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The evaluation of this project was carried out according to the
Evaluation Plan with the assistance of Dr. Victoria Carrasquillo,
from the Office of Educational Research, School of Education,

University of Puerto Rico and professor Eduardo Morales, Evalu-
ation Consultant.




ABSTRACT

The Adult Basic Education Project of the Career Centers Program,
Division of Extension and Continuing Education at the University of Puerto
Rico, was funded by the Federal Office of Education as a three year demon-
stration project from June, 1971 to June, 1974.

t served a population of 1,241 educationally disadvantaged Puerto
Rican adults, ranging in age, from 16 to 60 and in grade level from O to
more or less 12 grade.

This student population was distributed among three training cen-
ters strategically located to serve different areas around the cities of
San Juan, Caguas and Aguadilla.

High quality services (educational and supportive) were made pos-
sible through interagency funding and coordination and through the adoption
of a systematic approach to programming in all areas and levels.

Three main areas of programming received special attention:

Staff Development, Curriculum Development and Student Participation.
Curriculum development centered around Language Arts skills identified
as basic tools to learning in all content areas.

A Reading Program for illiterate adults was developed. The
content of this program was based on occupational and everyday concepts
of special interest to this particular clientele. Eighty-six adults partici-

pated in this reading program and fifty-four developed basic skills which
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should enable them to continue to improve with indcpendent practice.
Average attendance of participants in this reading program was
nineteen days in the one year duration of its implementation.
Other curricular materials were produced on a less formal
basis. Staff develorment was a basic component, ard student partici-
pation was promoted as essential to the effectiveness of the educational

program.




Evaluation Report
Adult Basic Education Project
Career Centers Program
Division of Extension and Continuing Education
University of Puerto Rico

I. Introduyction

The Adult Basic Education Project of the Career Centers
Program at the University of Puerto Rico, funded by the Federal Office
of Education, began its operations in August, 1971 as a three year demon-
stration project.

ABE funds served to reinforce the adult basic education com-
ponent that already existed in the Career Centers Program since it was
established in 1988.

The Career Centers Program general objective was to provide
educational experiences for Head Start paraprofessionals so that they
could improve their occupational competencies, and advance in career
development. For this purpose full-status training centers were estab-
lished in San Juan and Ponce in 1968, and a limited-services center
opened in Aguadilla in 1970. As soon as implementation of the edu=
cational program began, it was evident that progress in occupational
competencies required basic skills, especially communication and com-
putational, and specific knowledges which are essential to understanding
of leading program principles. Since Head Start funds were allocated

specifically for occupational training purposes, ABE funding was an
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answer to these adults' need for basic educaticn experiences as the
foundation for the development of occupational competencies.

So, on August 1, 1971 the Adult Basic Education Project of
the Career Centers Program began its operations. The program in
the San Juan Center was substantially strengthened. The center in
Aguadilla was brought up to full status and a center was opened in
Caguas to serve the Head Start program in the eastern part of the is-
land. With increased resources made available through inter-agency
funding and coordination, the adult basic education experience was opened
to employees of other hixma.n services agencies, as well as to educa-
tionally disadvantaged adults residing in the areas served by the train-
ing centers. *

During its last year, 1973-74, the Adult Basic Education Project
underwent some modifications in its organization due to changes in Head
Start philosophy, which required that the Career Centers Program con-
centrate its efforts in the provision of training experiences for Head
Start educational personnel (supervisors, teachers and teacher aides).
Thus, the San Juan Center which had always served mostly Head Start
paraprofessionals including cooks, cook aides, social agents, health

services agents, etc., discontinued its ABE center-based program,

*See appendix 1 for a list of agencies served throughout the three year
period.




Instead, the program expanded into the community, limiting itself to
implementation of the reading program with illiterate adults some of
whom were related to Head Start and others who were not. The cen-

. ters in Aguadilla and Caguas continued as before, although the number
of participants from Head Start in the ABE program was reduced. Com-
munity residents and participants from other agencies filled the slots
left open by the Head Start people.

Throughout its duration, the ABE Project retained its basic
outstanding features:
1. Participation open to adults ranging in grade level from

0 to + 12 grade.

£o
.

Programming for adult participants employed as para-
professionals and non-professionals by Head Start and
other Human Services Agencies.

3. Programming for unemployed adult participants.

4, Year-round open admission into the program.

5. Programming for each participant's needs, to be pursued

at each individual's own pace during the one-day a week

attendance to the training center.
6. A supportive service component to assist participants
with their personal and educational problems.

10




The ABE Project terminated its program of educational activ-
ities with participants in June, 1974. It then entered into a phase-out
period for completion of evaluation and curriculum revision, and the
preparation of this evaluation report which is being submitted in August,
1974.

II. Project objectives and evaluation
For the Evaluation of the Project a plan was prepared by

Project personnel with the assistance of a specialist from the Office
of Educational Research of the School of Education, University of
Puerto Rico. Interim reports submitted to the Office of Education at
the end of the first and second year, present in narrative form, de-
tailed accounts of the different aspects of program planning and im-
plementation. This final report is based on the evaluation of the Proj-
ect according to the Evaluation Plan, *

It presents an overall view of the Project's achievements in
tne light of its global goal, and a more detailed account in the light of
specific objectives.

A. Global Goal

To reduce the educational and occupational disadvantages
of + 800 Puerto Rican unemployed and underemployed adults through

*A copy of the Evaluation Plan was submitted as part of the third
qQuarterly report for 1973-74.

ERIC 1




a special adult basic education program.

During its three years of operation, from August, 1971 to
August, 1974, the ABE Project served a total of 1,241 educationally
disadvantaged Puerto Rican adults. This figure, more than doubled
the expected enrollment. Cf these, 430 were Head Start employees
who served as paraprofessionals in the different service areas of the
program, and 210, were Head Start volunteers. The latter were un-
employed adults from the Head Start communities. The rest of the
participants were paraprofessionals and non-professionals {rom other
human services agencies, and unemployed residents of the training
center communities. (Appendix1)

ABE participants ranged in age from 16 to 60 years, with the
average age being 30 years. They ranged in educational level from
Oto + 12. Based on regular school grades, the average educational
level was 6. 69 grade.

These adults attended the training centers once a week, on time
given by the agencies in the case of those who were employed, or on
their own time when unemployed. Average attendance of participants
during the duration of the project was 24 days. Seven hundred and
eighty-six adults, or 63 per cent of the population took placement tests,
including the GED. A total of 566, or 72 per cent advanced in grade
level from 1 to 3 grades or more for an average advancement of 2 grades.

(See Graph I for illustration.)




Gragh 1

m
O

-53_
Progress attained by ABE participants who took Ce

N Te
f
I—©
P

i |

oject d

during pr

AGUADILLA

413




The 17 per cent who did not advance in grade level, improved
in academic and occupational skills according to other evaluation cri-
teria such as teacher made tests and on site supervision.

Placement tests which were given periodically, were optional
for all participating adults. In no instance were they mandatory, either
by the training centers or the sponsoring agencies. Each adult made
his own decision. Teachers made recommendations based on their knowl-
edge of each particular individual. If the teachers thought that a student
should take the placement test, and the student was reluctant, the student's
will prevailed. Frustrating experiences are detrimental to student's
real progress especially in the case of adults with a background of edu-
cational failure.

A population sample of 60 participants from 9 agencies other. than
Head Start taken from the three centers reveals that: Out of the 60 stu~
dents, 60 took placement tests. One hundred per cent advanced from
1 to 3 grades or more, for an average advancement of 2 grades. Of 37
who were unemployed at the time of enrollment, 60" per cent obtained
employment. Average age of these participants was 29 years, and average

educational level was 8th. grade.* Forty one per cent continued studying,

*See Appe.dix 2
Refer to ABE Second Report - August, 1973, pp. 23-24.
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and 37 per cent advanced in their jobs. In the case of Head Start employees,
the overall aim was to improve occupational competencies. The adult
basic education experience was a component of the total educational pro-
gram. Its success was determined not so much by advancement in grade
level, as by iraprovement in performance on the job.

Of 8 participants in Project Alpha, during 1973-74 when
formal implementation of this reading program took place, 54 developed
basic reading skills and should be able to improve with independent prac-
tice. Nineteen had completed the first ten lessons by March. Of those who
took the Department of Education placement tests 21 achieved grade place-
ment of from 1 tz) 6 grades. Average attendance for Alpha participants

was 19 days during the one-year period.

B. Specific Objectives

For evaluation of specific objectives, five areas were
identified:

A. Establishment of services and coordination of
resources

Working Procedures
Curriculum

Staff Development

m o o w

Student Participation

15




Each individual area contains its own particular objectives.

For the purposes of this report each area will be listed and a summary

of findings under each objective presented.

Area A: Establishment of Services and Coordination of Resources

1.

To expand services offered by the Career Centers Program
to paraprofessionals and nonprofessionals employed by
Head Start and other human services agencies as well as

to unemployed and underemployed educationally disad-

vantaged adults in certain Puerto Rican communities.

a. To add an ABE Project component into the existing

San Juan Center on a cost sharing basis with Head

Start.

In order to cope with an increasing demand for serv-
ices related to ABE, at the San Juan Center, physical
facilities were expanded in 1971-72 to include an annex
to the Center. (See Appendix 3, page 1, columns 4, 5).
In terms of educational as well as administrative respon-
sibilities a group of six working positions were added to
the existing personnel at the San Juan Center in order to

increase services and facilitate program implementation.

16
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For FY 1972-73, a Counselor was incorporated to the
working team in order to strengthen the supportive
services component at the San Juan Center. (See

Appendix 3, pages 1, 2, column 8.)

b. To incorporate participants into the educational

program from other human services agencies in
addition to those from Head Start.

