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SYNOPSIS
1.111 d 1 gm

With the pressing concern caused by the decline of foreign language (FL) study

in New South Wales, educators and administrators are seeking ways of implement-

ing change. In a previous study concerning the decline, the present author con-

cluded that effective change begins with an awareness of the narrow perspective

in which FL study has been conceived and with the desire to make FL study 'avail-

able to the majority.

(see Robinson, 1973)

Given such an As4areness and desire, several important questions arise:

How can we broaden the perspective in order

to make FL study available to the majority

of secondary students?

In the new context, where does FL study be-

long in the curriculum?

This paper proposes that answers to these questions may be found byconsidering

foreign language study as a social study. The evidence reveals that such a con-

'ceptiOn of FL study is consistent with: .

LI

t i t

the overall aims of education in New South

Wales.

the overall syllahus aims of social studies/science

as well as the overall aims of foreign

languages.

the needs of the community'.

The evidence furthetrreveals that while social studies and foreign languSges

share parallel overall aims as well as enrolment trends, they are in a

juxtaposition with respect to the type of student enrolled in each and the

academic status attached each. Arbitrary decisions regarding-who should

study a particular subject and what the subject should entail have become

synonymous with the intrinsic nature of the subject and the overall goals,Tre-

suiting in questionable placement in the curriculum and arbitrary, if not ;

unwise, assessed academic worthiness.

.f tI\
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THE CONTEXT OF FOREIGN LANGUAGE STUDY

The purpose of the present paper is to OFtng forward evidence to provide a new

context for foreign language study which will:

t.

IL

L 1 L

make FL study available to the majority

of secondary students by setting achieve-

ment goals which are sensitive to the

needs and appropriate to the abilities Of

the average student.

fit FL study within the general social

And educative framework of secondary

education.

mTet pressing needs. of the community in
\

rt,;ard t.. the lessening of preradice.

intolerance and hostility towards and among

s?on%:srs from 4itferent ethnic and language

4r.:ups settiAs is the principal goal the

lesaening of -.nr,--:entricity.

r*,

In pr.!senting evidence this caper questions the lovk academic status presently

found in .zecial Studies and Social Science and provides a case of an inter-

disciplinary approach to secondary education which"LT enable the majority of

secondary students to benefit from both the_Atudy'Of man (Social Science) and

the unique language/eJltural environments in which man develops (foreign
ti

lailluage study) without imposing 'academic exclusion' (a. in the present case

of FL study) or jeopardizing matriculation (aa ii the present case of Social

ScienCe).

0

--vfTitiitRANEOW4iOF GENERAL EDUCATION IN fail/ SECOIMAAY

SCHOOLS

in determining the framework of general education, three basic questions must

be answered:

i Who is to be educated?

ii Why is he to be educated?

tit . what are the most ipportant behavioural outcomes to be
I1



achieved?

41.

Who Is to he educated?

J

itriwin answers the first question auccintly:

J :f th:J

wtsw?in.a.tIZ. kee.: Pk, - :a

n 3 se:e:. ohati..r
e user social or

.f
%...'-'r ...:riety of intere:to,

rn''r. This is t;e: Jancrptior
: cur torm.7

f {ef.zen.,.."
. ?

:t Is :lest then, that the .pal :f making foreign language study as wall as

appropriate and availabte to all secondary students is consistent

witn P%e ient.ral cLinceptIon aeccIndAiy"edueation.

r,1;.. in'-naed to meet the .;tanlerds which

are tt Thi3 syqten 1Crar 4.1gici

. I :er:t'. I/. 11:Y14114f' students wino.- ,nit _.r in rpm

tJ tertiary st;illes, itut not necessarily in linguages1. These

stan2tria 11-0 a olosel syster wfiich has beecne selfNrrt,tuatanq

because tno itahiaris are inappropriate to the needs ant ahilities 'f the

malority students, they chose not to enrol in foreign language study,

leaving 4LIC!', study to an dlitellinority, for whom the standards in turn appear

appr:t;riate. However, even the numbers of academically gifted students who

elect foreign language study is declining markedly. (See Robinson, 1973.)

