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ABSTRACT

The need to broaden the perspective of foreign
language study in order to make it available to the majority of
secondary students and the place of foreign languages in the
carriculuas are discussed. This pPaper suggests that foreign language
.Study be considered a social study. The evidence cited here supports
such a conception nf foreign language study as consistent with the
overall aias of education in New South Wales; the overali syllabus
aies of social studies/science, as well as the overall aias of
foreign language curricula; and the needs of the community,
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SYNOPS1S

——

With the pressing concern caused by the decline of foreign language (FL) study
in New South Waies, educators and administrators are seeking ways of implement-
ing change. In a psevious study corcerning the decline, the present author coan-
cluded that effective change begins with an awareness of the narrow perspective
in which FL study has been conceived and with the desire to make FL study avail-
able to the m2jority.

(See Robinson, 19713)

V4
Civen such an awareness and desire, several important questions arise:

A How can we broaden the perspective in order

to make FL study available to the majority
of secondary students?

11 In the new context, where does FL study be-
long 1n the curriculum?

" This paper proposes that answers to tfiese guestions may be found byyconsidettnq
foreign language study as a social study. The evidence reveals that such a con-
" ception of PL study is consistent with:

A the overall aims of education in New South . ) ’
Wales.
12 the overall syllahns aims of social studies/science
as well as the overall aims of foreign
languages. =
;\\ 1ia  the needs of the communi ty. -

The evidence furthecr-reveals that while social studies and foreign lanquaqes
share parallel overall aims as well as enrolment trends, they are in a \

juxtaposition with respect to the type of student enrolled in each and tﬁe
academic status attached .« each. Arbitrary decisions teqardinqrwho shoujid
study a particular subject and what the subject should entail have become:
synonymous with the intrinsic nature of the subject and the overall qoals.@re- '
sulting in questinnable placement in the cutricglun and arbitrary, if not
unwise, assessed academic worthiness.

0
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THE CONTEXT OF FOREIGN LANGUAGE STUDY

N

The purpose of the prescont papear is to bping torwnrd evidence to provide a new

'context for foreign language study which wl‘l:

1, make FL study available to the majority
of secondary students by setting achisve-
ment goals which are sensitive to the
needs and appropriate to the abilities of
the average student.

Y -]
it - fi1t FL study within the general scocial
snd educative framework of secondary
edu ation. ° .
111 mget pressing needs of the community i )
> - rAﬁard o the leossening of prejudice,

intolerance and hostility towards and among
sDeaiere from ditferont ethnic and lanquage
JrouRs By secting as the principal goal the
lessenan of e apsCengricity,

Ty
"

in presenting evidence this vaper questions :pé_loﬁ‘academic status presently
found in Jccial Studies and Social Science and provides a case of an inter-

disziplinary approach to secondary education which wi)2 enable the majority of
secondary students to benefit from both the ;study ‘of man (Social Science) and

-, the unique language/ciltural environments in which man devélops (foreign

laffjuage study) without imposing ‘academic excluston' (a; in the present case

| of FL study) or joopatdizinq matriculation (aa in the pre.ent case of SOcial

Science). i

) -]
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. LA

¢ oy - .o . Ry Cep et . K -Y
... THE FRAMEWSRE OF GENERAL EDUCATION IN NEW SOUTH WALES SECONDARY
e | SCHOOLS

In determining the framework of general education, three basic questions must
be answered:

i Who is to be aducated? .
it Why is he to be educated?
iig . What are the most Lrpottant behavgoural ocutcomes to be

\
N
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achievad?
"Who 1 to be educated? : )

TRe UM REPART answers the first question succintly:

TG LAt g m T eans Sogtuny 0 2RI Bing.
© img ronsereiow B opcoaondapy odecation F::
manifeatty hgpu rhy emencar s Lt ehg aie
shgr aevemiler cdusgttom [0 o Az .f - o
mor o3 selers wmincoelty, SRAtSLLr fAC
rgia 2f he saleoet ow, ¢ ther sceial or
: )

CeecTlovens 4 Tum o ast 2l micloasents,
Imegoratt log f oer Tp o sapiety of intercote,

e i iprespocea, Thia fa the sanception
' wsatlow fmplied In ocur taroo

S relereny, .