Steps were taken to incorporate participants from
different agencies both public and private, in order to
fulfill one of the major objectives of the ABE Project.
A total of 601 participants from a wide variety of hu-
man services agencies were enrolled during the three
year period of duration of this Program. The grand
total of participants rises above the 800 participants
mark, as a total of 640 Head Start participants is ad-
ded up to the aforementioned cipher (See Appendix 1).
Excerpts from the quarterly and Second Year reports
(See: Second Report-August, 1973, page 41; Report for
the months of November, December, 1973 and J anuary,
1974, page 8, Letter F.) reflect the dynamic nature and

growth of ABE throughout project duration.
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c. To incorporate a number of unemployed or under-

employed adults from the community.

Data gathered in reference to this objective reflects
that from a sample of 60 participants, 37 or 62 per cent,
were unemployed at the onset of the Program. (See
Appendix 2, colum 9). With regards to the whole popu-
lation involved, a more descriptive picture is presented
in Appendix 1.

Efforts in regard to this objective should be considered
as a means to achieve the overall objective of improving
the educational background of this group of citizens, in

order to further their possibilities of employment.

d. To expand the limited services of the training center

in the western part of the island (Aquadilla) to full

center status.

In order to increase the services offered at the train-
ing center in Aguadilla and raise its working potential
to full center status, significant growth was achieved,
in physical facilities and human resources.

The progressive addition of new facilities and per-
sonnel, was highly relevant to the increase of services
offered by this center. (Appendix 3, pages 3, 4, 6, 9,

cclunns 4, 8.)

i8
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e. To establish a training center in the eastern part

of the island (Caguas) to service the population of

that reqgion.

Lack of transportation facilities and relatively high
cost of whatever transportation is available, made it
necessary to open a training center to serve the eastern
part of the Island. Caguas was selected as the most %
convenient site and the necessary provisions were made. 1

Funds were assigned for the establishment of ade- |
quate physical facilities as well as for the appointment
of personnel akin to the main services offered by ABE.
The utilization of monies for the organization and
development of a functional working team at Caguas,
was started in 1971. From then on this center developed
its potential to reach full center status in 1973-74.

(Refer to Appendix 3, pages 4, 7, 8.)

2. To coordinate federal and state resources to produce a
compr~hensive approach to adult education.

a. To coordinate federal and state resources to provide

a comprehensive approach to adult education.
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The very nature of the Carecer Centers Program and
the ABE Project, required coordination between federal
and state resources in order to achieve the comprehen-
sive approach to adult education which was desired.
Different documents give ample information not only
on the provision of physical facilities, but also on the
participation of human resources in different activities
related to the achievement of a comprehensive approach.
(Refer to: Appendices 7 and 8 ;the First Annual Report
FY 1971, pp. 8-10; the Second Report, August, 1973,
pp. 11-12 and 35-37.)

To set up a combined program of educational and supportive
services to facilitate recruitment, placement and follow up

of ABE participants.

a. To set up an educational program for educationally

disadvantaged adults ranging in grade level from 0t 12.

As the needs of students were assessed, an educational
program was structured with Language Arts as the core of
the curricular materials. This educational program was
dynamic in nature and responded mainly to student’s needs.
In this context it was mainly responding to the program

commitments.

i o i
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This viewpoint elicits from the consideration of infor-
mation gathered through the duration of the program.

The final results concerning the nature of the educa-
tional program reveals, that a systematized and well
structured schema for learning was developed and
adopted.

Opportunities for student participation with regards
to organization and modification were provided at different
levels. The results of their participation was most mean-
ingful in the adaptation of materials and activities to stu-
dents' interests and needs. (See Report for the months of
November, 1973 thru January, 1974, page 9 for a descrip-
tion of some of these activities.)

An accurate description of the nature and highlights of
the educational program is presented in the Second Report,
August, 1973, pages 8 thru 37. A detailed presentation of
the Language Arts basic goals and activities appears on
Appendix II of the Second Report, August, 1973. Data re-
garding students' reactions and evaluations as well as
personnel evaluation of various aspects of the educational

program is included in Appendices 9-14.




b. To set up a program of supportive services to facilitate

recruitment and follow up.

As a result of joint planning of the administrative and
educational staff a wide variety of techniques and forms of
supportive services, were set up and continuously used in
order to facilitate recruitment, placement and follow up of
participants. The most successful of these instruments
appear to be: interviews, diagnostic tests, placement tests,
direct observation, personal records of students, student's
profiles, open house activities and daily periods of orienta-
tion and evaluation made jointly by teachers and students.
(See pages 6, 10 and 11 of Report for the months of August,
September and October, 1973.)

Other counseling and guidance activities were planned as

an important component of supportive services for participants.

(See Report for the months of November, 1973 and January,
1974, page 9 (Part C) and page 10. Additional data on this
subject is located on Appendix 4, columns 26-33)
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Area B: Working Procedures
1. To facilitate program planning, implementation, evaluation

and revision.

a. To adopt a systematic working procedure that is appli-
cable in different areas and levels of programming.

The ABE Project has operated as a component of the
Career Centers Program, $o working procedures were
established according to program and project commitments.
At the onset of the Project a policy of team planning and
decision making was adopted. To facilitate implementation
of this policy a systematic approach was adopted to provide
the necessary framework in which to function as a team.
(First Annual Report, FY 1971, pp. 11-15)

This systematic approach was followed in different

areas of programming such as shaﬁ( b and curriculum

development( 2) .

(1) (a) First Annual Report, FY 1971, pp. 11-15
(b) Plan for the Development of an In. Service Training Program for
Staff Development - August, 1971,
(c) Staff Development - Evaluation Plan, April 8, 1972

(2) (a) Plan for the Development, Implementation and Evaluation of a
Reading Program for ABE Participants (Project Alpha)
(b) Evaluation Plan for the ABE Reading Program (Project Alpha)
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It was also followed at different levels (program, project
training center and classroom) as evidenced in different

documents exammed(s).

An examination of the Second Annual Report, August,
1973, pp. 8-9 illustrates how the systems approach to
programming allowed for revision of objectives, identi-
fication of priorities and setting of projections. In the
same report, on pages 15-28 additional information is
given that iilustrates systematic working procedures in
the areas of staff and curriculum development. Of
special interest are the training events on systematic
program plaaning and implementation (PPI) and the use
of a task oriented design for planning and development

of training events.

b. To work as a team with an interdisciplinary approach

to program planning, implementation and evaluation.

(3) (2) Copy of the Career Centers Work Program for the year 1972-73.
(b) Copies of ABE short range plans (Central Office level) for the pe-
riods of November 15 to December 30, 1972; January 15 to
February 16, 1973; March 5 to April 30, 1973.
(c) Copies of Training Centers' work plans for program year 1972-73.
(d) Sample work plan included in the Second Report, August, 1973,
Appendix IV, pp. 1-3




As stated before, at the onset of the Project a policy of

team planning and decision making was adopted., (First
Annual Report, FY 1971, pp. 11-15; Second Report, August,
1973, p. 14)

The team, generally consisted of all members or re-
presentatives of the Central Office Staff, especially the
two directors (CCP and ABE), and the education specialists as
well as all members or representatives of the Training
Centers staff including the director-coordinators, the edu-
cational staff both academic and occupational, and the sup-
portive services staff. (Appendix 15) It is evident in
information gathered from different documents that this
team and interdisciplinary approach was followed at dif-
ferent levels of programming, Central Office (Appendix 12 )
and Training Centers (Appendices 8, 8a, 18, 19). Evidences
of team work in the areas of curriculum development and
supervision, as well as in evaluation are also recorded in
different documents. (First Annual Report, FY 1971,
pp. 15-16; copies of interdisciplinary units produced at
training center level with the assistance of Central Office
specialists; Internal Evaluation Report of the Career Centers

Program, July, 1972, p. 8, paragraph 1; pp. 14-15)

45
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A good summary on the organization for the purposes
of achieving this objective is found in the ABE Project

Second Report, August, 1973, pp. 35-36.

c. To evaluate working procedures adopted.

During the period of May - July, 1972 an evaluation
of the working system adopted was carried out. The
overall purpose of the evaluation as stated in the report
was to determine understanding of the system adopted
(its content and sequence) by educational perscunel, both

instructional and supportive services. {"Informe en torno
a 1a evaluacidn interna del sistema adoptado para adies-

trar en destrezas ocupacionales y en educacién basica -

julio, 1872") A translated summary of this evaluation

is found in the First Annual Report, FY 1971, pages 20-29.
On-going evaluation of systematic working procedures

was carried out at the training centers through a variety

of activities such as: observation visits, interviews,

conferences, seminars, follow up visits, educational ma-

terials development and evaluation, etc. (Appendix 168 )
An inquest 2mong educational staff members about the

systematic approach reveals: (1) that 16 out of 26

26




respondents had no previous training in this approach
(2) 26 received training while in the ABE Project,
(3) 25 used this approach in programming for ABE,
(4) 20 adopted this approach for planning and imple-
mentation in instances other than ABE instruction,
(5) the majority indicated that this approach helped
organization and planning, increased staff's self-
assurance and facilitated sequencing and evaluation.
(Appendix 12)

Four supervisors who worked directly with training
center educational personnel were interviewed in rela-
tion to the systematic approach to planning and teaching.
All of them said that the approach was followed by all
instructors under their supervision. Among the evidences
upun which they based their answers, they mentioned:
class observations, study of students' progress reccrds,
interdisciplinary meetings and interdisciplinary units.
(Appendix 13) A summary of activities for the three
year duration of the Project reveals a total of 82 dealing
with evaluation. (Appendix 15)

Both annual reports (FY 1971 and FY 1972) containa
section on evaluation. It is evident that throughout the




duration of the ABE Project, evaluation as a part of the

systematic approach to programming adcpted, was given
due consideration, as revealed by the evidence examined

for this report.

