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‘Studies over the past five years wfﬁpin Arizona show
.. ‘ - //
- parents as- the most influential sources of the student's

’

occupational and educational choices. Because of parent
S, influence and the community interest in career éducatipn,
it is strongly recommended that the content of this unit

[N ’

be reviéwed with parent advisory groups.
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_ CAREER EDECATIO:J
| RATIOHALE

A

: , ‘ ’ I
sreinforcing the three R's, - relevance through .

Caree. Education" is the reffain echoing across

the country today. _— .

- 3

Career Education cémbines the acddemic world with the ) >

world of work. It must be available at all levels of ed- .

ucation from kindergarten through the university. A
complete program of Career Education includes awareness
of the world of work, broad exploration, of occupations,
in-depth exploration 'of selected clusfers, and career
preparation for all learners. This calls for all basic
education subjects to incorporate Career Education- as

an activity. Education and Career Education are synony-

mous terms.

¥
2 - !

GoaLs oF CAREER .EDUCATION -~

LEARNING TO LIVE - means promoting the learners' aware-
ness of their capabilities and developing their ability to N
deal with: leisure time and society in general.

LEARNING TO LEARN - involves~motivating the learners so
that they want to learn the basic educational subjects.
This can be done by making the subjects meaningful and by

relating them to the real world of work.
|

LEARN TO MAKE A LIVING - means preparing learners so

that they have the capability to support themselves eco-

nomically and to become productive members of the community.
]




WHAT DO WORKERS DO?

) This instructiohal unit, which relates to the Career Edu-
cation outcomed,.has been field tested in the State of
| Arizona. A report of the field test results is available
upon request.:y ' ’
- This unit-is a suggested procedure.’' Feel free to adapt it
*to meet th> needs of your particular students and situation.
The following are sgggestions made by the field test teacherg.

i

Lesson 1: . \ .
The eleven-minute color film,‘“Appréciating Our Parents,"
could be used with this lesson- - ¥

-—

Lesson 2: ’ N

Y
]

v

It was suggested that the tasks perférmed at home might‘
be eliminated.: If this is done, make sure to change
everything throughout the lesson. .

¢

Lesson 5:

It would help the unit i{> add workers with beef, wheat, '
.and dairy products. . This would provide workers from

all the main geographic areas in the continental United |
States. / o
‘ \

Al

Lesson 6:

1) " You may choose to do the task on page 81 as a total B
group, rather than using small groups. '

2) Supplementary activities for this unit might well -
include commercially produced games, which can be
used to show interdependence. For instance, do-
minoes could be lined up at consistent intervals,
graphically showing what happens when one falls .
over. The sdme thing can be seen by building a o
"houseg" of playing cards. Activities such as these .
are good for reinforcing/the interdependeqcy concept.

U
~

Lesson 9: _ ’ .

'/

2

, being

Instead of a single worker, ch as the custodia
ith

asked to speak, why not havera panel discussion
some other teachers, the principal, and the cugfodian, |
discussing how they help one another. You 14 act as ¢ .9
moderator and lead the discussion in the right direction.
(See Appendix, pagée, 161 for a review on panel discussion
. techniques.) If the lesson is too long, divide it at
Y . -

the stax (*). . :
~ ’

; 6 " ‘
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Lesson 10: T < .
Use all resources available to prepa}e the learners for
the math worksheet (p. 135).F The crux of the lesson
depends upon the learner's being able to answer correctly
all ten of the math problems. If your group is not

familiar at this level, develop a more appropriate

worksheet. . . {
Lesson 11l: ) - -
L ' ' . .
' / Qiickly make a simple yarn picture, such- as a beach ball,
and use this to give learners whc have never seen a ¢ \ ~

yarn picture, some idea of what is about ta take place.

- ,
1 .
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OVERALL PURPOSE " | . .~ - = -

.
This 'instructional ynit will become an_integral part of~

a. total K-12 career [education curriculum. This unit

has been developed o afford the instructor maximum flex-
ibility in itsgutilization. WRen planning for the use of
this unit, it will be helpful for the’instructor to give

attention to the following characteristics.

-

GoaLs . '
The unit goals of this career education unit are stated
expectations toward which the ingtruction/learning effort
is directed. It is intended that these unit goals be
implicit in the total curriculum and also consistent with'
the accepted maturation patterns of learners.

- N .

*
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PERFORMANCE OBJECTIVES

The performance objectives are derived from the 'unit goals
and are intended to specify the expected behavior of the
learners. ’ .

A

LESSONS

~

The lessons will help the instructor meet the perform-—
ance objectives and are designed tad assist learners in
understanding how present experienées relate to past .
and future ones. The lessons are b%oken down into several
parts. Before the main body of the\lessons are described,

1

1

\
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+ keytitéms are presented the concepts, the estimateds time ‘
fo ivering .the lessons, the vocabulary introduced, the

- resources required, and the instructor preparation tasks.
. PR

The instructor procedures are presented in.three sections:
. . .
INTRODUCTION. This section-provides continuit
within the unit and makes the arners aware of
- what they are to accomplishy ﬁb theY will & ~
\ accoﬁBllsh it, and why- they are studY1ng the

particular conxepts of the lesson. . % "

’/ . s >, x? .
TASKS. This|section prov1dcs a detailed de— .
scription of |the content and activities used to. . ~h e
deliver the specified outcomes. An attempt has
‘been made to ‘ensure that the activities- are
learner-ogiented,’ free from irrelevancies,
interesting, presented. in small, sequential .
steps, and complete. Each lesson includes
tasks which allaw the learners to practlce the
des1red outcome. Sample questions and re-
lsponses are prov1ded &long with sugbestlons
to the instructor for accomplishing] the task. .

SUMMARY. This section provides closure on the
lesson and, ifi possible, a culminatiing activity
. for.the ,learners: It akso provides transition
‘from one lesson to anotheér. :
On occasion, supplemental activities aré presented to assist
in obtaining tie desired lgarngr outcomes.
* . B R “e ~
- -

-
]

RESOURCES

Instructional resou.ces (materials, equipment, and/or R
persons) are suggested in the lesson. These resources
have been designed and developed so that an instructor
may deliver the lessons w1th minimal preparation time.
Worksheets are prepared so that an instructor need only
take the page in the unit and use it with an opaque pro-
jector or pregare a transparency or di:to master. A

Unit Resource Profile has been prepar~] and dis prov1ded
in the early part of the unit, Materials used in a
lesson are located at the end'of that lesson.

AsSESSMENT PROCEDURES

The purpose of the assessment procedures is to determine




\ ‘

:\D all items are presented a¥pong with the lesson descrip- -

: \
\M/ —_— »
- ,‘ -

the learners' level of achieveme:t of the performance w
objectiyes. The 5escript§;ns, directions, gnd keys to

tion. Assessment items a placed directly after the
lessons, byt before any worksheets. This will- allow the
instructor to administer the assessment item(s) after each

r
lgsson. . . N n

y ! fves

-

{ . -
dMost of the i#ems may be used :o preassess learners before
.they begir the unit if the ipstructor desires. K

-~ .
- v

. A [
. . . S . / S
INSTRUCTIONAL" STRATEGY GUIDES . < |

1
. 3 - . . . .

The unit contains several types QE lnstructional strategies:

role playing, discussion, question and answer, demohstra-'

" tion, and guest speaker. Instructor guides for these

- strategies are ,presented in the appendix, with specific
references given in the lessons. A unit content Stratedy
Profile, which is also a quick reference to the strategies
used in each lesson, is provided in the front part of this
unit. . : ‘

-a
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PGRPOSE OF TH1s UnIT ° L%

The prlmary intent of this unit is to help” the learner

tc understand that tasks performed in the home settlng, ~
the occupational setting, and, the school setting are related
to the interest, aptitude and tralnlng of the individuals

" petforming these tasks. Emphasis, is placed on worker

.interdeperidency. ¢

Seventeen major goals and eleven performance ohjectives

“@ddressed in this unit. The¢ activities for the
perfo mance objectlves incorgorate various kinds of
multi/media including arts and crafts, dlscu551ons, B
> playlng, 51mulatlon, and ganes.

{

The major goals deal with such toplcs as 1dent1fy1ng

tasks performed in the home and in the occupation.

Specific emphasis is placed on the interdependency and
tasks performed by school workers. The interdependency
faétor alsc appears-between family members .and their tasks,
between one occupation and another, and between community
products\and occupations. ‘Some of the ‘goals and objectlves

. deal with'learners identifying some human needs and more

spec1f1cally some school needs and:determining the workers
they depend on to ‘help meet these needs.

The last few go ~§éand obJectlves deal with workers’
(which includes t \learner ) attalnlng success ‘through
planning, preparlng, and practlclng.

! S~ & -

e
pa ‘

- T~
InNTENDED Use OF This UnrT / T

/

This unit was developed by experienced classroom instruc-
‘tors and reviewed by curriculum personnel not a55001ated

' . i
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with its-developmenf.
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*GRADE_PLACEMENT ‘ ( T . /

?

Thxs unit has been written to be prlmarlly used at the
second grade\level

/o e

/ SUBJECT AREA _ K - :

|
|
. .* : \
ATl of the lessons in the unit.are-related to the social-
studies area of the curriculum.  Experiences are also .
provided in the7areas of language, math, and art. ’
> I3 \

o~

& »

DURATION ' ‘ : -
] ) . /oy

The lessons w1th1n the unit have béen written “to prov1de : [

: . & total of ten hours instructional time. - ‘ ‘
v > . § -

.GROUPING "

AL .

The unit lends itself to varied types of grouping. . !

T There are prov1s1ons for 1arge group, small group, and

individual activities.
*

-
“ ~

PREPARING-TO TeAcH THIS UnIT -

'Two Unlt Profiles Jnlch follow this section have been
prepared to give you an overview of the time, content,
instructional strategies, and resources required for de-
. . livery of each lesson in this unit., -These profiles provide
, a synopsis which will assist you in gaining a.general
understanding of the entire unit.

- SPECIAL CONSIDERATIONS

v

Some materials within the lessons need to be duplicated.
This may be accomplishgd with’a xerox machine or by using /
’ a Thermofax machine prepare a master. The master is .
' then used to prepare ultlple copies with a ditto or mim-
eograph machine. The lessons needing duplicated materials
are lessons 1, 5, 7, 10, and 1l.
O _ el . .
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‘ - UniT CONTENT/STRATEGY PROFILE

x o .

Lesson | [/’ Instructional
Number | Time Content - 'Strategies
* \ . - *
1, 55 | pescribe, t s per- Discussion
min. formed in the e Visual aids
by family members. Mural bulletin
\ board
2 55 - | Name tasks completed|Discussion —— =%
_min. at home and in the Guest speaker:-
occupation that may | ‘
i be different. - .
— / -
. . P -
= 3 55 Identify ways_§phool\biscussi6h‘
’ -1 . min. ‘worker§<help”6ne Guest speaker
- _ __. _ J-another. i
‘ 4 55 Identify occupations |[Discussion
min. dependent on a com- -|Cutouts from
munity~produced magazines
product. _ Bulletin board
, ) Pantomime
5 55 Identify occupations |Discussion
min. dependent on.productgDraw picture
resulting from geo- |[Game
1 graphic conditionps. -
i 3
6 55 predict the effects |Discussion
min. on a community when -Pmall group work
an occupational fa- [Roleplay
cility does not ful- ,
£ill it's role.
, : 9 -
. \ 4 .
7 55 Explain the conse- Digcussion
/ . , min. quences if a worker [tory .
does not carry out Song . o
! his responsibilities.Vocabulary .
) development
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UNIT CONTENT/STRATEGY PROFILE

‘\\‘
.

-

*

prepareds situation
where substitutions
must be used and
compare it with the

paration’has been
adequate.

situation where pre- |

Lesson . ] Instructional
Number | Time Cantent Strategies
- / : .
8 55 Name possible ways Discussion
min. in which people Small group work
meet thelr needs. Illustrations
Bulletin board
, g Make chart
4 -
.9 55 Name the school work4{Discussion i
min. ers who satisfy Chart
specific school IMeasuring
needs. Paper dolls
Art project
* 10 50 Demonstrate success [Discussion -
min. and identify a task - IPlanning
that contributed to |Practicing .On
that success. chalkboard
IMath assignment
11 55 Predict the amount Discussion
min. of success in -an un- [Yarn pictures

Unit summary -

‘-‘S’
’d
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UNIT RESOURCE PROFILE

{

—

To Be Acquired

Lesson Within Unit ~By TInstructor
1 Assessment item Art supplies for murals
. or pictures
Bulletin board space
. Large picture of a family
2 Assessment item Guest speaker (for
Guest Speaker example, the school
Strategy (Appendix) secretary)
Discussion Strategy
(Appendix)
3 Assessment item Guest Speaker (for

Guest Speaker
Strategy (Appendix)

Assessment ltem

s

Pictures:
1. Cotton farming
2 Pinedpple farming
3. Lobster company
4 Lumber company

Geographic Conditions
Map

Assessment item
Assessment item //.

Role-playing Strategy
(Appendix)

917

example, the' school /
librarian)
Chart and rack

Drawing paper
Scissors

Magazines

Vegetable seeds, dirt
Half pint contailners
6 paper strips

Class book

Chart and chart rack

Drawing papgr and
crayons

Drawing paper
Crayons

B
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UN?T ResourcE PROFILE

Lesson

Within Unit

To Be Acquired
By Instructor

10

11

o

Story Wilted Vegeéables

-

Assessment item

Maslow's Human Needs
Chart (included with-
lesson)

Assessment item

Pattern for'paper doll

Assessment item
Demonstration Strategy
(Appendix)

A\

Y
2

Math worksheet
Math key

Assessment item

Steps for yarn pictures

Yarn Ideas

Assessment item

Demonstration Strategy
(Appendix)

1018

CharE\paper or cards

e

Bulletin board .with
title oOur Needs
Chart and rack’

Butcher paper or large
construction paper
for each learner's
"needs" illustrations

Chart and rack
Rulers

11 1/2" x 15" construc-
tibn paper for back-
ground

Scissors

none

Yarn (children bring
from home)

&hite glue (children
.bring from home; in=-
structor also pro-
‘vides) L

Scissors for every
child

Film,‘mr am Dependable
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UNIT RESOURCE PROFILE

¢

)

-
Lesgson \

Within Unit

To Be Acquired
By Instructor

]
|

1119

1

White and ‘colored con-
struction paper
(9u X 12u )\

String (for children
who forget yarn)

Completed yarn\ ictures
for examples g\
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WHAT DO WORKERS D0?

Lesson ONE

‘ .
- -
v

CONCEPTS

Every member of a family will learn to be a worker.

Workers depend on each other at home and in an
occupation. -

/
’ ~

PERFORMANCE OBJECTIVE . .

Given a description of a family and taeir .
home environment, “the learner will describe a
minimum of three tasks performed in the home
‘ ‘ ' , by some members of the family.

’

;"

LLEssonN TIME

55 ‘minutes - 2 sessions -(A=25 minutes; B=30 minutes)

NEW VOCABULARY ;’

things you do to help yourself
and others

- Responsibilities
Mural - a large picture, like one painted
on a wall .

Environment - the things around you which
influence your life -

Budget -~ a plan showing how you spend
your money
. Task _ - work to be done
Occupation -~ what a person does to make a living

Q |-

21 15




PREREQUISITE ‘KNOWLEDGE

Know the meaning of the terms tasks ahd occupations
—

' RESOURCES REQUIRED ’ |
FOUND WITHIN LESSON ' ACQUIRED BY INSTRUCTOR }\\ -
Assessment item Art supplies for-murals '

or plcturcs
Bulletin board space

\. . . Large picture of a family |,

a

INSTRUCTOR PREPARETION TASKS
Duplicate and mount picture o family for ‘isplay

Write vocabulary words and their meanings on the
chalkboard in view of all learners. ‘ ) :

Acquire the Tollcowing: )

Adequate paper for murals | T
Individual drawing

Crayons

Chalk

Paints

. Magic markers for murals

.\
(0230 I-—J WS IO I ]

Prepare bulletin board space.

Duplicate a copy of the assessment item for each
learner. ,




INSTRUCTIONAL PROCEDURES - Lesson One - Session A s
INTRODUCTION

For the next few lessons, we will talk about what you can
do, what members of your family can do, and what community
workers can do. What are some things you can do? .

Write responses on chalkboard or on chart.
Leave room for adding additional items later in theﬂlessén.
. Possible responses:

Jump rope

Ride a horse

Play the piano

Make' my bed

Care for the baby O
Set the table )

AN W

Those were all good ansWwers. For the next few lessons,
we will be adding to this list. You will be surprised
to find out how many tasks each of you and other workers
really perform. Every lesson will offer something
interesting and fun to do. We will learn some things
about occupations that are new®to you. .

There are several words in ‘this.lesson which-will be new.
to you. To help you understand these words better, I

have written each of them and their meanings on the )
chalkboard. When we come across these words in our lesson
today, we will talk about them again.

