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ATTHTUDLS TOWARDS CAREER EDUCATTON
IDENTIFICATION AND CHANGE

Bv: Kaare Jacobsen
and
Barey N, Drier

Witlin a sodiery charactenzad by rapid socual and techaclogical change, the teaching process
and for that matter. learsing. 15 extremely complex. Iatormation presented today may be out-
dated tomotion. A reaclitng or |c.nrning CHVITORMCENE appropriate to one oeriod of culeural transi-
tivn may be wmappropriate mianotha. The teachers role 15 subject to considerable shifes reguir-
ing shills varving according to the ame. the places and the individual with whom the teacher is

working.

We are living in a cransitional age where today s vouth are imvolved with more advanced kinds
of chinking. analysis. and valumgz thaa any other known group in Gistory.  How will arichmene be
tauglt when cach clementary student will have his or her own pocket elecironic caleulator?  How
will history be taught when students can dial @ number and view historical films-on tdlevision
sereens, or retrieve microfiche pages from any of o million books? Jung! of the Northwest Re-

gional Educational Laboratory states that “educators will be living the answers to such questions

in the coming vears.”
il -k - . . Ii Ao fire 2 .
This is an age of change rthat requires new and rapid adjustment. Moffite= writes that

it nnp.u.t on education is an ongomg challenge. 1t is the basic reason determining the
need for continuous education fon all people and particularly of all teachers. Wlthout
continuing study . teacher Anowledge and teacher performance soon become obsolete.

Education is continually called upon to change. 1t is understandable that when knowledge is ex-
panded. learning and teaching methods are discovered and new resources become available, con-
siderable reeraining of educators must occur thus demanding change m teacher education. Teacher
inscrvice edecation is @ major method of providing teachers the opportunity to increase efficiency,
develop new skills. and provide for continual learning.

IChatles Jung, “Lisuuctional Systems for Professional Development.”™ Theory Iito Practice.
Columbus: The Ohio State University. College of Education, 1972. pp. 276-277.

Zjohn €. Moffite. (i service Education for Teachers. Washington, D.C.: The Center for
Applied Rescarch in Education, Inc., 1963, pp. 6-7.




In-service cacation s a planned proces . for influencing teacher behavior with the intent of
changing o1 modity g Condriens ind mstrucnional practices to be used 1w ouwr sehools,  Farris
and Bessens 3 an foar propositions provding a conceprual framework tor education o plan for
and mitiate change. They we:

I Inservice education is a process for change

2i Changes through insavice education take place in an orgamzational content

. 3 Insservice educanon is 4 process tor planned change
4+ Insenice edncation is e of severa! organizational changes and takes place through

personne! development

lnservice education epreseats intersentions direceed toward deliberate, planned changes.
Harris wnd Besseart rofer to planned change. using an agent of change—someone who examines
the existing state in light of scmd tutare desired condition. The change agent then witervenes
somchow to change events to reach a desired goal. The ultimate goal is to improve and mahe
more effecrive the educational vpportanities for children. The focus is on educational renewal
procedures designed to tadilitaze individinal and group growtl of teachers within the public schools.

The characteristics of a successful program of staff development have been enumerated by
Fiunegan.?  Successful program characteristics are:

1 Designed to mect genuine needs of the cducational staff. pupils. and citizens of the
community. as determined by group study and jrdgment;

2)  Planned and admini.tered cooperatively with objectives clearly established:
3 Designed to provide help of a praciical, concrete nature;

4} Designed to be continuous and planned on a loug-term basis:

o

Considered an integral part of the educational process:

3Ben M. Harris and Wailand Bessent, ln-service Education, .1 Guide to Better Practice.
Englewood Cliffs, N.J.: Prentice-Mall. Inc., 1969, p. 16.

Hbid., p. 19.