Areg C: Curriculum

1.

To provide the foundations for learning by developing the
skills which facilitate self-education and continued growth
in academic competencies of students ranging in grade le-
vel from O to + 4°.

a. To assess students' needs in terms of basic learning

skills, especially communication and problem solving.

For evaluation of this objective a sample population of
64 students from the three training centers (20 from
Aguadilla, 20 from Caguas and 14 from San Juan) was se-
lected. Study of programming for these students reveals
that in every case needs were assessed through diagnostic
tests, interviews and other means. (Appendix 17 A des-
cription of services (educational and supportive) given to
ABE participants in the three centers revealed a total of
284 participants in the grade level range of O - 4°. Needs

assessment in the academic area is reported for all

<8
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of these students, reinforced by assessment and orientation

by the supportive services component. (Appendix 4)

b. To design a program of learning activities to develop

those skills which the students lack and to refine those

which require additional practice.

When the ABE Project was funded by the Federal Office
of Education in June, 1971, there was already an academic
adult education component in the Career Centers program,
operating in San Juan and Aguadilla. The students who
attended these two centers were Head Start paraprofessionals
and volunteers who were given time (one day a week) to
attend the training centers in an effort to improve their
occupational competencies and their chances in career
developmen.. So, during the years of 1968 and 1969 in
San Juan, and during 1969 in Aguadilla, a program of ba-
sic education in three areas - Spanish, English, and
Mathematics was offered to these adults, all of whom
could be considared educationally-disadvantaged. Ma-
terials produced by the Department of Education, as

well as others acquired by the Program were used.

<9
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There were comprehensive lists of skills in the areas
of Mathematics, Spanish and English which the instruc-
tors used as guides in diagnosis, groui)inq and programming.

ABE funding was intended to increase and imprsve the
educational experiences provided to these and other adults
incorporated into the Program.

The adoption of a systematic appro:.ch to teaching at
the onset of the ABE Project, increased awareness on the
part of the educational staff for the need to design a pro-
gram for the development of basic skills required as
tools for learning by ABE participants, especially those in
the lower levels.

Evaluation of the ABE program at the end of the first
year (1971) revealed that 81 per cent of the instructors had
in their possession and had used listings of basic skills as
guides in programming, Fifty per cent of the instructors
in the area of language arts felt that they had to narrow-

down to the most precise and relevant the comprehensive
list of skills which they had been using. In Science, 50
per cent of the instructors said that they did not have a
list of basic concepts nor a description of basic processes
and skills for the teaching of science. Seventy-five per

cent of the instructors in English felt that skills should

ERIC 30




be translated into learning objectives and be narrowed down
to the essential. (Informe de evaluaci6n interna, Programa de
Adiestramiento, julio, 1972, pp. 31-32.) o

A detailed account of efforts made by the staff to pro-
vide the best possible program for the ABE clientele in
levels O to + 4 is presented in the Second Report, August,
1973, pp. 22-30. Continued concern is evident in periodic
reports. (Report for the months of August, September and
October, 1973, pp. 8-10; Report for the months of November,
December, 1973 and January, 1874, p. 8, and pp. 12-14.)

c. To acquire and/or prepare educational materials to

facilitate the development of the educational program.

A listing of materials acquired for ABE participants,
levels O to + 4, would be too long to include in this report.
Inventories of all purchased materials are kept at the
Central Office of the Career Centers Program, as well
as listings of materials obtained from the ABE Division
of the Department of Education. An examination of the
lists of acquired and prepared materials submitted by
the training centers reveals that a great number and va-

riety of materials were acquired and prepared. Such

31
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materials include textbooks, workbooks, practice
excercises, diagnostic and evaluation instruments,
pamphlets, manuals, guides, etc.

Materials prepared by the Project include: (1) a
reading program (Project Alpha) based on students'
identified needs and interests (Second Report, August,
1973, pp. 23-25; Appendix II, Second Report) (2) Inter-
disciplinary units prcduced by ABE and Head Start

educational personnel (Report on the use of an interdis-

ciplinary approach to planning and teaching in the Adult

BRasic Education Project of the Career Centers Program.,..

February, 1973, p. 4.) (3) Science materials based on

topics of interest identified by adults (Quarterly Report -

August - October, 1973, pp. 9-10; and Appendix II,

pp. 13-14.); (Quarterly Report - November, December,

1973 - January, 1974, pp. 13-14.) (4) Mathematics

(Students' Manuals and Teacher Guides) (Quarterly Report -
August - October, 1973, p. 9.) (Quarterly Report - November -
December, 1973 - January, 1974, p. 13.) (5 English

(Cycle 1) (Second Report, August, 1973, pp. 26-27.)*

+Copies of all these materials (Alpha, Science, Mathematics and English
will be sent under separate cover to ABE, O.E, Washington, D.C. \V
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To provide an educational program to develop knowledges
and skills basic to academic advancement for adults ranging

in grade level from 5 to + 12°,

a. To assess students' needs in knowledges and skills in
the different academic areas (Spanish, English,

Mathematics and Science.)

Once the students had reached the fourth grade level
and became independent readers their main educational
concern is advancement in grade placement and attain-
ment of the G,E.D. Therefore, their needs were assessed
and their programs developed, accordingly.

A total of 957 students ranging in grade level from
5to + 12° were served by the Project. Their academic
needs were assessed thru diagnostic tests, interviews
and other means. (Appendix 4)

The supportive services component worked hand in
hand with the instructional staff in this phase of needs
assessment, (Estudio Exploratorio en los Servicios de

Consejerfa y Trabajo Social ... Febrero, 1973, pp. 15-17)
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b. To design a program of learning activities to develop

knowledge~ and skills essential to academic progress

by adult students classified in these grade levels.

Once the needs of these 957 students were assessed,
they were grouped for instruction in grades 5 - 12. Ins-
truction was provided to all of these students, the majority
of whom were able to take placemerit ‘t’ests given by the
Departr;xent of Education, including the G.E.D. (Appendix 4)
Thirty-three were abieto perform successfully in all areas
of the ninth-grade examination and 42 in all areas of the
twelfth-grade examination; thus reaching educational land-
marks. Others were able to advance in grade placement

from one to three or more grades. (Appendix 4) (Graph 2)

c. To acquire and/or develop materials to facilitate develop-~

ment of knowledges and skills in these levels.

Since efforts were to be oriented toward preparing
adults in these levels for advancement in grade placement,
most of the materials used were those produced by the
Department cf Education for the adult basic and the reqular

programs. Lists of these materials are contained in
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inventories kept at the Central Office of the Career Centers
Program.

Materials prepared in Science and Mathematics by the
ABE Project were designed for students who might have
advanced as far as the sixth in grade placement. (Quarterly
Report, August - October, 1973, p. 9) (Quarterly Report,
November - December, 1973 thru January, 1974, pp. 13-14.)
Cycles 11 and 111 of the English materjals were based on
students' identified needs (grades 5 to + 12) and developed
accordingly. In the Second Report, August, 1973, p. 27,
reference is made to agreement by the English teachers to

work on a "program for three different levels".*

'3. To focus on language arts skills identified as basic to learn-
ing in ali areas, when developing educational materials for
any given level.

a. To identify lanquage arts skills which are basic to

learning in any given area.

Importance of language arts skills as basic learning

tools was recognized as a guiding factor in curriculum

¥Coples of these materials (Mathematics, Znglish and Science) will be sent
under separate cover to ABE, O.E., Washington, D.C.
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development by the ABE staff from the beginning stages
of the Project. Original specific objectives were revised
* to include focusing on Lanquage Arts as the core of thg
curriculum (First Annual Report, FY 1971, p. 7). Lan-
guage arts skills, basic to learning in any area had been
identified by the educational staff, and a list containing
42 such skills had been developed during the first program
year. (Appendix 2, First Annual Report, FY 1971) As
orientation of the stafi continued and their commitments
with th.e development of language arts skills through teach-
ing of the different subjects was re-examined, the original
list was narrowed down to ten. (Appendix 20) (Second

Report, August, 1973, pp. 17-18, page 21 and page 23)

b. To incorporate such skills into educational materials

which are developed

It was understood and accepted by the staff that materials
produced would provide for the development of such skills,
and that teaching of content in the subject matters would
serve to promote such development.

Project Alpha, being a reading program stresses all of

the language arts skills necessary to develop independence

o7




as a reader (description on pp. 23-24, Second Report,

August, 1973.)

Materials developed '1n Science and Mathematics in-
clude the reinforcement of basic Language Arts among their
objectives. (Second Report, August, 1973, pp. 27-28)

Materials developed in English provide for the devel-
opment of Language Arts skills in the use of English as a
second language. *

. To provide for the planning and evaluation of educational

materials produced by or used on an experimental basis in

the ABE Project.

a. To prepare 2 plan for the development of such materials.

Evidence exists to this effect. (Second Report, August,

1973, Appendix II - Plan for the production, implementation

and evaluation of a reading program for illiterate adults...)

(Plan for the development of curricular materials in areas
other than Language Arts available on file in the Central
Office, CCP) (Indroduction to the materials produced in

English)

*Copies of all of these materials will be sent under separate cover to
ABE, O.E., Washington, D.C.
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b. To prepare such materials according to plan,

Examination of these materials revea] that efforts
were made to follow the plan consistently and systemati-
cally. Inquests were made among the students to de-
termine their main interests (Memo of December 7, 1972
from the research specialist to the Project Director) Work
groups were organized, the services of specialists were
contracted to serve as consultants and/or producers, and
the materials were developed. (Second Report, August,
1973 - Appendix IV, p. 2)

c. To prepare a plan for the evaluation of materials.