Responsibilities — things you do to help yourself
and others
Mural ; - a large picture which is like
: one painted on a wall

Environment - the things around you which influ-
ence your life

Now, let us briefly talk about each word.

' .
Responsibilities: What things do you do to help yourself
and others?

Possible responses:
1. I straighten my room at home

2. I do my tasks at school.
3. I parctice my music.




The word mural has also been written on the chalkboard. We
will be drawing a mural. A mural is a big picture which
can be done by many people and displayed on the wall.

Environment: The things around you which influence your
life., '

What are the parts of ycur environment here at school?
Possible responses:‘

l. The buildings

2. The playground

3. The other learners

4. The instructors

5. The rules

6. The tasks I do in class

What are the parts of your envifonment at home?
Possible ;esponseé:

1, My home

2. My family members

3. The family rules

4. My resronsibilities . . :
We will be using these two words frequently during the
lessons. '

i

-~ B

TASKS

~The last time you went Fo a big grocery store, how many
different workers did you see? Were they all doing the -
same thing? Probably not. Each person has one, two,

or three tasks that he does every day while he is at work.
For ipstance, one person stocks cans on a shelf, sacks
the groceries, and spmetimes carries them out. Another
person is at the cash register checking out groceéries
most of the time, but on occasions, this person dusts
down the counters. These people depend on one another to
-keep the store opén and running. Did you know that many
homes are run just like the grocery store?

Just like the people in the grocery store have to depend
on one another tc get the job done, so may family members
depend upon one another to keep the home running. Differ-
ent members of the family have different jobs.

C e




Today we will learn that each of\the members of your
family have different tasks to complete, just like the
many people in a grocery store have different tasks to
perform. Bach occupation needs another occupation to
complete a task. The grocery store owner depends on the
cashier to take care of the customers. Family members
depend on each other to perform certain tasks.

Refer to the picture of the family (which has- been
situated on the chalkboard in view of the learners, with
space below the picture for the family description.
Ask the learners to help decide on such items as:

l. Occupations of adult members (Note: Home-

maker is an occupation.)

2. Ages of children
After writing descriptions of the family, discuss with
the children and list on the chalkboard three examples
of tasks each member might perform in just one of these
home situations: ;

Possible respoﬁses:

Farm Family

1. Mother -
a. Cooks food.
b: Cans food
c. Raisds and butchers the chickens
d. Sells/ eggs
“e. Washes clothes
f. Raisés vegetables for family
g. Buys groceries
h. Sometimes drives tractor

2. TFather
a. Plows the field
b. Does the irrigating
¢c. Repairs the machinery
. Pays the bills .
. Buys groceries
. Mows lawn ¢
. Helps with disheg
. Sells crops

TR O Q.




3. Two Older Brothers
a. Help dad with chores
b. Irrigate .
c. Milk cows
d. Help with dishes
”

4. Sisters -
a. Help with garden
b. Take care of children
c. Help with dishes
d. Help dad with chores

5. Little Brother
a. Feeds dogs table, scraps
b. Feeds chickens
c. Gathers eggs

{,:‘

6. Two Babies - no tasks

INSTRUCTIONAL PROCEDURES - Lesson One -SSegsion B

o
-

a—
e

Give examples of whg adult members sometimes have dszerent
. tasks than the chzldren, and b~iefly review .the terms mural
and task from Session A. - .
1. ‘Paying bills - must know hcw to add and

subtract and budget money. To,hudget money
means to make a -plan about where your money
will be spentus ’

* 2. Mowing the lawn - older persomns do this task
t because of the strength needed and the need to
’ be safe and careful.

Name some tasks the children can do to leave time for
the adults to carry out their responsibilities.’

Possible responses: - &
1. Feed the animals SR - .
2. Pick up after selves Nt -
3. Care for baby ) . ‘ ) . oo
We will now .talk about why it is 1mportant for each
family member to accept his respon51b111t1es. \ k‘
©\

What do the adults in your famlly do, and how doee thlS
help every family member? - ‘ ..




3

RN

\ R .
Possible responses: ) . .

1. Wash our clothes - sthis helps all of us to be %
. + clean and happy. | N .
- 2. Cook our .food - this "helps us to be healthy

- and happy. s

3. Earn the money - so we can have the thlngs we .
' need. ‘

What respons1blllt1es do you have, and how does this help
every family member? :

Possible responses:

1. Feed the animals - this keeps the animals happy
and gives more time to other members.

2. Pick up after myself - our house-is in order and -
everyone is happy~

3. Caré for the, baby - this makes me and the baby
"happy, and gives more time to the adults.

4. .set the table ~ this- helps me’ to learn, and it
helps every member when the meal is ready.

Continue dlSCUSSiOﬂ until all who want to share a response
have the vppartunity. Invite ethni¢ minority learners to ) .
participate if they hold back. Try to bring out responses

which describe acts of affection and "caring," such -as i

ifem three in the.example responses above.

. ) o . Y . ;
Offer three choices to all learners for continuing to
look at tasks done by members of their families. Aall l
three of the followzng activities may be g01ng on at the 4 }
same time., * . 5 w

i

Choice one: Mural (Six to teh children) 1

Draw a mural' of one of the families described
previously, illustrating the tasks performed

by each member of the family. Start with the |
adult members, taen -draw pictures showing the . j
tasks of each child in the family. Start by |
dividing the mural to include space-for each |
member ,and his tasks. |

Choice two: Pidture (Individual work) , ;

‘ Draw a picture describing all of the taske you
do for your family and yourself.

.
-




Choice three: Mural of Own ‘Family (Individual Work) ‘

Draw a mural of your own family, showing the tasks
performed by each member of the family.. Start by
dividing the mural to, include space for each member
and his tasks.

Learners may invite another class in to share the
results of their products.

Display thée products on a bulletin board.

- )
Direct children-to clear away their materials and
-supplies and be seated for a summary.

SUMMARY . - -

We have learned that there are many tasks in a family

home that must be done. We have learned that the adults

sometimes do tasks that cannot be done by the children.

We have learned that it is important for all of the

children to do their part to help the family and to

help themselves.‘ Just as the cashier in a grocery store

has certain tasks that other.workers depend on, you have ’
tasks to perform, and the other famlly members depend on

you to complete these tasks. =~ /

In our next lesson we will look at pcople and their
occupations and tasks.

SUPPLEMENTAL; ACTIVITIES

Learner Directed \

Read a story about.life in another country or another part
of the United States and compare the tasks mentioned to
your own tasks at home.

Using sand and modeling clay, set up a home environment
showing different tasks being performed.

Refer to Special Recipes for the Classroom in the appendix.

Research your own family to find the tasks your grandparents
performed during their occupational years.
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ASSESSMENT PROCEDURES

DESCRIPTION/DIRECTIONS

Pass out a copy of the assessment item to each learner.

This pictorial multiple-choice item is used to assess
achievement of the objective.

Point to each picture in turn and say e.9., "Number 1
shows a child jumping rope." Continue the explana-
tion using the nine phrases below.

A

l. Child jumping rope 5. Child watch%ng TV

2. Child emptying garbage 6. Woman cooking

3. Child bathing ' 7. Dogs

4. Man painting house 8. Woman playing tennis
9. Woman making the bed

DIRECTIONS - To be read to the learners after the
above explanation has been made.

Circle the number above the pictures that show a

family member completing a home task that will help
the family.

KEY

2, 4, 6, 9

23




ASSESSMENT ITEM




OCCUPATION AND HOME TASKS

LEssoN Two

Y

CoNCEPT

A worker has many different tasks to perform, both
at work and at home. ¥

’

PERFORMANCE OBUECTIVE

Given a specific occupation, the learner will
name- three tasks completed by that individual
in the home setting and in the occupation.

LessoN TIME : o

55 minutes

New VOCABULARY

Job requirement - somgthing needed to complete the
job well

PREREQUISITE KNOWLEDGE ‘

Awareness of the many tasks adults perform




N -

RESOURCES REQUIRED

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR

Assessment item . Guest speaker (for example,
the school secretary)

INSTRUCTOR PREPARATION TASKS

Invite a guest speaker to talk about:

1. Tasks performed at home

2. Tasks performed in his occupation

3. Tasks done because he can do them well
4. Tasks done because he enjoys them

‘Read Guest Speaker Strategies in the appendix.

Read Discussion Strategy in the appendix.

Prepare the learners for the guest speaker before
he arrives. Write the four steps listed above on
the chalkboard as a.reference on what to listen
for. Go over these with the, learners. Inform them
that the listeners will summarize the information
given by the speaker after his/her presentation.

Duplicate a copy of the assessment item for each
learner.

INSTRUCTIONAL PRGCEDURES

INTRODUCTION . .

We have talked about the many tasks each member of a
family performs. Today we will discuss some occupations
and the tasks performed at this person's home and in his
occupation. For example, the instructor does the tasks
connected with teaching, such as: (use yourself as an
example)
H

1. Preparing lessons

2. Running dulicating machines

3. Attending meetings

4. Working with children

32
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At home he would:

1
3
4

Today we will have a guest speaker to tell us about :
his/her tasks at home and at work.

. Mow the lawn

. Care for the car
. Pay the bilis

. Run errands

I have written the word job reguirement On the chalkboard.
This means something needed to complete a job well.

Let's talk about this word meaning for a moment.

What are the job requirements of the math lesson today?
Possible responses;
1. Math sheets ready for use
2. A pencil to write with

3. Listen to directions

You mdy need to know the meaning of this word today when
our guest speaker tells us about his occupation.

TASKS .

Ask learner to name at least one task an adult does on the

job and one task the adult’ does- at home. Write the responses
on the chalkboard under the headings "Family Member," "Task

on the Job," and "Task at Home." Discuss the variety of

jobs and tasks performed. Also, discuss the learneg's*taskb
on the job (school) ané at home. Refer to Discussion

Strategy in the appendix.

Example guestions:

Allow several learners to respond to each guestion.

What does one adult in your home do on the job?
Possible response: Mechanic - he fixes cars
What does he do at home for a home task?

Possible response: Pays the bills

] 33
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What tasks do you do on the job - at school?

Possible responses: Reading, writing, math, P.E.
what tasks do you do at home?

Possible responses:' Make my bed,'feed my pet animal

Introduce the gueét speaker to the learners. Prepare the
speaker ahead of time by asking him to tell about the tasks:

he performs and to relate bersonal skill, interest, and -

job requirements to the+rtasks performed on the job and
at home.,

The guest speaker should take about 15 -minutes. -
Allow time for learners to respond to the speakey or ask
questions. .

b ]
Thank the guest speaker as, he leaves. Then on the.
chalkboard using the same headings (Family Member, Tasks
on the Job, and- Tasks at Home), have learners summarize the
information theg learned*rom the guest speaker. ,

. SUMMARY

Today we have learned that a person does different tasks

at home than the tasks he does at his occupation. You

can see on our chart that there are many different tasks -
to choose from. The tasks we perform sometimes depend on
what we can do well or on what we like to do. Our guest
speaker told us about tasks on the job and at home. He
showed us the tasks he doés well, the ones he does just

for enjoyment, and the ones he does because his job requires
them. ’

In our next lesson we will talk about' how one school
worker needs the help of -other school workers to complete
his job well. .

’

SUPPLEMENTAL ACTIVITIES

Learner Directed

’

Write and put on a three-act drama showing a person in
three different settings performlng three different tasks.

38

34




Interview a school worker, such as the nurse, principal,
-or custodian, to find what tasks he performs at home (in-
doors and outdoors) and at work.

AssESSMENT PROCEDURES

AR
1y

DECSRIPTION/DIRECTIONS
1

]
Pass out & copy of the assessment item to each learner.

This pictorial multiple-choic item is used to assess
achievement of the objective. Point to each picture .
in turn and say e.g., "Number 1 shows a _woman filing."
"Continue the explanation .using the six phrases below.

1. A woman filirng 4. A man mowing the lawn in hi
2. A man typing yard. - .
3. A woman taking notes 5. A woman at a typewriter

6. A man cooking in  his kitchen

DIRECTIONS

Each of these’pictures shows people who work as
secretarizs. Write the word "home" under the pictures
that show something these people do at home. Wwrite
the word "work" under the pictures that show something
these people do at werk.

Work 4. Home
Work 5. Work
Work 6. Home




4 + o
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~
. Name

Date

Lesson 2
ASSESSMENT ITEM

USE THESE WORDS: WORK, HOME
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SCHOOL WORKERS DEPEND UPON ONE ANOTHER

LESSON THREE

CONCEPT

Every learner is a school worker. School workers

depend upon other school workers to help them in
their tasks.

, . PerrForMaNnce OBJECTIVE

Given a school worker and his tasks, the.
learner will identify ways in which other

school workers assist in the .performance
of those tasks.

@

LEssoN TIME

55 minutes

NEwW VOCABULARY

pependent - needing the help or support of another

PREREQUISITE KNOWLEDGE :°

How to listen for information
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- REsources ReQUIRED

FOUND WITHIN LESSON ~ ACQUIRED BY INSTRUCTOR

Assessment item Guest speaker (a school worker)
\

v Chart and rack

INSTRUCTOR PREPARATION TASKS
Read Guest Speaker Strategy in the appendix.

Contact a school worker to speak, preferably one
representing an ethnic minority group. Ask the work-
er to speak about the tasks he performs and how he
depends upon the cooperation of other school woarkers
in the completion of these tasks.

Acquire the chart and chart rack.

Duplicate a copy of the assessment item for each- learner.

-
. .
S

INSTRUCTIONAL PROCEDURES -

INTRODUCTION

I will write the word dependent on the chalkboard, along

I with its meaning, which is needing another for help or
support. You are dependent upon the adults in your family
for support and love. You need them. Others are dependent up-
on- you. Your pet is dependent upon you. He needs you for_
food and love. You will need to know the meaning of this
word for this lesson.

We have talked about how we depend upon one another in
the family, and we have identified tasks that family members
do in their home and on the job. When we talked about you,
we identified your own tasks at home, on the job, and at
school. Then we looked at a school worker and his tasks
at home and on the job. Just as we are dependent upon one
another to get the tasks done at home, so do school

! workers depend upon one another to keep the school running.
Remember, you are a school worker. Others depend upon youw

_ 8




Today we will have a school worker talk to us about how he
depends upon other school workers to complete his tasks.
Listen to find out what tasks ‘he performs and which other
school workers he depends upon to complete these tasks.

Write these two points on the chalkboard (underlined above).

TASKS

Develop with the learners a chart for reference of school
workers and their .tasks. Ask the.learners to name the
school workers and their tasks and point our their
dependence on each other.

Possible re monses:

1. Custodian 4. Librarian :
e
a. Cleans rooms a. Helps students find books
b. Controls climate in b. Helps teachers find books
rooms ‘c. Orders new books and
c. Repairs equipment magazines
d. Replaces supplies d. Makes numbers and cards

for new books
2. Teacher

5. Secretary

a. Plans lessons

b. Works with children a. Answers telephone

c. Writes reports b. Helps the principal- |

d. Reads books for new c. Directs guests ‘/
ideas d. Helps children

3. Nurse 6. Principal

a. Helps when we are a. Makes announcements
sick b. Talks to parents

b. Gives medication c. Helps teachers

c. Tests eyes and ears d. Runs the school

d. Bandages cuts

45
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\7. Cafeteria worker

\ a. Prepares the food

4 b. Serves the food
' c. Washes the dishes
"+ d. Sweeps the floor

.8. Student

!

a. Completes his assignments #
b. Cleans up after self N
c. Makes friends 3 ; .
d. Cooperates with others ] :

' &
This informatipn will be written on the chart and p&acéd
in view of thd lcarners. A

Now, let's talk about how these workers depend upon one
anotner. For example, let's ta%ﬁ about the teacher.

Name’ some of the otheP\schcol workers who depend upon the
teacher, and tell one Wdy in which these people depend up-

on the teacher.
o
~

-

-

Possible, responses: ,
1. The custodian depends upon the teacher to
teach the children about keeping an orderly
. room so his’ job will not be so difficult. .
2. The principal -depends upon the teacher to
teach the children their. lessons., - o
3. The nurse depends on the teacher to, send
the children to the nurse's office when they
are hurt or sick. ) )
4. The learners depend upon the teacher to
provide them with learning opportunities.

Toflay we have a guest speéker'who is a school worker. ’
HeKshe will %ell about his/her tasks and about the other -
school workers he/she depends upon and how they depend upor
%ém/her. o ‘ .

3 -
Speaker addresses 1earner§: focusing on the dependency
theme. i \ ”
{ : . - . )
1 . , J
Following the speaker, allow a few minutes for .questions
and answers. \

., "‘ *

Thank the guest speaker as he/she leaves. Then, on the
chalkboard, using the headings "Tasks Perfogmed"yand "Othex

. 40 N
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“School Workers Dependent Upon," have learners symmarize
_the guest speaker's Information.

