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ABSTFACT ‘
Provided in the lnstructional syllabus developed by
the Nation l/State Leadershlp Tramning Instmtute on the Glfted and

by va\io school distrlcts. It is noted that the stanford-Binet
r®>%o be the best single identification instrument currenrtly

available, that identification of the disadvantaged gifted requires

special elphasis, and that an absolute criterion for denoting

. giftedness is not only 1egit1uate but necessary to identify those so

=

advanced that they require special attention beyond the usual school
provisions. Given are a definition of giftedness and a rationale for
identification which includes group screening and individual
identification and case study. Rdvantages and limitations of the

~folloving screening measures are described: teacher nomination, group

* by peers, parent nomination, pupil'
yvalues and ideals, the autobiograph , multiple screening measures and

intelligence and achievement tests‘ nomnination by others, nomination
.products, student expressions of

abbreviated tests, creativity tests, and judgments of creativity by
experts. Considered separately are steps for successful
identification of the gifted and talented among the disadvantaged
populatiom\. A successful procedure within the total population is
seen to include early identification, continuing search, and use of
sultiple resource materials. (DB)
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PREFACE . » .

. \
7 R * *

Ihis instructional syllabus deals with one aspect of

spetial'éduuatian for the gifted and the tajented, While people

frequently complain that no ond listens, this publicatrion is the ) :

result of a great deal of listening. Fyom August through December,
1972, the Naticnal/State Leadership Training Institute on the

Gifted and the’ Talented vonvened educators from different areas of

the Netion to discuss their needs to improve educational oppertunities,
for the git.ed and the talented, A Suggestions from these area needs—

assessment Meetings were analyze

to identify specific needs WhiLh

,demand priority action. Participants consistently expressed two ,
.major needs: (1) mQre effective 'identification prpnedures and (2) . L 3

appropriate programs, This syllabus deals with 1dantification. v .

The terms "gifted and talented” are not mutually exclusive. A
truly talented person must have high abilityéaigg,a gifted person
may be- assumed to have talent, or potential talent, in some

area.

Because repetition ¢f the terms "gifred and talented" i

cumbersome, the word "gifted" is used as a'generic term.. Its
use should be understood to include gifted and talented. A;“~
» ‘
7

This syllabus presents a rationale for the identification

of gif{ég students, suggests appropriate ldentification procedures,

and gives examples of mateyials used by various school districts,

 In addition, it contains research findings germane to effective -
identification and evaluatiofs of authoritieamin the field. Special e

attention is given to ident'fication of econo

cally disadvantaged

children and those from different cultural backgrounds. Hopefully —
" this publication will spur some systematic efforts to improve bhoth
the identification and the education of gifted children. .

Note:

~

Some of the material may be of value for purposes other than
identification, such as inservice education for school personnel -
and parents. Readers should feel free to reproduce or/adapt
any section for such purposes, with appropriate credit to the
author and sponsoring agency. -

-
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‘A FRAME OF REFERENCE

R .
* This dgéument introduces a numbar of ideas: théy deal

with abilitiesn identified, .the timing and scope of 1dentifi¢dtion;
the application of knowledge from 1dent1f%catian, and the question
af\mbaolute veraus‘relatiym criteria.

The reader will note that a case is made for the use of
the Stanfurd~3inmt‘ns the best identification instrument currently:
available., The limitations of this and other 1natruménts are -
recognlized, and the frequent criticism of this ;nstrument and others
as heavily loaded with verbal factufs is discussed in several
sections in the text. Yet, it is important to keep in mind that
vorbul abilitv 18 c¢rucdal in the thinkiﬁg process,. in ability to
solve problems, and that verbal ability itself‘ia not unidimensional.

A

Verbal ability extends into all arcas of human leaming.
It is no e;aggcration to say that humon progress depends largely
on this abillity and that the‘déve10pmant of human societies in
aﬂsthétit;'social, philoSOphic; scivntific, méral, and)poiitical

-

areas would not take plgce without it. Verbal skills at high levels

" are vital to human :hougﬂt,and ideas, indeed, and those who refer to

~abilities and’talents that do not lend themselves as readily to

"more verbal ability" Aa a unitary concept probably have not considered
its true scope. '

Abilities do not appear in 1solation§ people who perform well
on tests such as the Stanford-Binet also tend to have many other x

3

measurement in a testing situation. The gifted as a group possess many

b,
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abilities, interests, and talenta which are complex and advanced

far beyond the ordinary. The 3k111§‘and potential of this group

present a never-ending challenge to educators, for improved

vdurational proviaions result in student advancements which extend
\

»

rather than reduce ghis challenge. In other words, excellent
programs increase the deviation of the gifted {rom 'the average .
and increase as well their needs for‘apecial provizions.

This document strespes the importance of early identifjcation
of the gifted. This is of particular jmportance for a pepulation
which demonatrates unusually Tdvannéd aptitude and commit@ent to Y

- =
learmning and production. Much has been written about the importance

-

ot early identification; yet many #chool systems still do not :

identify the gifted until they are in the upper elementary grades
Qf\beyanﬁ. Such policies are made 1n‘ihﬂ name of economy , but the
result is that thousands of gifted children who enter school with
ﬁigh motivation and great anticipation experience frustration and

boredom and eventually come to regard school as dull and uninteresting.

Dropout and disenchantment with leaming are the resﬁlt. and the

~ presgﬁéd gconomy tyms into waste. If choices must be made, it is

more cconomical to identify gifted children in the early grades.
Thea% children are in school longer, and the waste of Gndernchievement
can be avoided‘ortat least reduced.

. Complete and continuous identification is emphasized in
many Sections of this document. People dévelopigg programs for the

gifted in the various States are urged to improve comstantly the skills
i

1
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of personnel in the recognition of potential. For instance,
diacusaions may deal with the observed rendency of teachers to

nominate achievers, clean, compliant girls rather than rabellious

boys, or the tendency to stereotype boys and gdrls and, thus, to
\
discourage girls with readily obvious mathematical or scientific

aptitude or boys who are talented writevs fron pursuing thelr real

3
1

interests, . The true value in {dencification is to understand and
nurture abil.itleg. i‘ A
The problems of the diaadvantngad~alsa merit close .
attention, When absolute numbers ave con@ider@d, the greater
potential in America rests in the lower and the 1awer~m1dq1@\ ,
. " i

working class rather than in the felqtivaly small numbers of

economically privileged, even though higher proportions of advanced

- ability may be expected amon$ the privileged. The prevailing belief

in many communities that giftedness is not their concern because

of soclal and economic problems is indefensible and should be

counteracied energetically. Indeed, if social advancement is the

‘ goal dfwcducatiQn, the gifted in the leﬁs‘privileged gsegments of
\society must be found and educated. Unless this is done, the under-

privileged gifted will lose their right to an adequate education.

It is nor that emphasis should be shifted from one group to another;

_inatead, identification should expand to the entire population,

Abilities should be identified not only in terms of IQ

¥

but e2lso by descriptions of actual performance, epecia; skills and
1 c .

talents so that teachers can offer mendingfﬂl%educétion.' The 163

/
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1Q ot the first El‘ﬂdl"!‘. in the Case Study (:B?S‘bﬂyﬂ something
abusuat this Chilq}\hnWGVer, his nwntal age of 1ll-b6 or six§h~gr§du
equivalent and the §ariuu5 abilities the child\demonstratud at
funior high levvl\ﬁvan mﬁro, as SQxihé.t»athersﬂ descriptions of
hig aﬂva&ced rvading interest and skills, hiss remarkable abjlity
in malhyﬁat;ra, his extensive interests and hobbies, and his \ .
ﬁpvrif{; experimental interésts brmughi on‘hy read%ng in an adulr ‘
\ . \
magazine ot studies in pre-natal communicatinn.j As such 1nformaiion
L . ‘

untolds, the {nadvqu”ry of the usual first-grage curriculum is

\
\

apparent. \
. \

A Tinal introductory point to bé;made\in coﬁﬁ;derihg
fdent irication i# that an abaoyute criterion far\denoting giftedness
iﬁ'lvgitimatv, This population is unlike the héﬁdiﬂapped in the
fgvt that very few parents resaist the notion that their offspring
hgvo high abilities., 1t is true that the.divergence uf the gifted
rests in degree rather than in kind, but tﬁe fact that individual
differences exist should be acknowledged rather than de“{i?' Gifted
children are nblo\tnigo‘beyond the usuél perfo?mance of their peérs
to unusually high 1evels\of abstrartion and gengialization. They
sense the 5ignificanc§ of problems and solve problems of which others
may)nct even be aware. They deal with concepts and ideas nnqnproduCe

-

crgatively atpgreatly advnn?ed levels and'should be encourageq to
do so0. But, in order to meet the%iamplex and'unique challenge of
the gifred, It is 1m?oftanc to focus on those witﬁ‘truly outstanding
aﬁilities and exceptignai needs. The temptﬂtioq'to include large

segments of the population should be resisted defhuse it-results in

Ad
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T§e giftaﬁ c¢hild, in other words, can be sefved poorly in a

+

dtminished.atientiOn to those who need special provisions most.

*

Qurriculum designad *for the averag of the upper 202. For thiﬁr

reaaon ‘and others. the gifted are defined as a group 80 advanced

B

that they requirﬁ~sp@cial attention beyond the usual school
: ) . : . £

*
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- DEFINITION ; ’

< Im planning identification programs, it is necessary to
define giftednéss, This must be done at the local level, and

definitioys will vary from uommunity to community, depending on

\ﬁwhat levgls of ability and special talents are;to be included, on

&
4

allowgﬁces;to be mad#for enviropmental deprivations, on the number
» ) ’ ‘ > : :
of children to be served, and on other factors. The definition

dg;;;é upon by a majority of an advisory panel to the U.S. Office

»

of Education provides general guidelines:
. Gifted -and talented children are those identified by .

standing abilities, are capable of high performance. These
-~ are children who require differentiated educational programs
" and/or services beyond those normally provided by the regular
sthool program in order to realize their contribution to \
self and society (38) '

\

professionally qualified persons who, by Virtue of out- ;;2527

Thu abilities, elther potential or demonsﬁrated, to be

included are general intellectual ability, specific academic qppitude,

" creative or‘productive thinking, 1eader8higAabili§x, ability in

RS

visual and performigg,arts, and psychomotor ability. This definition

e

includes approximately 3 to,érpétcent of the school population.

. More  than 80 percenq of 204 experts who were polled for

their reactions to the above.definition agreed that the category

»

/
//g ifted and talented" should 1nc1ude those with nigh general

intellecfualiability, those‘whO‘manifest creative or productive

thinking; ;hose with sbecific academic aptitude, and/or those with
* . - .

. ability in visual or performing arts. They also recommended in-

clusion of those with“hnderdeveloped potential. Abouf half of the
’ S

L 3
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axperts agreed that those who demonstrate'social adeptness and

psychomotor ahility ghould\b@ included (38).

Any definltioniof the gifted ahould\résnlt in identification
of those children who need 3 epigi eﬁucktional provisions in order to

vewm

learn and to use their capacizia§ properly. . ‘*. \
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THE IMPORTANCE OF IDENTIFICATION s
AY ~ \»«\‘
- ! } |
* [ K ) . ;‘\\‘ /-‘ N
: . The progress of society is dependent in large measure oOn

‘ >

! v

the accomplishments of its most capable members. The society which

-

fails to nurture the highest capabilities and talents of its youth

-

fails in its obligatibﬁs'ko them and to itself., The affirmation

v T .
that every person should be affoided an opportunity to develop o

his full potential has been made s0 fqﬁﬁuently throughout the ey .
\histo‘ry of the United States that it Q'\aé become a cliche; yet we -

_are far from accomplishing such a g&al.

The values to the gifted individual and to his society
which accrue from identification and subsequent educational \
opportunities are well recognized. The-accomplishments of the ..

gifted exceed those of like numﬁers from the general population,

»

both in qualdty and quantity. Examples of distinguished performance

can be documented from the time of the founding of the Republic and

cut across many fields. We are all better off because of the ,

contributions of such peOple\aszachel Cargoﬁ, Ralph Bunche, Jonas

A}

. i
Salk, Thomas Jefferson, and Mary Bethune. They all had a'lasfing
> N Al i ’
impact on education, ethi~s, government, and on life itself:S‘Vast
‘ . T S \ !
improvements are eagily ascribable to the work of a Salk :7 an

?

Edison. The doliar value of their work is 1mpo§sibie to e t1nate,

but it {s obvious ih?t far more than economic benefits accrue from

their out;ut.\'The more than 1,000 inventions of Edison, for instance,

"\ - \\
re§u1ted in the phonograph,.electric lamp, dictaphone, mimeograph,
- \~\ I3

N

» N
N
* X
~
B
\ w .
>
¥ ;
:
s,
. :
N N
1
Al
et
)
5
s
w
-
< m—— ol
——



e N

electric locomotive, vlectronic vote recorders, and countless other

productq\taknn for sr;h\fd in;modern life,
: P S

All 3ifted individuals do not approach the prolific

»

7. \
,.ggtput of an Edisun, but their impact is nevertheless well beyond
that of the average population, In a current-day gifted population,
N

for example, one person made more than 100 research contributions in
p P

pharmacology whilé others contributed to the development of medicine,

.
-

" atomic energy, psychological knowleﬁgeifwrotg prize-winning literature,

provided jpolitical leadership, and were granted hundreds of patents.

Their work\in the arts, the humanities, science, literature, and the

social scieﬁces‘ia‘gogablé both for its quantity and scope (75).

h TH\all ~i;§he identification and full develop-

€1 abilities and téients of the gifted should be obvious;

even from a pur;}y self;éh staudpoint th? public should insist on

tﬁis as a major éducatl&épl priority. It seems, as well, that educators

wOulti:;‘awarL not only of potential future contributions from this

group but also of the benefits to, the individual and the improved status
- \

,a(/;he éducational system. Yet{ what is the case? ,,m_}\§\~

In all part.

of the country v§?t numbers of the gifted have
remained unidentified and unrecognized Chroughout their school careers.

Even in

t

with the most highly developed programs, less than half
of "the expected number.are in~§rograms. No St§xe provides for a
majority of its gifted. ; ‘

| The recent report on the gifted and talented by the United
States Office of Educafion (38) presqnted;some g&attling figures; it

pointed out that 57.5 percent of elementary and secondary school

- h -
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principals througho:t the country stated that they have no gifted
children in thelir schools, that at least three fourths of gifted

and talunted childrep receive ne special attention of any kind, and

s
B
LI SN

that the neglect of this ﬁopulation\is at ieast double that of ahy“

\anditapped population.  More recent figures gathered by the Bureau
N LY i .
for the 'Gifted and Talented of the Office of Eduqation, as yet’
¥ i . !

unpublished, show that only thirteen percent of an estimated
2}??0,000 gifted and talented children are\beingkserﬁed. .ﬂg gifted
‘éﬁil@ren are being served in 21 States, inciuding eastern.a;d mid-
western States with deg;; populations and éoncentrated.waalth.. The ]
rotal child population of the States with no service whatsoever is
over nine ﬁillicn, with an estimated 484,400 gifted and talented
children, |

The ffnaf*results of this neglec; cannot be documented

directly. One can only spec te on what the lives of some gifted

persons who are maladjusted/ unproductive, or hostile toward society

might have been under mor favor@gle‘cirCumscances. One may also
wonder about gifted people who‘have‘démaged.othefs and themselves
through lack of paxrsonal or politicai ethics.

The neglect of the gifted‘is obvious, but it is difficult
to justify. ﬁhéh reasons are given they o{{en include the following:
Concern about the Inadequacy of existiné measures; concern about the
stability of measured intelligence; comcern about costs; competing
and more vbvious priorities; and fear of establishing an "elite."

Fear about the inadequ#ﬁy of existing measures has not affected

15




¥

1dentif1catinn of the handicapped until lately; even then the &

W

eriticism has been ‘directed more toward inapprapriﬁte use and
interpretatlonapf teé;s with culturally different children than
toward the messures themselves. Rarely has the question about -
incomplete measurement of potential abilities behn'raised, as Y
it has been in the case of the gifted, improbable as that goal
\w ) N ~

might be. .

The fear aboutr instability of measured intelligence is

based on differences in results obtained from infant motor tests

A Y

- and school-age verbal tests, on differences between primary and

éecnnﬂa;y grade tests, and on IQ variation&‘found in longitudinal
studies of various groups. The often recommended delay in testing
mentally handicapped children and the unreliable resdi%e of éroup
tests in the early yéars are used as arguments against early
identification of gifted children. The fact that thekyOung gifged )
child has reached s mental age several years in advance of his ,'
chronological age makes such arguments less valid; in fact, valid |
individual testing of potentially gifted chixdren is p;ssible fromf
the kindergarten level onward. Studies.cited\later in\this document
(39, Ai, 63, 90) give ample evidence that giftpd children can be
id;ntified and educated d#fferenti#lly with success durfhg their
earliest years. No sound evidence to the contrary is available.
Concern aboﬁt the costs of 1dentification is~Indicative

‘ ‘ N
‘prtharily of erroneous values. Costs for complete identification

}dﬁd,case.study of a gifted child are far lower than those of the.

- L"“’v.h
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handicapped. This is because of the limited clinical and medical

*

aspects, as well as tle ease with which information is obtained

from ortprovided\by the gifred child, his parents, and others.

-Costs are slight when weigheﬁ\agninst the underachievement, bore-

A

dom, withdrawal from school, negation of talents, andxparsonnl problems ‘ {
taced by thosg gifted children who are not identified. They are
especially udnimal when the resultant social loss is considered.
The problem of c;mppting priorities is complex. No one

interested in the deQalopment*of various human capacities would
deny the:rigﬁt of.all children to én adequate education. Yet
priority 1; common ly given\to those pfoblems which are the most
obvious and demandiné‘ Thu#, attention goes first to remedial
pro%}ems,~amd intensive efforts are made to help children overcome
their deficits. Because the gifted often adjust to the usuai school
expectations and can achieve easily ydthout‘using’their true capa-
biliti s, attention to their needs is postponed. The resgﬂt is
that the needs of children who are eSpecially capable of outstanding
achievement are the last to receive meaningful attention.

" Literature on the gifted, from the earliest days to the

3

present, cantains occasional statements against identification and

}sp\cial educational provisions in order to prevent the esﬁablishnent

A -
\

o& é;:"elite. The idea is that children will develop exaggarated

opinions about their worth,zwill look down on others, or will behave in

fore
v
f

a generally obnoxious fashion. Such problg?s,might occur in any 7"

poorly planned program, whether for the'gifced or nocn,'Whéh well-

planned provisions have followed identification, the éontfary is true. .
_ . . -

. J "’; ‘ ’J
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Reavarch has shown that adeéuaig prograhs result not only in . \ -
o improved academic perférmance but aiso‘ﬁi better attitudes toward ;
. \ ~ i
aeif and others, in improved sociél relationships, agd in a re~ |
duction of behavior probleﬁs {2, 19, 39), If gifted chil@ren
are allowed to function and to échieVe, if they aré\no lonéer maéém
" to feel odd or inferior, and if they are not forced to deny their
ability, rhey improve in their sense of well-being and in.their
ability to relats well to others (39). | :
.. Common bellefs on identification and program planning must
changel, We have to reaiize that the gifted are n;t confined to
) wealthy suburbia. They are found in all populations and in all’ .
economic clrcumstances, and the failure to identify them is most |

ofren due to a fg}lure to seek them by proper means. They will not

identify themselves., On the contrary; they arg likely to take all

' ’

ﬁetessary measures to resemble others and to minimize their own
- abilities, No child, including the gifted, wants to be singled

out as "different,"

-
¢

" The assumption that the gifted can survive satiéfac\t:oril}’
- without identification and special provisions is incorrect. = Several
? : ﬁajor studies have shown that significant numbers of able students(//f\\\—gj B
‘ | drop out of secondary school, the majority‘of them girls. The
number of minority children in higher eduéation is still very small.
Nearly 20 percent of the most capable students fail to enter
college, although all.of them propably could succeed with little

- affort (15, 19, 38). No doubt a major factor in theiy‘dis-

g‘ ‘; y ‘ ; 251 .
| | |
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enchantment with edication is a cumulative frustration with
irrelevant school content. The gifted child rarely experiences

an education appropriat% to his abllities and achievement laovel,

——

and as Roe has pointed out, failure to satisfy cognitive needs can

affect aﬁversely the psychological well~being of the individual (66).
The words of Hunt present the challenge:
It is highly unlikely that any society has developed a system
of child~rearing and education that maximizes the potential
of the individuals who compose it. Probably no individual has
ever lived whose full potential for happy, intellectual interest
and growth' has been achieved (28). -

Terman rég;rded the gifted as tﬁe most retarded group in
education when mental age ané‘chronologixal age a{e related to their
actual school experiences. In view of the caﬁ;ﬁﬁuing failure to
provide for any appreciable numbers of the gifgédj his comment is
probably still‘trué.\ | ‘ N

| ) The basic needs of the gifted for understanding, self-
esteem, a sense of‘wathy accomplishment, independence, love,and |
self-actualization are the same as those of other children. If
these needs are not met for the gifted, they too suffer problems of
anxiety and insecurity. The inconsistencies which they encounter
in values, in stahdards, and in éoncepts of behavior and accomplishment

~

create special problems for them. Unless their different interests,
The differences between the gifted and their chronological age groﬁp
are often great, not only in academic but also in psychological

areas. The higher the capability, the greater the prbblems of

-

J

b

&

v

. goals, and modes of operation are accepted, they will have difficultieé.‘

it
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adjustment. Highly gilted children tend to feel lonely, and they.

receive little from ordinary schools. Gifted children have special

V newds, which are challenging and complex; the challenge of meeting .

L ‘ | ~ :
those needs is totally constructive, and the promise of the | o
population, limitless. ) "
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§§§é§§;§§‘§§g IDENTIFICATIO
\ .ldentification of the gifted should be done as a series
of steps. The first step is screening through the use of mltiple
methods; the second is identification and case study. Screening
includes some or all of the foilauing: Group tests of intelligence

and achlevement, creativity teats, teacher nominations, parent
information, pupil data, pupil products, and teacher and parent
potafiona on traits and behavior which may or may not be posit@ve.
Ideqtificatinn‘;nvvlyns individunl testing and case atudy gnd should
be followed by educational plans. The next section discusses
screening methods briefly and includes appropriate sample forms.

The reader should regard the forms as a necessarily limited selection,

to be adapted for local needs. Brief comments and information on the

assets and limitaticns of various methods are included.
ldentification jdeally includes all of the information which

can be gatﬁer&d about a given pupil.;&No: all school systems can
: /

support the costs of screening, individual testing, and case studies.