Harry Finnegan, “Into Thy Hands . . . Staff Development,” Theory Into Practice. Columbus:
The Ohio State University, College of Education. 1972, p. 216.
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61 Devgned 1o be action centereds

2, B‘I 1 i |. i‘l..' l

i) AsCd ol souna priviples o AL.III!III‘_:{. Jndd

3 Designed to provide a permissive atmosphere conducive to creanviry.

Inservice education today cannot be viewed as a frill or an add-on activiey to tahe place at
the begmning or aoy other single poine in time o any schoul year. 1t must be considered an in
tegral featurcs woven ino the ongomy instructional progran and organizational fabiic of the sys-

yon S ¢
tem. Fundamantad to clucational change, snategy is total school staff imolvement. 1 education
is to meer the demand of thie dme, it muse plan for change by involving the entire school stalf.
Gorman® writes in the recommended guidelines for in-seevice development:

When aif of the educational personnel involved with Carcer Education are a part of
the in-service educanion program. then, it will be more likely that the program will
have a positive cnduring eftect in the to 1l cducutional environment.

Any schoul district considering in service training nceds for all their staff members s likely
te face some difficult issues. Rapid educational change, like that being called for in career educa-
tion. calls for continual in-service education of existing staff.  School budge - are inadequate in
nany districes and the cost of insservice eglucation is increasing. As costs increase, there will be
pressure to limit staff renewal to those staff members who can profit the most. This is critical
because to exedade any teachers from participating in in-service may hinder the adoption process.
Many educational changes are long lasting and need total staff involvement and support. This is
cspecdally true of carcer education presently serving as a change model that demands long-range
planning time to develop. test. and evaluate.

There s another inherent problem in the development and implementation of carcer educa-
tion. The emphasis on an engincering cffort in curriculum development could pose o problem of
teacher nonimohement. As more tested programs and products are developed and installed,
teachers may assume a passive resistive role in implementation.

Teachier resistance to change and general indifference to in-service education 1as been known
for many vears. Coon.” in a study of attitudes of teachers and administrators toward high school

OAnna M. Gorman, ct al., Operation Resources for Teacher Lducators and Other Lducational
Persomnel Concerned with Teaching the Disadvantaged Learner. Columbus: The Center for Voca-
tional and Technical Education, The Ohio State University, March 1972, pp. 27-29.

TH. Coon. 1 Study of the Attitudes of Teachers and Adviinistrators Toward High School
Cunicihon Organizations, unpublished Ph.D. dissereation, 1951, The Ohio State University.
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' x “ . . gt 1)
reorganization, teachad dic conclision thae reachers are Inghly tesistant to significan connesiom

1] = (X}
changes more socdhan aidher adiministatons, students, or parents,

As a tosult of a stady avolving 210 selected schools of the Nouh Cental Assocation, Weber®
iWenttfies the unprofessional attitades of wachers o creating the g catest bartier to hange. these
attitudes stem from “a generalized fecly of opposition to change: a general disposition ol indif-
forent iverta and complaconcy s the holding of tenure rights and the fecling that administiators

y

assumic the responsibiliey for cducational changes and curriculum improvements.” This was con-

firmed by Berry and Murfin? who state that

the teaching personnel toward whom in-service education is directed often create the
greatest barrier to success of these programs. Indiffercnce, negativism, resistance, lack
of mterest, apathy ., complacency, and inertia may be identified as factors which some-
times linne individuals or whole faculties in efforts at growth through in-service tech-
niques.

104, observing the problem ofch.mgc in a school, recognizes that “there will be

Sarason,
groups that will feel obligated to obstruct. divert, or defeat the proposed change.”™ In establish-

ing prioritics for theory of change, he states that

recognizing and dealing with this source of opposition is not a matter of choice, prefer-
ence, or personal aesthetics. The chance of achieving intended vutcomnes becomes near
¢ero when the sources of opposition are not faced, if only because it is tantamount to
denial o1 avoidance of the reality of existing social forces and relationships in the partic-
ular setting.

A problem of greater magnitude is to design in service education programs to deal effectively
with the resistive personality. There has been litte rescarch dealing with the magnitude of change
and persunality types. Less research has Locr conducted on the personality that is resistive to in-
luence. Goldstein and associates! 1 write that “surprisingly little interest has been generated in
studying the characteristics of those who are resistive to influcnce.”” What adds to the problem
is that iesistance to influence is held in a high regard by many people in sociery. Pepinshy 12

8. E. Weber. “Oustacles to be Overcome in a Program of Teacher Education In-service,”
i
Educational Administration and Supervision, Vol. 28, Nov. 1962, pp. 609-614.