Well-developed evaluation plans exist for Project
Alpha (Second Report, August, 1973, Appendix V - Syn-
thesis of the Evaluation Plan for the ABE Reading
Program...), and also for other materials (Quarterly
Report, August - October, 1973, pp. 15-16)

d. To evaluate materials used in diiferent areas of the
= ote Lo ellals uSed in diiierent areas of the
Project.

Materials produced contain provisions for evaluation
as measured by students' achievements and students’
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reactions; as well as by the reactions of the teaching staff.

(Appendices 9-14) (Notations on manusls by the
instructors)

Records on the use of ITA as a means to teach
English as a second language to ABEE participants appear
in a special report. (Second Report, August, 1978,
Appendix I11)

Area D: Staff Development
1. To provide for in-service training of staff in differeit aspects

of program planning, implementation, evaluation and revision, neces-
sary to understand and carry out ABE commitments.
a. To provide orientation to educational and supportive serv-
ices stall on the Career Centers Program and the ABE
Project commitments, and to introduce them to a sys-

tematic raethod of implementatic

evaluation and revision.

In-service training of staff is a basic ingredient in any
educational program. Understanding of program goals is basic to
commitment on the part of the staff, and such commitment is the foun-
dation for goals attainment.
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ABE staff were faced with some program constraints that
had to be given special consideration if the program was to be suc-
cessful. Participants' attendance was limited to one day a week. There
was a wide range in grade level (from O to + 12), and a wide range in
age (from 16 - 60). There were numerous areas to be covered with each
student. In thecase of Head Start employees time had to be distributed
between academic and occupational skills. The staff number was
numerically small and the complexity of the educational program great,
due more to the great diversity in the poprlation's attributes than to
teacher-student ratio. (First Annual Report, FY 1971, pp. 10-11)

A way had to be found by which student programming and
staff development could proceed simultaneously with the greatest pos-
sible expediency. After much staff interchange it was agreed that the
key was in systematic planning, both at instructional and staff develop-
ment levels. (First Annual Report, FY 197, pp. 11-15 and 17-19)
(First Annual Report, Appendix 4 - Staff Develogmént Plan (5 pages)

Orientation on program goals, and systematic programming
were established as primary objectives in staff development from the
onset of the Project, and retained their priority throughout the second
program year (Second Report, August, 1973, pp. 15-16), and even into
the third year (Quarterly Report, August - October, 1973, page 7)
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Numerous training activities were carried out, originating

at Central Office and/or Training Centers level, for participants from
both ABE and Head Start components with the assistance of internal and
external resources, the latter proceeding from a variety of agencies
such as HEW - Region 2, Puerto Rico, State Department of Education,
Health Department, Catholic University, etc. (Appendix 8 )

b. To evaluate the staff's understanding of, and com-

mitment to the systematic approach to programming.

Among the general objectives of the Staff Development
Program it is stated "to design and implement a staff development pro-
gram which contains suggested activities for staff in-service training,
follow up and evaluation." (First Annual Report, FY 1971, p. 18)

During the months of May - July, 1972 an internal
evaluation of the program (Career Centers and ABE) was carried out.
Its general purpose as stated was: "to determine the degree of under-
standing that the instructors, occupational and academic, have about
the content and sequence of the instructional system which has been
adopted”. (Informe en torno a la evaluacibn interna del sistema adop-
tado pura adiestrar en destrezas ocupacionales y en educacién basica.
Julio, 1972, p. 5) A translated summary of this report is contained

on pages 20-23 of the First Annual Report, FY 1971,
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Evaluation of this important aspect of the Project continued
throughout its duration (Second Report, August, 1973, page 38), (Quar-
terly Report, August - October 1973, pp. 7-8), (Quarteriy Report,
November - December, 1973 to Tanuary, 1974, pp. 10-12) A wide
variety of activities which included interviews, conferences, observation
and follow up visits, etc. were carried out by supervisory personnel
from the Central Office and the Training Centers (Appendix 1g).

An inquest made among 26 member: of the instructional
staff in relation to the systematic approach, revealed that 16 were not
familiar with this approach before teaching in ABE, 25 used this ap-
proach in planning and instruction with ABE participants. All 26 res-
pondents felt that this approach was very useful for individualization
of instruction, and the majority found it fairly easy to follow.

(Appendices 12)

c. To provide orientation to educational and supportive

services staff on lanquage arts skills as basic learning

tools in all program areas.

Revised objectives for ABE at the end of the first pro-
gram year included focusing on language arts as the unifying element
in the curriculum. (First Annual Report, FY 1971, p. 7) The need

for orientation of staff on this particular aspect of the educational




program was evident from the beginning, and persisted throughout the
first and second years. (First Annual Report, FY 1973, p. 26), (First
Annual Report, pp. 4-5 of Appendix 4), (Second Report, August, 1973,
pp. 17-18)

Provisions were made to give this orientation. The services of
outstanding specialists were contracted and a series of activities in
which staff members from all the three components of the training pro-
gram participated, were developed. (Appendices 18, 19) (Second Report,
August, 1973, pp. 17-18)

Orientation for teachers was also incorporated into edu-
cational materials produced. (Second Report, August, 1973, Appendix II,
pp. 2 and 4) For example, Project Alpha is nct just a reading program.
[t contains a component of teacher orientation that proposes to help the
teachers, who are not reading specialists, develop the necessary profes-
sional competencies for the teaching of reading. (Seccnd Report, August,
1973, Appendix II, p. 2)

d. To provide orientation on group dynamics and interpersonal

relations to the educational and supportive services staff as

a means to facilitate effective interaction among themselves

and with the students.
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Commitment to team planning and decision making as well
as the interdisciplinary approach adopted by the ABE Project, required
that members of the staff adopt working procedures and develop beha-
vioral skills which are essential for this type of performance. Group
interaction had to be not only feasible, but highly effective. So in-
service staff development included orientation and training in human
relations and organizational development. (Second Report, August,
1973, pp. 16-17)

A series of activities in which members from all three
components of the training program (educational, supportive, and oc-
cupational) participated were carried out under the guidance of well-
trained specialists: (Appendices 21, 22)

An inquest made among 23 staff members revealed that
14 had participated in such activities dealing with topics like group dyna-
mics, interpersonal relations, case studies, etc. These 14 persons
said that participation had helped them to improve their relationships,
and felt that this type of orientation and training helps people to un-

derstand themselves better. (Appendix 22)

Area E: Student Participation

1. To provide for student participation in different aspects of the

educational program.

a. To assess students' needs and interests for planning
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educational activities and developing educational materials.

The concept of student participation is explicit in different
instances as records of program development are examined. It is
stated among the priorities for FY 1972. (Second Report, August, 1973,
p. 9)

The idea of having the educational program as well as
curriculum development based on students' assessed needs and interests
is recurrent throughout the duration of the project and can be found
either explicit or implicit in different documents. (First Annual Report,
FY 1971, p. 8), (Second Report, August, 1973, p. 9, and pp. 31-33),
(Quarterly Report, August - October, 1973, p. 9, pp. 11-12 and
Appendix A), (Quarterly Report, November - December, 1973 - January,
1974, pp. 2-3, p. 9), (Informe de evaluacidtn interna del sistema adoptado
para adiestrar en destrezas ocupacionales y en educacibn basica..., julio,
1972, p. 33, p. 48)

Information gathered from the training centers reveal that
students' needs were assessed, learning objectives specified accordingly,
and learning activities programmed at different level (general, group,
individual, and independent study) (Appendix 17) Educational personnel
and the supportive services staff collaborated in assessing students' needs

and making provisions to meet them. (Appendix 4 )
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An examination of plans for curriculum development and

implementation thereof, gives further evidence of responses to this

objective. (References for curriculum development, Area C)

band d To provide opportunities for the students to participate

in the implementation and evaluation of the educational

program,

Objectives b and d may be considered jointly since they
deal with two phases of programming which are closely related. The
best accounts of student participation are found in the Second Report,
August, 1973, pp. 31-34. (Illustration of "daily units" at work are found
on pp. 30 and 34 of this report, and in the Quarterly Report for the months
of November, December, 1973 - January, 1974, p. 9.)

Inquests were made among the students during program
years 1972-73, and 1973-74 to get their opinions on such aspects as:
subjects which they enjoyed the most or the least; usefullness of classes
and their applicability in the areas of work, home, personal life; degree
of individual help, and reinforcement received, etc. (Appendix 11 )

The students' reactions to the reading program (Project
Alpha) were gathered through questionnaires answered by 64 participants

during program years 1972-73 and 1973-74. Sixty-six per cent answered

47




-39

that the topics in the reading were directly related to their jobs. Thirty-
seven out of 64 answered that Language Arts was the class that they
liked best. Over 80 per cent considered that the topics were related to
their family lives. Nearly 97 per cent felt that the program had helped
them develdp reading skills and 63 out of 64 answered that the tests used
to measure their progress were adequate. (Appendix 10)

A questionnaire submitted to 34 students in relation to the
materials prepared in Mathematics, reveals among other things that:
Nearly one third were able to use the three manuals, thirty-one felt that
the topics and situations presented in the manuals were related to their
work, thirty-two were of the opinion that these materials facilitate learn-
ing in Mathematics. (Appendix 9 )

In the eveluation of the Program made during the later part
of program year 1971, students' opinions were gathered through a series of
questionnaires, and an analysis was made. (Informe en torno a la evalua-

¢ibn interna del sistema adoptado. .., julio, 1972, pp. 60-80)

c. To provide opportunities for the students to interact in social

and cultural activities,

Although no official records are kept of such activities, some
references are made to them in some of the reports examined. (Quarterly

Keport, August - October, 1973, ». 6), (Quarterly Report, November -
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Derember, 1973 - January, 1974, p. 9) A large number of photographs

kept at the Central Office give evidence of many of these types of

activities.

d. To provide opportunities for students to participante in

orientation activities in gqroup dynamics and human relations.

