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ALVALYS 1S OF PROGKAM AND RESEARCH LITERAT'ERE
R ™y , tlere hay beero g well estublisted trend to nultstrew.
Crolrterrnte opretad edocuntion class cenlldrern wand youth inte repy.lar
or Preorroad” vlassreem sitlatiers.  Uuhwl procedare followed in pul-
Pile auenouvla fur oo Pegalar class plucement (g to tuke students
v tting and enroll them in a clasy situaticon

recs o speaiad elass set

dualoned Tor ran-handizapped students,  Many variations of this pro-
A ~
Fe 1 N

codare vl a1 sorne are desceribed in Puart List of References i
‘.?»i‘.‘) iv:‘:d{\'x ’

Trodividads witlh varions physicul, rmental, emotlonul, sociil,
croed .t tenad Smpairments, disubilitles, or huandicaps are sald
Cwrern Pive Chelr peers and contemporuries than they are different
Jothat o dlasoriminacte integration is encouraged and activities pro-
vided tu promote setting and keeping these populations in the maln-
strew. of society. However, separate and segregated programs and
facilltien continue to emphusize differences, deficiencies, disa-
Yilitted, wnd deviations. There is need to plan and promote flex-
itle procedures whereby individuals participate in separate programs
and et ivitles ws needed, and in integrated ones when possible.
fossitle reusons ror luck of support for classroom mainstreaming in-
cl.de reticence on the part of special education pérsonnel who mignht
loge *nelr Jobs wnd potential loss of federal and/or state adminis-
‘ored cateroricul prunts for programing. Other problems that might
arffec' g.pper® ror mainstreaming are different pupil-teacher ratios,
red.ged Jervices, teacher certification and decreased salaries.

iy mainustreaming -mocdels have been designed and implemented
d.rirg. previc.s yeurs; literature from this activity has resulted in
m.oh sntormation specific to the classroom setting.”™ Some represen-
rutive examples of .program literature and research studies of this
e are included in Part A, List of References presented in .this
P cition.* FReferences in Part A cover a wide variety of topics
in trne controversial supject area of integrating special education
studentu into reylar cluss situations including: 1) issue of seg-
resation versas integration; 2) integration models for students who
are educuble mentally retarded, mentally retarded, physically handi-
capped, hearing impaired, visually impaired, learning disabled,
emo* ionlly disturbed, neurologically handicapped, socially/cultur-
ally deprived, cardiac, gifted, dyslexic, and have language dis-
orders; 3) nundicapred student attitudes and motivation; 4) handi-
cupped stident reuction to peer group pressures, social stigma in-
flierces wnd resultant psychological damage; 5) handicapped student
rercer.ad and sociul udjustment; 6) special student classroom behav-
tor: ) nandichpped student social, emotional, mental /and physical
development; &) peer group attitudes and acceptance of special stu-
derta; v) attitudes and involvement of teachers and related school
persernel; 10) ingervice and preservice training models for class-
room *eschers; 11) classroom teacher methodology, teaching skills,
pehuvior medification techniques and use of equipment, and 12) fam-
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: Other factors decreasing ssparate or segregated services pro-

. vided to individuals’'of all wjes with handicapping conditions are
normul ization and deinstitutionalization procedures. Normalizatidn
legislation in the Scandinavian countries in the 1950's has resulteéed
in movement of mentally retarded individuals from residential situa-
ticns to hostels, group and foster homes, special community programs
and apartments (A-lo, A~17, A-18). DNormalization principle stresses
making available to mentally retarded persons, patterns, and condi-
tions of everyday. life which are as close as possible to the norms
and patterns of mainstream of society. Life routines such as eating
treukfast, going to school and work (sheltered workshop or day care
center), returriing home, going on recreational-outings and partici-
pating in community and social activities (B-32) are part of normal-
tzation procedures. In addition, deinstitutionalization procedures
in many atates are causing large numbers of severely and profoundly
mentally retarded residents in state hospitals and schools to move
into community living facilities. These ill, impaired and disabled
individuals who arpe placed in the community are being integrated in-
to community recreation programs,

-

Teachers and recreation leaders responsible for regular physical
education. and community recreation programs are now requesting ur-
£ently nfeeded assistance as individuals with all degrees.and types
- of handicapping conditions are integrated and mainstreamed through
normalization approaches. In addition to activities, methods, ap-
proaches, and techniques for implementation in regular programs,
clarification of intent of legislation and litigation mandating zero-
geject principles as they ®apply to physiceal edpcation, recreation,
and related areas are needed. Therefore, an extensive review of re-
lated progrd literature and research studies was done by the Infor-
mation and Research Utilization Center in Physical Education and Re-
creation for the Handicapped (IRUC) staff; results of that search for
ir.formation to assist physical education and recreation personnel and
to suggest future needs and priorities in research and program mater-
ials are reported in this publication. Siudies and related litera-
ture were considered on thé basis of:

Minimum pre/post measures, case studies, surveys, historical,
philosophical,- descriptive, experimental, and other legitimate
research designs and methodologies (studies only).

N

Yroad interpretations of physical education and recreation
, programs and activitles, including related educational/
“raining areas.

>~

icipants with any ore or combination of impair-
ments, disabilities, and/or handicapping conditions.

tutions to or help in programs and activities in .the
£ * st :

~ ¢ N . M o > ’ : . _‘J‘ g -
Tre following sectfion presents information derived bty analysidg
of selected research and program materials obtalned pursuant to the
search indicated above. Discussion and future needs subsections ure
1
o
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presented after each summary statement on: 1) integration ol stu-
dents with various hundicapping conditions into regulr public school
physical education, uathletic and intramural programs, 2) integration
or mainstreaming of 111, impaired and disabled individuals of all
agyey intu community recreation programs,\3) integration of handi-
cupped campers into on-going cump situatlons originally designed for
nonhundicapped childregn and youth, #4) integration of visually impair-
ed individeals into existing physical education and recreation pro-
criams, ) curriculum or model program descriptions for integrating
rundicapred children into the regular classroom situation with pro-
vidions tor phyuical wnd/or recreational activities, and 6)fatti- .
~.des o *he part of the handicupped participant, his peers and re-

1 'ed pruogram personnel in integrated physical education and recre-
AT iVl Prog@rams,

3 ' -

b Dmeegration o students with various handicapping-conditions into
o pelar public school physical edweation, athletic, and intramral
L~ rpograme {0 Neasible and desirable in certain ingiances if such *
swagraeing T approached with positive attitudes and wnderatandings
: oy the rart of related personnel and appropriate, flexible program
s Lpming vnd aotivity modifications are made when nscessary. How-
Cnr, aoetal alivstment may be better achieved in separate rather
s Dn mregrared physical educatton classes.

- = —em

DI3C 5510h: Eilghteen references concerning integration of handi-
capped children into public school physical education programs were
selecved und reviewed. Topics covered in the literatuye concerned
intesration of 1) orthopedically/physically handicapped students
(b-83, B-3n); ) special education class students with a variety of
handicapping conditions (B-24); 3). mentally retarded students (B-3,
e, M-tl, E=14, B-15, B-2, B-107); and &) visually impaired stu-
der*u {+-111, =-70, B-28, B-48, B~113, B-29, B-23, B-89). These re-
corerces contain information for program development, organization

oid adminlstration, activity modification. resources and examples of
succeustial progruming. Addjtional research literature was available
rela%ive to integrating mentally retarded students into regular physi-
c:d od.cztiorn und athletic programs.

-
3
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in 19rl, Anocoshian (p-14) conducted a research study to evaluate
reqiired integration of educable mentally retarded (EMR) boys into

—

c:litornia higRsschool boys physical education classes in order to
dotermine resultunt effects on instructional practices., O0f primary
concert. was identification of problems confronting physical educstion
irstri.ctors. Major conclusions included: 1) mcst administrators
favored continued integration of EMR students in physical education;
) irdivid.wl practices, philosophies, and personalities of insiruc-
rops, administrative procedures and policies of the school and its
piysicul education progrum, and personal feelings as to the advisabi-
1.ty of integrated physical education classes were important factors
srat arfected types and frequency of problems when EMR students were
roocrated in physical education classess 3) disagreement occurred in
es:l°s over m.mber, lype, and seriousness of problems arising when
rose 5*.dencs were interrated in pnysical education; &) integration

r
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wais fell 'v be justified al thouglw further research was recommended
since one-third of respondents were not in favor or were ungure over
“re queation of integration; 5) certain types of physical education
ihatrictors cnd programs were conducive to harmonious integration;

©} mout physical education instructors recognized existing problems
and had a hirh degree of concern for gtudents; 7) muny problems could
be eliminuted with administrative planning: and 8) the need to em-
phasize to physicul education personnel the importance of adapteq
pliy in the totul education of ecducable mentally retarded childran.

soctal wdjustment whs better achiev: N separate rather than

in intesrated physical education classes .. two research studies re-
vViewed. Stein {5-107) investigated changes in physical fitneus in
relation to intelligence quotient, changes in social distance and
physiqu.e of intermediate school (EMR) mentally retarded boys after
thelr participution in a regular physicsl education program for one
Jchool year. Findings included losses by the retatrded students in’
suocl.al status as measured by Cowell Personal Distance Scale that
.differed significantly from losses experienced by subjects in other

IQ ¥roips investigated. Adams (B-2) studied effects of a one-semes-
ter ndupted physical education program upon motor proficiency and
socixd adjustments of educable mentadlly retarded (EMR) junior high
school irls.  Findings included better social adjustment amorng EMR
girla who participated in -separate adapted physical education clarses
rather than through retention in regular physical education classes.

In- 1920, Hrace (B-27) surveyed the status of physical education
wnd recrention oppoertunities provided mentally retarded children in
*he ration's public schools. Questionnaires were sent to 4,022
serool sperintendents, principals, or teAchers; results were based
oo Ly responses (37.6 percent) from these individuals. Conclu-
Jiora nelded the followlrng regarding integrated situations: 1)
Cthere 13w need for teschers with mentally retarded pupils in their
classes to have a tetter understanding of ‘the mentally retarded; 2)
"he ediealle retyrded should be taught in physical ‘education classes
Withonermal p.pils at least part of the time, but modified activities
dited *o othe mentally retarded should be provided to a greater ex-
‘et wd 1) tnere is a need for more opportunity for mentally re-
tarded p.piis to participate in intramural sports on teams with nor-
miadopapllys. In addition, the study indicated that there was a very
STrangs epinien that educable mentally retarded students (EMR) can te
"awrnt o prysicul educuation successfully in classes with normal pupils,
Cat ot Trabnutle mentully retarded (TMR) cannot be so taught,

Trere wia oo oy'reement that EMR and TMR should not te taught in
e game alnsuen. :
N A

ool ety aosarvey repord (H-¥) of atate high school athletic or
wrLv Ty o wnweoiations Lo determine navtional trends and specific pro-
ceddbires Tor o egtallishing eliglitlility of mentally retarded students
Yer nter-uctelastic athletics, focus was upon: 1) criteria to de-
Jermive elleitility of mentally returded students; 2) limitations
ploced Sper *relr participaticn; ) rationale and reasons why they
wers Jdenled cpportuaiities 4o purticipite; 4) plans teing formulated
Tooen ryte rules to orint Lhely elipitility: and 5) differences in
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rules for mentully retarded students enrolled in special classes in
regalar sclools and for those enrolled in special schools. Results
showed tnut in 20 states (b4 pergent) mentally retarded siudents
sere eliginle and did participate, in 10 states (20 percent) they
yere eliridle on the busis of broand interpretation of assoclation
ty-lawa, and in 17 stotes (34 percent) they were not eligible pri-
marily because of scholarship or academic criteria. Information is
given in the report to ussist personnel for including retarded siu
v dents who are currently not ellgibtle for interscholastic athletlcs.
Since the time of that study, additional statgs have changed eli-
ttility reg.irements so that mentully retarded students might par-
\ ticipute in athletics. ‘ '

r
£
"
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>

I vonclusion, walthough little research has been done, thal
which 18 availubtle seems to indicate-that integration of handicapped
students into regular physical education, athletic 'and intramural
proFrams iu feusible and desirable in certsin instances if such pro-
craming o approached with positive attitudes and knowledge on the

. part of related personnel and appropriate flexible program planning
s wd wetivity modifications are made when necessary.