"[Standard, demanded by the University)
can not be mat at the cost of en-
Jangering the provision of a sound

0

general education for att adolescents."
(Wyndham Report, p. 67)

In the area of Social Studies (and now Social Science), a similar situation has

arisen. but in"reverse. Because the subject has not continued through to the

H.S.C., it is of no consequence for This lack of matriculation

status has inhibited enrolment in Form. II of those students who plan to con-

tinue to the H.S.C. Through generalization, the Subject has becuLde.mert

unworthy of 'serious' study and delegated to a veryPIEViitiius in the

curriculum. As a result, few students elect to enrol, and of those who do, a

. majority have low I.Q.'kwhich in turn affects standards of achievement. Once

again the subject1i not really available to the majority of secondary students. .
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In -ider to talttl th Alm provtding an education for all adolescents, the

stat4s )! foretgn language study as well as Social science needs reconilderation.

Wh- 14 the student t be educated?

is i cImpleX one ause of the complex needs of the indivtlual

t'e 4o:tety. However, sever al prtncipal themes emerge, one of which IS

SOL' LA I +me :

'L.& th zn 11-*! fu-t! znf
J. Z it- r.1f1 . ; :1.'4311

, :?
. . . . "

0:!...ror. - .ortec: 1:

.z.. - :.. settl.!

:r zN ar
. .6:: trnala i ef

Fl.'ra;c"T',08 ,f !i!. . .

ed. r I .

. . ::41 :,

6
"

";0t47ht+
. . ."

". r.

. . . 4.0?rx!ia's rs;:o in the
?!'in:4.-.1 t .024nev. Thane ..h.injee

. . 're it *ng nee le f .r lie4:44te me4ne
n, it f!1. 11.e;712 int:

z0-.1 4nictoo!znfing :f f: reign ,14:turee."
Ana f EJ4c.zto, p. 6)

within this context, the study of a foreign language with the principle aim of

3:luirir.4 an understanding of the way other people think and feel, rather than of

acgutrtng a language skill per se or the ability to6analyse literary material,

seems ,)f the utmost importance. Of course, skill acquisition, literary analysis

regarding the literature of a civilization, and socio-cultural understanding are

not mutually exclusive. It is a question of emphasis (e.g. which are the means

and which are the ends?) and the specification of specific behavioural outcomes.

What are the behavioural outcomes to be achieved?

rhia gustton leads to multiple answers. Behavioural outcomes may be classified

i :- rattve, affective and most importantly as an integration of both, as in

oi the development. of values. Because an individual and a soviet;

,,prrsto nn the bsls of values, two of the principal outcomes of an educational
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system in a Jemocrati.: 10Qtety are the develL;pment of critical thinking with

respezt o tne fmrm..1aticn ,Jt values am! the Aeelopment tulerince with

rwst.eot to ,there. Mese appear to be amnnq the hiihe.at

! 0344e ' "self' 1.:11* :f,Mert* ir1res wholo 1pootrun of

sn.t a!to'Ci:,* Lv14 :.

;" : 4";

' : . : :

. . .

: . . 6:

I .1

..*

.4 :- r r kri.ir,yanf
r . . h .:* t rP.

" * .r: ',, :. ; .!r:1:. s .;. 9.-

... .. r : r: : , . :
.... F.

.

r.

-,t

;

1

'T
.r

. .
'

: r. : :

LOALL A:S 'r A1E:1 AND. :1-r:IL SCTLNC7M111..4-n.

\ * :e 4rPral framework. of educAttch, a stii.!.y of people of nthr

-.141P '0 r.4::41-; they and their respective )rigins, the societies

they :ave teveloped, and the language they use to express this unique colipnsite

called '!L.Iture' wculd appear to be the most relevant conception of education

an a t:relin language and culture. such i conzettin wou11 looically need to be
isTA:.nato4 linked with th area of thy curriculum known as social studies mr

the sJcial e.:iencea

e

,

The-link ::f 7ommonaltty between foreign languages and social ituiti has existed

in ..:fficial educational policy as long as have the Social Studies/ S'cial

..noe and foreign language syllabi, as shown in the following list of excerptsScl
I

fr-lm tioqe

:fm - fer3'..:91H%;
,--41 Ind pr.z:e-s ti' :mit;

2: reaZisie ! ho,
rd r:ca, Ind thrsugh :hie, T

..r-m.ta rprregiticr 1

C:Or2,2.20 1! them 4nd theFr pr-!!o na.4
;

rtudies Cif::atsus F.,rm ;)
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.'J 'a en, *..10.2217ti 'slrot

Is .o 1.!. ''fie

7e ho.r
; 4.1.211

p . - .011.,, fie

: t; 7'^.414

-.. t . r

. 141 .r
.1. rz-r....

es. ; 9 " 1

fase,. 4 4 ;

I " .