9. R. Berey and M. Murfin, “Meeting Barriers to In-service Education.” Educational Leader-
ship, Vol. 17, No. 6. March 1960. p. 354.

0S¢y mour B. Sarason, The Culture of the School and the Problem of Change. Boston:
Allyn and Bacon. Inc., 1971, p. 59.

TTA, P. Goldstein, K. Feller and L. B. Sechrest, Psychotherapy and the Psychology of Be-
Iuvior Change. New York:  John Wiley and Sons, Inc., 1966, p. 153.

I2p, N. Pepinsky. “Social Exceptions that Prove the Rule.” in I. A. Berg and B. M. Bass (cds.).
Conformity and Deviation, New York: Harper, 1966, pp. 380-411.
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whites that tesistance to mfluence s considered aposiovely valucd traw me owre cultare ae i
ndicating productve nonconforney, T contrast o the licde rescarch doue o detcimine the
haractanstios of the rontive personalioy a great deal of tescarch bas becn done oo the contorm
g penonality. Ineviewmng hterature onthe chataceeristics of the conforming pensonalien . Blike

and Mouaton 13 offer the following conclusions:

Results show that those who are more susceptible to conformity pressures are more
likely to be submissive, low in self-confidence, show less nervous tension, score higher
on authority scales, be less meelligent. less original, and to score on the simplicity end
of the dimension of the complexity-simplicity scale.

An underlying purpose of this discussion is to point out the importance of gaining more
Anowledge and understanding of persons who are resistive to influence. The inability of educa-
tional dedision-makers to discriminate between the conforming personalitics and the carly adopeers
emphasizes the importance of developing teaclier n-service programs that are specifically designed
for teachers who are resistive to influence.

Approaches Considered

Guen that teachers’ indiffercnce and resistance must be considered when designing in-seivice
education programs, a major question can be ashed. How can a staff development effort be opera-
tionalized to maximize the assimilation of carcer education in a particular school district?

There are many approaches that could be developed to address the above mentioned ques-
tion.  For example, it could be assumed that varatnons among district staff members in terms of
ther aceeptance of and conuitment to the philosophical and operational tencts are negligible and
will not affece staff development vutcomes. Neglecting these variations could be a mistake in terms
ot long range planamg.  The danger is that program innovators and educational decision-makers
who are cager for positive initial suppore and eaclude the resistive personaity that may represent
the Tong-term positive effect needed for total program adoption.

A second approach could be to make a comprehensive attenmipt at creating a pusitive affective
change in all staff membets in a school district. The efficiency of this strategy also should be
questioned.  In most mstances, cfforts to induce Jarge group affective changes of the type desired
tend to be time-cousuming, relatively ineffectual, and have low cost-effectiveness.  Also, such of
forts may have an cffect opposite the vne desired, especially when directed toward those staff
members who already exhibit positive affective behaviors.

A final approach simply would be to involve only those staff members who are known to
ahiibie positive feclings toward the innovation, and then have them influence other members

3R, R. Blake and j. S. Mouton, “Conformity, Resistance, and Conversion,” in I. A. Berg
and B. M. Bass (eds.), Conformity and Deviation. New York: Harper, 1961, pp. 19-20.
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through normal meetaction jatterns. The dhird strategy also could be questioned vn the grounds
of its cost-cftectiveness although such an approach probably could be developed. ‘

In analyzing all of the above approaches, The Center for Vocational and Technical Education
sclected one for study whiche will be deseribed in this paper. Our serategy was seleceed because
it was viewed (a) as being more wost-effective than the three strategie, described above, (b) as
being morc directive in its focus, and (¢) as being more adaptable in actual school settings.

