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PREFACE

The church is in higher education because she believes in seeing
human beings and their culture in an eternal perspective. She be-
lieves that religion is th, foundation of education and that without
faith humanity cannot truly live. The church bears witness in the
church-related college that the deepest search of the person is for
Godfor communion with God and a worthy purpose for living.

The church supports colleges today because in them men and
women are most profoundly engaged in the search for the meaning
of the person. Here church and college are natural allies in resisting
devaluation of the individual, in developing the gifts of the individual.
Here church and college join in enhancing the person's creativity, in
helping the unique individual toward the attainment of wisdom and
social responsibility.

In higher education, the church would unite learning and love
because these are fundamental to all human growth. Here the church
would bear witness that there are values and traditions worth pre-
serving if humanity itself is to endure.

In higher education, the church bears witness to the belief in an
honest and unfettered search for truth. It resists here any culture's
tendency to deify partial systems of thought or to idolize the creations
of human hands.

Commitment to these purposes today means more, not less, free-
dom for the scholar.

Commitment to these purposes by church and college gives greater
meaning to the concern of the authors of this volume that colleges
endure for the tasks they can do best. They write for United Meth-
odist Church leaders and for college administrators who are re-
sponsible for colleges the church has established. Their purpose is
very practical: to inform you concerning the stake the church has in
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her colleges and to define some of the problems the church en-
eqiunters regarding relationships and support.

The varied contributions to this volume present the perspectives. of
staff members of a general church agency, an agency called to carry

. out a mission in higher education. The writers "call it as they see it"
from the stance of a national board. They are concerned to make a
realistic assessment of the needs, problems, possibilities, and oppor-
tunities that lie ahead for colleges related to The United Methodist
Church.

So their book makes its way into the world of church and college
discussion. The editor sends it out with the conviction that it will
stimulate church leaders and educators to greater concern for the
future of the church-related collegeits problems and its possibilities.

WOODROW A. GEIER

Nashville. Tennessee
October 10, 1974
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1. Why Is the Church in Higher Education?

by F. THOMAS TROTTER

The United Methodist Church is in higher education because it is
of the nature of the church to express itself in the intellectual love of
God. If this seems startling and pretentious, it is only so because the
church lately has chosen inferior reasons for its support of higher
educational institutions. The time has come for the church clearly
to state its theological reasons for education or to abandon its once
glorious experiment.

The urgency of this task is clear to all who arc involved in govern-
ing higher education. Rising costs and uncontrolled inflation are
sufficient reasons for desperation. But to continue to struggle without
a sense of direction or purpose is inhumane. Church-related institu-
tions were once the majority community in American higher educa-
tion. With the rapid and recent expansion of the public sector, they
have become the minority community. Only die bravest and toighest
reflection on their future will suffice. Because of their history, this
reflection must be theological and not simply tactical.

Church-related institutions arc misperceived if they are assumed
to be merely instrumental occasions for social utility. Whatever social
usefulness they haw is grounded in a profound logic of faith. To be
"Christian" is to have confide' e that the structure of the world itself
is somehow the expression of being and will. To be "Christian"
is to respond to the implications of this world view :n terms of human
events. All institutions of the church, however dimiy this is per-
ceased, find their theological justification in this logic.

Church institutions such as hospitals, social action agencies. and
schools are espressions of the responsible Christian life and not
Ilivrcil utilitarian agc11:s... replaceable by secularized forms when the
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CHURCH COLLaiLS TODAV

church finds maintenance difficult_ These institutions are irreplace-

able, simply because they guard the widest contours of the church's
obedience in the gospel. If they did not now exist, they would have

to be reinvented for the sake of the gospel.

Esery act of charity is an act of yes-saying to the intention of God.

Every at of justice is an obedient response to the purpose of God.
Every act of disinterested science is an expression of the intellect in
understanding God's being.

The beginnings of United Methodism in the eighteenth century saw
the tounding of hospitals. orphanages. social agencies, and schools.

It is no coincidence that the first act of the Christmas Conference in

17144 was to authorize the founding of a college. At least 1,000 other

schools, colleges, and universities were founded in the years since,
an amazing expression of what might be called a rage for education
in the church. When asked, "What must we do for the rising genera-

tion?" the members of the Christmas Conference answered, "Preach

on education."
For the church to abandon its colleges and universities would be

to confess that it no longer cares for the question of the knowledge
of God or foi its responsibility to model communities of humane
learning and vital piety in society. True, these colleges have .some-

times become indistinguishable from their secular counterparts, but it
is essentially this discovery under the stress of survival that forces
_us. to.ask the questions about their theological purpose.

In the economy of the church and its obedience to the gospel,

these institutions represent the best hope for fulfilling the intentions

of the Christian faith that the world be made new in the spirit of
Guist and that a new social order of justice and humane values be

.realized. The church needs these colleges and universities for the
continuing possibility of its vision and it needs the colleges and uni-

versities for its own intellectual life.
From the earliest days in the Christian era, the intellectual work

of the church has been carried on by its schools. This devotion to
learning is grounded in the fundamental Christian affirmation that
(Rid is knowable. By this faith, the church has asserted that the

structure of being itself is ultimately coherent with truth and order
and human experience touched by the gift of faith. Trust in that pcs-
%ability created modern science in the medieval universities. It forms
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INta IS ME CHURCH IN 111611E8 EDUCATION?

the bash of the whole idea of the modern university. It is the nature
of faith to seek knowledge.

Medieval theologians used words such as the "joy" of knowing as
a fruit of this quest and "reverence" in the face of the mystery of
being. Because it was believed that understanding was an extension
of faith, the Christian submitted to the notion that faith in God re-
quired knowledge of God. This led to the assumption that the highest
good for the world and for humankind was knowable in the obedient
quest for truth through the arts and sciences. St. Anseim formulated
the position when he suggested that since we possess the certainty
of faith, we must hunger after the reasons for faith.

Medieval arguments may sound archaic to modern ears. But the
basic justification for the church's continuing attention to higher edu-
cation is not thereby archaic. Not to hunger after the reasons for
faith is to deny the certainty the church professes. And without that
fundamental theological framework, the quest for knowledge is not
only deprived of its joy and its reverence, but of its very purpose as
well. A purposeless and valueless scientific system has led and will
lead us into all sorts of mischief in higher education in America. That
kind of "disinterestedness" is problematic. But "disinterestedness"

..as a reflex AA a world view that is conditioned by Christian values
should provide a context for joy and reverence before the world that
is sorely needed.

Church-related colleges and universities, sensing their "theological"
purpose, may become prophetic and proleptic communities of teach-
ers and scholars in the service of the intellectual love of God. There
is both risk and vitality in this possibility. In earlier times, church
bureaucrats, responsible as they were for order, saw the university as
a serious threat to their own interpretive and power positions. The
current struggle at Concordia Seminary in St. Louis, Mo., is but
the most recent example of the fragility of this mission.

When bureaucrats have forced universities to heel, they have il-
lustrated the importance of the prophetic and proleptic role of the
schools in clarifying the style of Christian community existence. That
is. more often than not, history has shown that the church needed
the universities more than it needed the bishops. One has only to
recall that in the Christian West, each new reformation of the Chris-
iim movement had its origins in schools of learning.

13
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One must not infer from this argument that it is time for the col-
leges and universities related to The United Methodist Church to
submit to some kind of ecclesiastical authority. Quite the opposite is
intended. It would be patently absurd for The United Methodist
Church to pretend it had some sort of proprietary responsibility for
these institutions. What is being argued here is simply that The
United Methodist Church has a profound moral responsibility to see
to it that this community of schools survives. That survival ought to
imply it searching inquiry in both church and school concerning the
ways in which each institution is bound up in the survival of the other.
That is, the inquiry should address itself to the question of service

in the theological reasons for a future.
Alfred North Whitehead, in speaking 0. !he role of the university,

said in The Aims of Education: "Our problem is, in fact. to fit the
world to our perceptions, and not our perceptions to the world." If
The United Methodist Church has a theological world view, then it
needs to press that view in the communities of higher learning, with
a goal of sharing and testing that vision for the whole world. The
evangelical impulse of the gospel and the social passion of the Wes-
leyan tradition ought to be reason enough. It was this perception
that let John Wesley to urge the union of learning and vital piety.
It has been the confidence of United Methodist people that colleges
and universities might be the agent of the church in this wider theo-

logical mission.
When one ponders the multiplex ways in which the colleges may

shape new life, new communities of meaning, open new opportunities
for rising expectations, ponder in joy and reverence the intellectual

love 01 tout, then our mission comes into clear focus. "Where attain-
able knowledge could have changed the issue, ignorance has the
guilt of sice." writes Whitehead.

The issue for United Methodists is the shape of the future of the
nation and its people_
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2. Church- College Relationships and Challenges.

by FRED E. HARRIS

The kinship system governing church.college relationships is often
perplexing to each set of institutions. Colleges state their relationship
to The United Methodist Church in several ways, but the most com-
mon term is "church-related." Yet there arc some colleges that are
owned by an annual conference or by several conferences. In a few
cases the campus of an institution is owned by the Board of Higher
Education and Ministry. The relationships between the church and
the colleges vary from close, binding ties held in common to those of
institutions that have, in effect, renounced the direct relationship but
still maintain an operational one.

Some persons find it difficult to understand how an educational in-
stitution relates to the church. While the meaning given the relation-
ship varies greatly, the actual machinery governing the relationship
is less than complicated. An institution that wishes to be affiliated
with The United Methodist Church presents its request to the Uni-
versity Senate, an organization representing all major interests in
the church and higher education. After investigation, the University
Senate rules on the relationship. The Board of Higher EdUcation and
Ministry's Division of Higher Education is involved in this study and
the technical aspects of the work are completed through the services
of the Section of Schools, Colleges, and Universities. Normally and
historically institutions that have become affiliated with The United
Methodist Church have done so on the basis of an original relation-
ship with their local Rnimal conferences. Board membership and
.finance of most institutions relate to actions of the annual con-
ference. There are some exceptions. Traditionally American Uni-
versity has received a special appropriation from General Con-
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femme, and the ,ante has been true of Searritt College. Some
operational support for predominantly black colleges has histmicully
ken part of the budget of the !hard of Higher Education and
Ministry. This support is quite limitegi. however, and except for the
separately finances Black College 'und, does not play a signifi-

e;:-1 role in financing the colleges. le went. thini, the line of
relationship to the Board of Higher Education and Ministry is through

the annual eonference and the University Senate. Provisions have

recently been adopted by the University Senate to provide for a rela-
tionship by an it that is not supported by its annual con-
ference. The reason for this action should become clear as this chapter

v e1ops.
Many hundreds of institutions devoted to education at the secon-

dary, collegiate. and graduate levels have been created by the people
called Methodists. At present there are 139 institutions relate i to
The United Methodist Church it the U.S.A. Several hundred eartious
ministry posts arc related to the division through the Section of Cam-

pus Ministry. Of the 139 schools related to the denomination, 81
are senior colleges, 7 are classified as universities, 13 are schools of
theology, 20 are junior colleges, 14 are secondary schools, 3 are pro-
fessional schools, and I is an elementary school. Change in classifi-
cation for several institutions is now under consideration. These
institutions control about two-and-a-half billion dollars' worth of
property, operate on budgets approaching a billion dollars a year,
enroll 1 t(0,232 students, and involve the services of about 13,000
full-time teachers. The institutions of higher education related to
The United Methodist Church comprise the largest Protestant group
of such institutions, and they vary greatly in size, complexity, pur-
pose, population, areas of service, and level of tesources.