¥,VSE;1 tepcet, 1. R0
It is clear then, that the joal :f rmaking foreign language study as well as
Seurdl Scoivnce appropriate ard avaitable to all secondary studcnts is consigstent

WLEE The jeRerdl SOnception 2t secoddagy..education,

~

r
i

Norra,rt, t relsts TAM el Truraesd 1re fnt-ended o meet the stanlards whiach
wre - e ~o doraniat Lo ews griveartity,  Thiz system weull arrear, 4,gifie
1.0 o tTreee IR rer2es 1. U otoreldn lancunge studonts whe onter in Torm

inas to tertiary stulies, (kut not necessarily in languases). These
standir i3 e croated 3 sloscd systor which has beccme selfererreotuating
because tre standards are inagpreopriate to the needs and ahilities nf the
majoriey ~f students, they chuose not t95 enrol in foreign languaze study,
leaving such study to an élite minority, for whom the standards in tuzg'appaar
Appr:grriate, Huowever, even the numbers of academically gifted studants who
elect foreign language study iz declining markedly. (See Robinson, 1973.)

3

"{Standarde demanded by the #n:verateyl

can not be met at the sost of en-

iangering thae previefon of a scund 0

genaral education for all adolcaacnca."

o . {Wyndham Report, p. 67)

In the area of Social Studies (and now Social Science), a similar situation has
arisen, buc in'reverse. Because the subject has not continued through to the
M.S.C., it is of no consequence for matriculatien, ’xbiu,lack of matriculation
status has inhibited enrolment in Form II of :hosg/studcnts who glan to con-
tinue to the H.S.C. Through generalization, the subject has bgen,daenéa.
unworthy of ‘serigus’ study and delegated to a very’fbw status in the
curriculum. As a result, few students elect to enrol, and of those who do, a
majority have low I.Q.'s which in turn affects standards of achievement. Once
again the subject i® not really available to the majority of secondary students, !

(
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In order to tulfil the aim ot providing an education for all adolescents, the

wtatus L! fureirjn languagje study as well as Social Science needs reconsideration.

Why 1% the student to he educated?

THis f4esticn 18 1 onmplex une ause of the complex needs of the individual
anl t'e¢ society. However, several principal themes emerqe, one of which 18 a

soci1al ne:

Cimee mun g b oth o gm o mite fug! ! o
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o e rhouthes L0 o s
T I R
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. . dagtrlia’e pole in the weorld
s wrtinuea to Shange., Theae shanjgee
cy L Ine spoltng meeds £or o 1lequate meava
S memmlsgel o, gnd fop inad 2hta ints
e ! amievatauling oF fopefgn oulturee.”
A ma S Seoonlapry Bducation, p.oo )

Within this context, the study of a foreign language with the principle aim of
arquiring an understanding of the way other people think and feel], rather than of
acquiring 3 language skill per se or the ability ‘to‘*analyse literary material,

seems of the utmost importance. Of course, skill acquisition, literary analysis
rejarding the literature of a civilization, and socio-cultural understanding are

not mutually exclusive. It is a question of emphasis (e.g. which are ‘the means
and which are the ends?) and the specification of specific behavioural outcomes.

What are the behavioural putcomes to be achieved?

Thia Juestion leads to multipleAanswers. Behavioural cutcomes may be classified
18 :mqnxtxgé. affective and most impoftantly as an integration of both, as in
*..» sase of the development. of values. Because an individual and a society
oprrate on the basis of values, two of the principal outcomes of an educational

b
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CUUHALL AIME R FAREDON LANOLASES AND ATCIAL TUDIES CSCILNen

\  Acctart ng s te toreral framework of education, a stulvy

2€ reople of nther
\ o Tude s, e Walumes *hey noly and their respective oriqins, the societ:es
\ they -ave {eveloped, and the languaje they use to express th:s unique composite
E:alled "rulture’ wculd :poear to be the most relevant conception of educat:on
n s tore13n language and culture. Such 1 scnrertisn weald loaically need to be
int.aaately linked with the area of the curriculum xnown as social studies nr