v %

FUTCRE SEEDS:  In view of current and impending state 1egis£§?§on
ror mimdatory physical education for all' students, regardless of
handicappine condition (B-69), mainstreaming approaches and/or a
flexitle combination of integrated and segregated situations will
probat 1y increase in the near future. Therefore, there is a greal
need for ndditional research and program literature on this topic to
coatar dl ralated personnel for provision of programs.

yoe e T S T e 3y

VL e So e for aadiotance and information concerming inte- )
i s hpr e miinatreamng 111, tmpaired, and disabled individuals !
~ 30 Tnto comunity reereation programs.  Avatlable rescarcn |
and yrogean literature 18 inadequate in relation to current
el o red Tuture nmeeda Jdue to suck factors as state legisla-
clom, Ltigrtion, comawper advecacy, Jeinstitutionalization policles]
o wormglinazion procedures.
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DISCSSI0N: The literature on mainstreaming/integrating handi-
capped children, youth, and adults into ongoing communitly recreation
‘resrams opans a wide variety of topies including: 1) participation
rérarded ocrildren in repular recreational activities at a commu-

N

1
ity center (E-GE); D) summer recreation program for tralnable mern-

tolly returded children and their "normal"™ brothers, sisters, and
cousins (B=101); 3) state plan (B~71) for integrating mentally re-

, varded peYsons into community recreation activities (B-97); 4) local
And natianal intersgency cooperation in Canada for integrating men-

+* 3

C+ally retarded individuals into recreation, playground and camping
/proyrams (k--0Y; 5) report of a national survey of public recreation
programa for i11 and disabled persons {B-79); 6) city-wide plan in-
volving purks and recreation depariment and council of social agencies
for provision of services for all participants in the area (B-106);

' ~) uwnulysis of recreation for the ill and the handicapped in selected
locul patlic recrection systems (BE~81); 8) comparisen of selecled

\ | | )




Y

. .
at il ies, u'}.d*hs recrew’ ional ukille of mongpeloeoidy an eemmnity
ol trar it ocvionad usettings {(I-r 3y ) cormparison of intepration ond
yu:.*:‘ utiuh opa f’vr's i pecrcation of muhiu& petluu‘“ prouped we-
coraing Lo diagnosis (B-53); 10) analysis of lelsure orientation wrd

revredtional aotivitiug of relirement Lﬁum“ulﬁ resudoents {(b- %‘3~
A1) walyuis of transition to Lhe gommunity ‘ol goclally inndegunie

Q‘lv%v\n\ wiyehlatrle patienty (B=103)i 1.) finetion of the gomm.-
N ,

BILY mental heal th cuenter in uauperakiVu ¢fforts for local recres-
tion prograningg for handd cupped. persons and the "normul™ populatien

Ve ely 13) dnwegration ol visuudly pai‘@d pursons inlo combutlity
AT prORTWnS L 2-UN ), uenior programb {ﬁ -1e), and other recreation
programg (-39, be13); 14) unalyasis of extent of integration and re-
Lated Tocrers alfeetitg social rulutlcuships {inciuding zulghtorhuoa
play ef educalde perlidly handicapped ghildren in 11linois) (B-51);

P I comparisen ol retnrded wnd nonreturded children pdrtlc*pat:.g in
recieation hrOw} (baGh);-urd 16) w1965 survey of community recres-
et departitents concerning provision of services le handicupped
perseta Lbk-Addendlmel ), ‘

Vhinstioaming appreaches cons sidered successtiul bv personnel in-
volved were thoge that provided appropriate lelﬂure and recreationsl
gXilly for mentally retarded indlviduals (B8-95, ”~11J) and psych1at~
ric patients {(H-1) tor successful participation in community activi-
*ies, In these programs, partlmipantb ware also acguainted with
Varlons programas ol lered ~their communhity and glven an understand-
ineoand xzowl aidge for zﬂturc use of local facilities after discharge
oo adhation from the training program.  Information is presented
'notne Lirgratare (B-lo, B-17, ~~18 B~19, B-22, B~-23) for overall
sryaanization and development of integrated recreation programs in

ceaperation with local sgencles and organizations. Guidelines for

parer 3 und others concerning how -to find recreation services, how

O oS.art g recreation program and examples of successful programs are

prov.ded inu report of a three-year study supported in part from the

Shildes e bireaw, 77, 3, Depurtment of Health, Education and Welfare
TR A

Addi*ionul azssistance for this type of community programing is
civer. Dron Tinal report of a three-year study at New York University
JW, concerning services being provided, standards and criteris
n of services, problems and obstacles, and related lit-

)

)
N Y P‘l"\\):nh:
LR tli LA SRS
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erat.re to assist in programing and public relations (RB-19). The
necessry element oY risk-taking in comminity recreational exper.ences
croverm o dization programs conducted in Sweden (B-93) is stressed dur-
AP B SR

celt outings gsince tenefits derived contribute to a sense
of oo dienlty a“d pPr%OIal development.
> 1fies questions wdvocales for

frooaddLlon, Oliver (B-91) s 1
eation prograning should consider:

N
N B TR i Yy oy vy et
Vs Srnstad oMM \J/ recr

“wr ¥

v oprotfessionidds i st
Wprise tnemselves of a few 1acvs. Who are the handlcnpped?
Wiere Gre they - al home, in nospitals, institutions, ir

Tnoosdvoeantinge more und Leolter “Eur~aron“d community-
eeromered recreatlion services fgr the handicapped., recrsa- |
in the EBEaster ueal family had

~v
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O
-
.
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nursing homes, in halfway houses...? How many handi -

cappers are there in a specified service area (the

rambers pame is still with us)? Which of the handi-

capped do we think need recreation services and in which

getting are they best served? Which of the handlicapped

want recreation services and what kinds d¢ they want?

What is the present level of service in each of the set-

tings in which handicapped people might be served rang- .

Cing Trom highly segregated to highly intfegrated? Who

are the major providsers of recreation in a service area?,

Who ure the potential providers? What resources are

needed to further enhance the delivery of recreation

services to the handicapped - including mcst importantly,

money, leadership, and facilitles? The answerg to these

and fother questions are fundamental to our advocacy."

FUTURE NEED: Due to current trends for mainatreaming/integrat-
ing individuals with handicapping conditions into community recrea-
tion programs in addition to deinstitutionalizatlon procedures being
employed in many states that result in additional handicapped con-
gumers for community recreation programs, there is need for more in-
depth research program information to aid related personnel in pro-
graming. - Areas of investigation that should be considered include:
social, emotional, and physical effects of integrated programing
upon the individual; provision of basic leisure and recreational
skills for successful program integration; standards or guidelines
for organization and administration of programs with appropriate
interagency involvement; state and national analyses of. future needs
regarding malnstreaming handicapped individuais from institutions,
state hospitals/clinics, halfway houses, special programs and day
care facilities into community recreation programs; in-service trtain-
.ing for recreation personnel; development of flexible model. programs
for full integration, partial integration and combinations of sepa-
rate and combined programs; consumer advocacy models; activity mod-
ification approaches; and state plans relative to' legislation, 1lit-
igation, deinstitutionalization apd mandatory zero-reject principles.

¥

i, There te a current trend toward integrating<ka gpred campers
into on-joing earp. situations originally designed” for non=handi~ -
capped eallaren and youth, Efforts to date are generally eongid-
ered sucoessful in terms of enjoyment, peer group acceptancé and
attityles, cnhanced social interaction among groups and individ-
wale, axrences and understanding of handicapping conditions by
non-nandicapped campers, and inereased experiences in physieal
and natural activities.

B %

r _ - . e

DISCUSSION: Emphasis is noted in the literature concerning
integrating handicapped and non-handicapped individuals in camp
programs. Some representative references reviewed include topice -
on: 1) oFfganization and administration relative to directors and
other staff menbers of "normal” camps for integration of handicapped
campers into their programs (B-75, B-76, B-92); 2) integration of

Ind
RS



mantally retarded and w.u 2lchuir-bound persons into duay camping pro-
rrams (R-ol, L-70, B-5Y): 3) integration of hﬁndluupped children
with normal children 1n a "normal® cump setting (B=77); &) meeting
camping needs of handic apped children in camps for the non-handi-
capped (B=%4); %) integruvion of handxcapped cnildren intoe Fresn
ﬁir Mind camps whieh provide programs for non-handicapped vampers

v the bagis of IananCLul and psrsonal nasds {B-34, B- 10“), 6
.ratxoane and approagh to vamping for phy”‘cally handicapped per-

i sons in relation to current trend. for integration of handl‘“ppea
perseny inte regular Camp programs (B- 103): 7) utll:Zatlon of the
npeciulized camp gituation and develepment of camper skills for f.-
Ture successiul .ntebratxon of handicapped campers into, combined
proﬁr‘mi (8-100); &) integrating of hdndlcapped teenagers irtoc ed1i-

ationul deplng tours {B-Addendum-l).

Some object;ve stressed by 1ntegrated camp programs are im- -
proved peer-ucceptance and attitudes, enhanced social interactiocn
¢ among groups and individuals, awareness and understanding of handi-
capplng conditions on the part of non- handlcapped campers, improvea
physicul condition, development of competvitive skills, increased ex-
per*enc s in physical and natural activities, in addition-to *mproveu
. self uwareness on the part of physically handicappeéd children (B-43, .
£-91, B-ho)., In 1967, a program sponsored by the Easter Seal Soclety
for Cr‘ppled Children and Adults of Massachusetts, Inc. (B-43) was
conslidered successtul on basis of evaluation by questionnaires, per-
sonial interviews and field visitstions. Handicapped children were
Pt invo semi-integrated, fully integrated and day-integrated situa-
*iony; eneral uoncluuxong made at the end of the study were that
thege ud!dlCdpp d children enjoyed camp and gained from the experi-
ence. Evidently, previous camp experience was not related to camp
ad figtment nor was length of time in attendance. Suggestions for
Datare study were to examine sbclal interaction ih models.or dif-
ferent social structure and development of training materials for
coangelers. Dibner and. Dibner (B-42) also conducted a iwo-year field
Study of prysicully handicapped children intgegrated into regular
immer Camps.  Purpose of this study was to explore the structuxe of
ntegruted and ueﬁregated settings and to determine thieir effects or

3
e

he gocial-rehuvioral relationships, feelings and attitudes of the
cn;ld"en and the camp staff. Conclusions given were that some as-
pécis ¢! both types of camps could be improved by changes in program-
vy

£ alun ugn there seemed to Le a correlation between social inter-
ction und type of social structure, there was also a high degree of
potential for change in the social structure and a positive opportu-
nity e influence nOula* behavior,

Qliver (&-491) descrlbed a project for integrating minimally <o
moderately LdeLCAPPEd children and youth inte "normal" rev*dunb¢al
cwnp prosrams near Ingham County, Lansing, Mlchlgan. Subjective
evaluation, quéuvlonnalres completed by the Camp director, counselox,
and parepts, in addition to verbal communication with campers 1“dvf”“
cated the majority had successful experiences in peer group social
rpldglonsh‘pv and developed understanding and enjoyment of the camp
situation. Flax and Peters' study {B-46) also supports the concl -
sion that integration of handicapped children with normal pesrs is




desirable und that social acceptance is accomplished in integrated
b aations., . *
MU RE REEDS:  Since efforts to date generally have been suc-
cessPul and since orgunization and administration models have been
developed for a variety of mainstreaming approaches, there is an
nppurent need to continue this programing in the future. -Specifle
+ ' priorities that should be considered for investigation are: 1)
. rurther development and revision of integration models; 2)’ gulde-
lines, standards and evaluative criteria for integratidn models that
are taged upon. interagency and family cooperation; 39 in-service
. truining—~tor camp personnel; and 4) in-depth determination of con-
‘rirt.tions of the integrated camping situation upon thg total devel-
opment of the camper with a handicapping condition.

) : R — , ‘ >

o L4, ek empnsis coneerning visually impaired persons is given in the
Hrepature on integrating individuals with handieapping conditions

. into exiating physieql education and recreation programe. Basie

T Sncormation P8 avatlable to the practitioner for such programing;

‘ tw foations are that with appropriate adaptations, blind and
{ghted persong can partieipate actively and success-
Sl wten sighted tndividuals.

