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ABSTRACT

This practicum applins a modern systeas approach to
field vork instruction. It is an exp¢riment with an innovation in
field teaching that addresses itself to three major probleas that
have been identified by social work educators. These are (1)
integrating classroos and field work instruction; (2) providing an
equal opportunity for basic field learning for all students; (3)
promoting increased independence for the student in learning. The .
systeas approach was implemented in this investigation by developing
and evaluat:.ng a self-contained unit of instruction for field
supervisors and their students. In this manner, field work was
conceptualized as a course for which behavioral objectives could be
defined, content selected, learning opportunities planned, and
student learning assessed. The results of this study are that a
modern systems approach to social work field instruction is (1)
extremely effective in augmenting student learning and (2) a valuable
tool for alleviating educational probleas inherent in field
instruction. These findings suggest that graduate social work
education would be more effective if modern educational principles
and methods were utilized in teaching students in agency placelent.
-The module evaluation and a self-instructional unit are included in
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INTRODUCTION .

'l‘his practic.;um has beei‘? designed to introduce a]yd
evaluate a systematic approach to socialvwork field
instruction. It is based on the belief that it is valid
to utilize modern education‘;xl principles and methods
in teaching social work students in their agency place-
monts. This investige;tion utilizes new instructional
technology to assist field teacﬁers in disciplining
énd structuriné their knowledge so that students can:
learn more effectively. 77 - ‘ -

An approach to social work field instructioﬁ is
proposed in which fieid work is conceptualized as a
course fcr which behavioral objectives can be defined,
content selected, learning opportunities planned, and
student learning assessed. The intent of this study

is to improve the quality of field instruction as an

important component of social work educations




BACKGB.OUND AND SIGNIFICANCE

In order to understand.tha reason this ;nvestigation has
been undertakan, it is necessary to have some understanding of the
present structure of social work field instruction. It is universally
»aceepted by schools of social work that their students need practical
experience ag well as didactic study to enable them to achieve competence
in their profession. To gain this experience, each student spends a
certain amount of time in a social work agency‘where he is guided by
a field work instructor (also referred to in this paper as supervisor,
field znstructor. field work teacher) to whom he is responsible. The
minimnm reqpirements for field instructors at Barry College are the
Master of Social Work degree and membership in the Academy of Certified
Social Workers. . .

The Barry College School of Social Work places students in
selected social agencies where they spend two days a week during their
first year of study and three days a week during their second year.

The student spends the -other days of the week in the classroom and
library, thus being provided with theory and practice as a concurrent
experience.l

The purpose of field jnstruction is to help students in-
tegrate theory with practice in order to develop appropriate skill,
knowledge, attitude and professional jdentification. The student's
supervisor teaches him in the field work agercy through helping him
to look at the interaction tetween himself, Lis clients, his agency,
and the comﬁunity. and also to better understand theory and its assimila-

tion into practice.2
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Arreview of pertinent literature shows that at the present

" time students are placed in ageﬁcies to be taught in ahy way the in-
dividual supervisor thinks is-best.B The student-supervisor relation-
ship is essentially tutorial in nature. Content is generally -transmitted )
from the instructor to the student within the framewox;k of a one-to-one

';- 5 A
educational relationship. ‘:r_he? field work teacher is inferred to be come

'.."',"L . N"{:-\_la,.xg-”
petent in her skills and knowledge and. x§1fie is)independent in selection

of content &znd assignments to the st*.u:iem:.’+ Generally, a small number
of carefully chosen cases is entrusted to’ the) student5after consultation.

. ?:a,ixv
The student then records ,k\:is; own account of interviews which form the

. 3
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basis of educational discussions with his supervisor, to which regular
weekly time is given. There is m; organized development of curriculuw
and the field instructoxf’ teache;f whatever method and content/’;égi‘deems -
appropriate at the time.

It is clear that many field work supervisors bear a heavy

load of an;'iety‘about the job they are doiné.5 They are primariky t: .- & ii..,

social work practitioners who have been thrust into their teaching roles
with little or no training for the change. Since a large proportion of.
the instruction in social work training is ca}rried out in supervision,
there is 3 real ;:xeed for systematic tools for field invstructors to use
in teaching and evaluating their effectiveness.é

Joanette Regensburg states: "Among all t'ne' recent challenges
to social work education none has been more stimulating than the wide-
spread interest in putting order into the natural disorder of the graduate

student's experience in his field work setting. Clients - whether in-

dividuals, small groups or communities - do not conform to the logical

o
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principles of curriculum building nor do the operatixig procedurgs of

& social agency, hospital, school or prison. Indeed, they need not

and should not. The question then arises, since there is genefal ac-
ceptance that the learning experiences provided through field instruction
are essential to the achievement of the objectives of the social uox;k ‘
curriculum, of how to .select. ordei' and provide those gxperiencgs in the

best interests of the student.*’