tﬂp s$oClal sviences.,

The ling 2f tommonality between foreign lanquages and social 3tuiicj has existed

in 2f¢i1rial éducational policy as long as have ~he Social Studies/ S?cial

Science and faraign language syllabi, as shawn in the following list{of excerpts
frrm trese ayllanz, : {
) :
o e afm Camet om0 een gy wmicpacaniie; {
Sonime and 2opld oprillems Cuwr o 2'as te rpivg !
3wt 3 opealiartion T othy wterdipeniense of /
Fe Tics, and through this, re-w e apreestiticr 1
nd toceranae :f them and theip pr-tlcma. " .
Wrefal Ctudies ¢ Syllabus Sor Fope )

ERIC | S B

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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In all o¢ the 1bove excerpts, the contral theme i(s the recognition and under-

svarding ¢ dif}érences anong people with the 3~al ¢f daveloping tolerance for

co=axistance yﬁonq di1ffering members »f tne Austrilian community and of the

wor 3 4 ccmmug&iy. In order to realize this goal it must ba translated into

erformance achievements which are the obiect of serious teaching and
Foreign language study could provide a vehicle through which these



tangihle sucio-cultutal ubhjectives can be specifivd and realized.

Foreiyn language study interpreted within & social sCience context : some
enarples

1t may be helpful to give a few specific examples of how FL study might be in-
terpretad within a socidal acCLence context,

In discussing & conceptual framewotk for the Form 1 introductory .surse on
Man ant Saciety, the Social Science Syllabus included several notions directly
applicable to a toreign language and culture study:

TRy pege ci. o an: mentygl shapsoteriatios
S owon (mrel him to satdefy thaee ncels
¢ by ocrea ing ‘ecciety’ and  oulture!
Sk e ngfat  of 2 metwork of institutions,

P r tesles, turhniguea, reliefs, relationships,
e.-514! prustiovs, eystéme and yroupe.”

crafr et ug inm Chofal Fefence, Fapme D - TV,
Food4

Often these i1nstitutions, belivfs, and social practices are unique to a parti-"
culeg ; culture and can not he oxpressed through the signs of another culture:
they must therefore be conceptualized within the language of the ‘target’
culture as exnressed through linguistic and paralinguistic signs.

For example, a society's system of differentiating social relationships among
pecple 18 Jirectly expressed through the levels of speech used within the "
community. Instituticns such 4s the Spanish ‘tertulf{a’ can hest he comprehended
by experiencing the ‘tertulia’ either directly, or indicectly e.g. through
reading about events occurring in the context of a ‘tertélia’. To translate

the term as "a 8»pcial uvathering for conversation or entertainment: party®*

18 1mprecise and omits tue elements most essential to cross-cultural understand-
iny, namely those things which are uniqae to the Spanish culture and which are

‘not translatable. ' IRTEI

“rva axtiafgation oF neaie usui!'y Tno-loes
somftlipe cnep grode, pesources ind revaris
chy sk 2re generally lese plentiful than the
femgn{ f-p them, Ae a result, most goeicties

SAPPLETNN' T REVISED CUYAS LICTIONARY, New York : Appleton-Century-Crofts, -
1908, p. S17.

11l



e 4re charao :¢r:n¢J Ly gredter . r leeser
:nequa.:ty tn wealth, power, prestige
/ and privildges. comnfliot githin sovfety
P ariece from thase imaqualities and 2le. fr. ™
' the fact that the satisfaction of man's
varicue naeds requires different groups
i w3 pesple to dapsry out Jdifferent tiekas
' dtout Jhich Jdisagreemante constintly
ariee. Beoauee of. Jzaputaa tetueen
natione, Sribes, relizions, s:eial >laseee
md oity ecates, war hae leen 3 Freguent
SetPure o F human hisge Py, "
Pl at. pe 4