This is a time for reexamination and renewal of all ki...ds of rela-
tionAips. The relationship between the colleges and the church has

not escaped this phenomenon. Some years ago ii appeared that the
impulse for termination of relationships occurred mote often on col-
lege campuses than in the church. Now, however, few institutions are
attempting or considering severing relationships with the church, but
various conferences have undertaken a review of their relationships
with the colleges. The outcomes of such reviews are not consistent.
In some cases the conferences have commanded ccssolidation; in
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CHURCH-COLLEGE RELATIONSHIPS AND CHALLENGES

other cases they have increased support for the colleges; and in others
they have simply reaffirmed their relationship. Significant also is the
attempt to create a new system of educational effort, and a couple of
conferences are considering this creative approach.

Two or three forces that have developed in recent years must be
considered in connection with this matter of church-college relation-
ships. One college has asked that its conference no longer provide
funds for its operation or capital support. The college has been in-
volved in litigation and feels that the only way to reduce the pres-
sure of litigation is to avoid all evidences of financial support. Along
this same line, some institutions are modifying their charters to pro-
vide for less than a majority of Methodists on their boards of trustees.
On the whole, however, the line of relationships tends to be some-
what stable and little change is predicted in the immediate future.

It is not possible to discuss church-college relationships without
discussing college-state relationships. While it is not possible to treat
this topic in the limited scope of this chapter, a few points may be
of value.

Some persons would hold that the church-related college and the
state are on a philosophic collision course. In this case, "state" covers
a range of governmental actions but refers primarily to the federal
-government. In pursuit of the doctrine of separation of church and
state, the federal government operates on a basis that appears to
assume it controlling relationship on the part of the church in the
church-college relationship. In pursuit of the optimum political model,
the state then challenges the college on the basis that it is an agent
of the church and is, therefore, ineligible to participate in various
kinds of government-sponsored programs. The college or university
finds itself in a position where it wishes to recognize its heritage and
its basic sense of purpose with respect to Christian higher education,
but it is threatened with the withdrawal of almost all types of support
if it does maintain such a relationship.

At the present moment this kind of situation is in a test-case arena
but the principles that arc being established are applicable to all
church - related institutions. While some would hold that it is not wise
to trade a fraternal relationship and a sense of common quest for a
condition of federal servitude in order to receive federal dollars, often
urgently needed, others recognize that the World Service budget of

17
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The United Methodist Church is only a fraction of the budget of

some of the institutions related to it. Clearly the financial resources
are in the federal area. This, of course. does not take into account
the heroic efforts of private donors to support the institutions.

In line with this it must also be noted that the cause of private
higher education, especially as it fights to defend the integrity of pur-

pose that is its reason for being. receives little support from the
organized professional groups, many of which profess to be dedicated

to the interests of church-related or private higher education. The
private institutions have not organized effectively enough to defend.

their own interests in the matters of encroachment of state authority

and related problems, and the professional organizations on which

they have been dependent have been less than effective even in
entering these matters on the agenda.

Another way in which the church and collep are related is through

the work of campus ministries. Many Wesley Foundation programs

still exist. but in a number of situations the campus ministry efforts

of The United Methodist Church have been joined with those of
several other Notestant denominations in a movement called United

Ministries in Higher Education. The UMHE operates with a set of
national goals and seeks to support various regional and state and

local units in program development, evaluation, and personnel.

Combined, the United Ministries in Higher Education movement

and the Wesley Foundation units involve about 425 campus min-
isters, most of whom are serving installations at public institutions.
This is a reflection of the fact that an increasing percentage of

the total student body in this country is enrolled in publicly sup-
ported institutions and the intent is to provide special support for

such students.
Another United Methodist effort that is less well known it the

area of church and college relationships is the Section of Loans and

Scholarships of the Division of Higher Education. The section handles

well over a million dollars a year in loans and scholarsii:ps, and the

loans are established on a rotating basis. Distribution of funds is
accomplished largely through the college and university financial
aid office, or other office, of the individual institution.

A new and emerging force in church-college relationships is the

National Methodist Foundation for Christian Higher Education. This

18 16
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unit promises to be one of the cornerstones of future development
in the .urea and has received considerable support from both the
church and the colleges. Other services such as special insurance
programs are handled through the office of the treasurer of the Board
of Higher Education and Ministry.'

Colleges, noticeably private ones, have been expanding their dollar
requirements on a somewhat steady line basis since World War II.
bust accounting practices have been installed but cost control prat-_ tices have been limited to various forms of institutional program
amputation. The rearrangement of the total model to create a more
productive. less demanding institution has been resisted by colleges
and universities. 'A dictum that institutions cannot change their
behavior while keeping all forms of old behavior has proved per-
plexing beyond the point where change has been easy to accomplish.

Academic folklore is full of illustrations of liberal, dynamic faculty
members who are conservative and even reactionary about their own
instructional models. The instructional models that are in existence
are reasonably similar, one to the other, and their major character-istic is that they increase their dollar requirements each year and in
far too many.sears the productivity is reduced. There are no magic
words or reasons that will compel a people over a long period of
tune to support institutions that are incapable of internal reform.
Promotion of internal reform is the task of the church as well as that
of the college.

Some persons would hold that the Board of Higher Education and
Ministry is responsible only for raising more money from the church
for use by the institutions. As has been noted, there is not enough
money in the church to support the institutions, and since these insti-
tutions serve in the public interest and historically have done so, it is
not unreasonable to expect two things to happen. First, institutionsshould he expected to reform their levels of productivity without de-
creasing quality. Second. persons who believe in such institutionsand who receive benefits from them should be expected to participate
in the support of them. This is not to indicate a lack of gratitude forthe dollars that are provided by the !:iurches to the institutions. It
is to indicate that in being realistic one must note that the exag-

A hwklet ,.t ahout W part describing the total services of the Division of Higherfrituuation is available .pan
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Berated concept of support that sees the church maintaining the

colleges as pi oprietary institutions misses the point. The institutions

arc of the church and derive their character, in part, from the church.

As Dr. Ironer has said in the previous chapter, if the church did not

haw educational institutions it would be necessary to invent them to

carry out the mission of the church.
Yet, the many eleemosynary institutions of The United Methodist

Church are shared institutions. Control is shared, purpose is shared,

financing is shared. and staffing is shared. Special purpose projects,

such as the Wads College Fund that has a goal of raising six million

dollars a year for the 12 predominantly black colleges of The
United Methodist Church, represent a special effort. These monies

are intended to help the institutions get into shape to support them-

selves becluse traditionally funds for such purposes have not been

sustained by the General Conference over a long period of time.

In the first chapter. Dr. Trotter points out that the purpose of

-United Methodist interest in institutions of higher education is not

.nstitutional sins is al alone. Yet there 1Se who place such high

value on these institutions th ..iey are willing to sacrifice their

energies. their ntoney. and their talents to insure that these institu-

tions do survive.
Most of our colleges have endeavored to produce the complete

person It is a tragedy to note. as Dr. C. Robert Pace points out in the

Carnegie Report publication. The Demise of Diversity. that "as

higher education has developed in this country, particularly over
the past twenty years. the proportion of students who have a full

and rich campus experience has gradually been reduced. It has

been reduced by the growth of junior colleges, by the increase in

the number of part-time students, by the emphasis on vocational

training, and by attendance at the large state institutions where in

many cases students can live at home and thereby reduce the ex-

pense of college attendance. The consequence of this trend is that
fewer students attain benefits related to personal and social develop-

ment, to liberal interests and attitudes, and to involvement in civic

and cultural affairs."
To quote Dr. Pace, "When student enrollments were about equally

&sided between prisate and public institutions, as they were in 1950,

the dish:I:use aspect of some of the private collegesselective
4 .1
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liberal arts, denomiinnional liberal arts and the colleges of engineer-
ing and sciencecontributed more to the diversity of the system.
Today, the enrollment in such institutions, including the general
liberal arts colleges as well, comprises a much smaller portion of the
total system and therefore the national impact of their distinctive-
ness has been diminished. The major enrollment increases have been
in he institutions that were least distinctive in the first place and
art .en less distinctive today namely, the general universities and
sti.t °lieges."

And finally, Dr. Pace points out that, "Given our data, however,
we think it should be of some concern to those who shape public
policy to note that the most distinctive institutions, which means to
some exent the institutions that are most effective in achieving their
purposes, are also the ones that enroll the fewest students, are in the
most serious financial condition today, and whose long-range future
is least assured."

Conclusions of this type warrant us to consider that our institu-
tions are generally distinctive, that we do produce a fine product in
the public interest, that we are concerned with the whole person,
and, if OUT current observations of public morality have any validity
at all, some of the traditional norms of these institutions are more
needed by the public than several more great state institutions where
excellence exists in enclaves rather than in general and where the
purposes of life and of behavior are central to the considerations of
the campus rather than peripheral to the hard and dispassionate
process of inquiry.

We should not mislead ourselves, however. Enrollment statistics
for private institutions for 1980 and beyond are not encouraging. The
institutional models we use are far too expensive and need to be
renewed. Enrollment and finance will be with us as constant problems
over the long term ahead. Up to the present, in such situations, we
have contended that the weak should die and that the strong should
survive. this is imaher good Christianity nor good social policy.
the opportunity for developing creative answers has never been as
promising as today, and feu would doubt that it is in some kind of a
linkage of institutional effort that renewal will become a reality.

In this sense. the National Commission on United Methodist
Higher Education has been created to answer some of the hard prob-

21
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terns that are on the agenda today. We can either design the future
or be seized by it. There is every reason to believe that the talent
and the resources are available and that the church and the college
have a long way to go in the mission in which they have so bril-
liantly pioneered.

Because the relationship of the church and the college varies in
response to changed conditions in either or each, and because the
college exists in an atmosphere of increasing crisis that reflects itself
in the church, new insights. are needed. There is much need for the
new National Commission on United Methodist Higher Education.
From the point of view of the church there is need for a comprehen-
sive, workable policy to govern its relations with and responsibility
for the institutions of higher learning. From the point of view of the
educational institutions there is need for a reasonable church policy
security, for a support system that is relevant and workable, and for
leadership in Christian concerns.

Within the context of the above generalizations about mutually
shared interests and needs, specific problems exist for consideration
by the National Commission:

I The current institutional educational model is showing severe
signs of strain. Who is to sponsor or provide leadership in designing
and testing new models?

2 The trustee system of governance has high yields and low yield
areas. Can it be improved?

3. Administrative organization has responded very little to manage-
ment techniques. Can it be moved to consider alternatives?