N

DISCUSSION: Nineteen references were reviewed relative to the
interration of visually impaired individuals into on-going physical
~dcation and/or recreatior. programs. This particular topic is one
! in which much emphasis is given in the literature on intiegrating
ersoens with handicapping conditions into physicai education and
ecreation programs. An indication of this interest is demonstraged
.y the nolding of a "Special Demonstration Workshop for Integrating
1lind Children with Sighted Children into Ongoing Physical Education

and Kecreustion Programs” sponsored by the American Foundation for
the Blind and the CYeveland Society for tgﬁfBlind (B~23). The Amer-
Jican Fo.ndation for the Blind has also beerf instrumental in develgp-
iny related publications for integrating the visually impaired into
comm.nity art programs (B-78) and community senior, programs (B-12)
in addition to other materials for working with blind and partially
aishted persons. In an effort to encourage integration of visgggly
impuired Students into regular physical education and recreation
prosrams, several authors (B-28, B-89, B-62, B-113, B-48, B-30, B-70)
nave described integrated programs in which they have been involved.
A research stuldy b™Wienke (B-112) 4indicated that with suitable adap-
rtation, modificatign,~and teaching aids, blind children can partici-
pute actively in physical education classes with sighted children.
Addi*ioral assistance for adaptation of activities is given in .
p.rlicaticns by Buell and Kratz (B-30, B-74). The importance of .
mainstreaning visually impaired students into physical education and
recreation programs is supported by a research study done by Nezol
{5-50) who reported a significant intercorrelation among blind stu-
¥tents! higher sociometric status’@pong their\peers, higher quality
physical education programs and a-thoice of an™dctive recreational
activity. Segregated physical education and recreation pro
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!
thel viswally impaired also can contribute to the total development
of bre individual and this approach is often mentioned in the 1lit-
erature (8-37, B-81, B-114). Kramer (B-Addendum-3) established
Faidel ines ior 3pec1al agencies serv1ng blind children in order to
integrate thém into communlty recreation programs.

FUTURE NEED: Some information lis already available relative
1o 1ntegrat1ng visually impaired persons into physical education and
recreatlion programs; however, additional program literature and .
resual’c h ddta is needed. - Statements made in thig gulde concerning
future needs in integrated. camping, physical edutation and recreation
situations are applicable for the needs of the visually impaired.

pom - . .

-

o, Jurriculwm or model program descriptions for integrating handi-
capped erildren tnto regular classroom situations occasionally
Will include physical education and/or recreation activities as
a part of the total educational program. Emphasis given to
3 r.,sua» and/or recreation actipities varies gr*eatly.

-

- \‘
DISCUSSION: Some references described curricular approaches
for vntegrat’on of handicapped students into regular school classes
with provisions for physical education or recreation activities: 1)
report of a study on educational recommendations for Milwaukee,
Wisconsin Public Schools (B-76) which includes sensory motor train-
ing for handicapped children integrated into public school classes;
2) book (B- -86) that provides guidelines for regular class activities
in addition to sensory training and academic skills for assisting
the underachieving elementary school child; 3) research project by
Klein (B-73) that includes recreation therapy for emotionally dis-
turbed children; 4) article by Wintsh (B-115) that includes leisure
hour asctivities for mentally retarded individuals; 5) book (B-71) on
programing for leannlng disabled children in regular classrooms that
includes motor activities; and 6) article by Tait (B-109) that in-
cludes games mnd activities for blind kindergarten children in inte--
grated class situations. Occasionally, research studies concerning
integration of children into regular class situations used physical
education or recreation activities as part of the research design.
Grosnéck (B-56) used -class play .as a sociometric measure during ob-
servation of exceptlonal children reintegrated into regular classes.
Folman (B-47) in interviewing regular low achieving children and
educable mentally retarded special class adplescents, found that} more
able i%ecxal class students reported themselves to be more isolated
uocial;y. engaged in more passive activities or in athletics, did not
belong to peer groups, disliked group activities, and sald they did
not desire to change their situation, while the less able (nongainer)
reporied mOPé;&CthG social 1nvolvement with their peers. 1In a com-
parison of beMavior modification technlques used with emotionally dis-
turted children in both regular and special classrooms (B-60), a work-
contingent play scheme and individualization of assignments were used
with the special class. An indication of possible increased future
emphasis on inclusion of physical and recreational activities into
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n“: .
integrated claus duscriptions or model programs is given by the fact
trat in mey of the 35 descriptions of lnnovative training progrars
directed toward integration of children with special needs in regu-
lar classrooms und toward severely hundicepped children which were
presented ut a 1v¥7) conference (B-2Zbt) game activities were part of
thelr programs,

F'TURE NEED: Although some sporadic efforts have been made,
there have been relutively little interest and recognition given in
the literat.re on integrated class/model program descriptions for
physicul educution and/or recreatien for the students involved.
Jince physical education and recreation are a vital part of the
al educational process for students with handicapping conditions
to social, emotional, mental and physical contributions of these
vities, thris knowledge needs to be imparted to special education
onnel. Hopefully, this ‘realization will result in appropriate
;sion of physical education and leisure time skills in fyture
ruture on integrated educational models. )
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lo tnformation ig xnown about aritudes on the part of the

ofpant, his peers, and related program personnel in inie-
d physical education and recreation programs. However,

there are sork indications that integrated situations may pro-
Juee Jdestirable participant attitudes and that positive program
craonmel attitwles will promote partieipation in more vVigorous
hysieal activittes by the handicapped student.

)
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DISCUSSION: Very little information is available concerning
attitwdes of participants and attitudes of others such as peers and
school or program personnel in integrated physical education ana,
recreation programs (B-28, B-33, B-88, B-104) even though attitudes
relative to integrated special class placement is discussed fre-
quently in the literature. Buell (B-28) felt that improper atti-
tydes and lack of knowledge about physical potential of blind stu-
dents are sald to account for lack of vigorous physical education
activities in many public schools. Seamon (B-104) found that ortho-
pedically and neurologically handicapped secondary school children
integrated into regular physical education programs had a more favor-
able attitude toward physical education than those children in the
adapted physical education program. In addition, students express-
ing the most favorable attitudes participated significantly more in
physical activities outside the school than did the latter group.

FUTU NEED: Since little information is available on the sub-
ject, the only future need statement that can be made is that addi-
tional study is needed on attitudes in integrated physical education
and recreation situations with comparison of findings to the data
in the literature for attitudes in the integrated classroom setting.
A logical implication that should be investigated is extension of
Buell's statement concerning visually impaired persons in that im-
proper attitudes,and lack of knowledge about physical activities -for
the handicapped student affects the amount of vigorous physical
education activities provided in many public schools.
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. n osummary, anslysis of research and program literature rela-
tive o interrating individuals with :&rdlcdppzn& conditions into
on-yoing physical education and rLCqu‘*Ou programs reveals: 1)
mainstreaming in regular public school physical educatlon, athletic,
and intrumurad programs is feas ible and desirable in certain circum-
ances; current and impending state legislation for mandatory phys-
#l edugution for all public school students creates an urgent need
r additional literature on this topic: 2) successful integration
to community recreation programs is possible in different situa-
ons; more research data and program literature are needed because

increased prOgruml W A8 a result of consumer adVOCdcy, deinstitu-
onalization policies and normalization procedures; 3) integration
into 0h~g01ng "normal™ camp situations has been successiully attempt-
ed; increased activity will probably continue in the future; &)
emphasis 13 given concerning Integration of visually impaired pgrsons
lntD existing physical education and recreation programs with result-
iy avallable information for future programing; 5) some inclusion of
pnys ical or recreational activities in 1ntegrated classroom programs
is given; increased provision should be made in recognlt101 of con-
tributions of physical education and recreation activities as part of
the total educatlonal plcture. and 6) little informatkon is available
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concerning—attitudes—of participants with handicapping conditions,
thelr peers and related program personnel.
L

Accordingly, the following suggestions are made to ald person-
nel in need of direction and assistance due to integration of indi-
viduals with handicapping conditions into phy51cal education and re-
creation programs: )
. Fulfill the future needs stated in this analysis of the

literature.

. Apply existdhg program informaticn and research finaings for
intesrated situations in addition to information available for
reﬁalar, non-integrated and spec*ai. segregated physical edue
cation and recreation programs. Some representative examples
of special program literature are contained in Part B, List of
Keferences (see index on page 55, Non-integrated Physical
Education and Recreation). These references include information
on methodology, program development, financial assistance,
equipment, resources, evaluation, and activity modifications.

Develop for 1mplemen+"tlon pre and inservice %ralnlng models for
prysical education and recreation personnel who will be or are
*nvolved in integrated programs.
' -
. Stress the nonCategorlc approach in accordance with individyal
secial-emotl onal mental and physical functionel levels (B-52).

. Plan fun‘rihprograms allowing for the possibility of increased
rumbers of “handicapped part1c1pants but with the perspective
*hat extreme inflexible mainstreaming situations may change to

more moderate and adaptable approaches

/
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N i . N N
Provide fNexible programs with integrated, segregated or
partially integrated combinations in addition to other
approaches such as use of resource rooms or teachers, pro-
sram wides, specialized consultants, or special coordina-
tors. One example of this type of programing in the
public schools might be special, separate skill develop-
ment sessions when necessary for a student in an integrated
physical education class, prévision of services from resource
teachers and assistance-from aides for developing such skills
us dressing quickly, recording scores and open}ng padlocks
on lockers. ‘ J/
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II: PART A
INTEGRATION INTO REGULAR CLASSROOM SITUATIONS -
1. Barngrever, Elaine, "Clearinghouse:; A Study of Educators'

Preferences in Special Education Programs." Exceptional
Children 37:10:¢ 754-755; Summer 1971.

»

Fifty teachers, administrators, and school
psychologists in daily educational contact with exceptional
children were interviewed to determine opinions on special
¢class versus regular class placement for mildly exceptional
children. Twenty-seven favored retaining present progran
of special classes, and 23 advocated placement in regular
classroom, citing special provisions which should be made
to integrate the exceptional child. Classroom teachers
more often favored retention of special classes, while
nonteaching educators interviewed tended to prefer regular
class placemsnt of the mildly exceptional.

2. BReery, Keith E., chief editor. DModels for Mainstreaming.
San Rafael, Calif.: Dimensions Publishing Co., 1972,

R \ A review of what has been going on in special
education mainstreaming and descriptions of program models.

3 Eiich, Jack W. Retarded Pupils in the Mainstream--The

" Special Education of-Educable Mentally Retarded Pupils in
Resular Classes. Reston, va.: The Council for Exceptional
Children, 197%.

The book is designed to assist special 'education and
resular cluss teachers inexperienced in mainstreaming to
recome familiar with it by highlighting actual stories of
3ix school districts acress the nation where mainstreaming
nas teen adopted.

4%, ©lumberg, Lisa, "The Case for Integréted Schooling." The
Exceptional Parent 3:4: 15-17; Sept.-Oct. 1973.

mwe author describes her experiences, as someone With
ceretral palsy, in integrated class situations during
viblic school and university attendance. Described are the
many benefits to be gained from confronting real life
situations pon a dally basis.
J

N g
*



Bruininks, Robert H.; Rynders, John E.; and Gross, Jerry C.

"Socinl Acceptance of Mildly Retarded Pupils in Resource Rooms
and Regular Classes.™ American Jourmal of Mental Deficiency

One thousand, two hundred thirty-four nonretarded children
enrolled in regular classrooms and resource centers in
ad joining urban and suburban school districts were given
sociometlric questicnnaires to dgtermine the social acceptance
ol thedr mildly. retarded classmates. Mildly retarded urban
children received pignificantly .higher peer ratings than
nonretarded childrgn, and suburban mildly ‘retarded children
received significantyy lower ratings than their nonretarded
peers when both were rated by children of the same sex.

Cartwright; G. Phillip, and Cartwright, Carol A. ~“Gildin.g the °
Lilly: Comments on the Training Based Model." Exceptional
Children 39:3: 231-234; Nov. 1972. ' N

N

Proposed are two decision models intended to béjfollowed
by regular teachers, with consultation of special educators, in
identification of handicapped children and in provision of
direct services to handicapped children in regular classrooms.
M. Lilly's zero reject model which proposes regular class
placement for all but severely handicapped children and
advocates only a supportive role for special educators is
discussed. ‘

Cegelka, Walter J., and Tyler, James L. "The Efficacy of
Special Class Pldcetfent for the Mentally Retarded in Proper

- Perspective.” Training School Bulletin 67:;f 33-68; May 1970.

Whether educable mentally retarded children should receive
their basic education in regular classroom settings or in
gpecial classes designed to meet their needs has been a long
¢ontested argument in educatdan.. Article accordingly reviews
related studies, issues,”and considerations concerning the most
effgéacious placement of educable mentally retarded children.