The modern syst:ems approach to instruction offers an answer
to this need. It gives focus to instruction and to learning. The basic
elements of an instructional systems model are objectives, criterion
'levels’-og learner pérfomance. leax-'ning activities, and evaluation and

revision proc:edures.8

'Usi_ng this approach, field work is thought of
as a course for which objectives can be identified, content selected,
and learning opportunities planned. ~

This practicum was designed to introduce and ewvaluate the
effaectiveness of s modern systems approach to social work field instruc-
tion. It is an experiment with an innovation in-field learning and teach-
ing which addresses three major problemé in field training which have
been identified by social work educators, These are 1) integrati..ng class-
- room and field work instruction; 2) providing an egual opportunity for
basic fisld learning for all stucents; 3) promoting increased independ-
ence for the student in his own professional learning. It is necessary
to examine these three problems in order to understand how the systems

approach provides a viable solution to them.

First, schools and agencies used for field placement have

always been confronted with the problem of how to integrate class and -




fisld learning.9 The literature of social work education reflects

constant concern with gaps between class and field learning.lo There
is a dynamic quality in field instruction thal makes a systematic and
orderly progression of student learning experiences difficult to attain.
Yet there is content from classroom courses that students need to in-
ﬂcorporate on a behavioral level. Since supervisors are generally not
familiar with the specific content being taught to their students in
classes, they cannot choose learning incidents to help students relate
class and field learning. Thé systems approach would enable field in=
structgrs to teaph materiai-in tbe‘field in the same orderly progression
as is done in classes. —It can be used to identify content and help the
1 student integrate theory with practice.

The second problem is how to provide an equal opportunity
to all students for minimum basic field learning. Since students are
placed in many diverse social agencies for fie}d training, their oppor-
tunities vary widel&. If the same basic units of instruction are availe
able to supervisors in different agencies to suggest content for field
teaching, then all students will have similar chances for learning.

V Third is the problem of prémoting greater independence for
the student in field learning, One of the limitations of the prevailing
tutorial model of instruction is that it pfovides fertile ground for the
development of an infantile hostile-dependent relationship between the
supervisor and supervisee.11 The use of systems packages encourages
greater autonomy and maturity in students. They can.use them to learn
'independéntly in the field, thus diminishing the likelihood of the super-

visory felationship becoming a hostile-dependeént one. The goal is to
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decrease dependent learning and increase independent learning.

In conclusion, there i; a real need for eﬁtablishing a
structure for field instruction designeq to promote achievement of
the objectives of social work professional education. This practicum
is a pilot project for dev*loping a systematized édﬁcation program for

social work field training which will enhance student learning and

obviate the problems delineated above.




PROCEDURES

Extensive literature was reviewed in order to become famile

* iar with new instructionél principles and to implement the modern systems

method, From the various models described, the individualized instruce
tion system conceptualized by Barton R. Herrscher was choseﬁ fer use.
His instructional model involves si# basic steps 1) a rationale; 2) spece
ific instructional objectives; 3) pre-assessment; 4) learning activities;
5) post-assessment;cé) revision.12

Using Herrscher's model, a self-contained pnit of instruction
(also referred to as systems package, learning unit, aﬂd module in this
paper) was devised, Suggestions for topics were elicited from students
and peers. Care was taken to be certain unit co.atent corresponded to
that being taugnt in the classroom. From the topics suggested, Biestek's
principles of relationship were chosen for this learning unit btecause of
their clarity and applicability. If it is determined that the modern systems
approach to education snhances field work teaching, Eimilar units will be
conatructed cévering essentizl theories, principles, concepts and tech-

niques basic to social work proctice, This package was testad on three

_students and tnree peers to provide data for revision to develop the final

unit used in the practicum. Using feedback from students and peers, the
unit was revised several times and the completed paciage was titled,
"Developing the Casework Relationship."

A module evaluation was then devised. This was specifically
designed to test whether students and peers felt the systems method offered

solutions to three problems frequently identifiet, by social work educators

" as existing in field instruction. These problems are discussed on pages

- 19




8.

4 and 5 of this paper.

In each self-instructional unit a pre-assessment and poste
assessment is provided to measure the effectiveness of the unit in student
learning. Thus, two aspects of the module were evaluated 1) eff@ctivonoas
in augwenting student learning and 2)“ effectiveness in mitigating educa-
tional problems in social work field teaching.

A copy of the completed systems package and questionnaire
are presented in the appendix. They were givea to eigixt sscond-year
students in the Barry College Graduate School of Social Work and four
field work instructors to be worked through in the social agency. Re-

spondents were instructed not to put their names on the tests or questione-

naire in order to allow them complete freedom in giving opinions.




RESULTS .