4 The faculty-designed. traditional academic delivery system with
us consequent personnel system and financial requirements is more
expensive twin most institutions can afford and it is becoming more
expensive e4ch year. Can it be changed before "the ship sinks"?

5. the value configuration of some institutions contains incon-
sistencies. Schisms relate to time, place. office. person, etc. Can an
integration of values be accomplished?

6. The state looms in the distance as a probable adversary to all
private institutions. Ciii% we secure our freedoms in our institutions
before ItM4?

22
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-IL 7. The persistent problems of finance and enrollment appear to be

certain to worsen in the near future. What are the implications for
the church's mission? for the mission of the educational institutions?

And there are others.

The recently organized National Commission on United Methodist
Higher Education is designed to mobilize the talents of interested
groups and persons to attack these and other problems on three
levels(1) conceptual; (2) planning, including modeling and alterna-
tive modes; (3) program and institutionalization of program.

Creative United Methodists must lean into the storm to design the
future, :o create new visions as guideposts for themselves and those
whom they have served so faithfully in education and religion, in
church and college.

23

20



3. Higher Education for Blacks

by DANIEL W. WYNN

The expression "black higher education" is a misnomer. Education
cannot be portrayed in terms of color. The phrase black higher edu-
cation is used here to describe those colleges that have historically
served black people.

Black colleges have never been 100 percent black. They were in-
tegrated institutions at the very outset. Their first teachers and presi-
dents were white. Although their student enrollments were pre-
dominantly black. racial segregation clauses were never written into
their charters.

The color composition of the student bodies of the earliest black
colleges was not completely black. It was basically and primarily
mulatto, because mulattos received priority opportunities to enroll
in the first black colleges.

A word of explanation is in order. During the slave period,
mulattos were favored by their slave masters by being allowed to
serve in their homes as maids and mistresses while the black slaves
were favored to work in the fields. As a rule, when black slaves
worked in slave masters' homes. it was because they had won special
favors from their masters, or because desirable mulattos were not
available. Frequently, mulattos were direct descendants of white
slave masters and black slave women. Occasionally, there were
mulattos who were indirect descendants of white slave masters. The
latter were instances where mulattos were descendants of first-
generation mulattos who in turn were descendants of white slave
masters.

For the most part. this close blood tie accounted for the special
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privileges granted mulattos. Another factor that made for the favored
treatment of mulattos, was because their lighter color was more in
line with the white slave masters' criterion of beauty than was true
of the blacker slaves.

This explains why, when the black colleges were first organized,
the mulattos, commonly referred to as "house niggers," got the first
and preferential choices for enrollment. It also explains why mulattos
were the first black teachers and the first college presidents. With the
passing of time, many mulattos who could pass for white moved into
all-white communities and lost their black identities. Others were
neutralized in the black communities through the process of mis-
cegenation. These factors reduced the numbers of visible and recog-
nizable mulattos. It was not long before available mulattos became
fewer in number and available black manumitted slaves became
more prevalent. This made it easier for blacks or what was referred
to as the "field niggers" to enroll in the colleges, and later to become
teachers and presidents.

White was the favorite color for both whites and blacks for more
than a century. It was not until the beginning of the black power
movement in the 1960s that black became a preferred color for
American blacks.

Although black colleges have never been completely black in terms
of composition on faculty, student, or administrative levels, they have
been kept predominantly black in terms of student body composition.

The curricula and textbooks used by black colleges have always
been traditional, as has the academic training of black teachers. By
virtue of serving black people over a long period of time, black
colleges learned morn and mo: about how to meet the need; of
black people. They deseloped ; expertise in meeting those needs.
At the same time, they maintained their knowledge of traditional
American education and traditional academic approaches.

In light of these facts. the expression "black higher education"
refers to the education received in those colleges that were founded
and maintained for freed black slaves and their descendants. These
arc the schools that have historically served black people. They are
also the schools whose present student bodies, staff, and academic
personnel are predominant)) black.
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Why Black Higher Education?
the realization that black colleges are standard in terms of aca-

demic approaches and emphases, and the fact of legal desegregation
in white higher education in the United States have motivated many
people to ask, Why continue black higher education now that white
higher education has been legally desegregated? Persons who raise
this question are sincere; their question is legitimate; and they deserve
an answer.-

The answer to this question may be viewed from four broad per-
spectives. The first involves another question, viz., Is it just or prac-
ticable to question the validity, viability or relevance of black colleges
merely because white colleges have been legally desegregated? To
assume that a black college is not needed merely because, according
to law, white colleges will accept black students, is a mistake. Implicit
in such an assumption is the belief that black colleges are inferior
to white colleges. Implicit also is the assumption that blacks who
have been attending black (or allegedly inferior) colleges can now
attend white or allegedly superior) colleges. With such prejudgments
as these, one can only conclude that if white colleges are open to
black people. black colleges are no longer necessary.

To see how fallacious this assumption is, one has only to make a
comparative study of the black and white colleges of this nation. Such
a study would reveal that many black colleges are academically su-
perior to many white ones. In view of this, the following more
sensible question might be asked, vit.: Now that public higher educa-
tion in America has been desegregated, do we need as many schools
as we once had? In case of church-related higher education, one
might ask, Should the church discontinue any of her schools in view
of desegregation'?

Although it is doubtful that desegregation has rendered some
United Methodist- related colleges unnecessary, to question the need
for .ill existing United Methodist colleges in light of desegregation
is much less fallacious than to question the need for the remaining
black colleges related to the church. If the church needs fewer
schools, this determination should be made on the basis of some norm
or norms other than the racial composition of the majority of stu-
dents historically sersed by the black schools. Such a determination
should be made on the basis of the academic viability, and the cul-
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tural and academic relevance of each United Methodist school re-
gardless or the racial complexities of its student body and personnel.
If this is dune, one answer to the question, Why black higher educa-
tion? will be: Because it is viable and relevant for the needs of the
church, the nation, and the world. Another answer would be found
in the realization that there. is no such thing as black higher education.

The second perspective from which the question might be answered
is that although white colleges are legally desegregated, they are not
completely integrated. What does this mean? To comprehend this.
one must understand the meaning of the words "desegregation" and
Integration."

Desegregation is the designation for the legal outlawing of segre-
gation and; or the legal opening of formerly segregated schools to
all persons irrespective of race. It is the forcing of authorities to make
facilities available to all persons on equal terms. Desegregation, then,

AA a forced situation. Integration is the voluntary and mutual ac-
ceptance of individuals or groups of individuals without regard to
race. It is individuals or groups of individuals voluntarily, mutually,
and fully accepting each other on an equal basis.

For a school to be desegregated without being completely inte-
grated is not necessarily a reflection on the moral integrity of that
institution. It may mean that the personnel and students of that school
have lingering emotional and attitudinal "hang-ups" regarding race.
This is perfectly normal. It usually takes time for attitudes and emo-
tions to catch up with new legislation, new rules, new decisions, or
even a new social or economic status.

This is one of the major factors that figures in a white school's
inability to satisfy fully the educational needs of black students. It is
also one of the major reasons some black students may have diffi-
culty adjusting to white colleges and vice versa.

A white teacher who has no idea that he feels superior to black
people or that he is a sictim of racism in any form will unknowingly
exhibit all these feelings to the black students who attend his classes
or come into his home. For some reason, an oppressed people tend
to develop an extraordinary sense of detection of the inner feelings
of their oppressors as those feelings relate to them. Black students,
by virtue of the black experience, have this extraordinary sense of
detection.
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'this factor is compounded by the additional factor of the values

and social norms that black students bring from the more isolated

and poverty-stricken black community. These values and social norms

cannot avo d clashing with the values and social norms that the

teacher brings from his more affluent, in-the-mainstream com-

munity. Very often, black students who come from the more affluent,

iddle-class ()tack communities bring values and social norms that

are not up to par with their economic and social status. Values and

social norms are rooted in emotions and attitudes. An individual

may muse from a closed, poverty-stricken community into an open,

affluent community overnight. Unfortunately, however, his closed

and poverty-stricken community values and social norms may not

move into the new community with him. It may take years, or even

generations. fur him to abandon the values and norms of his old

community and replace them with the values of his new community.

the social milieu or setting of the white college may not be ac-

climated to the values and social norms that black students will

bring to it. Consequently, the blacks may be as uncomfortable in the

social climate of the white college as white students are in the social

climate of the black college. Why, then, should black students be

forced to attend white colleges without option? This option is auto-

matically eliminated when black colleges are eliminated.

The diffusion of values and social norms is not as difficult for
some people as for others. It is healthy for some people to experience

a clash between their personal values and norms and the values and

norms of other individuals. For such persons, the superior or more

relevant values and norms may survive. On the other hand, more
relevant hybrid values may develop. There are persons who will
fight to protect their values and norms without scrutiny. They will
upset any type of order for their values and norms. The validity or
relevance of their values and norms is of no concern to them. There

are also persons who, because of the lack of strength or grounding,

will acquiesce to any values or norms. Such persons are morally in-

different, or they are moral opportunists.
In a pluralistic society, different types of individuals will tend to

gravitate to places where they are more greatly benefited, and where

they feel more comfortable. For this reason, the elimination of black
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colleges is tantamount to violating the principle of social and aca-
demic pluralism in America.

Cams that adhere to rigid programs of racial segregation are
completely outmoded. However, colleges that are predominantly black
or white, Jewish or Latin, will be needed for many years to come.
They will be needed until individually internalized values find social,
religious, and cultural norms are sufficiently diffused not to be-
come obstacles to social intercourse and individual comfort. A plural-
istic social culture has a way of developing and maintaining the
necessary diversified programs for its constituency.

These factors contribute to the original conclusion that instead of
questioning the need for black colleges, one should concentrate on
the colleges needed without regard to ethnic backgrounds, but with
regard to the needs of the church, the respective and appropriate local
communities, the nation, and the world.

The third perspective, within which answers may be provided for
the question, Why black higher education? is that black colleges
have developed an expertise in teaching disadvantaged persons that
cannot be matched by white colleges. They did not develop this ex-
pertise because- they have historically served black people. They de-
veloped it because the majority of the black people historically
served by them have been disadvantaged.

Black colleges have served zhe descendants of black manumitted
slaves. The majority of these descendants have always been poor. It
was not until 1954, that the descendants of black slaves were legally
permitted to share in the total American culture. The sharing is still
in the process of being realized. They have never had an equal op-
portunity for obtaining America's economic goods.

As has been previously observed in this chapter, the experiences
received by black colleges in serving these disadvantaged people re-
sulted in the colleges' developing an expertise in serving and teaching
disadvantaged people. This type of expertise is not limited to color.
It is applicable to all disadvantaged groups. By virtue of the nature
of their experiences, black colleges have developed a special exper-
tise for serving black disadvantaged peopleblack in the sense of
having been nurtured into the individual values and social norms of
the black ghetto. The fact that black colleges have developed an
expertise for teaching and serving the needs of disadvantaged people,
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and the fact that they have developed an expertise for teaching and
serving black people, arc additional justifications for their existence.
these are compounded by an additional justification which is that
the black colleges are also good, traditional American colleges
capable of serving the academic needs of white Americans.