Suggestions for additional study of the problem are also
included. ‘ '

N ) \
Christie/ Lu S., and others. "The Consulting Teacher Approack

to Special Education: Inservice Training for Regular Classroom
Teachers." Focus on Exceptional Children 4:5: 1-10; Oct. 1972.

Described is the congulting teacher approach to providing
special education for the exceptional child in regular classroom,
which emphasizes tactics to obtain the cooperation of classroom
teachers, methods used to train the regular teachers, critical
tasks performed by cnnsulting teachers, and prog-am evaluation.

Y



10.

11.

Clouser, Kenia. "Support for Starting School." The Pointer
18: 168—-'1'69; Spring 1974,

The artigle discusses the Sophia T. Solvin School
Program for physically handicapped, trainable mentally
retarded and educationally handicapped children. These
children are integrated with nonhandicapped young children
with a goal of demonstrating commonalities and special needs
of all children. \ '

Deno, Evelyn N., editor. Instructional Alternatives for

_ Exceptional Chjldren. Reston, Va.i Counclil for Exceptional

Children, n.d.

This, book provides information on coordinating regular
and specikl ducation services by alternative approaches to
segregatell clagges, Sections include programs to train new

kinds of instructional mamagement mediators, resource
teacher programs, training programs accompanying siructural
change efforts and commentaries by two special educators.

DeVizia, Joseph. , "Success in a Foster Home Program for
MentallyuRetarded Children." Child Welfare 43:2: 120-125;
Feb. 1974. ' ' ‘

/ bl N
Focus in mental retardation work is on normalization
of life-style, in which the family can play an important
role. This article describes experiences of 3 children in
the Foster Home Program for Mentally Retarded Children of
Luzerne County Child Welfare Services. Procedures for
referral > the evaluation®process used to.assess the amount
of supplementary payment to foster parents, and the
difficulties encountered in the program are discussed.

Gigliotti, Chiara. “Transitional Program Aids Integration.”
The Pointer 18:3: 191; Spring 1974.

. Discussion of a public school program for students in
a transitional stage from segregated special education
classes to integrated classes. s

Glockner, Mary. Integrating Handicapped Children into
Repular Classrooms. Urbana, Ill.: ERIC Clearinghouse on
Early Childhood Education (University of Illinois), June

1973.

Introduction to the subje¢t is given followed by an
annotated bibliography on integrating children with various
handicapping conditions into regular classes. .

/
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14,
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16.

17.

18,

19.

j - |
Jenkins, Jogeph R., and Mayhall, Wijliam F. "In Brief:
Describing Resource Teacher Programs.” Exceptional Children 40
35-35; Sept. 1%73.

With.the trend toward keeping handicapped learners in the
educational mainstream, the developrent af resource teacher
programs has been rapid. Three important dimensions along
which resource programs differ are presented: (a) direct
versus indirect service, (b) ability versus skill disgnoestic)
prescriptive orientation), and (¢) resident versus itinerant
delivery.

L

Nelson, Calvin C., and Schmidt, Leo J. "Forum: The Question
of the Efficacy of Special Classes." Exceptional Children 37:5:
381-384; Jan. 1971, ’

Philosophical issues surrounding the controversy in special
education of special class placement versus regular class
placement for handicapped children are discussed. Three areas
of difficulty in solving the controversy are noted to.be
adherence to the past, approaching with a priori conclusions,
and failure to critically examine the presertt constructs in use,
Presuppositions of special class efficacy and the need for
empirical validation are explored. -
Nirje, Bengt., The Normalization Principle and its Human
Manazement Implications. Stockholm, Sweden: Riksforbundet,
FUB, for Utvecklingsstorda Barn (David Bagares Gata 3, 111 38),
nod» ¥4

i

bt
.+ The Qutlines of the New Swedish Mental Retardation
Law. Stockholm, Sweden: Riksforbundet, FUB, for Utveckling-
Sstorda Barn® {(David Bargares Gata 3, 111 38), n.d.

{
. . Rights of the Mentally Retarded. Stockholm, Sweden:
Riksforbundet, FUB, for Utvecklingsstorda.Barn (David Bagaresc\

Gata 3, 111 38), n.d.

. Northcott, Winifred,H. "Reading List on Integration.™ Volta

Review 75:1: 33-35; Jan, 18f3.
A reading list intended for parents and teachers op

integration of hearing impaired children into regular public
school programs.

.
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gapier, Jacqueline, ang others, "Changes in Children's
Atts tudes toward tne Physically Handicapped." Exceptional
fnildren 3vi3:s  219-223; Nov. 197z.

Assessment was made of changes in attitude of 152
slementary school children toward orthopedically handicapped

children ns a result of an integrated school experience. N

After integratiorr, nonhandicapped children had developed.a
more2 positive attitude toward the orthopedically handicapped.
Before integration, beys and girls differed in attitudes,
but the difference disappeared as a result of integration.
rtegration increased differences in attitudes between older
and younger children toward orthopedically handieapped
childrer, with older children developing a more realistic
attitude than younger children. |

-

Reynolds, Maynard C., and Dayié, Malcolm D. Exceptional

Children in Regular Classroomg. Minneapolis, Minn.:
Teadership Training Institute/Special Education (University
of ninnesota, Dept. of Audio-Visual Ext nsion), 1971. 1

A cdllection of fourteen papers by leaders in the

N

field of special education on the subjeci of regular class

placement xceptional children. ’
Schultz, Jerome L. "integration of Emotionally. Disturbed (/
Students: The Role of the Director of Special Education.”

Exceptional Children 40: 39-41; Sept. 1973.

4

An emotionally'disturbed child considered ready fox
integration faces a major impediment--a stumbling block
created not by the child's deficits but rather by the
apprehension and lack of knowledge felt by ‘the regular :
school staff toward the child., An attempt has been made -
to point out a situgtion which need not exist™n the public
schools and one whith can and should be ameliorated by ‘the

director of special education. , .

Siegel, Ermest. Special Education in the Regular Classroom.
New York, N. Y\x, John Day Company, Inc., 1969.

Orientation and teaching techniques for teachers of
marginally exceptional children enrolled in regular
classrooms.

&
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Smith, James 0., and Arkans, Joan R: "Now More than Ever: A
Case for.the Sﬁacial Class," Exceptiondl Children 40:7: 497~
501; April 1974,

Intent of this article is to develop a case for the special
class as one viable administrative and educational arrangement
for a specific population af children who have all too often
been ignored in special education planning and polemics.

L
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II: PART B

INTEGRATION INTO |
REGULAR PHYSICAL EDUCATION AND KECREATION PROGRAMS

Acuff, Sidney H. "Recreational Counseling as an.Aspect of
Programming for the Short Term Psychiatric Patiext."
Recreation in Treatment Centers 5: 5-7i 1966,

-9

The purpose of this program was to acquaint ‘the patient
with the great variety of leisure possibilities in the
community, to assist him in making realistic choices from
the possibilities, and to help him develop a lelsure plan
to be followed upon discharge. i
Adams, Kela O. The Effects of Adapted Physical Education
upon the Social Adjustment and Motor Proficiency of
Educable Mentally Retarded Girls. Doctor's thesis.
Bloomington: Indlana University, June 1970.

This investigation was designed to determine the
gffects of a one-semester adapted physical education program

- upon the motor proficiency and social adjustment of educable

mentally retarded (IQ 50-79) Jjunior high school girls.

Three treatment groups were randomly selected from.two
public junior high schools. -iExperimental subjects (N-21)
were taught in adapted physical education classes by the
experimenter on alternate days for one semester. Control
groups (one of 20 EMR's and the other of 23 intellectually
normal girls) remained integrated into r§€ular‘physical
education programs. Comparisons were bastd on scores on

the KDK-Oseretsky Tests of Motor Develgpment, Cowell Social
Adjustment Index, and Cowell Personal Distance Scale.
General conclusions included: participation of EMR girls in
physical education was associated with greater motor
performance gains than noted among intellectually normal .
girls receiving the same amount of instruction. However, f
the adapted program appeared to be no more effective than
the regular program in promoting motor development among

EMR girls) social adjustment among EMR girls appeared to

pe achieved better through participation in adapted physical
education programs rather than through retention in regular

physical education classes. . /
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American Alliance rfor Health, Physical Education, and }
Recreation. The Best of Challenge. Washington, D. C.1 the
Alllance, 1%71. -

Compilation of best articles from first five ysars--1965
to 1970--0f Challerge, newsletter of the American "Alliance
for Health, Physical Education, and Recreation deals with
physical education, recreation, and related programs for
mentally retarded persohs. This publication is designed for
practitioners working at grass roots levels in public schools,
residenti®l facilities, day care centers, community/recreation
programs, clinics, developmental centers, and camps. It deals .
with all aspecis of physical education and recreation programs
for mentally retarded persons and features articles about
activities, programs, methods, equipment, innovative ideas,
leadership procedures, research, books and periodicals, films
and other audiovisual materials. Sub-sections deal with areas
such as arts and crafts, games, athletics and sports, dance,
-motor development, music, physical fitness, swimming, volunteer
student activithres, adult programs, camping, scouting, and
therapeutic programs. Contents include.information on
activities, approaches, and procedures appropriate for severely
and profoundly retarded as well as trainable and educable of
all ages in any situation,’

- » The Best of Challenge Volume II. Washington, D. C.:
the Alllance, 1974,

Presented as a sequel to The Best of Challenge, this volume
contains pertinent articles, practical information, program
anegdotes, book and film reviews, and research abstracts

cogcerning physical education, recreation, and related areas for
Jpaired, disabled, and handicapped persons; focus is on
materials dealing with mentally retarded participants. Contents
were selected from Challenge newsletters between September 1970
and May 1973. Information 1s divided into eight major sections:
Philosophy and Editorials, Activities, Programs, Leadership,
Cross Country Challenges, Books, Films, and Research.

. Guide for Programs in Recreation and Physical
Education for the Mentally Retarded., Washington, D. C.t *he
Alliance, 1968, ‘ .-

Guidelines and suggestions for personnel responsible for
initiating, evaluating, and expanding physical education and/or
recreation programs for mentally retarded persons and groups in
various situations. Sections deal with activity areas such as
physical fitness, motor ability, sports, skills, special events,
and recreation; evaluation including an annotated listing of
perceptual-motor, physical fitness, and motor ability tests

\ N



appreopriate for rentadly retarded populations) wotivation
cechnigaes wd awhrd systens facilitiew, equipmert, W
gupplies; medical examinations; in-service cducation und
+Myining; volunteers; parenis and programs; publid relations
aand information; self-evaluation procedure and formal are
included.

o, - '+ Physical Activisies for the Mentally Retardeds
, Tdoas for Instruction. Washington, D. C.:  the Alliencye,
. 1068, T

‘ A practical source for persons responsib)é for physical
cducation, recreation, and related programs formeritnlly
retarded individuals and groups. Contents are limited to
activities promoting fundamental motor development and
exploration of three general skill areas: (&) net, racket,
and paddle activities; (b) rolling, pushing, throwing, and
catching activities; and (c¢) striking and kicking actities.

- It was felt that these areas afford the greates? opportunity
for developing skills basic to success in the majority of
sports. Although this publicatlon is concerned with these
skill areas, the values of other worthwhile sports and
recreational activities have not been minimized.

Application of fundamental movement patterns progress
through three distinet and increasingly complex levels to
provide increasing challenge to participants as they magter
“movements and improve motor atility and physical proficiency
at lower levels. An individual activity--bowling, and a
team activity--softball are used as sample units to show
\_ application of this approach and use of selected activities
to achieve specific purposeful goals.

v, American Alliance for Health, Physical Education, and
Recreation. Programming for the Mentally Retarded in Physical

o Education and Recreation. Washington, D. C.: . the Alliance,
1968, :

Result offcontributions from over A00 individuals,
including physical educators, recreation specialists,
special educators, psychologists, and physicians representing
public schools, residential facilities, day care centers,
park and recreation boards, voluntary organizations, and
gZovernmental agencies who participated in a National
Conference in Programming for the Mentally Retarded in
Physical Education and Recreation. Topics include recreation
and day care for mentally retarded persons, a community
recreation team approach to programming, play facilities
and equipment, financial assistance from the federal
government, role of motor activities in programs for retarded
children’and adults, recreation programming for adult

t
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retarded populutions, and programs for severely and profonndl
returded individuals. | Health uand gufety problems of mentwlly
retarded persons, 1nclud1ng gerieral. health and sex education are
2250 covered., Group and spec1al interest discussions center
arvand diagnosis, evaluuation, and placement of mentally retarded

1ndivldual , busic needs and consideration professional
preparution atl voth graduate and u]dergradizig\%gyels, pertinent
research, program materials, including activitied and methods,
nd programs for trainable retarded g;oups,

*=, Americun Alliance fTor Heulth, Physical Education, and Recreaticn.
k. Affecting the-Eligzibility of the Mentally Retarded for

scholastic Athleticgs A Survey of State High School Athletic

ciatlons. Washington, D, C.: the Alliance, 1968, ED 083 209,
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* Tnis survey of state high school athletic »r activity
sssocintions (98 per cent returms) was conducted to determine
Jiationad trends and specific procedures for establishing

»11m1bility of mentally retarded students for interscholastic
athletics Results showed that in 22 states (44 per cent) mentally
retarded uy“dent, were eligible and did participate, in 10 states
(/0 per cant) they were eligible on the basis of broad inter-
pretution of ussociation by-laws, and in 17 states (34 per cent)

\ *ney were not eligible usually because of meeting scholarship or

sendemic eligibility rules.