However, much information o?’botegéidlly gifted students can be

K

gathered at ve;y little cost. Some suggestions are made in the

next section, J

U O T S R



SCREENING MEASURES~~ASSETS. AND LIMITATIONS

- Isacher

Nomipnatioen -
Nominatién by teachers is one of the most widely used and
revommended means for identifying potentially giftad ﬁupila, yat
the méthud is of limited usefulness. In an excellent summary of
va;ioua wtudies on the abilit} ol teachers to nominate the‘gifted,
Gallagher (19) found that none of the studies‘he reviewed showed the
teachdrs to guod~advan£;ge. He a#ggestaﬁ that teachers might do
better in listing their children in rank order becavse of the
_vartance in prediction efficiency from one teacher to aru:;tlmr.5
The pfnblam of teacher nomination also is evident in the over=
nomination of.either boys or giéls by some individuals.
In a study of various means for screening and identiﬁying
gifted kindergarten children, Waltop found teacher judgments 51929
would have resulted ié referral o{ only one in five children later

identified as gifted on the Stanford-Binet (87). In combination

+  with othet means the success of teacher nomination increased

- hharﬁly, but of the varjous means used, teacher judgment proved

the least effective. An analysis of the teacher check ldst which

Walton devised showed that teachers apparently did not:consider
. \ .

the following questions:

1. Who asks many questions, is interested in a wide range of

th ings?

17
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~ generally have been based on lists of characterisiics. One such

2. Who is highly }maginativa? '

3. who is uriginal, uses good but unusual methods or ideas?

]

LN
TR

¢ Jacoba found that kindergarten \sachera only nominated L S x

f" 5;'\5;

10 perLLnt of children who had been identified as gifted. Parents ' o
proved to be far more accurnte (30),

Pegnato and Birch, in a study at junior high level, also -

found teacher nomination less effectiv; and efficient than other

"&I hde seon

screening means (Sl)f Their study showed that teachers over-

looked fifty gifted children, ;1aidentifieﬂﬂ113, and correctly

fdentified 41 pupils in a group of 154. Even when nomia;ting

the highly gifted, teacheéa‘miss 28 percent of those later

1d;ncified, according to Bargk,anatHorn (%5. .
r Why, then, should the judgment of teach;rs be part of D

the screening process? tSeyera% rnnsoﬁs axre o fgred: Teacher

pérticipation in study and éeservation of charaéteripéics ;f the

gifted is valuable iéservice training; the judgment of teachers,

when combined with other écreghing‘m thods, increases the l{keiihood -

that children will not be overlooked for referral; although it would

<

be difficulc to prove, pnrticipntion in nomtnation and s®lection of.

candida:es fpx.xeakiug“should increase intetest in che gifted and

-

© ingrease teachersg’ ayareness of gifted children and their educational

’ heeds.

>

Rating scales used by teachers to identify giftedness

LA

list which has been widely used was developed for usge in the
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California Study, Educational Programs for Gifted Pupils (39). .

1t provided a-frame of reference for censidering not only traits

of the gifted, but .also soﬁe of their problems., The list can also

o ——

-

" _be used for productive inservice discussion,
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_ tion that excludes all else, long

attention span

C e

A )

a ho * ' L N\
. ‘*\ N
‘ SOME LEARNING‘CHARACTERISTICS OF - GIFTED CHILDREN v
= May V. Seagoe L
- s .Professor of Education
University of California at Los Angeles
~ '.J - N
Characteristics Concomitant Problems
\ - 1. Keep’ power of observation; nalve re- 1., Possible gullibility
- ceptivity; sense of the sigrificant;
N willingness to examdne the unusual v . i~
2. Power of abstraction, conceptualiza- 2, Occasional resistance to ;
tion, synthesis; intevest in inductive direction; rejection or- s
learning and problam solving; pleasure remission of detail -
in intellectual activity - - e
3. Interest in cause-effect relations, 3, Difficulty in accepting - ‘
ability ro see relationships; interest the '11logical
in applying concepts; love of truth :
. 4. Liking for structure and order; liking 4. Invention of own systems,
for consistency, as in value systems,: > sometimes conflicting
number systems, clocks, calendars
5. Retentiveness 5. Dislike for routine and
' drill; need for early ‘
i mastery of foundation skills
6. Verbal proficiency; -large vocabulary; 6. Need for specialized reading
facility in expression; interest in . vocabulary early; parent E
reading; “breadth of information in resistance to reading; escape
advanced areas into verbalism
7. Questioning attirtude, intellectual 7. lLack of early home or school ‘E
curiosity, inquisit;ive mind; ingrinsic stimulatfon N
. moLivation
gty TN Y .
e 8. Power of critical thinking; skepticism, 8. Crivical attitude toward
~i; evaluative testing; self-criticism and others; discouragement :
e self-checking o from self-criticism s
9. Creativeness and inventiveness; liking 9, Rejection of the known; need 3
? for new ways of doing things; interest to invent for oneself :
in creating, brainstorming, free- s
. wheeling :
10. .Power of concentration; intense atten- 10,

Resistance to interruption

- A
T
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_Lharacteristics ‘

ll‘

14.

15,

16.

Aot

*‘Paraiscent, goal-directed Behaviﬁ;

Senaitivity, intuitiveness, empathy

for others; need for emptional .

support and a sympathet%c attitude §
SN

High energy, alertness, eagerness;

periods of intense voluntary effort

preceding invention

o s

\
Independence in work snd study; pref-
erence for individualized work; self-

reliance; need for freedom of movement

and action

Versatility and virtuosity; diversity

of interests and abilities; many
hobbles; proficiency in art forms
such as music and drawing

Friendliness and outgoingness

Concomi tant Problems

11.

12,

13.

14,

15.

16.

Stubbornness

Need for success and recog-
nition; sensitivity to criti-
c¢ism; vulnerability to peer
group rejection

Frustration with inactivity
and ‘absence of progress

Parent and peer group pres-
sures and non-conformity;
problems of rejection and
rebellion ’

&
»Lack of homogeneity in group:
work; need for flexibility
and individualization; need
for help in exploring and
developing interests; need
to build basic competrencies
in major 1nterests

“Need for peer group rela-
tions in many types of
"groups; problems in devel-

" oping social leadership

Torrance, Gallagher, and Stein portrays traits generally absﬁciated with

A recent 1list by Lucito (37) compilad from summafies by

the creative.

(.\

. &‘V'-',

1.

2.

3.

THE CREATIVE

Compiled by Leonard Lucito

View the vork with extra wonder and see magic in it}

Are leaming by experimenting, nanipulhting objects in many ways,
and using stories to exercise their imaginations at preschool age;

Are able vo, be conforming or nonconforming as the situation demands;

-3
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- an authority;

10.

11.
12.
13.

14,

16.

17.

18.

19.

- 20.

-

4

&4
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A
Ty to find answers to their question in theirxr way;
Have extremely long attention spar® and the pbility to pursue an e

activity in whieh they are interested for extra long periods of time;
Can tolerate disordey and ambiguity;
Are able to organize themselves and ideas;

Tend to see familiar things and situations in unusual‘weys and in
greater depth; ° i

Often prefer to leam by creative ways rather than by being told by

N\

Seem to learn considerably from fantasy as it aids in solving their

problems of development; - .
Displw positive eelf—image; ‘ \ \

Have an attraction toward the unconventional agﬁ toward complexity;

Seem to rely more on their own evaluations than ow’others;

!
Come from family backgrounds characterized by lack of overdependence
of children on parents and stress of conformity by parents; strong
feelings are expressed in the family; both fathers and mothers relate
strongly and positively to the child even though the ‘mother is
ambivalent in her mothering feelings; more often than not the most
creative child is the older sibling; fathers are usually engaged in
occupations allowing for autonomy and .independence;

]

Build a reputation for having wild or silly 1deas, particularly‘the bdys;

¥

Displaynhumor; playfulness, and relaxation in their creative péoductsi..

Wish to work alone at times;

Are high academic achievers provided they have a minimum 1qQ score of
aromd 120;

3

Can integrate opposing impulses such as destructiveness and

constructiveness,

Select fewer conventional occupations (e.g., lawyer, doctor, professor)
and select more unconventional ones (e.g., adventurer, inventor, writer).

Yow

Lucito added traits from a study by Schaefer (1970) in which he -

-

30
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describes 19 highly creative girls at the high school level. Sochaefer's
~ 7

results Indicated:

\1; They cultivated one or two close friends rather than a wide circle

of anquaintances;

They were open to a wide range of fantasy feelingsy

-

3. They identified with parents but appeared emotionally independent;

R ]

: 4, Priends, rxlatives, and n;achers provld;d models of creative bLhavior,

partigularly their fathers;

5. Their parents were non-controlling with strong cultural intellectual

1ntﬁrests,

b. They engaged freguently in creative activities and were often rewarded

for such behavior; .
. \

7. They learned to read at an early age and still are avid readers;
8. High academlc success was achieved.with little apparent effort.

.r‘ — ey

A third guide to enable teachers to identify gifted children
betver is from a 1971 California State Department of Education publication

(54), Education of Mentally Gifted Minors, déveloped by Plowman, Rice,

Sato, and others. ~

N bqfﬁ\in.the classroom and on the playground, that differentiate the -

. the fQllowing abilities:

S ’ o - S ———
.

SOME GENERAL CHARACTERISTICS OF GIFTED CHILDREN

 Observant teachers can spot unique and specialized responses, -
gifted child from the rest of his classmates. He is likely to possess

' 1. Ta read earlier and with greater comprehension of nuances in
the language. Kindergarten teachers need to discover which
few of their pupils read books and already have library cards.

-

1a P -
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10.
11l.

12.

13.

14.

15.

ki)

24

To learn basic skills better. The gifted child usually
leams them faster and needs less practice.  Overlearning
van lead to boredom, cessation of motivation, and the
cammissinn of carveless errors. :

To make abstradtions when other children at the same age
level cannot. .

To delve into some ipterests beyond the usual limitations
of childhood. ]‘ .

To comprehend, with almost nonverbal cues, implications
which other children need to have "spelled out" for them.
The gifted gouge out a greater amount of information and
do so faster.

To take direction independently at an earlier stage in life

and to assume responsibility more naturally.

To maintain much longer concentration périods. Gifted young
people become immersed with the facts and content of knowledge.

To express thoughts readily and to communicate with clarity in
one or more areas .of talent, whether verbal, numerical,
aptitudinal, or affective..

To read widely, quickly, and intensely in one subject or in
many areas,

To expend seemingly limitless energy.

To manifest creative and original verbal or motor responses.
To demonstrate a more complex processing of information than
the average child of the same age.

To respond and relate well to peers, parents, teachers, and o
adults who likewise function easily in the higher—level ’ ' -
thinking processes., \ ;

To have many projects goiﬁb, particularly at hoﬁe, so that the’
talented child is either busily occupied or looking for some~
thing to do.

To assume 1eadership roles because.the innate sense of justice
that is often noticeable in gifted children and youth gives
them strength to which other young people respond.
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\ TRAITS COMMON TO INTELLECTUALLY GIFTED CHILDREN
T - (Cranston, Rhode Island,
B Title-T11, ESEA Program
Julius Brier, Director)

Displays a great curiosity about objects, siruations, or evente. Has
the capacity to look into things and be puzzled; gets involved with
many exploratory type activitiesy is interested in a wide vange of things.

» I8 a self-initiated student, usually needing little help in knowing what
to do; starts on his own; pursues individual interests and seeks own
direction.

g

Exhibits originality in oral and written expression. Consibtcntly gives
wmusual, clever, unique responses or ideas away from the clichd or
Stereotype.

Has unusual talent to express himself in the arts; i.e., music, dance,
drama, drawing, play activities,and/or artistic expression.

: Has the ability to generate many alternatives. Seeks. many directions

S and is flexible in thinking by going at right angles to the main stream

- Af thought in the classroom. _
Is perceptually open to his environment. Uses all of his senses to be
aware of things around him; keenly obgservant and alert to things that
are done as well as things ‘that are not dome.

Displays a willingness for complexity. Thrives on problem situations;
selects a more difficult response, solution, or problem over the easier;
seeks complex asymmetrical forms compared to symmetrical forms; has a
preference for "digging into" things.

Has the capacity to use knowledge and information other than totmemotize,
store, and recall. Seeks new associations among items of information;
combines elements of materials or knowledge in a unique fashion.

Shows superior judgment in evaluating things. Reasons things out; seeks
logical answers, can see Iimplications and consequences; makes decisions

easily. - ‘ - ¢

. .- Is a good elaborator. Produces a variety‘of detailed steps; continually

.- ° adds on to ideas, responses, or solutions; loves to embellish materials
E ~ and ideas. :

-
Cs
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‘Is a good guesser. Is able to hypothesize; is full of wonder about

things; is a risk taker; makes good educated guesses.

- Learns rapidly, easily, and efficiently.

Has the ability to see rnlationshipa among unrelated facts, information,
or concepts. .

Uses a lot of common sense; seeks the most practical approach.
Retains and uaés information which has been heard or read.
Uses a large number of words easily and accurately.

Asks many questions of a provocative nature; inquisitive about knowing
why instead of what; has the capacity to dnquire.

e
~

™~

It is interesting to compare the four. lists and note the

similarities and differences. They have been included as samples of
comprehensive lists 1n'éiis§ence so that those who plan to de;:iap
modified lists will have more than onme resource at hqu for reference.
| From lists of characteristiés and from research, check lists
for teacher identification have bezn formulated. * The followihg list,
developed by a gﬁnsultant team in Los Angeles County, was used for
screening in the California state study (39) pnd‘prgéided an_ -
QppOftunity for. teachers to list, Qndet guidancé; the pup115 wh6

-~

exhibited at least three of the tr#ith mentioned.

-

2

447“7 e

i, . .
LG P PP PR

%

¢

% i “
RIS

H]



27

KINDERGARTEN CHECK LIST*

1. County | 3, Sé?knrr

" 2. District 7 \ 7 4. Teacher_

When compared with other children in the kindergarten, which of your
pupils possess, to a marked degree, some of the following characteristics?
Be particularly observant of the youngest children in the class. Do not
exclude any child because of a speech defect.

1. Has uvnusually good vocabulary ~
2. Has ideas which are often very original in one or more areas
{i.e., block play, free activities, art, rhythms, sharing)
3, 1s alert, keenly observant; responds quickly
4. Has an unusually: good memory
5. Has a long attention Sjpdn
6. Recognize$, on his own, some words in books on the browsing table
7. Uses longer sentences
B. Reasons things out, thinks clearly, recognizes relatiomships,
comprehends meanings
9. 1Is curious about many activities and places outside immediate
environment and/or experience
10. 1Is a leader In several kinds of activities. Is able to influence
N others to work toward desirable goals
11. Has outstanding talent in a special area(s) such as art, music,
rhythms, dramatics (indicate area(s) of talent)

1f yoh have any pupiis who exhibit at"ieast three of the above.
characteristics, please list their names below. Following each name,
1ist the number of all characteristics that fit the pupil:

Pupil’'s Name ’ Characteristics (Indicate by number)

10\‘! . ) . .

2.

)

*Form developed by Corabelle Clark and Eleanor Dyer, Compton:
Lyman Peterson, Paramount; Marguret Lund, Manhattan Beach:; Beatrice
Lantz, Division of Research and Guidance, Office of Los Angeles
County Superintendent of Schools.

-
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Comments:

;“ e ‘Aﬁbther 1ist, not limited to kindergarten, appears below.
It combines the items found most imporpant by Walton with traits gf
creative youth_idencifiad by ﬁarron and inclﬂdes two items for those -
deemed artistic and/or musical. Teachers who used this chéék list
. frequently commented that the names of the’ same children appeared

again and aggfh opposite the various items., Teachers are free to

nominate apy number of childien\from a class; this should increase the

likelihood of finding the gifted.

-

Will you please take a few minutes to write in the first and last names
of one or two children (or more) whose names come into your mind first
.as you look .at the terms below? This should be done as free association,
very rapidly. You need not fill every space, and to save time, if you

list a child more than once, use his first name and last initial to
save time after the first listing. Thank you very much.

1. Learms easily

2. Original, imaginative, creative

3. Widely informed

4. Persistent, resourceful, self directed

M 5, Common sensa

6. Inquisitive, skepticair~

7. Informed in unusual'areas

RS ) ; ‘-‘»
. o -«
E . o




]
f

B, Artistic__ !

.9, Outstanding vocabulary, verbally fluent

10. Musical _ | \/‘ I | ‘

11, “Indapendant worker, shows initiative

12. Good judgment, logical

13, Flexible, open

14, Versatile, many interests

15. Shows unusual insights

16. Shows high level of sensitivity, empathy

17. Has excellent sense of hu§or 

\ V. '
One of the earliest and most popular forms for identification

of .potentially gifted children was developed by Ko&i& and DeHaan (36).

Tﬁis form, which encompasses many of the abilities oﬂ\the academically .

talented (uppgr 15 percent) as well as the gifted, ha:;\ been widely ‘_‘r
“used and adapted for the gifted. The following form, ?sing'the Kough

and DeHaan items as a base, has incorporated additionai items to promote
! ‘.

accurate referrals. ;
‘ i

! R

- . I, .
DAVIS JOINT UNIFIED SCHOOL DISTRICT MENTALLY GIFTED MINOR REFERRAL -

Student's Nawe e . _——Date___
N ~. . T ~ \ . o
~ _* School y | - Teacher

T 7

»

| /
+ 1. What makes this child seem special to you_.

“y

=T N - -

~‘;’.{,
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k. Prefers complex ideas.

2. Are you aware of any experiences of this pupil suggesting he has special
_gpifts or talents (varly reading, creations, activities, leadership)?
Describe in specific terms.

In the following ltems, check the column which best deseribes the child's
functioning: . . ‘

Most of
Rarely Occasionally Often the time

. Learns rapidly snd easily.

b. Thinks clearly, recognizes implied
relationships, comprehends meanings.

¢. Reads above grade level.

d. Retains what he has heard or read
without appearing to need much
rote or drill.

e. Has large vocabulary.

f. 1Is independent, individualistic,
self-sufficient.

8. 18 curious, investigative.

h. Asks penetrating, searching
questions,

i{. Has long attention span. 't

3. Produces original products or | .
ideas. : :

B

An unusually thoughtful scale foé#;oninacing and rating pupils

has been developed by Renzulli, Hartman, and Callahan (61). It was

RN i
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compiled from rescvarch on traits of gifted children. ltems were selected
which appeared In 2t least three sources. They are grouped in the areas

of Learning, Nutivatigg, Creativity, and Leadership. Validation studies 3

-

indicate satisfactory inter-judge reliabiliry; comparisons of the Learning and
Motivatlonasscales with standardized tests of intelligence and learning Snd show
them to correlate fairly well with group test®, The Creativity Scaie compares
favorably with the verbal subtests of the f;rrance Tests of Creative ?hinkiné,
but a low nonsignificant relationship was found between the Creativity Sca¥e Qgﬁ
nonverbal items of the Torrance Tests. Thus, the rating scale apparently fh more
vaeful in identifying students in verbal aspecg; of creativity than in nonverbal.
| Renzulll and his colleagues suggest that gtudant ratings on the

scales be analyzed separately for use in identifying and developing

particular abilities. Tﬁey also suggest that the scales be used as early

a8 po#siblu in the student's career, that they be used throughout

the year, and that ratings be secured from several sources 1f\

3
possible.

SCALE FOR RATING BEHAVIORAL CHARACTERISTICS OF SUPERIOR STUDENTS

Joseph §. Renzulli/Robert K. Hartman

-
IS

Name ., . _ i ! _ Date
School 7 ~___ Grade Age .
) L Years ‘@onthsx
Teacher or person completigg/}his“f;;m L . ,
How long have you anwnf?ﬁis child? 3 Months
/
a by
. //»“‘

Gkl

"
R . .
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' DIRECT1035\~ These scales are desigoed to obtain teacher estimates of a
student’s characteristies in the arcas of learning, motivation, creativity,
and lﬂuderahip‘ The items are derived from the research literature
dealing with hharacturistics of pifted and creative persons. 1t should
be pointed out that a considerable amount of individual differences can
be found within this population, ‘and therefore, the profiles are 11%@13
to vary a great deal. Each item in the scales should be conaidered
separately and should reflect theydegree to which ‘you have obu«rv;d the
presence or absence f each characteristic., Since the four dimanbipna
.. & the instrument represent relatively different sets of behaviors,}tha

5 ~ scores obtained from the separate scales should not be summed to yleld a .
= total score. Please read the statements carefully and place an X in the

o -~ appropriata place according to the fpllowing scale_of wvalues: 1

‘%*' o {W
i R

. < 1. If you have seldom or never observed this characteristic, \ ;
R 2. If you have observed this characteristic occasionally. ° L
C 3. 1f you have observed this characteristic to a considerable degree., ) E

4, 1f you have observed this characteristic almost all of the time.

Space has been provided following each item for youf comments.,

a

-

SCORING - Separate scores for each of the three dimensions may be obtaingd
as follaws.

++v. Add the total number of X's in each colum to obtain the ."Colum Total,"
ceas Multiglx the Column Total by the "Waight" for each column to obtain the
"Weighted Colum Total." ' .
".... Sum the Weighted Column Totals across to obtain the ''Score" for each
! dimension of the scale. »
. “a..s Enter the scores below.

[y L ) . - .

Lea?ning Ch&fﬁﬁféf‘iﬂhiﬁﬂm.o.o..u.n ul"anuv;‘vv;tt et ' N v
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. PART I:. LEARNING CHARACTERISTICS f
v . * ;
= \ ‘ 1 2 3 4
N "1, uas unusually advanced vocabulary for age or grade level; 5
\ s uses terms in a meaningful way; has verbal behavior N
. : characterized by "richness" of expression, elaborntion. ' .
- - and fluency, 3
i\ ) . =
2. Posses;lé a isrge storehouse of information EBout a ‘ o E
s . *, variaty of topics (beyond the usual interests of : LT
s ~s  youngsters his age). - E
” . . . é
3. Has quick mastery and recall of factual informmation, é
4. Has rapid insight into cause-effect relationships; tries : :
to discover the how and why of things; asks many provoc- :
ative questions (as-distinct from informational or fac-
tual questions); wants .to know what makes things (ox
people) "tick." ;
-3
5. Has a ready grasp of underlying principles and can ' ;é
; quickly make valid generalizations about events, people, L
s ’ or thinga, looks for nimilarities and differences in .
‘ events, people, and things., -° X ‘
S l--Seldom or never 1\\»—w’/( : ‘ : g
- . 2--0Occasionally ' 4 :
1 ' 3--Considerably. E ;
4--Almost ‘always v » ,
- . ’ 4& ".‘ - B -
o - ~
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A .
6.

Ia a keen and alert observer;: usually "sees more" or*
"gets nore out of a story, film, etc. than others.

