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EDUCATION FOR LIBRARY, ARCHIVE, AND
INPORMATION SCIENCE IN SUB-SAHARAN AFRICA:
A BLUEFRINT POR REGICNAL PLARNING

That the profession in Africa has not yet realized
to the fullest its potential as av instrument of mational
developrent is a truism. 4 glance at the map of "Libraries
in Sub-Saharan A.rica® shows that rost African governments
bhave yet to put library developmeni on their priority list.
What the map cannot show is that even in relatively
library-rich countries, librariens battle continuously for
the funds with which to do their jobt.

The importance of documentatioa and of information
services and networks in the nationa) development of the
countries of sub-Saharan Africa is such that every
Government should mount long term manpower surveys to
identify the priority needs and to plen for the development
of professional manpower. National planaing should include
a wediuz-term plan corresponding to the period of
university training with plans for annual growth; the
qualifications required of the personnel (graduates,
others); and a forecast of foreseeable demard for training
both general and specialized persomnel.

For the profession to realize its potential role in
pational development requires an army of highly skilled,
motivated and articulate librarians, archivists and
documentalists. aAs a first step the ifrican Schools of
Library, Archive and Information Studies nust be regarded as
fully as important as other professional schcols. There
should be a School of Library, Archive and Information
Studies in the Development Plan of every African University.

Objectives

The statements of objectives of existing libraxy
schools as published in their current catalogues aré brief.
Ther stress tha aspect of training for the “professional

ualification® (Zambia), "career at professional level”
Kampala), "middle-level librarians, archivists, and
documentalists” (Dakar), "professional librarians” (Accra),
"to train lidrarians” (Zaria), "training librarians”
(Ibadan), and "training in library science” (Ethiopia).




Such brief objectives lack the specificity neaded to
meke them effective tools for curriculum development. They
are inadeouate as guidelines tov educational results because
they are not expressed as objectives for which there are
operational criteria. Until the first step of defining
"librarian* in operational terms relative to the African
environment is taken, objectives and crrriculum alike will
rerain derivative,

Recently there has been an increased concern with
definition of aims and objectives by the Heads of African
Library Schools. Such concern is a logical accompaniment
of curriculum developzment. It is most visible in Nigeria
ard Ghena with higher level propgrammes where there is an
upsurge of curriculum planning.and recﬁnz writings of
Prof. Andre* liteckil and S.I.A. Koteic (Ghara),

Prof. F. A. Ogunsheye? (Ibadan) and Prof. R. C. Benge
(Zaria) are involved with ecurriculum design for the African
environment.

In Francophone Africa and in Eastern Africa where
present programmes offer the equivalent of middle-level and
sub-professional training one may logically hope for a
re-formulation of aims and objectives to accompany the
introduction of higher level programmes in the near future.

The followi goals frumn the ALA "Standards for
Accreditation, 1352 are suitable for application in the
African context:

1) Consistency with the general principles of
librarianship and library education as these
are identified by common agreement through
the major documents and policy statements of
relevant professional organizations.

2) Responsiveness to the needs of the
constituency which the school seeks to serve.

3) Sensitivity to emerging concepts of the
role of the librarian in the library and the
library in a multicultural society.

4) Awareness of the contributiong of other
disciplines to librarianship.

Suggested programme goals for the Sub-Saharan African
Library School are:

1) To train librarians, archivists and
information scientists (documentalists)
at th» first professional and higher
specialist levels.
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2) To train a cadre of professional librarians,
archivists, and documentalists who will
demonstrate:

a) Ability to perform, and to supervise
and train others in the performance of
livtary, archival and documentation/
intormation techniques; (the curriculum
should provide the students with both
mental and physical aptitudes to
perform these tasks efficiently);

b) Ability to nake decisions, based on
analysis yielding conclusions and
synthesis;

¢) Ability to plan information services,
systems and networks (human and
material) effectively to ¢arry out pPlans;

d) Ability to deal with peorle: specifically
in terms of persomnel relations, inter-
personal relations and public relations;

e) Flexibility, initiative, perception and
adaptability to charging circuwstancesj

£) Conmitment to the professional code of
ethics.

Status of School in Host Institution
There is a positive correlation between the
independence of a library school within the university
organization and its status and effectiveness. The
organizational framework of an institute or a school is,
for this reason, recommended as preferable to that of a
department.

The two Uresco sponsored regional schools (Ecole de |
Bibliothécaires, Archivistes et Documentalistes, Universite
de Dakar, and East African School of Librarianship, Makerere
University) are firmly established as Institutes having
equal status with other institutes within their respective
Universities. Their directors participate in university
affairs at a high level, The schools are well known.
Practically 1 of tneir students remain with the
profession.

The other three West African Schools-~Department of
Library Studies, University of Ibadan; Devartment of
Library Science, Ahmadu Bello University, Zaria; and
Department of L{brary Studies, University of Ghana--—are
established as full Departments in their own right (that of
Acera within the Faculty of Social Studies, the other two




Q

r
Full Tt Provided by ERIC.

ERIC

in Paculties of Education), with accompanying status and
budgets. The oldest and best knovn is that of Ibadan which
was until 1969/70 sn institute. There is a relatively small
wastage of students, and graduates of the three schools
generally obtain jobs within the profession. The
Department of Library Studies, qaile Sellassie I University
and "Library Studies,” University of Zambia occupy
relatively weak positions within their universities. The
position of the African 1library schools which exist as
Departments appears to be weaker than that of these which
are organized as Institutes. sdnittedly this is open to
controversy and cases srould be considered individually.
Yet it is to be noted that where schools share the umbrella
of the Faculty with other departments they nust compete for
their share of the cake on gseveral levels. &S they are
usually small departments both in terms of number of staff
and number of students their relative bargaining power is
circumscribed.

Additionally, the Faculty is prone to define the
objectives of the library school in teras of Faculty aims

whereas library science 1S interdisciplinary and includes
elements of science, social science and hunanities inr
addition to its professional skills and expertise. Its
jni.erdisciplinary nature cao pot be comfortably contained
witkin a single faculty. On the positive side, the
umbrella of a strorg faculty may afford the Department

financial security in its initial years.

Obviously, when the University grants the library
school the status of a 3chool or Institute in its cwn
right the Director or Head assumes a higher status an¢ the
school's image within the University (even though it may be
a small school) is stromger. The strong position of the
two regional schools (Dakar ond makerere) within their

respective universities and the relatively wegk position of

most Departments vis-a-vis the rest of the university is
cited in support of this conclusion. .

Status in an academic jnstitution is not only related
to the administrative structure of the unit in the total
university administrative frameworz but even more to the
level of programres offered and to the academic attainment
of staff and students.

The level of programmes offered by the average
African library school is relatively low. Students bave in
the past been adnitted with less than university admission
requirenent. This phase fortunately now appears to be

ast, However, the inclusion of training for library
tecbnicians within the tramework of the tpiversity based
schools continues. Enrollment in technician level




propgramnes tends to form a substantial proportion of total
enrollment in the schools. Cnly in the Nigerian and
Ghanaian schools is there an eqiitable balance between
pumber of students in the technical and the prcfessional
courceSe. In sakar arnd T'akerere no desree level course is
taught vhile in Addis Ababa and Lusaka the litrarianship
element of the decree course is so sipall that it ir the
equivalent of a nincr. The lack of decree laval programzes
creates the image of techniecal training rather than full
professiopnal trzininZ.

As a mears of inmproving the status of exasting
library schools a rise in snademic programmes by
introduction of rost-jraduate studies and the transfer of
less than degree level programmes to technical and/oT

advanced teacaer-tcaining colleges is recommended.