. SUMMARY

Today we have learned that school workers are dependent upon
each other, just like we-depend upon the ‘members of our family
and just like we depend upon each other to have an orderly - .
class. We depend upon workers and, products in our community
too. Next time we will discuss occupations and products
in our community. ‘

. N

SUPPLéMENTAL ACTIVITIES- .

s »

e

, .
Make oVerhead'transparencies‘wiﬁh 'verlays td‘show how
one school worker depends™on. two other school workef¥
to complete one task. Far example, the custodian could
be shown with his broom in one classroom. An overlay
could shoiw the teacher tidying up the room, and an-
othér show the child cleaning and dérganizing his area.

[y

%

Learner Directed - ‘ L. A
. N Ve . - N
Fold drawing paper in half, and paste Writing paper on the
“9ower half. On the bottom, write a‘paragraph about your
favorite school worker. On the top, .illustrate the, school -
worker. ’ - g ‘ )

>
-

Make up a §ond and .dance aboyt school workers and how they
— help each-&fher. This could be a take off on "0ld MacDonald's

___—Tam" or "The Farmer in the Dell." .

LS . +

1

AsSESSMENT PROCEDURES ; - =

s . "

DESCRIPTION/DIRECTIONS . . o

” < I’

i .
: Pass out a copy of the assessment item to each learner.

. This pictorial multiple-choice item is used to assess
achievement of the objective. :
:}: "Number 1

*

Point to each picture in turn and say e

shows a child pla¢ing a book on the shelf." Continue

the. explanation using the 6 phrases below. ) .

~

o
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1. A child placing a book on the shelf
2. A child sitting with wads of paper on the floor
3. A child writing his name on a card
4. Two children fighting, with a "quiet" sign in the .
' background ‘
5. One child reading at a table .
6. One child giving the librarian a torn book
‘ 13
" DIRECTIONS -

PR
Mrs. Johnson is the school librarian. Circle the
number above the pictures that show ways other school
workers help the librarian to perform her services.

.
.

' KEY

1, 3,5, 6

G

~td
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Date

Lesson 3
ASSESSMENT ITEM

I fUET
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| : |
OCCUPATIONS MADE NECESSARY | k

. BY COMMUNITY BB JUCTS ,
] ~

/I
/ Lesson/Four ;

. . / 4 / ; - -
ConcEPTS 7 K |
All igﬁmunities~need workers. f

Commfunity workers$ depend on other community, workers
to complete their tasks. j

Some community occupations come about becaﬁse of
the community land, the climate, or the products.
) !

¢
t
I

PERFORMANCE OBJECTIVE

° Given a problem of identifying a community-
produced product, with occupations dependent
upon it being produced, the learner will
identify one product and two dependent
occupations.

Lesson TIME B

55 mindies

NEW VOCABpLARY

Community - a place, like a city or town, where a
. group of people live together with
common goals and irnterests. |

Make)your definition fit your location
for better under®tanding.
|

T 44
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Minerals - substances found in the ground for man's'
use (not food er animals)

Community - all goods, inciuding minerals, plants, ’ .

Products and animals, which come from a place
where a group of people live together

PREREQUISITE KNOWLEDGE

Knowledge of community workers, tools, and occupations
1 “ \

Knowledge‘of how various broducts are used !

RESOURCES REQUIRED
FOUND WITHIN UNIT ACQUIRED BY INST&UCTOR

P

Assessmeq$ item Drawing paper .
Scissors T ‘
. i .
- Magazines :
~

Vegetable seeds, dirt

¥ Half pint containers
6 strips of paper

1 container for folded strips
INSTRUCTOR PREPARATION TASKS

Write vocabulary words and their meanings on the
chalkboard in view of the learners.

Write a different product on each of 6 strips of paper.
Fold the strips and place them in a container.

Obtain the following: ..

1. Vegetable seeds for planting

2. Half pint containers for planters
3. Magazines, scissors, glue, or paste
4.

Six strips of paper and a container . i

Duplicate a copy of the assessment item for each

learner. . ‘ ‘

Read Questioning: Strategy included in the appendix.

(S J 52 ‘
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INSTRUCTIONAL PROCEDURES

INTRODUCTION

Just as we found out that school workers depend upon one
another to run a school and learners depend upon the other
school workers, today we will find out about how we depend
upon a lot of people to keep our community running.

I have written some words and their meanings on the chalk-
board. As we come to these words in the lesson, we will

.talk about them some more.

community - a place, like a city or town, where a
group of people live together with
common goals and interests

) . Make your definitioﬁ fit your location
for better understanding.

Minerals - substances found in the ground for man's
use (not food or animals)

Community - all goods, including minerals, plants,
Products and animals, which ccme from a place
where a group of people live together

—
TASKS

For a few minutes we are going to talk about starting a brand

“new community. All of us will be the members of a committee

who will decide what foods’, plants, or animals we can easily
grow or raise in our community or what minerals are available
in our land.

An exampie of a mineral could be gold, silver, copper,
coal, etc. All of these are called products. _We will
develop a description of our community and its products
on the chalkboard.

The instructor w111 ask questions regardlng each of the
following headings: (Localize as much as possible.)

Refer to Questioning Strategy. included in the appendix.
o
®»




1. Description 2. Plants 3. Animals 4. Minerals

Possible responses:

Desert land Vegetables Cattle Copper
Hot, dry Citrus fruit Sheep Gold
Irrigated Cotton : Poultry Silver

Now that we have decided on the tvpe of land we are on,
and some plants, animals, and minerals 4n our community,
"we can decide on the jobs we will need.

Let's look at the kinds of jobs néeded to raise one of
our products. Take vegetables, for example. What kinds
- of workers would we need?

Possible responses:

l. Vegetable farmer 10. Railroad office workers
* 2. Vegetable pickers 11. Vegetable stores

3. Vegetable sorters 12. Storekeeper

4. Vegetable packers 13. Store clerk or salesman

5. Truck drivers . 14. Box company

6. Ice company 15. Box maker

7. Tce packers 16. Box salesman

8. Railroad company 17. Cooks

9. Railroad engineer 18, Restaurants

If one of these people trained for his occupation and the
occupation suddenly disappeared, what would happen?

- ]
Possible responses:

1. Other occupations would .disappear, too.

2. Some people would need to train for another job.

3. Some people who may be trained in working with -only
a specific product would need to move to another
community where this product would be. -

Are there some occupations which may appear in most
communities? Name them.

< y

Possible responses: '

! 1. Policemen
2. Firemen
3. Postmen .
4. Service statdon workers o 2
5. Grocery store workers

*
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In what ways do you depend on each of these workerg;
\ .

Possible responses:

1. I depend on the policeman and fireman for protection.
2. I depend on the postman to bring and carry my mail.
3. I depend on the service station workers to care
for my car. .
4. I depend on the grocery store workers to help me with
grocery buying.

In what way do these workers depend on each other?
Possible responses: . )

1. The policemen depend on the firemen for help many
times when there ax2 accidents.

2. The firemen many times depend on the policemen
for help during fires. .

3. The postmen depend on the service stations for
‘their transportation needs."* )

4. The service station workers and the grocery

workers the same as you .do.

// store workers depend on all of the other community

Game: BAssign each learner to a "game committee" by counting
off from 1 to 6. Have all the 1l's get together and choose
a leader, then the 2's etc. Each leader should draw a product-
strip from the container held by the teacher. No other
committee should see the strip. The committees should then
be given time to decide on related occupational roles for
their product, but no other committee should be able to
hear the other's plans. Each member should be able to
pantomime such an occupation. Then when called upon, each
committee will -pantomime the .occupations whiie the other
committees try to guess the product.

o
Possible products for product paper-strips:

gasoline, citrus fruit, Eurgiture, eggs, gold, or cotton.

4

SUMMARY

Today we have learned about some occupations needed in a
community as a result of ithe products of that community.

We learned that one occupation needs otherg to be able to
function properly, We learned how many people:-depend upon
one product just to make a living. Next time we will learn
about some jobs which come about because of the geographic
conditions of the area. For example, if you live by the
ocean, which is an example of a geographic condition, some
of the jobs you find there, such as a fisherman, may be
directly related to the ocean.\

48




L

\\ .. N

A .
SUPPLEMENTAL ACTIVITIES

_Have plenty of magazines so learners can cut out pictures
tof things made from vegetables or another local product.
Instruct learners to mount their pictures, label them with
the product name and three occupations dependent on that
product. )

Make a bulletin board of all pictures c»llected by learners.
. -

Explain to the learners that as a follow up to the vegetable

example used previously, they may plant a vegetable seed in

a suitable container.' Remind learners of the necessary in-

gredients for a plant (air, suniight, water). Label the

‘vegetable and place a list of all the workers needed to.

get the vegetable from the farm to the takble.

Find pictures that show uses of community products such as
cotton, copper, steel, or corn.

+

\Have each student bring in a fruit or vegetable and, discuss
occupations associated witq it.

Learner Directed

Interview parents or other adults about workers upon whom
they depend. >

ASSESSMENT PROCEDURES

DESCRIPTION/DIRECTIONS . .

Pass out a copy of the assessmgnt item to each learner.

This pictorial multiple-choice item is used to assess
aghievement of the objective. ' Point to each picture in
turn .and say e.g., "Number _1 shows a man repairing
wiring." Continue the explanation using the 6 phrases
below. ol

-

t

-

1. A man ‘epairing wiring

2. An elevator operator

3. A furniture mover

4, A ‘lumberjack cutting a tree
5. A ‘baker

6. A farmer threshing wheat

7
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DIRECTIONS

Todd lives in -a big city.
made in this city.
tory that makes furniture.

KEY

3, 4

-

57

the pictures:that show community workers who
on the furniture factory where

here are many things

Todd's father works in a fac-

. Circle the number above
depend.
odd's father works.




Name .

Date

ASSESSMENT ITEM
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' RELATIONSHIP BETWEEN GEUGRAPHIC
AREA AND OCCUPATIONS

LEssoN FIVE

CONCEPT

Some community occupations come about bkecause of
the community land, the climate, or the products.

PERFORMANCE OBJECTIVE

Given the geographic conditions «and a possible

product of that region, the learner will iden-|

‘ . tify two occupations found in that region
which relate to the product.

*

LEssoN TIME

55 minutes

s
4

. PREREQUISITE KNOWLEDGE

Workef dependency, as presented in Lessons 1 through 4.
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RESOURCES REQUIRED .

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR
\
Pictures: - Cover for class book
1. Cotton farhing .
2. Pineapple farming| Chart and chart rack |,
3. Lobster.company
4. ZLumber company Drawing paper and crayons

Geographic Conditions
Map

Assessment item

INSTRUCTOR PREPARATION TASKS

Prepare cover page for a class book to hold the
learner's pictures.
v

Have pictures available of:
‘. A cotton farmer
2. A pineapple farmer
3. A lobster trapper
4, A lumberjack
(included after lesson descziption)

* Duplicate a copy of assessment item for cach learner.

INSTRUCTIONAL PROCEDURES

INTRODUCTION

We have learned that there are some occupations in a com-
munity which are there because they are needed by the
people of the community. These occupations also need each
other in order to operate. There are other occupations.
which are in a community because of the weather and type
of land in the community.

Today we will talk about occupations which depend upon the
weather and type of land within certain geographic areas.
I will show you some pictures, which we will talk about.

o943
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TASKS .0

Does this occupation look familiar? . .

Show picture of the cotton farmer.

[
Where might this cotton farmer live? ‘ L.
Possible response: The southern part of Arizona <7
,’//‘—*"’—’—‘—*‘ . ‘
(thgxare some toblg he uses? . Y
pPossible responses: oo ‘ -<;J ‘
. . . . P

-

1. Tractor
2. Cotton picking machine
3. Hoe

.Q
.

What is the land and weather like.where he lives and works?

. i ) o «

.
& L4

Possible responses:

1. Hot . N
o o

2. Dry - - ; y .
3. Irrigated desert land

Where ‘might this pineapple farmer live?,

x &

Show picture of the -pineapple farmer. ’ ) N

Possible response: Hawaii .

What are some tools he uses?. " ﬁn/

Possible responses: L ,

] f—

1. Sorting machines C .

2. Chemicals to control weeds . T

3. PFertilizers
4. Canning machinery &

What is “he land ani/yeather like where he-lives and works?

Possible response: Warm anfd wet all.year .ot

What might this lobster company be close to? .
- - ﬁ .« "
Show picture of a lobster trapper. .

L
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. Possible responses:

-1l. The Atlantlc Ocean
2. Maine
3. Massachusetts .
4, Rhode Island .

What are some tools used in this occupation?

Possible responses: \ B
Y 1. Lobster pots (traps)
N 2. Bait .
3. Boats
-

What is the land, water, and weather like where he lives
and works?' .

-

.

* Possible responses:

1. Moist, Eoldfland .
2. Cold waters . '
3. Short summers

i

Where' might this lumber operation be? N

-

Show picturé’of a lumberjack.

Possible response: High altitude land in almost every
’ part of the United States

-
~

What are some tools he uses? ~
Possible responsest

1. Saws o . ‘ ‘
2.-~Trucks ‘
3. Lumber mills
4. Truck‘lifts
5. Kiln for drying lumber
. < %
Some products and occupations are better suited to one
geographic area than another. For example, could one
occupatlon in Arizona be'a lobster trapper°

-

Deslred response: No

Wiy not?
'




" illustrated thpir own pictures,about occupations in that +

~

Desired response: Because lobsters-are found in the
. " Atlantic Ocean. Atrizona is not
close to the ocean.
Because of the land'aﬁd weather Southern Ariiona, what -
kinds of occupations can you find>

Possible responses:.
. Cotton farming
Vegetable farm%pg .
Citrus farmin

Ccopper mining

Cattle raising

~
N W
.

with the aési'tance of the learners, develop a map or chart
showing the lbcation of each-of the four pictures. !
(Refer to the "Geographi¢ Areas Map" lncluded for ldeaé?

p. 77.)
Examples: '

The map or chart should show forest areas, mining
b areas, desert areas, areas close to the sea or
ocean, damp rainy weather, etc.

Help the_learners decide on two products for each geogra-
pbphic area. Record them on the chart. ‘

Instruct the learners to choose an area on the map and one
of its products. Think of two occupations related to that
product. Draw a picture of the two occupations and, to .
add intérest, possibly two tool$ used for ,each occupatipn.

Play a game 'where tne instructor calls out the name of a .
geographic area from the chart. Each of the children who~

area will stand up and show their pictures.
- L]
Geographic areas: ' ’ :
o

Forest areas .
Desert lands '
Wet areas
Seas or oceans
Mining areas.

U, N

Arrange pictures in a class book for display. Title the
book How Occupations are ‘e Affected by wWeather and the Type

56 !

of Land. '
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“

SUMMARY

A%

Today learned about occupations in certain areas. We
drew pictlUres of occupations ,within an arela and played a
game with them. Next time, we will talk about how we
depend on people in occupations to carry out their jobs
each day. We will discover some things that can happen if
someone does not do his job.

SUPPLEMENTAL ACTIVITIES

AN

Show ‘the filmstrips from the "Regional Study Sets" Eyegabé,
146-01 Archer Avenue, Jamaica, New York 11435. There are
nine filmstrips at a cost of $42.50 per set.

Show a filmstrip from the set "America at Work" Eyegate,
146-01 Archer Avenue, Jamdica, New York 11435. There are
nine filmstrips at a cost of $42.,50 per set.

ASSESSMENT PROCEDURES

DESCRIPTION/DIRECTIONS

\ y .
Pass out a copg\i; the assessment item to each learner.

This pictorial mu~;iple—choice itkm is used to assess
achievement of the objective. Point to each picture in
turn and say e.g., "Number 1 shows a cotton farmer."

Continue the*a<§lanatioﬁ using the 6 phrases below.

1. A cotton farmer 4. A lumberjack
2. _A man building a boat -5. An egg saleswoman with

.3. 'A carhop in front of eggs and a sign which
_ a fish and chip says "Fresh Eggs"
restaurant 6. An electrician C,
DIRECTIONS N

This community is located&by the ocean where fishing is
one of the ways people maké\ipliving.

Circle the number above each ‘picture which shows an
> occupation having to do with %%?hing.

< .

KEY A\

N
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Lesson 5




GREAT LAKES
L
1. Good soil
2.~ Inland lakes
3. Some forest .
4, Flat lands
5. Heavy snows
6. Moderate rainfall
7. Seasonal temperatures
8.

Gently rolling hills
Industries (Activities)
Transporation, dairy products,

automobile manufacturing
,{ .