‘N . _pec:al Fitness Test Manual for the Mentally Retarded.
W.oasnimgtton, D, C. the Alliance, 1968,

Explains purposes and development of Special Fitness Tect
which was adapted form AAHPER Youth Fitness Test, describes «aich
U seven test items~-flexed arm hang, sit-up, shuttle run,
standing troad jump, 50-yard dashy softball throw for distance,
nd J00-yuard run-walk--and tells how each test item is administered.
sationul norms (percentile scores) for mentally retarded boys and
irls £ to 1§ years of age are presgmted on the basis of results
from 4,200 ydungsters who were tested throughout the country along
witn otandardg of ellglblllty for Silver, Gold, and Champ awards.
Seyestions for improving levels of physical fitness and &

selected bibliography are included.

American Alliance for Healdh, Physical Education, and Recreation,
:n:d Council for Exceptional Children. Recreation and Physical
Activity for the Mentally Retarded. Washington, D. C.:" the

Alllance, 19066,

A Jjoint committee of the American Alliance for Health,
Prysical Education, and Recreation and the Council for Exceptional
,ux’drnr prepared this publication as a practical, sound approach
tv developing and conducting recreadtion and phy51Cdl activities
for mer{tally retarded persons and groups of all ages and functional
levels.y matcrzal~was prepared with three groups especially in




mind--physical educators with little background or
experienNce in working with mentally retarded persons,

special, educators with little technical knowledge wbout
conducting recreation and physical agiivities, and parents

or volunteers who lack background and training in both

.areas. Chapters deal with mental retardation, philosophy

and practices of recreation in generdl and specifically

For retarded persons and groups, program adaptations for \\Mx’/
retarded children, adolescents, and adults, and activities

and techniques for conducting recreation programs for

mentally retarded populations. An extensive annotated
bibliography of source materials is included.

11. Arerican Alliance for Health, Physical Education, and
~ Recreation, and Council for National Cooperation in Aguatics.
A Practical Guide for Teaching the Mentally Retarded to .
Swim. Washington, D. C.: the Alliance, 1969.
=~

Developed to help fill gaps in instructional and
recreational swimming programs for mentally retarded persons,
this guide is a composite of ideas and experience of many
individuals who have taught mentally retarded individuals ~
to swim. It incorporates the successful, practical, and
functional into a flexible and workable resource. A basic
premise of the publication is that there is no single
approach or sequence which guarantees success for 'every
instructor with every student. Sections deal with swimming
and the mentally retarded, organizing and administering
programs, methods, teaching progressions, stunts and games
applied to swimming programs for mentally retarded
individuals, pool facilities, behavior modification
techniques for teaching swimming to mentally retarded persons,
and a selected bibliography.

12. American Foundation for the Blind. How to Integrate Aging
Visually Handicapped Persons into Community Senior Programs.
New York, N. Y.: the Foundation, 19%3l.

Describes efforts of five diverse communities, Buffalo,
Rochester, Syracuse, New York City, and Long Beach, Long
Island, for integration of older blind persons into
community programs. It emphasizes the cooperation among
different community agencies, and the need for properly 4
trained staffs, and reliable transportation programs.




13~ ", Workshop for Therapetitic Recreation Educétorb: .
Progeedings. New York, N.Y.: the Foundation, Feb. 1925

1%, Ancoshian, Varujan Barmey. A Survey,of Problems Armslng from
the Intepgration of EMR Boys in the California High School
Repular P, E, Class. Master's thesis. Claremont, Calif.:
Claremont Graduate School, May 5, 1961.

day in\integrated situations) regarding educable mentally
retarded, children minors had on instructional practices of
California high school boys physical education classes.. Of
primary conaﬁrn was identifjcation of problems confronting
physical edutation instructors when educable mentally retarded
toys were integrated with nonretarded students in regular
AﬁyQ1Cdl education classes.-

7 This survey was undertaken to determine effects adherence
( o Culifornia School Code (i.,e., section on part of the school
| N

1%, Auxter. David. "Integration of the Mentally Retarded with
Normals in Physical and Motor Fitness Training Programs."
uournal of Health, Physieal Education, Recreatlon §1:7:
61~62; Sept. 1970.

16,  Avedon, Elliott M., Recreation and Mental Retardation.
: Washington, D. C.: Government Printing Office, 1966.

a Subject of recreation for the mentally retarded is
discussed: examples of activities for the retarded at home,
in school, in communlty and agency programs are given,
Resource information provided.

7. Avedon, Elliott M., and others. Activating Community Resources
for Therapsutic: Recreation Services, Final Report. New York,
N. Y,: Comeback, Inc. (16 West 46 Street, 10036), Feb. 1966.

Included are six topics pertaining to the development of
research, consultation, information, and related services in *}
therapeutic recreation. The topics deal with the following:
role of the specialist in the community, communication processes
among progeq}/staff and between staff and the community,

1dent1fy1ng'commun1ty re§Eurcesy\iggiggfﬁgséiggh:f therapeutic

°  recreation at three demonstration ; rehieving objectives
of therapeutic recreation. Also included are basic approaches
to speci@ic situations in different communities. Appendixes

contain methods of using community resources, teenage volunteers,
applications for services, and a sample skill inventory.
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Avedon, Elljott M., and Arje, Frances b. Socico-Regreative
Prorramming for the Retarded. Iew York, N. Y.: Tgachers
College Press, lysh, .

Developmert of & rationale and procedures for
orgenizatioys and various groups to sponsor recreative
programs r'pr the retarded are presented. The goal of a
sponsoring organization should be to prepare the commumity,
to assume ultimate responsibility for supporting and *
majntaining a comprehensive program of socio-recreative
srrvice for the retarded. Included are sections listing
consultatid®n and related sources, selected bibliographic
materials, national trends and legislation influencing

387”icev

- Berryman, Doris L., project director. Enhancement of

‘Recreation Service to Disabled Childrer, Part I. Report

of a three-year study supported in part from the Children's
Bureau, U. S. Department of Health, Education, and Welfare,

New York, N. Y.: New York University (School of Education),
3Ty . <

1571 . .

Final report of a study to: (1) obtain an estimate of
the type and quality of recreation services provided to
physically disabled and mentally retarded children and
youth in a respresentative national sample of a wide variety
of agencies, organizations and institutions in the public,
voluntary, and private sectors; (2) develop recommended
standards and criteria for_ provision of recreation services.
to handicapped children and youth; (3) identify problems
and obstacles encountered by recreation resources which. do
provide services to physically disabled and mentally retarded
children and youth and discover the reasons why some
resources provide these services to non-disabled children
ind youth only; and (4) write, and prepare for distribution,
pamphleéts\which will assist communities and their agencies,
organizatiyns, and institutions in the initiation,
improvement and/or expansion of recreation services to
physically disabled and mentally retarded children and youth.

¢

. Planning Project for the Development of Recreation

Services in Rehabilitation Centers. Final Report supported

in part from the Vocatlonal Rehabilitation Administration,
. S. Department of Health, Education, and. Welfare. New

York, N. Y., New York University (School of Education), n.d.

-

Analysis of responses from the Planning Project
indicates that though there hasn't been any appreciable
change since 1959 in the proportion of agencies providing
recreation services, there has been an increase in the
proportion of agencies using full-time personnel to plan

3
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and conduct recreation services. Results also show that there
is considerable divergence among rehabilitation agencies
concerning almost every aspect of providing recreation services;
administrativg structure of services; and educational level and
tackground o¥ staff conducting services.

Recfeaﬁiongfor‘Disabled Children: ‘Guidelines for

Parents and Friends. Report of a three-year study supported

in part from the Children's Bureau, U. S. Depastment of Health,
Education, and Welfare. New York, N, Y.: New York University
(School of Education), 1971.

Guidelines for parents and others concerning how to find
recreation services, how  to start a recregtion piogram, and
examples of successful programs. -] *

Berryman, Doris DI.; Logan, Annette;. and Broginsky, Bernard.
Serving Disabled Children: Guidelines for Recreation Agencies.
Report of a three-year study supported in part from the
Children's Bureau, U, S. Department of Health, Education, and
Welfare. New York, N.Y.: New York University {School of
Education), 1971. ’

Final report of Health, Education, and Welfare g}ant
giving guidelines for including all levels of disabled children
in community recreation programs.,

Birenbaum, Arnold, and Schwartz, Arthur L. Recreation for the
Mentally Retarded--A Community Based Program. New York, N.Y.:
New York Association for Help of Retarded Children, Nov. 1968.
The major objective of this 3-year research and demonstration
project was to test feasibility of extending the responsibilities
of community work agencies in New York to include the mentally
retarded. Twenty-seven groups of retardates (IQ's 35 to 75)
were created, numbering from 10 to 15 members. Activities were
predominantly. task oriented for the youngest group (ages 8 to
12), unfocused and expressive for the adolescents (ages 13 to
17), 'and concerned with group goals and needs for the’ young
adults (ages 18 to 30 and over). Self care skills were stressed
with the peer groups serving as mechanisms to increase social
skills. Results indicated that expansion will occur in the
next 10 years and that the program was both needed and feasible.

Bodley, Dean, and others. Physical Education Guide for the
Exceptional Child. Ann Arbor, Mich.: Ann Arbor Public Schools
(Physical Education Department), November 1970. ED 061 683.

\ .
Guide is intended to assist physical education teachers in
dealing with atypical children in their regular classes.

-
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Adapted physical education is seen as integration of
handicapped children into regular physical education
classes by understanding their special needs and how to
program for them. - Outlined are policies and procedures of
the school system, as well as general educational
objectives for the handicapped child. Focused upon are 18
specific health-related, sensory, orthopedic, mental, and
neurological disabilities, Brief discussion of each
disability covers definition, causes, symptoms, related
problems, and general teaching suggestions. Recommended
physical activities are Yisted for 15 major categories and
additional subcategories of handicaps. Selection criteria
for measurement and other evaluative‘procedures are listed.

X

Boninger, Walter B), editor., Proceedings of the Special

. Demonstration Workshop for Integrating Blind-Children with

Sighted Children into Ongoing Physical Education and
Rgcreation Programs, Cleveland, Ohio: Cleveland Soclety
for the Blind, 1970, ED 046 147,

;

A special education workshop (Cleveland, Ohioc, October .
6-10, 1969) for integrating blind children with sighted
children into ongoing physical edycation and recreation
programs is deScribed. Ophthalmological, social and
psychological aspects of blindness relative to participation
in physical activities; mobility and orientation in relation
to physical education; highlights,of Dr., William Freeberg's
presentation; and summation of wotkshop's activities are
included. Question and answeY periods at the end of each
presentation are also recorded.

Foston Uniyersity, New England SEIMC. “"Descriptions of
Innovative Training Programs Directed Toward: 1.
Integration of Children with Special Needs in Regular
Classroom. 2. Serving Severely Handicapped Children."
Presented at Conferences on Educational Program for
Exceptional Children (Plymouth, Mass., Oct. 2-%, 1972) and
Tnstitutional Development and Dissemination in Teacher
Education (Chicago, Il1l., Jan. 15-19, 1 . Boston,\ Mass.:
New England SEIMC (Boston University), 1973. ED 081 146,

Presented alphabetically by state or university are
approximately 35 descriptions of innovative training
programs directed toward integration of children with
special néeds in regular classrooms, and toward severely
handicapped children.

¥
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“ %27, Brace, David K. Physical Education and Recreation for Mentally
Retarded Pupils in Public Schools. Washington,—P: C.:
American Alliance for Health, Physical Education, and
Recreation, 1966. ED 080 531. -~ .