The specific approach proposed can be described as follows:

1. First, every staff member in a target districe will be admimstered three short scales that
will be used to differentiate amonyg them in terms of their orientation toward innovation
or change, their attitudes towards career education and thirdly, their commitment to
same,

2. Next, those staff nembers identified as not being change-oriented will be asked to par-
ticipate in a special seminar that focuses upon changing their attitudes towards change
and more specifically. towards career education, per se, the Comprehensive Carcer Edu-
cation Attitude Change Module.

identifying The Resistive Staff

In investigating the problem of identifying resistive staff. a concentrated effort was made to
develop a valid and reliable mstrument to gain a better understanding of the characteristics of the
prospective adopter. To this end an attitude scale was designed to measure various levels of staff
attitudes towards carcer education. The instrument utilized three different subscales for the pur-
pose of yaining gicater potential in terprotive power in measuring attitudes than @ single summa-
tive score. The final mstrument. The Comprehensive Career Education (CCE) Staff Development
Questionnaire was designed to generate « multidimensional attitude profile to enable local educa-
tional personnel a broader picture of the attitudes of a Local Education Agency in order to mahe
more realistic decisions regarding their carcer education cfforts.

Description Of The Subscales

Krathwohl 14 states that the lowest level of valuing is typically called a belicf, i.c., accepting

& [}

a value. At the hughest level, the terms “commitment™ or “conviction™ are more appropriate than

belief. Subscale 1, The *Acceptance™ scale was designed to measure educational staff acceptance

14K rathwohl, B. S. Bloom, and B. B. Mason, “Taxonomy of Educaticnal Objective,” Hand
book (1: Affective Domain, New York: David McKay Company, Inc., 1956, pp. 139-141.
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of primaples and concopts of carcar educadon. Krathwoh! !5 Characterizes an atticude in the
acceptance fevelasanabstiact concept of worth diaeis internalized deeply cnough to be a con
sistent conttolling force on behavior, and that dhie person is percdived by others as holding the

behiet or value,

Subscale 1 has been labelled the “Commitment Scale™ which is more action ortented and
deals more direeely with staft involvement in career education. Kr.nthwu_hll(‘ describes belief at
this level as involving o high degree of certainty. The tdeas of “conviction” and “certainty beyond
a shadow of & doubt” help to convey further the level of behavior intended.

The third subscale was designed to differentiate between innovation and early adopters as
contrasted with laggers™ who are slow to clange. 1t was developed utilizing Russell's17 measure-
ment of the orientation of vocational teachers. The purpose of including this subscale was to
measuie d].lngc oricntation of educators without rcfcrcncc to carcer education or vocational edu-
cation. Test items having reference to the work cthic phitosophy were deleted from this subscale.

In our initial testing of the seales. an attendance area of a large southern school district con-
sisting of 577 teachers were administered the questionnaire described above.  Evidence indicated
that there are essentially three broad classitications of educators. The first group of educators
were identified as being enthusiastic toward change and actively sought new teaching methods and
techniques. A sccond group iu the study were classified as indifferent to change and were not
supportine of an adopting program. The third group, scoring lowest on a multidimensional atti-
tude profile. represented staff who were resistive to change and may actively oppose any inter-
ruption within the school setting.

One of the interesting findings duiing this study was that wichin cach subgroup there was a
wide variation of attitudes toward career ¢ lucation. For example, one-third of the group thac
scored high in change orientation scored in the lower quattile on the commitment subscale. Re-
scarch indicates that there are many staff members who view vocational education unfavorably
or have biases toward cducation for employment. The profile generated supports the 1dea that
staff may be highly favored toward change but be in opposition toward career education.

Another significant finding was the lack of any clear pattein of response in the aceeptance
subscale. This scale seems ta be a function of the characteristics of the situation in which a pet-
sun found himself. The score is dependent upon the demand characteristics of the situation and

15K rathwohl. ibid.. p- 149.
10K rachwohl, ibid.. p. 150.
17Ear! B. Russell, *The Measurement of the Change Oricntation of Vocational Teachers.”