Concurrently it is hiZhly desirable t:at lidrary
school staff be persons.whoce seholarly attainments are
clzarly equivalant to tlose possesced by university faculty
gezbers. Thay should not only Lave thorcu s professional
trainin; an? practical erper ance tut snould also lL.ave the
personality and interest necessary to make trem effective
teachers. Additionelly they must be able t. show tanfible
evidence trnrough field studies ané vublication of taeir
ability to do research.

4 Acadenic qualifications of lecturers in the litrary
: schools conforms to minimun university reculations.
Yowever, these l2aturars are cerarally overloaded vith
teachin~ and have lictle tiue for resaarch.

Ultimately the status of the school 1ill depend upon
the quaity of its graduates. Selection of studen'r is
therefore of the createst importunee to the future inace of
the senools. <Tandidates agritted to all oro.rerres szould
meet. the ¢wme entrance reguirenents 25 eandidases for
similar courses in the university. Additionally, a
persoral interview should form a part of tue se lcetion
yrocess, Frior worzin; evperience in ¢ litrary should ferm
one of th: pre-recuisites for adaission te o t-criduate
=rofessional prn rammes.

Researca and Publicetion

Researc. o

Tesearch and publication have been, in rerearal,
pronoc.lg rather thon achievements. .cC of Jaru~ry 1974
ther: vera research pro«raunes involving st-ff 1% Jbadan

ans. Daoar, receazce’i progroures ipvelvin, ctdenta at the
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masters and doctorate levels in Ibadan, Zaria and Accra, a
resecarch programme involving students at the first degree
level in Zaria and a research progracme involving students at
the professional non-graduate level at Makerere.

No publication of student research has yet taken place
although the heads of the library schools at the University
of Ghana, Ahmadu Bello Lniversity Zeria, apd Maxerere
University have made proposals for such publication.
Students of Ahmadu Bello University have developed their own
Journal, The Library Scientist.

Besides personal contributions to international library
Journals academic staff of the Nirerian library schools
contribute to Nigerian Libraries, academic staff of the

Department of Library Studies, University of Ghana to Ghana
Library Journal and academic staff of the East African

School of Librarianship to the Zast African Librgfx
Association Bulletin and to Ugandan raries. e Ghana
Yiorary School publishes a Newsletter an% Cccasional Faper
geries, the Zaria school a Newsletter, and that of loadan
an Occasional Paper series.

Research and publication 3hould receive increased
emphasis at all of the African library schools. The need
for such research is increasingly stressed by the profession
at large as well as by library educators themselves.

For the library schools to undertake research the first
pre-requisite is an increased staff. At the 1974 Dakar
Conference on the Harmonization of Library Education
Programmes in Africa, the "famine” of library educators
enmerged as one of the major problems encountered by library
school directors in the region. As an interim solution to
the inter-related problems of shortage of staff and paucity
of research the following are suggested:

1) 1links arrangements whereby visiting
lecturers from overseas release local staff
for study, experience or research}

2) Links arrangemerts whereby
students of overseas library schools
wishing to do research in comparative
librariansihip arebased for their field work
4t an African library school;

3) Provision by all sub-Cahargn African library
schools of & minimum of four research
assistant positions on their establishments,
These research assistants should also
function as trainees, thereby providing both




assistance to experienced lecturers in
their researchand s pipeline for future
recruitment.,

Some areas of priority for research are:

1) Cu'tural factors affecting the practice
of the profession

2) Information networks and links of
information cooneration in Africa

3) Factors coverning effectiveness of
selected teaching methocology in
rrofessional education

4) Factors affecting growtia in putlishing,
book production and distribution in Africa

5) The role of the profession in fundamental
education

6) The role of the profession in the
Preservation and utilization of oral
tradition .

7) Factors in Africa affecting the rate of
growth and use of
a) 3chool libraries
b) ©Public Iibraries
¢) National libraries
d) ~.ademic libraries
e} Documentation centres
fs Archives

To enable them to undertake the researct studies vital
to the develorment of the reciom, library schools in Africa
must actively solicit both internationally and within the
region research funds to enable them to mount a continuing
succession of such projects. The results of this research
must then be published, Improved distribution channels
must be arranged to make the results of this research
available within the region as well as internationally. At
the 1974 Dakar Conference on the Harmonization of Library
EdQucation Programmes in Africa the leck of text books and
professional literature adapted to the needs of the region
was noted to be a major problem encountered by litrary
educators in the execution of their training Programnes,

The directors of the African library schools who formed
the participants of the Dakar Conference sought Unesco's
assistance 1in so basic a need as the compilation and
pudblication ¢f a book on the history and development of
libraries in Africa. Additicnally, they noted the lack of a
vehicle for exchange of information and recommerded the
establishment of an organ of comamunicatio: in the form of a
Newsletter of their newly formed Standing Conference of
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African Library Schools to be based at each library school
in the recion in rotation for three years. Prof. Adetowun
Ogunsheye, “ead of the Department of Library Studies,
University of Ibadan was chosen as first editor. 7The
1idbrary schools at Dakar and Zaria each publish a
newsletter. fThis pPractice is highly successful and should
be adopted by all the schools, Abstracts of concluded and
On-going research studies should appear regularly in ghese
Dewsletters,

Pinance

All schools except those of 4ddis and Lusaka have
their own budgets. The schools in Addis and Lusaka share
in general budgetary provision for the faculty/school of
education of which they are a part and have only small
running cost budgets of their own.

Steff salaries are at Par with others in the
universities and budretary provision for running expenses
while not renersus aprears adequate, In Ethiopia and
Zambia inadequate financing is reflected in insufficient
staff and claSSroom/laboratory facilities.,

411 schools geek external aid to supplement their
budgets, primarily in terns of 1) szholarships for staff,
2) schoiarships for students, 3) rrants of equipment and/or
books, 4) capital grants for building ani furnishings,

Every library school should have its own budget,
The recurrent budget should provide for:
1. Personal cmoluments:

i) Senior staff
1i) Intermediate and Junior staff
111) Guest lecturers/instructors

Staff travelling and 8ubsi stence
Revolving loans scheme for students
Students frield work ard Practicel training

The Cepartment/School's Documentation/iedia
Resources Centre. (Books and mnon- ook
materials)

Subsidy to dapartmental mgazine
Teacting mterials and aids
Membership in learned Societies




9. Current subscriptions to Jjournals
10. Printing and stationery

11. Maintenance and repair of equipment
including departmental vehicle

12. Cleaning materials
13. Contingencies

The capital budget should provide for:
1. Building extensions and remodelling as

necessary
2. Furniture and fittings
3. Equipment

&4, Departmental vehicle

Fhysical Facilities

The East African Library School and Department of
Library Studies, University of Ghana have separate buildings
containing an office for each lecturer, a general office, a
library school library and at least twc classrooms.

The library schools at Ibadan and Dakar occupy distinct
and self contained floors of larger buildings and have
available an office fcr each lecturer, a general office, a
library school library and at least two classiooms. In
addition to occupying a floor in the Faculte wes Lettres,
the Dakar School has a pre-fab extension ¢o cater for
increased office and classroom reeds.

The three newest schools: Depar ment »f Library
Science, Ahmadu Bello University (1968), Department of
Library Studies, Haile Sellassie I University (1955), and
Library Studies, University of Zambia (1968) e office
and classroom space in the Faculty of zducation (School of
Education in the case of Zambia) on a flexible basis. 4n
office for each lecturer, an office for a secretary amnd
clasasrooms as needed &are available although they are not
allocated permanently tc “he library schools. The
Department of Library Studies, Ahmadu Bello University is
&oveloping a Faculty o Education Library to serve both the
Department of Education and the Department of Library Science.