Lumberjack .
W '1 — ! Lobster
. \ ; & Trapper
¢ . ;
|
\ \ = \
&L £ “ j
N\ " y'
— \
\ —7
= . Y \
Pineapple’ "\
Farmer yal . — oo
Cotton Farmer \
~ \ ,
‘ i
. | :
/
. . i
NORTHEAST o -SOUTH_
l. Short, fast-fiowing rivers ' 1. Long grbwing season !
2. Poor soil . 2. Good soil : ’
- 3. Rugged, irregular coastline 3. Mild winters
4, Severe winters X 4, Short, gently flowing rivers
5. Short growing seasons A\ 5. - High humidity :
6. Rainy séasons
Industries (Activities) 7. Tropical storms P amd
Banking, foreign trade, tele= 8. Coastal lowlands
vision broadcasting. 9. Swamps }
10, Low rolling mountain»ranges LA

" Textiles, petroleum, tobaccp

»

Industries (Activities)

vroducts

GREAT PLAINS

'Lqrig, gently flowing rivers
Good soil’. |

Adeqfiate rainfall

. Seasonal temperatures

Flat to rolling lands

Industries (Activities)

Meat packing, cereals preparation,
agricultural equipment

QbW
. .«




SOUTHWEST

1. Little rainfall

2, Poor soil

3. Hot temperatures <,

4, Long growing seasons

5. Much sunshine

6. Some short, rugged mountain
ranges

7.7 Few rivers

8. Low humidity )

9. Arid deserts : *

- Industries (Activities)
Agriculture by irrigation, tourism,
electronic equipment,

A

ROCKY MOUNTAINS

1. Origin of many rivers

2, Poor soil

3. Heavy forests .

4, High deserts and plateaus
5. Heavy snows -

6.  Grasslands

7. Lone mountai{l ranges

>

Industries (Activities)
Winter sports, metal mining,
- lumbering

78

(o~

PACIFIC COAST . ’
l. Tong, fast flowing rivers

2. High mouniain ranges

3. Wide variation of rainfall

4, Below sea level

5. Fertile valleys

6. Mild to hot temperatures

Industry (Activities) .
Electric power, motién picture
industry, paper and pulp

-

4




WE DEPEND UPOR COMMUNITY WORKERS

Lesson Six
.CONCEPTS ; _ )

Citizens in a community depend upon ?11 workers to do
their jobs: 1
When workers in an occupational faciiity do not do
their jobs, the community must take other actions.

PERFORMANCE UBJECTIVE

P ' Given a work stoppage situation, the learner
will make one predi¢tion as to the effect upon
the community if one occupational facility

did not function.

Lesson TIME

55 minutes
New VOCABULARY

Occupational.
facility = a building where community helpers work

79
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PREREQUISITE KNOWLEDGE

Knowledge of the int.rdependence of the community and
its workers’ i

Knowledge of the term "community occupations"

Resources REQUIRED
FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR

Assessment item Drawing paper

Song Policeman Lee Crayons

INSTRUCTOR PREPARATION TASKS

Prepare possible "problems" related to local occu-
pational facilities. Refer to sample problems in

the tasks section.

Duplicate a copy of the assessment item for each
learner.

Read Role-playing strategy included in the appendix.

Learn the song Policeman Lee, page 87.

INSTRUCTIONAL PROCEDURES

INTRODUCTION

Two lessons ago we talked about how worke.s in different
occupations,depend upon each other. For example, when the
railroads provide .railroad cars to carry vegetables and
fruits to different parts of the United States, they depend
upon fruit and vegetable companies to keep th2 cars full.

Tcday we will play a game. We will think of an otcupation
we have studied and decide what could happen if cne of the
workers in an occupational facility did not do his Jjob.

An example of an occupational facility could be the post
office, the railroad company, the fire department, the

ice company, the city offices, or any other facility whose
workers perform a service for the community. -

80

I 66

&




TASKS - : : s
Assign each learner to a game committee" by counting off
from 1 to 4. Have all the 1l's get together and choose a
chairman, then the 2's, etc. s

To play .our game, we will first list some,occupational
facilities. Your group will be given a:problem concerned
with workers in an occupational faciliy not doing their
jobs. The chairman will read the problem to the group. '
Each of you in the group will try to think of one +hing
‘that‘can happen because of this proklem. .
Choose someone in your group to write down the results of
your proPlem. ' .

Now that you have written down what wodld_happen if some-
one didn't do their job, decide on a possible way to solve
the problem without the help of the workers ¢or workers who
can't do their job. .

For example, you might be glven this problem. The only
veterinarian in your community moved away suddenly to accept
a veterinarian job in another community. What could result?

Possible responses: . ' ~

l. The animals may be in danger. ) .

2. It would be expensive to take them to a veterinarian
who is far away

-
.

What could be .done in the community to take care of this
problem?

-

d ]
[

Possible responses:

1. Try to find another veterinarian to come to the
community.

2. Cazll the county health departmcnt, explain your
problem, and ask them for help. They might set
up a temporary clinic in a church or a school to

,give the shots that are needed for animals.

While in your group, you will do these things:

. '

Write on the chalkboard. {

1. Read your problem.

2. Writte or tell what can happen.

3. Write or tell what actions may be taken to
Ssolve this problem.

-

¢ L




..,l ;“ -$ " T )

. To. show the results and other actions, you may either write
them down and report to the larger’ group, or you.may tell
it in your own.words.

.
. o ¢

- r

! Refer to Role-playihg strategy included in the appendix. \\J' ‘
s - N\

Name some occupatidbrial facilities in ‘our community.
- ” t

.
v . * - b4 v

Possible responsés: )

l. Fira department . 7. Fish and game department -
. 2. Post offlce - 8. Sanitation department
3. County health office | 9. Electrlc company .
* 4. 'Police, department ¢+, 10. Gas company ,
\ 5. School bus department 11. *:e company 4
. 6, City bus company. 12: Railroad cowpany .
- o

\
.

Let éach group chairman draw a ."problem" From a éontuiner.
Read occupational [acilzty§ﬁtoblems to ,the entire group
before expec*ing the learners to propose solutions in their
commlttees Assigiment of problems may be decided upon by
1earners Volunteerlng for g problem that interests ‘them.

Expmple problems: - ' s

v
L

1. A'house caught on fire. The workers in the fire
- department are all sick and cannpt answer the
) ,calle If the fire depariment is unable to
answer  the call to .a fire or othex emergency,,
what can happen as a result of this problem,"
" and what can be done ‘to solve this groblem?
Decide on another way to handle it. |

~

2. The county health office burned to thekgfound. .
T The equipment and mediciné werc -destroyed .in
"the fire. The communlty neqe;ﬁtq\prov1de shots
; for the children ang animals the community.
; What can happen as “a result of this problem? |
What can the community do“to solve the problem? Ce
'

3. The fish and game department has only one man
assigned to our community to protect our birds
and animals. That man -dié not come-to work oune
. day and de»not ‘tell’ anyone that he wac not. .~

. T turn;n What-c n happen as a result of -

'tth pxo lem’{ Wha can the communlty ¥do about

it? . .




s

4. - The sanitation department has assiyned a crew of
men to each neighbdrhood in the city to collect
the garbage. One crew of men was involved in an
accident. No one was hurt, but thd garbage truck
. was’ damaged and would rot run. What can happen
. as a result of these men not being able to do
. « their jobs? What can be done to help solve the
e problem? ... —————" T 0 T e e

L3

¢ -

After allowing the learners time for sharing solutions

to each of the proplems; summarize the solutlons and poznt
but the importance of this particular occupatlonal fac111ty
.to the community and how we In the community depend on them
,to carry out their jobs well., .

%

éelate our dependence on these workers in occupational
facilities to other ways we depend on each other: learners
depend on teachers, teachers depend on learners, etc.
Following this dlscu551on, prepare learners to listen for

a summary. - h

.

SUMMARY , ) SR

Today we talked about some workers. Sometimes problems
arise that make it diificult for workers to perform their
work. We decided in our groups how these problems could
.be taken care of in another way. We discussed how we de-
pend upon every person to do his job. You depend upon

me to do my job, “ang I depend upon you to do your job. We
a“l depend upon people in differemt occupational facilities
teo do their jobs., When ‘something happens which prévents
them from doing their Job, other ways must be found, and
sometimes this causes inconveniences to peopJe. Next time
we will talk about a 'worker who did not take care. of all
his responsibililies in connection with "the task he was

to perform. el

.~ SUPPLEMENTAL ACTIVITY . :

What wo.ld‘happen if the adults in the family did not do
their jobs? Discusds orally or draw pictures. )
Visit. an occupatlonal facility in the communlty ‘

l 1 ~

Sing "Pollceman Lee.”

What would happen if Policeman Lee dld not do his work
each day? .- - ‘ ' -

Possible response: ” We would not be safe

[ * 4

e



 AssesSMENT PROCEDURES

%
DESCRIPTION/DIRECTIONS

.

\ .

)

Pass out a copy of the assessmépt iten to each learner.

4 \

This pictorial multiple~-choice item is used to assess

achievement' of the objective.
"turn and say e.g., "Number 1

Point to’ each picture in
shows people riding bi-~

cycles, driving cars, and walking to their -destinations."

Contin
1. People riding bicycles, drileg cars, and
walking to their 4 stinationj

k

2. One personisitting¥in the par

3. Three buses, filled with people, driving
on the street

DIRECTIONS

the explanation using tﬁF 3 phrases below. '

i

Everyone at the bus company took their vacation at

the same timg;
that shows what might happen in the community.

]
. KEY

1 4
.

A Y
13

84

Circle the number above the one picture
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Lesson 6

\ .
\
\ !
/ .
\
-
POLICEMAN LEE ]
) .
Rhythmically \ .
)} . ]
| 4 { A N — -
! 4 f ] 1 9 "
| { L.. Mﬁ M *
IU\ hid b e .“ = .\F ’ > A ¥ ) -
- 1.” o:.ul.)v0|wwow a_mu.m name is Mis-ter Lee. He has a lot of things to do. He dir-
" NLO..:.ow an Lee stands ve-ry tall; His~hand is out for all to seée, I
////,ﬂ,// / . ) | =
//AY/
S~ _ 02\
0 o M e -~ W(
N . SaR = ©
~ L \ "
: > . _ - "
ects—the tra-fic and keeps us safe. He smiles and drives a car like new.
wish when I held my hand up high, all cars would screech ghd stop for me.
In tempo, use the following rhythm between the verses:
, . < ’ )
clap, stomp, clap, stomp, clap, clap (rest)
stomp, clap, stomp, clap, stomp, clap, clap r
Learners could create their own body Bowwoﬂm for the song.
_ . -
* ? ’ C .
o | °F
; @ M
BE] :
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\ @ ‘ WE NEED RESPONSIBLE WORKERS

LEssoN SEVEN

-

CONCEPTS -

People depend on workers to do their jobs.

When workers do not do their jobs as well as they
_should, many people are affected.

v

PERFORMANCE OBJECTIVE

Given a situatiion in which a worker dces not
fulfill his responsibilities, the learner will
explain two consequences of this situation.

‘ ' x ’ x ,
g J ' ' :
i

»
"

LEssoN TIME

55 minutes

PREREQUISITE KNOWLEDGE

¢ The meaning of success

/

RESOURCES REQUIRED

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR

/ Story wilted Vegetables |Chart paper or cards

' B Film "I am Dependable”
) 11l min. color.
Assessment 1tem ’

89




INSTRUCTOR PREPARATION TASKS "

Print the words in the introdnction on a chart or on
cards. : 7 ‘

Read the story wilted Vegetables, which is included
with the. lesson. )

Duplicate a copy of the assessment item for each
learner. -~

-

INSTRUCTIONAL PROCEDURES

INTRODUCTION

.+ 'In our previous lesson, we talked about what happens to

us or other people in our community when someone does not

do his job for some reason. Sometimes there are reasons

that are all right, but sometime’s it is not all right, ’

like the man who did not come to work and did not wéll

anybody. Today we are going to talk about what might

happen to a person who does not do his job as well as he -
- should. First, we will look at a list. These words will

appear-in a story you will hear today.

Go over the list of'words vérbally.

Approached Pleasant Hungry
Friends Unhappy Enthusiastic
Laughing Angry Successful
Playing Greeting ﬂelled
Welcome Happy Worried

Some of these words express a feeling. Which ones are they?

Possible responses: o,
Laugning

Unhappy

Angry - ) .
Happy -
Hungry .

Enthusiastic

Worried

TN oUW N




\

The word meanings will become clear in either the story
or the class discussions. .

-

TASKS

Listen for each of the words in our list as I tell you
the story of wilted Vegetables. We will talk about the
words which express a feeling after we hear the story.

2

Tell the story "wilted Vegetables."

Ask individual learners to identify.one listed word they

heard in the story.

Discuss with the group how each of

these words affect relationships at school: yelled,
worry, success, succeeds, daughing, unhappy, angry,
happy, hungry, enthusiastic.

-

How do you think Max felt when the grocer velled and
told him to get out of his store? How would-°you have
felt? Name some words that describe how you would feel.

Response: N
1. Unhappy
2. Want to hide
3. Run away
4. Unsuccessful
Discuss the story.

What could have happened to his family if Max had not had .
the ‘courage to go ahead and try to sell his produce?’

Possible response:

They would have had rno money to buy food for the
winter. )

How would the family feel?
Disappointed, scdred, bungry

\
was Max's success? . .

Possible responses:
What

Possible respoﬁse:

He sold his vegetables, but he was n?%/és successful

as he might have been had he gone to-fiarket when he
should have. “

Y5




What do you think Max learned from the experience he had
of selling his vegetables?

Possible response:

He learned to be more responsible in the future.

-

Discuss with learners other situations in which a person

does not do his job for some reason (no judgment). .

A
‘

Example:

L
e -y e

In a factory, the group of workers in each department
is paid a bonus, which is a gift of extra money for

. the week, if they meet or do better than the goal
they have set for themselves to complete. In one
degartment of this factory, [the seven workers decided
to work very hard to earn a bonus for the week. One
worker did not show up. An inexperienc=d worker took
over. Work was slow. The workers did not meet their
goal. Fellow workers did not get their bonus.

~
~.

. Example:

A flreman did not show up for work on time. He came
20 minutes late. The men were called to an early
morning house fire. They were shorthanded because
\ one fireman was not there on time, so they took longer
. getting ready to go to the fire. They also took long- ,
) er to get the hoses to the house which was on fire.
The fire did much damage that could have been pre-
vented if just one more man had been to work on time.

In the situations ie.just talked about, what things happened

which may have caused the factory workers to miss their
bohus and the fire to cause more damage than it should?

\.

76




Possible responses:

1. Worker not showing up on time
2. Worker not reporting for work
3¢ An inexperienced substitute taking over

SUMMARY

Today we have found new words to tell us how we feel, and
we learned that sometimes it takes courage to try new

ways to find success. We also learned . that if a worker
-does- not fulfill his responsibilities, he and perhaps
others may not succeed in doing something they would like.
to do. Next time we will talk about the needs we have as
human beings and how we depend'on others at home, in school,
and in the community to meet those 'needs.

SUPPLEMENTAL ACTIVITIES -

Learner Directed

Intarview. others to see what they do that makes them feel
successful. Ask if they have done anything new that led
to success. . . .

Draw a picture of something you did that made you feel
successful, such as

1. baking a cake.
2. tending a baby..
3. playing with others..

»

AsszsSMENT PROCEDURES
| DESCRIPTION/DIRECTIONS

Pass out a copy of the assessment item to each learner.

This pictorial multiple-choice item is us2d to assess-
achievement of the objective. Point to each picture in
turn and say e. g., "Number 1 shows a woman looking for

a newspaper. Continue the explanation using the 3
phrases below.

1. A woman }ooking for a newspaper
2.. Avman picking up a paper
3. A newspaper office person pointing for Johnny

to leave ] ’

\

93
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DIRECTIONS

Johnny has a paper route. He delivers papers early

in the morning to the people in his neighborhood.

One morning he was too tired to get up to doc his job.
Circle the number above the, two pictures. which show ‘
what might happen because Johnny did not do his job.

KEY ‘

1, 3 Y
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<" Lesson 7
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Lessoﬁ 7

WILTED VEGETABLES

Max Conway tied his horse, pEcky, to the tree near
the bubbling étream. He approaéﬁed his two friends, who
were laughiné and running through the stream playing tag.

The trees aﬁd bubbling stream offered a welcome
refreshment for Max this hot day on his way to the market
place jﬁst ahead. o l

Max's friends spotted him and shouted together,
"Hi, Max. Come on down to play." -

"Hi, guys," Max replied.

Before decending the bank of the stream, Max ‘
checked over the covergﬁ Jegetable wagon pulled behind
Luckyl He recalled his task for today. Mothe; Had
said, "Max, you are our good salesman in the fami%y.

A successful salesman must get to the market earlf.

Then the vegetables' can be sold before the other farmers

wheel their vegetables into the market. When the vege-

- tables are fresh, you will get a better price for them.

Remember, Max, if you do not sell the vegetables to
somebody, your family will be hunggy this winéer."