Within this context, the ntudy of the French language and culture may lead to an
understanding of the court of Louis the XIV, the French Revolution, the politics
and popularity of De Gaulle, the French Nuclear Testing in the Pacific, and the
Parisiennéd who disdains thé non-French-apeaking tourtist. Through a conceptual-
ization of latseex falre , lidercéd, egalice, fraternité, nationalicé, and their

wmportance in the evolution of Prench life, the Frenchman and his way of life
becose comprehensihle,

Similarly, the study of German should not quietly avoid reference to Hitler's
Germany. Rather, studenta should have an awarenass of the various clcn.nti
which together brought about Hitler's rise to power; the combination of
oconomic, social and political factors set within the ideolgical .ramework of
Germar ~ivilization, the i1dealism, the desire for perfection, the nationalism

', and the austerity as expressed through the language itmelf, the writings of

~ ,Nietsche and the music of wlqﬁor. To label the situation an 'incomorehensible,
freik atracity' 1s to run the risk of a reoccurrency anywhere in the world. We

’ need to conceptualize, aralyse and understand the multiple and inter-connected
causes, the human eslements involved, and confront our own human weaknesses in

order to prevent injustices in our own community.
9

Community need for social sensitivity and the losncging of ethnocentricity

Anong the aims of the Social Science course is the dcvglopmgnt of 'Social.
Sonsttfvxty' to. the needs, viewpoints and behavioural poitornl of others,

.~ which involves "enccur«gting the student to yalue othera ae himeelf, and to have
s megpn Fip the imppovement of the quulity of 1ife of the individual and the
Jroup, - deve’ r warenees and tolerancse of heliefs and oultural patterns

i Flppent “poam hig ",

. 9
‘itr3tility towards and among speakers of different languages in the school and
tse community due to the lack of social sensitivity, is becoming a frequent

cc urrence. In the State of New South Wales, with the :increasing nimber of
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people’ from difterent ethnic and langﬁaqu backgrounds, the ﬁéeq to develop this

social sensitivity is particularly acute. -

. . Mhe headmiatrees of an eastern

vuburbes ki ;h 8hool @ays in suggestions ' .-

on Jiseipline ¢~ hep ataff : 'One of -

the most disturbing aspects of puptl

behaviour tn the school is the antagoniem

- between the numerous eéthnic groups. This b
haa redulted in vietous namecalling and g
“even violemce. It is most tmporeane that

the teasher tiake evary opportunity th en- '

sourage the aesimilation of all nationalities'.”

SYUNEY MORNING HERALD - CoZumn 8

4th February, 1974. .

]

Social sensitivity to different ethnic groups can be engendered through ex-
periences which enable the student to identify directly with the values of o
oth-r-.'by conceptualizing from”hnnther point.0f, view, by experiencing the
things that bring others dissatisfaction and fulfillment, and by experiencing
the problems people from other cultures encounter in Australia. For ewample,
the direct exparience of trying to apcak a £oreiqn 1anguag¢ would facilitate a
student's understanding of the difticultiep one¢ might encounter in trying to
convey a thought in a new language. Perhaps A'ﬁid}ant working in a milkbar, who
was previcusly judged to be abrupt, would be recognised as having only an
intonation problem. An Australian uould have more tolerance and respect for
‘foreanets he encounters 1f he intimately identified with problems of

. communication and realizad they were not a reflection on the foreigner's

intelligence; a bright student would encounter similar communication diffi- -
culties. . . .

1t is necessary to develop in the student an interest in and respect for other
ways of life anl a feeling of empathy with other people if there is to be
peaceful co-existence and prosperity in the school and in the local, national,
und intetnatxonal\ccmaunities. *

. THE NATURE OF THE CORE CURRICULUM

¢

iﬁumui education versus specialization <

"ur resommendation that the curriculum of
gesondary pupile should incelude a core of
subiestes. common to all, is tased on the enm-
viction that there are certain fields of
thought and experience of which no adoles-
oent e&should @ tgnorant ge 2 person or as
2 zitisen, {rrespevtive of his levcl of

14 -
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. ability and of the ettuation in life in
éf Jhioh hé may later find himealf.”
(Wyndham keport, p. 82)