As the ifrican library schools grow in student

enrollment and full-time staff, the need for increased
facilities becomes pressing. 4ldl of the

9




library schools with the exception of Idadan and Zaria
continue to depend upon an additional classroom in the
Usiversity library. Only in Ibadan, Dekar and Makerere are
there well developed library school libraries to serve as
lebocrntories and to supplement professional holdings in the
University library. The other Schools are wholly or largely
dspendernt upon the University library for their professional
licexrature collection.

Present accommodation appears to be barely adequate
in Ibadan, Zeria, Accra, Dakar and Makerere and inadequate
in Addis Abzba and Lussaka.

Every School should have its own building rather than
share facilities. A building gives identity and pride to
gtaff and students. It also increases the Status of the
school. Such a building should include the following:

1, Director's office

2. Cffice of Director's Secretary

3. An office for each lecturer

4, General school office

5. Four lecture rooms (minimum)

€. Two workroom/laboratories (minimum)

7. An auditorium for A-V presentations and Collogquia

8. An on-line computer access room

9. A documentation/media resources centre (i.e.
library)

10. Storeroom

11, Toilets

Each library school requires its own library. Reliance
on the univers.ty library is unsatisfactory because a library
school library must serve as a laboratory im addition to
serving as a resource and media center. 1In the library school
library thc desiced proceedures and techniques must be
demonstrated and simulated experience be offered in a
controlled environment. The use of the library resources must
squally be governed from within the school by regulations
suited to the needs of the specialized clientele.

taff

Full time staff strength at the schools in the region
during the 1973/74 secsion was seven for Ibadan and Zaria
(six full time for the complete term plus two visiting
lecturers for one term each) four for Accra, Dakar and
Makerere; three for Lusaka and one for Addis Ababa.




Currently Ibadan, Zaria, Accra, Dakar and Addis Ababda
utilize part-time lecturers to supplement their full-time
staff. For a variety of reasons, financial and otherwise,
all library schools in sub-Saharan Africa relied heavily in
their early years on vart-time staffirs. The competing
responsibilities borne by part-time staff rendered this
method unsatisfactory and all schools have sought as a major
goal the increase in full-time staff strength, with part-
time lecturers serving to enrich the basic curriculum.

In Janusry 1974 the following schools had African
Directors--Ibadan, Dakar, Addis Ababa, and llakerere; and
the following schools had at least two African full-time
acadenic staff--Ibadan, Zaria, Accra, Daker and Makerere.

In the case of Addis Ababa the single full time lecturer

and Head was Ethiopian. Only in Zambia was the situation
such that there was no African member of the library school
staff. JTadigenous staff have a very practical role to

glay ip the creative adaptation of methods and content of
ibrery education to the local scene. Firstly, they are

in general th~ catalysts and innovators who make the library

achools more responsive to African needs. Secondly, their

presence plays a very important role in creating an image

of the profession attractive to new recruits who will be the

leaders of the library profession in tomorrow's Africa.

tach School chould have a full-time director,

Yroferably African, at the professorial level. For the

ibrary school to }unction efficiently, qualified African
staff are essential. While not excluding the use of
exprtriate staff, especially as visiting lecturers, it must
be realized that African starfin§ not only affords
continuity and commitment to African goals but also
provides creative development of the African image of
librarianship. The training of African library educators
should therefore have immediate priority in all technical
assistance programmes which hope to improve African
libraries and librarianship.

The full time staff equivalency needed for an African
library school should be gauged dby: 1) the number of
. programmes taught; 2) the number of students in each year
of each programme; 3) the variety of specializations or
competencies required. The preferred ratio of staff to
students was given as 1:10 to 1:13 in the EALS 1970/73
Development plan. This was promulgated on the projection
of three programmes-~2 year diploma, six month certificate
course and a single one term course in 'Introductory
Library Studies' for B.Ed students.

1




When planning staffing a student/staff vatio of 1:10

is recommended as a guideline. The 1972/73 ratio of students
{ to full-time staff equivalency of the Sub-Saharan African

library schools is showr in Table II of the Appendixes. In
1 evaluating this table it is necessary to bear in mind that

fiuctuations of staff which may have occurred within the
academic year are pot reflected. On the basis of Table II
one asust conclude that staff strength during 1972/73 was
numerically adequate in Ibadan, iccra and Dskar orly. In
1973/74 the rtaffing situation at Zaria had improved to the
extent that staff strength in full-time squivalency had
risen to 1:12.5, This brought all the est African library
8chools within the terms for minimum numerical adequacy.
In terms of a balance of experience and variety of
specialties represented, staffing was considered by all
schools to be inadequete.

R e

; The following full-time staff are recommended if two

programmes (Library Studies and Information/Documentatios
Studies) are taught:

1. Head of Department/Director
2. Associate Head of Department/Specialist in
Adninistration
3. Specialist in Bibliography/Reference
4. Specialist in Library Education/School lLibraries
5. Specialist in Cataloguing and Classification
6. Specialist in A-V Media and Communications
7. Two Specialists in Information Science/
Documentation
If a third programme (Archival Studies) is offered a
nipimum of two (and preferably four) additional sg;cialists
in archival studies must be added to the establishment,

.. Visiting lecturers, both experienced expatriate
library school lecturers and experienced practicing

professionals from Africa should be utilized to enrich the
curriculum.

Lecturers from other departments will be required to
teach service courses in French language and in typing. In
line with a neecded interdisciplinary approach students in
Library, Archive and Information Studies will enroll for
courses in the Departments of Education, Management:,
Psychology, Sociology, Computer Science and History.

12
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Students

Stucdent enrollment in the Sub-Saharan African Library
Schools for the 1973/74 session was as follows:

Post-Graduate

Ph.D/M.L.S. Ibadan
M.L.S. Zaria

M.A. Accra
P.G.V.L. Tbadan
P.G.D.L. Accra

Undergraduate

[ I I |
Wl po-3

.

B.L.S. Zaria year 1 = &0
Jear 2 - 23
Jear 3 - 16
Addis Ababa yJear 2 - 15 approx.
year 3 - 15 approx.
: yJear 4 - 15 approx.
X Zambia year 2 - 12
| year 3 - 1M
year 4 - 10
Fon-Graduate Professional
("A" level entrance)
Dakar year 1 - 40
year 2 - 28
Makerere year 1 - 30°*
year 2 - 25
Yon-Graduate Sub-Professional
("0" level entrance)
Ibadan yJear 1 - 25
year 2 - 53**
Zaria year 1 - 30
Jear 2 - 26
Accra - 10
Addis Ababa - 27
Lusaka Diploma: Jear 1 = =
Jear 2 - 15
Certificate - -

Represents figure of those admitted.

** Includes graduates of former 1 year certificate
programme who returned to complete the diploma.

13
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The unstated coal of library education as it began in
Africa was two pronged: 1) to trzin new staff aad 2) to
upgrade existing staff. In many cases the first serving
st+ff lacved sufficient academic backrround to enable them
to proceed for professicnal training. Therefore the
standard of entrance qualifications was momentarily impeded
by the educationzl level of those already erployed.
Tarticularly in tke cases of the two regional schools, early
intakes of students were required to underro lengthening of
programmes and rezedial cenecral acsdemic scucies. Tnis
period has now, .t appears, passed. aczission to all
programmes is consistent with the admission requirerents of
the Universities themselves. However, in the university
based library schools the problem created by differences in
admission requirenents betueen the sub-professional
programmes and the professional programnes will remain a
perplexing one. Although it is in general agreed that
requirements for the two levels are not the same,
harmonizatioa apLears necessary to provide a ladder of
opportunity for exceptional recruits from one level to the
other. Many leaders of the profession in whatever part of
the world start their czreer as library assistants.
Opportunity for advancement is both humanely and
professicnally desirable. This necessity has been most
clearly vertalized in areas of Africa vhere educational
development is retarded and immediate recruitmert of
sufficient 'ibrary staff at a higrer academic level
impractical (i.e. Zaria, Northern Nigeria; Adlis Ababa;
Zambia.) The necessit{ of provision for the ledder within
the .ifrican scheme of library educaticn will undoubtedly
remain a practical reality for the decade to come.

