair- for psychologists to

write bear tiful reports, three pages long to other mychologists and
never wri‘s a word to the parents. Even if the report is brief,

I dictate at 5 a.nm., or something like that, and it sounds 1like it.

1 still rend a written report to the parents, I try to mako those

reports s sirple as possible,

The bardest repoxt I ever wrote was to a man's wife. A man oame
in at 32 years olde We tested him, and sure enough when he got to
me he gead in Gray's oral and could o3y read bearly second grade,
could read a fow words and could not read really second grade.
We ta fked, and I said "Why are you womried? First of all, vhy
did “le come? The ophthanologist hed gent him., He said "Did .he
tell you what was wrong with rie" and I said "What do you think's wrong?"
and he said "I thought I was dumd until I was twelve years old but
the's I found out even though I could not read I could do a lot of
things that the other children who could read couldn't do." I said
"Wt do you do now? He told me that he had a dairy farm with 89
head of cattle. Somebody said that was a good size dairy farm,
1 do not know ruch about it, He said they were doing very well.
I asked hin if he did not have to read anything to take care of
‘he cattle but he had a little tape recorder which he carried round
#ith him, There is a very small expensive one, $150, and he put
it in his pocket and none of the men who worked for hi knew that
he could not ‘reads He went round the farr dictating on to the little
recorder, an& he then went back to his wife who took off the messeges
he put on, I gaid "Well, you're just running the faxn fine, You've
got a grand businesr going, why are you worried?" Hs gaid "I've two
little girlg, and the first one is going to first grade this Fall and
I have heard that this kind of reading problen might be inherited
and I just,want you to tell me that I'n bright enough, I'm gmart
enough, end I want you te tell me if because I cannot read ny daughters
are going ‘to have this trouble," I said "Juet don't WorTy, bring
her right over to me and I will tell you if there is any kind of a problem
and if there is any chance of it we will work with it." He had gone
all this time not being able to read or write himself, or spell, with
& very good bueiness I found, but I had to write a report and I- wrote
it to his wife and I had to tell her, because she could read and she
hed to read the report to him about himself, So I guess that was
about the hardest report I have ever written, but I sent a report
to th? fanily. I think ail parents are due that.

Well, that is our business in a nutshell, The new frontiers are
very, interesting in this field, Of course, the most important thing
is that all classroom teachers know about our children. I do not
care how many psychologists know, how many international meetings
we have, it is the classroom teachers who need to know, Ugually
it is the parents who find the children first. Secondly, I think
the important thing which we are all working on ie early identification,
pick these children up, Ve cen pick thom up, 90% of the time, at the

end of the Kindergarten , and pick then up without mich question by
the end of the first grade,

Another area is these college material students, the very bright
ones who arc:failing in high schools, not in jeil, Vo have got
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Plenty of them in jail. Something like 809 of the first offenders
in juvenile cases in our country cannot read. So we.know a lot of
then have a problem. But thoy are bad enough off, and of course

we need to help them, But our college bound students from fine hones
and good environments who are failing in high echools, we certainly
need to catch then,

Then the area of mathematics is very important, and that is another
whole field. It is related, and we are working on it, But we have
not enough hard research in that field, I shall be very interested
in the talk you are going to have on maths blindness in :January, I am
very interecsted in maths, the correlation between maths and spelling
particularly we are working on,

I have enjoyed so much being vith you. I have said so much, I an
afraid, but I have certainly had a gocd .time being here, and if you
have some questions I shall be delighted to try and enswer thenm,

THE CHAIRMAN: If that has not left everyone speechless, we have now
got time for sone questions.