"I will cocl myself for just a short while," Max
thought, "then I will go on to'the market place and still

be earlier than the other farmers."

~

QG
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1

Max removed his shoes to coel his feet when his friend

Joe ran ‘up beside him, tagded him, and shouted, "You're

. \
it."?
u »~

Max was a fast runner. -He could not reach Joe,

- '

but he Eagged\Billy just as Billy tried to ascend the
bank of the stream. He was happy playing with his.

.
P

friends.

The game of tag lasted a long ¥ime. The boys finally

~

threw themselves down_ on the gr§§rilauqhing} Joe erke'

the spell with "What do you have to sell in your caut

today, Max?" :

"Oh;ﬁ said Max worriedly, "the sun is high in the

sky. I pusi hurry to the market placé to sell our
veyetables before the other farmers get there."
Max quickly untied Lucky from the tree, climbed on

the seat in front af the cart, and waved goodbye to his

.

two friends.

As Max pulled ihto the market place, he noticed

12

many of the farmers pécking their thindgs and pulling out.

@
"Where is everyone going?" Max asked one of the

farmers who was leaving.
"Our vegetables have“been sold," said the £z mer.

"The people came early to thé mdrket place while the

H

vegetables were fresh."

Mas looked up and/down the street. Most of the

[}

'(\,

.




3

.
W - ’ .

— 4 -

¢:’

buyers were gone for the day. Max hougﬁt, “ﬁhene must

A big sign rea@:" "Vegetables -- We specialfze e o

+

fresh vegetables."

Max thought maybe the man in the store would buy

. / . ~
hig/vegetﬁbles. Didn't his mother say he was a. good =~
./ P . )

~

s§&esman? . . . o

/,-. , Steppiny inside the store, he abproaiggd the man
" in charge and showad him his carti83§/6%/vege£ables.

""Those wilted vegetable52}/§élled the man angrilyx

Ay

"Get out of my store!

-

Madx was not feeling good about himself. If he {did
. . -~ ' N
. ‘ not sell his vegetables, his family would go hungry. in

T

the winter. This thought made him vgry unhappy. Ma\ ..

vassed slowly down the street shouting, "Vegetables'for s

-

Iy

- - ~
»

<
"Let me . 2e your, vegetables, young maa," came the

sala."

~

voice of a pléasant man. Max pulléd the cover off the
) : . .

- -

- /

vegetables slowly.

\

- store," the man said. "If yon cannct sell your vege-
’ : )
) tables to the vegetable store, I will buy them for half
the price to feed ta the animals.™

-

Max hung his head, "I have alread; heen to the
/
vegetable store_and the man said to get out of his store .-

‘ because my .vegetables are wilted."

. ) 99

82

- be someonc who will buy my vegetables." . 'S K

"My name is Fred Martinez. I own the an'mal feed _—
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"Bring your cart over to my store," said Mr Martinez.

As Max began to unpack €heavegetabies, he noficed

that under the top ,layer of wilted vegétables,*ihe

|
vegetables looked better. They éctuqliy looked crisp

-

and fresh. ‘ ) Ly ' a

"I, will take all of your wilted vegetables on the

<~ | .
top layer," said Mr. Martinez. "Then go back to the

vegetable store to sell your fresh, crisp vegetables to

L.

Ehe storekeeper there.

Méx.happily led Lucky back ‘to the vegetable store -

-

with his fresh vegetahles.
The storekeeper took some vegetables from the cart.
’ . . . \

_Y“Yes, good!" he said asche felt the fresh, crisp -

vegetables. ﬂvae me- what you have.. If I can sell ‘thém,

I will pay you well. ’pome back-in two or three days."
. Wheg Max réturﬁéé‘ﬁo the storeﬁéeéef, his heart
beat‘fgst. ﬁ;d the étbregeeper sold’his vegetables?

. The hearty‘reception\he received aS'sogg as he set
foot in the door staftléd_him. "Come in, bby1 Come
right;iﬁ!" ;pe‘sﬁbrekeeper hailed‘him: "You‘éke a very
successful-fafmer." . ¢

\

] After such a greating, Max was not afraid to ask,

"ﬁQVe‘you‘solq my vegetables?"




@ ‘
"yes," said the storekeeper, "can ycu bring me more?" . L

"Yes," said Max enthusiastically. "Now my family

will not be hungry. in the%wintér. Thank you, thank you.
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WE ALL HAVE NEEDS

: Lessqy FIGHT

CONCEPTS -

©

A\

All humans - have nzeds that must be met to remaln \
healthy and happy.

We depend on other human belngs to satisfy some
of our needs.

. \\
\ \~
\
] . . \ . \
. PERFORMANCE OBJECTIVE \ \
ol ‘ \ \
Given examples of. individuals experienc- I« )
ipg a need, the learner will state two . \
possible ways an individual might satisfy
° that need. . . . 4
= T = i \
8 ot B
AR :

s Vesson: TIME -

A ;‘;
N 55 minutes , o 2
N . :
. ™ ! " \
NEw. VocABULARY ) ‘ . t
' ’ |
Neei; -*thlngs%pecessary i order for us.to live , |
A
S . . !
\ L
PREREQUISITE KNOWLEDGE - ¢ ' :
Depépdency on others




RESOURCES REQUIRED ! l ‘ .

. , [
. \ FOUND WITHIN LESSON  ACQUIRED BY INSTRUCTOR .
\ Maslow's Human Needs Bulletin board with title \
Chart (included with ' Our Needs .
lesson) {
Chart and rack !
Assessment item \
: . Butcher paper or large
AW construc;}on paper for each \
, ~ ! learner'¥ "needs" illus-
. trations .
3 — // N 1

IN3TRUCTOR PREPARATION TASKS 1

N [

Have information avaiiable for the lesson.

Go over Maslow's "Needs" to interpret them in
children's language.
i
Prepare the following: /
1. Slgn—up sheets for smaLi groups and . R
"needs" sheet behind it

2. Bulletin board with the tJ.tle our Needs ‘

Acquire butcher paper or large construction paper
for each learner's illustrations.

- Duplicate a copy of the assessment item for eaéh
. learner.

H

INSTRUCTIONAL PROCEDURES ' | _

INTRODUCTION' ' °

3 s,

in the 14st few lessons, we have talked about how we
depénd on others to do thihygs for us and the consequences
if Ehey are not done. The reason we depend upon others

that we have certain needs. Others help meet our needs,

for us. Today, we will develop a chart identifying the
needs we have in our lives, We will talk about these
needs and discuss some examples. We will work in small

: groups:tg,decide ways. these needs.may. be met. .

TASKS
* Have a chart avallable to record "needs" as they ane
v decided upon jointly by the lnstructor and class. The
- 1o§ :




instzuctor .may refer to "Maslow's Human Needs" chart for
\informaticn. but it is not desirable to use this techni-
cal language, with the children.

Jhat are some things that are necessary in order for us
to live? :

Possible response: We need food, water, and air.

That's right. Our needs are things that are necessary in

- order for us to li've. .

Each of us has other needs besides food, water, and air.
We need some things to be happy. We need to feel safe.
Can you thiak of other needs you and I have?
J\
- Possible responses: \\.
/ 1. We need to be supported.
- 2. We need to be accepted.
3. We need to be loved.
—=x -4..—We need--to do--something well.. - -
= 5...We need to like ourselves and others.
6. We need to be complimented when we do something
well. e
7. We need to do things that we enjoy.

Write these on the chart for independent reference later

in the lesson. . /
ré/

3

i >
Remember, we often times depend on othe to meet our -’
needs. o ) /
. ’ ~ i
Let's discuss our need for food. | Name some -ways 'this
need can be met. : B}

If they say parents préﬁide for this need, ask how the
parents get food. Write responses on chalkboard.

Possible respcnses: . ,

1. We can work to earn'money to buy fond.
2. We could grow our own.

3. We could trade something else we have for food
that others growv, -

e

 Emphasize dependency.

<

Whom do we depend upon tb6 meet this need?
Possible respornses:
1. Parents or adults -

2. Iarmers ; )
3. Grocers 8'7




\‘\

S

Now let's talk about our need to feel safe.
ways this need can be met.

Name some

Write responses on chalkboard.
Possible responses:

A home to live in N

1.
K 2. Some rules and laws to live by
3. An adult to help take care of us
Whom do we depend upon to meet this need?
Possible responses: \ \\
: N
1. Parents or adults t\
2. People in construction AR
3. Our governmé&nt
When complete, the "needs" chart may look something li%e

this:

OUR NEEDS

Body Needs Self—Respéct Needs

Food Feeling good about ourselves
Water Having others feel good
Air about us .
. Clothing Being recognized
Shelter Being organized

Safety Needs Love Needs

Freedom from fear A feeling of being needed
An adult to take care of us A feeling of being loved
Acceptance A feeling of belonging

.A home t3 live in A feeling of importance

Rules to live by

Othexr Needs

" Doing something creative
Finding meaning in life

Appreciating beauty

los
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* (Stop here if lesson is too long for your group.

the summary.) \

Below are other examples of neceds
+he small group activity to follow.

whiak

number of "neceds" from the list below.

tacked up under the sign-up sheets.

1. Being accepted
2. Being supported
3

4. Water )

5. Clothes

6. Warmth - shelter )

7. A feeling of 'personal warmth )----Belonging or
8. A feeling of being important )

in a family

9. Feeling good about ourselves

10. Recognition

)

Skip to

may be used in
Use words the learners
understand. The instructor should copy the appropridte

These should be

)-—-—Securlty or safety needs
. Being free from harm )

’,

3

)-—--Physiological needs

11. Having others feel good -

about us

12. Doing something without being

told .

13. Knowing how to survive in

spite of enV1runment hazards
(masteriwy the environment)

14. Beina organized

15.. Appreciating beauty

\
)
16. Doing something ~reative )
17. Finding meaning in life )

)

love needs

---=Esteem ox
self-respect
needs

---~Self-actualizing
needs

g

You wili be working in swall groups on.a "need" hidden “ehind
the sign-up sheet. You and the members of your ¢ oup -will
this need may be
met. You will chdose someone to write these ways on a paper
to share twith the class after.you are finished.
ture illustrating your need and the ways you can fthirk of to

read the "need" and decide two or three 'rays

meet this need.
these needs.

pivide into small groups,

-

4

Draw a pic-

Write down the people you depend on to meet

3

no more than five to a group.

Have several sign-up sheets with five name spaces.
learners sigrn up for a small group.

107
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Have all

Decide upon a signal




S
for listening, for assembling into small groups, ard '—‘
regrouping into a large group. )

Group learners in a designated spot in the room where
they are to selec: & spokesman. .

~
l

Give listening signal and instruct the learners to look at

the name of the need they will be working on. They are to

decide, as a group, several different ways to meet that

need and the people_they depend on to meet that need. \

Refer to the "food" need on the chalkboard. At the end v

of 15 minutes, the s.okesman will have the assignment

written down and illustrated to report to the large .

group. The spokesman is responsible for encouraging

all members to participate. With the various parts of the
assignment, there is enough tc involve all of the learners

in the group. At thejgnd of 15 minutes, give the signal

again and reassemble in a large group.

Each group spokesman will report the group decisionr for
alternatives or ways of meeting a specific need. One

or two of the other group members may share the illustra-

tion. Allow time for auuience dlscu5510n of other possible ‘\
ways to meet a nced. Compliment each group on the parts “ \
of their presentation which warrant a compliment. . \

Prepare learners to clear materials away and listen for

a summary.

Following the summary, assemble the needs illustration
on a bulletin board called "Our Needs.”

-

SUMMARY ..
Today we have developed and talked about some human
needs. We have learned about different ways to meet
thegse needs and how we often depend on someone else to.

.meet the need for'us. We worked in small groups to

help each other decide on ways to meet these needs.
We illustrated the ways we can meet these needs and
shared the resalts with the rest of the class. Our
builetin board will remihd us of what we learned today.

L ' \108




In our next lesson, we will 'talk .about the needs we
have®at school and which school workers help us to
meet ‘these needs. . .

SUPPLEMENTAL ACTIVITIES

Learner Directed

Given a magazine, cut out pictures describing your school
needs. Make your own scrapbook, adding captions or
a story.

Write a story about school needs. Draw and color your
own pictures. ‘

s

)

ASSESSMENT PROCEDURES -

DESCRIPTION/DIRECTIONS |

[

Pass out a copy of the assessment jitem to each learner.

Two pictorial multiple-choice items are used to.
assess achievement of the objective. Point to each
picture in turn and say e.g., "Picture number 1l
shows an adult sewing a dress." Continue the explana-
tion.using the 6 phrases below.

l. An adult sewing a dress
2. An adult reading a story
3 A child crying

The pictures in the second item -are:
4, A family hugging

5. A boy sweeping
. 6. A boy cooking

DIRECTIONS
Item One: Tonya needs a new dress. Circle the //
number above the picture that shows a way Tonya Yax

might satisfy her need

KEY




DIRECTIONS

. 4
Item Two: Derek is hungry. Circle the number

above the pigture that shows a way Derek can
satisfy his need for food.

9
KEY

6

9%
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Lesson 8

ASSESSMENT ITEM
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P Lesson 8

MASLOW'S HUMAN NEEDS?! .

SELF-ACTUALTZING NEEDS

ESTEEM: NEEDS

Z/ri “\\ BELONGINGNESS OR ILOVE NEEDS

/// : ﬁ\\ SECURITY OR SAFETY NEEDS

- PHYSTOTOGICAL NEEDS

Fiqure 4

P . .
The following list ‘shows the general levels suggested

by Dr, Maslowl and a brief description.of the needs which
emerge at each level. - N

-

A. .Body Needs (Physiological)

—

~

1. Physical needs (air, water, food)
2. Environmental needs (clothes, warmth)
3. Normal maturation

Bl
.
[

Security ox Safety Needs

1. Freedom from fear

Belongingness or Love Needs
Sense of personal worth

1.
2. Need for acceptance )
3 Need for role identification

labrandm G. Maslow, Toward A Psychology of Being

B.

2. Support

3. Acceptance

4. Consistency

+ 5. Congruency
c.
//

= 7~
New

Jersey: D. Van Nostrand Company, 1962, pJ 23-25, 67.

~
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MESLOW'S HUMAN NEEDS. -
(Continued)
D. Self-Respect Needs \

N i
1. Need, for pecrsonal r%fognition
2. Need for self-discipline
3. Need to master the ehvironment

|
|
|
|
|
|
|
E. Self-Actualizing Needs
. . 1. Need for aesthetic bl uty
| . 2. Need for creative fulfillment
} ) 3. Need to find meaning in life

> 7

.

Lesson 8
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@ | SCHOOL WORKERS MEET QUR NEE g

< . S
o Lgsson NINE ' e - N
. SRR . S E
- . b . T
- CONCEPT ‘
N xe'havé school needs thdt must be .met by school’ // . o

Workers.

. Ve
& [/// o ) - ‘ oo , e

4

. 7 —
, . ' (,/ . .
v PERFORMANCE OBJECTIVE : L _ :
,fl - ) Iven three seﬁarate school needs, éhc o
, learner w;ll/ldcntlfy thc school worker
who helps to/mpet cach need .
L ~ T
7 K
;{ * . ‘ - . 7
_Lesson Time - , .
55 minutes - >
l - /( . o, ’
New VOocABULARY. . - R .

Taxpayer - A citizeh who pays taxes. - Some of'the co
“axes are used to- support the schools.

. .
. .
- I
A -
; " t
. , ,
o e — . !
- » . - |
* A N .
, . ’ - ¢ > !
- .
- “ . *
, d
.
-

PREREQUISITE KNGWLEDGE - ) ey S‘

‘\ The meaning of the word "need" ‘ , ¢ 4»u

* o ‘How to follow directions ; -/:l 7“ . of
. e ) "

\ How to use scissors
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RESOURCES REQUIRED

\ ? *
__FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR

. Pattern for paper Crart and rack
dolls - . ’ .
) . Rulers ' .
{ . Assessment item f
i 11 1/2" 15" paper for

paper dollxgutouts

11 1/2" x 15" donstruction
paper for.background~

! : . Scissors .

INSTRUCTOR PREPARATION TAsks:

‘Retain the chart,of needs used 1n the previous.
lesson (Lesson 8)

Acquire the foIlowiqg%b ’
1. <Chart paper r a listing of school :
needs. o o

. 2. Sc1ssors and ll 1/2" X 15" paper. for cut- '

_outs (butcher paper is adequate).
3. Rulers for each learner.

Prepare patterns for:paper doll cutouts (an
example is inc?hded): .

Enlist the heip of older learners or volunteer
* mothers during thls hour.

O
Organize the materials for paper doll -cutouts.

Duplicate a copy of the assessment item for each
learner. |

/

! ’

Read pemonstration Strategy included in the appendix.