The results of this investigation are reported in a verbal
summary iistead of by raw data in tabular forme The instructional wmecd-
ule (representing the implementation of the modern systems approach to
education) and questionnaire were completed by eight students in tne
second year of graduate social work study and by four of their field
work instructors. Two facets of the module were evaluated 1) effective-
ness in increasing student learning and 2) effectiveness in moderating
educational protlems in social work field instruction. ‘

In order to evaluate the effectiverness of the self-instruc-
tional unit in augme;xting student learning, scores were tabulated on the
answers to pre-test and post-test questions in the unit. Only students'
responses were compiled on these tests, In the pre-assessment, one point
was given for each of five human'needs correctly listed in question 1,
one point for each of five principles of relationship in question 2, and
one point for each of the four principles jdentified in question 3. The
total number of correct answers possible for each student was 14, wmaking
a total of 112 possible correct answers for the group. To these, there
were 4] correct answers givsn. This was a percentage of 36.6% correct
answers.

In the post-assessment, one point was aliotted for each of
five different human needs and one point for thas principles of relation-
ship identified in question 1, wmaking a total of ten. Ore point was given
for a cogent essay in response to question 2. The total number of possible
correct answers for the group was 88, To these, there were 86 correct

ansWers given. This was a percentage of 97.74correct answers.
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For the group there was an increase in percehtage of correct
answors given after working through the unit from 36,64 to 97.76. This
indicates that a modern systems approach to social work field instruction
was extremely effective in enhancing student learning.

In order to evaluate the effectiveness of the module in reduc-
ing educational problems in field instruction, the results of the question-
naires given both students and supervisors were assessed. 1004 indicated
that self-contained units of instruction are useful in integrating class
and field instruction by selecting and ordering learning content and exper-

jences. 91.6% said these units offer an approach by which an equal oppor-

tunity for basic field learning is provided for all students. 1004 felt

the- units are useful in promoting greater independence for students in their
own professional learning iu the field. 1004 stated that gimilar units
would help allay field work instructors’ aniciety about what and how to tgach
by ‘establishing a structured pattern and plan for field instruction. These
findings indicate that a modern systems approach is extremely effective in
alleviating educational problems inherent in field instruction.-.

The comments made by both studenys and supervisors were extremely
encouraging. Attitudinal responses to the module were 100% favorable. Add-
jtional opinicns were expressed such as *impressive," mexciting,* "veautiful,"”
»right on," "well organized," "stimulating," etc.

Comments written on the questionnaire were particularly in-
spiring. One student wrote, "I haven't had so much fun learning since
I first sang the ABC's." An instructor wrote, "T haven't been this excited
about anythipg since I got out of the Army!" Telephone calls were received
from students and teachers who were not given the module asking if they

could use it also. Requests were received for the development of units

i3
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on other subjects. Several instructors felt this approach offered a

bresk-through in social work field instruction.




RECOMMENDAT IONS

In view of the overwhelmingly enthusiastic response to

this pilet project, it is recommended that:

1.

2.

3.

5.

6.

Barry Ccllegs firaduate School of Social Work adopt a
modern systems approach as a rafional framework for
teaching in graduate social work field instruction..
Essential theories, principles, concepts and techniques
basic to social Work practice which are taught in the
classroon be identified in order to develop self-instruc-
tional packages to apply them to field work.

The annual field work instructors seminar at Barry College
focus on enabling supervisors to understand the concepts
behind and prepare their own self-contained units of ine
struction. (It is usually necessary for teachers to
build systems packgges themselves before they can make
effective use of similar materials prepared by others.)13
The modules developed in the seminar be tested and eval-
uated in the same way as the one in this practicum.

The instructional units created and tested by Barry College
clinical faculty be compiled and used to form a nucleus
for field instruction,

The findings of this investigation be published in order
to encourage the use of a modern systems approach by other

graduate schools of social work,




As a result of the findings of this practicum, several Barry
College field instructors have begun using the modern systems approach,
They have found it to be a valuable tool for augmenting student learme
ing, integrafing class and field teaching, offering basic opportunities
to all students and promoting greater independence in learning.

It is time for social work educators to systemétize field work
instruction. It is time for social work to draw 6n modern educational =~
principles for supervision in a disciplined manner. Utilizing new methods

from the educational field is an essential - not a luxury.
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VODULE EVALUATION

NAMB: If you are a peer, are you
1. Classroom Instructor
If student, first year of 2, Student Supervisor
graduate program 3, Practitioner
Are you in second year of What is your Educational Degree

graduate program

This self-instructional unit utilizes the modern systems approach to educa-
tion and applies it to social work field instruction. It is an approach to soci’ .
work field teaching in which field work is conceptualized as a course for which
behavioral objectives can be identified, content selected, learning opportunities
planned, and student learning assessed.

Biestek's principles of relationship were chosen for this learning module
because of their clarity and applicability. If it is determined that the modern
systems approach to education enhances field work teaching, similar units will be
constructed covering essential theories, principles, concepts and techniques basic
to social work practice.

The instructor wishes to determine whether a modern systems approach can be
used as a rational framework to increase the effectiveness of teaching in social -
work field training., Some of the problems which have been identified are 1) integrat-
ing classroom and field work instruction; 2) providing an equal opportunity for basio -
field learning for students in diverse field placements; 3) promoting independence
for the student in professional learning in the field.