No official records are kept of such activities, but in the
inquest made among 23 staff members who had participated in acti-
vities of this type, there are three questions that have to do with stu-
dent participation. Fifteen respondents answered that they had parti-
cipated in such activites together with students. Sixteen answered
that there had been activities of this type for students, and they felt
that the students had been helped to improve their interpersonal re-

lations as a result. (Appendix 22)

III  Modifications made to the ABE Project during its duration.

Any proposed educational program undergoes modifications
during its implementation even if it is small in scope and short in dura-
tion. The ABE Project of the Career Centers Program was planned
with some basic general goals, which included the provision of adult

basic education to + 800, educationally disadvantaged Puerto Rican

adults. From 60 to 80 per cent of these would be Head Start




paraprofessionals and volunteers. The rest would come from other
Human Services Agencies and the communities served by the training
centers. This basic objective remained unchanged, until the last pro-
gram year when a change in Head Start training orientation reduced

the number of Head Start participants, and adults from other agencies
exceeded those from Head Start. Up to the last year all training activ-
ities had been center-based, but when services at the San Juan Center
were limited to Head Start educational personnel, ABE moved into the
community to continue servicing adults in the lowest educational level
through the reading program (Project Alpha). The total population served
by the Project was 1,241 adults, thus exceeding the original proposed
number by more than 400. General goals also included the provision of
better services through interagency funding and coordination. This
remained unchanged, with the ABE Project functioning as a part of the
Career Centers Program, and the Program operating as one unit for all
intents and purposes.

The greatest modifications were made in specific objectives
which had to be revised in response to students' needs and programmatic
realities.

The original objectives were to sponsor innovations such as:

--individualizea instruction

-~the use of teacher interns
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--the use of i/t/a (initial teaching alphabet for the
teaching of English as a second language
While individualized instruction remained an outstanding ob-
jective throughout project duration, the use of teacher interns never
materialized, and the use of the initial teaching alphabet was discon-

tinued after the first year.* A report on the use of ITA is contained as

Appendix 11 in the Second Report, August, 1973.
Revised Project objectives included:
(1) use of Language Arts as the core of the curriculum
(2) systematization of instruction to facilitate planning
and programming
(3) use of an interdisciplinary approach in all levels of
program planning, implementation and evaluation
(First Annual Report, FY 1971, page 7).
The use of a systematic approach to planning and programming
is evident in numerous documents such as Program and Training Centers
work plans, plans for curriculum development and evaluation, quarterly

and interim annual reports, as well as evaluation plans and reports**

*There are reports on file at the Career Centers Program Central Office
that account for this in detail.

**References to all of these documents are made throughout this final report.
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The use of language arts skills as the core of the curriculum
is stated as a project objective repeatedly. Upon close scrutiny it is
evident that the concept and its implementation underwent several chan-
ges. During the first year a great deal of time and effort was devoted
to production of interdisciplinary units which focused on the development
of language arts skills, and were based on occupational content. (There
are sample units on file at the CCP Central Office.) A report on this
subject, dated February, 1973, explains in detail why these efforts were
discontinued. Instead a reading program based on occupational, family,
and everyday-life concepts of interest to adults, was developed for levels
0 to 4.

The development of language arts skills and commitment to it
on the part of all instructors, apparently persisted. Efforts to identify
those skills which can be considered basic to achievement in all subject
areas, are evident in lists produced and reexaminead at different times.
(First Annual Report, FY 1971, Appendix 2.) (Inquest among staff mem-
bers to identify the 10 most essential skills in a list of 42.)

Once these 10 basic language arts skills identified by the staff
as essential tools for learning in any curricular area were selected they
were translated into behavioral objectives and used as guides in the

development of curricular materials. *

*Objectives in the Mathematics Students Manuals.
Lists of processes and skills in the Science materials.
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Any other modifications made were small and of no significant

44

consequence to program objectives.

V.

Significant difficulties encountered

1.

™I

The wide range in grade level of participants, O to + 12°
made the areas that had to be covered by the students too
numerous.

Although the student-teacher ratio on any one day of the
week was not large, the groups were so heterogenous,
that attending to their individual needs placed heavy de-
mands on the teacher's time and ingenuity.

The fact that each student's attendance was limited to one
duy a week was a handicap, especially in the case of those
who had not developed the necessary skills to work inde-
pendently.

Students' orientation toward advancement in grade place-
ment was many times in conflict with program ~rientation
toward the development of essential skills and knowledges
(academic and occupational) (Skill-building was a slow,
time-consuming process and adults became easily frus-
trated when they measured their progress in terms of

ability to advance in grade level.)

o3




o

-45-

The rate of absences was high, especially among those
participants who were not accountable to a sponsoring
agency.

The Project's attempt to deal with many new concepts

such as systems approach to programming and teaching,
planning and implementation of interdisciplinary instruc-
tion, use of the initial teaching alphabet, and individualized
instruction required resources beyond the means of the
Program.

The ABE staff was small, (4 teachers in each training center)
and they lacked the necessary experience that understanding
and implementation of these sophisticated educaiional con-
cepts require.

The scope and complexity of the program proposed and the
lack of experience on the part of the staff, made it necessary
to develop a program of staff development which was a
project in itself,

The number of staff who assumed the responsibilities for
staff development, also assumed responsibilities for super-
vision: this in addition to the reqular duties of their positions

as Program and Project Directors, Curriculum Coordinator,

= aluation Specialist, and Job Skills Supervisor.

o4




10. Although a large number and variety of materials

11,

12.

13.

14.

were available, they did not always respond in structure
and content tc the specific needs and interests of this
particular clientele and to the systematic approach
adopted.

Selection of content from such a variety of resources
for an heterogenous student population requires great
skill and much time on the part of the teacher.

Absence of these two necessary ingredients often results
in r;:.ndom selection and lack of structure and sequence
in the curriculum.

Production of the Program's own materials in order to
overcome the difficulties alreédy mentioned is a costly
endeavor in money, time and effort.

When use, evaluation and revision of such materials are
also attempted, the task can prove to be overwhelming.
Intensive formative evaluation of an educational program
requires resources beyond the means of this Project.
Teacher overturn is a problem in any educational pro-
gram; it is a crucial one in such a project. The loss of
one teacher has tremendous implications in a project of
short duration that devotes so much effort to staff

development.
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V. Outstanding attainments

1. The students served surpassed by over 400 the original proposed
number. With a relatively small number of teaching staff (student-teacher
ratio of over 100 to 1) a highly heterogenous population was served.

2. A large number of students advanced in grade placement, with an
average advance of 2 grades in an average of 24 days of attendance.
(Graph 1)

3. The systems approach to programming which was adopted allowed
for the program to maintain its structure in spite of modifications made
and difficulties encountered. Systematic planning and reporting facilitated
program review in the light of program and evaluation objectives.

A large number of human services agencies were served.
(Aprendix 1)

Coordination with other agencies for the rendering of services to
the student population reached a remarkable level. (Appendix 5 )

The program for staff development was well-planned, and
consistent throughout the duration of the Project.

A high degree of cohesiveness and commonality ¢f purpose
amcng Career Centers Program personnel (Head Start and ABE) fac-
ilitated team planning and decision making.

Achievements in the way of production of educational materials
merit special attention. Project Alpha the reading program developed

entirely by the ABE Project is a serious undertaking in terms of structure
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and content. Considering the time and effort that production of such a
program requires, it is indeed remarkable that it be produced by a
project whose commitment was with instruction and not with curriculum
production.

Curriculum developed for the teaching of Mathematics in what would
be grade levels 3 to 6, consists of 2 series of Student Manuals. It
is well-structured and quite comprehensive in relation to mathematical
skills for those levels

The Science materials may lack the structure of those pre-
viously mentioned, but they are also very interesting. They give a
sense of fluidity which is characteristic of curriculum which emerges
in response to students' needs.

Materials for the teaching of English (Cycles I - III) were
designed systematically. They are unquestionable evidence of dedicaiion

and commitment on the part of the teachers who produced them.

VI. Comments and suggestions

A demonstration project should not be so large in scope. Review
of the ABE Project leaves the impression of lacking delimitation. Too
much was attempted, which is probably why so much was accomplished.
Still, one can not help but feel that there are loose ends which could have

been prevented if the scope of the Project had been more limited.




The average degree of advancement in grade placement reached

in such a short time (an average of 24 days of attendance) by such a

large number of students may be indicative of the fact that educational
programs for adults should noi be extended over long periods of time.
With concentrated efforts of students and staff adults can advance rapidly
in levels of achievement required for progress in grade placement.

Demonstration projects should have different phases of devel-
opment, including a fi;.'st phase devoted to recruitment and intensive
training of staff so that they may develop the necessary competencies
for program implementation.

Materials prepared by one Project should be field tested by
others which are organized later. Planning, implementation, evaluation,
and revision of curriculum which are the four phases of the complete
cycle require more time than is generally available in programs of

fixed duration.