A fourth perspective within which an answer to the proposed
question can be found, is that black colleges furnish black people
with desirable academic and professional images, and a healthy sense
of identity and ownership. For a black student to be able to identify
with a black professor of mathematics or of law or of medicine is
indispensable to his total development. For him to want to emulate
a black president or a black dean is good for his sense of identity

.

and challenge.
Who can justifiably dispute the value of a community of people

being able to say: "This is our college." Such is made possible by the
presence of a black college in a black community.

A further contributing factor to the need for black higher educa-
tional institutions is that no race of people develops significant leader-
ship for itself without its own institutions. One has only to examine
the history of the development of ethnic groups to see how true this
is. In essence, then, in addition to providing motivating self-images
for Mack students, the black college also provides the opportunity for
the black community to develop significant community leadership.

The Black Colleges
Reference has been made to the 12 black colleges of The United

Methodist Church. They arc: Bennett College, Greensboro, N.C.,
founded in 1873; Bethune-Cookman College, Daytona Beach, Fla.,
founded in 1872; Claf lin College, Orangeburg, S.C., founded in
186Y. Clark College, Atlanta, Ga., founded in 1869; Dillard Uni-
versity, New Orleans, La.. founded as New Orleans University in
1869. Huston-Tillotson College, Austin, Tex., founded as Andrew's
Normal School in 1876 and became Samuel Huston College; Meharry
Medical College, Nashville, Tenn., founded as the medical depart-
ment of Central Tennessee College in 1876; Morristown (Junior)
College, Morristown, Tenn., founded as Morristown Seminary in
1881. Paine College. Augusta, Ga., founded as Paine Institute in
1882. Philander Smith College, Little Rock, Ark., founded as Walden
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Seminary in 1868; Rust College, Holly Springs, Miss., founded as
Shaw University in 1866; Wiley College, Marshall, Tex., founded in1873:

With the exception of American University and Scarritt College,the 12 black colleges are the only United Methodist institutions of
higher education that are creatures of the former national com-
munion, The Methodist Church. All others, excluding the original
Evangelical United Brethren colleges, are creatures of annual con-
ferences, and have been legally entitled to support from these con-
ferences. The remaining colleges are creatures of the former Evangeli-
cal United Brethren Church and were legally entitled to support from
this church.

Black colleges began after the Civil War as a concern of Meth-
odists (now United Methodists) for the welfare of freed black slaves.
Methodist missionaries wanted to aid blacks in many ways, par-
ticularly in education. This was understandable in light of the inis-
siOnary zeal of Methodists for black people. Methodist missionariesfelt that they could do a better job of Christianizing blacks if the
blacks could read the Bible and write. This zeal led to the organiza-
tion of an aid society in 1866, known as the Freedmen's Aid Society,
which later became merged into what is now known as the Division
of Higher Education of the Board of Higher Education and Ministryof The United Methodist Church. The Freedmen's Aid Society or-
ganized about 60 schools for the freed blacks. As the blacks ad-
vanced in education, the black schools advanced concomitantly from
elementary to secondary and postsecondary schools.

As the states assumed responsibility for black education, the
church. through her Freedmen's Aid Society, relinquished some ofhci s:hols for blacks. Other of the schools were relinquished for
financial and other reasons. As of today, the black schools related toThe United Methodist Church have been reduced to 12 colleges,
one seminary, one elementary school, one secondary school, and the
Morgan Christian Center in Baltimore, Md.

An examination of the history of United Methodist-related black
higher education reveals that, until the 1954 Supreme Court De-
segregation Decision became the law in practice as well as on
the statute books. the basic definable goals of the church for her black
colleges were two in number. The first one, which persisted until
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the need for black Americans to learn to read and write was no

longer primary. was to teach manumitted black slaves and their de-

scendants to read and write well enough to read and study the Bible,

and to engage in written communication. The second one. which

became ohsious after it became extremely difficult to safely maintain

northern white missionary teachers for service in black schools in

the South, was the need for training black teachers to teach blacks in

communities.
Desegregation has ushered in the beginning of a new educational

need for blacks that the church must identify and face through her

black colleges. In her search for this need, and in her efforts to de-

termine at the same time the viability and relevance of her black col-

leges in tulfilling that need, the church has started formal studies.

these studies will be examined later..
The nature of the new overall objectives of black colleges, what-

ever they may be. must be much more comprehensive and inclusive

than in the past. Instead of being defined solely in terms of black

needs. they must now he defined in terms of black and nonblack

.needs. They must be defined and approached in terms of the ability

of black colleges to meet these needs without necessarily duplicat-

ing what traditional white United Methodist colleges are doing. Such

needs must also be viewed in terms of their overall relationships with

those of the so- called white colleges. They must be examined in light

of qualities that oserlap. complement. and compete with those of

nonblaek as well as other black colleges.
Despite the value of the church's present studies of her predomi-

nantly 111,0: colleges. she will soon discover the need for similar

studies for all her colleges, both black and white, as one group. Basic

decisions about the viability and relevance of black colleges in rela-

tionship to each other, and in relationship to black communities

as isolated entities. are no longer practicable or justifiable. With the

desegregation and integration of college and community life, studies

to determine the viability and relevance of colleges must take the

approaches of desegregation and integration. For example. it may not

be economically or academically feasible to merge two black colleges

across state lines, when each black college could be strengthened by

a merger with a white college or colleges within a state line. Such

mergers. of eourse, presuppose complete integrationnot mere de-
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segregatioo. the do not presuppose that black colleges will be
swallowed up by white colleges.

At best. the, fulfillment of the recommendations of ethnic college
studies can temporarily serve the best interests of the church and her
various ensironments. There will come a time when the serving of
all - black and allnoriblack needs to the exclusion of each other will
be both impractical and impossible. As we become fully integrated
in our pluralistic social and political cultures, we shall find it eco-
nomically. socially. and academically feasible to work toward our
indotidual and ethnic-needs as- a pluralistic whole rather than as
pluralistic segments.

Despite the fact.that the present black college studies are virtually
outdated and unwise by virtue of the nature of the times, they do have
some limited significance for the 197 General Conference of The
United Methodist Church: it is not our purpose nor desire to discuss
these limitati,ms. liowever, it is important that the nature and com-
position of the present study be observed.

Because of the desegregation of public education, compounded
with .the increasing expense of private and church-related education,
the church has decided to reexamine her relationship and obligation
to her 12 black colleges. In light of this, she has focused her attention
upon these hiaek colleges: I 1 to determine whether they are viable
institutions that deserve her support: (21 to determine if the church
should help these colleges into the financial mainstream of United
Methodist-related :alleges. and to dermine whether some of the
colleges should be discontinued or merged.

I he instrumentality through which this examination or study is
being made is a "Continuing Commission" that was established by
the General Conference of 1972. This commission is a continuation
of a Nowt,s k..onimi.qn established to study the 12 black colleges
and to report to the VMS General Conference. It was upon the
recommendation of the old eommksion that the 1972 General Con-
ferenee created the Continuing Commission. The assignment of the
Continuing Commission was to cam on study of the problems ex-
ained b% the first commission "I hese included finance, location,
church relationships. gocernance. and the possibility of merger. The
findings and recommendations are to be reported to the 1976 Gen-
eral Conference.
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The Continuing Commission eonsists of 15 members:

A Three from the University Senate of The United Methodist
Church. to be elected by the senate;

H. Two trout the Council on Fiaance and Administration. to be

elected by the council;

C. Me bishop to be elected by the Council of Bishops;

D. ihree members of the Division of Higher Education, including
:the associate general secretary of the Division of Higher Educa-
tion, the. member of the staff working primarily with the black
colleges. and the chairman of the Division of Higher Education;

E. I- hive presidents of black colleges. to be elected by the Council
of Presidents.of the black colleges;

F. Three members-at-large to be elected by thr! Continuing Commis-

sion. among whom shall he at least one youth representative. .

-At least two members of the commission must be women.

before the Continuing Commission started its work, three ad-
sisory members front the church's newly created General Council on

Ministries were added. They were elected by the council. The Con-
tinuing Commission was placed under the direct supervision of the

associate general secretary of the Division of Higher Education of the
United Methodist Hoard of Higher Education and Ministry. Its find-
ings and recommendations will be among the top priority considera-

tions of the 1976 General Conference.

Some Immediate Problems
The most immediate need of the 12 black colleges is steady in-

come. in 1920. the old Freedmen's Aid Society became the Board

of Education for Negroes. In 1924 it was merged as part of the

Hoard of Education (now Division of Higher Education of the Board

of Higher Education and Ministry). It had certain endowments and

holdings that also became part of the board. The income from these

assets has been used to help finance the programs of the black

colleges. Although the income has been augmented over the years,

it is far from adequate for the black colleges. This is especially true

when one considers that whereas the income from the assets of the
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old Freedmen's Aid Society might have seemed fairly substantial for
black education in 1924, it is far from substantial in light of today's
requirements. Fur years, the church supplemented this income with
an annual offering known as the Race Relations Sunday offering.
Over the years, the total annual average of this offering was less
than S30t),000. This offering was phased out in 1970, and replaced
with a special fund-raising effort for the black colleges called Negro
Colleges Advance. The duration of this fund-raising effort was two
years. In response to the recommendation of the Black College Study
Commission of 1968, the 1972 General Conference approved a Black
College Fund. which was to last for the duration of the 1972-76
cluadrennium. This program is financed by apportionment to the
various annual conferences of the general church.

The sarious efforts have been supplemented by periodic capital-
grant programs voted by General. Conferences. For example, a
S2.1100,000 capital grant was voted for the black colleges in 1964
and again in 1968. Although the combined efforts were small when
divided among the 12 colleges, they made for the critical difference
between- the life and the death of these colleges.

to enjoy the fulfillment of their right to become part of the
financing mainstream of The United Methodist Church, the church
must pros ide her black colleges with substantial financial help for
at least 15 years. Not having been an official part of annual confer-
ence budgets as has been true of white colleges, or of the national
church budget as has been true of Scarritt College and American
University. the black colleges have had to depend upon one annual
churchwide offering, the meagre money made available through the
Board of Education mow Board of Higher Education and Ministry).
and periodic grants and fund-raising efforts. These colleges are
entitled to a major. but consistent national effort for a sustained
period of time.

It is understood that getting into the financing mainstream of The
United Methodist Church is no assurance of adequate income. The
church is not able to give enough money to her colleges. This is
compounded by the tendency for annual conferences to reduce their
support to their colleges. However, the black colleges deserve the
chance of being brought to the economic status where white colleges
now find themselves. If the church is ever forced to wean completely
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her colleges, she should do so when the black colleges have the same
opportunity for vcortotlac stiM% al as the white ones.

Like other colleges of the church, black colleges are concerned
with enrollment and curriculum The constant need for increasing
student fees is a maior concern. especially when these colleges must
compete with state and public colleges for students. Keeping relevant
in light of changing times and needs makes it mandatory that goals
and oirtlaa he constantly examined and updated. Equally as im-
portant for black colleges is the need for remediation. For many
years to come. black colleges will be forced to assume major respon-
sibility. tor the academically and culturally disadvantaged.