AN
-~

N
-

7.. Reads a{i&gat deal on~his own3’ usually prefers adult
level books; does not avoid difficult material; may
show a pee¥erence for biography, aubobiography,

n encycIOpediaa, and atlases. . . _—
\}- >
8. Tries to understand complicated material by separating

it into its respective parts; reasons things out for
himself; sees logical and common sense answers.,

Column Total

Weight

Weighted Column Total

Total

PART II: MOTIVATIONAL CHARACTERISTICS i ..

- - wed .
= >y

Becomes absorbed and truly involved in certaik topics
or problems; is persistent in seeking task completion.

(It is sometimes difficult to get him to move on to
another topic.) :

-

N

[N
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3.

4.

5.

6.

7‘

e.

\’ ‘9‘

Is easily bored with routine tasks.

-

Needs little externalﬁmotivafion to follow through in
work that initially excites him.

Strives toward perfectioni is self critical; 1s not
easily satisfied with his own speed or products.

Prefers to work independently; requires little
direction from teachers.

"1s interested in 'many "adult" problems such as

religion, politics, sex, race--more than usual for
age level.

-

Often is Qelf assertive (sometimes even aggressive);
stubborn in his beliefs.

Likes to.organize and bring structure to things,
people, and situations.

L

Is quite concerned with right and wrong, good and bad;
often evaluates and passes judgment on events, people,
and things. ~

Column Total

Weight

Weighteu Column Total

Total

SR 43
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PART III: GREATIVITY CHARACTERISTICS

1,

2,

\3’

2.

B.

. tics of things.

. 4 - o
Displays a great deal ¢f curiosity abouyt many things;
is constantly asking guestions about anything and -
everything. \

Id

4

4 i .
Generates a large number of ideas or solutions to i
problems and questions; often offers unusual ‘

("way out"), unique, clever responses. 0 e

Is uninhibited in expressions of opinion, is some-
times radical and spirited in disagreement; is
tenacious.

Is a high risk taker; is adventurous and speculative.

Displays a good deal of intellectual playfulness; :
fantasizes; imagines ("I wonder what would happen - - N
if..."); manipulates ideas (i.e., changes, elaborates

upon them); is often concerned with adapting, improving,

and modifying institutioms, objects, and systems.

Displays a keen sense of humor and sees humor in
situations that may not appear to be humorous to others.

‘»

Is unusually aware of his impulses and more open to the
irrational in himself (freer expression of feminine in-
terest for boys, greater than usual amount of indepen-~
dence for girls); shows emotional sensitivity.

\
v

Is sensitive to beauty; attends to nestheé@c characteris-
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: ,v\‘ 1 2 3 4
. 9. Is nonconforming; accepts di}order; is not interested in ;
details, is 1ndiv}dualist1c;‘d0ea not fear being differ- 1
: ent. \ : | )
10. Criticizes constructively; is*uawilling. to accept authori-
tarian pronouncements without critical examination.
' Column Total
" Weight 1 2 3 4
' . ; : ; . " N
Weighted Column Total y
Total
: \\
. ’ : \\
3 \\
PART IV: LEADERSHIP CHARACTERISTICg
1. Carries respensibility well; can be counted on to do ..
what he has promised and usually does it well. .
(Baldwin, 1932; Bellingrath, 1930; Burks, 1938) . | ) » ;
- : | ’ .

-

4. 1s gglf confident with children his own age as well as
adults; seems comfortable when asked to show his work
to the class. ' | .

-

P2

3. Seems to be well iiked by his classmates.

4. 1Is cooperative with teacher and classmates; tends to
avoid bickering and is generally easy to get along with.

. .
. , M :
.
\_" “
. . . .
- . "
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1 2 3 4
5, Can express himself well; has good verbal facility :
i and is usuvally well understood. :
6. Adapts readily to new situations; is flexible in
thought and action and does not seem disturbed when
the nomal routing is changed.
7. Seems to enjoy being around other people; is sociable
and prefers not to be alone.
8. Tends to dominate others when they are around;
generally directs the actiwity in which he is involved.
9. Participates in most soclal activities connected with
, the schocl; can be counted on to be there if anyone is.
10. Excels in athletic activities, is well coorainated and
enjoys all sorts of athletic games.
Column Total
A

Weight 1 .2 3 _4

Weighted Column Total
Total
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It is generally agreedlthat rating scales are useful in

identifying giftedness, but they should be used with full awareness

~of their limitations. If scales are adapted or developed for Jocal

use, they should consist of items which are clearly understood by
teachers and include those qualities or traits which are readily

identified in classroom situations. Items based on direct obser-

- vation of behavior are far more valuable than those based on inference.

Scales should demand as little time from teachers as possible.

Teachers rightfully resent taking time from child contacts to fill out

EN N

forms and questionna;res which they view as unnecessarily wordy, time-
consuming, or irrelevant. To help‘tegchers unders tand and u;e scales,
their content should be d;scussed in teacher groups. But, despite

thelr limitaiions, scales should be used because they add to the likeli-

hood that gifted children will be identified.

Croup Intelligence and Achievement Tests*

Group tests of intelligence and achievement are useful in

screening potentially gifted pupils, especially if used together. But

*Because of the thousands of group tests available, specific .
evaluations cannot be made here. The 1972 Mental Measurements Yearbook,
for example, contaiﬁvﬁieviews and evaluations of 1157 tests! People who
are considering uaing ARy test, group or individual, should consult such
sources as Buros' Mental Measurements Yearbook (11} for thorough
evaluations by experts. Evaluations are given for tests of intelligence,
creativity, talents, personality, and many other fields of interest to
those dealing with the gifted. An excellent chapter on measurement of
exceptional children by Newland (44) 1s also valuable.
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group tests should be used for screening purposes only and not for
final {dentification. .

One vbvious reason is the makeup of the tests. Their content
is designed for the majority of pupils within certain age and grade
ranges; the content switable for the gifted, who perform ét advanced

levels, typically is limited to 4 few items. Randomly selected

high school seniors who were given the Graduate Record Examination

"area tests when they proved to be somewhere beyond the tollege sopho-

more level on the Sequential Tests of Educational Progress, exceeded
the norms for college seniors on ;11 three area examinations and ex-
ceeded the norm for seniors who had majored in social studies on that
particular test (39). The same problem occurs at all grade levels,
Therefore, the usual testing program should be supplemented with
advanced—-level achieveient testgxgﬁiiable for the gifted.

» li
The ceiling probleln also occurs in group intelligence tests.

Because of the limited number\of advanced items, pupils must have nearly

s gifted. It is not wcommon for a

total success to be designated

child's IQ to vﬁ&y thirty po;nt from an individual to a group test,

especially ag*the upper levelp of measured intellectual ability, as

Table 1 show? (39), And: when a pupil has a group test IQ of 130,

his educatio?al needs are not considered as they would be if his

individual Id of, say, 170 were known.
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TABLE 1
DIFFERENCES IN SCORES BEIWEEN GROUP AND INDIVIDUAL TESTS
e AT VARIOUS IQ LEVELS
‘ Number of Algedbraic . K S
IQ range _ pupils difference®
,y - N = = i ,,. .

160~169 6 T 33.833
150-159 11 ‘ 18,273
140~149 11 13.909
130-139 28 10.607

The problem of using group tests except for screening purposes
was stressed by Pegnato (50) in a study of the entire population of
a large metropolitan junior high scﬁbol. If a cutoff point of 125 on

the Otis Group Test had been employed, over half of the gifted in his

study would have failled to qualify, including nine whose actual scores

on the Binet ranged from 146 to 161. Only 35 out of Pegnato's sample
of 84 gifted pupils achieved.scores on the group test of 125 or more.
An examinatiaQ\of the scores of the 84 individuals reveals
1nterésting discrepancies. Out of the 84 in the group, 45 had Binet
scores that were higher tﬁan their Otis scores by 20 points or more.
0f these, 15 scored at least 30 points lower on the group test score.
Further evidence cf the need to supplement group testing
with other means of identification comes from a study gy Blosser (19)

of the Telative usefulness of several group intelligencg tests, The

three tests Blosser evaluated were not very efficient and identified

*In favor of Binet. Data courtesy of California Test Bureau, ‘\Qt?

vy
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a number of students who failed cn~Qun11fX\:n the Stanford-Binet.

A different and perhaps even more ‘serious problem can

" ocecur. Through examination of the group test YQs of a group of

332 gifted studenta in the California study t39)~ it was found

that nearly one fourth of the group would have been eliminated

if a group test IQ of 125 had been the criterion fpr\tncluaion;

if 130 had been the,fxiterion, slightly over half would have been

eliminated. Examination of Table 2 shovs not only that many‘wouid
have failed to qualify but that quite a number whose group test IQs
were average or slightly above would probably have been regarded as
merely average by their teachers and educated accordingly. Eleven
students had group test IQs of less than 110, and two had 1Qs of 100,
Yet all had IQs of 130 or more on the Stanford-Binet.

Similar problems were noted by Walton, who found that

»

approximately ten percent of her gifted kindergarten population

- had group I0s below 110 and that the group test misidentified a

number of children. It should be added that group testing in the early

grades is not done often; thas, the identification of youmg children

is neglected at a time wben a proper educational start should be made.
Group tests have been criticized because they stress verbal

ability and thus penalize certain groups, although this problem may

be greater at the elementary level that at the secondary. When scores

on test batteries were compared Eor 18,000 junibr-year.male students

from four ethnic groups, the same patterns of abilities were found

»

across groups (16). It is important, however, to be avare of

*

o)

»
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TABLE 2
SCORES MADE BY 332 GIFTED PUPILS ON
A SELECTED. GROUP TEST'

4/i

e
TP N

Grades OGrade Grades - Nearest

1Q Score A4=5 7 10-~11 Total Percent
140+ 13 11 11 35 + 10
138 - 139 3 6 6 15 4
136 - 137 5 ) 9 19 . 6
134 - 135 8 9 10 - 27 B
132 - 133 9 12 15 36 11
130 - 131 9 12 8 29 9
128 ~ 129 8 10 12 . 30 9
126 - 127 5 14 22 41 12
125 1 10 7 18 5
124 4 7 6 17 5,
122 - 123 5 8 8 21 6
120 - 121 1 6 6 13 4
118 - 119 1 1 3 5 2
116 - 117 2 3 3 8 2
> 114 - 115 1 2 4 7 2
112 - 113 - 1 -3 4 1
110 - 111 - - 2 2 1l
108 - 109 - - 2 2. 1l
106 - 107 1 - - 1 -
104 - 105 - 1 - 1 -
102 - 103 - - - - -
100 - 101 - 1 - 1 -
Total 76 119 137 332 -
Total pupil loss X
(125+) 15 230 37 B2 -
Percent of .
pupil loss 19.7 25.2 27.0 24.7 -

1
<
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putential problems, not oniy‘with éaapect to language factors but also
with respect to skill def}cita and other limitations.

To summarize, group tests‘ura useful and relatively in-
expensive, Used in combination with other mcthods, they are effective
screening devices. It should be kept in mind that they fail to identify
some gifted students and that they sometimes identify erroncously.
Different language backgrowunds, reading deficiencies, group testing
pressures, student motivation, and generél learning deprivation should
all be taken into account wgeg the performance of individuals is evaluated.

A statement on the useﬂof group tests of counselors, published
by Psychological Corporation (57), presents a brief framework for
selevting the gifted. Though oriented toward group tests at the second-

ary level, it contains-useful suggestions.

k]

A Counselor's Policy on Giftedness -~ The Role of Tests in Selecting the
T T Gifted T

1

A gifted student program must start with goals -~ goals which are
understood and accepted by the whole staff. The goals will determine
in part the procecdures, including tests, which' are appropriate for .
identifying the gifted.

2

A gifred student program must be expressed in terms of what a particular
school can do now, or can arrange to do soon, for gifted students. Test
scores on aptitude and achjevement batteries become maximally useful

only when the proposed g&fferentiption of treatment of the gifted becomes
reasonably clear. S

3
No one group within the school should have exclusive control on defining

brightness or identifying the pupils who will qualify. Superior abilities
can be identified by teachers and principals, and by the students them~ '’

£y
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salves, who often show considerable accuracy of self-appralsal. Nominations
should come from all competent personnel. Final administrative determina-
tiony should not be in terms of some narrow concept but in terms of which
pupils would likely be best served by each of the special educational
efforts this school can provide.

4

For practical reasons, keep separate the search for the intellectually
gifted -~ the gifted in the cognitive areas -- and the search for the
gifred in music, arts, physical skills, and social leadership. Aptitudes
for these latter fields should also be evaluated in planning for those
pupils who are mentally gifted. Similarly, mental abilities are rele-
vant in assessing potential artists, dancers, and social leaders and
planning thelr programs. When the purpose is to enhance and accelerate
the education of the mentally gifted, the focus on assessing of cognitive
abilities and achievements must be sharp. )

5

Intellectual giftedness presents itself in many ways. Multi~aptitude

test batteries are essential to the comprehensive assessment of each
pupil's level and pattern of mental abilities., Beyond their use in
selection, multi~apt1t§pa batteries provide ‘the basis for comprehensive
counseling of the gifted and for determining what remedial or special work
may he ne-ded to avold limitations on individual gifts arising out of
deficiencies in basic, learnable skills.

\
.

Nomination by Others

Open opportunities to nominate a potentially gifted student

should be given to all those who are in>a position to know of his high

.capabilities: former teachers, principals, other school resource

personnel, parents, peess, and community members, including the
librarian. School personnel other than the current teacher often have
had numerous contacts with a child and may have formed accurate opiﬂions
on the basis of out-of-~class contacts. "Former teacggis, for example,
may have discerned high abilities which are not apparent in the present

environment. A librarian who encourages children to select materials

<
-

S



T~ Trs§ children whom they would like to have help them with their various

Nomination by Peers
S2hatal ieels
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freely is in an excellent position to notice highly advanced general

knowledge and wnusual Interesats.

-

Pear nomination is possible simply through awareness of comments
pupils make about the knowledge of others. Pupils also may be agyed to

»

academf%;tnské, those who yre.good at art, music, who have original ideas,
and s0 ;;g ‘It should be remembered, however, that masy children conceal
;hair ﬂbilities very effectively as they conform to classroom expectations
and that nominations from either peers or teachers are most accurate in &
1éarning environment with open opportuniiies for the gifted to produce at

o -

their level of capability: R )

Parent Nomination

%ggg;E“;;rsonnel'who listen to what parents say about thedir

children often find cues to giftedness. A parent who tells of a child

who taught himself to read chroﬁgh analysis of‘iettgriéombipntions on
‘Qigns, box tops, and other maierials, who spoke in sentences at age two,
who asked what cértain words were at age tﬂfee. or who as a very young
child is concerned about the effect of Amgricgn bombing in other countries,
is describing a #ery brfgh} child. Similarly, a parent may bring in a ;
song from p preschool composer or ; highly detailed creative painning.: ‘

Such cuesfshould be used as a basis for referral and should not be dis-



" informal contacts with parents, they are likely to%acquire information
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counted. It is easy to dismiss products or information as parental e
pride, but parents have had much more contact with their child than the .

teacher has., It is Just as likaly that parents may underplay or fail

gx

b APTA

to mention the accomplishments of children, especially if the parents and -

W N
& I

sibiings also are very bright.

- o \
When teachers of young children have regular conferences or

which Qill alert them to gifte&neépl‘ And, as Jacobs (30) pointed out,
parents are better at{gﬁentifying giftedness than teachers.

Through the ng of a simple form,‘parenxa can ptpyidé information
on advanced abilities and knowledge which are not always apparent to the -
teacher. One-page forms sent tb all parents in ghe early school years can .

. be scre;ped for indigations of.unusﬁally high abilities. A short introduction

may state simply that the teacher is 1ntergsted in leaming about the
child and that sge will use the information in planniﬁg appropriaté ex-
periences for hiéi Space then can be provided for the~pa£gnts to fill in
information on these items: |

.»» Child's special hobbies or interests

-»+ Reccnt books he has enjoyed or reéd

.++ Special interests other th;n reading

+»+» Special probiems and needs

"

I +++ Any unusual accomplishmént:s,‘ preé’.ent or past
...-Special talents | -

... Any speciai opportunities he' has had

++» His relationships with others _ T

“++. His preferred activities when alone. e



. Teachers are cautioned tﬁat;parenfs may not be fully ﬁwafe»of a
child's cognitive hevalopment. Parents who have limited verbal facilityfor
who because of work, persona’ grob;ems, or other factors communicate very
iittle with their children are lgas likely- to have formed judgients than

those who are in constant communication with their child.

_Pupil Products

When activitias are encouraged at school, many indications of
talent may be found in the products of pupils. ‘ Unusually advanced“products,

egpecially from young children, also may come from out-of-school activities.

A very young c¢hild may take part in the required school activitieg“

. spend his time after school researching subjects of special interecty-_This

research may culminate in an illustrated summary essay: One six~yea
old, for example, wrote an essay on ﬁirda, describing traits common to all
birds, giving some information on uncommon birds, and explaining principles

of flight, migration patterns, and other data of special interest. Another,

who had perfect pitch, refused to participate in kindergarten music activities

because, as it turned out, the autoharp was out of tune and so were
his peers. He did compose tumes at home which his mother wrote

down. The fol{gylngyﬁoems by a twelve-year-old boy (41) were
produggdfiﬁlthe social studies class of a teacher* who looked the

-
-

_.-—other way as the student wrote:

These times have changed

And so have I.

I sit here alone

As ‘the world goes by

And even now wish for a little of it back.

!
!

‘#Barbara Covey, Palos Verdes, California.

Il
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So what does the future hold for me?
A bright‘brilliant emergence
into a bright brilliant world
-or a dull grey graduality of existence?
" The answer is there .
but yet to be discovered ‘ ' E
yet to be blown past my foothold of soul. \ A
~In 'a world of tangibility ‘
Somehow I cannot grasp
A song of beauty, » ‘ .
The blue sky, ; A
A cool breeze. ‘ :
Will they stop and wait for me

or must I chase

never reaching, never living?

Or may I wait : '
and let my fate blow by

\ just watching?

P - These<times are changing

s B and soam 1.

'Relativity in Society'

Quite alone, to the conversation T turn
my ear,
and I think all these people must
be queer,"
for trash, on and on, is all
I hear; :
but if these people are normal, ‘ K
I fear
that I must be the one
that's queer!

The observations of teachers can Qs}wery useful in 1dentifying

e

special talents. This is especially true of the teacher who is8 in close
communication with parents. Once the school is aware of the unique
‘ _talents of a youthful painter, electronics expert, oboe player, or

potter, it is often possible to find a community mentor ier the child

——

\

- ) who can work with him in their field of mutual interest. \




Student Expressions of Values and Ideals

Several studies have shown gifted persons to possess advanced

concern for the problems of humanity, to be highly woral, to value truth,

and to admire individuals who contribute to the betterment of mankind.

Gifted students differ significantly from the general population in their
choice of hero-ideals (39). The gifted, from the middle-elementary

grades Eh, tend to choose those who have had a 1astin3 impact through

humanitarian, religious, scientific, political, or educational con-

tributions, as opposed to peer, family,~§ports, or other fiéﬁres from
the immediate environment., Assigned essays to class groups on»aihero—--
living or dead~-—with reasons for choice, may provide cues for furthér
séreening and nomination. Such essays are useful mainly with .children

who have had normal opportunities to develop verbal skills.

Autobiography

The autobiography is more useful with elewentary school children
. ‘than vtth secondary students, who often refuse such an assignment as an
invasion of privacy. Very young children enjoy telling about themselves or
‘" talking into a tape recorder. Students in the middle grades may‘eithe:

‘use the tape recorder or write The Story of My Life. Cues indicating

high abilities are often found in oral or written autobiographies.
For example, a five~ or six~year-old child who talks about a hobby wh;ch

originated from his reading about it in a magazine, or who tells that .

. his sister is now 3% years old shows signs of ability far beyond the

average and should be individualiy tested.
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Multiple Screeniggvmggkures, Abbreviated Tests*

For better accuracy in fingl identification, many schoo
histricts use~§eVerai 3creeniﬁg\measures and short, standgrdiaed
tests or -sections of tests. These preliminary means also serve to
reduce the cost of identification. Abbreviated tests can often be
administered by untrained exgmingrs and take little time. In combination
.with nonﬂnati&n by teachers and other ieéns of identification, they are
of value.

Some school dis;ricts have uséd brief tésts as an intermediate

step to individual testing. In Escondido, California, it was found that

50 percent of students referred by teachgrs ad&iﬁ:?d 115 IQ or higher on '

a brief vocabulary test,* that approximately 60 pergent of those with
reading scores 1.7 grades or more above grade level achieved 115 IQ or
higher on the test, and that 60 percent of students receiving 115 or more

on this test had IQs of 132 or more on the Stanford-Binet. Walton (87}

used subtests from several tests as well as abbreviated tests to
measure specific abilities in kindergarten children and found all

of them of significant value in predicting giéteduass on the
Stanford-Binet. Los Angeles City ‘counselors noted that brief . N

tests lacked cultural bias, indicated specific strengths, and were

&

-enjoyed by pupils.

Despite their advantages, abbreviated tests do have

limitacions. It is not recommended that they displace individual

*The listing or evaluation of specific tests is not done here,
because such evaluation should be preceded by a survey to determine
tests commonly used for gifted children, Time does not permit such
a survey for the present document; therefore, singling out gyecific
instruments for comment would be unfair..

a9



tests. IN ALL INSTANCES, CAREFUL STUDY OF EVALUATIONS SUCH AS THOSE

IN BUROS MENTAL MEASUREMENTS YEARBOOK (11) SHOULD PRECEDE USE.

To reinforce the importance of such study, here are some

coments (from Buros) by experts on brief tests for testing .
. \

the gifted: ot

+»» The uncritical use of the _ as a substitute
for the Binet or Wechsler instruments is 1ll advised.

... Test validity is dubious...for those whose environments
do not include middle class language patterns.

+++ As in the case with all short tests, the amount of
information derived from the test is limited....

««+ In summary, the is a highly usable.test,-of‘
moderate reliability, and largely unestablished validity.

.++» None of the correlations based on disadvantaged or
minority groups appears to be significantly greater than
zero, although here again the persistent failure of the
manual to provide information on statistical significance
requires the consumer to be his own statistician,

..+ The tests are not adequate for cross—-cultural research

of comparisons. For that we wust wait for a much more
definitive test development and normative effort.

».. However, a healthy skepticism is justified if not de-
manded in the use of this test which was hastily marketed
with inadequate norms and meager reliability and validity
data. - ‘

... This test...is less culture free than the Binet
tests. It is of little or mo value because of
inadequate sampling of abilities.