{ o . -
INSTRUCTIONAL PROCEDURES

INTRODUCTION

Last time we discussed the needs"°we have as.human beings
and ‘how we depend.on others to help us meet these needs.
Let's go over some of these needs on the chart we used

# . s ¢
116 !
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°

with our. last lesson. 'They are food, clothlng, love),
air, water) etc. Today we will talk "about the needs of
a' school and. put. these needs on a chart. We will also
name the school workers we depend upon :to help meet
each need. We will make some cutouts show1ng three
school workers.

The word I will write on the .board is taxpayer,,who

is a person who pays taxes. Some of these taxes are -
used to suppert the schools. The cutouts you will,

make will show how our school helpers work hand. in/ hand
to meet our school needs. {

TASKS i

Name some things we all need at school in order to learn
and to be happy and healthy s

As the children resgpnd, write suggestions on a chartt
Possible responses: . =

. ’Agplace to learn
Rules for safety

Care when we get sick
To be taudght

To keep our buildings clean

To have supplies

To be accepted

To- be complimented . \
To eat

Lo feel good about ourselves

O WU WN

=

Which of these needs are being met at our school?
! /
Possible resPonse: All of them

Who takes care of each of these heeds?

Possible responses:
1. A place to-learn 1. Taxpayer, instructor,
principal

-’

- - 117
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2. Rules for safgpy 2. Principal, instructor,

g " nurse, learners.
3. Care when-we get 3. Nurse, instructor,
sick parents or adults at

) home, principal
4. To be taught 4., Instructor, principal,
. and all other school

. ! - -woyrkers
5. .To keep our ' 5. Custodian, learners,
building cilean , . instructors, and other

school workers
6. Tpo have supplies 6. Principal, instructor,

taxpayer
7. "To be accepted 7. Learners, instructors,
. and other school
' workers

8. To be compli- 8. Instructors, learners,.
: mented . principal 7 )

9. To eat 1 9. Cafeteria lworkers,

/ adults at home
10. To feel good 10. Learners, instructors
about myself "

Remember, each ofuyo! is a school worker. What respon=
sibility do you have towards meeting these school needs?

Possible responses: *

I come to school every day, clean up after myself,
-and play safely. I am not wasteful.' I wash be-
v fore lunch and after using the restroom. I do the
best work I can.

With the help of the learners, include all school work-
ers on the chart opposite a need, as in\the example
above.

Before we begin cutting out pictures of the three
school people who meet our needs, each of you will iden-
tify the three people you feel help you the most. Not
all of you will choose the same three people.. Look at
our chart to see if all of the school workers are list-
ed. Can you think of'any who need to be added to dur
list? . -

-

Possible responses:

1. Custodian ‘ .

e,




- »

2. . Cafeteria worker -
3. Grounds people .

4. Nurse - )

5. Teacher .aide

6. Librarian . .

»

\ ]
* (Stop here if lesson 1is too long.

»

Skip to Summary.)
Give each lééiner a ruler, one large paper for paper
dolil cutting, one large paper for bsckground, And @
paper doll pattern. If the, followi.g paper.folding
process appears to be too difficult for your, partic—
ular learners, you may arrange to have the papﬂrs
prefolded. Refer to Demonstratlon Strategy lncluded//
1n the appendix. . ) AN

4 R -
Lach of you will take your ruler and point to the rum-
ber five. The number five means five inches. Beside

.the number five is‘'a line longer than the lines beside

it. This is the point from which we will measure. ’
. “ \ \

Demonstrate on the chalkboard. *

Take a dark crayon and mark your ruler below the line
beside the number five.

»

.

&— 5 in.—™

-

-——— —

- T 7 ¥

Now,aeacﬁ of you will follow diredtipné/carefully to
fold a large paper in three parts. Lay your paper so
the long part is goilng across.

Demonstrate this process.

¢ .

Each section will measure five inches. the end of
the ruler at the very edge of the papex and put a mark
on your paper where the crayon mark is located:on your
ruler. Do this two times, both at the top of the paper

“and at the bottom of the paper. Fold the paper two ¢ -

times so that when it is opened, three parts are show-
ing. - ’

4
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‘.' $ N . . ¢ ] . & -~

. Y -
This is the first step. Next, we will fold the paper ) '
like an accordian. Fold the edge of the paper over to
the first fold." ‘ . :

Démonstrate this process..

' Then turn .the paper over to fold in the other direction.
® ) Continue until the paper has been folded to the very end.

. ¢ . v * B
| NM\ | S
. ) . - !
i i T . I c . :

| |

.
S
|

N Place the straight edge of the paper doll patternion .
. the fold of the paper. Do not.cut until I see if it is N
: T plac/ed correctly. . N - '

Check placement ‘for every learner. .
Ege

. " /
Now, trace dround and then cut around the pattezn.
pattern looks like a lady, but after the paper dolls are
cut out I will show you how to cut the skirt and hair
" away to make it look like a man if you choose a man as
your school helper. '

- Figure ' Lo .

. . (“ P, ¢ - "
o L ‘

L 4 .
. I\ -
2
'1 -
Principal Custodian Instructor .

v _ 120
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Show learners how to cut awaJ sklrt and halr as iIn Fig-

. » ure 1 to resemble a male flg(ure
Paste flguges on background paper and identify the
school workers you dec1ded upon. (See Figure l for the
example.) - :

Share your finished picdtures with the rest of the class,
* * __and-tell what needs these workers help to fulfill.

SUMMARY )

v )
Today we have discussed our school needs. We put them
on a chart. The needs we decided upoin were

- . ¢ .
Go over ‘the chart for review.— . N

L We learned to follow directions and to use the ruler
We named three school workers who help us .the most We
.made paper doll of these workers.. ,
. - Next time, we w111étalk about one task we can feel good
| about doing. The‘reason we will feel good is™because
we will do it well by rlanning, preparing and practic- '
ing. :

. 1}
N N .
-

SUPPLEMENTAL ACTIVITIES

’
.

A school worker guest speaker may come ‘to share how he
meets specifid)schpol needs. ", 3 ) ‘.

Learner Directed:

o

\ ) : ’
Draw a picture ot three school workers who may meet a,
specific 'school need.

* ? “
AsSESSMENT PROCEDURES
. DESCRIPTION/DIRECTIONS,
> s
‘ Pass out a copy of the assessment item to each learner.
This pictorial multiple-choice item is used to assess
. achievement of the objective. Point to eagh picture in
. turn and say e.g., "Picture number _1 shows a teacher."
Continue the explanation using the nine phrases below. \>
( . )
. ,/ ’ \_' . °
N - 121
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o’
) To learn
{ 1. Teacher
2. Secretary
‘ ;}.~ Nurse .
v
To feel safe ‘
4. Cafeteria worker : ' 4‘
“ 5. ScHool nurse . , )
7 6. Custodian ) ) -
To eat
N L 4
7. - Teacher
. . 8. Curtodian
' 9. Cafeteria worker
’ r
\ . ®
: 'DIRECTIONS , P
) , Each of these éictures shows school workers who
. meet our school needs. The three needs are (to
o ) learn, to feel 'safe, and to eat. Circle the num-
9 ber above one of the pictures in row one that
X shows the worker who helps you most to learn.™ In

row two, circle the number above the picture of
the séhool worker who helps you the most to feel
-.safe. " In row three, circle the number:above the
picture  of the school .worker who helps you the
J most to eat. .

KEY

* . ’ 1'5’9

9




TO

FEEL

SAFE

"TO
EAT

,Name '
i Date *
. . Lesson 9
- ASSESSMENT ITEM .
1 ’ 2 3. :
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Pattern for Paper Dolls -
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. FEELING SUCCESSFUL

” 3
LEsson TEN
‘e , N e
— o Yoo
ConcEPT : . )
Workers can feel success if they plan, prepare, and
practice.

'K PEéFéRMANCE OBJECTIVE

Givenu% task assignment and examples of
vario‘s activities, the learner will
identrfy one activity which would prepare
. the individual for success in the task

. I assignment.. - ;

. .

~

Lesson TiMe ‘ | ,

.

50 miputes

NEW VocABULARY \ ' S
prepalte - gét ready : .
Success ;.doing well < .

-
s

. ResoBrces ReEQUIRED

FOUND WITHIN LESSON ACQUiREb BY INSTRUCTOR v

Math worksheet . noné . j ’
Math key . . - ’
Assessment item. . -
— i . .
~ . AN J ~
127 106 g ‘ )
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INSTRUCTOR PREPARATION TASKS -

-

Dupllcate the follow1ng items:
1. A copy of the math worksheet for each

- learner.
2. A copy of the assessment item for each
learnes. T,
|- Be sure math is on a level so that all learners. can
be successful. . .
INSTRUCTIONAL PJ?CEDURES N Co
\ - ) T,

INTRODUCTION ) SN

[}

In the last lesson we talked about our school needs and
the ;school workers who help us meet bhose needs. Some

of those needs had| to do with feeling good about ourselves
when it comes to learnlng. ‘When we do{something well, we
fenl good. \ . 2 !

X will .write two words and their meanlngs on the chalk-
board \that we w1l& rieed to know today.i One is success.
To have success, Wwe- do something well. Remember, when we
do' something well, we feel good about ourselves. We feel '/
successful. . . f .

\a\ “ --- J’ .
Another ‘word we need to know 1s prepare. When we prepare,
we get ready. Before we can feel successful in completing!

a task, we must get ready by preparlng ourselves.

Today we will d¢-onstrate the 1mportance of preparlng our-—
selves for a task before: wé do it S0 _we will feel successful
" in the task. - We will do ten math problems. Most of you
should get- all of them correct because we will prepare
ourselves well beforﬁ we Start, Every morker must prepare
himself before he can feel, go about himself and the job

he has to do. - . \' OQ\\\\\ '

- . —

TASKS \ - .0

Discuss with learners :the 1m¥ortance of prepari=g and doing
their very best.in school.

J—

'Example: 0 -
Everyone has to invest part of himself in h1s work
to .feel good about h1mself. You prepare to work,

»

|
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“\, h‘ﬂ

you make mlstakes, you correct those mlstakes, and
(you learn each day so you ca /groh I do the same
thlng every day. I prepare ZI m ke some mlstakes .
JI learn from my mistakes, and I frow. Every’ other
worker does, too. -

l

What are some ways you prepared for

' today?
/ N

Possible responses: . / . .

In I got dressed. ¢

2. I ate breakfast, N .

3. \ Ibrushed my teeth, . , ‘

4. ‘I left home early enough jto arrive at schoor”}'

on time. // :

3N . ’
Name some ways you can Drepare yourselves to be. siccess-
ful in math today. /

.Possible responses:

- lag Plan what you will do .

2. Do some chalkboard problems

3. Play math games

4., Prdctice .

5. Ask questions . .
Discuss the‘proper prdcedufe for working majfh problems.
Present problems on the board that will be representative N
of the problems appearing on the math sheet, so that each

. learner wlll understand the aSszgnment. '

Allow time for eight to. _ten le;rners at one time to -

the instructor dictating
Learners at desks
Each learner should

practice on the chalkboard, w;.
three or four represenfatlve problenms.
also work the same probiems on paper.

" be given board practice.. . .

Now, give all the learners a worksheeﬁ with ten math
problems to do 1ndependentlu.. Instruct them to work
gquickly but accurately. All érrors yust be corrected
before the per will be accepted 4s complete. '

Gheck the problems Wlth the learners for errors as they
are worklng. Collect an accurate paper from each learner.

How many of you feel yosu could do this math tomorrow? )
Possible response; All Hands raised
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How did .yow feel about math work today? .S ' ‘

Possible response: . .

“1. I felt successful. - ;
2. I felt good,
3. I felt happy.
4. I felt confident. ) . ) .

If your occupation required you to know math,- how could
you-prepare for this?

\

\i\ Possible response: : .
1. Plan what you need to learn, .
2. Learn about math in school. " Practice again and
* again. . . :
Every worker plans, prepares, and practices for the tasks
* he will perform in his occqpation. For -example, a doctor .
prepares* for his ‘work by:. . N '

1. Planning what he wants to dé
2. Gadng 'to school to study for many years . {

3. Reading lots of books : ‘

4; Watching other doctors . : .

5. Practicing v - o,
e v ‘ Toe

SUMMARY °

14 -

It makes us féel good about ourselves when we do the best

we can. Today we found some ways we can prepare ourselyes

So that we will be‘successful. We also talked about how

planning, preparation, and practice helps us and others

to do a good job with our tasks and occupations.

Next time, we will make some yarn pictures to show. how T
successful you can be if you come prepared with the
‘materials’you will Tieed. Please bring some bright

colored yarn from home. You will need it and some

glue for our next'lesson. Bring them tomorrow if

you can: L -{ . : )
: ~_ | . !

SUPPLEMENTAL ACTIVITIES | ~__ \ ' _ ;

i

Expand the script entitled /'"A Day in—the Life of a Success-

ful Learner" to a mock up television o;\VTd o tape pre- . s -
sentation. . ‘ \ .

. _ N\\T\\\

©oL 109 T T~
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Learner Directed

o

R Tape record a scrlpt entitled "A pay in the Life of ‘&
Successful Learner."” Thé tape should include the ways
you prepared and planneéd youralessons to reach suctess.

Identlﬁy tasks at home you feel successful with and t/ll
why you feel successful. . ) /

e /
.
P

7/

¢ v ‘ »
/" BSSESSMENT PROCEDURES

/ . . o ) ’

© . -
/ DESCRIPTION/DIRECTIONS -

s

' Pass out a copy of the assessment item to each learner.

This pictorial multiple-choice item is used to assess
achievement of the objective. Point to each picture in
turn and say e.g., "Picture number 1 shows a child
practicing with a math paper.™ Continue the explana-
t}on using the 3 phrases below. :

‘ - 1. A éhild'with a math paper i
2. Two boys playlng ball
3. A bgy with a puzzle T

>

DIRECTIONS
You have shown that you can succeed in math. ’Clr-

cle the number_ above the picture that shows what
you did to prepare for- thls success.

- KEY '

.
/

/ . ‘

131

ERIC | 110




Name

Date

- <ASSESSMENT ITEM




[ . \
\\ -
. .
~ I b
2 Name °~
N ’ Date .
. Lesson 10 |
oy MATH WORKSHEET S f .
| WATH WORKSHEET |
| |
l.° 3. 2. 4 A 3. l }
+ 5 *2 .
_ /
> ”
, |
» > - - \
4. 8 5. 2 TH /
. + 2 6
+ 1 LA +24 /
—  ~._
R T~ ™~
™~ T
o~
, L 8. 60 9. 751
R 430 - +232
—== !
-l ' |
‘\ }
10. 6723 '
+2164
\
‘ X
.
‘L y .




-

) Lesson 10
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: . ARE YOU PREPARED? -

‘ ¥ LEsson ELEVEN

¢
.

\\\ ConcepT .. . ; ~
. " A worker can feel successful if he plans ahead
in order to be prepared. |

I

\ . “’ . . ‘ "
| ‘ 2. _ oy

\\ .
N - =
. * . 1
PERFORMANCE; OBJECTIVE . , . ,
’ ¢ * 3 -
- iven a situation in which an individual -
s not prepared, the learner will predict o
ccess or lack of success in 1light of .
. khe preparation for the task. ‘ ?
. ‘ - d L4
LEsson TIME _ _ ‘ ’
\\\ ) 55 minutes . ’ ) ,
7 . .
a ¢ . ' .
NEw VOCABULARY.
Substitute = take the place of
predict - make a guess ahead of time . N

PREREQUISITE KNOWLEDGE

Remembéring to bxing supplies from home

Ability to listen to instructions

v

. . Ability to solve problems
\ . 114

. . 139




.o RESOURCES REQUIRED - e ‘ ~
/ T . : . .
‘ FOUND WITHIN LESSON ‘ACQUIRED BY INSTRUCTOR , .
Steps for *Yarn Pic- Yarn (chlldren bring from
tures home . ;
arn Ideas White glue (children bring o v
\ from home; instrfictor also -
Assessment item‘ prov1des) ﬁy‘
i . Scissors for\every‘child
. : White and colored constxuc- |
r tion paper (9" x;12") )
String,(for childden who . -
forget yarn) -
7 Completed yarn pictures * .
) N for exampleia—-\\:,> . . Co
o - . | ‘ . .
INSTRUCTOR™ PREPARATION TASKS ’
- earners equipped with" a supply of colé;ed yarn
and white glue for the lesson today.’ . - ‘
{
1 . \ . -
'Have art materials and media preparedf

. Read sSteps for Yarn Pictures (%bcluded). This may
be duplicated for each learner or put on a chart.

" Prepare the following:

1.
. 2.

Two examples of yarn pictures.,

Enlarged hutiterfly and clown patterns to

be traced by\learners if desired. (An '
example called .varn Ideas is included with

the lesson.) .

Duplicate a copy of* the aesessment 1tem for each ‘

learner.

-~

Read Demonstration Strategy included in the appendix.