Likewise, for many years to come. black students will primarily
depend upon black colleges for meaningful images with which to
identify %Rhin the foreseeable future. black colleges will be the
only ones to understand the black experience and the peculiar needs
of black people.

Black colleges must plan for an uncertain future. They must look
forward to nosing into a pluralistic mainstream as full partners with
all other colleges They must keep themselves open for possible new
goals and obieetiws. They must look with favor toward innovations,
experiments. programs. and encourage them. The church must un-
derstand these needs She must encourage and support her black
colleges in their Mort to tulfill them.
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4. The Crisis in Enrollment

by DONALD S, STANTON

When you add it all up the numbers arc frightening. During a time
of inflation, a college that maintains the same programs next year
that it currently provides will do so at significantly more financial
cost. The fiscal difficulties of colleges go beyond inflation to other
problems, such as the discouraging prospects for enrollment. This is
especially significant for churchrelated colleges. because of their
heavy dependence on student fees for support.

According to the Bureau of the Census, there will be about
25,870.000 persons of 18 to 24 years of age in the United States in
1975. The estimated figure decreases to 23,406,000 by 1990.' A
college that relies heavily on the fees from students of 18 to 24 faces
a problem as the number of these persons declines.

Colleges arc responding to this financial challenge in many ways.
They are working diligently to find new and increased sources of
revenue. There is more emphasis on accountability and fiscal respon-
sibility. Many colleges also are making special efforts in the area of
enrollment.

This chapter will focus upon ways in which certain United
Methodist-related colleges have attempted to increase enrollment.
The work described here illustrates what many United Methodist
colleges throughout the nation are doing.

SOUR! ROTC au of the Cenuts, Protections of School and College Enrollments 1911 to
1.100 Wathington S Department of Commerce. Series 1)25. No. 143. January. 1927.pp npu Vtaistsisai 4httracti of the nested Scam. 1973. pp. 6.7. These figures wets cited
tve Howard N &men In sn eddsess to the United Methodist Institute of Higher Edw.&
bun. June 16. 1'74.
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Recruitment
If a college is to reach full potential enrollment, it obviously must

recruit effeetiwly. During a time when many small colleges in the
fidwest were declining in enrollment, Southwestern College in Win-
field, Mans feteersed this trend. Its student population increased from
S42 equRalent in l4172 to 693 in 1973. This was the
largest percentage increase of any United Methodist-related college

during that period.
spend much time analysing the problems of colleges. We also

should he able to learn from achiesements. I asked Donald Rothen-
berg. president of Southwestern (-'ollege. to describe what he and
his staff did. lie reported that the college placed special emphasis on
recruiting transfer students, and brought in 73 transfers, after a
promos high it 37.

Southwestern also recruited more students from Kansas anti from
the county and town in which it is located. During the previous year
there were empty spaces in the dormitory. The college allowed any
-resident of Cowie) Count) who would room and board on campus
an additional scholarship of $3S0. This covered the cost of a room
for the sear and increased the hoard plan program. Forty-nine
students from Cowie) County took advantage of this scholarship.
there also was fasorable response to the fact that more people were
living on campus.

Dr Rothenberg rearranged the admissions office. He hired two
recent graduates and added a third person. All were young, had
master's degrees. were aggrecsise, and were willing to work from
sesen in the morning until late at night, talking with students.

Dr Rothenberg also advocates the "rifle-shot" approach to recruit-
ment Instead of trying to enlarge the pool of students, the college

started with loo to 150 prospects for each admissions counselor and

then sent them printed materials, letters from students and the

president. and arranged telephone calls from professors. The college

requested that each student come to the campus for a visit and
extended imitations to college activities such as dramatic productions.
Students received a good deal of personal attention, both before and

after admission
Various persons such as pastors, alumni, and especially students

participated in the recruiting process. A group of about 40 student
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hosts and hostesses solunteered to take the prospects to classes and
to entertain them during sistts to the campus. The admissions office
honored the hosts and hostesses with banquets and held three-day
conferences designed to facilitate recruiting.

Mans church-related collages enlist the aid of churches in the
recruiting process. For example, United Methodist ministers in Min-
nesota sersed coordinators of liamline University's "Caravan to
the Campus,- which made it possible for several hundred prospective
students to slot the unisyrsity Buses picked up high school juniors
and Nt..! 3u communities in the state. Some traveled as
many as four and a .half hours to reach. the campus. On arrival, they
attended a contemporary worship service at the local church and
participated in seminars and recreational activities on campus.

Four South Carolina collegesClaflin. Columbia. Spartanburg
Methodist and Aofford. -hate begua to coordinate church-related
recruiting S Frank Logan. dean of admissions at Wofford College,
developed the program in cooperation with the directors of admissions
-at the other colleges and Bishop Edward Tullis, who wrote to the
churches enclosing:

I A letter from the four admissions officers.
A hriet stirs inquiring about interest in a District College

I. air, to he led 11 representatises of the colleges.
3 A form to he used in listing names of high school students who

were members sot the church. these forms to be returned to the
conference otfice

4. A poster dealing with the four colleges and financial aid, with
brochures from each of the colleges.

Leaflet, to he used a. bulletin inserts.

A the market for 1" to 22-I,ear-old students has become increas-
ingt comNtitsse. some colleges hale made special efforts to attract
students of other ages I he Uniserso of Evansville has developed
strong programs for the life-long learner. The university's Center for
Continuing 1-duation and Community Service was established to
,,erw adults whose needs were not usually met in traditional educa-
tional programs

39
36



I In 141 it t 01 I t.(it S 10,11N

the academie sear 1473-74. the center ottered a wide satiety of
courses. including a eommuing education tot nurses Kogan,. a
einitmuing e4lucation prtigrain for women, and at bachelor of liberal
studies degree program hi: latter was deselopcd as a three-year
degree program open only to students at least 25 years of age.

Persons hi) sears of age and older were ins iced to attend noncredit

courses. and evening classes for only $15 per class. the normal fee
for these classes being S75 to 5100.

.Retention.
Up to this point, we has eonsidered some ways in which certain

colliNes base tried to inerease reeruitment. howe%er, is only

one aspect of full enrollment. Increased retention of students also is
of great. importance.

Robert McBride, sieepresident academic dean at Albright
-College. Reading, Pa became concerned about the problem of
eeoti nne loss to colleges through attrition. Although Dr. McBride
reeognited other kinds of losses related to attrition such as lower
morale. he studied especially the financial situation. He made an
to -depth cost analssis of the Albright College (lass of 1972.

I he Class of li172 registered 371 first-year students. Although the
graduating class was 24H). a reduction of 22 percent. the loss of
original students aetually was 33 percent. (Some of the graduating
class had transferred in. and some were students of earlier classes
who graduated late On the basis of 10 students. Dr. McBride sum-
mowed the situation in this was: ". . . Ten gallant men and women
entered the academie valley of Albright in 1967 and almost 8
emerged 4 sears later. Of that 8. however, I had slipped into
the rani, from the outside and I had been there when the others
came in At least 3 of the original 10 bad been lost in the conflict
and 1 had been crippled but would survive.1:

Relstng on statistics from the American Council on Education. Dr.
McBride: estimated that the average American college had an attrition

qt) to r11 percent in a tour-,,ear terminal period. Albright College.
therefore. had a relatisel lesel of attrition.

In spite in this, the twanetal Cost of Albright's kiss of students was

$.4 t St 11 f a.. I th: 8 Itt..118e I (01A Thrugh Any awn A
t 1 5. ?s, ; it. PP
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extensne Using statistics from the Class of 1972, Dr. McBride
an.Oted losses related to tuition rebates, room and board fees.
Nihon, and loss of investrnent in the office of admissions. lie con-
4.ludcd that the loss of the college each year attributed to attritional
factors in one class alone wiis $122,75. If part of this loss could be
reduced. the savings could be used to increase endowment, decrease
tuition. expand the Miro), or meet other needs of the college.

North Central College in Naperville. Ill., has worked hard to
improve retention. Many persons at the college have cooperated in
tr!.ing to identify indi%idisal student-problems and in dealing with
them before students lease Professors.. coaches, the registrar, and
others have attempted to identify potential dropouts. Counselors,
tiontill00 staff, the financial aid officer, and faculty advisors have
attemred to deal with the problems as they arise.

the college established a coordinating committee, scheduled to
meet at least at the beginning, middle, and end of each term. The
committee followed up on each case, checking the progress of
students still in college who once showed difficulties, and checking

. further possibilities for recovering students who left.
Southwestern College has emphasized retention as well as recruit-

ment. last fall S9 percent of the eligible students returned to the
campus I he college upgraded the level of scholarships and developed
new possibilities for financial aid for upperclass students who needed
help Each upperelass student received a newsletter at Christmas and
three times during the summer, with good news about the college.

llw administration enlisted the involvement of faculty in retention,
reminding them that students who had been at the college for one or
more semesters were even greater assets than students who had to be
recruited. Bead residents in dormitories, student personnel staff and
others sought out potential tran.ters and dropouts and tried to learn
how to help them ontinue at Southwestern. The college contacted
ever} student who had not preenrolled in a session and each student
who le; an!. office know that he or she was considering withdrawing.

Some Basic Realities

1!Tere arc certain haste realities that affect both recruitment and
retention Some , these. such as geographical location or historical
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tradition, are difficult or impossible to change. We will focus here on
two fundamental factors that ate more open to influence.

One of these realities is the academic program. Many college ad-
ministrators report that increases in recruitment and retention have
followed improvements in the curricula. United Methodist colleges
are developing a wide variety of curricular opportunities involving
individualited instruction. an emphasis on learning rather than teach-
mg. increased use of various media, modifications in the traditional
weekly n annual calendar, and other attempts to make the curricula

helpful for thecontemporary student.
Administrators at some colleges with traditions of academic ex-

cellence seem especially aware of the need to examine the curricula
critically and to develop new programs. For example, Dean Robert
Farber of DePauw University, Greencastle, ind...has reported a new

course system, programs of African. Mack, and environmental
studies, anti an international studies program in which nearly half
the students study abroad at some time during their college careers,

Some colleges have provided increased opportunities for students
to learn away from the campus. Iowa Wesleyan College, Mount
Pleasant, developed a pro rain requiring every student to complete
a "responsible social involvement" protect before graduation. Students
established 4-11 clubs for the mentally retarded, led weekly discussion
sessions in a state prison, worked on Indian reservations, and engaged
in a wide variety of other protects. Each student was required to
spend at least 200 hours in a volunteer project, earning 6 hours of
academic credit.

lambuth College, Jackson. Tenn., has attempted to relate the
academic program to practical situations by on-the-job internships.
%ith the cooperation of Holiday Inns of America, the college de-
veloped a bachelor's program in hotel and restaurant management.
Students have participated in interim-term projects of participation in
motel operations and hay.: taken professional courses, taught in some

cases by personnel of Holiday Inns. According to Lambuth's Dean
W H Whybrew. the program was designed to offer students at least
a minimal amount of specialization within the context of a liberal
arts education.