In evaluating present students one inescapably reaches
the conclusion that students with prior library experience
have an added edge in motivation. This makes the auality
of students in sub-professional coursss immediately
noticeable, Such students may even appear surer of
themselves and more motivated than is the case with some
students in post-graduate courses who have not had prior
experience.

It is to be observed tLa% despite the noticeable lack
of and need ror valid statistics of professional manpower
needs in the region the library schools at Ibadan, Zaria,
Accra, Dakar and Kampala are doubling their student
admissions in the 70s. Increased admission seems to be a
valid trend and points to the capacity of African natioms to
absordb spiriling numbers of librarians in the coming
development decade.
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It is recommended that to ersire that the utmost
benefit is derived from the traziriz- zffered, adrnission

requirements for all cour«c~ c£ac .22 -5 uniform with
university requirements for courses ¢ that level.

a pood university subjest desrss zrould be the rre-
’ requisite for professiona) (post-:rz<_.a2te) Programmes.
Ir selecting studeats the f5ll:w.inz should be Sorne
in mind:

1) Appropriate liberal educzt.<n 25 a pre-
requisite should r«flcat <~z zubjast

competence approprinte tc zrecialization
selected.

2) Appropriate perczonal qu
people, eajoys bookxs, ¢

li<izc (enjoys
n
has initiative, thinks

x:tle, percaptive,
ozically) are essential,
3) Experience in_library wor- ray2als aptitudes.
Students should b= alivised ¢ cbtain such
experience before admiccing,

2
1
1

— e ot tmtad s o o

Vhile manpower projcetions "z~ - vernment plannars
t should rot be discounted it should te orne in rind that
: they mar reflect tho thialin~ of ~ersons na: fully aware of
the develorzent potentinsl of the profession. It is
necessary at this stage to tresin trose vho will develop
libraries and librarianship as well as trose who will man
existins ones., Subject to availability of suitadbly
quelified staff ané adequate facilities it is recommended
that the existicg library schools double their student
admissions in the 70s.

Ir view of the desirability of increasing contact and
harneaizing programmes in library, archival and information
sciences in Africa, scholarships should be made available
thr-ugh African regional orranizations (OAU, association of
African Universities) to promote interckange of African
students attending library schools in the african region.

Additionally there should be arrangement for exchanre
of advanced research students between African library
schools and those overseas.

15
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Levels, Duration of Programnes and Degrees Awarded

The degrees awarded and the duration of present
programres is as follows:

Ph.D. == 3 years minimum -~ Tbadan
MA, MIS == 2 years minimum
following degree -~ Ibadan, Zeria,
Accra

PGDL ~= 4 year following first

degree ~- Ibadan, Accra
BA, B.Sc with library science

subsidiary -- 4 years

of which roughly X is

in library science -~ Addis Ababa, Lusaka
BIS -= 3 years of which

roughly 2 years are in

library science ~- Zaria

DATB == (Dipléme d'aptitude

aux fcenctions de

bibliothécaire) --

2 years beyond the

baccalaureat -~ Dakar
Dip. Lib,-- 2 years beyond

advanced level

(12 years) secondary

school -- Ibadan, Zaria,

Addis Ababa, Lusaka

Certificate 1 year beyond secondary

school -~ Accra, Luscka
6 months beyond
secondary school -- ¥ampala, Dar es

Salaam, Nairobi

It was Tecommsnded by the participants at the Dakar
Conference on Harmonization of Librarianship Training
Programmes in Africa that all candidates admitted to courses
should meet the same entrance requirements as required for
similar courses in the University.

The participants recommended that the duration cf
courses should be as follows:

1. Non-professional certificate courses -~ at least
one year ;

2., Para-professional diploma courses (training
candidates with at least 10-12 years prior
schooling) should last at least two years;

16




3. Professional dinlcma courses for non-graduates
{candidates havang '4 years prior schooling, or
Advenced Level GCE, -hould last for at least
two Years;

4, Degree courses (with minor in library science)
when considered necessary the period reserved
for the library science element of the course
should be of the same duration as for the
professional diploma, i.e., at least two years;

S. Post-graduate diploma courses should last at
Teast one year;

6. Higher deEgeesz duration of courses should be
governed by the regulations of the individual
universities.6

It is generally recognized that an informed as well as

a perceptive mind is a valid part of the image of the
grotessionﬂl information reientist/librarian/archivist.

he librarian must therefore be a dbroadly educated person.
For this reason the international trend today is
increasingly toward professional libr education at the
post-graduate level, combining a libera education with the
techniques of scholarship and of librarianship. That this
is also the opinion of African library educators can be
seen in the recoumendations of the participants at the
Unesco Conference on the Harmonization of Librarienshi
Training Programmes in Africa, Daker, 25-27 February 1974,
This Group of library school directors and educators
recommended that

while recognizing that for sometime various
countries will continue to offer first
rofessional courses at the undergraduate diploma
evel, the ultimate aim should be to offer first
professional training at a post-graduate level.?

The participants at the Colloquium on Library Education in
Nigeria, Ibadan, March 15-19, 1974, recommended

That librarianship in Nigeria must move

toward a post-graduc‘e profession.®

Tied closely to the Yroblem of developing a suitable
curriculum is the time allotted to the programme. It has

beeu genmerally accepted that at the post-graduate diploma
level one year is the most practical length for the course,
but at present Ibadan, Zaria and Accra which offer the
P.G.D.L. regard a two year Professional programme
(preferably a mastere) with its additional ‘time for field-
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work ard research programme as preferable., John Dean, then
director of the Institute of Librarianship, University of
Ibadar said in 1966, "One of our greatest problems in the
Inst’:ute of Librarianship in Ibadan is to shape our course
in such a way that the very linited teachirg time at our
dispesal is most usefully utilized. In one session's
course we have only enough time to cover the core subjects
afeqnately ard the pewer srecialities wkich are
proliferating at such an alarming rate are only briefly

touched upon."9

In 1974 the present Head of the Department of Library
Studies, University of Ibadan, Prof. F. A. Cgunsheye
statad "Ibadan finds that the content of library
education has expanded so much in the last five years that
even one year is found to be too short to impaTt adequately
what is considered the required minimum qualification for
library education. Ibadan is proposing to replace the one
year postgraduate diploma course with a 8wo Year Masters
degree course for graduate librarians."?!

Non-degree diploma programmes with a two year period
are generally much more satisfactory structurally than the
one year post-graduate progrzines. With the internatiownal
trend toward e post-graduate profession, with British and
Canadian schools favouring a two year Masters and American
library educators responding with more than polite interest
to such an extension, curriculum planners for African
librarianship are also looking toward a two year framework.
Accordingly, it is advisable that the first professional
qualification awarded by the sub-Saharan African library
schools be a two-year masters degree.

Por many library "house-keeping" tasks library
technicians are required whose academic backgrowid need not
be so high, but who, having appropriate personality traits
and aptitude, should be given advanced technical training.
A1l African library schools offer such middle level
training. African library educators at Dakar recommendad
that admission requirement for this course should be the
secondary school certificate snd duration should be two
Years. .