The final report of this national survey presents status
of physical education and recreation opportunities provided
mentally retarded children in the nation's public schools.
Questionnaires were sent to 4,022 school superintgndents,
principals, or teachers; results are based on 1,589 responses
(37.6 percent) from these individuals. ‘The final report is
presented in 11 sections: (1) General Summary;~(2) Primary
Schools; (3) Elementary Schools; (4) Junior High Schools; (5)
Senior High Schools; (6) Enrolled with Normal Pupils; (7) .
Schools Including All Grades; (8) Boys in Physical Education
.with Normal Pupils; (9) Boys in Physical Education Classes
Separate from Those for Normal Pupils; (10) Girls in Physical
Education with Normal Pupils; and, (11) Girls in Physical
Education Classes Separate from Those for Normal Pupils.

-3
23. Buell, Charles. "How to Include Blind and Partially Seeing
Children in Public Secondary School Vigorous Physical Education."
The Physical Educator 1:29: 6-8; March 1972.

Briefly discussed are common attitudes toward blindness and
how-to-do-it information on including blind and partially seeing
children in public secondary school vigorous physical education.
Improper attitudes and lack.of knowledge about the physical
potential of blind students are said to account for the lack of
vigorous physical education activities in many public schools.
Sources for implementing a physical education program are given.
Also mentioned are appropriate class placement of the student
in unmodified activities and methods of instruction for use with °
blind children. ' )

] ,
29, . Physical Education and Recreation for the Visually
Handicapped., Washington, D. C.: erican Alliance for Health,

Physical Education and Recreation, May 1973.

This manual presents practical\information which supplemenﬁs
and pulls together knowledges preyiously published about specific
program areas in physical education and recreation for the
visually handicapped. The guide was developed for use by
personnel in community programs, residential facilities and/or
special programs and emphasizes that the increasing number of
visually handicapped persons in regular and special classes
nave -a tremendous need for physical fitness and motor proficiency.
Three major parts present information abou® blindness, methods
and activities, and bibliographical references. '

44
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30. . ~pnysical Education for Visually Handicapped
thildaren." Journal of Health, Physical Education,
Recreation 4214t 63-6%; April 1974. ‘

Article suggests some adaptations which have proved
_effective in enabling blind students to participate in
./ physical education activities with the rest of their
gsighted class. Suggestions pertain to ball games, track
and field and physical fitness tesis, tag games, races, -
p and other activities. ’ '

31. Bultena, G., and Wood, V. "T,eisure Orientation and

~ Recreational Activities of Retirement Community Residents.”

Journal of Leisure Research 2¢1: 3, 113 1970.

BBV purnette, Wanda L. "Who Handicaps the Handicapped?"
\ Ameﬁican Corrective Therapy Journal %8;3: 71-7645 May-June
l?? . ' " . E) b

-
»

33. Bybokas,#J. S. Attitudes of Recreation Administrators
Towards Disabled Persons. Master's thesls. New York,
N. ¥.: New York University, 1968..

5 ~

{34. Canadian National Institute for the Blind. Philosophy of
Recreation. Toronto, Canadas the Institute (1929 Bayview
Avenue), 1972.

, Genieral statement is given of] aims and beliefs of the
recreation programme of the Canadian National Institute for
the Blind. Examples are given of activities and aims.
Intégration of the blind with the sighted community is

discussed. )

35, “Camp Hidden Vvalley." Journal of Health, Physical Education,
Recreation 42:5: 73-74; May 1971. \

’ A description is given of Camp Hidden Valley, the
Fresh Air Fund's Camp for boys and girls 8 to'lZ years of
age which enrolls both handicapped and non-handicapped
campers. The children are accepted on the basis of
financial and personal needs. The handicapped campers have
a wide variety of disabilities; adaptation in facilities
and activities is made in an unnoticeable manner.

36. Christensen, Dagney.k "Programs for Handicapped:
Creativity in Teaching Physical Education to the Physically

Handicapped Child." Journpl of Health, Physical Education, -
Recreation 41:3: 73-74%; March 1970.

Based upon her program, a fifth gradé teacher presents
ways to include physically handicapped children in the
.regular physical education program. Adaptations allowing

»
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37,

38.

39.

i

Lo.

a cerebral palsied boy to participate in typical unit activities
such as football, basketball, and rhythms are listed. Primary
movements which can be attempted by the physically handicapped
are also listed. Suggestions for using variows pleces of
equipment are made.

Citron, Lester. "Tin Cans and Blind Kids." Journal of Health,
Physical Education, Recreation 42i14: 64y Aprilgg87h.

/\
Article points out fun, exercise, and perceptual training
benefits blind children can obtain from kicking tin cans, and,
putlines a game which can be played with them.

Corbin, Charles B. A Textbook of Motor Development. Dubuque,
Iowa: Willism C.. Brown Company Publishers, 1973.

Contents describe charactermniic motor development patterns
of children, reasons as to why chfldren develop as they do and
speculation regarding potential motor performance of children.
Knowledge of motor skill progresbion and use of 'stated gvaluative
criteria will assist the reader ‘to determine motor development
skills of program participants. ’

Cratty, Bryant J. Percgptual and Motor Development in Infants
and Children. New York, N.Y.: The MacMillan Co. (866 Third -
Avenue), 1970. .

Discussion of research findings with relationship to
perceptual and motor developmental stages in infants and children.
Information is given for assistance in analyzing sequential
skills and evaluating each 1nd1v1dual s functional levels,
Deficience Mentale/Mental Retardatlon.4’"8ummer Programme" /
1969 Across Canada." Deficience Mentale/Mental Retardation 19: e Loy
6-9, 3h4; 1969. \

N\

Parks and recreation boards are cooperating with
associations and agencies in the planning, coordinating, and
integration of recreational programs. Swimming, day- camp
programmes, day playgrounds and residence camps are available

'in Canada. Efforts are being exerted to solve the problem of’

transpoxtatlon and to see that more mentally retarded children
in rural areas are afforded the opportunity to attend a summer
programme. .

A



»4). Deschin, Celia 8., and Nash, Murygold V. Children Together:
The Effect of Integrated Group Experiences on Orthopedically
Handicapped Children. New York, N, Y.: New York'Service
for the Handlcapped, Jan. 1971. ED 04B 680.

To study the eflect of ufkanized group activities in
community centers and settlements on physically handicapped
children's mental health, 230 phildren participated in a
Jwo-year demonstration project. Mggzal health was defined
Em;%he child's social functiorfing imvhome and school and as
reflected in the child's self image: and it was hypoi.hesized
that the mental health of mildly physically handicapped
children improved through recreational activities with their
nonhandicapped peers. It was also speculated that no R

t , ppecial or additional staff«would be nseded. Data was

' obtained through interviews with ths children, families,
tEZFherS' group leaders, and placement counselors. -y
Reskarchers.felt that, after comparing factors concerning
the families, Ythe school and the children's self evaluations,
the children-showed improvement attributed to associating
with their nonhandicapped peers. The second hypothesis
cencerning staffing was not confirmed. Recommendations for
community centers, schools, and adult education to benefit
the mental health of physically handicapped children were

- made.

.2, Dibner, Susan Schmidt, and Dibner, Andrew S. Integration or
Sepregation for the Physically Handicapped Child? :
Springfield, 1l1.: Charles C. Thomas, Publisher, 1973.

A two-year field study en physically handicapped
crnildren in summer camps is directed to the subject of
integration of the handicapped child with normal youngsters
in camps. Addressing itself to the guestions of whether or
not integration provides a more "normal® life situation,
whether it affects a handicapped child's selif-esteem, whether
overprotectiveness lowers the self-esteem of the disabled
child, and whether there are unforeseen effects of
commitment to integration, this book is intended for,
planners of services for handicapped children, therapists,
educators, recreation speciallsts, parents, and social
scientists.

-
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*47,

. Report on Studies of Integrated Camping. Boston,
Masg.1 Easter Seal Society for Grippled Children and Adults of
Magsachusetts, Inc. (9 Newbury St., 02116), Oc¢t. 28, 1968.
(Mimeo. Report) .

A program in 1967 on integrating handicapped children and
youth into summer camps for non-handicapped chilldren was
considered successful on the basis of evaluation by .
questionnalres, personal interviews and field visitations. The
nandicapped children were put into semi-integrasted, fully
integrated and day integrated situatipns; general conclusions
wore made at the end of the study thdt the handicapped children
enjoyed camps and gained from the exparience. Evidently,
previous camp experience was not related to camp adjustment nor
was the length of time in attendance. Sugggstions for future
study were to examine the social interaction in models of
different socjal structure and the development 3f training
materials for counselors.

Ellis, Mary Sue. Meeting the Camping Needs of Handicapped
Children in Camps for the Non-handicapped., Master's thesis.
Columbus, OMio: Ohio State University, 1957.

Espenchade, Anna S.} and Eckert, Helen M. Moter Development.
Columbus, Ohio: Charles E. Merrill Pudblishing Co., 1967.

Stages of motor development are described from the prenatal
stage to old age. The descriptions of progressive stages, along
with thel evaluative criteria referred to at appropriate levels,
provide adequate information for the practitioner to determine
pngz:,tioning levels of participants. Heredity, prenatal maternal
inTluences and sensory-motor differsntiation and integration are
discussed.

Flax, Norman, and Peters, Edward. "Retarded Children at Capp
with Normal Children." Children 232-237; Nov.-Dec. 1967,
i
This study supports acceptance and integration irto camp!
life of handicapped children with normal peers.

Folman, Rosalind, and Budoff, Milton. Social Interests and

Act1v1tips of Special and Regular Class Adolescents and Compared
by Learming Potential Status. Volume 2, Number 36. Cambridge,

Mass :+ Research Institute for Educational Problems, 1972.

ED 062 752.

- Low achieving regular class and educable mentally retarded
(EMR) 3pecial class adolescents from a white, low-income, urban
district were administered the learning potential procedure and
were interviewed to determine differences in their after-school,
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non-academic activities. Few differences were. reported in
the social interests and activities of these two samples.
The more able special class students reported themgelves 1o
be more isolatdl msocially, engaged in more passive
activities, or i athletics, did not belong to peer groups,
disliked group activities, and sald they did no% deslire to

v change their situation. The less able (nongainer) students
reported more active social involvements with thelr peers.
. Data indicated that nongainers give soclally desirable

respongses which do not reflect their ackual behaviors.
(For related studies, see also EC Ogéa06u§and o4z 065.)

’ %8, TForman, Edward. “The Inclusion of’%isually Limited and
Blind Children in a Sighted Physical Education Program.®
Education of the Visually Handicapped 1:4: 113-115; Dec.
1969, ' o o

™ Physical education program at a school serving
ndrmally sighted and visually impaired children is
descrided. Skills necessary for the integration of the

two groups in recreational activities are discussed. Games
and adaptations used are also described.

49. Frankenburg, William K., and Dodds, Josiah B, Denver
Developmental Screening Tegt. Denver, Colorado: University
of Colorado Medical Centery/ 1966.

This test was devised and standardized .o provide a
simple, clinically useful tool to assist in the early
detection of children with serious developmental delays.

It can be used by people who have had no training in
psychological testing; it is simple to administer and
interpret. The DDST evaluates these functions: gross .sotor,
fine motor--adaptive (the use of hands, and as the child
: ETOWS o?%fr. his abil¥ty to solve nonverbal problems),

- . 11ngd§§ii the ability to hear and talk), personal-social
{(the xnility to perform tasks of self-care and %o relate
to others). The test is not designed to give a developmental
or mental age, nor a development or intelligence quotient;
it is to be used to call attention to the possibility of
developmental delays so that appropriate diagnostic studies
may be pursued.

50. Friberg R. A Social Distance Scale for Measuring Public
Attitudes Toward Persons with Physical Disabilities.
Master's thesis. Madison, Wisc.: University of Wisconsin,
1960,




51,

23.

.Company, 1974,
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Fuchigami, Robert YoshimiAlsu. ® an Investigation of the Extent of
Inteprotion snd Some Reiated Factprs Affecting the Social
Ralat¢onshfgs of Educable Mentally Handicapped Children in
Tilinols. Doctor's thesis. Urbana, I11.: University of
I1Tinois, 1964,

Analysis of data collected by questionnaire and by interview
of 111 high school EMH boys ages 16-18 showed that: (1), EMH
pupils were assigned more frequently to non-academic type regular
classes such as physical education and music for part of the day;
(2) high school EMH boys were participating more in nelghborhood
activities than in social activities related to school; and (3)
that EMH boys with intelligence score above 60 generally
participated in more social activities in school and in their
neighborhood than EMH boys with intelligence scores below &0,

Geddes, Dolores. Physical Activities for Individuals with
Handicapping Conditions. St. Louls, Mo.: The C. V. Mosby

?