After working through the unit, please give your responses to the following
questions: .

1. Do you feel that self-contained units of instruction such as the
one you Just completed

a. are useful in integrating class and field instruction by select-
ing and ordering learning content and experiences?

Yes No
Please oxplain answere

b. offer an approach by which an equal opportunity for basic
field learning is provided for all students?

Yes No
Comments:
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o. are useful in promoting greater independence for students
in their own professional learning in the field?

Yes No
Commentss

d. would help alleviate field work instructor's anxiety about
what and how to teach by establishing a structured pattern
and plan for field learning?

Yes No
Commentss

Can you suggest other ways that individualized instructional packages
oan enhance the effectiveness of social work field training?

20
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SELF-INSTRUCTIONAL UNIT I Approx. working time: 1 Hr.

Instructor: 10TS KROP, ACSW
Institution:  BARRY COLLEGE
Course Title: SOCIAL WORK FIFRLD INSTRUCTION

Topic: DEVELOPING THE CASEWORK
RELATIONSHIP

Target Group:  SECOND YEAR STUDENTS IN
GRADUATE SOCTAL WORK SCHOOL

21
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RATIONALE

. The casework relationship is the soul of Social Work. It is a major
means of enabling the client to resolve his psychosocial problems. Next
year you will be a paid practitioier of your profession. This is the time
to sharpen your skills in relating, and learn new ones. <JIn Social Work
education we generally focus on how we can help others. It is important

to realize also that learning to relate to people in a helpful manner will
greatly enhance your personal relationships. As you work through this pro-
gram you will discover ways to become more aware of your own behavior and
thus enrich your personal life. '

OBJECTIVES
After completing this unit, the learner will be able to:

l. Analyze the seven bssic human needs presented by a client in
a given casework interview using the seven guidelines laid
down by Felix Biestek in "The Casework Relationship."

2. Evaluate the helpfulness of a given casework interview by
identifying instances vhere the caseworker utilized Biastek's
seven principles of relationship.

3. Assess his own behavior in an actual casework interview by
pointing out instances where he met the client's needs by
utilizing at least four of the seven principles of relationship.

4, Examine his own feelings concisely in less than 200 words about

the importance of the casework relationship in helping clients
resolve their problems.

PRE-ASSESSMENT

1. List at least five of the seven basic human needs of people with
psychosocial problems, as described by Biestek in “The Casework
Relationship."

a.

b.
c.
d.
e.
f.

g.




2, List at least five of the seven principles of relationship with
which the caseworker responds to the needs presented by tﬁe client
as conceptualized by Biestek.

e
be
Ce

d.

3. Record ore cf your recent interviews with a client, identifyihg
instances where you used at least four different principles of
relationship in response to the client!s needs,

Check your answers to guestions 1 and 2 with pages 3 and 6 of this
unit. If you were correct on these'answers, see your Field Work
Instructor. If you missed these questions, work through this unit.

It has long been recognized in the practice of Social Work that the
professional relationship between the caseworker and person seeking help
from a social agency is uniquely important, This relationship is essen-
tial to effective caseawork.

Social Workars have been enthusiastic about the necessity of estab-
‘lighing and maintaining a good casework relationship but. they have been
relatively inarticulate in explaining what it consists of. In Socisl Work
literature the stress has been on intuitive skills in developing relation-
ships. It has often been written that this has to be experienced to be
understood - leading to the belief that there is something mystical about
it "

Felix Biestek, in his book, "The Casework kelationship," clearly
explains, defines and analyzes the casework relationship. He theorizes
that, every req uest for help from a social agency is "psychosncial." He
says that, whether a client requests a concrete service or help with
psychological problems, it can be presumed that he feels some kind of
uncomfortable emotion. There is a pattern of basic emotions and attitudes
that is common to all people who need help. Eiestek says the sources of
these emotions are seven basic human needs of people with psychosocial
problems,

23




3.

LEARNING ACTIVIIY T

BASIC HUMAN NEFDS OF THE CLIENT

1. To be treated as'gn_;ggévgggﬁi - the need to be dealt.
with as an individual rather than a case, type or
category.

2._..To express feelings - the need to express their feel. |

ings, both nepative and positive,

3. To get sympathetic response to problems - the need
for a sympathetic understanding of and resronse to
the feelings expressed.

Lk, To be recognized as a person of worth - the need to
be accepted as a person with innate dignity regard-
less of the persont's dependency, weskness, fault or
failures.

5¢ Not to be judged - the need to be neither judged nor
condemned ror the difficulty in which the client
finds himself,

6. To make his own choices and decisions - the need to
make one's own choices and decisions concerning one's
own life, The client does not want to be bossed or
told what to do,

7. To keep secrebs about self - the need to keep confi-

dential information about oneself as secret as poss-
ible, N

o 24




Indicate two basic needs which each client in thre following situa-

tions s expressing either vertally or non-verbally,
~{Ser_rage 5 for correct answers)

1.