The Center for Vocational and Technical Education, The Ohio State Uan ersity, Columbus, Ohio.
Research and Development Series No. 77, December 1972.
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does not reflect o deep conviction regarding carecr education. This subscale is impuitant as an
obhque techmygue in oider to get a more aceurate teading on the commitment seale. Tt is 1ccom
mended that staff members identified as not being change-oriented be asked to participate in a
spectal senunar that fouses upon changing their attitudes toward career education, re., The CCE
Atteude Change Module. The speaific msservice package that thie low change-otiontad staff mem
Bers would be ashad to complete before proceeding with the ramainder of the seaf T dovidopment

sequences has the following purposes

. To mvolve participants in learning activities that will increase the likelihood of con

tinued participation m the inservice program.

OS]

To persuade participants to critically assess career cducation materials in oider o inte-
grate this mformation with their arcas of expertise.

3. To engage participants m discrepant behavior inconsistent with their private teelings to
optimize an attitude change favoring carcer education,

The scelected strategy was developed from the theoretical base of Fustinger’s cognitive dis
sonance theory. The strategy utthzes empirical rescarch findings that have demonstiated effoctive
behavioral change. Then. by carcful design, this type of laboratory can be extrapolated into a
practical teacher cducanon sennnar to affece a predicted change in teacher attitude. The ficld
tested strategy 1eported in this study demonstrates that educatots and rescarchers can work to-

gether in bridging the gap between behavioral science and education in the “real life™ sceting.

Cognitive Dissonance Theory

The theory of cogmitive dissonance incorporates cognitive clements and their relationships.
These are ttems of confirmation or cognition about one’s self . once’s behavior, or one’s civironmen |
A person hhkes to think that his attitudes, behefs, and related behavior form a consistent pattern.
Incongruity between a person’s private belicfs and behavior results in a sense of imbalancwe what
Festinger refers to as dissonance. There are several theories on the need to correct dissonance
called cognitive consistency theories. They deal with perceived inconsistencies and assert that in
wonststencies generate tension, They postulate that a person with dissonance will behave so that
he maximizes che internal consistency of his cognitive system.

Festinger ! ® was the first to publish explicit formulation of dissonance theory in this 1957
volume, .1 Iheory of Cognitive Dissonance. As Festinger ! 9 and others have shown, the weighing of

18Lcon Festinger, A Theory of Cognitim Dissonance. Stanford, Calif.: Stanford University
Press, 1957, p. 37.

191con Festmger, ct al., Conflict Decision und Dissonance, Stanford, Calif.: Stanford Univer-
sity Press, 1964, pp. 158-592.

o
-
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belief amnd acoon nro balance Dissonance sadaction s a key ponaplo w b thcany, Deaonanee s
an unpleasamt e of ablaas that adates tensions that tend o matvatea pason o edoee i
consntency. Colien? Tits tnce wan s m which a person’s mduced discriepancres betwecn cogninons

and behavior can be reduced.

“
I, Hecan, i general, change any o all of the cognitions so they will lead more suonghy to
the expression made.
2. Hecan merease the fdt importance of the inuinsic rewards or punishments thae lud to che
. discrepant behavior.

3. He v reduce or completely eliminate his dissonancc by changing his private opinion so
that 1t is more consistent with the expression made.
.

The central hy pothesis of the theory holds that the presgnee of dissonance gives rise to pressure
to reduce that dissonance. The strength of this pressure is o direce function of the magnitude of the
entsting dissonance. It becones easential that dissonance arousal become a major manipulative cech
nique in urdar to predice dissunance reduction, e ds pussible to arouse cognitive dissonancee and in
crease commutment by employing role playing, The procedures requite that the negatively attraceed

person act as if he was positively ateracted to the situation.

Operational Plan For Module Design

Many problems had to be overcome in designing an attitude change module based ou the em

piical base of cognitive dissonance theory. One of the most difficult problems is addressed by
Fishbein2! regarding the conditions ofsubjcct choice. He states:

The expermental fostering of che individual’s beliel that he has relative freedom of choice
about whether o not he complies with the discrepant tequest is a major problem. If the
person fedls that he has been coereed. little dissonance and consequent atticude change
will resule. On the other hand, if subjects are actually allowed to agree or disagree freely
with the request to comply, few may comply. After all, why should anyone agree to
support a position with which he disagrees or engage in behavior which is unpleasant to
him?