This book provides practicsel information for modifying .
physical activities for individuals with handicapping conditions
Such as subaverage intellectual function (mild to moderate and
severe/profound degrees), learning problems, .visual impairments,
hearing difficulties, orthopedic conditions, and emotional
problems. A noncategorical approach to physical education and

~recreation for individuals with various handicapping conditions

i3 employed that facilitates integrating handicapped persons
into programs; program activities based upon individual social-
emotional, mental and physical functional levels of each
partigcipant are suggested. Contents include: (1) examples of
behaviors that might be developed by participants; (2) sequences
of developmental activities; (3) suggestions for general and
specific activity modifications (%) behaviors to be developed !
in courses of adapted physical education or physical education
and recreation for the handicapped, or in-service training
programs: (5) references for evaluative criteria; (6) information
about equipment and supplies; and (7) data about national
resources and listing of audio visual aids.

Geiselman, T..D, A Comparative Analysis of the Integration--
Participation Patterns in Recreation of Mentai Patients Grouped
According to Diagnosis, Master's thesis. Chapel Hill, N, C.:
"niversity of North Carolina, 1963,
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GodfTrey, Barbara B., and Kephart, Newell C. DRNovement
Patterns and Motor Education. New York, N.Y.: Apﬁleton-
Century-Grofts (Division of Meredith Corporation, 440 Park
Avenue, South), 1969, '

This book contains information on motor activity,
movement patterns and a Movement Pattern Profile. The
profile provides checklists that are designed to evaluate
the major basic human movement patterms and are intended to
give a status assessment of patterns fundamental t¢ human
performance which form the foundation of human movement.
Walking, running, jumping, hopping,- skipping, sliding,

" erawling, climbing, rolling, standing, throwing, catching,

hitting, kicking, pushing, and pulling are movements -
included. These checklists are suitable for use by gﬁther
trained or untrained personnel.

Gorelick, Molly C. "Are Preschools Willing to Integrate
Children with Handicdps?" Journal of Rehabilitation 40:4:
17-18; July-Aug. 1974,

An eurly childhood project conducted by the University
Home Economics Depgrtment was considered to be successful
in terms of integr®{ing handicapped and non-handicapped
children in a nurse school program. Since only 1l2.
children with handicapg were accomodated in the project,
additional programs infa section.of Los Angeles ounty were
identified by a survey. A large majority of preschool.
program directors were favorable toward integrating
handicapped youngsters into their programs; however, some
administrators -incorrectly interpreted licensing regulations
thug preventing this type of enrollment.

Grosenick, Judith K. "Assessing the Reintegration of
Exceptional Children into Reguiar Classes." Teaching N
Exceptional Children 2:3: 113-119: Spring 1970.

v

In a study of the reintegration of exceptional children
into regular classes, the stages involved were dete®rmining
whether children were ready for reintegration, preparing
them for the change, asses8ing the initial effect of the
change, and doing follow-up observation. Meaglrement
techniques involved using behavioral observation' for
diagnosis, recording daily progress, and creating
cumulative records. A study was run o¥-behaviors
(handraising, leaving seats, ‘talking out, and teacher
response) before and after integration with the conclusion
drawn that special students-were successfully integrated,
and their placement did not significantly affect the regular
clags students. Due to the brevity of the study, little
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58.
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Integration Project. Lansing, Mich.: ZEaster Seal Society for

gignificant information was gained from the sociometric measures
of class play, incentive orientation, and locus of control.

Grove, Frances A. "Answers to Some Questions About Camping for
Retarded.” ICRH Newsletter 3:12: 1-3; 1967, (Out of Print).

Moderately and severely retarded children and adults, even
wheelchair mentally retarded persons went to day camp with normal
children and were included in &the-activities with -little
difficulty. Patients showed adaptability and performance beyond
what would generally be expected.

-

Hall, Nancy.F., and Oliver, Jack D. Handicapped Camper

Crippled Cﬁlldren and Adults, Inc. of Ingham County (2901

A project is described for integration of minimally to
moderately handicapped childrem. and youth into "normal”
residential camp programs near Ingham County, Lansing, Michigan.
The project was jointly funded by the United Cerebral Palsy
Association of Michigan. The over-all organization,
admxnlstratlon, implementation, and evaluation of the project 1s
presemted in this report. Subjective evaluation, questionnaires
complet d'by the Camp Directon, Counselor and parent in addition
to verbal conversations with the campers indicated the majority
had sucgessful experlenoes in peer group social relationships
and undenatandlng in addition to enjoyment of the camp gsituation.

Haun, Paul.) "The Place for Recreation in Mental Health. Part
I1." pParks/and Recreation 1:12: 974-975, 986-987; 1966.

The community mental health center is seen as an #
administrative entity which could achieve the meaningful
integration of therapeutic resources in the community. The
professional recreation worker's inclusion in this body would
mean eradication of the barrier between therapeutic recreation
and community programming for the normal population.

Hawkins, Robert P. Ths fublic Classroom as a Behavioral
Laboratory. Kalamazoo, .4ith.: sKalamazoo Valley Intermediate
School District and Westera Michigan University, 1967,

Behavior modification was used with emotionally disturbed
children in both regular and special classrooms. Baseline
behavior was recorded and operant condltlonlng applied with
social, edible, and token reinforcement being offered. 1In the
special class, a work-contingent play scheme and individualization
of assignments were used., In the regular class, an experimenter
sat with the child and gave reinforcement and academic help.
Improved behavior resulted during experimental phases. /



A
61, Hayes, Gene. "Thg Integration of che M. R. in a Day

O
LA}

Camping Program--A Demonstration Program.” Journal of
Mental Retardation 7151 0ct. 1969. :

Hayter, Stewart. "Blind People and Recreation Programmes."
Recreation Canada 29:6: 26, 34; 1971.

Recreation programs with and without sighted
participants are discussed. :

Hemphill, J.D. A Comparative Study of Selected Abilities

of Mongoloids in the Community and the Institutional

Setting. Master's thesis. Chapel Hill, N. C.: University
o~‘Nprth Carolina, 1969,

Information and Research Utilization Center in Physgical
Education and Recreation for the Handicapped. Annotated

‘Listing of Films: Physical Education and Recreation for

Impalred, Disabied, and Handlcapped Persons. Washington,
D. C.: American Alliance for Health, Physical Education,
and Recreation, May 1973. -

This guide lists 123 annotations of films dealing with
various aspects of physical education, 'redqreation, sports,
camping, outdoor education, and perceptualf motor activities
for individuals with handicapping condition. Information
given in each listing includes name of film, size, sound,
color, time duration and sourte of borrowing, renting, or
purchasing. Annotations include pertinent information such
as subject area, scope and purpose of film, type of
handicapping condition dealt with, activities and methods
demonstrated, equipment employed, and interpretive
statements on content and prospective usage by personnel.
Films described are intended for use on a selective basis
in a variety of situations including conferences,
conventions, public and non-public school classes, classes
in higher education, workshops, clinics, institutes,
in-service/pre-service programs and seminars.

. Guide for Financial Assistance and Program
Support for Activities in Physical Education and Recreation
for Impaired, Disabled, and Handicapped Participants:
Innovation and success stories. Washington, D. C.:
Zmerican Alllance for Healtn, Physical Educatign, and
Recresation, May 1973. =

In addition to federal or state support funds, local
communities have other resources for obtaining complete or
supplementary financial assistance. The person responsible
for obtaining these monies must discover these resources



/

# and decide which approach to use in soliciting funds. This
publication is designed to hblp in fund-raising by describing
effective methods and successful ventures and by describing
types of agencies, organizations and groups which have provided
gupport in the past in.various communities.

o, » Guide for Homemade Innovative Play Equipment for
Activities in Physical Education and Recreation for Impaired,
Disabled, and Handicapped Participants. Washington, D. C.:
American Alllance for Health, Physical Education, and
Recreation, May 1973.

.‘\ .

Homemade and inexpensive equipment, supplies, and adapted
devices are described for use in physical education, recreation,
camping, playground, and related programs for individuals with
handicapping conditions. The publication was developed to
fulfill the need for such apparatus for use with program
participants who were~in large groups, had different interests,
exhibited diverse abilities or who were in programs with limited

\,f btudgets. Materisls are adaptable to, applicable for, and
s usable by groups and individuals of all ages, descriptions, and
functional levels.

*07, . Guide to Information Resources: Programing for
Persons with Handlicapping Conditions Through Physical Education.
Washington, D. C.: American Alliance for Health, Physical
Education, and Recreation, March 1973.

Compilation of informationlabout resources, including
collection/retrieval/dissemination systems/centers/networks,
relevant to. recreation, physical education, and related program
areas for impaired, disabled, and handicapped persons to aid
students, educators, practitioners, volunteers, parents, and
researchers. Resources listed are of two types: (1) ¢
Information Systems; and (2) Compiled Sources. For each resource
information is provided about the scope of the resovrce,
churacterfstics, which further describe or delimit the resource
ind 1ts user and specific directions providing users with direct
wccess to information contained in the system's data base.

n8,  Informuation and Research Utilization Center in Physical
Edication and Recreation for the Handicapped. State Provisions
and Regulations for Physical Education for the Handicapped.
washington, D. C.: American Alliance for Health, Physical
Education, and Recreation, April 1974.

A survey of state laws and regulations revealed that of
<+ responding states and the District of Columbia, 27 states
muake some provision for providing adapted physical activities
¢ children with various handicapping conditions. _ Provisions
vary oreatly from state to state and do not always cover all
aspects of adapted physical education or children with a
handicapping condition. \
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69, Information and Research Utilization Center in Physical

hducation and Recreation for the Handicapped, and Council
for National Cooperation in Aquatics. Information Sheet:
Aquatics for the Impaired, Disabled, and Handicapped.
Washington, D. » for Health, Physiczal
Education, and Recreation, Aug. 1972.

s -3 !
Contacts” are provided for obtaining information about
. what others have been doing, and personnel and material
resources about’ swimming and aguatic programs for impaired,
disabled, and handicapped persons.

70. Johansen, Gladys. "Integrating Visually Handicapped
Children into a.Public Elementary Séhool Physical Educatjon
Program.” Journal of Health, Physical Education, Recreation
42143 61-62; April 1971. { A

Integration of visually handicapped children into a
public elementary school physical educatlon program is
discussed. 'Activities used to attain the listed objectives
~ cf such an integrated program are described (body
' conditioning exercises, rope jumping, physical fitness

tests, games and relays, tumbling, pole climbing, balance
- beams, stunts, self-testing activities, and ice skating).

*7]1. Kansas State University. One More Way: Project in Farly
Childhood/Special Education. Wichita, Kan.: the
University, 1971. ED 075 975.

~ _Intended for teachers, the bpok describes the problem
of ﬂgving learning disabled children in the regular primary
rrade classroom, offers diagnostic guidelines, and suggests
activities to strengthen visual skills, auditory skills,
motor skills, body image, and laterality and directionality.

~J
o

Keck, S. Annette; Curry, Constance R.; Salzman, Gale; and
Arslander, Carol. Day Camping for the Trainable and
Severely Mentally Retarded: Guidelines for Establishing
Day Camp Programs. Springfield, Ill.: Division of Mental
Retardation, Department of Mental Health (401 South Spring
Street), April 1970.

Prepared by regular and consultant staff of Herman M,
Adler Zone Center (Champaign, Illinois) to meet the need of
community recreation personnel for a handbook on camping for
the tradnable and severely mentally retarded. Sections deal
with administering a day camp, physical activities, arts and
crafts activities, music activities, sample schedules, forms,
job descriptions for staff, materials, and a selected
bibliography.
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Klein, Genevieve, editor; and others. Covert (Children Offered
Vital Educational Retraining and Therapy) Project. Year 1.
Tucson, Ariz.: Tucson Public Schools; Arizona Children's Home;
and Tucson Child Guidance Clinic, 1967. ED 023 205.