Sources Caguas San Juan Aguadilla
Unemployed 201 35 56
Volunteers 53 T4 83
Vocational Rehabilitation 1 0] 29
Youth Corps 5 0 6
VEGFRA 0 0 3
Legal Services 1 0 2
Public Works 0 0 1
Social Services 3 0 3
Public Service 0 2 0
U.P.R. - Rio Piedras 0 33 0
U.P.R. - Cayey 3 0 0
Caguas Municipality 15 0 0
Housing and Urban Renewal Corp. 3 0 0
U.P.R. - Humacao 3 0 0
Department of Health 2 0 0
Public Health Corporation 0 0 0
New Careers 11 0 0
Seniors Citizen Center 1 0 0
Departrent of Labor 2 0 0
Head Start 49 218 163
Drug Free T 3 0 1
Work Experiences 9 0 10
Communi ty 32 L9 76

Total 397 411 433
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51 24 20 5|Cero Grade
31 22 L 5|Grade 1 §
43 23 8 12iGrade 2 §‘
72 N 13]  28|Grade 3 <
87 33 7 27|{Grade L g
128 30 68/ 30|Grade 5 .}
139 | 36! 511 S2iGrade 6 &
14 | 33! 51|  30|Grade 7 S
174 58 571  59|Grade 8 S8
189 52 571  80|Grade 9 g
9 20 49|Grade 10 &
103 | 35, 36l 32Grade 1l
11 0 2 12
1,241 397 4331 411 !Diagnossis g*?
0
1,241 | 397 | 433 L1d WA
Y
L84 156 166] 162|Placement Test @ E
298 87 | 68] 1u43{G.E.D.
i
216 76 97 L43|No progress
221 68 61 92{0ne Grade
=
158 L7 38 73!Two Grades %
187 52 38 g7 {Three or more Grades 'g
149 33 7 L43INinth Grade Diploma
205 L2 L 114i(G.E.D.)
0 559 11,135]1,400 %n;gqjgm
3.09% oordlnat;on with
711 203 | 183] 325|Agencies
696 L6 25| 625{Referrals o
782 221 61} 500{Follow up l‘é
780 | 300 4] L434|Evaluation 5
<
1,600 0 0} 1,600|Health Services 3
(D
550 122 3] L425|{Medical Examination g
243 39 W 200|Eye Glasses }3,
185 43 171 125|Psychiatric Examination
153 23 300 100jMedical Treatment i
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Students served

Agency Aguadilla] Caguas |San Juan Total
Vocational Rehatilitation 386 386
Public Works b 4
Youth Corps 30
VESPRA 8 8
Legal Services 6 205 211
Head Start 1675 118 1793
Housing % Urban Renewal Corporation| 418 10 ;28
Health Department 168 397 565
Labor Department 27 5 32
Education Department 328 935 1263
 Caguas Municipality 19 19
Public Service 18 18
Puerto Rico Junicr College 2 2
U.P.R. - Cayey 11 11
College Board 5 5
Mental Health k17 b7
School of Medicine 306 306
Hospital of Mental Health 10 1C
Community Education Division (D.E.) L2l L2y
Center for the Rehabilitation of
Alcoholics (Antillas Clinic) 324 324
Agricultural Fxtension Livision 240 2ko
~ytological Center 190 190
fublic Welfare 19 15
soriety for tie prevention of T.P. Lo )
TLPLRL - il Fdadras &n 80
Vome lnstitute . 9 29
rrosiytorian Canter 2 50
Grand Total 6806
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Appendix IX

PROGRAMA ADIESTRAMIENTO HEAD START
DIVISION DE EXTENSION
UNIVERSIDAD DE PUERTO RICO
RIO PIFDRAS, PUERTO RICO

Apreciacibn de los estudiantes con relacién
a los materiales de matemA4tica

Centro de adiestramiento _21 estudiantes de Caquas y 11 de Aquadilla

1. ;Qué manuales de matemitica llegaste a usar?

Ntmeros enteros positivos 22

Niémeros fraccionarios 12
Ntimeros decimales 10

2. ¢ Se te estimulé y orient6 para poder usar los manuales?

ST 32 No 0

3. Si se te orient6, Jqué cantidad recibiste?
Mucha 27
Regular o)
Poca 0

Ninguna 0

4. ¢ Te sentiste sequro cuando fuiste a usar el manual por primera vez?

St 19 No _ 13

o

2 Cuén sejuro te sentiste?

Muy sejuro 6 Poco seguro

Bastante sequro 18 Inseguro

)




-9-

6. ¢Estaban los temas y situaciones en los manuales relacionados con tu
trabajo?

ST 31 No 1

7. ¢ Cuin relacionados estaban?

Muy relacionados 17
Bastante relacionados 14
Poco relacionados 1
Ninguna de las anteriores 0

8. ¢ Crees que los cuadernos ofrecen dificultad para trabajar en ellos?
St 4 No 28

9. ¢ Cudnta dificultad ofrecen?

Mucha dificultad 2
Bastante dificultad 1
Poca dificultad 17
Ninguna dificultad 12

10. Son apropiadas para medir tu progreso las pruebas que pudiste trabajar

en los manuales?
ST 32 No 0
11, 4 Crees que las explicaciones ofrecidas en los manuales con ‘4ciles de
ntender?

Sf 32 No 0
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12.

13.

14,

15.

16.

17,

2 Cuén ficiles de entender?

Muy fAciles 11
Bastante ficiles 21
Dificiles 0

¢ Consideras interesante (s) el manual o los manuales que estudiaste?
ST 31 No 1

2, Cuén interesante (s)?

Muy interesante (s) 24
Bastante interesante (s) 7
Poco interesante (s) 1
Nada interesante (s) 0

¢ Crees que los manuales facilitan el aprendizaje de la matematica?
ST 32 No _ 0

Si lo facilitan, j Cuénto?

Mucho 22
Bastante 10
Poco 0
Nada 0

¢ Recibiste ayuda de la instructora mientras usabas el manual?

ST 31 No 1




18. ¢ Con cuinta frecuencia la recibiste?

Frecuentemente 17
A veces 10
Pocas veces 4
Nunca 1

19. ¢ Qué tipo de ayuda?

Aclarar términos 25
Literpretar dibujos 13
Analizar problemas 22
PrActica adicional 13
Otros 9
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Appendix X

PROGRAMA ADIESTRAMIENTO HFEAD START
DIVISION DE EXTENSION
UNIVERSIDAD DE PUERTO RICO
RIO PIEDRAS, PUERTO RICO

Apreciacién de los estudiantes participantes
en el Proyecto Alfa con relacién al uso de los
materiales de Artes del LengJuaje

Planilla

1. Centro de adiestramiento General Afos 1972 - 73 v 1973 - 74

2. ¢ Qué clase te gustd més durante este afio?

Espafiol 37 Matematica 7
Injlés 1 Vocacional 0
Ciencia 3 Todas 15

Ninquna 1

3. ¢Cudl de las clases te qustd menos?

Espafiol 5 Matemética 14
Inglés 15 Vocacional 1
Ciencia 6 Todas 0

Ninguna 21

4, ¢Dirfa usted que los temas que se trataron en la clase de espafiol, estaban

relacionados con su trabajo?

St 42 No 22
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4.a. ; Cuén relacionados?

Muy relacionados 21

Rejularmente relacionados 15

Poco relacionados 20

(1]
L]

¢ Cuinto se le estimulé a usted para gue participara en la clase de espafiol?

Mucho 47 Poco 4

Rejular 12 Nada 1
6. ¢ FEn oué forma particip6 usted en 1a clase de espafiol?

Contestando prejuntas y leyendo 24

Leyendo en voz alta 38

Leyendo 37

Escribiendo y leyendo 34

Tarjetas y ejercicios escritos 33

7. ¢ Prepard o ayud6 usted a preparar materiales para la clase de espafiol?

ST 28 No 36

7.a. ¢ Qué materiales prepar6 o ayudé a preparar?

Flores 1 Albumes 13
Qraciones 21 Otros 7
Ninguno 16

8. ¢ Dirfa usted que los temas que se trataron en la clase de espafiol,
estaban relacionados con su vida familiar?

ST 53 No 11
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8.a. ¢ Cu4n relacionados?

e

Muy relacionados 29

Rejularmente relacionado 22

FAd

roco relacionado 3

¢ Le ayudaron a su progreso en la lectura los ejercicios de practica que
se ricieron en la clase de espafiol ?
St 32 No 2
Qué opina usted de los ejercicios de las pruebas de espaiiol que se usaron

\
|
|
rara determinar su crogreso? |
|
|

¢n términos de irecuencia 10.b. en términos de dificultad
_ 12 demasiado frecuentes 7__ diffciles
_ 4% suficientemente frecuentes 32 regulares
___3 poco frecuentes 25 faciles

; Considera usted cue las pruebas usadas son apropiadas para medir su

projreso como estudiante?

N

I 33 No 1

¢ Cuén interesantes considera usted que eran los temas en la lectura y en

la esceritura?

v

48 Muy interesantes 2 Poco interesantes

14 Medianamente interesantes 0 Nada interesantes




14.

15,

i

..Considera usted que los temas tratados en la clase de espaiiol tonfan
M2 var con 1as relaciones sociales (conocimientos jyenerales sobre
el hombre v Ia cultura, el aprendizaje, diferentes tipos de conducta,
etc.) de los estudiantes?

20 siempre 10 raras veces
30 casi siempre 3 nunca .
¢ Cuin interesante considera usted la clase de espafiol?

A muy interesante

1 medianamente interesante

1 poco interesante

O nada interesante

¢ Qué métodos audiovisuales considera usted que ayudaron a hacer la
clase més interesante?

58 el uso de 14minas Otros 16

43 el uso de tarjetas

38 el uso de cartelones

¢ Cuén Gtil es para usted lo aprendido en la clase de espafiol?

Muy atil 97

Medianamente fitil 6
Poco ftil 1

Nada ttil 0




PROGRAMA ADIEETRAMIENTC HEAD START
DIVISION DE EXTENSION
UNIVERSIDAD Dt PUERTO RICO
RIC PIFDRAS, PUERTO RICC

1. Centro de adiestramiento General Afios 1972-73 y 1973-74

2. ¢Trabaja usted?
St 200 No 108
3. ¢En qué agencia trabaja?