1
.

Cr*. f

.4
! :ie

..- .:

/

I..: ire ,1

9

Z
1

10 .
* .

.

-

: A

".. :

.1

4:o.". 1

r

:

-r

r
.....1

.!% ......*. :i.."1

4,. L.. /?...i. .- : . .: .. -.re, ... 11.-7:.

;-..
:.:$1 :.. ; .. ., ": .. 3 '. frier .%. ..r!,

.3 . : . ... ! rn -. :.. ...- . : 4 ' .-' t ' ...,
1,.q..! '.'7.74.. 4.1/ to .21.... JJ:3...ns ..!hf.,: 214, Fersonal-
:if :-:.1 .3-..!*:!:y rcap-ns; le . ."
( part Frosch eillZatus, FL:rTs V - VI, 1373)

In all of the aba a excerpts, the central theme is the recognition and under-

standi4 :f diffrrences i mq people with the r'al of developing tolerance for

co-4xistence x6ong differing members of tne AuRtrslian community and of the

worid community. In order to realize this goal it must 110 translated Into

tinw,le Performance achievements Which are the obiect of serious teaching and

eii4atiot. Foreign language study could provide a vehicle through which these

to.
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ten1J.le suclo-eultuial ot,jectVes can be specified and realised.

Foreign lanluale etitbr_ Interpreted within a social science context : some

exaspl,.s

It may tae helpful to give a few specific examples of how FL study might be in-

terpreted within a social science conttlst.

In discussing a conceptual tramteotk for the Form i introductory curse on

Nan and Society, the Social Science Syllabus included several notions directly

applicable to a torexqn language and culture study:

p_re

!if ..rea in"
-,11: .01 ., nei's

prat
.r4:*! :ir!!z!
r. 4,

vs: ,manta: chara.toristice
him satisfy these 'welt
.e..ciety' and 'culture'

t f a network of institutions,
echni4ues, ?-eliefit, relationships,
ices, systems and groups."
:de i$1 foiene, r;ftr...0 -

Often these institutions, beliefs, and social practices are unique to a parti-';

culec iculture and can not he expressed through the signs of another culture:

they must therefore be conceptualised within the language of the 'target'

culture as esprssel through linguistic and paralinguistic signs.

For example, society's system of differentiating social relationships among

people is directly expressed through the levels of speech used within the

community. institutions such as the Spanish 'tertulle can hest he comprehended

by experiencing the stertulis° either directly, or indirectly e.g. through

reading about events occurring in the context of a 'ter-tells'. To translate

the term as "a social aathering for conversation or entertainment: partyme

is imprecise and omits tie elements most essential to cross-cultural understand-

ing. namely those thinis which are unique to the Spanish culture and which are

'not translatable. VI

"."re Ast:e.°a,t;ln neels Reiti!'y
'nt:!' o, tier grads, resources 1014 rewaris

.ht '+: Ire isneratly Zeta plentiful then the
iemani f-r them. As a result, most soeietiee

APPLEYns'l REVISED CCYAS DICTIONARY, New York : Appleton-Century-Crofts.
IgnS, p. 517.

11



are characterised t# greater .t. :deser
inequality, in wealth, power, prestige
and privileges. Conflict within societ#
arise* from those inequalities and ale, frm
the fact that the satisfaction of man'
:..ari,hie needs requires different groups
,4* roJple to carry out different tasks
about which disagreements constantly
ariee. 860.1kile 4.4iltpketIll between
mations, tribes, religions, eocial class**
444 ±ity !ates, war ha* teen ,a frequent
fetture ,.! human hist:r#."
i T. kr. p. 4)

Within this contest, t e study of the French language and culture may lead to an

understanding of the court or toOdiS the XIV, the French Revolution, the politics

and popularity of ne Gaulle, the French Nuclear Testing in the Pacific, and the

Parisienne who disdains th4 non-French-speaking tourist. Through a conceptual-

isation of !misses fair. , littert41, gslit#, frstersttl, satissallti, and their

Importance in thee:volution of French lite, the Frenchman and his .way of life

become comprehenaihle.