“While it f{s eseential that ssecondary
ruptile ahould share a common background
of thought and ezperience, there 18 ample
svtdence to Justify the provieion, at the
sume time, aof a variety of ezperience in
2roordanse JLER the cmerging ‘ntoreats
and aptitudea of youth, Ceszoni, the
proviaton "7 elettineg enthied the
secondary echocl, while offering a general
wdusrizion within and without the classrcom,
to trovide the meana whereby the moat aglle
rubi’a wmay regreed tc the top of thair
benr “n the Fielde of their gpéctfal abilit ve

« W The thiprd Sljeet of the proviation °
electives . . .f8 tomake the opportunity  fer
the achiavement of a measure of real success
in aoma aapect of achool work on the part of
thosae adclescents who tend, in other circum-
stanoces, to become submerged. 1

X fop. oit., p. 8§) k

The above concepts make a clear distinction between providing a general edu-
catioh which is necessary, available, and appropriate to all students and
oriented to the needs of the majority through the.core, and a specialized

education which provides opportunities to meet- the specific needs, abjilities and
desires of the individual student through electives. .

These distinctions made so g}é&ily in the WYNDHAM REPORT and reaffirmed in the
recent AIMS OF SECONDARY EDUCATION IN NEW SOUTH WALES have often been neglected.
For example, we see in the core a pradominancé og mathematics and science which
carry these subject areas beyond the general ara@ and literal ‘core' of these
subjects into advanced and specialized realml'uhi@h best fulfil the aims of the
electives as stated above. Convéksoly. we see areas of study which are vitally
wmportant to general development entirely omitted from the core, such:.as the

diract study of man in varied cultural environments (which .ought to inclqu
foreign language study). . ~

A reorqanization nf the core curriculum is necessary for the general education

"of é;; adolescents which makes provision for bisic exposure to the varied areas

of experience so that'363?7~atugggf'a aptitude and interest in 8 given realm of
study may.be determined 'empirically™~rather than being determined ‘a priori’'.
To this end the jynior high school might run interdisciplinary programmes in a
combination of sukjects such as History and Social Science and foreign languages
in rreference to the linear progression over three or four yvears in individual
sub . 'cts, as at present. Only after such 'empirical' determination of interests

(] ¢ l‘l X . .',,.-'
. f ’ -
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and abilities can the principles of election quoted above be fulfilled. Anything
less 1s to proviie .nlv an extension to the particular experience and tendencies
the student brings te school from his home and socio-economic environment and to
perpetuate a 'closed\gyétem of education' rather than providing a general
education aimed at exposing the student to and involyinig the student in new and
'putentxally enriching realms of experience. .r.‘
° a—— ‘
Tné'posxtxon of loreign languages in the curriculum

At present, foreign language study is classified under the communication elec-
tives in the curriculum, In_;be AIMS OF SECONDARY EDUCATION the following sub-
‘Ject groupings are sugqesteda S o

- o "ommunisationd - through language and languages,
\ . * the Anpta.

ol

Jortety and Culture - through the Soeial Soiences,:
Sertemse 1l Teshnology, Arte and Crafts, Morality
! Feltgion, .

: 3
S The Natural Fnuironmedt - chroyg& the Phyoiéaz and
Biologiteas Sciences, ‘and atudies of Man's Inter-

132ion with the Natural Environment.”

Aima of Cecondary Education, p. 20)
|

Again 1t 13 proposed that FL study remain in the communication grouping as an
alternative elective to areas such as drama or r.medial reading. It appears
thac the function of FL study for the majority of .econd%ty'ltudents has aqain
been misinterpreted. Implicit in its :inclusion in this grouping is the erroneous
conception of modern language study as an aid to English language deficiencies.

Foreign language study within the "Communications” grouping is certainly justifi-
able as 18 equally Justifiaﬁfé foreign language study within the "Society and
Culture” grouping. Howevery'the rationale for each is distinct and may be dis-
cussed i1n terms of goal orientation, instrumental versus integrative.