Recruitment and retention are influenced by another basic reality
that it difficult to define or even to name. Some persons refer to this
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reality as the "overall campus atmosphere." This atmosphere, or
quality of life, affects the academic program but is not limited to
that. It relates to values such as respect for the dignity of persons,
integrity, real community, and honest concern.

I have asked students at many church-related colleges why they
came and why they stay. The most common kind of response centers
on persons;

"They really care about people here."
"The professors and administrators take time to talk to me."
"They know my name. They know that I'm a person."
At its best, perhaps this atmosphere or quality of life is an ex-

pression of Christian love. In a time when small colleges are
confronted by the possibility of extinction and death, that love still
may offer a possibility of new life.
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5. New Generations for New Days

by DAVID G. MOBBERLEY

Like the great streaming rivers of humanity that Ezekiel describes,

vast reservoirs of human resources spill into the convergent streams

of United Methodist higher education. Now the church's efforts flow

into the world from its universities and colleges is one of the great

human dramas punctuating the centuries since Wesley and Kingswood

School.
Today, the schools, colleges, and universities with United Methodist

affiliation are perpetuating this drama. They do this with 20,000
trustees, faculty, and staff; I Rn."2.12 students and total annual operat-
ing budgets of a billion dollars and rising steadily. These streams of

energythese currents of human and fiscal resourcesconverge in

an educational concept that originated in John Wesley's social and
theological ideology; Knowledge infused with moral control leads to

virtue. So the general purposes of church, schools, colleges, and
univeisities focus today as they have for more than two centuries
upon preparing the young to deal with their world braced by moral
reinforcement. This strand of morality, however defined and inter-
preted and however tenuous it may seem to have become, threads its

way dramatically through two centuries of American higher education.
Cokesbury College's inauspicious beginnings in 1784 generated a
brand of resoluteness that cannot be stemmed. Streams of resources

converge from various parts of a once broken and fragmented church.
Southein, Northern. Evangelical, Protestant, and Episcopal forces
have been brought together. not to serve each other or themselves,

but to serve God and the public good.
The history of United Methodist higher education since unification

in 1939 has been documented in earlier publications of the Board of
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Education of The United Methodist Church and its predecessors.
The purpose of this chapter is to capture only a fragment of the
flavor that marked the last years of the Board of Education and the
Division of Higher Education and its transition in 1972 to the Board
of Higher Education and Ministry of The United Methodist Church.

Tlw story begins in May of 1970 with a white paper, elucidating
the concept of a unified voice for all United Methodist higher educa-
tion. it was presented by the division to an ad hoc committee of
presidents representing schools and colleges of The United Methodist
Church. The presidents examined and refined the paper and ultimate-
ly it became the basic statement of the case. From it emerged the
Simultaneous Advance, -a historic call for larger enrollments and
increased income for more than 100 colleges and universities related
to The United Methodist Church. For practical reasons, the 7 major
universities related to the church were not directly allied with the

_program. They did become tangentially involved assources of
consultative expertise.

Once the concept of a unified voice had been formulated, regional
meetings of bishops and pro' lents were scheduled throughout the
fall of 1970 and the spring of 1971. These meetings resulted in a
positive ,.ommitment to the continuing mission of the church in
higher education. Out of these regional meetings of bishops and
presidents. representing discreet areas of the country, an ad hoc
click:moo: committee of regional representatives was formed to work
with a division staff and consultant group in the formulation of
strategies for the promotion of the Simultaneous Advance.

Acting for the National Association of Schools and Colleges of
The United Methodist Church, in the spring of 1971, the division
staff employed the public relations firm of Barton and Gillet of Balti-
more to plan the Simultaneous Advance, develop the statement of the
ease, and to prepare the audiovisual materials appropriate to that
statement of the ease. An elaborate brochure, a series of posters,
some abridged statements of the case, and selected newspaper ad-
vertising formats were developed. These preparations set the stage
for a special called meeting of the National Association on October
tt, 14171, in Washington, D.C. Three priorities dominated that
presentation. The statement of the case for the church-related college;
increase in enrollment for the more than 100 institutions involved
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in the rr...:,;tram, and a total of $400,000,000, which was an amount
of money the colleges had reported as necessary for capital and
current gift revenue for a period of about 5 years into the future.

Endorsement of the overall strategy was nearly unanimous. The
general feeling that emanated from this meeting was that at long last

colleges and universities related to The United Methodist Church had
begun to speak with a unified voice. Hopes were high.

Agreement was soon reached within the staff of the division and
the ad hoc committee that New Generations for New Days was an
appropriate title for the new program. Publications, promotional
materials, and advertising pieces were designed to reflect the concept.
A target date of January 1, 1973, was established for launching the
program on a nationwide basis. Two major thrusts marked the early
stages of -a year of. preparation. 1972.

The first of these thrusts was to develop further the statement of
the case within the structure of The United Mehodist Church, aiming
specifically at a plan to seek endorsement of the program by :he

.General Conference meeting in Atlanta, Ga., in April, 1972. Through-
-out the early months of 1972, a number of memorials were submitted
through appropriate channels to General Conference. These actions

resulted in a unanimous endorsement of New Generations for iNew

Days by the General Conference.
The second thrust lay in the direction of the colleges; and a series

of regional meetings was scheduled to permit the staff of the division
and the leadership of the National Association to acquaint develop-

ment officers, public relations directors and others associated with
the external relations of institutions with the materials that were to
be used in promotion. In all but a few instances, reactions to the

program continued to be favorable, though it should be candidly
admitted the enthusiasm that had captivated many was not uniformly
disseminated across the length and breadth of the association. It had

been clear from the outset that the wide diversity of educational
interest reflected by the institutions might well never yield to any
kind of circumscription. However, the staff and committees continued
to work at the task of interpretation, preparation of strategies, and
development of new promotional designs.

In the period following General Conference, the program moved
into high gear. The staff and the ad hoc committee of the association
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met in June to reaffirm the program, to approve distribution of the
first general mailing of posters and brochures to every United
Methodist church in the land.

The National Association voted at a September, 1972, meeting to
continue to support the program throughout 1973 with a minimized
assessment of one-half of a full tuition.

The remainder of 1972 was punctuated by efforts to develop
strategy for the national event. Contacts were established with
national f;gures. Through what seemed to be interminable negotia-
tions, the . program finally fell into place. It was established for
Washingivin: D.C., sometime in the late winter or early spring of the
kickoff year. Meanwhile, the association held its regular annual
meeting in San Francisco, dealing only with a brief progress report
on the program and the introduction of the new associate general
secretary of the Division of Higher Education, Fred, E. Harris,. who
had joined the staff on the first of January.

BCCif UNC of the impending retirement of Myron F. Wicke, and the
coming of new leadership under structural realignments of the division
and the board, an hiatus in activity occurred. The interval .was used
for important aswssinent of directions and an opportunity to confer
once again with the educational and episcopal leadership of the
church and its institutions. This second round of conferences pro-
duced some reactions similar to those of the first round nearly three
years before. Hut they also yielded evidence of a need for new
directions. of some strains in relations and the need for increasing
stress in the development of management skills for the institutions.
It had become clear by this time in our history, that some institutions
were in real trouble. It was true, to that date, that no United
Methodist institutions had closed, none had merged and none since
1967 had become wards of the state. But if the anxieties and the
stresses evident in these 1973 conferences were indicative, much
more than a program of continued support for enrollment and finance
would he required. This round of conferences also revealed to the
staff that the program New Generations for New Days was not really
moving very many people. The promotional materials that had been
prepared, particularly the film, did not produce the emotional reac-
tions the new days required, and it became apparent that the
momentum had not been sustained. Accordingly, the ad hoc commit-
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we concluded. that a national event was imperative. After repeated
failures to develop a keynoter relationship with the President of the
United States. agreement was reached with Secretary of Health.
Education,' and Welfare Casper Weinberger and Representative Wil-

bur Mills of the House Ways and Means Committee. Staff members
Fred f. Harris and Dasid Mobberley were also invited to develop
statements to mark a one-day meeting of the National Association.
The luncheon meeting May 4, 1973, in Washington, D.C., prosided
a forum lot the introduction of the concept of a national commission
on United Methodist higher education. Fred E. Harris was its prin-
cipal spokesman. This presentation changed the focus of the New
Generations rot New Days effort. It broadened the scope of the
division's concern beyond enrollment and finance to include a wide
interest in the study of church-state relationships, church relations
with institutions, administration, governance and management,

-changes in instructional patterns and academic delivery systems,-the
user present problems of Christian values in higher education and
the extant nature of institutions that had historically represented the
moral forces in American society.

Serious efforts were made to find common bonds between the
New Generatitms for New Dave program and the National Commis-

sion concept. The National Association's executive committee and
its ad hoc committee of presidents who had been close to the New
Generation, for New Dayv program, convened in June of 1973.
recnunended to the division some changes in the direction of the
progrim Although the basic idea of the unified voice remained
intact, its major thrusts of national publicity, prestige specialty

brochures and promotional efforts with film, radio, television, and
other major audiovisual% were sidetracked to await redefinition of
the task the National Association's executive committee recom-
mended in principle the formulation of a National Commission and,
recalling the %twee.s of the National Commission that was established

in 145t, and the enriching quality of church support that had de-
seloped for the institutions, this concept was given new impetus.

Additional activities, descriptions of which need to be woven into
this story. included a series of important workshops and seminars
dealing with aspects of finance and enrollment. In two of these
workshops the colleges enjoyed the relationship with major univer-
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soles (Jamd to the tinned Methodist Church. Duke and Southern
Methodist universities hosted and developed workshops on develop-
ment. fund raising, annual and charitable giving under new tax laws.
Another workshop dealt with recruiting and enrollment problems
attended for the most part by admissions officers. Out of that work.
shop came an effort to organize a task force of admissions directors,
who were to be utilized as advisors to New Generations for New
Days.

During the summer of 1973. two groups of consultants helped the
staff deal with redefinition of its total task. One of these was a
mind-stretching "think tank" that helped shape commission concepts
by forcing us to think in new idioms and to use new management
stratagems. The second dealt with the programmatic problems and
strategies of admissions and it was the ad hoe committee of .admis-
%ions officers cited above who suggested some revisions in the
approach to enrollment problems and who offered valued criticisms
of the New Generations for New Days effort.

Redefining the task has resulted in several preliminary statements
about the National Conunission. They have prompted the endorse-
ment of the commission concept by the executive committee of the
National Association. the executiv committee and the full Board of
Higher Education and Ministry, the National Methodist Foundation
for Christian Higher Education, the Council of Presidents of the
12 black colleges related to The United Methodist Church, the
National Association of Schools and Colleges of The United Meth-
odist Church. this body meeting in St. Louis, Mo., in January of
1974. During the meeting of the National Association, small discus-
son groups dealt expressly with a variety of questions that had been
raised in connection with the National Commission. Its mission
remains set to be defined clearly. Some of its proposed functions
seemed to duplicate those being performed satisfactorily by other
agencies, particularly the Washington establishment and perhaps
most tantiliting of all was the absence of any articulation of structure
and actual membership of the commission, definition of who was to
perform the work or when it was to be done. What the association
seemed to he wrestling with was a vision of new generations but it
had only the ghost of an idea that had somehow gone awry.