In many instances, the search for valid and reliable
measures has occurred at the early school levels., Problems have

been found in attempts to predict consistently from éar1y~childhood

tests to later heavily verbal tests and to identify giftedness

-

effectively by the use of non-verbal rather than verbal tests (12, 92).

g .
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Préblema have arisen from the use of short forms of individual tests
{(62) for minority children, from combinations of tests, and 1n‘the‘vary~
ing results obtained among ﬁifferent sex groups, ethnic groups, and
socloeconomic groups (47).

] Tests used in combination have been found effective in
predicting skills found in other tests, but this approach is time

consuming. And if the base of a test is non-verbal, it is of doubtful

-value in predicting success on a verbal test or the verbal skills

+

v

necessary for success in school.
fwo more comments are in order: Many o; the instruments

advocated for'scrﬁening the gifted have been validated with average
or handicapped children. It is therefore important to examine closely
their potential usefulness for the gifted,on such elemeﬁts as content
aAd upper range. Evldence also should be sought regarding their

. usefulness with the economically disadvantaged or with groups‘of
differing cultural backgrounds since some‘short tests are totally

verbal and actually would be less useful than individual instruments

‘of greater scope.

Lreativity Tests

r

The interest in measures of creativity has been due largely

. to a growing desire for measures of added human abilities and talents,

°

The early discovery and nurture of those who promise to make out-
standing creative contributions has been of continuing concern to
anyone inferested in giftedneés. Attempts to develop creativity tests,

%{‘ mainly based on the work of Guilford, proceede%lat,a growing rate during

-

¥y r .
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the 19608 and still are in process at many centers. The development
of tests which can be used with assurance in the identification of creativity
‘bf\pn;&nrial creativity in the school population has been a complex problem.
égarly reports of creativity studies, based on adaptations of

:hé Guilford tests, were highly enthusiastic about the possibilities for
identification of abilities untapped by existing intelligénce tests.

s
These studies have been thoroughly examﬁned by a number of exp&rts and
their reviews, in turn, have ﬁeen usefﬂl to those practitioners who make
Judgments about both the value and the limitations of tests (11, 13, 79, 83,

84).
| Some of the researchers in ;reandvity, notably Barron (3) and
other measurement experts, have provided exfengive comdents on testing
problems and evaluations of current tests (11). Many have pointed out
&ifficulties inherent in the testing situation; G;oup administration,
classroomAtesting, and demand for production are contradictory to the T
creative process. Attemﬁts to eliminate these problemé have introduced
additional complications (77).
Recent evaluations of published creativity tests by five

experts stress especially the need for validity studies in\order to
determine whether high séﬁres truly identify original persons. Their
various comments suggest that the tests may be interpreted most -
accurately as attempts to measure particular elements of creacivityk
rather than as measures of creative thinking. The general consensus
is that the pred;ctive and unique value of these tests should be

verified as soon as possible (11, 12). The experts agree that this

is a difficult task which will require careful studies of the relation-

6
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_ship between high test purformance and production of extraordinary value,

While the question of valldity ig still largely unresbiVed,
creativity tests have helped revive an intereai in improved conditions
for learning. Hundreds of studi;s during the 19608 attest to this
fact, One recent s@aw cites 142 studies which used various creativity
measures in evaluating different‘ggtgmpts to improve iearning 77,

Methods to i&prove 1ea;niﬁgurangéd from toys, to typing,

Junior Great Books, individualized raading; rewards, encouragement,
co&bénionship, art and music experiences, dramatics, programéed exercises,
and special programs to produce productive thinking.

Although one may question the originality of some of the
approaches, the availebility of the tests has encouraged experimentation,
and the studies undoubtedly have had some ibfluence on school practices.
Writings on classroom conditions and peacher‘behavior conducive to
creativity h9vé been useful in the promotion of classroom mental health,
and while efforts go on to resolve some persistent questions regarding
the creativity tests themselves, the interest in creativity is a

beneficial influence on school practices. And, the recent publication

 of creativity tests for elementary children by Guilford will undoubtedly

produce added studies and information (25a).

. » —

Judgments of Creativity by Experts ' '

Because of the specific nature of manyr:reative talents,

some schools have relied on experts in various fields to judge

~ creative products. The selection of outstanding products is an

excellent way to identify talent which should receive épecial




attention. As Barron (3) has pointed out, evaluation of

creativity should be made by people who can distinguish eccentricity
from originality ind who understand the gualities of cowplexity and

ocriginality inherent in the creative act. Among school children,

x

© these quaiitiesvmust be discerned at various age levels; therefore,

an unﬁerstanding of child development, as well, is important.
Usually, schools have used experts to select products of

high quality to be included in yearly poetry publications, art exhibits,

or other ¢vents. Community experts also have judged essays, short

stories or ocher‘creatibe writing, inventions, and other products.

The use of experts has several advantages, among them the use of
educated judgment, saving o§ time for school personnel, and involving of
layﬁen in school aff@irs. The experts also get further involved with

gifted young people. And the very fact of recognition\for outstanding

~ creative work has a strong motivational impact on the youthful creator.

Individual Tests of Intelligence . ) N

Individual intelligence tests have a number of advantages over
group tests, A'broader sampling of abilities is possible, better testing
conditions can be arranged than in group testing, a greater range of

abilities can be tested, and interpretation of the quality of per-

formance is possible. The kinds of items in an individual intelligence

[

test are fairly typical of‘'children's cﬂinkins. especially in the

-school setting.

Obvious problems include the cost, the lack 6§ktrained

A}
\

' . ‘ -
personnel in many geographic areas, wnwillingness to assign psychologists

” .
» ™ .
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to teat the gifted,ﬁhnd some content which penalizes children with
1angunge.nr envirwﬁmental handicaps. Individual intelligence tests have
been criticized }ar their inadequacy in identifying creative potential
and a number of traits important to success, such as values, habits, and
perseverance. Intelligence has proved, however, to be a sigéificant
factor in a number of more specialized abilities whidh are often difficult
to measure, For example, Butcher cites studies conducted duiing the 1960s
which show intelligence te be & common variable in athletics, scienée,
leadership, communication of emotional meaning, coping, persuasiveness,
word-associations, and even in the fundamental processes of visual per-
ception. It is an even more crucial variable in problem-solving, learning,
creativity, scholastic attainment, and vocational success (12). The
talents and creative production exhibited by the Terman subjects (75)
attest to how well acﬁievément can be predicted through the individual
intelligence test.

" Individual intelligence tests also-have been criticized because \

they measure verbal factors. Vernon points out that it is particularly

inappropriate to use non-verbal tests to measure educational potential

* since scholastic achievement can be better predicted from various

.‘\
\

AN

\

verbal measures (80).
Actually, many abilities are tapped by the full-lemgth

individual test, Guilford (;5)‘commented that the Stanford-

Binet prubably encompasses 28 of the factors im his Structure of

Intellect. Meeker has found, according to Gowan dnd Bruch (23),

that the Stanford-Binet coﬁtains 54 of the 120 abilities hypothesized

in the Guilford Structure and that the Wechsler test measures fewer

separate abilities than the Binet.

6 .
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While the tests do not measure all human abilities, they do
identify gifted children much more effectively than group measures
i;\ {50, 87), Sheldon and‘Manclgﬂea pointed out that group test ratings
tend to be higher for below-average students while children who are
above average do less well on group tests than on the Stanford-Binet (?15,»
It is important to use an individual test whicﬁ provides an \
adequate ceiling and measurement of a number of abilities. .The étanford-
Binet and the Wechsler Intelligence Scale for Children are the two full-
length individual tests in widespread use for_testing the gifted; they
have been compared by a number o}~authoritias who have pointed out that
the Binet has a higher IQ range than tﬁe ﬁechslef (19). The Wechsler
scale does not encompass either extremely high or extremely low IQs, and
thus is limited for the gifihd. Other comparative studies show that IQs
of gifted children average about ten points lower on the full-scale
Wechsler than they do on tpé Binet (4).
| AGoslin (22) commented that individual tests such as the
Stanford-Binet have been used with relatively few children and that
criticism of tes*s has been directed largely at gréup tests.
It is important to use proper individual tests with'the
- gifted whenever poésible. Individual tests provide a méch more
accurate celling than group tests and thus give\a better estimate

of abilicy. The skilled examiner is able to assess not only cor-

rectness of resPOhse but also quhlity and style of response. Because Y
the intervie; situation is ;uCOmatically there, the sgilled’examiner | |
- may learmn much of value about a child's attitudes, iﬁtergsté, and | ,,ji:
a background. | | |

@
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An example vomes from the recent experiences of one school
paychoingiﬁt‘uho worked with a seven-year-old boy referred for a
"gevere learning disability." The psychologist was told by the teacher
tﬁat he was "dumb” although he proved tovhavg)q Binet IQ of 134. Bafore
the test the boy said, "I.guess you are the one who is going o fiﬁd out
why 1 1like to daydream.” On the vocabulary test his definition of a

~‘d1amnﬁd was, "A diamond is in the same category as a ruby, but it's not

red and it's not exactly white; but it sparkles, but not the kind of
sparks that are made by a welding torch. Do you understand what i,mean?"
To the quustiun,‘"What is fur?" he said, "It is hair. On people fur is
called hair, but hair on an animal is called fur."

The example provided in this instance could be multiplied by

the thousands, with variations.  The group test would not evoke such

responses, which are obvious cues to high ability.

The Use and Relative Value of Various Identification Methods

| One of the most thorough assessments of various approaches

to 1dentifiéation was done by Pegnato and Birch (51). As Table 3
indicates, all measures left much to be desired. Group achievement and
intelligence tests were useful in identification, but appreciable
numbers of gifted children were misidentified or overlooked. drouﬁ
tests in combination increased thé effectiveness to 97 percent and

probably are the most useful method, short of tdﬁividual tests. The

.
inability of teachers to recognize creativity in art is obvious;

:%ly a few children were correctly identified.

~
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Table 3. Identification of Gifted Children in Junior High School

“(after Pegnato and Birch, 1959)

- C’}
U

" Tagls

20

Number Coprectly  Mis- Over- Effective- Effi-
Criterion Ildentifjed Identified identified looked ness  clency®*
Teacher "Mentally - \
Judgment 154 41 113 50 45% < 27%
3 grédes
chigvement over grade : )
placement 335 72 268 19 79% 21%
Honor Roll B average N
or hetter 371 67 304 24 T4% 18% .
Creativicy ‘
judgment
on creative
. b6 6 60 85 7% 92
Otis B-IQ
Intelligence 450 B4 366 7 92% 19%
‘ 240 65 175 26 71% 27%
36 16 v 71 22% 56X

Gifted found by screening

* Fffectiveness =

True number of gifted

** Efficiency =

Number of gifted found

Total screened as gifted

-
L 4

part of the 1972 Commissioner of Education's report (38).

intelligence test as important or essential, The following survey was

Ninety percent of 204 experts on the giftéd saw the indiv. " al

L



. Figure 1. Minimum Criteria Judged lmportant or Essential f

r Identifying Gifted and
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Group IQ test
Individual IQ test
; Achievement test (standard)
Achievement test (local)
- Teacher judgment,
Professional talent evaluation
Demons trated aéhievement
Psychologiscs'evaluation
Apparent-psychologicﬁ%\ad;ustment
Creativity ;est
"Other: Apﬁitude test for talent
Other:

Peer judgment

Other: Parent judgment

e ' Source: A Survey of

Fd ’ Leadership in Educaticn

* of Gifted and Talented
Children and Youth, 1971
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The discrepancy between the-gctual use of various measures and

those recommended {s seen in Tgble 4 (40). While teacher obaergation
. and nomination are foremost in use, individual intelligence tests and i
prew@qusly demonstrated accomplishment are ratéd first and seéond as

preferred methods of identification. Creativity tests, while least used,

are recommended as often as group achievement tests. o

A ¢ gne
. . i
w

-

Table 4. Major Procedures Used and Recomﬁended_;g the Idéntiff%ation of

. » Gifted Students | 7
Percent Percent Rank f
- : Using (and Recommending Order ~ ,
* ’ ~ Rank Order) (and Rank Order) Difference
- Major Identification Procedures < (D o (2) (3) )
. - , . , - .
Teacher observation and nomination 93 (1) 75 (3) -2
N Group school achievement test scores .87 (2.5) 74 (4.5) =2
A Group intelligence test scores 87 (2.%) 65 (6) -3.5
" Previously demonstrated accom— |
plishments (including school grades) 56 (4) 78 (2) +2
Individual intelligencektest scores 23 (5) 90 (1) +4
Scores on tests of creativity 14 (6) 74 (4.5) +.15

¥

Source: S.P. Marland, Education of the Gifted and Talented, Washington
D.C.: U.S. 0ffice of Education, 1972. Column 1 data are drawn from page 261
"~ of this report on identification practices in the local school systems of
Illinois and are reported as averages of elementary and secondary school
practices; Column 2 data are from page 122 of the report and are based on
what was considered important. by 204 experts in the education of the gifted.

) bl

. 7 The state of Ohio uses multiple methods to identify the gifted (21). =

S As reported by Gloss in Table 5, the use of several criteria is desirable
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_ since the use of only the opinion of teachers gr only school marks could

limit special opportunities to those students who were highgichievers

and thus eliminate those who need special programs the mpgt:

Table 5. Ohio's Criteria Used for Identifying Gifted Students

. - : ?Numbér of 3
. ’ e
® ndtvidual IQ . 1;3 M_(_ﬂji,.w-r‘"""'f -
Group 1Q . ’ﬁiﬁf" > T )
- Both Individual and group 1Q 71 _ . ﬁ
Teacher Opinion : . 149 94 B
School Marks 144 91
Achievement Tests ‘ 123 - - 77
“ Aptitude Tests | 54 34
Puptl Dpinion { . \12 | 8
The Case Study
The end product of the identification process is a case study
where aii information concerning a»studenp and his unique abilities,
talents, interests, psycholqgical traits, and special educationél
accomplishments and needs are made apparent to educators. The moré
complete tha'infofmation, the greater the base for understanding and . 5
eifective planning. A case study of the gifted can be relatively in-~ .
expensive. In the study, consideration shéuld be given to the chilfi's
health, language status, intellectpaf sﬁimulation at home, interest of -

-
(ol ?
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home in achievemunt,‘§ossibility for study at home, nutrition, attitudes
of parents, peers, and teachers toward learning and achievement, attitudes
of teachers toward the child and his potential for iearningg and his oo
opportunities for success. ‘ -

The case study should be as complete as possible and it should
ﬁe cumulative. A case study is far easier to do on a gifted child than
on a handicapped ovne. Often the.child himself can COntribute\an auto-

. Wh
biography, or a list of interests or products. The wealth of inhformation

.available from a parent is evident on pages 78 to 8l. With information

furnished by several people, the psychologist can do a better, more
efficient job. .

A good form for a case study was developed by Robeck and her

colleagues (65), It takes relatively little time to do and can be used

~ together with other information.




= 65 L
Case Study Format
Screening and Nomination Form
o Pupil's Ndme Teacher
1 8 .
Birthdate School .
Grade Date_ ]
4
Test Data
1. Academic Achievement Tests
S Name Results Grade Date
2, Group Ability Tests '
Name Results Grade Date
3. Individual Intelligence Tests
Name Results Grade N Pate
4. Other Tests or Examinations -7
- . Name § Results Grade Date
- re pa D
(4 ~




Intellectual Functioning

66

Disregarding test results, would you rank this pupil in the upper 5 percent

of his class' in aca
"mentally gifred"?
standardized tests?

[

mic performance?

In your opinion, is this child
Is classroom performance consistent with results of

Upper 5 percent?

- "Mentally Gifted"
(by state criteria)?

Performance consistent

with tésts?

Yes No N Yes

No

Yes 7 A\‘No

Check the colum which best describes the child's intellectual functioning.
These items include a range of possible characteristics or obJectives. A

child is not expected to be high on all of them.

Egﬁiil__m__;www ==
1.
2.
3.
]
. 4.
5.

ltem to be evaluated

Little Moderate .

Kriowledge and skills

A{Possesses a comfortable
. knowledge of basic skills

and factual information)

Concentration (Has ability
to concentrate;-is not
easily distracted)

Enjoyment of school (Enjoys
academic pursults and assign-
ments; likes school)

Persistence (Has the ability

and desire to follow through

on work; concerned with .

competition; able to see a

problem through) ’
In own Interests.......

Much
) 2, 3 - A 3 .
e

In assigned tasks......

Responsive (Is easily
motivated; responsive to
adult suggestions and
questions)

| 2ok Bl
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) "
Ttem to he evaluated Little Moderate Much
; 1 2 3 4 5
6. Intellectual curiosity .
(Pursu&sjﬁnt@reﬁts \

primarily fo understand
or satisfy curiosity;
questions the common,
ordinary, or the un- =
- usual; wants to know how »
’ and whyi generates ques-
tiens of his own, in ) '
connection with personal ‘
interests or group con- '
éexns)u
¥

7. Challenge (Enjoys the
challenge of difficult ‘ -
problems, assignments, '
issues, and materials)

8. Perceptiveness (Is alert, . N
perceptive, and observant -
beyond his years; aware of
many stimuli)

9., Verbal facility (Shows )
marked facility with . ,
language;: uses many words '
easily and accurately)

10. luency of ideas (Produces
a large number of ideas or
products, often very
quick{y)

11. Flexibilicy (Is able to » S
apprvach ideas and problemse .
from a number of perspec-
tives; adaptable; able to
find altemative ways of
solving problems)

S

12, Sensitivity -to pfoblems
(Perceives and is aware
of problems that others -~ < .
may not sec; is ready to. Vv
question or change existing
situations and suggest
improvements) R

i AT
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13‘

14,

15‘

16.

17.

18.

19.

Item to be evaluated

Originality (Often uses
original methods of sclving
problems, is able to com
bine ideas and materials

in a number of ways, or
creates products of un~-
usual character or

quality)

Imagination {Can freely

respond to stimuli with

the production of mental
images; may "play" with

ideas or produce remote,
fanciful associations or
insightsa)

Reasoning (I8 logical, often

generalizes or applies under
s tanding in new situations,
expands concepts into broade

relationships, or sees parts

in relation to the whole)

Scientific method (Can define

problems, formulate hypothes
test ideas, and arrive at va
conclusions)

) 68
v e, \
Little Moderate Much
1 2 -3 . 4 5
r
es, '
1id

Independence in thought
(Inclined to follow his
organization and ideas
rather than the structuring
of others)

Independence in action
(Able to plan and organize
activities, direct action,
and evaluate results)

Independence in work habits
(Requires a minimum of adult
direction and attention;

possesses research skills to
facilitate independent work)

4
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20,

22
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“into fantasy'

ITtem to be evaluated CLittle Moderate Much \
B 1 2 3 4 5

1

Elabnratinﬁzgﬁﬂnt@rned
with detail and com-
plexity; olften involved
with a variety of impli-
cations and conseguences)

Aesthetic appreciation
{Enjoys and is responsive .
rto heaunty in the arts or
nature)

Describe any unpredictable behavior which interferes with study; e.8.,
wandering away from seat wlthout apparent purpose:

Sz,

-~

T

Describe any unusual preoccupations such as 'daydreaming" or "flights
' which lessen the pupil's learning efficiency:

Y

\

mady

N

e

Describe any leaming characteristics which seem outstanding or would
especlially facilitate this child's progress in a challenging educa-
tional program:

e

{

Describe any learning difficulties the child might have in particular

areas -- difficulties which could hinder progress in such a program: 4

Describe any examples of the ¢hild's creative productivity:

e -t — —_—

v -
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Another form, easy to use, can provide an aasesément pf
paychological benefits from a program during the course of the year (1),
While designed fnr‘evaluafave purposes, such a form could alao‘be
adapted, through a slight change in directions, to provide an‘initial
assessment of psychological well-being as well.

\ Evaluation by Teacher
¥ ,
1 3 Pupil ‘ . Date
School : 7 . 7 oo Teacher
Grade
. Check according to your vating of growth during the school
year. 1 = Not at all; 2 = Somewhat; 3 = Average; 4 = More
than average; 5 = Exceptional ~
Understanding of self 1 2 3 4 5
v ‘ a. This student is able to estimate his own strengths and

weagnesses realistically.

b. He feels a sensze of personal worth,

c. To what extent would you describe him as "self-accepting'?|

Love of leaming

d. Does he place too great a'value on obtaining Ligh grades?

e. He seems to have a "'need to know."

f. Does he seem to value leaming for its own sake?

Soc’ 1l conscience
g. He shows regard for less bright, younger, or otherwise | \ ?
"different" children. '

h. He treats others with respect regardless of their status,
color, or creed..

i. 18 he sensitive to the feelings and needs of others?

" .
i . | ?
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Tolerance for ambiguity | _ 1 2 3 4 5

j. . Does he seem to feel comfortable with situations which
may not have "right" or “wrong" answers?

= k. He is willing to make up his own mind.

T * 1. He i3 willing to conslder more than one solution to a

Creative thinking

.

m. Originality is frequently ﬁhﬁrac£erist1c of his ideas. i
K n. Thera is an imaginative quality to his work.
Quantity and quality of production
A 0. Do you consider his intellectual productivity adequate y .
in quantity? \\
_p» Disregarding the amount of work produced, do you consider ‘
it adequate in quality?
Response. to challenge
q. He scems eageY to:perform~difficult tasks.
r. He is willing to persevere in a problem situation.
Use of teacher
8., He seems to gear his responses to what he thinks 1s expected,
t. He seems to feel free to express his own opinions in the‘ .

teacher-pupil relationship.

u. Does he use you as a "sounding board" for his own theories?

v. Does he seek you out for individual inquiry or discussion?
-The following form can be filled out by pupils as soon as they

are able to read and write or by teachers or aides for young children in

an interview situation. It gives information on interests, academic

achiévement, and a number of other factors (39).

£,
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11.

Pupil Interest Survey

&
Date
School o _a, Pupil
Sox {circle) B G 4. CGrade
What are your favorite TV programs?
What are your favorite magazines? 7 .\\ ) //

/

What parts of the newspaper to

-

you like tp/7é;d best?

A

yas

What are the best books you have read this year?

o

¥

Of what clubs or organizations are you a member?

A

Offices held:

Honor or recognition received:

Special activities you take part in at school:_

In which sports are you interested?_

Do you play?