The teacher-librarian is a specialist educator and
the preferred professional training is instruction in
librarianship given through or in close cooperation with a
Faculty of Education in a university and leading to a

ost-graduate qualification in library, archive and

ormation studies with an ogtion in education or to a degree in

education with an option in librarianship.
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In countries where the bulk of teachers are produced
in intermediate level teacher training colleges a course
in use of the library in teaching and another course in
organization of the school media centre should be offered
to all students in such Colleges.

It is possible, for reasons of ecomory of limited
resources to combine the various levels of training in a
university-tased schogl. The attachment of a non-degree
diploma level course (whether ostentiously for intermediate
or for professional librarians) * a university departnent
not orly drains the time of the . cturers and downgrades
the status of the school, but alsc it lesves sorething to
be desired in professioral training. Yet it will clearly
be a very important part of the programmes of African
library schools for the coming decade. It is necessary
therefore for library educators to Teach a conseasus on the
aims of the undergraduate diploma course with its high
percentage of fully professional content and to view with
open eyes its impact on professional development, unity
and leadership.

In the interest of harmonization and standardization
jt is advisable to draw the bar between professional and
non-professional at the level of a praduate profession
clearly demarcating all programmes of less than an academic

; first degree as techbician training. If it is then felt
i desirable to ke -p middle-level training at two years, there
! should be considersole general studies content rather than

two years of purely professional studies.

The ambiguity of levels of training would be clarified
if technician training were done in colleges of technology
rather than university based library schools. The Nigerian
profession at the Colloquium on Livrary Education in
Kigeria, Ibadan, 15-19 March 1974, recommend:d:

that the facilities for training library
technicians might be better providec in a
tecnnical college situation than in a
university situation as at present.?11
However econoumy of rescurces and teaching staff may
_predictably keep technician level training in Africa witbin
the Universities for the coming decade.

Methods

It is recommended that, in view of the increased
competence of students who have worked ip libraries and the
lack of erperience on the part of the mujority of students
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entering the library schools today that practice work
ghould tecome & required teachineg method. Additionally,
internship sbould be investigated as a means of integrating
theory with practice.

As i'rs, Adetowun Ogunsheye, Professor and Head of the
Depart=ent of Library Studies, University of Itadan,
pointed out in Dakar,

Although the emphasis [ at Ibadan / is on
1ibrary education for the postgraduate course,
jt is imperative that graduands for a
professional award must have competence in
library skills and operations. The absence of
an organisaticnal structure, whereby a full
scale library can be part of a library school's
teaching spparatus is a handicap to the teaching
of professional skills. The literature of
library education is replete with cont.~ovarsy
over the issue of whether 1ibrarians should be
trained by libraries or by library schools which
are a part of hicher edrcational institutions.
l1vadan has been fortunate in obtainiug the
cooperation of two large libraries - the
University of Ibeadan L brary and the National
Library - to accept its students for short
periods of full time practical work. This
experience has beed found essential, and Ibadan
would like to see & system whereby the type of
relationship which exists between medica
schools and hospitals is transposed to lidbrary
education. Library educators will then be also
part time practising librarians giving service,
demonstrating and teaching in libraries.
proportion of tieory to practise wi.ll become more
realistic and effective education progranmres will
evolve. In the two year programme envisaged it
should be possible to integrate longer periods
of practice with theory.12

Prof. Ronald Benge, Head, Department of livbrary
Science, Ahmadu Bello University, also supports the
importance of nracticals in litrary education with the
inevitable consegquence of a lenctr.ened period of first
grofessional education. In a position paper entitled

Some principals of Library Education: & Liscussion,
Prof. Benge wrote:

The importance of practical applications
is a problem no less important than the pursuit
of theory. It is a truism that if theory is
separate and d sconnected from practise then
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something is wrong. If we are teaching
Principles of Library Science how can we ensure
that they will be applied? if they are meant

to be guides to actioz how can we guarantee that
righi ection will follow? ee.

The .mportance of practical work seeas to ne
much greater in developing countries because in
many cases there will be little or no guidance
(training) in thae ladbraries w..ere studeats take
up appointments. llany of our students take up
Special Lidbrary posts where they are in charge
of the litrary, and nobody else in tke
organisation will even understand what the
probiems are. For this reason practical
training tecomes a res-onsibility of the teaching
agency - en!l we cennot evade it by rreacrizg the

importance of theory. zi wh one
course is wholly inadeguate.ﬁi

In view particularly of the lack of teaching models,
the use of audio-visual teachinc aids for simulated
experience should become widespread in African library
edication. Creation of relevant a:dio-visual aids is an
srea of research in vhich the Africon library schools could
cooperate with interrational professiomal organizutions.

In the post-graduate programmes all students should
have at least one Seninar.

Teacking of African librarianship is generally
hampered by lack of textbooks adapted to African nesds
although creative work is being attempted within the
schools in the library school syllabii. It is recomrended
that international professional associations give close
study to the findirgs of the Unesco Conferencz on the
Barmonization of Librarianship Trainine Frogrammes in
Africa, Dakar, 25-27 February 1974, wherein participants
moved

That Unesco should assist in the compilation
of a book on the History and development of
lioraries in Africa based in part on
information already existing in unpublished
form at library schools in Africa.?14

They additionally recommended that Unesco's assistance
be sought

a) in the compilation of text books
adapted to African schools' needs;

b) to undertake the financing of
publications of text books.
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Curriculua

An importent objectivs of the library profession in
the African region today is that of maintaining a single
profession uniting the specialized services of librarians,
arinivists and documentalists. The corresponding aim of
library educators is to enable the information processing
and servicing professions receive training conducive to
furthering this objective by ensuring that each cadre of the
profession (librarians, documentalists and archivists)
understands the similarities which unite them as well as the
diffe~ences which characterize their specialties.

This goal is on the verge of attainment in the Dakar
School which mow offers specialized training for librarians
and archivists and will shortly initiate its specialty in
documentation. The EBAD curriculum provides a common core
for all students. This common core is topped by an
additional core for each of the three specializationg--
library studiea, archival studies and information studies
(documentation). Students of each specialization undergo
at least onme course in each of the other two areas. Nowhere
else in Africa have plans for a comprehensive professional
school come as near to realization as at Dakar. But the
g:al is present. Prof. F. A. Ogunsheye, Head of the

partment of Library Studies, University of Ibadan, foresees
the future development as leading to a Department of
Coxmunications which would embrace library studies,
archival studies, museum studies, information science, and
mass communications media. Librarians of Eastern Africa
expressed their support for such development when at tha
International Conference on Development of Documentation and
Information Network in East Africa, Nairobi, July 23-August 1,
1973 they resolvad,

that a regionsl training institution for the
training of documentalists, librarians and
archivists be established, and

that an inter-continental bi-lingual training
institute at difloma/post graduate and at such
other level or levels as may be deomed
appropriate, catering for all branches of
information services, should be given 15
consideration by the countries of the region.

The present position is one of very limited specialist
training. Outside of Dakar archival studies are not
offered in sub-Saharan Africa. A specialization in erchival
s tudies for English speaking Africa at the University of
Ghana is expected to open by 1975. A course in archival
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studies appears in the prospectus of Library Studies,
University of Zambia, but it has never been possible to

teach it.