™
.

3.

5

6o

L 4
.

The client who states that he feels that he is not any good, is
weak and a failure in life,

a.
b,

The mother of several small children who says that since her
naigbor was rejected for Aid to Dependent ALildren, she will
rrobably be also and she doesn't have money to fend the children,

e

be
The unmarried mother who fears heing condemnad for her predicament.
but, comes for help in deciding whether to have an abortion or giva
her babr up for adoption,

Ao
be

The fostar child who is angry and upéet by her natnral father's
abandonment. of her,

Ae
b,

The hostile adolescent whom the court has referred for counseling
and who says he would rather be put in Youth Hall,

e
be

The teenaser who confides to caseworker that his parents don't know
it but he has been smoking pot because *all the kids do."

a.

be

The homosexual who wants help deciding whether tn "go straight™ and
fears caseworker will condemn her for her way of life,

a.
be

25
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ANSWERS TO PAGE 4 - The clients expressed the following needs:

1, To be recognized as a person of worth
Not to be judped
To express fenlings
To get sympathetic response to problems

2, To be treated as an individaal

To get sympathetic response to problems
To be recognized as persen of worth

3. Not to be judped
To make his own choices and decisions

To express feelings
To be recognized as a person of worth

4, To express feelings
To get sympathetic response to problems

5. To express feelings
To make his ouwn cholices and decisions

6. To keep secrets about self
To be treated as an individual
To make his own choices and decisions

7. Not to re judged
To make his own choices and decisions
To keep secrets about self
To get sympathetic resvonse {o problems




Felix Biestek states that the relationship is the soul of case-
work while the processes of study, diagnosis and treatment are the bodye
He conceptualizes seven principles of relationship which the caseworker
uses to meet the human needs of the client. These seven principles are
the elements of the casework relationship as a whole,

LEARNING ACTIVITY II

1.

3.

Se

7o

SEVEN PRINCTPLES IN RELATTONSHTIP

Individualization is the recognition of each client's
unique qualities and the differential use of principles
and methods in assisting each toward a better adjust-
ment, It is based upon the right of human beings to be
individuals and to be treated not just as a human being
but as this human being. oo

Purposeful Expression of Feelings is the recognition of

the client's need to express his feelings freely, especial-
1ly his negative feelings. The caseworker listens purpose-
fully, neither discouraging nor condemning the expression
of these feelings, sometimes even actively stimulating and
encouraging them when they are therapeutically useful as a
part of the casework service,

Controlle” Emotional Involvement is the caseworker's sensi-
tivity to the client's feelings, an understanding of their
meaning, and a purposeful, appropriate response to the
clientts feelings. '

Acceptance is a principle of action wherein the caseworker
perceives and deals with the client as he really is, in-
cluding his strengtbs and weaknesses, his congenizl and
uncongenial qualities, his positive and negative feelings,
maintaining all the while a sense of the client's innate
dignity and personal worth,

Nonjudgemental attitude is a quality of the casework rela-
tionship based on a conviction that the casework funection
excludes assigning guilt or innocence, or degree of client
responsibility for causation of his problems.

Client self-determination is the practical recognition of
the right and need of clients to freedom in making their
own choices and decisions in the casework process.

Confidentiality is the preservation of secret information
concerning the client which is disclosed in the profession=-
al relationship.
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The epitome of a caseworker offering hindrance rather than help
is Lucy (from the comic strip, Peanuts), Label each cartoon with the
principle of relationship which Lucy violates, (Answers on page 10.)
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ANSWERS TO PRINCIPLES OF RELATIONSHIP VIOLATED.

himself and his environment,

l, Controlled emotional involvement

2, Client self-determination

3« Acceptance

k. Purposeful expression of feelings

5. Non-judgemental attitude

6. Confidentiality

The casework relationship is the dynamic interaction of
attitudes and emotions between the caseworker and thre client, with the
purpose of helping the client achieve a better adjustment between

Each of the seven principles of the

relationship is founded upon one of the intensified bas*s human needs

exhibited by people who need help,

LEARNING ACTIVITY III

The NEED of the client

1,

2,

3.

5.
6.
7e

To be treated as an
individual

To express feelings
To get sympathetic
response to problems

To be recognized as
a person of worth

Not to be Jjudged
To make his own choices

To keep secrets about
self

The PRINGIPLE used by caseworker

1.

2,

3.

Individualization

Purposeful expression of

feelings

Controlled emotional in-
volvement

Acceptance

Nonjudgemental attitude
Client self-determination

Confidentiality

LUe



The following is an excerpt from a casework interview, After each
paragraph, analyze how the client expressed at least two different
,human needs and with which principles the caseworker responded.