3 Corporacidn de Salud Piblica 142  Head Start

11 Rehabilitacién Vocacional 9 Universidad de Puerto
Rico
5 New Careers

1 Servicios Sociales
4 Colegio de Cayey

12 Municipio de Caguas
2 Cuerpos Juveniles

3  Corporacién de Renova-
1 Centro de Ancianos cién Urbana y Vivienda

108 Comunidad 1 Departamento del

Traba jo
6 Otras
4. ;Qué clase te Justd m4s durante el presente afio?
E'spafiol 48 MatemaAtica 60
Inglés 19 Vocacional 8
Ciencia 38 Todas 135
Ninguna 0
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8. (Qué clase te yustd menos?

Espa:.ol 23 Matematica 40
< Injlés 78 Vocacional _ 0
Ciencia ___ 24 Todas 8

Ninguna 133

3. ¢ Cuil o cuiles de las clases le es mA4s Gtil a usted?

Trabajo Hogar Personalmente
F.-mfiol 166 _65 o8
Injlés 29 _20 31
Ciencia 21 _29 25
Matematica 83 35 28
Vocacional 45 _31 32
Todas 78 _89 _103
Sin contestar 23 41 33

II. Instrucciones:

Lea detenidamente cada una de las aseveraciones. Piense por un
momento para qué clases aplica y luego marque su respuesta en los espacios
en blanco correspondiente a cada una de las clases.

Clases

Aseveraciones E spafiol Inglés Ciencia* Mateméitica

ST [No [SL [No [T | No[ S | Mo

1. Enla clase se
ofrece ayuda
individual cuando
el estudiante no
entiende, 301 7 2881 17 260 9 297 11




Clases

Aseveracic:es Espafiol Inglés Ciencia* Matemética
ST [No| ST [No, St[ Mol S [ Ne

g

2. Los medios usados
rara evaluar mi trabajo
2n la clase son apro-

priados. 29 13

]
(0]
[&7]

19 | 257 12

30
[\
N¥]
[Op]
b
)

ro
.

En la clase se hacen
suficientes ejercicios
de practica. 2901 { 17 {281 | 24 216 23 291 17

. Enla clase se usan dife-
rentes formas de ensefiar
el material, como por
ejemplo: 14minas, pell- o )

W

En la clase se estimula . . .
a1l estudiante a participar. 294 | 14 [z283 |22 201 18 290 18

3. La maestra demucstra

interés en que uno

7. En la clase s2 aprovecha
bicn el tiempo. 3041 4 |298 7 | 260 9 301 7

En la clase se le reconoce
al estudiante su esfuerzo

por aprender y hacer las
cosas bien. 300 8 287 18 255 14 299 9

x

9. Enla clase se le explica
al estudiante lo que no

entiende cuantas veces
es necesario. 299 9 291 14 261 8 294 14

* Durante el afio 1973-74 el Centro de Aguadilla no ofreci6 Ciencia.
III. Considera usted gue estd aprovechando su tiempo en el Centro de Adiestramiento.

St _ 304 No__4

89




2 Por qué razén?

He mejorado 157

Tiene mAas interés 65
He progresado 111
He aprendido mas 126

He aprovechado el tiempo 69

No contestaron 14




Appendix XII

Area IV, Forma IV, Obj. 2 b.

‘E‘ech;al 16mﬁﬁmﬁ devolucién:

CUESTTONARIQ

1. ¢ ConocZas el enfoque sisiemdtico de la ensefianza antes de trabajar en
el Proyecto de Zlucacibn 2Bisica rie Adultos?

gr_ 10 No 16

2. ¢Recibisie orientacifn sobre el enfoque sistemé&tico para aplicarlo en
la enseiianza en el Proyecto?

Sr_26 . No__ 0O

3. ¢ Utilizaste el enfoque sistemético en la ensefianza de los adultos parti-
cipantes en el Proyectc?

st 25 No ___1

Si contestas sf, indica en qué instancias.
a. ¢ Al plarificar unidadzs?
St _22 No_1__
b. ¢ Al planificar lecciones diarias?
St 25 No __1

c. ¢En qué ensefianza de grupos?
st 22 No 1

d. ¢Enla enseflanza individual?
St_26 No __0

4. A continuacién aparecen las difzrentes partes del sistema de ensefianza.

Indica con un ndmero del 1 - 4, el grado de dificultad que encontraste en
su instrumentacién:

1 st resulté muy facil, 2 st result6 facil, 3 sf resultd diffcil, y 4 sf resultd
muy diffcil.




..2 -

1 o 4
11 9 3 0 diagnéstico de necesidades
1 117 5 2 __| formulaci6n de objetivos
8 14 4 0 seleccidn de contenido
4 117 ) O__| selecci6n de actividades
4 1A 5 1__] caleccién de medios
4 12 7 3 evalu-.cibn
: 15 4 3 __1 revi<i¢n

5. ¢ A qué atribuyes 13s dificuitades, si encontraste algunas?

Véase al dorso

6. ¢Pasutilivedo el enfngue ~istemfiico d2 12 ensefianza en alguna otra situa-
cidn que no sea le enaseMarza en ¢l Lioyecto EBA?
st _20 Mo _6

r—— ————-

Si contestas si, explica brevemente.

Véase al dorso

7. ¢Qué ventajas encuentras en el enfogue sistemético de 1a enseflanza?
a. Para el maestro

_F] maestro planifica y se organiza mejor ....ococeecveososcscose 1
Lehace MAS SEJUTO c.veeeseesssssscsosssossssscrsosssssosssssose
FSUN QU2 o oeuooooooosssssosesacaseacsonssosssseossssesesass
Permite 1a evaluacién contInua .. .o vvevecevesccccscccocssoscnne

__Ia ensefianza sijue una secuencia ...eceececoecocccsececcocessn
Se conoce las necesidades del adiestrando ..eeeeeccescecocceccans
Facilita la planificacion ceeeeeseerseciocccossossssssossonsssncss

W TR ol O ©Ojw

T 9%




(5)

()

Limitacién en conocimientos ......... cseecsscetesnanne
Tenla poca experiencia educativa ........... ctteeeecens
Falta de tiempo para preparar medios coeeeeeeeeeeennes

Fsecaso tiempo en clases ..... ctciessaaans cesteetaaaan .

Formulacibén de objetivos .......... e tececeanae N
Necesidad de instrumentos confiables ..eevveeeeeeeennn.
Necesidad de materiales ............ Ceeteennans ceeeean

Al planificar ....covveviennnnn. creeas et ocetctenannns
Capacitacién de ad1estrandos .............. e enseanes

En la e.1seﬁ3.nza de matemA4ticas ......... cecetteeianee
Cursosa nivel de coleqdio vvvevriineennnnns crerees oo
Fn pricticadocente ...cevevineneeeneenns cescsecesanas
Trabajo remediativo con estudiantes .....ceveveneennnn
CeMINATrIOS vt reeeeeeeccnceesoonssscccnns creerenen
Institutos del Hogar .....evvvvvenennne. Cieesesennannan
Fn Servicios Sociales ....civeeeiiienerenennnn ceeseenn
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b. Para el alumno
Se planea a base de sus necesidades ¢ iveveeieeveceeecssevssess 10

Aprende més rd4pido . v.coveviiiocronnans e eves s vt eeseessae s 13
El estudiante ayuda en el disefio del curriculo cetestiecnane 5
Se desarrolla 2 su propio ritmo ..... P P PP o
Se responsabiliza de su progreso ...... Ceeesesecesesssssessesss D
Le da gequridad al adiestrando ....... sssssesssesesesenssecees T
Aleanza sus metas en corto tiempo cvvceveveceeceocssnnnns cees T

8. ¢Recomendarfas ccte tipo s enfcque para ln. ensefianza de adultos en des-
ventaja educativa?

S;__ 26 No_0

Explica brevemente tus razcnes:

Véase al dorso

9. ¢Qué otros comentarios desearias hacer con relacidn al enfoque siste-
mético Ge la ensefianza?

Muy bueno ..... et seooveonsssssasessetssesssssesssssssssaoss 10

Esungufa efectivo ..voveerecuensecsesecsseisneecosieneeses 10

Hay continuidad en la consecucibn de los ObjetiVOS veeieserosoes 2

Se ecoNOMiza tieMPO vveeereeeecesoessesscassssossscssssssss 11
Ayida mucho al MaeStroNUEVO .ot eevessecsssscsecsssnnsses 8
He crecido profesionalmente ..coeeieeriersesececescccascsssscce 7

Preparar mis y mejores materiales ..c.ccecececectccccenines 2

9.




Lleni 1as laJunas que puedan tener v v e e recoeosonononssss
JaN4TeB 4 e 4 1= c31 oo TN
Es mis directoyayuda mas al adulto v vve e e e e eerevnnnnnn
Fesarrolla oryullo POT SU PrOJreSO vveve e veteeenee vnneeees
Las necesidades se atacan globalmente oovviein e nnnn.
Projyresa al ritmo de sus capacidades ..evveieeninionennnn.
Fstimula la confianza enel estudiante .vovverveeeeeennn..

ok
N s O Oy =3 = N

S
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Anpendix XIIT

Area IV, Forma I, Cbj. 2 b

PREGUNTAN UIAS PARA LA ENTREVISTA CON EL PERSONAL A CARGQ

L LA SUPERVISICN DE LOS INSTRUCTORES, EN RELACION CON EL
FNFOQUF SISTFMATICCO DE LA ENSENANZA

1. ; Recibieron todos los instructores cue han estado bajo su supervision
orientacifn sobre la sistematizaci6én de la ensefianza?

SI 4 No 0

(51 12 contestacién es No, preglntese aué por ciento (%) no la recibié
y por qué.)

O, ¢ La recibié (ieron) alguno (s) de usted personalmente?