Opportunities for documentation/information science
training are equally linited. Dakar teaches a single
course while its full specialization is being planned. et
Ghana and Zaria offer sizgie ccurses. D. J. Fo-kett tsusht ’ da
a course in information retrieval at the Ibadan Institute ot 3
during the spring 1967 term and Ibadan held a two-weel . R
workshop for senor librarisns who would be planning and
executing programmes connected withL computer applications Za
libraries from 13-24 April 1971. For this workshop,
“"Information in the Seventies® ASL1B of Great Eritain
supplied 4 specialist personnel as teachers. -

No training for documentalists exists in Eastern Africa.
At Makerere a highly successful three month training course
in Documentation was held September-November 1969, .he .
course was sponsored by Unesco with the financial and
‘technical assistance of the Friedrick Naumann Stiftung.
Six visiting lecturers cane from Gerrany for periods of one
to two weeks each to lecture on individual specialiced
subjects while a menber of the school worged as pa (-~tize
instructor and coordinator throughout the courses: -

The UNESCO Expert Meeting on National Planning of . -
Documentation and Library Services held in Xaupala, 7-15th .
December 1970, made the point that librarians and
documentalists should receive the seme basic training in
librarianship with specialized courses in documentation
techniques and that {UNWE3CO should promote the introduction
of specialist courses in documentation work at existing
schools by helping to provide the necessary specialized

teaching staff.

A11 sub-Saharan African library schools were foundesd
with the stated objective of training librarians. The
Unesco Seminar on the Development of Public Libraries in
Africa, held in Ibadan in 1953 proposed a basic or ‘core’
curriculun in librarianship for the leadership or
professional level as follows:

Pirst Semegter: Library Organization and
stration (including attention to the
library in the 8social order), 3 hours per
week; Cataloguing and Classification, &;
Selecticn and Acquisition of Books and
other Materials (including reading needs and
interests), 4; Bibliography and Reference
work (including Government Publications), &.
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Second Semester: Either Group I (Public
ibraries, wiva Speclal atteation to
library Extension, 3 hours per week; Adult
and Fundamental Education, 2); 0Or Group II
(Work with Children and Young Feople,
i :2Indins Children's Literatwre, 33 Education
and Child Psychology, 2); Or Group III
(Scholarly and Special Libraries, e.g.
university, goverament, etCe, 3j Archives and
Paleography, 2); And Cataloguing and
Classification, 2; Selection and Acquisition
of Books and other Materials, 2; Bibliography
and Reference Work, 2; Field Work, 4,16

Tables III and IV attempt to compare the basic
programme for the training of professional librarians which
was proposed at the Ibadan Seminar with the present
syllabuses of the library schools in tropical Africa. In
al]l cases existing curricula hew closely %o the traditional
core. This core--Litrary Organization and adzinistration,
Selection and accuisitich, Cataloguins end classification,
Referenc: a.d Bifilograpdy and ojecial typas o livraries~-
public, school, university and special--is being taught in
a comparative manner with the libraries of Great Britsin
and America forming the background and libraries and
librarianship in Africa being used as examples.

The opportunity to tailor professional programmes to
AfrTican needs was a major reason for the establishment of
library schools in Africa. The report of the 1953 Ibadan
seminar drew attention to this basic objective in these
words, "Training in professional library schools outside
Africa, in countries and institutions geographically and
intellectually remote from the realities of African problems,
does n>t and cannot provide a fully satisfactory alternative
to properly organized professional library training on
Africapr, ground."1

Thus far in the evolution of curriculum for the
African library school the distinctive needs of the African
situation appear to have Ereater coverage in courses in
*Library and society" (Ghana), "Libraries in their soscial
setting" (Makerere) or "Library and the community” (Zaria)
end receive a general interpretation and emphasis in
gubjects such as 'selection and training of staff,’
‘planning of buildings,’® ‘'acquisition and orgenization of
materials,' or ‘bibliography' to name a few. Courses in

o8 of libraries are also oriented particularly toward

e local situation. That the distinctive needs of Africa
are borne in mind in all courses is revealed in the
descriptive notes in the respective syllabuzes which
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enumerate: "Principles of book selection for differsnt
groups and in different libraries with particular esphasis
on the problems caused by multilingual societies,”
*"Special adaptations for Africa of classificetion schemes,"
"Copyright law in Africa,” "Special problems of care and
paintenance in tropical conditions," "Developaent of
pational biblicz=uarkies in newly developirg countries”
(East African School of Librarianship, Makerere);
"Emphasis will be placed in each sectinn on the peculiar
problems of admipistering and organising libraries in a
developing West African environment," "Library Associations
in west Africa," "The planning and siting / of library
buildir~3 7 with special reference to the tropics,"
"African bibliography," "The indigenous alphabets and their
potentials,” "Tublishing and bookselling with special
reference to Ghana,"” "Problems of bibliographz and
docunmentation with special reference to Africa (Department
of Librery Studies, University of Ghana); "Buildings and
their care in tropical countries,” "Collections, their
treatmant and protection,” "The psychology of presenting
and the technique of preparing the public for reading,”
"African bibliograpay, geo2ial aad by disciplire| "Research
in Africa” (L'Ecole de Bavliothecsires, Archiviutes, &t
Documentalistes, Universite de Dakar); "Library history
with special reference to library development in Africa,"
"Organizational pattern of library systems with special
reference to Europe, America and Africa,” "Nigerian
bibliography,” "Sources for African studies,”
"Cataloguing schemes in West Africa,” "Classification
Rioblems in West African libraries,” "Development in

rica with special roference to Nigeria” (Department of
Library Studies, University of Ibadan); "Cataloguing
problems with particular referecre to Nigeria,” “Systems
of national bibliographic control: Aifrica, Nigeria, Ghana,"
*Bibliographic control of area studies: African studies,
Islamic studies,"” “Analyses methods of identifying and
satisfying different community needs, and describes the
present patterns of library development in West Africa,"
*Critical assessment of library development in West
Africa, inc®iding an analysis of the role of international
and foreign aid,” ‘“Problems of selection and acquisition
of Africanmaterial,” "Eumphasis given to library
development in Ghana and Nigeria® (Department of Liorary
Science, Ahmadu Bello University); "Literature of
Ethiopia," “"Literature on Ethiopia," "Bibliographies on
Ethiopia, Africa" (Department of Library Science,
Huile Sellassie I University, Addis Ababa); "Development
of Libraries in Africa," "History, development and
characteristics of publicly supported libraries in Zambia,"
*"Library law and other relevant legislatioan in Zambia,"
*History and fun.tions of national, academic and legal
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deposit libraries, with t¢p=cial reforence to those in Africa,”
"The history ard functic_s <f epecial libraries, information
bureaux and those national libraries that have a specialized
function, with emphasis on those in Central and East Africa”
(Library Studies, Schooi of Zducation, University of Zambia).

The developrent of a curriculum which covers the
accerted core subjects and yet is specifically oriented
toward library leadershipr needs within the African culture
and conditions 1s a present pxiority of all schools.