(See page 13 for correct answers)

PARAGRAPH T

Mrs. L. nervously twisted her ring and de jectedly stated that she had
a terrible week and was feeling miserable, Caseworker commented that she
looked unharpy today and asked if she could tell her about it. Tears came
to ¥rs. L's eves as she said that she has been forced to give in to her
husband's every demand, no matter how irrational, because he knows a terrible
secrel &about her past, He has convinced her that if the Judge in their divorce
proceedings learned about her secret, he would never let her keep their two
srall children, He threatened to tell her mother also. She felt "like shit*

and knew that if anyone found out what she did, they would agree that she is
no good slso, .

PARAGRAPH_ II

Caseworker wondered if Mrs, L. wanted to tell her what she did to make
her feel so rotten., She reminded her that this would be kept confidential,
Mrs, L. respcnded that she has been afraid to tell the worker about this
before becsuse ‘she feared she might lose respect for her. She burst out tear-
fully that eight years ago, before she was married, she had a baby girl and
gave her up for adoption. She went into detail about the situation and how
torn up she was over having to make that decision., Caseworker listened warmly
and said that she appreciated how upsetting this experience was and still is .’
for Mrs, L. She is sure she did what was best for all concerned at tre time,
Mrs., L. blurted out, "You mean you don't think T'm a terrible person for giving
up my baby?" Caseworker reminded Mrs., L. what a fine mother she is to her two
children, and talked about her many other strengths. She certainly made her
decision to give up that baby out of love for the child,

32




PARAGRAPH IIX

Mrs. I.. ecried bitterly and then stopped, saying she felt better now
that she had told the caseworker what happened, and found her so under-
standing. She really did give the baby up because she felt it wasn't fair
to the child to be rzised under such bad circumstances, Deep down Mrs. L.
had always felt that anyone who gave vp a child was no good and-that others
would despise her if they found out. Casewcrker pointed out that she knew
about it now and she thought just as highly of Mrs. L. as she did before,
Mrs. 1. resvonded that if caseworker could still resrect her after hearing
her storv, mavbe she didn't have to fee! so rolten and useless. Perhaps
even the judre would understand if her husband told him, She didn't feel
so bad about herself now or so scared about people finding out, She wasn't
goirg to let her hushand hold this over her head any rmore.

o
e



13.

ANSWERS TO PAGES 11 and 12 -~ needs and principles are underlined.

PARAGRAPH T
1, The client!s need for expression and sharing of feelings is a
. pertinent dynamic in this casework relationship. The caseworker
> helps Mrs. L. with a purposeful expression of her feelings in
order to relieve the pressures and tensions she feels and thus
heips her see her problems more clearly and objectively.

2. Caseworker notices the un-verbalized expression of emotions in
Mrs. L.'s face, eyes, hands and posture, which hely her under-
stand the unigqueness of the client and her need to_be treated as
“an individual, The feelings of the client are her most important
individual characteristics and therefore individualization requires
a sensitivilv and resronse to those feelings.

3. The need to be treated as a_person o of worth and not to be_ll_ged
are 3).S0 in evidence here.

PARAGRAFH, 17

1., Mrs. L. is burdened with facts about her previous behavior which
she needs to keep secret for fear that the knowledge of this
would detract from or destroy her personal reputation. Case=-
worker assures her of the confidentiality of any secret informa-

tion which the client discloses in the professlonal relationship.

2, Client graphically verbalizes her feelings of worthlessness and
her desperate need to be recognized as a person of worth. She
fears worker will. "lose respect® for her, Caseworker uses the
principle of acceptance by accepting the client as she actually
is, with her strengths and weaknesses, positive and negative
feelings, her acceptable and unacceptable behavior,

3. Mrs. L., demonstrated her need for a §Yﬂ2§th9tlc undepetandlng
of and response to her problems. The caseworker listens with
warmth, consciously and purposefully identifying with the feel-
ings of the client in a controlled emotional involvement.

4, The need to express feelings is also evidenced in this paragraph.




PARAGRAPH III

1, The necessity of seeking help from an agency produces many
painful feelings. One of Mrs. L.'s feelings is a need not
to be judged. Clients often see the agency as a symbol of
a society whose critical judgment they fear. Even if the
caseworker non-verbally passes judgment on the client, he will
feel it. This is one reason Social Workers have to work out
their own biases, prejudices and vroblems before becoming
helpful people. Caseworker responds to Mrs. L.'s divulgence
of her secret with a nonjudgemental attitude.

2. Caseworker does not push Mrs, L. into standing up for herself
against her husband and possibly the court. She lets her
move at her own pace, recognizing her need to make her own
choices and decisions. One feels this caseworkar would have
also accepted Mrs, L.'s right to continue giving in to her
husband if she couldn't bear the threat of having her secret
revealed, The caseworker in tris way respects the principle
of client self.determinat.ion,

3. The client also expresses again her need to be recognized as’
a_person_of worth, )

If you have reached this point, be proud of yourself - you are
doing beautifullyt

By now you are familiar with Riestek’s concept of the seven bhasic
human 1eeds and principles of relationship, Being totally familiar with
the elements of a good relationship can be a great aid toward gaining
skill in the actual practice, However, understanding this conceptually
doesn't guarantee skill in establishing and using it. Now is the time
to apply what you have learned,

LEARNING ACTIVITY IV .