INSTRUCTIONAL PROCEDURES

1 .t
N ’

INTRODUCTION ’ ,

For the last two lessons, we have talked about the

. [
. N ™%

. ‘ =
» L

1

' 11;5140




1mportance of being prepared for occupatiagns or tasks.
If we are prepared we feel good about -ourselves, and .
. others.feel .good about us, too. ) §f

Revzew the example, a doctor must have a lot of school-
ing and tdfln;ng to prepare for his job. '

What would happen if a doctor did mot prepare himself?

Possiﬁle}reépéhéés:
; 1. The patients might becbme very sick or die. (
2. The doctor would probably not like himself.. ‘
Today cur task will }"é% art project with yarn. Every
4 person will take part| in this activity. How many of
you ;emembered to bring your yarn and glue? e

- k24 »
Some~:€ll have forgotten, which is to be expébfe@??and 3 J \\
‘which s iImportant to the concepts tayght in this lesson.
No child will be belittled .because Ofythis oversight.
If you br&ught your varn and dglue, you are partly pre-
ared. Those of you ‘who forgot are not prepared at
11. Before we start on dur project today, all of you ,
will prepare yourselves, even if you must use a -substi- R
Ltute. I will write ‘this word substitute and its meaning .
on "the “thalkboard. We w1ll be¢using this woxd in our
- lesson today. : .

/ N . X .
Substitute, - something to take the place of

'TASKS : o ' PRI o
) §* K"‘ \/'
- It is important that we prepare ourselves for~ bgr

school tasks. . ) . /

3]
. D

Llst ‘the followzng preparatlon questlons on the chalk*
board.

v

. ° 2

1. Do we know how to do our task?
2. Do we have ernough and the right kind of material?
3. Can we all feel some success? //

N
N

Befo;e we can start our task today, we must be able to N
answér all three questions with a "yes."

Go through question one with the children, Show an
example of a completed picture and explain step by step
how each learner is to do his own yarn picture. Refer

i

141
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P , . .
to "Steps for Yarn Pictures"” (included with lesson).
This will insure question one being answered with a
"yes."” Also refer to Demonstration Strategy included
in the appendix.

/

Question two may/%ave some
prompt somewdiscpssion.

no"” answers.. This will

‘What could everyone have done to be better prepared to
answer question two with a "yes?" ..
/ -

Possible yésponses: 'v—\\\ t

. J .

1. We could have made a list to take home.

2. We could have brought supplies a day ahead

of time. 3
/ v A

What can /we do now? Is there a substitute for yarn?
If you weént camping and forgot the can opener, would
you just not eat or would you find a substitute?

i

Have & big spool of school string in sight.

of white glue, wé can answer "yes" to each of the qther
two questions. The string pictures will not be as color-
ful as the othnr ones, but maybe you can thlnk of ways
to make them colorful .
/ ¢
/Now we are ready to begin our art project. We will
"use the steps listed in Sceps for Yarn Pictures.

2 Wis;/the string as a substitute and sharing some bottles

Review step by step as listed on "Steps for Yarn Pictures"

‘which is included with lesson.:' L~arners who are most adept'

and have time can fill in the entire picture working from
the center out. ¢ . .

When completéd, learners will clean up their area and

put their supplies away. \ 6
. ) . .

Have the learners share their Ffirished pictures with their

classmates.

SUMMARY

Today we learned that preparatiorn and planning are
important in any occupation or task. It helps us feel
good. It helps us to be successful in whatever we
do. We learned that when we are not prepared, we do
not feel as successful as' we do when we prepare. We
made a yarn picture, and some"of us used string as a
substitute for yarn. .
* /
. - 142
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How d1d we plan and prepare our task of maklng a yarn
plcture today?

Possible responses

The instructor told us to brlng colored yarm
and white glue ahead of time.

Some of us 'brought yarn and glue to use today.

We talked about how to do our yarn pictures.
(planned)
We listened and learned.

. We gathered all of our supplies. (prepared)’

We followed directions.

During the lessons of this unit, we hdve learfied many

things.

We have learned that we are all workers. We

have talked about some workers we depend upon.

’

Who are some of the workers you depend upon?

r

Write on the ckalkboard.
¢ Possible respogssf: : .

=3

;

5.
§.

Parents or adults v

Police workers.

Service station workers : /
Instructors . . /
Custodians /
Brothers and sisters Yo~ | /

In what ways do these same workers de*2nd upon you?/

Possible responses: : /

oW

We have

talked about

They expect me to do my share of work. /.
They expect me to obey rules and laws. !
They expect me to be a friend. /

They expect me to buy products. /

on workers to fulfill their respons1b111t1es, and the

workers don't do what they are .’supposed to do.

recall some of these instances?

Possible responses:

1.

A fireman did not show up for work on time,
so a fire damaged a house more than it would

- have if the fireman had been there to help.

2

¢

143
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what can happen when others depend

Can you




2. Max's family depended on him to sell the

f vegetables, but he stopped to, play. He was
just lucky that he was able to sell:them
after that.

3. The only veterlnarlan in the community -moved
away . suddenly to take another job. There
‘was no one to take his place. The animals
of the community  were in danger.

In the 1 st two lessons, we learned some ways to be
successful “in our work.

What are|some things you can do to be successful in a
task.

Desired responses: Plan, prepare,‘and practice

These®are the same three things any worker must do to
be successful.

3

SUPPLEMENTAL ACTIVITIES . . -

Learner Directed

Write and 1llustrate a news artlcle predlctlng what
would happen if no 'one prepared for-a day's work.

Dramatlze a family picnic scene where no preparations
had taken place.

-

ASSESSMENT :PROCEDURES

|

i
[

DESCRIPTION ’ -

A pictorial multiple-choice item is used to assess
achievement of the objective. The pictures are:

1. A male child sitting with nothing to do.
2. The entire class working on a project.
3. A -child show1ng his mother his finished product.




DIRECTIONS - '

Bobby's class is making Santa Claus faces for Christ-
mas. Bobby forgot to bring the things he needed from
home. Circle the number above the picture that .shows
what might happen because Bobby forgot.

KEY

"1
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Date

\

Lesson 11
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’ . ' Lesson 11 ; ,
- © STEPS FOR YARY PICTURES o g

1. Prepare all ‘materials. o /
One paper.for the yarn picture /

: a.
T~ b. One paper for the background

c. Colored yarn or string
d. White glue’
e. Pencil
f.  Scissors ) .
g. A pattern to trace, if available ° ‘ % -

2. Trace or draw the outside edges of the picture

3. Trade some of your colored yarn for that of other .

' ‘ learners so you have three or four dlfferent colors o
. to use. -~
S ‘ 4. Plan-where your colors will go.
5. Run the glue along the liue for just a short distance. . 1
* " .
6. Lay the yarn down on the .glue.
. 7. Make sure al\ of the lines of the picture are -
completely covered with glue and yarn. ,
. 8. While thc glue dries a bit, close up the glae bottle and

wind up the yarn. .

9. Cut out the picture. )

{ i
Allow the glue to dry before attaching the background

’

le or glue the yarn picturé to the background paper.

it is ready to. be put up where others can see it in
classroom or at home. g




Lesson 11
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APPENDIX A

INSTRUCTIONAL STRATEGY GUIDES




21bid.

-

' Y DEMONSTRATION STRAPEGY

i

A demonstration is "a method or a process of prasenting ¥

or establishing facts."! A demonstration is "the procedure

- >

. of doing something in the presence of others either as a means -

of showing them how to do it themselves, or in order to ill-

ustrate a principle, .for example; showing a group of student
how to set the tilting table on a circular saw or how to pre-

) . i P . . . . N
pare a certain focd product, or performing an experiment in ‘

. -

front of the class to show the efipansion of metals under
! o o . .
heat."2 . _ .

*A. Use of Demonstrations - . .

--1. To illustrate an important prfnciple .

2. To provide instruction in how to perform a par-

|
ticular task . .
3. To ind:icate safe operating procedures
|

4. To augment lecture and/or discussion sessions
\\ .5. To provide for br24ks 1in instructional routines

B. Instructor Preparation

1. Determine the objectives of the demonstration.
Make sure that a legitimate instructional need
is served by tne demonstration. /

14

learter v. Good (ed.), Dictionary of Education (New York:
McGraw Hill Co., 1959), p. 161. .
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*
2. -Prepare learners for the demonstration

Introduce and use any new terminology before

»
!

a.
— .
‘a class demonstration.

presénfing
Provide motivational activities which lead
- | .
1

o b.
‘ -into the demonstration. .

Announce the demonstration a e€lass period
/

c.
/
|

early and assign any reading necessary to
acquaint each learner with new materials 2nd/

or processes.
Announce any safety precautions for which ! é’
/ ~ L]

the learner should prepare in advance,
| - -@

Example: students must fﬁ;ﬁish protective
i

* a.

S—

goggles.
Sécure or develop the necessary apparatus, ma-
i

3.
terials, audio visuaf\materials, and spécimens

i

\

.

/
needed for the demonstraticn. f
~ ]
4, If necessary, obtain parental consent to perforh~
! /

-~

the demonstratioh.
If necessary, solicit outside help to success-
Incorporate | : /

fully perform the demonstration.

»
~

5.

\\ .

student help when possible.
6. Provide the necessary accémmodations for hanaé— y
. éapped learners to participate in the activi%&. /
7. Pxovide the necessary accommodations for vis?tors ’
P [ )
>
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to the classroom. ‘ 2/
If necessary, inform your principal or otherYad-
Plan any follow-up activities necessary to rein-
force the information’ deliveced in the demonstra-
tion. : .

Y . Vd
Practice  the demoqstratlon.-

a. Familiarize yourself with all steps in the

.

.

b: Set a tentative time limit for the demonstra-

tion and, when necessary, for the individual®
/,{
parts of tne demonstration.

c. prepare an outline t¢ follow when presenting
‘the information to the learners.

Prepare a goo.d intyoddction‘and conclusion for

the demonstration: A cgrefully pregargd intro-

duction will ensure a gooawbgginniné and set the

tone for an organizedfdemoﬁétrat}on. The con-

clusion should contain summary stateﬁegts and

any information necessary for smooth transition

to follow-up activities.

’

8.
_ministqator.
9.
10.
demonstration,
1.
The Demonstration
1.

Inform learners?whether or not they are to take

notes.




Make sure everyone can see and hear.

Involve as many students as possible.

3

Talk to the learners’ and wa;ch foriobvious feed-

\ <
back signs. - v

Use audio visual material whenever possible.

Simple, easily prepared visuals can provide

structure and organization for. the presehtation.

Move at a steady pace; watch the time; "use the

s . R
prepared outline to complete the demonstration.

The time an instructor spends preparing a demonstration

is rewarded with learner enthusiasm. Well ﬁlanned demonstra-

‘tions are always'fun, but do not forget that the instructor's

‘ 'proficienqy-is the center of attent}on.3 Therefore, if a

‘ 4 - o,

’ demonstration is to be used as a learning experience, prior

planning is a necessity.

3W, James Popham and Eva L. Baker, Systematic Instruction,
(Englewood Cliffs, New Jersey: Prentice-Rall, Inc., 1970),

p. 102.
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DISCUSSION STRATEGY

£
Techniques of discussion are often designed as learning
procedures. Some discussion sessions are "characterized by
adherence to a topic, question, or p;oblem about which the
participants sincerely wish to arrive at a éec;sion or conclu-
sion.'"4 During such sessions group discussion is usually con-
trolled 5y its féadership. Other discussioﬁ sessions provide

for "group discussion that moves freely and adjusts to the ex- .

r

pressed interests and pérticipation’of the mc:mbers."5 This

type does not call for any specific discussion procedure or

fixed outcome. Activities described as discussion sessions
.may range from very rigid sessions to periods that appear more
’

. therapeutic than instructional.® Therefore, the fundamental

consideration befgré choosing discussion as a teaching tech-
nique. should be ghe objective(s) of the lesson.

Discussion strategies are not difficult to comprehend,
but’the inexperienced instructor may find that discussion as
a teaching technique is one of éhe most difficult to implement.

A. Use of Discussion Techniques7 ¢

dcarter V. Good (ed.), Dictionary of Educaticn, (New York:
McGraw Hill, 1959), p. 178.

SIbid. _

bW. James Popham and Eva L. Baker, Systematic Instruction,
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1970),
. 97. ‘ e

73. Jeffrey Aver and Henry Lee.Eubank;’Handbook for Dis-
cussion Leaders, (New York: Harper qhd Row, 1947), pp. 8-9.
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1. To exchange information

2. To foxm attitudes~v
3. To make decisions

4. To release tensions

Discussion Strategies

\
1. Before beginning a discussion, make sure that the

S

learners have sufficient background imforxmation. -7

t

This can be provided through previous lessons or

prépaféfofy infgimation in the same lesson.

2. Prepare a lis£ of questions to be asked, along
with/tY§iéal iea;ner respon;és.' (See Classroom
Question Classification Chart.)

a. Even iﬁ its simplest form a list of prepared
guestions helps prevent moments of confusion
which destroy the effects of a good discus-
sion. ‘ . . :

b. , If a variation af an instructor-directed dis-
cussion is chosen, questions should be pre-
pared and written for use by small groups or
-groups demonstrating opposing viewpoints.

3. Advisé learners to exchénge ideas with other
learners as well as with the inséructor.

4, Tell learners that participation in a discussion

carries a ¢ommitment to listen to and respect

158
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10.

11.

12.

other's opinions.

a. Respect of another Yopinion means agceptiné
that opinion as a. valid belief of anothex
‘person. '

b. Laughter and scoffing at an opinion different
from one's own tends to change a discussion
session-into an argument.,

No one should be forced to participéte, nut

everyone should have the opportunity to spezk. if

he desires. .

The instructor and/or discussion leader should
compliment_desirable behavior displayed during
the discussion.

Make the discussion as informal as possible.
Arrange chairs in a comfortable manner, p}efer—
ably in a circle.

If the discussion is to be in small groués, in-
form the participants to keep a reasonable ﬂoise
level.

The instructor and/or discussion leader 'should
direct the session with enthdsia;m.

Do not make a discussion session too lenqgthy.
Terminate it when all opiﬁions have been heard.
If a disguscion is to have a‘leader other than

the instructor, that leader should be chosen and

159
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13.

C. Discussion Leader Responsibilities

prepared in advance.

A summary statement should be provided to conclude .

\

. . . .
an organized discussion. Thl% task can be per-

1

formed by the instructor or the discussion lead-

er. ﬂ/

1

1.

2.

Ask questions which will elicit reactions, opin-

.ions, or conclusions. /

Do not answer toc many of your own questions.

3. Vary the approach to asying questions. Exampie:

4,

Ask questions to the group: Aask for a wvolunteer:
e

ask questions of a particular individual.

Inject differing'poin£s of view.

Elicit explanations from proponents of differing

>

points of view.

Encourage group interplay by calling for reaction

to statements made by participants.
Monitor the diséussion‘to steer away from
olizers. |

If necessary,,clarify.what is saidl
Occasionally summarize what has been said
considering’other aspects of the problem.
vide enougﬁ new or trapsitory material to

‘the discussion to continue.

R 1Y

monop-

before
Pro-

enable

.

~

&

[




10, It might be necessary to play the role of "devil's

advocate" to stimulate discussion.

“11. “rhe discussion leader and/or-instructor should

value and accept all contributions made by the

learners and should be a model of expected be-

havior. ) \

»

i

D. Variatioﬁ\of Grpup Discusgion
1. Panel.DiscusSion |
a. A panel usﬁally has three to six learners,
¢ including a chairman. Interpléy between the
! ’ panel, members consists of agreemeht, support,
disagreement, elaboration of points, and pre-

‘, \ : - sentatnl.on of differing viewpoints.

b. More intense planningis necessary to suc-
cessfully conduct a panel -discussion because
féw learners have the expertise to discuss a
topic in front of the ‘rest of the class.

c. The phairﬁan performs the responsibilities
as listed in Section‘C.

d. After the .panel has explored the togic under
consideration, the chairman can open the dis-
cussion to the class. Learners can ask
Questiéns or make comments to specific panel

) members, or a total panel response to a

_ |
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question could be redquested by the chairman.

2. Symposium8

a. A symposium consists of several persons !

(guests, learners, etc.) who hold differing
points of view regarding the topic under con-
sideration..
b. Each participant is given a chance to briefly
state his point of view; a moderator, prefer;
ably a student, thg& opens the meetikg to the
group. |
.c. The symposium is particularly useful as a'
vehicle for committée~reports: /" A
d. When the symposium is used ;; a classroom =

‘ . tool, those speaking should be‘éncopraged to

provide charts, didgrams, or other audio

v¥sual material to enhance their presentations.

j 3. Interview Technique

4

e a. The interview technique is a method used in

a conference between an interviewer () and a

respondent. Direct questioning is used to

draw information from the respondent.g‘ The’

?James W. Brown,-Richard B. Lewis, and Fred F. Harcleroad,
1+ A=V Instruction-Materials and Methods, (New York: McGraw-
Hill Book Co., 1959}, p. 311l.