..
e

The ~rientation {8 inatrumental’in form
‘ *7e purposes of the language study
"e' ‘ext the more utilitarian value ¢f
. inguistie achievement, such as gottzng
xhez’ rr>feasionally. ¢t is integrative
'S the atudent is.oriented to learn more
. 3iout the other cultural community as if
ke leairel to bcaome a potential =member
~f the other group.”
'ul"ter_v. 1981)
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Foreign languige_ study as an elective : an instrumental orientation. °

As a.. instrument of direct communication the principie aocals of FL study would,

of coursy, be .natpumentzl.

" A8 such, the prime performance objectives would be the language skills them- °
‘selvea : listening, speaking, reading, writing. These objectives could be
justificd on several grounds. '

1 The nation needs people who are functionally bilingual
i.e. can fluently communicate in two languages for the
purposes of defence, international trade, and inter- .
national relations. J E

. . '
[ . v

f{ it . The local community needs people who can communicate
with migrant and foreign visitors for the purpose of
. conveying and obtaining information. .
/ '
it Australians will be able to use the language while

travelling abroad. ~-
] \

The above are highly valid justificdtions for studying a forexqﬁ\tanquaqe and
.' are necessary to the local and national community as well as for xndividual
development. However, fulfillment of functions (i and ii) requires a high
degree of specialization and presupposes a high degree of interest and _
motivation (See Pimsleur, 1966.) The needs refeérred to in (id) can be satisfied :
by a minority of the general population. Regarding (iii) the number of
secondary students who will actually have the opportunity to use the language *
. while travelling abroad also represents a minority of the general secondary
student population.
Foreign language study instrumentally oriented is not justified in terms of tp‘
i~ joritx of secondary students in Australia and aonaequently should not be '
required of-all students. However, it should be available for those who do L
" wish to specialize and who are needed by the community to specialize. ' ‘
' ‘
Stmilarly, foreign language study under "The Arts® which emphasizes the
development .of literary skills, is also. specialized and inapplicable to the

ERIC * ; \‘1() R T




e

B

&

.,

-y

| -[Kc . - lr

. . - N
wll Toxt Provided by ERIC i N

\ e 13

majority ot secondary studeénts. As stated in a previous paper, there is no

Evidende to support the greater effectivenass of developing the skills of

literary analysis through torean literature than through the li;arature of

“‘dnets own language. Again, those who do wish to specialize in foreign litera-
“"ture dhould be able to do so. The xntellectual value of comparative literary
“studies 1s indisputable, '

A8 a part of the "Communication” anu “A:ts grouping, the designation of
forean language study as an 91ectxve appears in accordance with the principles

“5f 'wlection stated in the WYNLiI'AM RIIPORT, presupposing, of course, an empirical

has13 four electaion. ;
. ]

Foreiyn language study in the core : an integrative orientation .

\
\

As parr of the "Socxetf and Culture®;grouping the principle goal of foreign :
language study would be ¢$3egrarfne. This goal would be the lessaninq of
ethnocentricity and the develspment of tolerance regatding different ethnie :

groups and-traditions. Foreign language study with an integrative orientation

wou ld empnasize the social goals stated in the syllabus excerptsand discussed

earlier 1n this paper. : As such foreign language study would wsll fit within

the general framework of secoﬁda:y education. By placing this kind of foreign

language study within the core, all students would be exposed to a vital socio-

-cultural experience. Such an experience might well provide an empiri=-al basis

for election of more specialized foreign 1anguage and literature coiurses.

A
> “"The plise mmdopricrity of linguages need
‘ recigdcaamenit, There has been a tendency to
. owmaiiler forefgn languages only as a pyolonged,
rurels 13ilemie study for an &Ztte, rather thar
w2 "'€”4 experience in ocommunication, of _
" rrtemtizl intereat ahd nalue to any young per- : .
L8 m.  lanjuage studiea have values in gaining e
| Tilerdreatives on accvety and in gnprohing ‘ife."” .-
J NG ma - Sescndary Education, p. £F) P

P t
-~
Lo
-

The position of ﬁéreiqn language study as an elective in the communications

qroupan is xnsuff;cxent to achieve the social goals stated above.
.- o

~r

~ " THE PRESENT SITUATION

-
-

. / :
-Entolment_gpqnds of Foreign Languages and Social Studies:

Throuqhou: this paper the parallel between Foreign Languages and Social studies/
quonce has been stressed. Not only is this parallel apparent in terms of

e



\

syllabus aims and the functions they may ideally serve in relation to community
needs, but also in terms of the percentage of students wﬁo enrol in these sub-
jects. Both Social Studies and foreiqn.llnquaqe-sth&y share the smallest ‘enrol-
ments in academic subjects in Porms II - IV, anl Loth enrolments are declining.
Taules | - 2, Appendix) '

]
!

In teéps éf enrolment by level, by sex, and by I1.Q0., the parallel ends,and a
curious juxtaposition becomes evident.

SOCLOJ Studies and General Studies have the smallest percentages of students
efirolling in Advanced Level and Level I, respectively. " In contrast, French,
German and xndoneszan'héve the largest percentages of Advanced Level and Level T
students 1n the secondary curriculum. '

(Tables 4 - 9. Appendix) - .

There i1s a female mAJeriy among French, German and Indonesian students and' a
male majority among Social Studies students.

(Table 6, Appendik) '

In terms of the type of student who enrols there is another contrast : the'mean
1.Q. of the 50cxa1'8tuéigs candidature at the S.C.E. in 1972, was 94, with a
standard deviation df 11 points of 1.Q. The mean 1.0. of the French, German
and Indones:ian candidatures was ;;§. with a standard deviation of 11 points.
{Tables § - 5, Appendix) .

.
o

.1 Thése cantfasts in terms of the kind of students who elects foreign language

stuly or social study, and the level at which he enrols seem curious when com-
pared to thé commonality of the respective syllabus aims And the rationale for
their existence within the general framework of secondary Pdugﬁﬁiﬂn?’”ﬁfhw L

The need for greater flexibility ' : y rfip,.
_While implicit in the 2ims of general education as well as in the spécifie
syllabus aims, ‘the aforementioned commonality has not,. however, been '

acknowledged in our-polities and practices. Tﬁii lack would partially account
for the codi;astinq enrolments. “In the present syséém of secondary education,

L&

there is a :eﬁabney:owards compartmentalization often referre? to as the
‘faculty approach’,

-

\ .

- RN 18
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“There is 4 mead to cverscme a number of
. gommon problems, ouch ae that of eubjeota
‘in suter-tight compartments’, dull repetition
of surrpant toptice, unnecesoary overlap itn certain ~ ,
areas, signifiocant omiestons of etudy relevant -$o
studence, and {nappropriate expeotations of Ny
atudent perfoprmance.

‘dtme Of Sesomndary Education, p. 28)

. Addationally, enrolment in Social Studies/Science has uﬁdoubtadly been affected

by 1ts terminatiorn in Form 1V,
to be dominated by matriculation status.

The defigifion of 'acadehic worthiness' appears
.Ohve- might. well question why Social

Studies and General Studies have never been acceptable ar matriculation subjects

“whRiie specxfxc Coutlel in the social studies area such as History, Geography and

Economxcs are Acceptable.

Social Studies, and now Social Science are not con-

tinued directly in the seniox school at all, and the closest approximation,

s

ing.

General Studies, is ysually considered an ‘'extra‘’,
Z.—._lserious’ value.

these studies are di1fficult to measure.

‘easy’ subject of no
Some educators argue that achievement of goals indicated in

We must take care not to, confuse

_ dx:fxculty of measurement with inability or unwnrthiness of teqchiﬁg and jeera~

‘..‘.

-

s
I3

B

"Re mittars such is akilla, attitudes and methode
Cof thinking underlying a subject have been given
new promingnce tn sulbject after subject, the

*'4n11rtca tetween aubjeocta have become lese
1¢finite than in the past . . .

2 mome floxible aystem in whioh inter-
1'a~zplznary atudica, or 8 3uence: allowing
mivement from one ~F these acbplznee to anathcr ’
m1y Fe songidared. d

fAime of Seoondary Education, p. 6 and p. 23) ’ .