Your favorite recreation:

>

List your hobbies:




§
ey
%
i

73
.9 * :
14. Do you have other interests? Please list, , , oo
. . Y -~ - > . . Sal
) ~ v
; . N 2 :
15, List any collections you have mdade and your age when you made {themp :
. . L X — e
— : , 3
l6, What is your favorite family recreation?_ e ,f//\
. » ’ B ’ .t"x - i
‘ ' — \ /’/,
17. Have you taken any trips outside of the State? e -
0y ) y’/" N ‘
Where? X — e . A__-Lf// 7 *
- \-’J‘ . 3
18. What kind of‘tiiyﬁ would you Iike to take if yow'could?_ > \\§\\J .
. o . ) s s \
N ' 4{ i
‘ ‘ N . RIS I:‘,
19. Do you have a job? R What? J f
, \ W:S ?.‘ bad
20. Vocational choice: /
21. Parent's vocational choice for you: .
A
22. What are 'your educatidnal. ambitions? i
23. How do you plan to finance’ your education? .
/
» i
24 — - g o -
24 .. What are your favorite school subjects? ) 1
l:-. . 13
% -y
25.1 What subjects do you dislike? ‘
! B
‘ 5, gf
‘ E
:

I
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- g
b, What do y.u like best about school?
»
: What do vou like least? - i ) ‘ IR
. N g
T s -
s : : %
W«_ v 4 m 3
) ;\‘f N .
An inventory for use wirh junior and senior high school students
/I " »
will be helpful in identifying $pecialized interests. Thiks type of form T a
"~ /" - K
~ . pd N
has been used to plan spec;di, small groups_undeq\community £EPONSOTS.
s /'i . N " . -
< < N NN
% N - . L

A

$o that we ma> lDOkJAt ways to provide for as many apucxal interest areas

as possible, will you please take a few minutes to £ill out the following

items.  Think beyond special programs now offered, such as orchestra, R
athletics, and.Others. Make ybur response as clear and complete as

possible. Ygar help will assist us in planning. Pdd d offerxngs, and your
response will be kept confidential.” Thank you. \

l. Deséiibe your hobbies and special interests, Omit_xbé purely social,
pAvasc. ‘ e

//
2. Describe any special experiences you,hﬁv; had because of your interests.
Include elementary school. e
) yd ‘ X .
e 3. Descrive any special training you have had in your interest area.
e . '
4. What are your favorite subjects? ‘ \ﬂ

5. If you had a half day of free time during the week, how we 'd you like
to use it? Be specific.

§

¢. 1f money were no problem, what ¢ ruer -ould you choose? Why?

>
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Health reports by teavhers and school physicians can require

. t odd
wminimum tiee. The following forms request checks only in problem areas.
The teacher form includes some items of a psychological nature as well.

The forms were developed with the advice of health education experts
_ and physicjans (39). \

‘Health Report -- Teacher Observations

1. County_ ‘ X 2. District ' ;
) - — _ F 3 \
3. School 4. Pupil
' ) .
S 5. Sex: (vircle) B G 6. Crade L
. .

\

Use check h@ly to indicate areas needing attention. Absence of checks
will indicabe that no problems exist.

Comments on areas needing attention

T Has frequent absences due to illness
. Appears excessively thin
Appears exvessively fat

Tires easily

Has poor coordination

Has poor posture

Complains, frequently of headaches ' .
Has frequent colds 7 \
Has skin cruptions 7 \
Has speech detect e N R

tomplains frequently of upset stomach
Has freguent stves -
Has crossed eyes
Appears to have vision difficulty
Has discharge from ears or cotton in ears
Complains of caraches™” o
Appears to have hearing difficulty
Is a persistent mouth breather
-Complains frequently u%xsore throat
Complains of toothache
Has unclean or decayed teeth L . , 7
Seems cverly aggréssive _ ' -
Frequently loses temper )
JAPPEArsS Nervous
Appears shy or withdrawn




VNN
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- " . e +
Is inattentive .
ot her SRR - — -~ ¥
» ) . .
R S Signature of teacher X Date 7 T
Health Report —-—- Medical Observations
L 1. County ) ; 2. District
“ ) . ” . ‘ ' A ' RN ' ~)‘
;\g 3. - School 4., Pupil
- 5. Sex {circle) B G 6. Grade , .
Vision: R L ~ Corrected: R L
AN Hearing: R ) L Hearing defect:
¥ N . ®
- "
Use check only to indicate areas needing artention. Absence of checks will
indicate that no problems exist. ’
Comments on areas needing attention
N // ) 7
Netrition . .~ : T
Skin
E)’t‘s_
b ) Ears ) . - -
) : Nose ~.
Tev izxw__“
R , Throat } o
Heart ——
* Lungs
A ! *
i Abdomen - ] - .
) . <
Genitalia - 7 -
Orthopedic status
7, 8




Posture ;

Neurological status

General physical status

T General emotional status

Other
Y”
Signature of physician 7 Date ’

Information from parents can be obtained either from a
. r K
questionnaire or from a less structured biography. Both formats are
i

valuable; the‘questicnnairﬁ guides the parent to -items of yélue; the

hiography elicits descripfions of a child's outstanding aﬁ%lities

which wouad probably never appear on a more formal questﬁonnaire.

While the'biography quoted belnw is particutarly long, ft is never- ;
theless true that parents of the gifteé“ften write voluminous reports
willingly. The writer has’yet to find parents who do ﬁot furnish

information on t%eir gifted children freely and gladly. Where parents

would have difficulty in writing summaries because of language or

’ . p e
other problems, interviews can be taped and summarized.

AR — U iy S
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N tur atudy purposes.

Parent Questionnalre®

v

»

Date:

baby tbuok fur this child, will you please. refer to it.

10.

1.

¥

*

School

- —

2. Student

-

Sex (vircie) B G

Birthday

- e —— e

W ALl information on this form will be strictly confidential and will be used
: Your responses will be used only
text\ind you will not b¥ identified persenally in any way.

1

in a group con-
If you have a

4, Grade

B\a\ ;\ ge

City of ﬂ‘)i!‘th\ B

<

L

List ages f{or

——— w———

Start of talking—

of child

8, Mother's age at birth

Lse of sentences

First step unassisted

Tied shoes unacsistegd

First walked easily

the fol}bwing (in months or yeasrs and_ months):

Rladder control fully established
Bowel contrel fully established

Rode tricycle

Sat without support
First tooth i

___ Rode bicyele

First learned to real

Schools attended City and

\ 7
b

State Date (from

y y
i
‘\\_“‘/-——— :

i

JR—

r

Describe early

B e R ) -

indication of superior ability:__

Was the birth difficult? Yes

Did the mother have.health préblems during pregnancy? Yes No
No
Has the child had any dietary problems? Yes No
No

Dues the ohild have any speech problems? Yes

Does the.child complain about his health? Yes

* Abbreviated [rom a form used in Educational

Z
o

[ A ]

.

{

Programs for Gifted Pupils.

ket i
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I
[ 24

D
£~
.

25.

26.

—mm———

I» the ¢hild paérly coordinated?  Yes No

79

NS
Has the child had special problems with sleeping or rest? Yes No
Dovs the thild have any serious health piroblems at presant? Yes No
- = >

~ ~ *‘
Has the cnild had any of the following? (Check)

Yes No . Yes No
Allergy . " Rheumatic feveyr
Diabetes . Tuberculosis contact
Epilepsy \ Other serious illness
Heart disease : Major operations or

- injuties

Comments regarding any area marked Yes:

Child resides with: (Check)

Father ( ) Mother ( ) Other ( ) If other, please specify.

Occupation of:

?ather

Mother

-—

Orher adults 1in thewhome

Brothers and sisters: Names Ages

Hobbies of:

‘Father Mother

Father's vocational goal for child (be specific)

Child has own room (  ); shares with others_ (number) .

N :



31.

33.

34,

36.

VT X U e N . e . -~ > - N3 emtea mam a saml e s Rasmamasn i e R e s e R s i as At m—— e

Private lessons taken by child:

Kind How long taken Frequency

Triﬁs child has. taken:

Place . Age

Things the family does together

———— o T iy Vi e o Aol et

Child's recreatibnal choices

Cheice of playmates (ages, sex, numbers, etc.)

L3

How does he get along with his playmates?

Preferences when he 1s alone

Child's membership in out-of-school clubs or groups

Child's reading interests (favorite booké ~- types, titles)

¥

Amount of child's reading per week (eétimate)

A




Ertansy

4
81 X
37. thtld's hobbies and collections —
8. thild's special talents or skills . - :
e 8 et oA PR a8 8 . - - —— ———
39. <Child's special problems ur needs at home A _
40. How doex the child get along with others in the home?
!7
41. Cbild's home responsibilities /.
42, Does e have an allowance? Yes No Armount per week
4 P -
43, Discuss the attitude of the child teward school
Does your attitude differ? 1f s0, in what way? -
' RS
’ A W . T A WO s b W —— T, O, —_
44. Chiid's school needs as you see2 them
45, Describe the child as you see him (personality, attitudes toward home, )
work, friends) '
date . o e
Name of informant
Relationship %o chtld

;o

.o
“ o
bR



A Biography*

When he was two, J. would sit with my dad by the hour and
name objects in picture amagazines. I entered him in nursery school
when he was onlv two because although he was the youngest, he was

teilet trained and big for his age. He was the youngest in the

1

schodl but wert  into the older group because of his.size. He hadn't

been around children before and would knock some of them down trying

to an;) them,

e
{

He didn't talk much auu wouldn't slv o during nap time. He
enjoved ghe story time b;st and laughed a great deal at the stories.
At ?5 he srarted deoing jigsaw puzzles. By the time he was three, he
could do cumplicated ones, and now, as a 6-year-old, he works on
1,000-picce puzzles successfully,

When 1 was pregnant with our newest, J. was very curious

o

~ihout the baby. He wanted to know how 1 was going to dump it out,

how U ate, i it could 39;, how it moved, and what size it was at
all stages. We got a bogk from the library so that ﬁe could study
the embrvo and fetus....

By the time he was 3% he had léarned his numbers and
alphabet. He taught himself the numbers from a deck of cards and
L%Uédicv in his games. He picked up the alphabet from the backs of
a sﬁt of encyclopedias. When he was 4, he got an alphabet board with

whieh he learned the letters better and started spelling words. From

v

e - ——

*Biography courtesy of Jeanne Delp, Garden Grove School District,
falifornia.
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morning to might he asked how everything in thg house was spelled....
At 4% he was trying te teach himself to read. We called the principal
of the nearby school to see if he was against a‘chi{d's learning to
reaﬁ hefnrv‘he gkarted school. He said he didn't think it would hurt
him. ... He never pléyed.with the toys that the other kids did. Guns,
cars, trucks, etc., neﬁer interested him.. He preferred his alphabet.

. boards, puzzles, and games. He would get very upsét.with neighbor\
children because they wouldn't or couldn*t play ﬁis games with him,
He usually played with girls older than he but had‘né really 6105&
friends.

Myfhusbaﬁd, mother, J., and I‘often playéd cards . He picked
up the tundamentals quickly and competed on an aduit level successfully.
His present closest friend is an equally bright little neighbor boy.
They play very imaginatively but have two presidents in thei; games
because neither of them will be vice-president. We took him to the
library once a week, and sy the time he started kindergarten he_wam
reading books from the second—grade shelf, He didn‘; know all of the
words, but he would socund them 0ucﬂfairly well and ask what they meant,
H;‘would read anything that had words on it -- signs, Sillboards,
1abeis, ete. ’

At that age he also ?ecame interested in arithmetig, writing
down his own prodlems, solving them, and checking with us to see if he

. was right. In kindergarten he was very happy ghd‘quoyed school. He

had an excellent tes . her who brought in extra materials for several of

the children and gave them extra responsibilities. She would let J.

¥
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read stories to the rest of thé children during the rest period,
AN dss Lment ;hieh he loved, as he is very forward anﬁ enjoys
people. ... He had some problems in kindérﬁarten becvause he talked
all the time and was very aggressive. He also fought a lot with
the neighbor children at this time....

He started off on the wrong foot in first grade. MHe toid
the teacher he didn't like the pre-primer. He constantly disrupted
the class,  His behavior was not better on the playground or in the
cateteria, His teacher woulé call ps quite often to complain about
what e was dniu#. He picked up all the‘dirty.words, and we had a
territle time breaking him of using them although he never used them
betore adults.  We had many conlerences with his teacher and principal
hut pot nowhere.  He got to the point where he didn't want to go to
school.  He wngld get up in the moming complaining that-he didn't
teel well -- his head dched, his stomach hurt, or his foot, or anything
he could think of. He came home from school crying often....At about
this time he was placed in a special group for bright children....While
wWe were haging all this irouble, we were'amazed at his thinking.. When

reading about the Civil War and slavery, he wanted to know if Vietnam

’ A N _
wis a civil war and, if it was, wh. we were doing over there. If we

hombed their homes and children, why didn't they come over here and
homby ours? : .

When the female puppy we got J. went into her firgt season,

he had to know all about th.s part of reprodhction. He has acquired

T a pfwtty complete sex education. He got several books from the library

-
AN
~u

showing the human body and the process of birth. He is still interested
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in the vomplete human body, how vells forn muscles, eto.  The interest
\ .

in scivnve js wideapread. He has learned on his own how various cir-

cuits and resistops work, has grown crystals in the hot water heater
closvt, and wol a first prize ribbon at the science falr this year.
He has made dye tests for food substances, frozey bugs, ete. Each
‘wummer he RTOWS a garden. ‘
’ He i3 interested in government and laws and how they work,
He is very conscious about living within our laws and watches my
driving. He is very sympathetic to poor people or those who are handi~
capped or hurt. He wears people outiwith his curiosity\but is enjoyable
to have around. He is active, gets into trouble, displays his love
for others without embarvassment, plays ball, fishes, adores his dog,
and wants others to like him very much. N

With the opportunity to léarn that he now has, he %s‘gecting

~

along very well and is happy in school.

r

Mini Case Study*

Javier is an attractive sixth-grade Chicano boy of average
size and boundless energy. He is the third of five children, who‘are
ali ﬁright. His 1Q of i&ﬁ is evident "in his activities within and
without the classroom. He loves to read and is talented in creative
writing. He reads voluminously of writiﬁgs such as Poé and Shakespeare.

He is also interested in art, math, and science. He is a strong leader

7

7

*Courtesy of Eileen LI1ly, Coordinator of Gifted Programs, Hacienda-
La Puente Unified School District, California. ' !

A 9
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and reported by tvachers to' be a real "con artist.”
The family vomes from the East Los Angeles barrivs. . The

tather, a powerful man, does not support ithe family and is absent

1
1

from the home most of the time. The mothpr works irregular hours

as a heauty vperator and has a great concdrn for the children. There

3 £ strnﬁg family pride, each child caring for the next younger.
xaviér {s reported by his school staff as ilturnatnly polite and

obnoxious, needing an active, demanding schpol program and a strong hand.
-

3
N

He is patieny, and compassionate and works as a tutor to

kindergarten youngsters, Outside school he participates- in ‘the sports
N !

H

program and is the key figure in neighbo%hood\gangs.
\
The school he attends is in a low sgcioeconomic area with fow

other gifted children, The staff is excel,].ent;\ ahd has taken a sub-
. . ! * :

+

stantial interest in Javier sincg he came to them three years ago

r

after being dismissed from his previous schoo] ¥br misconduct, They
feel they are winning the battle by providing a\rich individualized
|

program at the school. School seems to be the mbst stable factor in

A ' \
the environment. Javier plans to attend college\at this point. The

staff sees the possibility of great success or slrious problems de-

~

~

pending on his experiences in the junior high yeays. This is a case

of expert programming rescuing a potential dropgu$‘or*;as.one—teacher‘~ —

. * ‘ 1
* put it, "a future gang leader." :

Criteria for Selection of Various Identification Measures
. .- 7
... In the case of tests: Have they beeﬁ'adeqﬁately standardized? *
’ . " Are they appropriate for this population?

N | 4



i‘ +». And various forms:
Do they provide for Labe of response?

Are the reviews favorable? {Buros)
Is the test ceiling adequate?

1s the content sufficiently broad in scopé?
1s the information derived far. value?
Do they solicit information of value?

-

Do they consume 3 minimum of time?
Do they aveid duplication?

. D

v ——

in the following accounts of a six-year-old.

The Insights atforded by descriptions in case studies are apparent
Data SUpp 1ed by the

teacher, By the pupil in an interview, by the parants, and by the

g

psychometrist show clearly that traditional curriculum offerings will
not suffice.for this child. "

P
Teacher Evaluation gﬁ“?ugi]*

;
i

Name: Lee . o Date:

to solve problems?

1. His abilitx
Highly developed ability to solve problems.

talking over the problem, verbalizing possible solutions, and then

He takes pleasure in

choosing the most logical answer.

His knowledge in subject matter areas?

e &

Superior knowledge and info)mation in subject matter areas.

. . 5
3. His knowledge and use of r. earch skills?

. He knows how to use encyclopedias to look up information. Is able

£y

to use and read the Junior Britannica independently.

4. His status with his peer group?

A

Well liked and accepted by peef groups.

/

*Elizabeth Scott, Palos Verde Unified School, Distriot California

* Forms are from the district.
. //'

Comeboann .

e,

et e



5. His ability Eghavcept responsibility and to work independently?
\ Y - ‘ . ,
- , AltRough at {irst Lee was somewhat hesitant to try something new ~i
; 7 M Lo take responsibility in group projects, hexis now mosi~willing i w?
}” and is capable of working independently: B
- I
6. Hls critical thinking abilfty?
" i } o .
* H4 is developing in critical thinking ability. .
N o ) ) ! . ) . ’i‘\“
i J Problem areas: None | : ¥ -
U Guneral remarks: | Lee is enthusiastic and cooperative. He contributes
good ideas and information to the group.
: Special studies: \
. 1. Independent home pyoject of incubating, hatching, and rafsing ;ﬂ
N ‘ ‘ ‘
"of bobwhite quails. \ - ‘ e ]
. \ ) /
2. Independent reading at hqpé and at school on subjects felated
- to vur unit on birds folloWﬁﬂ“by written reports and ﬁlal
: o ‘ /
- sharing with groups. : ‘/
:guidancd‘Dqgartmgnt -- Teacher Referral Form // : " .
} v PN ) ;
Name  Lee \ i - fTeach
ame ee Eh**\ . School o JTeécher
Address____ , ‘ \_____ Phone _ - Z Grade
‘ T N ‘ , I L
R Birthdate 2-20  Age in: ~Year§\'7 Months_2 Date Hf referral 4-1 S
" Reason for Referral: To determine giftedness B ’
/ - Speéﬁfic behavior leading to the referral: (Attach additional sheets, t
anecdotal records, if needed): : -
ff;f | _ "Syperior ability in reading, mathematics, and science
Suporijor speech and ignguage devq}opment ‘ ~ é 2
. \ . [ A " b
?} Superior ability to vrganize thoughts and make logical deductions ; :
:: - ' . './___‘,,_/ .k "
G - ; « |
Ji_—
>‘ ! / - - |
T - _ . ! gié
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) ¥
High interest and curlosity . . ) .
“ Spaci‘fic‘ Questions That Testing May Answer: | ‘
S The IQ score h . . 2
) Specific strengths and weaknesses 3
’ ' " Above Below
) Superior Average Average Average Poor
Physical-Maturity.i.ees s viaereens | 1
- R Sﬁtifd’l Stfldies.-nh-o-vo.ti-‘:'tvt-.q‘n? ) 1 ;
T“f‘b Grﬂup ParticipatiahQ L R IR 2L B IR BE R L BE AR I 3 3N J \j
Acadedilc Achievement........ovvusuen
. wDrk Habits“li0!‘1"‘."".““!‘i' L, M
Ability To Use Research Materials..
Attandancenontv PE X E AW RP RY S AR ERE AN E _ \ ?

Bealt}]v)]w.*i‘.'t‘l'Q.QQQ“Q'I‘Qll'.l \ L ‘ —r

Mental Maturity Tests:
, \ Total Verbal | Quant.
©° |Test | Date Verbal Non-Verbal | IQ Zile Zile - | Total Zile
- Achievement Tests: )
) , - - IL ,/"’
LT 1 Arith / Math Social | T :
S Test Date Reading | Fund. Reas. Lang. Writing | Studies |Scienc b
- //‘ .
« ) Eand 4 :
.)/' N
¢ J“//‘ , R :
e 2
S Nurse's Comments, Si cant Health Data: . :
, ) " R

’ : /7 Principal's Signature ™~ \ :

95

I d A watisie.
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. ’ . Behavior Des¢riptive Scale §
Name: Lee ‘ Date: May ;§
o7« 1. 1s his behavior umique in any way? Explain. ’ o
. - ; Very good self control. Ready to help others, whether it be an E
explanation of a problem, telling words to a reader who 4s __ -
k2 . » A
. - stumped, or hedping physically with the carrying of a heavy load. ~
. ‘ ?\ To what Hegree does he exhibit independent work habits?
: . NN ? s . ¥ "‘
j ‘ \ Can work almost entirely independently. A ‘brief word of explanation ;
- \ ' ‘ \ ! T | : :
or dirvction or a g¢asual squestion by thg teacher is enough to start C
: X Lee on a productive pursuit. o
¥3.  Does he have any health problems? : i
No. ) " ,,‘.:-—*-/ - v
- ,// : ’E
4. How does he relate to others? .. —" :
o .‘ «r‘__" U , % :
A [ He is friendly-and is becoming more outgoing, overcoming a former )

- J,,_/"

- /,/
\_/’,ywsﬁyneas.
"

o 5,

S

W

3, 6¢
»

- 74 ‘

Does he exhibit considerable maturity? In what ways?

He exhibits maturity during group discussions by contributiﬁg gpod . i é
ideas for group and individual behavior. ¢ E
To what degree does he exhibit self-contrel? %
When a few children get noisy and talkative, he usually remhins ;
quiet and rehembexs~rules>andwséandard§ of behgyior’set up~ﬁy ;he ‘i
grou;\agd‘does not usually allow others to diqtract him. ig

~ What are hig strongest academic areas? Any special p;oﬁ}em areas? - %
His strapgnst academic are§ is mathematics. ‘He frequently computes ~%
rath;r involved number facts in hi; head. %
* ] ) ~ ‘ -




9.

Schoof

What are your child's special interests and hobbies?’

Student’s Name:_

18 he 1f not, gxpihinf ‘ ‘

waually composed?
]

He is uauallzﬁgompnsed‘

At the beginning of the year Lep cried

_ several different tlmes,yhen‘he saw‘n‘differena bus\driver.L He

EY

wan upsut by buing lat out of th; bus at a different stop than .

A

usual, Eacg time he Jaw the substitute driver. he would start
N AY R
f ) N ' AN
N 3

to Clj}'m

What other pbsarvationa‘wauld you likevgg relate?

When Lee first came into our c1assroomyﬂiirjifufﬂﬁx;hesitant, shy,

and quiet. Now he shows éﬁ?ﬁuignself—confidence‘and is more

when speaking before the group.’

Instructional Services

' Cifted Child Program -- Parent's Description of Student
N N \

Lee Date:_ //v

Teacher Grade__ 1st

Please describe.