Similarly, the study of lorman should not quietly avoid referenc to Hitler's

(lemony. Rather, students should have an awareness of the various elements

which together brought about Hitler's rime to power; the combination of

economic, social and political factor's set within the ideolgical Jramework of

German envilisetion, the idealism, the desire for perfection, the nationalism

and the austerity as expressed through the language itself, the writings of

,tilietsche and the music of Wagner. To label the situation an 'incomprehensible,

freak atrecity. is to run the risk of a reoccurrenc4 anywhere .in the world. We

need to conceptualize, *rely,ae and understand the multiple and inter-connected

causes, the human elements involved, and confront our own human weaknesses in

order to prevent injustices in our own community.

Community need for social sensitivity and the lease/fling of ethnocentricity

Mono the 41M of the Social Science course is the developmont of 'Social

Sensitivity' ta the needs, viewpoints and behavioural patterns of others,

which involves "enoouruging the student to 04lue other.00 itimell, and to have

fir the improvement of the quillitk af Zip. of the individual and the

e- awarene ant tolerance of beliefs 414 cuttural Pattern

ror-: :r n hi le .wn".

.1.s3ttilty towards and among speakers of different languages in the school and

rle community due to the lack of social sensitivity, is becoming a frequent

00 ,arrence. In the State of New Sout Wales, with the increasing number of

kr..
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0

people*trom different ethnic and language backgrounds, the need to develop. this

social sensitivity is particular/1i acute.

. . . rho/ headmistress of an eastern :

ouburbe high school says in suggestiomil'
dieciptne l'.-, her staff : of

the most disturbing aspects of pupa
behaviour in the school is the antagonism
between the numerous ethnic groups. This
has resulted in vicious namecalting and
'even violence. It is most important that
tha teacher take every opportunity Ott en-
courage the assimilation of aZl nationalities'."
SY:NEY 41)RVTNG HERALD - Column 8,
4th Fehruarif, 1974.

-

Social sensitivity to different ethnic groups can be engendered through ex-

periences WhtCh enable the student to identify directly with thevaluesof

others, by conceptualizing from another point-44:vlew, by experiencing the

. things that bring others dissatisfaction and fitlfillmeht, and by.eiperiencing

the problems people from other cultures encounter in Australia. For emimple,

the direct experience of trying to speak a foreign language would facilitate a
. --

student's understanding of the difficulties ono might encounter in trying to

convey a thought in a new language. Perhaps a *dcirant working...141.a milkbar, who

was previously fudged to be abrupt, would be recognised as having only an

intonation problem. An Australian would have more tolerance and respect far

foreigners he encounters if he intimately identified with problems of

communication and realized they were not a reflection on the foreigner's

intelligence; a bright student would encounter similar communication diffi-

culties.
.

It is necessary to develop in the student an interest in and respect for other

ways of life and a feeling of empathy with other people if there is to be

peaceful co-existence and prosperity in the school and in the local, national,

and international\communities..

THE NATURE OF THE CORE CURRICULUM

Genera, education versus sPecialization

":ur'racommendation that the curricutum of
eendcry pupils should include a core of
sub.4elts.common to all, in based on the enn-
iction that there are certain fields of
thought and experience of which no adoles-
cent should be ignorant as a person or as
.1 5itiaen, irrespective of. h is tevet of

D
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ability and of the situation in life in
which he may later find himee:f."
(Wyndham Report, pi 82)

"while it is essential that secondary
pupils ohould share a'common background
of thought and experience, there is ample
evidence to justify. the provision, at the
same time, of a variety of experience in
loPcorclanle With the eelerging :nferests
and aptitudes of y,,uth. re±oni, the
pro:.:aion en24lee
secondary school, while offering a general
eduction within and without the classr,;om,

pm.vile the meane whereby the m,at at-1e
coo: may prgrese to the top of their
tent 7'n the fields of their special abiFt:ps
. . .7he third _,lject,of the provision .2f

. .is to :make the opportunity-ler
the aAievament of a mfasure of real success
in soma aspect of school work on the part of
those adolescents who tend, in other eireum-
stanoes, to become submerged.
(p. cit., p. 85)

The above concepts make a clear distinction between providin4 a general edu-

cation which is necessary, available, and appropriate to ail students and

oriented to the needs of the majority through the.core, and a specialized

education which provides opportunities to meet-the-specific needs, .abilities and

desires of the individual student through electives.