ST 3 No 1

3. ¢ Dirfa usted cue los instructores entendieron debidamente el enfoque
sistemd4tico de la ensefianza?

SI_ 4 No _ O
;, En qué evidencias basa usted su afirmacién o negaci6n?

A través de records usados para evidenciar el progreso de los

PStUdiantes ® 0.0 08 0.4 660600 06660 0060 0806606660600 06060606060806060606000. 1

Fn las observaciones de clases .

Fn las reuniones interdisciplinariaS ...oooceeeeeeeveeeeena. 1

Produccién de unidades interdisciplinariaS .eeeeeceesecosees 2

4, ;Utilizaron los instructores el enfoque sistemA4tico para la ensefianza
de los adultos?

St 4 No_ O

Si contesta en lo afirmativo, pregunte: gEn qué medida dirfa usted
lo utilizaron?

o Completamente ............. 3 Medianamente ......... 1
EMC poco.OO..O....0.0..‘..O..O 1 Iniciando.liiltltbitit 1
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&, ¢ EstA usted satisfecho de la forma en que los instructores respondieron
a 11 ¢inacitaciédn en torno 2l enfoaue sisteméitico de la enserianza?

¢ 2 No 1
Explique:

Je vieron 10S 103roS alcanzatos v e e e eo v eoesossosoooscnonss L

No estoy satisfecho de t0do v vveeesevesoeseesoseoceesesse. 1

Respondieron maravilloSamente . .ve.eeeceoeessosoesoasoese o

.

Jo ¢ Qué observaciones harfa usted en relaci6én con el uso de este enfoque
2n projramas de la naturaleza del Proyecto EBA?

MAas conocimiento del ProCeSO v veeeevesovoocssseoonvnoones B

Sin este enfoque el programa fracasarfa en cualquier lugar .. 1

Es muy 1til pues proporciona refuerzo adicional en las
éreas que lo necesitan ® 5 5 060600600 0050600600000 0060000606060 650 000 1

7. ¢ Utilizé usted, en su capacidad de supervisor, el enfoque sistemético
en alguna forma y/o medida?

St 4 No_ O
(Si la contestacién es afirmativa, pida los detalles.)

Fn orientacién en servicio al personal voeeveeeosonoooooessse 1

Para ubicar mejor a los estudiantes como a los
instructores ® 0 0 00 0600050 5000600 00 0 065000 00 000000 OO OO P OISR 2

Cuando hacia las veces de directora v v.veeeceooveoocooceososee 1

haf
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Appendix XIV
Area I, Forma II, Obj. 1¢.

Fecha fmite para su devolucion:

CUESTIONARIO
1. ¢Has participado en reuniones de plazificacion del Proyecto EBA?
a. A rivel d= Programa (Oficina Central)

sr__19 _ Ho _9

b. A nivel de Centro

Sr..22___ No _2

ey o W B

2. ¢ Has participado en reuniones de evalue~ién del Proyecto EBA?
a. A nivel de Programa

sr_15 No _9

b. A nivel de Cen'ro

or 21 No _ 3

e -

3. ¢Teayuds esta forma de varticipacidn a comprender mejor los objetivos
y comeiidos del Proyecto?

ST _22_ No 2 __
Si contestas sf, indica en qu4 grade;
_12_ muchtsimo

9  mucho

2 bastante

un poco

4. }'Te ayud6 esta forma de participacién a comprender mejor el papel
que t6 jugabas en el Proyecto?

St _29 No _2
Si contestas sf, indica en qué grado:

‘ 15 muchfsimo




6 mucho

.1 __. bactante
——— . un poco
5. Indica ccn una mavea de cotejo el calificativo que mejor describe la

forma en que te sentias 'a mayor parte del tiempo cuando participabas
en estn tipo de actividadas:

—-T___ confizdo 4 preocupado
1 __ tranguilo _0___ inquieto
3 ___ ssguro _0___ insequro
A1 clarificado 0 . confusdido
0] reconocido 0 __. ignorado

6. ¢Concidaras que esta forma de precader acelera los trabajos?

St_.22 No_ 2

Si contestas pp, explica brevemente:

__Las relaciones interpersonales no eran de calidad .......... 2

7. ¢ Recomendarfas esta forma de proceder en proyectos similares al
de EBA?

Sr _22__ No _2

Si contestas ng, explica brevemente:

Las relaciones interpersonales no eran de calidad ......... 2

Paraevitarel imPaCto O @ 0 0600 0000606060606 0600006000060060¢0600060 000 1




-3-

8. gCviles de los siquientes factores consideras més significativos para
el &xito fo ecta forma de proc<limionto dz trabajo?
Enume’ralos en orden de impc.tzacia de 1 a 5; dende el 1 corres-
ponge, al mas imporiane.

9

1 2 3
414114131715 el trasfordo de preparacidn académica de los parti-
cipontes
12 16 14 10 12 10 | el conocimierto de los chjativos d21 Programa
2141€ 1711 _14 ¢l comalido 22 los participintes cen €1 Pregrama
51216 {4 |3 14 ! iacaldasdalas relaciones intcrpersonales entre los
partic.pantes
11245 1318 14 el trasfondo de exneriencias de trabajo de los partici~
partes
11643 16 §4 14 la comprensién de. enfoque por los participantes

9. 2 Crees que el maestro especialista en un 4rea en particular estd com-
promsatido con todos los objetivos del programa educativo?

Sr_24 No _0O

10. ¢Crees que el procedimiento da troh- 0 en exuipo mejora l2s probabili~
dades de que un proyecto como el de EBA logre sus objetivos?

Sr_24 No _O

Explica brevemente:

Se ofrecen mejores servicios educativos ceveeecescesceecececes 9
Se diagnostican necesidades individualmente ..........c....... 5
Se evaltia con mayor objetividad v.ccvvvececocescocecesascs ees 8
Se logran mejor 10s objetivos ....cveecececoscoccanoanes veees B
Los instructores conocen mejor todas las 4reas ........ ceseee 7
Se economiza tiempo . .cceeeecoscccccccss cesssses csecssannns 4
1as relaciones interpersonales no eran de calidad . cesseens 2
Los organizadores desconocfan sus objetivos ...cceeeeeecnensn 2
100
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ADULT BASIC EDUCATION PROJECT
CAREER CFNTERS PROGRAM
EXTENSION DIVISION AND CONTINUING EDUCATION
UNIVERSITY OF PUERTO RICO

Appendix XX
1. To recognize and read their complete names
2. To follow instructions
3. To pronounce correctly the sounds of their vernacular
4. To mark proper use of vocabulary with its correct meaning
5. To express ideas with clarity in a well organized form

6. To relate words by their meanings

7. To identify and describe correctly, persons, animals, plants,
objects and events

8. To recognize common abbreviations
9. To express ideas using words in their proper, accepted form

10. To follow directions: right-left, up-down, in front-behind, etc.
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Appendix XX

Area IV, Forma 7, Obj. 4 b.

Fecha l{mite para su devolucién:

10 MAY 1574

Gu’a para lo. aniravista
La calidad de las relaciones interpersonales es factor determinante
del éxito d=2 un programa en el ¢ue participa un gran nfimero de personas.
El Proyecto EPA del! Programa da Adiestramionto para Personal de Head
Start provey6 sctividades dz oricntasion tanto 2 108 miembros del personal
como a los estudiantes con el proposito de facilitar la interacecién efectiva,
esencial al leqro de los objativos del Proyecto.

1. ¢Particips usted en aciividade s de esa fndole, euspiciadas pov la
Oficina Central. durante el tiempo que estuvo en el Programa?

St _14 No 9

2. ¢ Particip$ en algona actividad de esa naturaleza, auspiciada por
el Centro de Adiacstramientc?

St _14. . No _9

3. ¢Recuerd> alguna (s) en particiar?
(Si contesta st, pfdasele quc 1a (s) describa.}

Véase al dorso

4. ¢Dirfa ustad que tal (es) actividad (es) ayuds (aron) a mejorar las
relaciones entre las persorss que participaron? -

Sr_ 14 No _9

(Si contesta sf, pregtntese en qué medida)

4 mucho

8 bastante
—_— un poco

9 cast nada

Y & &,




Reuniones con sic6logos . cees

Fstudios de CaS0S v vvvvvesveccsassses ceseces teeeesecesanes 10
Adiestramiento en caracteristicas del adulto . .ceveeeenriinann 11
Dindmica de grupo .. .eceeeeeeeenns ceseerensanans 4
Relaciones interpersonales ccceevveseccneasn ceeenees . 3
Adiestramiento sefior Casablanca ....ceveeveeeiens ceesee .. 1
Unidad diaria o vveveeeoeeeeecsossssssocsossososossens 3
EXCursiones ..e.cecessescess teeseceeesennnanes 1
Visitasa loshogares ........... cetesens 1
Orientacidn ....coevvveveonsnccccones R |
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Q-

(Si contesta no, pregtniese las posibles razones.)

5. ¢Particip6 usted en alguna (3) actividad (es) de este tipo en que partici-
paron también ectudiantes?

sr. 15 Mo _8
6. ¢Sellevd (nror) 2 cabo alguna (s) actividad (es) de este tipo para los
ectudiantes?
st 16 No __7

Si contesia sI, pregéntecze.

7. ¢Dirfa usted que tal (es) actividad (es) ayuds (aron) a 10s estudiantes a
mejorar sus relacicnes?

2) ¢ Entre ellos mismos?

St._18 No _17

b) ¢ Entre ellos y 10s maestros?

St_16 No _T7

8. ¢Cree usted que este tipo de actividad (¢¢) ayuda (n) a las personas a
comprenderse mejor?

st _18 No _5

(Si contesta st, pregtntese en qué medida)

2 mucho 4 algo

6 bastante 4 un poco
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