As Yrof, Adetowun Ogunsheye pointed out at the Dakar
Conference, February 25, 1974:

The courses in most library schools in
Africa are based on framework of courses in
Great Britain, Paris or U.S.A. This is
because the jersonnel establishing the courses
have to operate from the basis of what is known
and accepted. The content of library history,
printing and book production, literature sources
and bibliography, vrganisation of books and
materials and library administration, have
been based on the Eurcpean or American
experience. Because African libraries obtain
books from European and Acerican sources, they
have had to include studies of librarianship on
both continents as well as to study what has
accumulated as African librarianship or
courses for African Studies. 71:e content of
courses in African library schools is
essentially geared towards comparavive
librarianship, because they have no alternative.
The courses are therefore crowded witl experience
of world librarianship and the African compouent
is treated as special subject instead of being
integrated into every course. It is thrrelore
imperative after 14 years of library educatinn
to analyse the needs of African librarianship and
work out a course that will meet the special
needs of Africa and yet meet international
standards for library education. There is need
for a rethinkinz of the whole concept of librarian-
ship in a scciety that is at the moment non-print
orientated. It is important to redesign courses
and syllabuses so tnat they are geared to the
nieeds of developing countries. It is also
imperative to note that in a world that is largely
becoming integrated, we cannot ford to
isolate African librarianship.’
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3124 peed for curriculum revision was stressed vy
The Inter-University Council for Higher Education's
Overseas Working Party on the Training of Library Staff of
Overseas Universities in its 1970 report which noted that:

Inspection of the syllabuses of library
schocls for English-speaking 4dfrican countries
reveals the strong influence of Britisk
professional education. This is understandable,
but it is important that African professinpal
education ghould take fuller account than at
present of tihe distinctive needs of African
librarianship,

Revision of many of the syllabuses of
library schools to reflect these needs is
urgently required., This ig well appreciated
by many practitiomers and teachers in Africa,
and their joint action toward the revision
of syllabuses is worthy of high priority.19

Library educators in Africa as elsewhere are watching
with keen interest Unesco's attempts to bring abtout a
world-wide haruonization of curricula for the training of
documentalists, librarisns and arciivists. The iGroup of
Experts on the Harmonization of MNethodology and ( .iviculsa

the Training of Dorumentalists, Lidrarians and

Archivists which met in consultation with Unesco in Paris,
28 January - 1 February 1974 outlined a curriculum for -
the three branches of information proressionals--librarians,
archivists ard information scientists--which grouped the
common core under five major headings:- Foundations,
Materials, Methods, Management, and Technology. Examples
of "core content” suggested for librarians, archivists, and

ormation scientists under each broad heading are shown
in Table V.

This proposed core curriculum vas
considered by the Unesco Conference on Harmonization of
Librarianship Training Frogrammes in Africa which was held
at the University of Dakar, February 25-27, 1974, There
tkhe heads of African library gchools noted the surricula of
the various programmes at the existing schools ia the
region, considered the Programme preparad by the Unesco
Working Group in Paris in January, and recommended:

1. That the programme of the Unesco working
group ahould be used a8 a framework for
revision of existing programmes at
existing library schools, and
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2. That the Unesco working group programnme
sbould also include the teaching of
Oral Tradition under Library and Socilety
In the Foundations Section; gnd Audio
Visual materials end technolofy in tne
Materials gnd Lecanology sectiorns of the
prograume .20

In a background document for subnission to the
Intergovernmental Conference on the Planning of National
Overall Docurentation, Library, and Archives Infra-
structures, Paris, 23-27 September 1974, IFLA outlined the
Zollowing subjects to be included in the education of the
profeasional librarisn:

Required courses:
4. Organisation of xnowledge and of the
educational system
2. General information science
3, Library theory (including library ecology,
gociology, and payeholony)
&, Domestic and foreign liorarianship
5. Study of the book
6. New media
?. Livbrary administratior.
8. library managemendc
b. function and method of
1ibrary administration
8. Cataloguing
9. Bibliography
10. Documentation
11. Informatics .
42, Library building and technology
. 13, Library legislation
44, Administration
15, Conmparative library sclience

Spgcializationg
A. According to type of library

4. Public libraries with further
specialization poesibilities: metropolitan
libraries, school libraries, music libraries,
company livraries, hospital libraries,
county libraries, etc.

2. General research libraries with further
specialization possitilities: national
libraries, colleres and university
libraries, trade union libraries, etc.
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3, Special libraries and documentation centres.
B. Special fields

For exaumple: planning and organization, computer
science, early printed books, public relations,
cataloguing, information science.

Comparing these two curricula proposals with the
syllabuses presently used in the Nigerian library schools,

Prof. F. A. Ogunsheye commented:

Nigerian Library achools are not giving
courses in the following areas for the full
rofessional course: The new mediaj; General

ormation sciencej; Informatics; Comparative
1iprary science; Librery technology; Library
sociology and psychologys; Africen culture and
oral traditions.

Althourh it may not be essential now to
jnclude all chese courses, the oJmission of the
new media and library gociology and psycbology as
it relates to the local enviropment makes our
courses inadequate for the local situation.
A special course on African cultwre and oral
traditions, sources for African studies and
audio-visual materials end technology chould also :
ve included_in the education of full professionals

in Nigeria.22

The Standing Conference of African Library Schools

After consideration of the programmes of the existing
African library schools in the sub-Saharan region it was
felt at the Dakar Conference that the major problems
encountered by library educaters in the execution of their
training prograumes were:

4., The difficulty of recruiting sufficient
African teaching staff;

2. The problems connected with the teaching
of special subject areas, such as: the
cataloguing of African names, the history
of libraries in Alrica,
documentation/inforsation gcienceo.

3, The lack of text~books adapted to African
needs.
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Recognizing the necessity of organizing a machinery

of co-operation and exchange of information in order to
tackle these problens:

1. The participants noted the shortage of teachers
at the various schools, considered the
difficulties encountered in teaching specialist
courses and recommended that a machinery
should be established for the exchange of
staff between the schools;

| 2. Recommended that machinery should be established
i for the exchange of students among the
: African library schools; °

3, Agreed upon the regular exchange of publications
such as annual reporis, development programmes,
research papers and syllabi (including revisioms)
as well as data (staff lists, statistics, etc.);

4, Unanimously decided that a Standing Conference
of African Library Schools (with the accronym
of SCALS) be established to serve as a forum
for the discussion of all matters concerning
teaching, research, and administration at
library schools in Africa, It was further
decided that the Standing Conference should be
convened every two years at each «f the schools
in rotation, and that it should have a convener
who would be responsible for organizing the
Conference--the successive conveners to be the
Heads of the respective schools. Ato Tesfaye
Aldiga, Head, Department of Library Science,
Hailo Sellassie I University, Addis Ababa, was

4 selected to be the convener of the first

conference of SCALS scheduled for 1976.

5. The participants noted the lack of a vehicle
for exchange of information and recommended
the establishment of an organ of communication
in the form of a newsletter to be entitled

SCALS Newsletter to be based at each of the

8chools in rotation for three years.

Prof. Ogunsheye was chosen as first editor.

1 6. To help them accomplish these goals the
participsnts sought Unesco's assistance:

a. PFor the provision of sufficient
fellowships for the training of
teachers urgently required at all
library schools in Africa;
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b, To give financial support for future
meetings of the Starding Conference of
African Library Schocls:

¢. To assist in the compilation of a bock
on the history and cevelopment of
livraries in Africa, based in pert on
information already existing in
unpublished form at library schools
in Africa.?3 ’

Development of idditiona) Schools of Library,
Irchive and Information Science

Additional livrary schools are in the process of
planning in both Eastern end Westernm Africa.

In FNigeria which already has a large Department of
Library Studies at Ibadan and one of Library Science at
Zaria, a Department of Library Science was in 1974 approved
by the Senate of the University of Nigeria, Nsukka. ¢
A proposal for training library technicians has been
submitted to the Provost of the Imstitute of Management ind
Technology, Enugu. FProposals for training librarians ar-
media centre specialists are also being considered by the
Faculty of Education, University of Benin, Benin City.