These Aistinctions made so clearly in the WYNDiNg REPORT and reaffirmed in the

recent AIMS OF SECONDARY EDUCATION IN NEW SOUTH WALES have often been neglected.

For example, we see in the core a predominance of mathematics and science which

carry these subject areas beyond the general area and literal 'core' of these

subjects into advanced and specialized realme.which best fulfil the aims of the

electives as stated above. Conversely, we see areas of study which are vitally

important to general development entirely omitted from the.core, sucht:as the

direct study of man in varied cultural environments, (which. ought to include

foreign language study).

A reorganization of the core Ourrtculum is necessary for the general education

-of ill adolescents which makes provision for basic exposure to the varied areas
e

of experience so that eliity-stadent's aptitude and interest in a given realm of

study mays, be determined 'empiricalW-rather than being determined °a priori'.

To this end the 14ior high school might run interdisciplinary programmes in a

combination of subjects such as History and Social Science and foreign languages

in Preference to the linear progression over theee or foui years in individual

1):.cts. as at present. Only after such 'empirical' determination of interests
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and abilities can tne principles of election quoted above be fulfilled. Anything

less Ls to pt7lte an extension to the particular experience and tendencies

the student brings No school from his home and socio- economic environment and to

perpetuate a 'closed.,syStem of education' rather than providing a general

education aimed at exposing the student to and involy.k6i the student in new and

potentially enriching realms of experience.

Tne position of :oreign languages in the curriculum

At Wesent, foreign language study -is classified under the communication elec-

tures in the curriculum. tn..tbe AIMS OF SECONDARY EDUCATION the following. sub-

gect groupings are sugg.etii4di' 0

through .anguage and Languages,
tt7-7;78.

F.?iato and ;'ulture - through the Social Sciences,:
5ianle lniA'reAnorogy, Arts and ('rafts, Morality
zni

The Natural Ennirosmait - throgh the Physical and
Scienoes,land studies of Man's Inter-

action with the Naurat Snvironment."
:econdary Education, p. 20)

c

Again it is proposed that FL study remain in the communication grouping as an

alternative elective to areas such as drama or r-medial reading. It appears

that the function of FL study for the majoeity of secondary 'students has again

been misinterpreted. Implicit in its inclusion in this grouping is the erroneous

conception of' modern language study as an aid to English language deficiencies.

Foreign language study within the "Communications" grouping is certainly justifi-

able as is equally justifiable foreign language study within the "Society. and
or

Culture" grouping. However; the rationale for each is distinct and may be dis-

cussed in terms of goal orientationlinstrumental versus integrative.

-rfent2tfon is instrumental.in form
:f r;:e Furposes of the language study
ref:elt the more utilitarian value qf
:inguistic achievement, such as getting
iheil pr.,fessionally. it is integrative

the student ie. oriented to learn more
the other cultural community as if

he iesEred to become a potential lember
zf the other group."
'Limt,ert, 1981)

1:5
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Foreign langudge_atudy as an elective : an instrumental oriintatioP.'

... ^

As a.. instrument of direct communication the principle coals of study would,

of cours.2,be :no:rismant4:.

As such, the prime performance objectives would be the language skills them-

sefvea : listening, speaking, reading, writing. These objectives could be

justifiud on several grounds.

The nation needs people who are functionally bilingual

i.e. can fluently communicate in two languages for the

purposes of defence, international trade, and inter-

national relations.

ii The local community needs people who ran communicate

with migrarit and foreign visitors for the purpose of

conveying and obtaining information.

Australians will be able to-use.:the language while

travelling abroad.

9 .