Collects and races midget cars; enjoys playing with large building

blocks, erector set. Has built two ‘tree houses.

-

Has two dogs,

cats, turtles -- hatching‘bpbwhite quail eggs now. Raises vege-

tables. Plays tetherball, football, basketball, games of skill J

and chance (card games, monopoly, scrabble, etc.). Swims.

are your child's reading interests (kinds of books he enjoys)?

*

Enjoys all kinds. Uses the Britannica Junior Eﬁcyclgpedia alﬁmst

daily. Enjoys,séiehcé bbbks about animals and outer space. Favorite

-




"~ Does

92

"books this year ineluded Charlie and the Chocolate Factory,

Y

Lassie Come Hoﬁe,‘Winnie the ?6qh,TWizard\of‘Oz, Robin Hood,
' : o

Black Beauty, fibln hero stories and the Dr. Seuss series

-

of books. °*

’ "
g pA i h1g 1 sY
he have any special problems or needs?

. Does

Faa ‘ ¢

. . “
Lee is sometimes very\gensffiﬁe and may be shy of new situations..
He has,no special prOblems;‘however.

he have any special talents? Please describe.

- »

/'/:

-

Not at this time., -

)

e What

W em——

special opportunities has he had -~ trips, lessons, etc.?

Lee has traveled to Mexico, San Diego, San Francisco, Spbkdne.

he‘has taken trips by small plane,’ jet, train, and he Opter.
"“He has'vibited Mt., P lomar, the Griffith Park observatory, Marine-

land, Disneyland, higtorical‘aircrafg and air race shows and has

explored tidepovls along the:coast._ He has had swimming lessons

“and will take a painting and dfawing course this summer.

does your child prefer to do when he is aloneq

E 4

"ﬁboard"‘games (taking both sides); makes art projects; plays,

Tt —— PET—— T Sopnin -

Lee reads; works out math problems of his own demigﬂ; plays

with sof@}ers and equipment staging battles; builds with blocks,
“Lego" bricks, tinkertoys, erector set; plays ball games out-

side; riges a~bike, digs a sandbox, etc.

How are his relationships with others?

Very good.

i . i
Z

This questionnaire was completed by: Father _ Mother X
N N o.ther

~ o
)
e
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- Instructional Services .
: Revised Stanford-Binet Examination Report
Student's Name:  Lee School: " Teacher: S

g ‘Sex:_ M -Birthdate:

Grade: 1 _

‘Reason for Referral: Possible gifted )

‘ Vocabulary age: 10 years
;ﬁj . Réh 23 | | B#sa@‘!eéx X, Ceiling AVerage\Xduik )
; *  Successes abgyekthe‘n.h,: 5 digita‘reversed (fear XI11), ?lén of
5 . Search (Year\XIII), Sentence Memory
i;;’d,. a ‘ , ‘ | (Year XIII), Bead Chain Memory (Year’~
o XII1), Induction (Year XIv), Directions
. (Year XIV) |
-
. Discussion of test results:
: | 1. Spacial orientation (14 years). Following given information, - .
he Iocated correct directionsu_ < ) o~
~ 2. Analytical thinking (lb‘yéars). By observing a sequence of

3. Visual memor§ (13 years). A nine-bead chain was reproduced

- i

from memory.

4., Immediate’ auditory fecailx(13.§ears)h A 15-word sentence was

" repeated correctly.’

»

Jost article.
4

rd

* Teacher's comments: (See Referral-Form.)

7

£

-~ T v ?
i
3
1

v

5. Reasoning (13 yeérs). A good plan was formulated to find a

P
s Bt A

tqlated_acfivities ye was ablz to detect the guiding priﬁciple.

" Binet Form:  60LM C.A. 7-2yM.A, 11-6 IQ 163"

-

x4




Summary: Lee's abilit§, which falls at the upper limits of the

"Very Superior” range on tha’;nat, indicate he 1s capable

» of functioning on a far more sbstract level than most first
& .

gra&era. He rcquires leas work at the contrete lnvel and

g‘“!. : ‘ 5
‘ can arriva at conclusions more quickly. His mature, con-
; fident attitude and effortless concentration suggest healthy
personaliiy developﬁent. Motivation seems to be intrinsic s
g : - 80 that any pressure to leam is unﬁecassary. N
> H...Psychometrist
Instructional Services
- ‘ ) Pupil Interest Inventory ' .
oo | 7 LL‘B \7 7 .- — 1l 7 o
o e _ Pupil ‘Grade Date
School | o " Teacher

g 1. What school suﬁjects do you like the best? * Number these school
; . )‘subjeg;s from 1 to 9 to show the order in which you would choose them:
o 2 _ Reading 3 Art ____ Foreign Language
: 6  Music 4 Science 1 Ayithmetic
- 5 s'ocu). Studies _____ PoE. __ Other
= . 2. Are there any. school subjects not taught at your school that you wish

were part of the school program?

1'd like to have more fun work than we could do,- something for a

\ N ¢
quiet activity.
» PR \.‘
» J-Q ) i
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3.

4,

6.

7.

The third-grade arithmetic bopk keeps me dusy. 1 just work on it any

95

4

Do you have o definite time to srudy at home?

v ¥

/Aﬂ’pla Craybla.

“time 1 feel like it. )
How many books do vou read in & week at hage? ‘ \ .
Ab;ut 14 a week. 1 read every day. . .
What are the names of some of the books you especially enjoyed
reading in th» )asn few years?
: Chnrliu and the Chocolate Factory. lléwhp the let chapter. ‘
“All arnund You, Under the Roof Ant and Bee Book, Harold and the
How often do you use the Publi;‘Libra:y? Underline the aﬁ;wer that o
1 right for you. o ~ - |
Never Once in a while ) Every weék ‘Ev;ry two weeks *
I just went to the school library when we had a 1ib;Ary here.
How often do you read the néwapaper? Never Qnée in a while )
Regularly - Sports and weather.
‘ﬁnderline the parts of the newspaper that you read often: '3 g
Advertisements  Radio © Editorfals Comics | | ! ;
Tides Theatre Soclet§ Page Local News ' . f
Weather - Television  Sports World News ) :
Do you like to read magazines? . ’ :
Mccalls -- the oﬁe with the pgper dolls. ' :
Do you often read comic books? &o What comic: books do you read? f
Do you listen to the radio every day? 7 _ What k}nd of program g
do you like best? ' _/
- ) 7 :
. /
;/
; .
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Do-you have a television act in your home? -Yes About how many
hours do you spend watching television on a school day? On a week- k
,end? Please list your five favorite television programs, ~
] Sunday. 1 doea't -mf.ch‘ avery single day*( lassie, Walt Disney.
liow often do you g0 Lo the mvies? Undarline the best.answer for you.
Never Two or three times a year Two or three times a month ;
“U}xde}*lineihe names:g)i the places whers x_p.g_ have hémf.* Check the' ones
you would like to visit again. L -
Nstural History Museum_ Alxpory | -A park on the peninsula ,_
Junior Museum Art Gallery A broadcasting station
Observatory Planetarium Aquarium - Marineland b
Ball game A dam | ff_e’m ' S ‘} "
oo A manufacturing plant ‘Beach
Opera = . ‘ - Lighthouse’ . Circus
_}}“_igg JYou ever visited any foreign countries? ;
‘o, “ e
Check any clubs or ‘} organizations to which you belong and add any
which are not ;.m;\ed: Boy or éirl Scouts, Cub Scoms; Bmwu;es,
Church Choir, Schoo‘l Orchestra, fampfire Girls, Blue Birds, Gray-Y,
Student Council, School Chorus, Junior Hi-¥Y, Little League.  No.
Do you take any kind of legs'ons now?
No, but I will be taking painting this summer. .
Comments: ‘ A
' . . |
: 109 ;
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Baport of Parunr-TLaLh@x Inturview

ks \: -
Low . . Date:

>
+

- N ‘
The parents were interested to hear about the results of the tests

L)

and to learn of the high IQ score of 163, The father expressed the
‘ji faeilng that although this was a very high score, it was just one test -
and it could very well be that Lee's interest in and additional experienCe

-

. ‘ az home in mathematics cantrjbuted to his success. The father said he had
encouraged Les in work with numbers and abatract problem aolving~and had
. recagnired his talent in thiz ares particularly, N ’ | o
The mothar remarked that she felt that the father saw this side
more bhecause that was the fathgy’a‘major interest; however, she had
récngnized Lee's superior ability in :aading and~lxngn§ge and had en-
“¢ouraged and helped him in these fielda, fha mother beﬁng a‘journalism
ma jor in college.
The pa{fnta both felt quite strongly that it was most impoftantfat
this age and during the c¢lementary schdbi‘yearﬁ for Lee to develop
3pcially, emociona}ly, and physically at the normal rate, if possible,

with children of his own age. Although it was not mentioned: by the

«

> teacher or principal, who joined in duiing the later part of the
conference, the father stated that he was opposed ‘to acceleration

v and would rather see Lee graduate from high school at age 18 rather

by
¥
:

than as a "12 or l4 year old freak.” L ‘ : . .gg

Mr._ » the principal, gave a brief explanation of the .

-

Gifted Child Prograu in our distric: and a descdipcion of some of the - ‘AEE

1 . ., o
kY [l

curriculum planning in the upper grades. !

N ]




The mother expreased an 1ntagest in particxpnging in the pnrent‘s\
Rroup 1n the dfatfict and took thégnnme nnﬂ‘tg}ephone number of peruoﬁ
ta contact wha is Becretary of the group. The mother stated that lLes
vas,highly interessed in. the home project of incubating bobwhite quail
eggs and that he was}taking “the full xnaponsibility for keeping the

dmi]y reccrd. ;ontrolling the temperature, turning tha eggs, etc. She

Tt was through the kindness of my friend Mr. ;‘ . “that we secured
. \
S+ ™ . an incubatar and eggs for Lee's project. |

The mother said that they were 1ooking foxward to a fun summer.
Lee would ba taking painting lessons and going uwimming,and would no

= "‘ " doubt gon§1nue to fhad\independencly for fun.

Teacher's bgscription‘QQ'Child

;“ .

After a short time in fi;ét grade, it was obvious that Lge was the
top performer in the group gna was‘no doubt hi§h1y~gifted.~

\Leé is a good~looking boy. He is a tall, slender blonde with
e alert blue eyes and has a few ffecklea across his nose; Although Lee-
was racher shy and reaerved upon gncering first grade, he has. gradually
= become more outgoing and has develpped a ‘relaxed, comfortable attitude.

He hesitated to sttempt something ngw at first,-particularly in out~

- door organized games or using outdo;r‘equipuen: like the horizontal
‘|bars. Now, he will lead a group ove;.to the horizontal bars. He has

practiced at this until he now can swing across the bats with good

coordination. _ o : X‘

1
|
]
|
-

was halping by doing tha lacer-hour egg turning each night at 10:30 P.M,
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His unigque abilities include computing cemplitated‘numerical .

a

yfnhlvka in his hvaﬂ. He is quiuk to solve thought prablvms which are -

‘vn\a muxh highur levul than fifbt“h{ﬁdt mggh. He T8 very sharp on »

\avxfhg tha }oint and coming up with answera;‘ ~ ) ‘, _ o
\ There ha;e been many occasions whﬁn Lew has\exhibitad a re- jr ~ i

I
P mnrkqble memary \He reads fluently and seems Lo grasp new worda~auto-*~{'f
. I N

matically., He haa read 50 to 30 books °“)? variety of subjects. Ha -
g‘ has many 1ntﬂTL8t$, mnd some of his runanc books have been sclence - ‘E
books auch as, X1l around You, The ﬁugjnning knmwledgg Books, ‘te, ‘ }5
; Lee is 'able to do almost any type of uomprehensiVa follow- Qork ‘ f
; : with a brief explanation. He follows directions very well and i; very E
i willjng to help others if so directed., f E
?: He enjoys keeping. records and writing letters énd\raports rather ”
* than any creative writing. He has an excellent spéaking vocabulary. Thé ’i.
test results we recently reéuiva& disclosea\fn 1Q o'\EBS. y
! Lee is well liked by the other child:eﬁ? He likes people and is I =

quick to assist others when ther are hurt or need help in any way.

— g
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- STEPS TOWARD snocassm IDENTIFICATION
OF THE- CII-’I’ED AND TALENTED AMONG “THE DISADVANTAGED*
The 1mportance of 1dentifying giftedneas ‘among disadvantased : =
children is npparent in the numbers whose abilities would bde wasted other— \ -
)l w N - ‘
wige. TheY“axe a larger population than the economically privileged, .
Y e
they reside in every community, and they appear in all ethnic groups. ’,,,/’ff
— v -%
- S
The assumption has been made too often that gifted children afiggpt'to ;
be found in certain groups; as a result, they hayerz//ginbd unidentified f
and largely invisible. '\,,xw”‘ o h Jf
, e .o
During the past two decades, the problen of children from .. . ;
- Vo N R
_impoverished environments has become increasingly an urban problem, j
5although it will not'ggﬁomE‘exclusively 80. Many'rnral ‘families have ;
moved into 1arge cities, wherL they have been forced into poorly paid = {
; < L3 .
occupacions or onto welfare 10lls. Thus, the search for giftedness
among the economically disadvantaged must receive special emphasis
in citivs, whg;g the. poor qften are ignored.
One striking eiception\is’the migrant child, who moves f
constantly from one location to anothef'while‘his family follows the k
harvest. His Qrobléng are compounded by éhe repeated interruptions : .
« » \ ~ . T~ ‘ o
of his schooling and the~1gsﬁ of a stable learning environment. o
“ a e
J e e » /-‘\\ ‘- \\-\7\\\ + . R '
, ' s — L
- T~
*The content in this section should be used in contex; with other \\\\“‘wg;;é
parts of the manual rather than <dn isolation, ~
| ’ | I

o W



- ‘ Economically depriVed children come in all colora. In

T Lerma of absolucevnumbers, the majority are ‘white. The highest

- . A //
»gzygﬂrtionb, huweqsr,,are among the various minority groups,

i;é*”*” Identification amoe\\minorihies is an urgent priority, ‘therefore, 7

-

zl but it shquld not become ‘an exclusive one., Failure tu.identify

\g}fted cbildren~am9ng minority group~ has been widely publicized . \
: \\\ . g“i . b N *'"
“and‘xhe problem is grave, Bub the assumption that. all minorities ’ :
T » S
Lo are disadvantaged iq nfve, as is the failure to recognize that .

3

'disadventaged children come-from many‘groupe‘ Any identificgtion .
effprt which concentrages on a single ethnic population becomes
A partial and selqctive. Attention should be givgn to all dis-

advantaged children with poverty and environmental limitations . ; ;
e ! |

: v ‘ |

P The problems of minority children often are related to

rather than color as the criteria..

discrimination. ‘Many times'Lhe failure to provide for these bright ) C
children leads to Erustration and uncooperative behavior; comments )
"are made about children who refuse to take part even in appealing

S .

activitiés. Stallings (73) repzfted that the black president of
-the Seattle community co@ieges, as told by his first-grade teacher

N thq;,he would never complete high school.
/

The need to recognize giftedness in minorfty groups is

,/~ !//xamatically illusttated by adults, unrecognized as children, who -

13

overcame seemingly insurmountable problems and negative attitudes to

- -

- attain distinction. The remarkable eontribecions of blacks and Indians

fﬂ‘ere eloquently described by'South‘(?Z);

.
.
-




ok No nne who has read Richard Wright's Black Bo » Ann

L4 , Moody”s Coming of Age in Mississippi, or Margaret

) \ . -Walker's Jubilée could ever doubt that there have

E ‘been, and are today, growing numbers of gifted chil-

dren among winority populationa, The Autobiography
pf Malcolm x,~Piri Thomas' Down These Mean Streets, T
Eldridge Cleaver's Soul on Ice, and M. Scott Momaday's
_ \ House Made of Dawn show that the adult authors of these
o present~day masterpleces must have been gifted children,

: fm@; - Why is it that such people as DOctors Daniel Hale»
f e T Williamg, first to perform open-heart surgery, and
oreds Charles Drew, the discoverer of the secret of pre-
e T .serving blood pllasma, both blacks, remained unknown

until their adulthood, when their genius could no
longer be ignored, but screamed for recognition? The i
. ?9nswer is simple: their race. It has remained a.
- relatively hidden fact that the non-Caucasian populations
of the world have borme some of its greatest gemluses.
This can be demonstrated from history, a higrory that

reveals the fact that the nonwhite people of Asia, Africa,

South America, and the Mediterranean countries- have
glve. to the world an immeasurable wealth of knowledge
and “an enhancement of the cultural history of civilization.

Henri Christophe, King of Haiti;\Toussaint L‘Ouverture,
. Haitian patriot and martyr; Frederick Douglass, George
Washington Carver, Marcus Garvey, Malcolm X, Martin
Luther King, Jr. -~ could these extraordinary black
leaders have been other than extremely giffkd children?
One cannot suppose, even attempting to extrapolate
L back through the generations, that all of these indi-
viduals were recognized as gifted ‘during childhood,
and their genius nurtured to full bloom. On the con-
trary, one knows that their genius would probably
have remained unknown if their natural gifts had not
, , driven them, each in his own way, into the forefront of
e R ! human affairs. How many geniuses are waiting to be -
- discovered among the youth of today? There are still
not many formal attempts to stimulate genius, showcase
it, and then give it a field of operation. Therefore,
. one still has to rely Heavily on the printed‘word .
5 . : books, and cgllections of books to provoke and promote
SO this genius Trom youth so that it will not languish
or get frostbitten in penal institutions.

* A
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Some of these individuals, but nof all, came from

-

onomicaily dlsaqvantagnd bnckgreunds Butr it is a fact that

ﬂlargu numbers of minority people are still economically dis-

advantaged, and the search for giftedness must be carri&d on

persistently in these grawpsf S
-~ I N - .

S — A LRV R

2 ¥ The majority of studies which purport to show that Negroes

— "‘ are less intnlligunt than Caucasians do not take. into account social

- Zom

L

LI ] )V

conditions, and thus social class and racé’are confounded. Unfor~

R N vos -,

© tunately, studies of ethnic and socloeconomic factors have con- | .

Y,

»

centrated on group differences as found\by group iests and have
ignored similarities, OVQ£}ap, and the range of individual differences «
. . , A

within groups. Reported group differences appear to be caused by

o

A ‘dep;ivation~rather than by innate factors. Jensen (33) cited a

number of environmental %actors, incluaing health problems from birtn

€ 1

on which are more frequent in low socioeconomic and certain ethnic

groups and which tend‘}o cantribute to differences in measured; group
~ ‘ /

1Qs. He found it of interest that Jewish immigrants, whbse~ogfspr1ng

had higher 1Qs than the genefal\populatioh. also had loweE mo;tality

rates andvfewer‘birch probieﬁs~chan other ethnic groups; ei ef nasive
| or fofeign-horn. Hess (27). has pointed dut that environmental con~

ditions such as educational level of the mother and her ma#&tal status

4
appear to have an influence on the Stanford-Binet performance of Negro

P

X
X

i

children
B ‘\lrivation affects people of all colors. Blumenfeld (6)

found that Negro National Merit Scholars tended to come from
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higher socioecononiic bnckgiounds and better equipped .schools than

f"«\\'ﬁ

,fthe average black student. Blﬁom (3) and others have pointed

N
ouk the relatlpnship between favorable environment and high group

testing ratings, and the conversely low test ratings of deprived
¥4

children. Vernon (80) remarked on the decrease of performance in

&

Indtﬁﬁ reservation children who enjoyed few 6bporCunit1es for

»

| ‘learning} The regreasion of performance»was reported by Miller (19).

who found that nearly three timms as many superion children with Binet

IQs of 116 plus were found in the primary grades of five schools with

predominantly poor Negro children as in the intermediate grades.
Deutsch also haﬁ‘written on the loss of ability, as have a large

number o{ others, \ S
‘ 5f While recent studies have indicated decrease in school
achievement and loss In IQ rating among minority grohps, earlier
studies showed the saméwﬁheﬁbmena among poorﬁwhite‘childreﬁ (35); 7
undoubtedly the condition stillkexists. Various writers have spec-~
ulated on causes shchAas‘limitéd learning opportunities in the
home,'apathy, abéence‘ofnthe father, poor nut}ition, lack of self-
esteem, féé% of'ﬁaking errors, timidity, general hopelessness within
the unvltgnment, subservience, lower aspirations and expectatlons, and

. o
lack of confidihce in oneself and onely future. Numerous writers have

_“\ngerred to the low self-concept among the economically disadvantaged,

although this is less true of black children since the emphasis on
racial pride and "black 1s beautiful" has come to the fore.

. . N \‘ . ) A
Studies in the 1950s and early 1960s largely supported the

d
3
"

. I
: "?Ldl;.}]é A
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‘norion that the self-concepts of Negroes were lower than those of

_whites and that Nagrae§ suffered from feelings of frustration and
\\1n£¢riority as a resplte  Zirkel, however, pointed out that 17

*

) ‘\\gt:udias CQmplétgd beiyegg 1967 and 1971 revealed no éignificant
q

Tferences between the self-concepts’ of Negro and white. students;
r AN N

in fact, in a number of Studies, the self-concepts of Negro students

*

surpagsed those of white studencs from similar socioeconomic back~
- . el ' \‘ R .
S ) nds o, B N e .

N \\{\

In other minoritieb, sﬁgh‘as‘Mexiﬁan~American; Puerto-Rican, '
¥ \\X‘\ .
any Indian children, mixed results have been obtained. 1In most cases,

the.self-concepts are-below those of thte children, but varlations
‘;“exist‘and the results differ from study tQ study. One writer sug-
- gested that results differed when comparisons were made of self-

. concepts with}n one ‘g oun group as contrasted to ‘the - ttitude of the
&y

soclety at large. Another sugges bd that the self-concept might be

nothing more than our own steregtype projected onto the child (93).
What are the special/ problems faced by children of the

poor? Allison Davis has described them eloquently:

... Ehildren at the lgwest ecoromic level need more food,
better housing, more Mpace in the bed, since three or four or
five have to sleep in one bed. We know that they do not get
minimal medical, dental, or eye care; that they do not have a
place to study at home, or parents to provide them with the
books or the incentive to read....The flum child also has his
share of fear and worry. His family is more often struck by
disease and by the separation of husband and wife. Their
chronic poverty breeds fear of ‘eviction. They often move
every three or four weeks. The child's most constant fear
, 18 the fear of not getting enough to eat....0On the other

“hand, his family and his gang teach him not to fear a fight .
»++injury or even death....He also grows up fast....He 18

not protected from the crises of life. He sits with the ill

and with the dying. Even as a six-year-old he listens to

o~
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fami&y discussions of unemployment, of desertion, of
,aduqury (14). ‘ :

»

Another problem and alcontributinz factor in lower

neasured‘sch}evcaent and potential may be the teachers whoxtnr - s
fluence thefchild directly day by day. If ceachers assudh that

;mt - E the pupil is not capable of high-level performanCe, they are\

unlikely to g\ye him proper opportunities to demonstrate his \\\

\.

true abilities. Erroneous judgments may he mnde on the basis

\ - . of observed behavior. Even more insidious is the view held by some

‘chat giftedness is not present in certain pOpulations and that

= therefore seaxch and identification are of no concern. | ;é

!P C Problems of understanding, communication, and recognition:

\.