4

9Good, op. cit., p. 298. '

\
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) o - o, X
. A useful variation of the interview sesslon

person from whom information is sought can be
a learner or classroom visitor. The inter-
viewer can be a ;earner, the.instructor; or -
a smaldl group including both learners and in-
structor.

Most of the importanﬁ questions for which re-
sponses are sought should be decided upon by
a general group discussion prior to the.in-
terview. It is also advisable to decide who

]

will ask each question, especially if there

<

are several intérviewers.

After completing the formal interview, the
session should be opened for class partici-
pétioﬁ. The class cun participate by qués—') )

tioning the respondent or by mdking further

comments about certain points covered in the

interview. h

~ -

is one where two respondents: are interviewed

simultaneously. This enables interaction

between the respondents and often a question

answered by one can be further developed by

the other. ° g,

It is a good.practice to have either the




\\\. respondent or an observer provide closing re-
i \ <marks. This responsibility should be assign-
\ .

L
ed prior to the interview. : ,

|

f£. It is often necessary to conduct an interview
v .l
outside the ctlassroom and report back to the
class. The tapegrecorder is a very effective
éool in such cases. The instructor should
review the strategies of conducting an inter-
view with those responsible for thé Shtside
interview. It might be advisable to provide
the learner with an interview fq;m designed
specifically for.a‘particular interview.
4. Brainstorming
l a. Brainstorming is a variation of groué dis-
cussion often used as a‘fifét step in sol-
ving a problem or accomplishing a.group ob-
jective. Brainstorming has been described as
a discussion technique agiviqg the mind the

" green light."lo .

*
v

b. A brainsto¥ming séssion consists of accepting

ideas, phrases, words, etc. from group par-~
\ :
ticipants, writing them on the chalkboard,

.and evaluating each one before deciding on

A
L]

1°Brown, Lewis, and Harcleroad, op. c¢it., p.-313.
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a.

r

b.

b

C.

@

d.

~

-

e.

same issue. * | » . .

41

~

the most promising course of action.

. <
The session should be conducted on a positive

basis. No suggestion should be rejected be-

cause of impracticality. '
11

5. Discussion-Debate ,

Debate sessicns can be best used as follow=

up activities to small group discussions in

which proposhls with differing points -of view

During é'qebate session, two or more speakers

~

deliberately.present opposing views to the

No effort is made to reach a Jdecision or to

A

recognize rommon parts of differing views.

@ﬁé'instruutor should tell the class that

-

ffering t‘ews helpoidenfify important
issues aqd/or'alternative approaches to a
froblem. ]

Some facsimilgvof formal debate procedures”
should be maintained. Each proponent should
bé given presenfation time and time for re-

buttal. Approximately equal time should be

given each participant.




.

. | ‘ ,,1'.
f. Ideally, thg debate session should end wié% a
summation of the issue; however, 1f a solution
or approach must be decided upon} the issue T
: ' should be informed that such a vote will be
taken at the conclusion of the de?ate session.
g. After the debate, the class should be given a

chance to participate by asking questions or

providing additional input on ‘elevant issues.

NOTE: This discussion~debate variation is not a
formal debate.

Variations and/or combinations of these dis-
¢

cussion methods are unlimited. The instructor ‘_.
. ;

should choose and prepare the discussion session

> that will provide the best vehicle for reaching

-

the objectives of a lesson.

DRI

lf.)b g ‘
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QUESTIONING STRATEGY ' )

Classroom questions are a typical activity. Questions
can be very effective tools. when used. by an instructor who
has planned his questioning strategy. Whether the questioning' .,
is done orally or is written, the following considerations
could prove helpful. *
2. Use of Qéestions

N -

1. To stimulate student thinking

2. To elicit answers-which can be used to check the
utiiity of the instructional process

3. To attract attention to an important ssgment of .
a lesson .

B. Questioning Strategies

l._ The style and form of prepared questions should
be determined by the course objective for‘qhich
the question is written. If cohrse objectives -
aée‘written in behavioral terms‘(performance'obF
jectives), support guestions are much more
easily written. o
2. The purpose of @ question should be determined
prior to its being asked.

3. Generally, an instructor should avoid questions

that can be answered yes or no.

167
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a. Bloom'? classifies educz} onal objecti?es, but
questlons can also be classified into six

different categorlei/fanglng from knowledge
i

of specifics to evaluation of theoret;cal
’ / :

coricepts. It is generally considered|better
. R i *
r ,‘/ " t )
to initiate questions that require a judgment,
7/
. Vs . '
- the use of logic, or powers of reasoﬁing.

’ : o
(See Classroom Question Classification Chart.)

b. Use hypothetlcal 51tuatlons and condltlonal

questions such as What would happen If e o o 2

and How could . . . ?

{

It is generally considered best to ask a question
.« * 3

and then ask someone té respond rather than choos-

ing someone to respond prior to asking a question.

Do not repeat questions. If a question and answer

» 1

period is planned for a purpgséh then all learners
should be fequired to support the session with
their undivided attention. Reéeating-a question
will not require the learners to listen.

Po not repeat learners answers.

12Benjamin S.
Handbook I:

Bloom (ed.), Taxonomy of Educational Objectives,
Cognitive Domain, (New York: David McKay Co.,

Inc., 1956)

, P. 18.

.




a. Encourage the learner to speak loudly end
clearly.-

b. The instructor mdy wish to repeat an answer
and add or delete’essential information in
order to stimulate discussion, thought, and/-
or further learner questions.\

7. Incoriect answers-should always be treated as

, incorrect answers, but- tact sﬁould be used in all
such situatiens. Consider the source of incor-
rect responses before refuting them. Individual

N C differences require that each response be handled

‘ a‘e\a unlégue situation. Some nd1v1duals require

~- "%oi{j treatment; others need a firm response.

8. Answers-can be grammatically corrected even
though thé answer is eﬁpixically correct. A ’
spontaneous judgmeﬁt should be made before cor-
recting the grammatical structure of a‘learner's
response. In'soge cases, it might be more Aam-
aginq £6 the learner to be graématically cor-
rected than it would be for ihe,grouﬁ to be ex-
posed to grammatical mistakes.

An instructor can stimulate almost any thought pattern

desired by making effective use of questions. Some instruc-

tors may be able to spontaneously initiate qguecstions of

169 -
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guality, but most instructors need to spend time preparing
-/ questions and typical responses. Exploring this topic should =~

produce many souxrces Of typical questions and strategies for

N
-

using them.

&
.
2
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GUEST SPEAKER STRATEGY
. !

r

Community residents are valuable instructional resources,

and are usually happy to help the schools. When information

for the learners could be better or more interestingly deliv-,

ered by a resource. person, the following items should be con-

sidered.l3

.’ A. Contact the Resource Person

1. If possible, a person known to be aple to mgke a
good presentation.

2. Contact should be madde far enough in advance of
the presentation to enable the instructor ‘to plan
relevant classroom activities. Early cqntact
also gives the guest time to prepare his presen-
tatioﬁ.

3. Explain the developmental and pq{chological level
of the learners to the resource person. He can
use this as well as‘othe; information (age, gréde
'level, size of class, etc.) as guidelines ;or
preparation of his presentation. ’

4. Give the speaker a brief summary of the learner's

knowledge about the presentation subject.
7/

{ ‘ 3
* ,

135ames W. Brown, Richard B. Lewis, and Fred F. Harcleroad,
A~V Instruction-Materials and Methods, (New York: McGraw-
Hill Book Co., Inc., 1959), pp. 374-376.

)




Instructor, Preparation

Set a time limit for the presentation after dis-
cussing it with the speaker.
Give the resource person any software (worksheets, g \\\\

etc.) that will be used in conjunction witk the \

presentation. Supply an outline and/or list of \\\\

ques%ions which describe specifically what the
presentation shoul: cover. -
Describe the mzdia available to the speaker.
A:description of the classroom sequence prior to
and after the presentaﬁlon might be helpful to

.

the speaker.

If appropriate, ask the guest speaker to wear

L
- -

. . X
his work clothes or uniform. ~—
{

1.

-

Have enough background ieformation on the speaker
to develop a good introduckidG. '

Make arrangements to meet the visitor when-he o
arrives at the school. B

Inform the principal of'speaker schedule and
content of presentation. ?his infoxrmation should
be provided verbally as well as in'written fqrm. -

Arrange for follow-up activities, including

writing thank-you letters to the speaker.

- Some learners should be chosen to take notes on

the presentation. Others should be ren ‘nded of | “=

. .
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. N
listening skills.

6. Make sure all audio visual material requested

by the speaker(s) i available. .

7. Provide arrangements for visitors and late"

arrivals. .

C. The Presentation Period

1. After warm—up remarks from the instructor, a

-~

previously chosen learner should be asked to

A

introduce the guest.

2. Maintain discipline and decorum.

The community contains a limitless number of opportuni-

ties for léarning. Among the'community resources available
are people. Learners seem to respect Fhe opinions of those
)
members of the community that take time from their jobslto
speek to them. Therefore, wise use of resource people can

[

enhance almost any classroom instructional upit. A written
N

’

evaluation of the experience should be prepared and made

availaﬁle for review before another presentation is scheduled.

" /

L7 N /
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\ : ROLE-PLAYIN§ STRATEGY

Role playing is a teaching teghnique which uses "the act
of assuming, either in imaginatibn ox overtly, the part or
fupctidnqof another or others."1l4 If le'playing'is the best

method of satisfying the objective(s)” of a lesson, then the
. following steps might pro&e helpfui.ls

A. Use of Role Playing

0}

1. To develop individyal confidence

2. To develop group responsibility

3. To practice decision making

4. To show casual behavioral relationships
\’ ' 5. To improve self-concepts

, 6. To relieve tensions

| L)

B. Identifying the Problem - Role playing usually fo-

cuses on a problem.

l. The role-playing situation will be readiiy ac-
cepted by the learners if thg group identifies
the problem to be studied.

2. All facets of the problem should be listed ‘and
the problem narrowed or reduceéh preferably by

the group,_before actual yole playipy begins.

’

l4carter v. G od.(ed.), Dictionary .of Education, (New York:
; McGraw-Hill Co.’, 19%9), p. 471.
15pannie R. Shafiel, Bcle-Playing for Social Values:

Decision Making ir. the Social Studies, (Englewood Cliffs,
. New Jersey: Prentice-Hall Inc., 1967), pp. 65-66.

O
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3. After selecting and reducing the problem, the
instructor and/or learners need to develop the
problem story. The prowolem story should define
the situation and characters fp a life—iike
setting.

Warming—up Period - 1If thé learner grouR participated

in the planning of all stages up to.this point, then
the warming-up period is simply a review before role

playing.

1. Acquaint the learners with the.problem, the sit—'

uation, the characters, and the setting. &his
can be done by reading or telling the problem

’

-
-

story.

Choosing ‘the Participants

1. 1Ideally participation should be voluntary.
2. 1If selection of participants is necessary, handle

the situation with tact. The following sugges-

i
tions should&be used only if appropriate with a

particular group. -

a. Allow names to be suggested.

b. Let-those chosen have a part in selecting

v T

.

others.

Setting the Stage

l. Help participants become involved by stating

176

147

-




F.

o

the time of day, talking about ?acial expresi;ons
of the characters, feeliqgs involved, etc. Vafy—
ing amounts of time shouig be spent with individ-
ual actors .depending upon their age and maturity.
Prépare the observers by discussing the major
concepts of the problem and the main parts to be
played. The observer§ should be asked to deter--
mine if they think the actors are behaving in a
mannef true to life. They should also be asked
to come up with an idea for a;solution to the
problem. Help the learners understand why laugh-
ing spoils role playing. It is important to em- .
.phasize that the way an actor portrays a role

has no reflection upon him as a person - he is

evaluated for his ability to portray the situa-

tion»as true to life.

Role Playing

1.

2.

Time will vary according to the magnitude of the

proﬁiem. . ~

The ﬁurpose is to show the problem, not the so-
N * /

lution; therefore, stop the action as. soon as

T the problem is viewed.

3.

Ask the players to remain on stage tc help pre-

serve the scene for the observers.

0}




G.

Evaluating the Action

1. .Determine if the situation seemed real. If not,

E

determine why not. Ask questions such as: (1)

.Could this happen in real life? (2) What would

you have done in place? (3) What would,

L

happen if ?
2. Discuss possible solutions to“the problem and

decide which solution is best for most people.

‘3. If time permits and if it would ‘be beneficial, do

further role playing on the Eoéic.' Use the same
actérs, différent actors, or the same actors in
different roles. The same situation could be re=
played, ox it could be a continuation of that

situation. Perhéps an enactment of what preceded*

the original sicuation could be develsped.

Follow-up Activities - Activities which enhance dis-
cussion of the problem and/or solutions to the prob-
lem are al@ays-desirablé, Activities chosen should
involve everyone and should be compatible with the
age and interests of the group. The following ac-

[y

tivities are suggestions:

&

1. Art project B ’ o
/‘—‘:’/@f" . /

2. Large or—small discussion groups ‘//,//r,,/f

— . P .

3. Interviews —

Q

1=




7

°

4. Use of audio Visual materials

.
5. Field trips
6. Oral or writéenpreports .

7. Egig/éka?fhg of same or similar subject at a

—— " later date

’

Role playlng is no panaced, but it does offer teachers a

technique adaptable to many classroom situations. Role play—

ing should not be considered an effortless Eechniqug, sinceuj
successful role playing requires a great deal of thought and
preparation. Learners and instructors cdn find role playing Q\\:)

rewarding expef&ence if they prepare and participate.

Ve
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SPECIAL RECIPES FOR THE CLASSRQOM

Many times an_instructor needs special mixtures which

Y

can be pinduced in‘the classxoom. Brown16 offers the fol- ’

lowing recipes which might prove helpful.

! Cement Mortar — Mix one part dry cement with two parts

4

sand. Add enough water to make the mixture workable.

Casein Glue -.Heat a full glass of skimmed milk in an
. ]

- enameled pan'to 90° Fahrenheit. Remove from the stove and

add two-thirds cup of vinegar. As the vinegar is stirrgd'in,

curds will appear. Strain the mixture *through cheesegloth

to remove ‘the curds. Wash the curds in cold water and allow

Y ¢ o

them to dry. Then add water to the dried curds (twice as

much water as there are curds) and blend thoroughly. -Dissolve

[

two tablespoons of sodium bicarbonate in a large glass of"

warm water and add to the casein solution. Stir thoroughly.

~

The mixture will soom become casein glue.

5

Flour Paste - Mix a little water with one cup of flour.

Add more water slowly-until the mixture is smooth and creamy.

~

" Plaster.of Paris - Pour the amount of water needed (a-

bout half .the finished mixture desired) in an enameled con-

« »

tainer. Slowly sift plaster of paris into the water. Do not

16:pis material has been adapted from James W. Brown,
Richard B. Lewis, and Fred F. Harcleroad, A-V Instruction-.
Materials and Methods (New York; McGraw-Hill Book Co.,
Inc., 1959), pp. 280-281l. ~ CEEE




stir. Continue until enough plaster of paris has been added
so that it stays on the top of the liquid without being ab-

sorbed. Stir and press out the lumps by hand. Use immed-

iately.

~

Fiour and Salt Mixture - Use two cups of flou.s and

enough water to obtain a creamy consistency. Add one cup
of salt. Hardens when dry.

Paper Mache — This can be made in several different'ways:

(1) Soak torn paper bits in thin paste; mix well; (2) Boil
paper bits; mix to ajsmooth mass; squeeze out water; add
paste, qlue, and plaster of paris; (3) Tear.toilet paper
into shreds; boil,and beat until smooth. Squeeze out water
and add paste, (4) Dip one inch wide strips into paste and

lay o7er torn or wadded paper center to produce desired form.

Spray Pain£ - Mix one pint of white calcimine in water to™
obtain a thick, creamy consistency. Add onre-third pint of ‘
alcohol or white shellac. Shake thoroughly. Add more water
if the mixture seems too.thicg. White poster paint may be
substituted for this mixture. ~

Puppet Mix - Ingredients: one-half cup of table salt; .
one-fourth cup of cornstarch; one-fourth cup of water. Mix
ingredients together thoroughly. Cook over a low fire, stir-

ring continually. The material qickly stiffens into a lump.

¢

"When it is sufficiently cooked, knead it briefly. It is then

ready for use. For color, add to the original mix, dissolved

'
¢ '

i
[
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water colors, melted crayons, or ink. It may be painted
~ .

when dry™ Wrap'in waxed paper and store in a refrigerator for .

future use.

kl

sawdust Modeling Mixture - Mix together two cups of saw-

dust, one cup of plaster of paris, one-half cup of dry wali-
paper paste f£lour, and two cups of water. Mold hefore mix-

ture 'hardens.

»
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