Record in detail an interview you have had recently with a client,
Delineste at least four instances where you have used BRiestek's principles
of relationship to meet the client's needs. Also note any time you violated
these principles or omitted using appropriate ones,

Meet with your Supervisor to discuss this interview and your assessment
of it,




LEARNING ACTIVITY V

Get together with another student or two and discuss your own
feelings about the importance of the casework relationship in helping
clients achieve a beatter’ adjustment between themselves and their en-

vironments. Be prepared to state your feelings abnut-this in less than
200 words.

POST-ASSESSHENT -

When you feel you have mastered the objectives of this unit,
sec the instructor for the Post«Test.,




REVISION

The instructor would like to improve this self-contained unit

of instruction based on your reactions to these questions:

1. Do you feel the material dealt with in this unit is relevant
. to your present or future needs? Yes No

2. This self-instructional unit was purposely designed as a
paper and rencil package. Would it have been more helpful
to you to have a film tape of casevork interviews as a leam-

ing activity instead of written interviews? Yes No
Flus the written interviews? Yes _ No

m-ne oo a———

3+ How much did you enjoy working through this unit?
Alot  Some _  Little ___ None
L4, Do you feel the material presented in this unit was presented
clearly and concisely? Yes = No _ ___
If not, please go back and identify the sources of your
confusion and explain them,

5. Did this unit help you to become more aware of your own
behavior in professional and personal relationships?
Yes No

6. Which statements best describe your feelings about your
involvement with this learning unit?

Too easy Boring

Inspiring Helpful

A waste of time Too time consuming

Interesting 0K

e

Just another
requirement

others

F T




POST-ASSESSMENT

1. Analyze and evaluate the given casework interview by identifying
at least five different human needs presented by the client
and five principles of relationship with which caseworker
responded,

Nanevy is a lo-year-old girl whose farilv w2s referred to Family
Counseling Service by Juvenile Court follewing an episade in which Nancy's
older brotker, Kevin, beat her so severely thai he broke her nose. This
is the caseworker's initial interview with hanev.

Caseworker shook Nancy's hand warrly and thev procecded together
into worker's private office. Nancy's tody was rigid as she sat. She
avnided eneagirs worker's eyes at first and nervously picked at her nails.
Caseworker: "T know your family was referred by the court, but I dontt
know exactly what the situation is. Yon seem woset. Can you tell me. about
it? i

With great feeling Nancy replied that she was very upset and angry.
She burst into a detziled explanation of how she came home at 3 A.M. cne
morning and tound her mother, father and brother waiting for her with great
hostility. She told how her mother cnlled her a tsiut® and other nasty
nares. She flew into a rage and began cursing her parents, Nancy then
paused with tears in her eyes.

Caseworker verbally recopgnized that it was difficult for Mancy
to tell about the incident and it was obvious she hated heing called a slut.
Nancy replied that she is definitely not a slut, no matter what her family
sayst Tuey meke her feel as if she is no pood and she "might as well do
jt since that's what they think of me anyway." Hancy said that she had
not slept with her boyfriend or anyone else, although all her friends did,
Caseworker commented that perhaps Nancy was different from her friends and
it was often hard to be different.

Tn a tight voice Nancy spoke ahout the pressures on her to sleep
with her boyfriend. There followed some discussion of her reasons for not
enpaging in premarital intercourse. Caseworker supported Nancy's feelings
about this, while also letting har know she would still accept her if her
feelings changed. Nancy seemed relieved abovt this and she relaxed, saying
that it felt good to know an adult who didn't consider her a "whore" because
of what her parents saide ’

She returned to her storv saying that her mother turned to her
brother and said, "See how she talks to me. Why don't you do something
about it?"® Her brother then hit her and, with her mother's encouragerent,,
he started to beat her up. Nancy ran to the phone and czlled the police
who immediately came and took her to the hospital.

33
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Aruitoxt provided by Eic:

Naney tearfully said this incident was typical of the fights they
were constantly havine at home. Only this time her brother actually beat
her and she cslled the volice. She hates her familv and cantt stand living
at home anyv more,

Casevorker warmly said this was indeed a tough situation and she
understoad why Nancy was so unset by it. . Noncy went on to talk about how
miserable she was. She cauld not bear living at hore anv lonmer, She had
a male friend with an apartrent and she was sure he would take her in if
she "split "