. . \;*,ara not necessarily solved by assigning teachers who come from the
aame ethnic ar socioeconomic background as the Chilf_; A teachor who

has 1eft the enviromment may be highly punitive toward the child

v

rather “than supportive.
Errors of Judguent may also be made because of the way in
~which a child communicates. The chilld who is ﬁaught,~either direcﬁly

or 1nd1rect1y, to be deferential to teachers or other adults tends to

L4 | ‘minimize his worth and to be 1gss assertive than other children. I1f

he speaks a different language at hone his true potentisl may not be

recognized Bilingual childreu may have problems although it is

1mportant to know whether the child has been bllingual from 1nfancy ‘ =
or has entered the Bnglish—speaking culture recently. Those who are _ %

~ %740 brought up from early infancy as bilingual are not handicapped when

N

L] - . \




- 107

5
hy
. §

-
-
-

3;\ compare} with EaniBh-speaking‘children (12).
The problems of bilihgnal children also differ widely.

If the child is bilingual only at school and uses the minority

laaguage exclusively in the home and neighborhood (where he communi-
catas mnst), he‘may do less well on verbal tests than on performancé
tests (9). This problem is faced by the Indian child in certain re-

1]

mote areas, by recent immigrants, and by many Mexican-American

cﬂiidreﬁ. The problem of Enélish as a second language is one which
e + 1is not shared by:the~Negro child,
Brangford (9) has pdinted'out that‘twice as m#n; Mexicén-
Ame'icau children are in~c1assesfforwche'meﬁtally retarded in several
soutﬂwes:érn States than children from other ethnic groups. Most of

the same States have few programé for gifted children, which makes

f_‘\ the likelihood of identification in this population remote.

:;_1 ‘ The continuing failure to 1dentify and provide for gifted
\ . minority children has resulted in their failure to. seek higher edu-
\ cation. In 1957 Plaut (52) found that only-one tenth of able black

ﬁf_ﬂ ) st;;ents Ln:ered college and that most attended 1nstitutions with,

H
poorly endowed‘programs. In 1963, despite asd&stance for numbers
; ; ‘ , 1 ‘
. . . / .
of black students, they accounted for only one percent of the college-. .
. ‘ J' A N
opulation. The proportiop of 'all minority youth in college is still

qﬁite low.

One final "item is important when considering special problems

in the identification of economically disadvantaged children: no group

g




~ Navajo-speaking child and the urban Indiﬁn. The Negro child is .

+ differences within the context cannot be ignored. The tendency to- »

1

“disadvantaged child. When he has not been 1nVOIVed in problem .

- by 288 middieoelenentary-grade disadvantaged children (20). Anastasi

apply group sociological findings and to think in group terms rather

practice with CTMM type 'verbal items, no significant gains were made N

S ve e ey e s B TR s . . S Cow
N L W™

“ N ? “ T, e
T ) N v

is homogeneous, and no generalization across group lines is valid,
AN

Within & Chicano group, an Indian gronp, or in a mixed population,

some children will pexfurm uall on tests, snme will do pnor{w&dnuP*A

moat will be within the middle range. Lopking~upon nny Rgroup as

homogeneous is an error, which is obvious when one considers the . N

not 1i¥e~the Me;iéanﬁAnerican child, even in cowparable economic

a

¢lrcumstances, While cultural context is significant, the vast

than to center on .the individual has caused much of. the indifference. > ﬁ

to giftedneas among the disadvantaged. '

‘Testing¢DeVeigpments | '

Attempts to devise tests which are less d}scriminﬁting'
against disadvantaged or minority children have produced mixed re-
snlgs. Opportunitiés to pfacticé in testih;‘situations have been

unproductive. Testing is an unfamiliaf experience for the young

solving situations or has not been encouraged to 1n:eract with
! ! . B
others, he is at g disadvantage. But even"when given direct c

LA K L

remarked that certain non-verbal tests are no-more culturally fair than
S ‘

verbal tests (27).“Indged,'Vernon;Bbints out that most psychologists

(L% ST B SN
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have concluded thav there is no such thing as a culture-fair test

© {B0). Practice with verbal tests does not compensate for long-
 established environmental deficits. Anastasi's comments are borne

out by the finﬂings of Leshar, Fifer, and Clark fhat‘iegin children

performed better on verbal tests than on tests of }easaning, number,

St

and space, as well as by those of Higgins and Sievers,‘wﬁo found

‘that 789 seven- to tepuyearuold‘Negro children performed significantly

~w

n :

better on the Stanford~Binet than on the Raven Colored Progressive

‘Matrices (19). Vernon cites a number of studies which indicate

 =>Y N

that Negro children do' less well on nonverbal tests than on verbal

»

materials (80). Essentially the same patterns of achievement have
been noted in performance on a group test b&ttery by black, white,
and Mexi@anwAmerican children.

The question of whether’diveigent thinking tests‘identify
independently of~1ni&1iigenca tests and therefore would be usefui
‘w;th economically deprived or minority groups is still open. Some

evidence suggests that black disadvantaged children in the middle

- grades through high school excel whites on figural fluency, flexi-

bility, and originality,‘while whiteg tend to excel on verbal

meaaﬁres (76). On the other hand, wheh achievement, rather than

N . - N rd
- social class or color, becomes the common factor on which comparison

» -

. 1s baied. Ligh-achieving black lower-class children performed similarly -

to high-achiéving white middle—clays childreh on creatiﬁity méasurea Q8.

&

Another study of more than 400 high school students found the relgtionships

Ct
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bétwéﬁn divergent thinkins and both .gchool achievement and social

class lower~than those found betwnen 1Q and those two varlablés (48).

Paraonal factora do 'not seem to nffact test performnnce‘

One study dewonstratcd thnt performance on the WISC qas not affected

significantly by the presence or absence of verbal approval‘by the
N examiner (18). The administration of the Binet in Negro dialect
‘produced no benefits in a study of severely disngvaﬁtageé black

four5§ear#olda‘(58), The differangé\of white and black voices

«

*

~ appears to have an impact on the IQ'teat,performaﬁce of white chil- 1 s~§

3{‘4 7
e,

dren but not that of black children (17). B .

Cr
HES A

The greatest errors occur when group tests on{j are used for

>

identification, Because of‘prédictably wide'variabilify in groﬁp test

performance among disadvautaged children or those from different back- ;

" -

N grcunda, it is igportant that those seeking to reduce the loss of talent .
avoid the use of rigid cut-off scores. Selection should noq‘be based

on borderline performance-on traditional group tests, especially if
\.¥ N -

environmental Oppor?un}cies are extremely restricted. . ‘ ,

i . ' Desirable testing conditions for childrem of limited test C T

RN

eﬁperience Qhould include individual administration, minimum distraction,
- - interesting tasks, clear directions, adequate time fog response, and

o

continuous encouragement.,
;ii\ | ,}rhe questiqn A%ten‘is asked whecher.éiftedness can be found. :
;3: ‘ througp,f;aditional‘measures. Some indication that it’ can, given the
. will to do 'o, came from the early work of Jenkina (31, 32). He used -
traditional screening measures to find gifted children for Binep‘teéting =

-
- +
>
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in predominantly black Cﬁicaga schools, Jenkins also examined data

_ from thirteen studies on more than 22,000 black children and found

,
g
N P P B S

that one percent had IQs of 130 or more. If group tests vere the

.

basis for his astimntn {a safe nssumption for thnae numbers) the
_true number of gifted should have been considerably higher, :
Numa;ous efforts are underway to find better tests.

>

\ﬁ\~3egaen\has advocated tests to measure the disadvantaged child's

aptitude in associative thinking; Wallach is developing such tests
e to measure creativity (82, 84). Rohwer 4s working on paired~asbo; . ‘ -
« ¢lates tests bongnining familiarfitems‘which%call for responae‘ac

increasingly complex conceptual levels," The Peabody Picture Vocabu-

e

N . g
lary, Test and the Raven Progressive Matrices favored high socio~ ~ k

- economic groups and the difference in performance of children from

*

“different batkgrounds increased. from kindergarten to third-grade

_ \ L , . .
- levels, whereas Rohwer's experimentsl tests produced relatively small ) A

differences which decfaaaed‘pignifﬁbantly by third-grade level (67).
2" v ‘v / . - .
- Paired-associates 1tems have beenfcriticized for measuring only rote

- T -

"3* - }eatnmg‘ newv, 1tems which :equiy/e the production of sentences and 1deas
L are now being developed. ‘ ‘
; .?  A uodified Binet scale containing items on which black children

‘are more likely to succeed hdh produced a very slight tncreaae in their

3 »

o  ~LQ 10). Detailed reportt Of this work ang of stu¢1e- under USOE = . : :
v+  auspices with Chicano children in Texas ::51 be farthcoming. Stallings

(73) has developed a se:ieg of culturels cific memory items. The

.items, which are adninisternd 1nd1v1dpally, are developed from urban

Py

ghetCO experiences and are used for the screeping of potential. Addi-

- . . o . LI ey

w . R e
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tionél ntudiea of his items are currently underway (74). Williams
has dnveloped culture-spacific testa for high achool atudentn which
claarly favor blacka (89) Thg results amphanize the need for
1dentifi¢ation proceduren which do not. discrinﬂnate azninat any group.
) "A frequent suggestion is that there should be no time limit
bﬁ tests and that tests bé‘deVeloped.which make use of the child's
environment, e#pecially‘hih languaga p#ttérns (59). Newland has
found that differences betwaen Mexican-American and Anglo children
are reduced when~a:andardized group tests are .not timed ‘and thgt~the.

proceas»orientﬁd items of his Blind Learning Aptitudes Test produce

| similar results for iarge numbers of white and black Children (45).

. Training in processes important to testing buccess has yielded

promising results ip studies with widely differing gzoupb of isolated
v

e, N N .
Indian children (69) and with young disadvantaged urban children (34),

! S
These studies indicate that relevant skills can be learned and test

performance improved. ~ e

A3

Interest in Piaget-based tests has been high recently and is

.increasing. As yet, tests are new, and studies fragmentary and con~

tradictory (81, 88).

- -

b

Goldachmid, Bentler, and others are developing ucales which
ultimately may test sequential development in mental processes, on -
the basis of Plaget's work. Such scales are at present limited in scope

and do not give the broad- sanpling of the Binet or Hechsler'scales.

-Furthermore, the time required for administration is extensive. =Duttng‘

the next decade, however, it is pdsaible that we will have scales to

A]

"3
-

2

b
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aamp;yrrnmplvx Jevels of dvvelopment more accurately than do the - ‘,;g
3r@§énr B:nvt and wochslegk@cnlea, which ave baqad on btatiggggﬁl ~‘aﬁ".
o ;\ ) . ! ‘ AN
: /ju) B w \ ’I‘hia iz a rl.asuua,hle hopu if the widespread nc;t].vit‘y‘at the o | -
present time iy an accurate indicator 42). fﬁ . i ‘1 o k :f;  §
ﬁopwrully Dew rests will providu suitiuiunt scope and ) ‘j ) Hé
f'complvxity ro 1dﬁntiry the gifted, A nuEitr of*htudies have shoqn ) - f‘. .é
that bright chiigrgégaré~ablg’ta define ﬁrohlgys and to\prodpce o k;‘i
. 7 - 2 : S Ty
h&pothugps morv_géhdily;ﬁhan thetaverage; when the possibilities are }w‘wﬁf
r&étrieted,'m&f}ifferunces between the very Sright and the average -
N decrease, - ’
jw:‘ ‘ t Meanwhile, fhe Stanfnrd:Binet and i;s various derivatives
~i §amplﬂ‘t£e mantal\efficiency of western children very‘tﬁoroughly 186). VIEJ' .
?‘ . ~Other‘tests, such as divergent thinking measures, ﬁeﬁformance measures, =
LT thé Raven, the Harris~quaenough, or culture-specific tests should be ‘ o
. “:helpful in nséé&sing other factors. i - k *f*‘K\ ~ .‘f
. If tests are used Qithin ghe context of other information . :\ \é
. éhoun a child, the danger of misuse diminishes.  Tests give some infor- ‘ ~§
:ii( . mﬂ;ion about a child's status now. Inithe case -of a child fr;m‘a b tg
:; . ;;¥ﬁrely restricted backgrogyg, tests have to be interpreted‘fhe way yé
one would}interpret thé weigg; of a poofly fed child. If the scales | " ,é
o s:hou: that thi child is fifteen pounds below normal weight, the scales
- g

are not at fault. ,They merely show his present weight in relation to

s " the norms for his age. With proper care and feedifg, subsequent

welghing should show improvement. Similarly, a test may indicate a
Q, - . ‘ . . u i *
" .spuriously low achievement compared with a child's potential. But=

vt

. 2 : . L
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A
this information i+ useful in determining the present status of a

. ..-——chT1d and in planning his future. This is why'it is important that

E5)

A

children. from deprived backgrounds be assessed by a psychologist, »

A3

Interpretétion nf status and pofaﬂtial should alwayé be as carefully

[

1
L

dope as possible (12).
The problem of tastiné economically disadvantaged children
5; ‘ 1 accurately will prOﬂably not be solved by culture»spacifip tests |
* because of the many culriral variagions even within singie minority

v t
groups. In addition to better tests, massive change is needed to

reduce the glaring inequities in nutrition, health care, housing,
and learning opportunities which are the lot of mil}imns of young
children.
It is well known that childrén of low socioeconomic status
come to school with in;deq?ate learning tactics.‘ Tge lack of those

skills becomes a cumulative lack unless intervention occurs.

Language is essential to thought and reasoning as well as

o effective communication. Longitudinéi 1earning opportunities

developed so that the impact of. class differences is minimized, and

-

such opportunities shoula be 1;Ifiatedm5p;;he earliest poséible time.
The earlier and broader the possibilities for language development,’
tpe greQGer the possibilities that the child will use his iull in~-
tellectual capacities. | |

As a:result of his work, Rohwer (67,‘68) has advocatéd that

}i : : -~  young black children from poor_familiés be exposed to curricula which

¢

. .
° . '

» . . . . .
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will enable them to use their capacif& for imaginat{ve thinkinpg

through concrete and speci?ic instructional programs. These

vhildrﬁn particularly cﬁ%g to acquire 1nforma€10n and skills missed

‘bacause of their inadequate environment. The learning should be

115

tailored to thﬁ child's learning style, whether formal or Imaginative.

Muaqwhile the counsel of Butcher is sensible:
. It would be wise to think of an IQ . . . as
preliminary to detalled diagnosis.
Concern about social class factors may cause
us to forget about knowledge concerning individual

differencea.and throw the baby oidt with the bath water (12).

Until the new tests are developed and qplidated, careful

and complete individual studies by qualified examiners seem to be the

besﬁ answer. Piaget-type tests which measure an adequate range of
sequentially complex thought processes will be available eventually
(42). Until then, our best tests and case study m;ce£ials should
be used to seek the children with outstaﬁding promise‘anong'the

¥

disadvantaged. Formal requirements can easily be waived, as is the

+

* _case in California and some other States, and children certified as

*

having special promise can be provided for in acc&rdance with their

~ “particular educational needs and potential.

Forme for Screening

Many school systems have deyeloped procedures and forms
for referral and identification of children who differ from the

norm. The material which follows can be used to alert teachers to

+

various handicaps, and psychologists to added testing possibilities.

I

~ ¢
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California Administrative Code, Title 5, Section 3822, the Identification

»

Identification of Educationally Disadvantaged Pupils

Los Angeles Unified School District

In the identification of gifted pupils under provisions of

and Placement Committee considers‘evidence in "three areas:

1,

- i

Educationally Disadvantaged -- "The report of the committee
shall. specify the disadvantage or disadvantages to whick
the pupil is subject.” These are based on "all available
and pertinent evidence of a child's language, cultural,
economic, or environmental handicaps: that have in- the past
and may in the future interfere with his success in school,

restrict the development of intellectual and creative ability, .
and prevent full development of his potential,"

Specification of disadvantages which may qualify a pupil are
suggested as follows, ot

Environmental Handicaps

Attendance at schools which are overcrowded, on ﬁﬁlf—day
double sessions, etc.

Transiency in elementary school years -— at least three moves

A home situation affording little enrichment or stimulation

Parental attitude toward education demondtrating rejection,

indifference, or overconcern

Language Handicaps
Little edugpcional opportunities in dominant culture language

Bilingualism at a depressed functional level in both languages

Lack of verbal intellectual stimulation due to limited language

facilicy

Dialectal differences affecting learning -=- acting as a barg}er

to social mobility

. 116
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Cultural Handicaps ‘ I
'Innbility to function weaningfully in the dominant culture because f =
of limited exposure to that culture . i
= Subculture standards conflictinx with dominant culture, involving i
= . peers, parent#, and comnunity ~ ) \ s
‘Lower self-esteem patterns resulting from self-comparison with : i
dominant culture standards ‘ !
; C i ‘ | | . :
" Lack of cultural experiences stimulating intellectual growth .
: Economic ‘Handicaps -
;w - Residence in a depressed economic area or in one with high ] ‘§
‘ e tration of poverty . : K
/ . AN AN
! Low family income -~ dependent on outside help
. . | o
Large family living at subsistence level f
! : \
‘\\\ \ ~ Pupil employment necessary to maintain fanily's economic position :
Ny Inability to afford books and other reading materials or to f -
provide varied experiences outside the hone. j i
2. Underachieviq5*8cholast1ca111,- "By comparing the pupi 8
general intellectual capacity with his achievement e basis |
of all pertinent information related to cultural diaadvan:age," !
it is the judgment of the committee, all concurxing, "that the
o pupil could achieve at the upper two percent (2!) level were it
T . not for his cultural disadvantage.” N o 3

The following criteria are used to evaluate a pupil's achievement : : . f
in relation to his potential: . \ i :

Group achievement test scores (Stanines below 9 and

Cooperative Primary Reading Test particularly those : ;
Stanford Reading Test .. below 7 would indicate : =
California Achievement Test 'lower achievement than ; S

would be expected of a o S
gifted pupil.) '

Teacher-made tests that would show a relative lack of academs
' progress, in comparison to that gifted pupils would bde expec
" to achieve

e e e A L e
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Report cara marks and cumulative record éntries showing a tendency
’ toward average oT poorer anhievenent in academic areas, or an

?:-

Parental evaluation of achievement, expressing opinions that the
- pupil is not achieving his full potential

L Pupil self-evaluation, indicathq§~a desire to achieve at a higher
s level in acadenic areas .

! ~ Paychologist evaluations of all data gathered from above éouréeé,‘
supplemented with am individual evaluation of the pupil.

This evaluation of the pupiy\'s ad 1evament and academic potential

v \ may be accomplished 1n variqui
e
- . «++ through the use of tests
Wide Range Achievement Yesb ‘ .

Gilmore and Gray Oral Reading Tests
Peabody Picture Vocabulary Test
Raven Progressive Mattices

N : ® 3 ‘
4 . <+ by rescoring of the Binet as developed by Dr. Kay Bruch
‘ ‘ ’ (Creative Binet) . '

... through analysils of scoring patterns on the various Wechsler
tests, especially in performance areas

++. through the‘uae of suppleméntary' performance tests

. Colu-bia Mental H;turity Test
. ) Goodenough-Harris
31‘ ‘ Kohs Blocks

‘Grace Arthur
A

»». by innovative instruments developed by the individual psychologist
-to evaluate such characteristics as originality, creativity, and
verbal fluency.

1 4

3. Mentally Gifted -- The Code specifies that a pupil must qualify 1n
- one of these areas: -l

"Preco, ’mus development and maturation in the preschool or primary
period

-3
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"Outstanding scholastic éccomplishment at any point in school career"

| MUnusual rehourcefulness in coping with responsibilities, oppértuni-

ties, deprivations, problems, frustrations, obstacles, lack of
structure and direction, or overly structured settiggsﬂ_i

-

"Outstanding achievements, skills, or creative‘ﬁroducts.

" "Scores at or above .98% on non-verbal (performance) scores of
individual intelligence tests approved by the Superintendent of .
Public Instruction.”

are as follows.

Shows independence of action

Takeé initiative réadily

v

r

Some of the obsarvable characteristics which may indicate giftedness

Demonstrates fluency in Qerbal and non~verbal communication

Shows imagination in thinking

"Is flexible in approach to prablems

Demonstrates abstract thinking

Learns quickly through his experience
Retains and\ﬁges'ideas and information well

Shows curiosity and a desire to learn in daily work and

~activities

Gives evidence of originality and creativity in pattemms of

thinking

~ Responds well in visual media
Shows leadefship ability in his peer group
Exhibits responsible social behavior

Has varied interests

-

¥

Is able to generalize learming to other areas,

Y
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- Suggeétea Procedurés in a Search for the‘“Di§advantaged Gifted"

Each school should seek the cooperation and involve the active participa- . } 
tion of its staff, faculty, and community resource personnel in developing : °

guidelines and identification procedures. Here are suggested ways to
begin this project: ‘ .

i
R
Nt
¥
il

A' A

"++» Present the preoject to the faculty. Experience seems to indi-
cate that this presentation by a representative from/the area coun-

> seling and psychological services staff can best be }

= groups, such as faculty meetings by conference pe

- ; o+ Prepare a local search sheet on vhich teachefs may recommend g

~ possible candidates.

+++ Set up a school screening committee of about six members to ;
help define "gifted potential” criteria relevant to the particular -
school and its environment. This committee will screen all candi- -
N dates suggested by the faculty and make final recommendations for :
™ : those who seem most qualified for intensive psychometric evaluation. B

'3... Select a local school coordinator who can work with the prin-
cipal, head counselor, and psychometrist to carry through both. -
identification procedures and curricular programming for these .
/o young pupils. . ‘ )

‘ -++ Suggest identification within one grade level only at this
T time. Seventh grade is recommended for the initial identification
L project.
+++ Request assistance from the Coordinator, Programs for the
Gifted, and Field Service.Center Teacher Consultants, Programs for
Gifred, in developing the new program.