In Sierra Leone the Library of Fourah Bay College in
coljunction with the Departument of Extra-Mural Studies,
University of Sierra Leone has been running a course
preparing students for the City and Guilds library
certificate. The need is felt for something higher than
thin certificate to take care of middle level training and
it is therefore hoped to start such a course later.24

In Eastern Africa there are signs of additional schools
also. Already both Kenya and Tanzania are offering
ecerti’icate level traiuning courses although they have not yet
estab)ished library schools. T. K. Lwanga, Chairman,

Council on Library Training in East Africa, describing the
situation with respect to higher education for librarianship
in Esstern Africa at the Unssco Conference i Dakar,
Pebruary 25, 1974, said,

]

In the last two Years there have been
strong feelings that a graduate programme
shonld be established, on a regional basis, as
soon as possible. During the Standing
Conference of African University Librarians,
Eastern Area (SCAULEA), Addis Ababa 1971, the
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following resolution was psassed:

“SC UEEA recommencs the establishment of
graduate studies pro-rarmes in librarianship
at a University in the area to service the
area's needs with due regard to long and short -
term manpower requirements,”

A recent development has been the
appointment of an expert by the Ford Foundation
to assess the viability and financial
implications of the project if established
somewhere in the Eastern Africa Area. We
are therefore very likely to see a post-graduate
course established at one of the Universities
which have other going training programmes in
librarianship.25

While the Graduate Library School for Eastern Africa may
develop at an existing school it may equally well form the
basis for an entirely new school.

The next country in Eastern ifcica in which a library
8chool is likely to develop is Kenya. Up until the present
senior Kenyan librarians have been trained abroad while
supportive professionals and junior librarian3 have been
trained at Makerere. On 3rd September 1971 the East
African Library Association, Kenya Branch submitted a

i memorandum on the Training of Librarians in Kenya to the
Kenyan Government Training Review Committee. In this
memorandum the Association stated:

We would recommend that the Universit{
of Nairobi should be urged to include a library
achool in its pext five year development plan.
This seems to us the only way Kenya can start
] producing the sort of librarians who are
prepared to grapple with Xenya's library
prodblems while being fully sensitive to their
environment .26

48 a result of this memorandum which was publisghed
in the press the Norwegian government offered through
Unesco's programme of bi-lateral aid to aseist in the first
8ix month training programme for library assistants which
commenced in the Kenya Polytechnic, Nairobi im October
1973. The course yagexpected to train up to 30 library
assistants,

In Tanzania a certificate course for library
agsistants has been since 1972 offerved at the
Dar es Salaam College of National Fducation.
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A Regional Plan for Library Education

In summary, all Governments in the Region are urged
to mount manpower survey to tacilitate placning, Jcr
development of professional manpower. It is hopedl,
however, that by the end of 1974 IFLA and UNESCO will have
collected sufficient data to enable a model plan for the
Region to be drawn up. This plan to be drawn up by

idered by the

experts conmissioned by IFLA should be conside
Library Schools at an extra-

Standing Conference of African

ordinary meeting. After consideration and approval the
final approved plan should be submitted by SCALS to UNESCO
for transmittal by the International body to all Governments
concerned. Additiopally it should be transpitted to the
Association of African Universities. By ius reconmendations
and their implementation will be deternined the pace and

the equalization of development of professional education
for the library archive and information science professions

within the sub-Saharan African Regione.

———
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and sdeisiratration

saterial cossrsd in "Libraries in their sociel setting”
jecluded in "Technical ssrvices”

satarial coversd in “Sarvices to 2ssdere”

satvriel cossred in “Librery ia Society”

- &0

sateriel included in coures oo "Bidbliogrephy sud Reference Meteriele
ssterisl cossred in “Librery end the Comavnity"

{n ayllebue but osser fsplesentsd

1isitad field work expessted of sech studeot
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O

ERIC

PAFulToxt Provided by ERIC




Ve A

ERIC

PAFulToxt Provided by ERIC

xiad

TASLE IV M

CORE CURRICULA CF THE SUB-FFCFr33IONAL PRUGRAMS  OF THE

SUB-SAHAKAN APRICA* LIh:ARY &Ch OLS

Besi¢ Professionel Core Curricule for
Frogrem Adepted froe Sub-Professionsl ¥rocrecs
1953 Fseiner et lueaen in Africe, June 1973
-
~ ]
© ~ - <€
- a ~ Q - F-Eal ~
oo ) ) 1) - L b
85 23 3% 4% 5§28
- - . N : ey ERN Yh Aim ek : :
= 3 .! 3 3 o L
- &0 - £ N eN De g
8 Xw Ow He Ne oo 3o
£ore: Library Organization
and Adeanfetretion - - x x x -
Sealection end 2 .
Acquisition of Booke - = x - x x
Cataleguing and ]
Clsesification - = x x x x A
BMbliegrephy and Referance - = - x’ =z x
Fiald Work
(PFre-requieite) - x x - - x x
Stherss
Introduction to
Libreriseadip - = x - - - -

Libreriansbip: Purpose
and Mathode -« o = a = - x

Library stock:
Dessaription and

Arvangesent - = - - - - =
Pressrvetioo and Repefa

of Lidrery Keteriale - = - - - - x
Eiatery of Librarice e = - - " - -
Childreats Literature - = - - x - -
Literature of Africa - = - = - 1’ x
Pablic Relatiane - - x - - - -
Generel Office

Admgajetration - = x - - - -
Librerise end §oclaty . - - * b - -
Lidrary Reutines - x - x - - -
Resesrch Preja~t - - - x - - -
Boek Production and

Repography - e = x - - -

Called "Use of clessificntion asd catalogusa"
Called "Mechanmical preperstion of 1idrary seteriele™
Celled "Knowledge and uee of 1ibrary resources™
lecluded in ®Bibliagraphy and book eclection”
Called "Literatury of Ethiopie®

Two courses teught: 1) Bi%liogrepdy end Use of Reference
Books asd 2} Introductf.n te Informetion end Refersnce
Vork end Services to heecers.
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TAKLE V

COERE CURRICULUM PROPCSED BY GROUP OF EXPERTS ON TFE FAPMONIZA-
TION OF METHODOLOGY AND CURRICULA IN THE TRAINING OF DOCUMENTALISTS,

LIBRARIANS AND ARCHIVISTS,

PARIS, 28 JANUARY - 1 FEBRUARY, 1974

Librarians

FOUNDATIONS (Basic Aspects:

Archivists

changing concepts)

Bistory

Librarians and
lidrary education

" The library ia ~

soclety

Library legislation

Uaer research

Research

~ Anecillary science

Ristory
(legal, social,
sconomic, etec.)

( genealogy,
heraldry, ete.)

Information J~ientists

History, development and

Sociology of
inforoation
(ineluding

- biatory users) -

Theory of
communication

JATERIALS (Objects with which the profession deals)

Yarious forsats

History of book arts

Refsrencs sources

Bidbliographical
tools

Various formats
(MSS, maps,
lstters, etc.)

Bidliographical tools
Registers, inventoriem

Finding aids, etec.

Data

Documents (ideas)

Information
servicsm

MATERIALS (Interpretation, organization, evaluation and uss

of materials

Bibliographical
methods
Reader services
Referencs procssses
Reprograpdy
Tachnical procsasss
Selection
Prsssrvation and
restoration

MANAGEMENT (Ths setting of objectives and or
methods to meet them

Registry systsn
Records management
Library teckniqusm
Museus techaniques
Pressrvation and
restoration

Administration

Management

Psrsonnel

Bystes organisation

Typs of library
operation

TECHNOLOGY

Coaputsr tschnology
and reprographic
techniques

Arobivss
adsinimtration

Management

Types of archives
opsratioa

Computsr tschnology
and rsprographie
techaiquss

49

Content analymis

Indexing

Document languages

Retrisval

Storags and
retrieval systeas

Data organization

Information
dissemnination

Systess analynis

igation of

Adainistration
Management
Psrsonnsl
Systsas planning
Legal aspscts

Computer technology
and reprographio
tschniques