*amex and the casevorker exrlorsd *ocetler several 2)tarnatives
ste had o vlaces Lo ro i1 sha ]aft hope . Opesworker swepentod that Naney
enuln alie po ta 5 facier hone or ap adnlesesrt oiri- ! gpann rose in the
eormur ity,  Nanev resched ke conclneion trat she o nat penily went any
of these, ™avhe if she, her brother zpd przrenis a5 care in the ageney,
tr.ev ¢a1ld work ot sore of the fariivis prorlens,  She meferred to live
howe untis she praducted bigh cchool, whick »as 8t trd end af this year,
She sty didnptd, bnow i€ she ¢rmld stand it.  She wac ar A student until
this ve.p tai hep erates were slirpine badlv becanse of the turmoil at home,

“aray then hesitantiv said tiare wne sarotiineg she wanted to discuss
with the casewarker but she "wasn't sure she amid {rust her," Gaseworker
ervlaired that anything Nanev Lold her was strictlv retween the two of thenm,
Nancv seered relieved, thon said, "Now Tim sfvaid van'll tell me T shouldn't
have done it," Caseworker smiled and asked if Nancev comld risk telling her
to see her resnonse, She conld see it was somethine dapev needed to talk
abont bul, it was difficult for her.

ilanev relaxed. By this time she was looking directly at the case-
sorker and no lonrer fidmeting with: her nails, OShe can”ided that she and
her baytriend smoked pot often and there weve iimes whep thev exverimented
with pil1s. The wain reason she didn't want to Tjve in her male friend's
apartment. was hecause he is a "junkie." She was bapginring to see hov mixed
up some of her friands were from dope and she warted to stay out of that
scene, This was discussed for a few minutes,

Mancy seemed to make a decision at that roint. that drups were not
the answer to her problem, She said, "T have lots of problems and 1 kKnow
T really need help with them.," Caseworker felt that Nancy could work ocut
her problems since she was so eager to "wet ber head on straipght." “ext week
they would go into the specifics of the howe situation, Rerular weekly ap-
pointment.s were set up and Nancy left s~ -<nz comosed and walkine as though
a load had heen lifted from her shmulders,

2. Examine your own feelings in less than 200 words about thre
importance of the casework relationst:dip in helvine the client
achieve a better adjustment between herself and her envirnnment,

18,




POST-ASSESSMENT

1, Analysis of the foregoing interview. Human needs and principles
of resationship are underlined, At least five of each must be
properly identified in order to complete the unit,

At the beginning of the interview caseworker used the principle
of individualization by giving the client her undivided attention, privacy
and help in discussing the topic of greatest interest to her, namaly, her
situation and oroblem. Nancy was encouraged to tell her own story and to
give her view of the sitnation, She responded favorably to the inquiry as
to whether what the caseworker knows of the client's situation corresponded
with the client's view of it, Nancy reacted by piving her subjective feel-
ings which were the most important jtems, as well as the objective facts of
her case.

Nancy showed by her posture and bodily behavior that she had a deep
nzed to express her feelines, Caseworker recognized client.'s need for com-
munjeation at a Lime when her problem was partially emotional and used the
principle of purroseful expression of feelings to help Nancy express her nege-
ative emotions. Caseworker: "Vou seem upset - can you tell me about it?"

Narey's behavior and the tears in her eyes gave caseworker clues
about her need to get a sympathetic response to her problems, With controlled
emotional. involvement, the caseworker responded with sensitivity and under-
standing that this was a difficult problem for the client,

The client's anger at being called a slut and her defense of her-
self evidenced her need to be recognized as a_person of worth, Caseworker
used the principle of acceptance by supporting the standards ofs the client
as a matter of reality without approving or disapproving, and she let her
know that she would accept her even if her standards changed, She accepted

the client's strenpgths and weaknesses.

Nancy expressed her need to be treated as an individusl by pointing

out how she differs from her friends, Caseworker individualized her by letting
her know she understood how difficult it was to be different,

Throughout the interview lancy shohed by her words and hebavior
her needs to express her feelings and get a sympathetic response to her

problems. By using the princivles of purposeful expression of feelings and

- b——pip - -

ontroiled emotional involvement, the caseworker recognized the clientis

o am———

need to receive an appropriate response to her emotions.

when Nancy talked about leaving home she showed her need to make _
her own choices and decisions. Caseworker did not tell her what she thought
<76 Should do but helped her explore her alternatives, including available
community resources. She used the principle of client self-determination
to help her examiné her inner resources and those of the commmnity. She
created a relationship environment in which Nancy covld grow in potential
and work out her own problems,
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The client clearly expressed her need to keep secrets about her-
self when she stated that she didn't know if she could trust the caseworker
not to tell her parents or tha court about her drug involvement, (Case-
worker used the principle of confidentiality and assured her that what she

-tells her is between the two of them.

Nancy alsc evidenced her need not to be judged when she told of

her fear that the caseworker would judge her guilty of doing wrong in her
experiments with pot and pills, Caseworker did not label her a moral weak-
ling but responded with a nonjudgemental attitude instead of condemning her

for her mistakes and failures. This enabled Nancy to go on and make her own
decision about taking drms,

20, -