Before concluding this chapter. which attempts to capture a vision
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of United Methodist future in higher education, we might do well to
look momentardy, at least, at New Generations for New Days. As
has been generally agreed, the program has not had the attention it
merited New Generations for New Days was a paradox. While it
was an idea ahead of its time, it was also an idea long overdue.
Perhaps its single greatest weakness was its reliance on the assumption

that institutions would generate spontaneous change, that a new
spirit could be captured and infused into the arteries of the institu-
tions. It has become dear that, short of catastrophe, institutions arc
not likely to change. Some drastic measures may be require''. One
practical, functional limitation has already been alluded to: The

enrollment and recruiting problems examined above.
Another dysfunctional element in the program is the overall finan-

cial goal of $4300,0(al,00. The source of this figure was never clear.

It represented an approxination of money that would be needed by

some lot) colleges averaging 54,000,000 each for the 5-year period
during which the Simultaneous Advance was to operate. But the

i of us who offered the estimates for our institutions were never certain
Is to what kinds of dollars were to be included or excluded. This
has made evaluation of the program impact all but impossible. It
true that endowment holdings of the institutions have increased by
30 percent. in the 2-year period covered by the Simultaneous
Advance. In the same peried, total plant evaluation has increased by

2S percent. It would be difficult to ascribe these gains directly to
the impact of the program. By the same token, it is equally difficult
not to assume some impact or to exclude any impact. We simply do
not base reporting mechanisms sophisticated enough to allow us to
Sint out relevant statistical data for a model of sufficient reliability
to make it useful Perhaps one of our current tasks is the construction
of a valid base from which one might derive future measurements of
the effectiveness of such new programs as the National Commission.

Scope and function of the National Commission have been dealt
with elsewhere in this volume. It clearly represents an outgrowth of
the Simultaneous Advance, and so it depends on the advance for its
impetus and for the generation of its energy. Yet, it would also be

well to consider the National Commission in a way that attempts to
articulate continuing vision. It is the same vision that gave rise to
New Generations for New Days, the same vision that has been
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characteristic of United Methodist higher education since Kingswocd
and Cokcsbury.

New Generations for New Days was the culmination of a program
that sought to identify and strengthen all those factors that contribute
to the success of United Methodist higher education. It appeared
when higher education, at least in the private sector, was in wrench-
ing stress. True to its ideals, the program did nut seek to compromise
principle nor did it find its hopes in diminution of standards of
excellence. or dissipation of institutional integrity. It took its stand.
as does the National Commission, on the high vision that the prin-
cipal task of the church-related college is to create a climate for
wisdom to flourishnot merely for knowledge to accrue. Its vision
included the idea that morality and knowledge multiplied together
would result in the quotient of virtue, and that in the Wesleyan
tradition, this represented the highest ideal of what a college could
and should bceonw. The vision recognized clearly that colleges pro-
duce stimuli for transformation, and that the consequences of their
energy output are human beings transformed in a variety of ways.
Some become servants, some become advocates and fewer become
prophets. It is this dynamic of becoming upon which the church must
pin her hopes for the future.

The task of the National Commission is to articulate that vision
and to engage in the heady task of making the future happen with
programs designed to produce massive change in the life style of a
people moving erratically toward a destiny they cannot define. Pro-
grams designed to provide full opportunity for all human beings, to
provide the broadest possible diversity in a complex world, and to
provide the resources for continued scholarly excellence are the
marks of these colleges some of which are the finest to be found
anywhere. But the vision of the National Commission must also be
articulated in spiritual and in human terms. The church and the
college deseloping consistently for all people opportunity for the
abundant life that is the prize of the gospel, opportunity for the
economically disadvantaged, the socially disoriented, the mentally
deprived, the spiritually impoverished whenever and wherever this
coalition of church and college can. It must sense and live the gospel.
Perhaps the real hope of the commission is to stimulate people to
see the gospel and to see it intently.
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6. Trends and Opportunities in Church Support

by MAURICE E. GORDON

Methodists have founded more than 1,000 schools, colleges, uni-
sersities, and seminaries in the United States. At first, many of them
were truly public, accepting all enrollees. They greatly increised
educational opportunities and also helped to inspire the creation of

..land-grant colleges across the nation. In time, many Methodist
institutions were deeded to states and municipalities, thus continuing

their services 'to the public.
Man) of the schools have remained independent of tax support.

They provide liberal and preprofessional education of proved high
quality. All are accredited. Alumni lists include a disproportionately
large number of leaders and administrators. In the early 1960s, the
Ford Foundation chose to help sound private colleges to become
stronger. Of the 42 Protestant-related colleges selected, 30 percent
were Methodist related. For more than 200 years, Methodism's stake
in education has paid large dividends for the church and the nation.

There is no way to tell fully the story of the significant investment
of Methodists and others in these colleges and universities. It is
equally difficult to estimate the hundreds of thousands of lives
reached through this mission of the church. Chancellor R. Franklin
Thompson of the University of Puget Sound has said that if The
United Methodist Church had not already established these colleges
and universities, this would be precisely the time when it would need
to establish them. In no other way can the church be so effective in
shaping leaders and followers who understand that knowledge must
be accompanied by human values.

Hut these institutions di) exist. The combined value of their physi-
cal plants is just under S2 billion at book value. Replacement values
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probably would be .it least twice that figure. In 1973, they reported
a total endowment of S70.552,900 (this. too, at book value). As-
suming that there is no increase in the endowment book value and
applying a modest ti percent rate of return. these funds should earn
over St.240,thii),OtiO by the year 2000, with the principal stilt intact.

Methodism has been deeply involved in helping young men and
women to finance their education. Every year since 1872, its churches
have made contributions on Children's Day or United Methodist
Student Day to a revolving loan fund. Through 1973, more than
130.000 individual students have received loans at a low rate of
interest (3 percent). In the year 1973. the Section of Loans and
Scholarships made 1,951 individual loans at 478 colleges and uni-
versities amounting to $1,016,230.

In 1945, the General Conference approved the development of a

scholarship program to be funded by 90 percent of the income from
the United Methodist Student Day offering. In 1973, $259,500 were
awarded in undergraduate and graduate scholarships. The General
Conference of 1972, recognizing the essential services of the colleges
that served a predominantly black student body, established the Black
College Fund to be included in the budgets of churches across the
nation. In 1973, a total of 54,012,503 was invested in this cause.
In addition to the foregoing, scholarships are available at individual
schools. A total of more than S2-1/2 million in grants and scholar-
ships is awarded annually.

Since the twenties, colleges have been increasingly dependent upon
volunteer gifts and bequests from alumni, foundations, communities,
and friends. This substantial support goes directly to institutions and
eludes statistical capture under present reporting, making it difficult
to know what is "Methodist" money and what is not. This form of
support has produced billions of dollars through the years. Probably
this is the one source that can make the difference between solvency
and survival.

The amount opt space devoted to financial matters in no way
implies that the present and future of the colleges and-universities
should he predicated solely upon the protection and preservation of
our investment. Of greater importance are the able and dedicated
persons in these institutions who are committed to a concept of
education that seeks to transform lives. The greatest measure is in
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terms of the productthe students, their lives, and the nature of
their impact upon others.

The Way It Is
Sci-eral years ago, competent critics of higher education predicted

the present crunch, estimating that perhaps 31) percent of the private
churchrelated colleges would soon fold, merge, or become tax sup-
ported. Intel-setting years have proved this forecast to be both right
and wrong. No doubt some of the private and public institutions
ought to fold. The number of United Methodist-related institutions
has continued stable, however. In the recent period of decreasing
enrollments, they have maintained a level total enrollment figure.

After the Russians launched Sputnik, higher education in the
United States received unprecedented acceptance and massive fund-
ing that led to rapidly expanding enrollment figures, new buildings,
and growing facelty and administration. For two decades, educational
institutions accelerated and expanded their programs of previous
years. Now that period of immunity is gone and all higher education
has been called to account by foundations, Wend government, states,
the church, and the general public.

In 1973, 31 institutions of higher education ceased operation.
Sixteen were nontax supported and all had three common factors:
(1) shrinking enrollment; (2) operating expenditure deficits of 8 per-
cent or more; (3) using endowment fund corpus to pay operating
costs.

Some of our United Methodist-related colleges have these ominous
symptoms at present and others are in danger unless they can reverse
the trends. Institutions that weather the storm, however, will emerge
with greater strength and stability as was demonstrated by their
surviving the depression of the 1930s.

The existing models for higher education operations and admin-
istration are based on the assumption of increasing enrollment,
increasing income from government and private sources, a moderate
rate of inflation and an enthusiastic endorsement by the general
public. However, none of these assumptions or past continuities now
apply. As Peter Drucker so clearly stated, we are in an age of

In Mill the Evangehcal Untied &WE m Church and The hichodht Chinch i iv antrod
to totes Ilte United Methodist Cbutatt.
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discontinuity. Or to borrow a phrase from Roark Bradford, "Every-
thing nailed down is coming loose." The crisis is realit is upon
us now!

Certain trends need to be understood. To the previously mentioned
disenchantment with higher education must be added the fact that a
growing number of postsecondary students are choosing vocational,
technical, and proprietary schools in preference to colleges and
universities.

It is true that postsecondary enrollments hit an all-time peak in
1973, but the 17 to 23year-old population will peak out in 1978
and a sharp drop will follow. 1 hese factors combine to forecast
further diminishing enrolIntents in private colleges. Whereas in 1969,
college presidents were primarily concerned in maintaining volunteer
gifts. must of them now recognize that tuition and fees constitute the
solid base for solvency.

1 he attention now given enrollment has pointed out that for many
campuses the problem is not so much one of bringing new students
on-campus as one of keeping them enrolled. Some schools graduate
as few as 25 percent of their entering students while a few award
degrees to more than MO percent. Examination of the reasons for
high attrition often reveals problems in teaching, counseling, cur-

student services, and administration.

Trends in Giving
National!). giving to all causes in 1973 rose to S24.5 billion, up

$ 9 percent user 1972. Education received 53.92 billion. The portion
of this for higher cd 'cation was $2.25 billion or an average of $232
each for the 4.662.763 students enrolled. Philanthropy provided
about 4 percent of the nation's total education costs (down about
1 percent from 19(14. but this is crucial support especially in the
independent sector.