The status and priority of secondary school subjects based on their degree of
g 7 correspondence to univernity disciplines must be changed in abcordance with the
| f“a&ﬁ“ﬁ?’3‘qenera1”cdscition for all adolescents. and with modern educational

’ .
L

theory, whxcz is becoiming more ‘process' oriented:

.,
- [

WHERE DOES POREIGN LANGUAGE STUDY BELONG IN THE CURRICULUM?

Y "

summary ,

.- “’
R

. -

'The frinciple question, in terms.of aducation :.:levance is nbt "Why do the

eimflgpirice n!l d "eren: 8 tetaeen fereign language study and soeial study

exla’'’”" but rather,

..

A ivm

-~

Jrsuwent, the Sociql

AW e sommitted to the @rcial aime stated in the Wyndham

Ttuliea and Sceial Seience syllaki, and

G4

— s ——

ot
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the i a8 Fopeige lIvgulle agllail” It we answer affirmatively, then the
logical conclusion 18 a joining of forces and resources between social science
educators and foreign language educators. Foreign language study could benefit
"from the male student population and from a non-elitist candidature. Social
Science cquld benefit from some of the elitist's academic and social prestige
and from the female student population. Toqaether they could make provision in
the socio-cultural area for the majority of secondary students, including the
entiie range of ability levels. Asian Studies 1s already heginning to show such
a trend.

"By moving foreign language study in Forms 1I- IV from the 'language - arts’
grouping tnto the 'society and culture' grouping, the ratiopale for the exist-
ence ot foreign language study in  the curriculum could be fulfilled., Within

the core, as part of the social sciences grouping, competing along with History, -

jejraphy, the sublect would be available to the majority of students, and the

- decline ot enrolments could be halted.

Conclusion
I—_— \v.

] - N : 3 - 3
Foreign langiwe study 1s in a state of crisis. If the present trends continue,

by 1784 ® reign language study will have evolved out of the gurticudum.

Soc1al élucation i1s bypassed by the majority. Indifference towards the problems

of others prevalls. The educational machinery moves slowly.
~ L4
4 . / 2
2

- e ' :
How seraaus'sa we in stopping the decline of FL study? How committed are we to
promutan\{gtra-culturah and cross-cultural understanding?

" lhe thome melaoted for FEducation Week thig yeiwr -
. ~N'me wor!d Through Fducation”, - emphadises the
rale f education in oreating intermational unity
X underetandirg, Modern ccrmuniocations can
¢liminite the physical distance letween nationa,
ut the aeparation hetween them vill remain with-
‘4t guow “10tor3 ae expanding educztion.”

T, willis, Yiniater for Education, June, 1973) N

N . ‘ _ .
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N~ TABLE

Mean I... of seleoted candidatures by level
and the percentege of each candidature
earoliing at each level for the 5.(.E.,1972

This tabl: is based oa data from Goverameat 5chools oaly.

| ede.l.H S0U1AL asIal | PREMCH GERMAN | ZINDONESIAN
STUDLES | STUDLiw J -
+ 2 s -
ALValED
Number 17,928 216 1,023 5,338 |/ 2,370 308
% 38.4 15,2 58.0 62.8 | 61.7 70.5
) PPN 116 104 115 119 119 118
w.D. .+ 9.7 10.5 10.% 9.9/ 10.5 9.5
. ‘,,"-
' usber 26,225 965 742 34164 1,470 129
% 501 68,1 42.0 31.2 38.3 29.5
leae W1 93 103 . 110 111 112
-o;. 10.’ 9.3 10.7 .‘/ 10.2 10.5 9.‘
NOLLISLD
Sumber 2,562 237 .’
% 5¢9 16.7
Io‘o 88 36 /
U.n. 9.6 9.5
Sumbde . ‘6.7 15 1."8 1.765 5. 502 3.640 . 437 .
| o 100 ejo) 100 100 100 100 -
" Lewe 106 | , 94 110 115 116 116
S.D. 12.9 |' 10.7 12.1 11.0 11.2 9,9
i |
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