»»» Explore resource possibilities the school may have which . -
could be used in setting up "new" modified curricula for those
identified. Physical facilities should be considered. However,
teachers with special abilities, sensitivity, and creatjveness .
are essential for a successful program, and they must/ye carefully
seleacted. ) \ )
«»« Plan for specific innovative classes in the school's master

. schedule which will challenge these pupils' unique abilities and
Do needs.

... Investigate the posaibility of involving local college and .
wmiversity personnel with the project, specifically for assistance
in development of new curricula and other participation.

AR R G i S,




, wi:h the 1imitations of district resources in mind. The recommendation ! !

" time would be a"bettex‘policy, obviously. _ y

Name of Pupil e o Grade_?fr Date

School ] _ ‘ _______ Teacher_

/j\;,r
. ‘\
flid

oF
2
3
X
-

-
LY

RN "

i

Tt should be realized that the preceding suggesticns are made .
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that initial identifiﬁatian be dafarred until seventh grade is far short

i rfluil/ﬂ it

of desirable yractice, for example. Identification at the earliest possidble - .-
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State Gifted Program -- Separate Criteria Checklist

East First ; o T -

Subject (Secondary) B

1. FEvidence of Possible Giftedness w ’

a. Please indicate the degree to which the pupil exhibits the
following characteristics. (Mark only those characteristics
that have been observed.) )

Reel

Slight Moderate Marked = =

1. Takes inftiative and shows indepen- o ; ‘E
" dence of action Saa ; o L3
2. Shows leadership ability ' - . i f;
3. Exhibits adaptive social reasoniﬂg < '
and/or behavior ‘
4. 1Is alert, observant, shows curiosity T . - *i
5. Shows motivation and drive, enjoys ~ f
challenge ¥
6. Learns easily through experiences y;
7. Retains and uses ideas and infor- - Wf
mation ‘;
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Slight Moderate Mavked

8. Can transfer leaming from one -
sitvation to another (2
9, -Demonstrates fluency in verbal.
: “ expression’
fg T 10. Has a fund of information and
N - range of vochbulary
11. Has varied inieteStp ) i
12, Shows imagination, origknality,
apd creativity
\\\f“‘ 13. Is flexible and resourceful '
£ in problem\.olving
i\ ks la, Dembnstrates abstract thinking ‘ '
S ~ ability . o
| 15. Has a senﬁa of humor
;w~ | _ 16. D$moustrates persistence in tasks
17. Shows facility in learnin§ EpgliSh L
if bilingual . -
b. Other evidence of giftedness (i.e., art, music, drama, mechanical
aptitudes, achlecica, etc.) »
iﬁf ) . _ . ) L
e - - c. Tests of academic potential
w Group Test _1Q - Individual Test IQ Verbal IQ  1IQ
- — L
\'/‘ | )

-y
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-

2, Evideme of Handicap (Check all fnctors that apply to pupil.)

7

a. Environnental Hnndicapn
vit

+os  Limited experiantial background i

‘ .»+» lrregular attendance o

. ++» Transiency in elementary school years - at least 3 moves
»»+ A home situation affording little en fichmenn opportunity

.o »++ Home responsibilities interfering with learning
- - activities

. .. Other (Specify) _

'b. Language Handicaps

»»» Lick .of proficiency in any language

»»» Limited opportunity to acauire depth in English - é
«»+ Non-standard English constituti?g a barrier to ‘ ;
learning

... Other (Specify)

¢. Cultural Handicaps )

2 ’ . -
+++ Limited experiences in dominant culture

H «++ Few experiences in any culture which stimulate
o~ intellectual growth
\\ ... Subculture standards in conflict with dominant
culture standards -
.+« ‘Other (Specify) -

d. Economic Handicaps

+++ Residence in a depressed economic area ST _ : -
‘ »++ Low family income at a subsistence level _ 3
RN .+« Necessary pupil employment interfering with ;

leaming opportunities — ok
++» Family unable to afford emrichment materials and | - i~

experiences ‘ , : >
+++ Other (Specify) _ "

- . =

~ N

3. Evidence of Underachievement ®

LS The pupil’'s achievemenc should be evaluated in relation to his potential.
. In this regard, a pupil who is achieving at an average or above-average
o level in comparison with the group may be underachieving in relation to
. " his own potential.

a. Check factora below that give evidence of the pupil's under-
achievement: :

. o ..+ Teacher observation and evaluatxon -of the pupil's daily \
Caa work reveals a‘relative lack of quality and depth. ‘ =

\\ ' :]tj ifé

. B ¥,
» . -
. . ’ e
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+++ Report card marks and cumulative record entries show a
pattem of 1nconsistent achievenent' :

.++ Parents expreas opinions that thc pupil is nnn.nchinving
. to his full potential. X

+o+ Pupil expresses a deaire to achieve at a higher lavel in

acadenic areas., _ e R — ;
++» Standardirzed achiévgment test data listed below show a é
discrepancy between pupil's potentinl—and—his academic :
_achievement. e 4
LR othér (SWCify) —_— i ) ) . ‘ . ) ] i i 7‘” - :’
b. .Achilevement Test Data 1 K
Group : Individual ~ W
: Achievement Tests Grade Stanine Achievement Tests Grade Grade Level f%
\ \;,/ .
. 1 1 »

'

Some cautions are in order regarding identification of the diaadvantasedé
1. As Miller has said (43), not every impoverished home is

illiterate; many wealthy homes own no books or at least no books thné have

been read. ¥Hnney per se 1s not a mark .of ‘cultural enrichment. Many poor
children are patrons of libraries and other facilities, as are their
families. ' A

2. Ethnic groups should not be viewed;nn if. a1l members of a

particular group come from the same background of the same socioeconomic

level. The overlap from uroup-to;stoup in conaiderable, and the search

’

) . ’ ¥




125

for pote&tial should 8o on in 511 gTOUpPS. Abanapning the search for
- gifted ?hildren in one group to concentrate on another is a wistake
Qinnekigentif;cation is highly inadequate in all groups.

3. Abbreviated tests are not equal to full-length tests;

»

nor are sections of tests in combination equal to those from which

~— - they are derived. Before a test is used, its validity for the particular

purpose should be determined.
| 4, Indi&idupl téscs and compiete stud§ shouid be the ;ule
2 | for economically disadvantaged children.

5. Special stress od‘nomination and identificatiﬁn sbouid be
made in less févored areas of the community. Unfortuna.cly, there are
still Le&chers‘who, believing their pupils have a 1$w potential, téeat

| them accordingly. They also assume that these pupils will eventually
occupy jobs of limited skill ;nd low socioeconomic staﬁus. ‘Those who
- work forgidéntification of gifted childreﬁ among the poor will have to
. expend extra energy in persuasion, iIn-service education, and direct
. obgervation.
:5“5\ | _ 6. It should not be assumed 'that limited opportunities for
Q_ ; léarning‘pgrr;nently restrict the achievement of a.child. The recently
reported studies ih Guatemala by Jerome Kagan are a case in ﬁoint.
Test results and other data should be seen as a portrait of a gpild
‘ ‘gslggég‘ggag. Numerous studies have shown that remedial learning for
de§r1Ved children increases their test perfofmance.
7. 'Vaiues. attitudes, opportunities, conditions for success,

health, and opportunities for leaming differ widely from child to child,

— . 1
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A gifted child from a deprived background cannot be thrust into a
group of other gifted children and be expected to function succens-
fully, unless hia‘depxivanom are attended to and eliminated over

a period of time and unless fgro’qpinﬁ and grox‘{p size permit highly

individualized planning. .

s .
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‘ cide with group tusting programs or have been limited to certain

. | ‘ : BV Y/
UGCESSFUL PROCEDURES WLTHIN THE TOTAL POPULATION |

\\ ~‘ - \ . N AN
a .. \ ) [} :
A sucgessful screening and identification program has the!

following characteristics: early identificatiou, cnntinuing nearch
involvement of'varjous professionals, use of nultipleMresourep

materials, and complete study and information on the abilities of

i
|
|
|

the gifted child.“foo often, programs have been délayed to coin-

\

i& Y .

¥

~ graded or schools. . . . ’ ~ i

Often children. hawe been 1dentif1ed as gifted and admitted
to school early. However, 8uch acceleration is still resisted in

more than B0 percent of U.S, schools (8). Studies of egxly entrance

¢ . : C o

" in Pemsylvania, Nebraska, Massachusetts, Minnesota, and Illinois all

Andicate that younger children did as well as‘blder childxen, were d%

well accepted, and suffered no apparent problema (63). As Hiskay

Y

put it, "Would that we could be assured that as many of»our regulat '

\entranta would adjust and progress as well in school as che early .

1

entrants do" (63). . Earlier studies by Pressey and ochera also

strongly support acceleration)(ss, 56). $ince.no evidence to the:

AN

' _ contrary is available, 1t-wus;;§e conclugeh that opposition to early

entrance is based on emotion rather than fact.

Ezrly 1dentification and a. differenxiated curriculum have

[

also been beneficidl for young children. Gifted children in the usual

h

programs make no more Progress than the‘éverage, while those in programs

~

* with open access to leaming show significantly better ac;demic and

13
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social | ,(39). Gifted children should be identified and planned

\ for.as - a8 possible. The time of school entry is crucial for

young children whose attitudes, motivation, and future learning will

-

P
e d

-

-~ L be shaped by’ nheir early experiences.
Soecesaful identification must be systematic and should be
lbased on regularly scheduled seeSCh, Identification of .gifted children
| is as important as identification of other children with special needs
= " and should be.part of the regular responsibilities of school psychologists -
| and personnelf\ Testing;on Saturdays, holidays, or during the summer is
a questionegieapractice for a numberlof reasona, including family
schedules aod professional~ethics. The gifted should be regarﬂed as -
important an in-school responsibility as ;ther children, and work with
them should go on during the regular school schedule.
For full identification, maé;ksources should be consulted,

and the total program should be planned so that duplication or waste of -
» effort’ is eliminated’’ Minoricy groups should be represented on screening

coaoitcees. The final responsibility for identification should rest with

a competent school psycnologist or psychometrist, or et least witﬁ a ‘ .

person trained to evaluate the merits or faults of various methods. This

person should cooperate wici: a representative committee of teachers and

. pafenCS. Flexibility should be maintained so that some gifted and talented ;
children who obviously would benefit from special opportunities, but who .;
do not quite qualify on tests, can be 1nc1uded - - '

! . The following\f:lj were designed t:o identify g:tfted children. '
T J { ' : . i




- State of Minnesota _ - N

<. Deparment-of Education . \
-+ Division of Instruction “

_ Elementary and Secondary Section - ‘, \

= Mrs. Mary M. Pilch h , \
. Consultant for‘t}m Gifted ' g

N
* QV\\) -

Minimua Criteria for an Effective

Giftedmasa in chiJ.\Qrﬁnﬂs not easily recognized. ' Many
attributes or face;:s'o‘f giftedness seldom or never appear in\ toto -
in any cge':.x‘.hild‘ Moreover, the patterns of combination of pattemns

‘_)of aptitudes, skills, or abilities that ma‘ke‘up giftedness are many
and varied. . ‘Potanbialitifea'my exiat but not ‘bg realized. Recog-
nic{ion, therefore, must be attempted through many diffgrent media \
and by a variety of procedures. _

\ When a school sets out to identify its talented and gifted

students, it is actually embarking on a "sorting-out" process. This

is- a fa.c;or that can have profém@ly hp-érmt consequences for the
students. Much of the anxie.tg; held by responsible personnel under-
ta‘ting the 1dent1f1cuion procesa my be allayed if certain basic

| . “ground rules.are-followed. It also 1a helpful to have a reference
list of the ghnracteritti«;s vhich can be “identified through sub~
jcctive appraisals. It is t:o these two objectives that these exiteria

hnve been listed below. Schools will find them practicable and adaptive.

. S Buic gromd mles

. ‘ A. Dingnunia of the child P abilitiea must be a continuous process
phnnud‘ to be carried on over a period ofﬂ several years. Included

- Identification Programs of iTalénted and Gifted Students A
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in this procedure should be the following:

l. Repeated testing

2.  Repeated appraisals through a meaningful marking system

3. Fresh yearly judgments which have been made by teachers,
counselors, and other personnel who have had close contact
with the student during the year

4, Attendance records

Note: There are significant reasons why repeated testing and
subjective appraisal are necessary.

-

a. At any given age level, a tesc score may be invalid for -

one reason or another. . . N

b. The teacher nay be mistaken in her judgnent of the
. student 8 potential;

’w
[

¢. Emotional or environmental factors may obscure the
actual ability of the student at the time he is being
tested or judged. ‘

d. The many. unknowns about individual abilities which we
have not yet fathqmed may eventually reveal high
potential,

Appraisals bf talent and gifteduess must be based on many kinds
of significant evidence gathered from a vareity of acceptable
sources.,

1. ;Inc§lligencé tests :
ia. Group ‘
\ »  Individual
2. ;ducationni hchievemethtescs
. 3. Scholastic aptitude tests
4. School marks’
5. Rating scales
6. Anecdotal records
7. Perthonality tests | .

illid,

,;,
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P 1T PR SR L %1 MU S £ S0 S SR A

e




-

C.

T

.

8. Interest inventOties

9. Reports and nppraianlu from counselots, deans, and others
- who have had freqhent personal contact with the atuden% !

Appraisals must tdka into account gertain non—intellectunl ;
factors which affnct intellectual performance. ?

1. Motivation . . .
. ¢

; / ‘

2, Interests:

3. Emotional nitgrity \

4, Social growth '
5. Personality dev;lopnenx

6. Health

II. Characteristics which may be identified through observationa and

appraisals
1. Powers of concentration _
2, ‘Independent ﬁﬁinktns _ ' ,///////,,f/»*
3. Versatile use of mental processes " ‘ '
4., Perseveraﬂce in intfiifffégl,endéigs;;/
5. Desire to leam /,/‘

e .
6. Mastery of baplc skills

7. Excéllent 90nmand of language, precocity in using vords
and senteuces

8. Creatiqﬁfiuagination and resourcefulness

9. ~A1et$u28l add great responsiveness; great sensitivity to
varjous objects in the immediate environamént

10. Organizes information .

11. ;6ar1ed interests

149
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12. Curiosity

13. Grasps abstract spnefalizatioﬁs

k4
14. Has insishts ‘

E; - ‘ ‘15‘ Retentive K
‘f&»t | 16. Extreme rapidity in learning and remembering
fi . 17, Abiii:y to tell a story
i & . 18, Tendency to reproduce accurately ‘the cozxgct sequence of
%; i ‘{\R“ o happeninxs during an excursion or event -
’ 19. Cooperative .
;1 \ T 20, . Quilité of participation in séiool actiQitiesv B X
8 3 21, Leade}ship “ - E

22, Peei ju&}nent

l \
\ 23. Parental}g\Q:rvations

~ -

State Department of Education -- Hartford, Connecticut

- " Summary of Legal Provisions:
Seccisn 10-76 of the Connecticut GeneraI’Statutes unkéé it
pgrmissive for local and regional school di#tticta tb'provide re- | :
— inbursabie spec‘ial‘ instructional and supporttvé services for pubils
with extraordinary learning ability and/or outstanding talent “4n the | -
creative arts. The town or regional board of education’nay do this
‘1nd1vidua11y or in cooperation with other school districts. To be’

reimbursable, plans for providing such special education must be

approved in advance by the State Lepartment of Education. Reimburse-\

ment based on an excess-cost concept is explained in Section VII of . &

4 | ,



~ instruments or (2) demonstrated or potential academic achievement or

133

*

the 1972 General Guidelines for Special Education Programs.*

Definition of Terms

"Extraordinary learning ability" is deemed to be the‘powet ‘

to learn possessed by the top five percent of the students in a school
district as chosen by the special education'planning and placement

team on the basis of (1) performance on relevant standardized measuring

»
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intellectual creativity.

"Outstanding talent in-the creative arts" is deemed to be
that talent possessed by the top five percent of the students in a
school district who have been chosen by thpwspeciﬁl*éducation planning
and Elacemept team on the basis of demonstrated or potential achievement

in music, the visual arts, or the performing arts.

-t

Identification Procedures

The responsibility for the identification of eligible pupils
rests with‘ihe superintendent of schools or an emploxee of the school
district to whom he may delegate this resyonéibility. Such identification

should be based on a study of all available evidence as to the pupil's

" abllity and potential made by personnel qualified to administer and =

interpret appropriate standardized tests, judge demonstrated ab11§ty

and potential, and recognize outstanding talent in the creative arts.

*General Guidelines for Special Education Programs - Section 10-76
a-10-76q of the General Statutes. State Department of Education, Bureau

of Pupil Personnel and Special Educational Services, Hartford. 1972, s

-

- B
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Eyideﬁce as to a pupil's extraordinary learning ability
and/or outstanding talent in the creative arta must be satisfactory
to the Secretary of the State Board of Education. \ Ll

Items of evidence in the intellectual category should =

¥

include the following: A

A. Very superior scores on appropriate standardized tests.
Criteria for "very superior" might be the upper two or
three percent sf an appropriate criterion group or scores .
which are at least two standard deviations-above-the mean. "

B. Judgments of teachers, pupil personmel specialists, admin18~
trators, and supervisors who are familiar with the pupil's
demonstrated and potential ability

Additional items of evidence used in the creative arts
category should include:

A. Evidence of advanced skills, imaginative ingight, intense
‘interest and involvement.

e e

B. Judgmwents of outstanding talent based on appraisals of
- specialized teachers, pupil personnel specialists, experts
in the field and/or others who are qualified to evaluate
the pupil's cdemonstrated. and potential talent.

“ The procedures have been designed to avold arbitrary cut-
off points or limitations. The identification process should ident1fy
a snnll percentage of pupils with extraordinary ability and outstanding

talent whose needs are such that they cannaot be met in the regular school

' program.

What‘téén;ig;cation«ppes and Does Not Accomplish

W

Identification does identify a population of children who
possess highly advanced, complex ability. It does serve to alert teachers

to the true potential of indiéiduals and helps them to plan more effectively

143



*. and education.

-

Ky
~

for the gifted‘than;would be the case without identification.

Identification also has proved of value for older children who
have not been avare of their abilities and who have been poor
achievers or problem student;. Parents who have been informed
of thelr childreu's high abilities, particularly thosé of limited

*

means, have often been able to encourage children in

~

Schools with effective counseling programs have begn ahle\‘
to help gifted young people to take advantage of financial support
and to qualify for admission to the‘best colleges and uni ersit:le;s.
In some cases people from the community have come to the support of

bright and deserving young people, to their mutual benefit.

Identification per 'se does not improve learning. Children:

who ‘are identified and plaéed in regular programs show no change (7, 29).

Identification aoea‘pot change home conditions. Studies of successful
and unsuccessful gifted persons have shown that achievement by the

gifted s affecsed by f;ctora other than high ability, including health,
motivation, and opportunities afforded by home and sch;ol (75). Identi-
fication cannét reduce the impact of malnutrinio;:w;;;;¥léfed leéf;iﬂéw‘»
opportunit;és, poor parent~child relationships, lack of interpersonal
commmication, and other negative factors. But if a well-planned program
reduces these or other deficits, performance and achievement of a giftgé
child will considerably improve. Evidence to tﬂis effect has been found

3

in studies with children at varying ages (27, 39), -




Next Steps | ~ . \\
Whatever the status of a community or State gifted program,
it should be developed with the purpose of followins a comprehensive

identification program by conplete educational planning. The traita

and qualities of the gifted (p. 20 to 26) should provide bases for plan-
‘ nihg educational programs in all comﬂunities‘wherever the gifted arﬁ‘
found. Crash‘prograqs or plecemeal programs limited to certain age :
%ﬁ"‘f \ levels, to specific topics, to limited schedules, or to certain ethnic . lf
EL‘ . ‘ or socloeconomic groups should be avoided. The goal shbuld be excellent jg
education for every gifted aﬁd talented American, regardle&s sf age, sex, |
. . . economic circumstances, location, or -ethnic group. Te acconpli;h this,
' we have to develop better nethods of identifying potential dbilities in
all groups. Meanwhile, we have to make use of existing means .
But these efforts will pProve frnitful only if followed by care-
fhdly planned provisions. The next step is program implementation.
Schools should provide a setting in which children with the highest
abilities can develop without restraint. Opportunities to pursqé
== special;interegéi in depth and develop a variety of abilities should - -
tx \ ‘ be avaiiable‘vithout the constraints of schédnled‘programming, time ) ghs
: | " 1limits, or confinement to a single classroom. The fréedom.CO leam gnd .
achieve freely in ali areas is of paramount importance to the gifted.
i;‘_ i Opportunities to write, compose, build, invent, analyze ideas, debate

;f 3 issues, produce creatively, and examine environmental and social problems :

Rd

‘ﬁé <?hould be open to these children.
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The identiticetion of the Qife
od oand Tolened -~ by,
Ruth A, Mertimon; An
Instructionsl Sylisbus for the
Exucation of the Gitad and
the Talented. This syllabus
resants 3 rationals for ‘the
identitication ol giftad NMu-
dents,  gEests  appropriste
identification procedures, and
Jives examples of materials
used by various ‘school -dis
“ic“:“" “»m

The
{dentification
of te |
Gifted -and Talented |

il

Gifted and Talented — A Hendd-
ook {including Workeheets
snd Model) — by Sandra N,
Kaplan, Aninstructionsl Sylla-
bus for the Natonsl Sum-

mer Lanchrship Training Ingth-

o

LAt
A

tute on the Educstion of the

Purchase Order No.

Money Order or personal check in the amount of $

or prepayment by

-

V4 X 2

i Gifted and the Talented, This  ©
Providing hendbook has been wristen
Programs | for thoss initiating or expang-
Tor the Gifted |  ing = program for the gifted
and Talenteck | #nd talented, 1t presents an - <
A HANDROOR ; WM of the feetures and V34
‘ | procedures which need stten- .
tion in designing and imple-
menting & program, It is Iin-
tended m a handbook or
.om supplemental resource.— $8.70 :
These two books, when purchased togithor, are offered ata Ppackage price of $10.00. ‘
Order Form for the Gifted and Talented Handbooks:
Number of copies Amount Mailing Address
The Idantification of the ' Name i
Gifted and Talented ** o
\ _ Organization -
Providing Programs for the
2ihod and Talented: 5
A Handbook ** _
Address
** Package Price $10.00 -
, s .
.Grand Total - City State.—_____2ip
. Request mompanicd by
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Mary Jane Chapman

Administrative Qfficer ~
Ventura County Superintendent of Schoois
535 East Main Street

Ventura, California 93001
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Title VI of the Civil Rights Act of 1964 ‘states:

""No person in the United States shall, on the ground
of race, color, or. national origin, be excluded
from participation in, or denied the benefit of, or be

. subjected to discrimination under any program or
activity receiving fcderal financial assistance.”
Themfore, EPDA programs must be operated in
compliance wnh this law.
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