After a period of leading off or diminishing of United Methodist
Church fnamal support. the Council on Finance and Administration
said at the end of 1973. -We seem to have turned the proverbial
corner in Genera! Fund receipts. There was a small increase in 1972
once 1971 and a much more significant increase in 1973 over 1972."
Of course. this rocrsill of trend is encouraging, but the rate of
increase is lower than that of inflation.
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In its latest report. Grim ( SA. 1(174, the American. Association

at F und- Raising Counsel. Inc reports on the 12 largest Protestant

dent sminations
Alt denominations show a slight increase (average up 7 percent)

total giving.
Average annual support per member ranged from $74.20 to
S417.20. United Methodist average was $86.90.
Churches in which tithing is strongly emphasized show the highest

rate of per capita giving.
Churches -having high giving rates designate 70 percent of their
giving for benevolent causes. in comparison to a Protestant, average
of 20 percent.
Funds for colleges and universities through church channels are

stable, which means they are shrinking in terms of purchasing power.
In contrast. the recently established Black College Fund and the
Ministerial Education Fund produced an increase in the total support
of higher education. Recent changes in annual conference report
forms make it impossible to determine support to colleges and campus
ministry through church channels. The 1971 report, the last to give
such detail, showed an average support of $1.42 per member across
the church. This represents a decrease in absolute dollars as corn -
pared to the 1960s.

It would appear that unless there is renewed interest the support
of colleges through church channels will provide a diminishing
proportion of operating costs. Colleges need to find increasing finan-
cial support from other sources and from tuition dollars.

Other Trends and Factors
Church legislative and organizational factors have impact upon

the understanding and support of higher education and the campus
ministry. Where the Discipline of The United Methodist Church

once organized annual conferences and local churches with a direct
function and structure related to the Division of Higher Education
and its programs, this relationship is now optional. In the restructur-
ing of the general hoards of our church, the executive of the Division
of Higher Fducation is somewhat remote from the liaison and
decision-making councils.

$6
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Private foundation. have provided the most substantial increase
In support of higher education. It is too early to measure accurately
the results of the lYti9 Reform Act upon foundation giving.
It appears that the required payout tends to increase the total of
gibing by larger foundations. it is probable that many small founda-
tions will cease Operations.

!tido tax legislation has the powerful potential of increasing or
diminishing charitable miring. the tax reforms of 1969 especially
should increase incentives to charitable giving.

Program.- of aid to higher education are accepted and operative
in most states. Generally. they are in the form of tuition equalization
grants; Institutions should be grateful for this form of support. They
will hare to provide growing accountability to the state and to the
federal government as aid is accepted. It is predictable that this wilt
he followed by attempts toward political control.

United Methodist- related schools are obtaining growing support
from "non-Methodist" sources. This is not surprising when one
reithieS the wide coverage of services performed. There are more
United Presbyterian students enrolled in United Methodist colleges
than there are in all the United Presbyterian colleges combined. The
predominant religious preference in one of our universities is Jewish.
Some of our colleges record a preponderance of Roman Catholic.
Lutheran. and Baptist students.

Federal government support enacted in Education A ntordments
tit 1(7 has not been adequately funded, and the current emphasis

upon student aid and the expansion of vocational- technical and
continuing education opportunities.

The Way Ahead
The Chinese symbol for crisis is made up of two characters: one

for danger and the other for opportunity. We have examined the
reality of some of the dangers. The purpose of this section is to
explore the opportunities and processes by which the church's ink-
.ion in higher education may be strengthened.

First, there is the opportunity to rediscover primary institutional
oheetives the present crises should invite the most critical ex-
amination and evaluation of all facets of institutional operations.
F.rery traditional pattern ought to have close scrutiny in terms of
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its Meet on the teaehing-learning processes, The time-locked convoy
pattern fur certification should yield to programs that adapt to indiT.
sidual abilities and potential. Methods, time, and location for in-
struction should be arranged in terms of student patterns and needs.

Every institutiou should create a model for better counseling and

guidance sersices. Departntental cost-inconte and pupil-load analyses

should be conducted and the indicated changes facilitated. The
quality and extent of student services and student aid should be
examined and adjusted.

From this wilt emerge specific goals and programs of services to
students, without which an institution will be a victim rather than

a manager -of change,
There is the opportunity (necessity) to evaluate all factors in the

financial operation of the schools. The Division of Higher Education
is now offering a eomputer-facilitated program that will make it pos-
sible for our institutions to simulate and predict the results of a wide
set of sariables that affect income and expense. This presents an op-
portunity to belts" and increase productivity without costly
trial and error and without sabotaging other parts of the total system.

Institutional development program should he shaken up and re-
assembled to support reshaped institu..onal goals and new patterns
for gibing. Since the signing of the Tax Reform Act of 1969, educa-

tional institutions can offer mart attractive incentives to giving. How

may they he effectively employed? Where (not by guess) are the po-
tential frOurce:s of new income for a college? How may they best be
.approached'' Who wilt do it? When? How will the results be
measured' Antiutiated procedures should be replaced by contem-
porary management encepts and a eomprehensive systems approach.

Ideally. the president and the deselopment officer will set the goals

for both short- and long-term gift income. Then the development

officer should work out the plans and budget of resources for their
achievement. together they should establish priorities and authorize

the budget for the portion of the program to be undertaken. This
procedure uncosers deselopnient potential, avoids unrealistic expec-
tatiOn of results. and presents the well-known pattern of programming
by lure))

Colleges should study the new organizational guides in the Dis-
cipline to discover the permitted and required structural relationships
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in higher education. The conference Board of Higher Education and
Ministry for ccntipatablv body) has a responsibility "for connectional
relationship. between the general Board of Higher Education and
Ministry and conference, district, and local church organizations"
tpar. 1249).

Paragraph 1252.1 of the thiipline suggests a "conference Sub-
committee on Christian iligher Education and Campus Ministry" and
par. 1252.2 states "An Annual Conference, at its discretion, may
constitute a conference Commission on Higher Education and Cam-
pus Ministry. . .".

Considering the great need for college and church to speak and
listen to .each other, great care should be given to constituting an ap-
propriate and effective connectional relationship.

Realization that tuitions produce the single greatest source of in-
come should challenge most schools to examine both recruitment
and Metif ion of students. Several of our colleges have been at work
in this area for two years and have had excellent results. Their ex-
periences are being shared with others in Full Enrollment Workshops
being conduCted by the Section of Schools, Colleges, and Universities.

In the past, there was a fierce spirit of competition fur students,
church ,iceeptance. and Wiley. This aura of fierce rivalry still per-
sists, especially in areas where there are a number of colleges in
close prosimity. But the real rivalsthe most able adversariesare
the tax-supported institutions with their ample resources for obtain-
ing students and philanthropic dollars. Our United Methodist institu-
tions are becoming aware of the many goals they can achieve by
working together.

[he focal point for this working relationship is the National Asso-
ciation of Sehools and Colleges of The United Methodist Church.
In the past. this organization was essentially an affiliation of institu-
tions. In recent years. howeser, it has become the rallying point for
programs ,sith specific goals.

Emerging Enabling Forces
the Dil.ision of Higher Education, under the leadership of Asso-

ciate General Secretary Fred E. Harris, has examined its traditional
roles. services, and assumptions in terms of their current validity. The
site Num has also listened to college administators, bishops, confer-
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vice oltieials, and church members across the nation to determine
how It ma} best serve the church', mission in higher education. Ati a
result, the di%isin staff is k%eiing walls of pievious eompartmentali-

fawn. It Is .entering upon the functions for which it is responsible
and the 111CMIS by V01101 a small professional staff may best perform

them.
In 19, the De,ision of Higher Education incorporated the Na-

tional Methodist Foundation for Christian Higher Education (NNW,
whose purpose is to increase understanding and support of the
church.,' mission in higher education. Since August, 1969, the Na-
tional Slerhothst houridation has been operative with one person as
its professional staff and an office manager. Its program is to supple-
ment the work of individual colleges by seeking funds from new
constituencies. One of its goals is to generate a substantial permanent
.fund whose earnings will produce large sums annually to provide
incentive and enable colleges to become more effective.

the National Methodist Foundation is now-making modest grants
to colleges and providing rese;;;1 and consultative services. It serves

as a "back.up" agency to administer deferred gifts, mixed gifts, and
-mixed bequests on behalf of colleges wanting that service.

One of the foundation's earl} assignments laid the groundwork for
the present Black College Fund. The National Methodist Foundation
sersed the fasision by organi/ing regional meetings of college presi-
dents and bishops to review and evaluate church and college mutual
relationship, and common mission. In 1971-72, it accepted the re-
sponsibility for the national program New Generation.% for New Days.
the foundation holds assets of about $3.25 million in permanent
funds, which will ultimately serve our institutions of higher education.
It works closet) with the programs of the Disision of Higher Educa-
tion and will assist the financial thrust 11f the now forming National
Commission on United Methodist Higher Education.

The concept of a national commission on higher education arose
from the awareness of a need for efficient, serviceable models to
meet current problem, in higher education. Essentially it will not be
one more structure; rather, it will use the thinking and working of
highly competent persons to create systematic approaches that relate
and coordinate governance and administration, information delivery
s)stems, church-college and college-state relationships, teaching of
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values, statoiciit of the case, full enrollment, and adequate financing
for our church - related colleges.

I he commission will perform research and development functions
that can benefit all the colleges. It will represent the presently un-
leprOCHWd cause of church- related higher education to decision-
makeis in government. church, and other national organizations. It
will pros ide financial and other nwans to motivate and enable educa-
tional institutiows to serve MON effectively their purposes.

'1 be Greatest Oppurtualt)
.1 he administrators and board of trustees must pilot a college

through .storms and turbulent waters. What are .their chances of
running aground on visible and hidden rocks and shoals? There are
bad and good omens. Dad omens in ir sense that some feel the old
channels annot shift and winds are generally 'favorable. Therefore,
it is suffick at to follow carefully the old charts. Good omens in the
realization- that mans leaders have sensed the reality of the dangers
at hand. I hey haw stripped ship and are running closely trimmed.
Bel) able hodied member of the crew is alert, has a tusk related to
the others. and stands ready to do what is necessary for stability and
mining ahead through the storms.

'the ediiational institutions' greateht iiss0 is found in persons and
their commitment to the kind of education the church-related college
provides at its best. .1.1wy prize the opportunity to have part in shap-
ing the lis's of young adults to Nem: more than they are; to help
them diseowr what the world is really like; to discover together the
forces at work for good or oil, to teach and exemplify those values
that snake the individual trill) human and tItt! world more humane.

Church r...lated colleges care, act, and teach under a commitment
to Judea -Chtistiati %.1111Cs. .the respond to an imperative that does
not require them to succeed. but it does command their best efforts.
such spirit and comiction is difficult to defeat.

If somehow a sit able number of United Methodists would become
aware of their opportunities to help shape the lives of students, their
response would produce miraculous results. Our general church has
continual!) granted its educational institutions a prayer and a blessing
for which the,. are most grateful. It needs to embark on a full-scale
prorram to strengthen and transform its overall program of mission
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in higher education, with a plop= carrying the zeal of the Centenary
Movement of the Methodist Episcopal Church, South, half a century
40.

Today The United Methodist Church has the potential to under-
stand and the support to transform its good, respectable educational
institutions into ones that could lead and influence all higher educa-
tion through crises.

The greatest opportunity lies dormant among us. What will arouse
the sleeping giant to action?
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