2 - ; . . . . ..
. 20Arthur R, Cohen, *Artitudinal Consequences of Induced Discrepancies Between Cognitions
and Behavior™ in Martin Fishbein, Readings in Attitude Thewry wid Measwsiement. New York. John
Wiley and Sons, Inc., 1967, p. 333.

2 -~ N N - N ~ . .

2lg, G, Festinger and Carlsmich, op. cit., and Cohen **Forced Compliance through Positive
Inducement, Perecived Choice and Attitude Change,” in Readings in A ttitude Theory and Measire-
ment. New York: John Wiley and Sons, Inc.. 1967. p. 339.
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TCmast be caplasicad that monder toapply cognitive dissonance dhcory ma pracucal program,

one ot st omstiuct o taditional teacher cdesation workshop, One imporeant pome m design
ing @ program 1s that incentive nducement, cocrdion, and authoritatine tedimiques may not be used
& manipulating stiategics. Thoy are likedy toreduce the likelihood of an atticude change. Choiee s
an essential condition whicl precludes the complete autonomy of the subject to decide whether or

not to participate and remam in the program.

Individual choice has been carcfully considaed in the planning stategy for involving resistive
teachers in discrepant beliavior. Chotee points are structured at critical times to minimize cocrcion
and experimental manipulation. Teachers b 2 the opportunmity to exercise free choice in whether
or not tu identify thamselves on the pretese, which is an aceicudinal questionnaire identified as a ca-
reer edncation instrumene, 1tis a basis for selecting the experimental samiple.

I our study . cach participant was notilied by personal letrer mailed from The Center for Voca-
tonal and Technical Education. The teacher again had to exercise choice regarding participation in
acareer cducation workshop. Another critical Choice poine designed into the treatment permitted
tae partivipant to choose his’her posture regarding the carcer education program. Each teacher chose
to defend or oppose the career education program. At no time Jduring the experiment were the par-
ticipants coerced to continue the program.

A second critical feature of vur attitude in service education program was to employ dissonance
arousing inanipulations to cicourage involvement in learning activities inconsistent with private feel-
ings. To be uble to cngage participants to support a position which is disagrecable required o great
deal of experimental ingenuity. There had to be some justitication for personal involvemene in an
unpleasant tash but not to the point where the participant could disengage himself from the discrep-
ane behavior.

The importance of role playing to induce attitudinal cange has been verified by research. Role
plaving as an engaging techmque in discrepant behavior is emphasized by Kclly22 who states that
ol plaving offers a person the opporeunity of “trying on® new behaviors under relatively safe con
diions. 1eis as if one has a protective mash to “explor: his world without wholly and irrevocably
committmg onescll.” As a subjece continues to act discrepantly from his beliefs, he sees liede pros-
pect of publicly canceling out the discrepant behavior.

High commitment conditions existed when the participants were ashed to record a statement
on videotape. As the person viewed himself along with other group members, it became more diffi
cule to neatralize his discrepant behavior. "This is especially tite becaase free choice was used in

struceuring the experimental sicuation.

One of the significant features in our study was to isolate the clements and maxinnze the dis

suianee between the two clements or Juster of elements. 1t was essential that we make a conscious

22G;. A. Kelly, The Psychology of Personal Constructs. New York: Norton, 1955, p. 373.
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effort to “block off” Wl methods of dissonance reduction except one. i.e.. changing one’s private
position to comcide more ncatly widh the position expressed. To rule out the pussibilicy that the
exporimontal scrring is creating dissonance, aa initial encounter group experience was planned. Each
Pat UCIPant was made to foela part ol the group {hruugh interad tion, creating a safe cnvironment in
which to experiment.

Teacher wotkshops often appeal tor aceeptance of specific ideas or program information with
out prosenting rival ideas. Dissonance can be aroased through defensive reactions on the pait of the
participants since they are not given an oppurtunity to compare and view counter argunients. Hovland,
et al..23 demonstrated that a two sided program is more effective in changing the opinion of thuse
initially opposed tu the program. An experiment conducted by Tumsdaine and Janis24 clearly in-
dicates that the subjects who received the two-sided cummunications are able to maintain the adopted
attitude.