The above are highly valid justifications for studying a foreign language and

are necessary to the local and national community as well as for individual

development. However, fulfillment of functions (i end ii) requires a high

degree of specialization and presupposes a high degree of interest and

motivation. (See Pimsleur, 1966.) The needs referred to in. (id) can be satisfied ;

by a minority of the general population. Regarding (iii) the number of -

secondary students who will actually have the opportunity to use the language

while travelling abroad also represents a minority of the general secondary

student population.

Foreign language study instrumentally oriented is not justified in terms of this

majority of secondary students in Australia and aopeequenily should. not be

required of-all students. However,; it should be available for those who 06

wish to specialize-and who are needed by the community to specialize.

3tmtlarly. foreign language study under "The Arts" which emphasizes the

development .of literary skills..is also.specialized and inapplicable to the

...

a

e.,
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malority cat secondary students. As stated in a previous paper, there is no

to support the greater effectiveness of developing the skills of

literary analysis through foreign literature than through the literature of

7-dne,1-1 awn language. Again, those who do wish to specialize in foreign liters-.

-should be able to do so. The intellectual value of comparative literary

stu4tes is indisputaple.

As a part of the "Communication" acid "Acts" grouping, the designation of

toroi4ri language study as an elective appears in accordance with the principles

vof election stated in the Wra,MNM nilnRT, presupposing, of course, an empirical
hasia fur election.

Foreign language study in the core : an integrative orientation

As pare of the "Society and Culture";grouping the principle goal of foreign

language study would be integrative. This goal would. be the lessening of

ethnocentricity Ind the de1,4munt of tolerance regarding different ethnic

groups and-traditions. Foreign language study with an integrative orientation

would empnasize the social goals stated in the syllabus excerpts and discussed
earlier in this paper. As such foreign language study would ws11 fit within

the general framework of secondary education. By placing this kind of foreign

language study within the core, all students would be exposed to a vital socio-

cultural experience. Such an experience might well provide an empiri.:al basis
for election of more specialized foreign language and literature courses.

-"he r:1.e znd.pr!:;rity of linguagee need
has been a tendency to

. :ter fraFgn languages only as a 0.olonged,
2..itlemic study for an *lite, rather than

20 2 :is,ey experience in communication, of
r anti z: interest and value to any young per

trar -..esonsocandinenrics."
`.4 .coi.endary Education, p. :?)

The position of tOreign language study as an elective in the communications

grouping is insufficient to achieve the social goals stated above.

THE PRESENT SITUATION

-Enrolment preBids of 'Foreign tansuages and Social Studies.

Throughout this paper the parallel between Foreign Languages and Social Studies/

Science has been stressed. Not only is this parallel apparent in terms of

f
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syllabus dims and th4functions they may ideally serve in relation to community

needs, but also in terms of the percentage of students who enrol in these sub-
.

'gets. Both Social Studies and foreign .language study there the smallest'enrol-

ments in academic subjects in Forms II - IV, and both enrolments are declining.

t7d4Ales I - 2, Appendix)

O

In te4m of enrolment by level, by sex, and by I.Q., the parallel endstand a

curious Nxtatoosition becomes evident.

Social) Studies and lenerIl Studies have the smallest percentages of students

enrolling in Advanced Level and Level I, respectively. In contrast, French,

German and Indonesian have the largest percentages of AdvancedLevel and Level I

students in the secondary curriculum.

(Tables 4 - Appendix)

There is a female majority among French, (atman and Indonesian students and'a

male majority among Socia Studies students.

(Table 6, Appendii)

tt In terms of the type of student who enrols there is another contrast : the mean

I.Q. of the Social Studies candidature at the S.C.E. in 1972, was a, with

standard deviation of 1 points of I.Q. The mean I.Q. of the French, German

and Indonesian candidatures was ug, with a 8tandard deviation of 11 points.

(Tables 4 - 5, Appendix)

Theati'edntessts in terms of the kind of students who elects foreign language

stuiy or social study, and the level at which he enrols seem curioum when com-

pared to this' commonality of the. respective syllabus aims end the rationale for

their existence within the general framework of secondary ;-
ti,

,

The need fcr greater flexibility

While implicit in the rims of general education as wel

syllabus aims,%the aforementioned commonality has pot,

acknowledged in our-polities and practices. This lack

1 as in the specific

.however, been

Would partially account

for the goetrasting enrolments. :In the present system of secondary education,

there is a tenaermytowards compartmentalization often.referre4 to as the

'faculty approach'.