Rival ideas and comparisons are a major feature of our teacher attitude program. The impor-
tance of two-sided communications is emphasized by the numerous instructional “hand-out™ mate-
rials. Reading Kits were prepared representing extreme pro and con positions on carcer education.
Each participant chose a position and was given a packet with reading material to support him. In
order to reduce suspicion regarding these positions, the program objectives specify learning of class-
room teaching cechnigues {role play ing and videotape recordings). The intent was to create the illu-
sion that the content {Larcer education material) is a secondary feature of the program. Although a
subject chouses to take a position inconsistent with his private attitades, dissonance arousal does not
occur until an overt expression is made.

Summar

The Problem And Methodoloey

Inservice education is a planned process for influencing teacher behavior with the intent of
cianging conditions and instructional practices in the classroom. As educational change uecurs,
attemipts must be made to involve all teachers in an organized program of in-service education. In
planning in-scrvice activitics, it is important to recognize that many teachers often defend the tra-
ditional content and approaches in education and resist change. Unless effective means are devel-
oped to encourage the resistive teacher to attend in-service education programs for the purpose of
change, there will be liedde chance of achieving intended outcomes. The problem is that staff devel-
optnent spedialists and program developers have not developed effective in-service strategics to

23C. 1. Hovland: A. A. Tumsdaine: and F. D. Shefficld, Lxperiments on Muass Communications.
Princeton: Princeton University Press, 1949,

AL A Pumsdaine and 1, L. Janis, “Resistance to *Counter Propaganda’ Produced by One-Sided
and Two-Sided ‘Prup.lg.md.n Presentations’,” Public Opinion Quarterly, 1953, Vol. 17, pp- 311-318.
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mfluence the behavion change of resistive teachers. Therefore, the purpose of vur attitude change
study was to develop an i servicc attitude change module and o field test it in order to compare
Jhore term elfeets of this method of intervention on the attitude of dissident teachers.

We compared the attitude change experienced by resistive teachens as aresule ol bemg sclecred
to hield test o career cducation canricalum unit developed by The Center and undergo the regnln
planned inservice education. We also seudied the effects of using a planned intervention module i
the form of behavior modification in changing the actitudes of resistive teachers compared with a
group of teachers not imohed in any warcer education in-service education program. Experimental
subjects were sinty teachers randomly seleceed from the population of teachers who scored in the
low cst quartile in the aceeptance subscale of the Comprehensive Career Education Staff Development

Questionnaire.

The sample utilized in vur study was assigned to three neatment conditions. Twenty teachers
were wsstgned to the attitude change workshop. twenty teachers were assigned to teach a carcer cdu-
cation curnculum unit and twenty were assigned to a control group. The participants in the attitude
change workshop were permitted to self-select cither a pro or con position during the first workshop
sceting, Upon meking a selection, cach participant was required to maintain the chosen posture for
the duration of the three day workshop.

Conclusions

Taking mto consideration the limitations that have been examined carlier, this section presents
conclusions that were drawn from our experimental findings.

. Resistive teachers can be influenced to change their actitudes in a specific direction as a
resule of planned intervensgion developed on the theoretical framework of Fustinger's theory

of cognitive dissonance.

2. A cognitive in service program designed to provide educational staff information about
carcer education and instructional shill and field testing instructional units is not effective
in positively modifying the attitudes of resistive teachers.

3. Actine participation via role playing does increase attitude change. Evidence substantiates
that both the pro and con role playing groups experienced attitude change consistent with
their role. However, in order to directionalize a positive change in resistive teachers. dis-
crepant role playing must be induced.

4. Teadhers who selfsclect a position favorable to carear education and maimtain that posture
through a series of role playing exercises experience a short-renm attitude change.

The subscales aceeptance and commitnent changed as a result of treatment whereas the

wm

change orientation variable remained unchanged throughout the duration of the experiment.
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The Change oricntation scale s a I’L‘Id[i\‘(.‘l)’ stable atticude measure as compared to the

subscales aceeptance and commitment.