A
A
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'Mors Es a need to overcome a number of
inm,,,n problems, such as that of subjects

'in .ater-tight compartments', dull repetition
Jf current topics, unnecessary overlap in certain
areas, significant omissions of study relevant-14a
oeut34n!i. and inappropriate expeotations of
student performance.
Aims .7f Sec3nlary Education, p. 26)

. Additionally, enrolment in Social Studies /Science has undoubtedly been affected

by its termination in Form IV. The definition of 'academic worthiness' appears

to be doMinated by entriculation status. .Ohm-mightswell question why Social

Studies and General Studieshave never. been acceptable at matriculation subjects

while specific courses in the social studies area such as History, Geogripphy and

Economics are acceptable. Social Studies, and now Social Science are not con-

tinued directly in the senior school at all, and the closest approximation,

General Studies, is Isually considered an 'extra', 'easy' subject of no

_'Oarious' value. Some educators argue that achievement of goals indicated in

these studies are. difficult to measure. We must take care not to, confuse

difficulty of measurement with inability or unworthiness of te4chitig and bearer-

ing.

Cs

"As matters such Is skills, attitudes and methods
of thi,king underlying a subject have been given
new prominence in subject after subject, the
b.,unlaries between subjects have become less

is definite than in the past . . .

a more paxibZ0 syseem in which inter-
disciplinary studies, or sequences allowing
"::ement from ante '',!" thane disciplines to another,,

!se? considered."
fAime Secondary Education, p. 6 and p. 23)

The status and priority of secondary school subjects based on their degree of

0.,--CorreXpondenoe to univeriiii:disciplinevmust be chlihged in Apcordance with the

AiWirri;generaiodbeetion.for all adolescentsand with modern educational
theory, which is becoining more 'process' orieriteilIN

WHERE DOES POREYGN LANGUAGE STUDY BELONG IN THEtURRICULUM?
1--

Summary ;

'The ?)rinciple question, in terms.of education rolevanee is nbt "why do the

el:m.f!Tritee zn! Cffero'noes 1,etween foreign language Study and social study

ex:01!.'" but rather, "Aloe. ,lomm:tted to the Social aims stated in the Wyndham

:,!went, the rocie7 .7tudies and social Science syllabi, and



:tr: As eelp! sj::2:1":" If we answer affirmatively. then the

conclusion is a ;ozning of forces and resources between social science

educators and foreign language educators. Foreign language study could benefit

from the male student population and from a non-elitist candidature. Social

Science could benefit from some of the elitist's academic and social prestige

and from the female student population. Together they could make provision in

the sacs.'- cultural area for the majority of secondary students, including the

eotiie range of ability levels. Asian Studies is already beginning to show such

A trend.

'By moving foreign language study in Forms II- IV from the 'language - arts'

grouping inter the 'society and culture' grouping, the rationale for the exist-

ence f-reign language study in the curriculum could he fulfilled. Within

the core, AS part of the social sciences grouping, competing along with History.

;e,lqraphy. the subject would be available to the majorit4, of students, and the

:decline Ji enrolments could be halted.

ConClusion

FOreL4n larl',1114e Atudy is in a state of crisis. If the present trends continue.

by 1184 : )reign language study will have evolved out of the curriculum.

Aucatton is bypassed by the majority. Indifference towards the problems

of others prevalls. The educational machinery moves slowly.

8

How seri:3us .*a we in stopping the decline of FL study? How committed are we to

promoting and crows- cultural understanding?

' e

""he !Aem.e melected f,7r E4ucaef-n Week this gaze -
"'ne w..7r:d Through Education", - emphasises the

f elucation in creating CnternationaJ unity
Molern ccmmunicationo can

'e:ininrte the physie.al distance between nations,
:4t the eeparation between them will remain vith-

fzctora as expaniing eiklation."
r. W:::84 qinieter for Fducat.:on, June, l973)

r.

"l)

et.
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