Recommendations

As previously noted. during all periods of change and especially the change we're row experi-
encing in carcer education. stafl will view it {the change) in differing ways. It is suggested that staff
with differing attitndes toward change do not receive the same kind of in-service. Through our ex-
perience during the past two years, it appears both wise and cost effective to initially assess where
staff are in redationship to aceepting or rejecting carcer education and deal with them on that level.

We e found that dissunance can be addressed effectively and that it should be treated before
such staft deal with the mainstream of program activities. This approach is in line with the basic
principles of i service which states that any statf training program should be designed tv inect the

needs of the spcciﬁc andience.

Implications Of The Study For Teacher In-service Education

Teachers and their activities in the classroom are the concern of the staff development cffore
within a school district. The ultitnate goal of staff development is to improve and make more cffec
tive the educational upportunities provided for children. To accomplish this goal, educational re-
nuwal procedures are being designed to facilitate the professional development of teachers and other

staff members.

The public school teacher is characteristically goal oriented and wants to be involved in learning
sttuations that are mportant to him. 1 an in-service education prograin for teachers is to be suceess
tuations that portant to him. 1f lucation prograin for teachers is to be su
ful in cffecring bhavioral change, the program must be designed to meet the needs, interests, and

desires of its clientele.

Although desirable, it is not always possible for teachers to plan and design program strategics,
Teacher training programns often stipulate learning outcomes that are required for program adoption.
This emphasis on an engineering effort in curriculum development and program adoption may create
teacher nonimvulvement. District planning, accountability, and specificd program outcomes will tend
to reduce the autonomy of the public school teacher. As more tested products are developed and
installed. many teachers are likely to assuime a passive, resistive role in the implementaticn piocess.

Teacher indifference and resistanice to change must be considered when designing in-service
cducation programs. One of the important implications of this study is to recognize as natural, a
teacher’s resistance to influence and aceept it as a factor that must be considered when planning
teacher in-service programs,
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A desired vutcome of this seady s to point out the importance of developing in-service programs
that are specifically desgned for educational staft members resistive to change. Surprisingly licele
rescarch has been generated to stedy the characteristics ot those who are resistive to influence. Con
sequently ( the resistive teacher is often viewed in a negative perspective of being poor in the petfor-
mance of this role. We view the tesistive personality as being inne ditected with a firm philosoplhy
that provides purpose and direction to life. Resistance ¢ influencd is characterized by individuals
who are not actively seching change, and therefore. are likely to be beeear adjusted, and have reachied
& more satisfy g state of personal affairs. We also believe that special effore should be made to in-
volve petsons resistive to influcnee in the adoption process because “onee sold” on the merits of a
program, they will provide gieater credibility and have amore positive enduring effect in the toral

educational environment.

As professionals responsible for the ongoing competency renewal of cur nation’s educational
practitioners, the problem of attitudes should be a critical one. The concept of carcer education has
swept the country during the past two years and has had tong-lasting effects. During this period and
in the future, local districes need professional advice on how to prepare all sub-sets of educators for
their new 1ole. Duning all new change periods, career education not exempted, there are those who
for good and poor reasons stand up and oppose the new change being touted. Teacher educators
must be ready to extend a hand to their surrounding districts in an attempe to (1) study the disso
nance, (2, identify the individuals. (3} prepare special in-service programs, and (4) study the change

and effect of the in-service.

With 10 percent of our nation’s schools still small in size and rural in location, and 24 percent
in suburban arcas and 34 pereent in cidies. the diverse needs are evident. Only few of our schools
can afford to have on staff a team of professionally trained rescarchers and in-service specialists. It
is for that reason we have universities and colleges staffed sufficiently to meet the present needs or

their state’s schools.

We challenge all professional teacher educators to reach out, assess the problems your local
districts are having n preparing for implementing carcer education. Without your help, carcer edu
cation may falter which, m the end. meons a more relevant forin of education will be lost because
we weren't ready to take the challenge seriously.

Socicty 1s changing because education has and is changing. Let us all play our critical roles so

that history will record mainy new advonces for our country in the 70°s and 80%. Such advances
Y )

will be one measure of our accountability.
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