-

Involving seven Tucson school districts, a children's home,
and a child guidance clinic, the Covert School (children offered
vital educational retraining and therapy) was designed to initate,
compare, and evaluate educational approaches to the problems of
emotionally disturbed children. Six distinct approaches were
implemented, including a residential school, a day school,
special class programs, group approach combined with a tutorial
program, a supportive teacher fpr children in regular classes,
and recreational therapy for children in regular classes. Areas
involved were identification of problem children, the teacher
as team member, teacher evaluation and reporting, techniques
to be demonstrated, pupil and project evaluations, teacher
objectives and purposes, the teacher's professional role,
classroom management, and means of teacher identification of
individual problems to determine classroom procedures.

Kratz, Laura Elizabeth. Movement Without Sight., Palo Alto,
Calif.: Peek Publications, 1973.

This publication is designed to provide an understanding of
the implications of movement for individuals with various visual
impairments. Part I describes definitions of blindness and roles
of relaxation, posture and locomotion, physical fitness and
teachers. Discussion is given to safety factors and other
aspects of movement behavior specific to persons with visual
problems or. who are blind. Part II discusses special methods
ugeful in programing physical activities, basic teaching
principles, methods for organizing and managing classes and
administering programs, progression in and characteristics of
play behavior, modifications for individual activities, rhythms,
dance, recreational and lifetime sports, evaluation and motivation.

Kronick, D. "Making Exceptional Children a Part of the Summer
Camp Scene--Camp Directors Can Help Handicapped Children Cope
with Real Life by Assuring Success in the Camp Setting."
Canadian Camping 22:2:1 22-24; 1970.

A message to camp directors conceréihg the integration of
disabled and exceptional children into a nermal camp. Discussion
follows on how this can be accomplished to the benefit of ﬁll
campers and staff. g



76.

77 .

78.

79.
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“You Can Make Exceptional Children Part of Your
Regular Summer Camp." Camping Magazine Lh4i2: 14, 16; 1972,

A message to camp directors concerning the integration
of disabled and exceptional children into a normal camp.
Discussion follows on how this can be accomplished to the
benefit of all campers and staff. The setiing is Canp
Tonekee in Canada.

Leake, Sandra A. Camping for Handicapped Children:
Integration with Normal Children in a Normal Camp Setting.
Magger's thesis. Lawrence, Kansas: University of Kansas,
19066,

Lisenco; Yasha. Art Not by Eye: The Previously Sighted
Visually Impaired Adult in Fine Arts Programs. New York,
N. Y.: American Foundation for the Blind, n.d. '

Participation of visually handicapped persons in
community art programs is presented. It is based on the
teaching and media techniques the author has developed as
head of the adult art program at the Jewish Guild for the
Blind, New York City. Written primarily for art teachers
and administrators of art programs in schools, colleges,
proféssional art schools, and community centers, Art Not
b% Eye will also be of interest to agencies for the blind
that have or are considering starting their own art

programs. In addition to the actual media and techniques

that blind and visually impaired persons can use to create
their own art, the book contains sections on blindness in
general, how the blind person perceives, teaching the
blind person, and how to use museums. :

Marson, Ruth. Recreation for the Handicapped in the
Community Setting--A Guide for Community Recreation
Departments, Nei§hborhood0enters, Other Agencies Concerned
with the Recreation Needs of the Handicapped. Washington,
D. C.: National Recreation and Park Association {(formerly
National Recreation Association), 1965.

The two parts of this manual give a summary of data
from a national survey of public recreatiaon programs for
i1l and disabled in selected communities and guidelines
for the development of community recreation programs for
the i11 and disabled. Included are definitions of the
disabled--physically, mentally, and emotionally--with
discussions of their recreation needs and the ‘administrative
and programming aspects of community programs. \



80.

81.

83.
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Marx, Orrin H., and Healy, Alfred. Phy31cal Abillﬁy Rating
Scale. JIowa City, Iowa: University Hospital School (The
University of lowa), 1971.

The physical ability rating scale was devised to evaluate
physically handicapped children attending The University of Iowa
Hospital School. Since 1957 this scale has been expanded and
used to determine (1) activities physically handicapped children
can and cannot perform, (2) activivies learned during training
programs, and (3) regressions occurrlng during training programs.
This scale lists developmental activities that emphasize motor
tasks and activities of daily llVlng during the growth period
from birth through infancy to six years of ege.

3 .
Miller, E. A. An Analysis of Recreation for the Ill and the
Handicapped in Selected Local Public -Recreation Systems.
Master's thesis. Urbana, Il1l.: University of Illinois, 1963.

Miller, Oral 0. "Blind Bowling." Journal of Health, Physical
Education, Recreation 42:4: 59-60; April 1971.

Article deals with physical education and recreational
activities for the visually handicapped. Explanation is given
for bowling for the blind, mentioning in particular the
activities of the American Blind Bowling Association.

Millman, Robert N. Integration of the Physically Handicapped

in Elementary School P. E. Programs. Master's thesis.
Springfield, Mass.: Springfield College, 1964.

Milwaukee Public Schools. Second Interim Report of the
Broadly ~-Basged Communltuxgxudy of Exceptlonal Educatlon
Milwaukee, Wisc.: .the PubIic Schools {Division of Curriculum
and Instructlon) Oct., 1972. ED 071 222,

Presented are recommendations of a Milwaukee public schéol
study for the purpose of providing a meaningful, effective, and
comprehensive educational program for exceptional students,
Included are 15 program recommendations about communications

" services, sensory motor provisions, the handling of behavior

and learning disabilities, and provision for intellectual
differences.
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Mundy, J. A Special Diagnostic Battery of Recreative
Functioning for the Trainable Mentally Retarded.
Tallahassee, Fla.: Florida State university (Department of
Recreationf} 1966,

This instrument measures skills, abilities, and
competencies needed by an individual if he 1is to participate
successfully in different recreational activities. By
looking at an individual's profile, 'the recreation leader
can guide the participant into -activities consistent with
his level, degree, and kind of ability so he will have a
greater chance for immediate success and achievement.

Murphy, Patricia. A Special Way for the Special Child in
the Regular Classroom. San Raphael, Calif.: Academic
Therapy Publications, 1971. ‘

Guidelines for regular class activities in sensory
training and academic skills are presented with the
intention of helping the underachieving elementary school
child. For each area of concentration in class activities,
the need for the skill and suggested activities to develop
the skill are presented briefly. Concentration areas in
perceptual development covered include art activities,
auditory training, color discrimination, form discrimination,
gross-motor training, ocular control, speech development,
tracing exercises, visual-motor coordination, and visual
recall, Guidelines for improving reading &nd arithmetic
achievement are also provided. Numberous commercial games
and toys are suggeuted as fun instructional materisals for
the various skill areas. Appended is a list of 31
commercial outfits making the games and toys suggested and
their addresses.

National Association for Retarded Citizens. Recreatioﬁ
Handbook for State and Iocal Unit Recreation Committees.
Arlington, Texas: the Association (2709 Avenue E East),
n.d.

The handbook describes importance of recreation in the
lives of mentally retarded persons and presents current
needs and problems in this area, discusses part played by
Associations for Retarded Children in expanding recreational
programs and services for retarded citizens, and suggesis
desirable organizational structure, functions, and goals
for an ARC ,Recreation Committee. .

¥eal, Larry. An Investigation of Attitudes Toward and
Participation of Special Education Teenagers and Their Non-
retarded Peers in Oregon's State Parks. Doctor’'s thesis.
Eugene, Ore.: University of Oregon, 1969.

1 -
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New Outlook for the Blind. ‘"Blind Children in an Integrated
thgicaifEducathnkProgram," New Outlook for the Blind, March
1966,

Nezol, A. James. "Physical Education for Integrated Blind
Students: Its Relationship to Sociometric Status and
Recreational Activity Choices.” Eduéation of the Visually
Handicapped 4:1: 16-18; March 1972, | '

Relationship of high quality physical education programs
for 60 blind junior and senior high school students placed in
regular classes to social attitudes of their seeing peers and
to the kind of recreational activity they favored. Major
finding was a significant intercorrelation among blind students'
higher sociometric status, higher quality physical education
opportunities, and a choice of active recreatiohal activity.

diiver[ Jack D, Advocating Recreation for Every Person in
Community Settings. Chicago, Ill.: National Easter Seal
Soclety (Publication # CT-Z?), June 1973. (Mimeographed Papers)

Palter, E. "Exceptional Children." Canadian Camping 24:2:
10, 18-19; 1972.

Discussion is given on how the following groups of
exceptional children can fit into a camp setting: gifted
children, mentally deficient, physically disabled, physiological
problems (diabetic, allergies), perceptually disabled,
emotionally disturbed and culturally enriched or culturally
deprived children. .

Pershe, Robert. "The Dignity of Risk and the Mentally Retarded."

Mental Retardation, February 1972.

In)Denmark and Sweden, there is a growing interest in
granting-fientally retarded persons their fair and prudent share
of risk-taking in their daily living. Denying the mentally
retarded exposure to normal risks commensurate with their
functioning tends to have a deleterious effect on both their
sense of human dignity and their personal development. In
addition, the removal of all risk diminishes the retarded in the
eyes of others. The normalization procedures employed in Sweden
inglude normal risk in community recreational experiences:
youth clubs are composed of both college student and mentially
retarded members who are required to find their own way from
home to the clubroom and sometimes the club leaders deliberately
leave the members in the middle of a day's outing so the ‘
mentally retarded have to figure out for themselves how to get
home., '

Y
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94, Peters, Edward N.i Pumphréy. Muriel W.; and Flax, Norman.

96,

97.

" »Comparison of Retarded and\Non-retarded Children on the.

Dimensions of Behavior ir Recreation Groups." American
Journal of Mental Deficiency %9:l: 87-94; July 197%,

Seventy EMR children were placed in adult-led A
recreation groups of non-retarded children at a community
center over a 4-year perio? to investigate the extent to
which EMR children can parcicipate in such Broups.

Pomeroy, Janef. “Géaduaxion in Recieation Program." Jdurnal
of ﬂealth,"g%xsical Education, Recreation 40191 79-80;
NOV.‘-DBC. 19 9- N ) .

A description is given of a graduation ceremony for 72
mentally retarded adults who participated in a program at
the Recreation Center for the Handicapped, San Francisco,
that was designed to help them integrate into community
recreation programs. Informatior is given on organization
and administration procedures, program development and
inter-agency cooperation. . ‘

"Recreation and Day Care for the Severely 4

Retarded in a Community Setting.” Programing for the
Mentally Retarded. Report of a National Con%erence,‘ 4
October 31 - November 2, 1966, Washington, D. C.: American
Alliance for Health, Physical Educatior, and Recreation,
1968, pp. 32-37. .

Majority of 415 enrolled individuals ‘aged 0 years
who are engaged in 22 different programs conducted by}the
Recreation Center for the Handicapped, Inc. in San PExrancisco,
California are retarded; the degree of retardation ‘ranging
from mild to profound. Day care program provides
opportunities for SMR individuals to participate in the fun
and enjoyment that comes from playing with other children.

Project News. "Community Transitional Adjustment Program
for MR (HIP;." Project News 116 2-3; 1965. °

A state-wide (Kunsas) recreational workshop focusing
on planning for the MR was summarized. Participants included
representatives from city recreation commissions, institutions
of higher education, and local recreation programs throughout
the state. Areas considered were social isolation, preventive
and remedial programing, and community planning.
Recommendations for community planning are presented.

>
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Pumphrey, Muriel: Goodman, Mortimer B.; Kidd, John W.; and

Peters, Bdward N. "Participation of Retarded Children in

Regular Recreational Activities at a Community Center.®
Exceptional Children 36:16; Feb, 1970,

Reportinngervice for Exceptional Children. ©T.M.R. Performance
Profile. Ridgefield, N. J.: Reporting Service for Exceptional
ChIldren (5363 Westview Avenus, 07637), n.d.

This evaluation scale, based upon observation, presenis
graphically the current status of an individual child, to help
the teacher or leader evaluate ﬁore readily exlisting needs, to
plan for indlvidual growth, and ito record change and development.
The six major areas most frequently referred to in curriculum
guides for the severely and moderately retarded are used as the
basis fgr the profile (socia]l behavior, self-care, communication,
basic knowledge, practical skills, and body usage). The section
on body usage is subdivided into coordination, health habits,
fitness and eye~hand coordination, Various indexes make it
possible to evaluate one major area asgainst another and to
assess progress in the various areas from year to year.

—~The Specialized Camp as Preparation for
The\New Outlook for the Blind 66:10: 374-376;

LS

Reviewed are some of the characteristics and benefits of
camps for handicapped children. The specialized camp is seen
to te a chance for handicapped children to be free from over-
protective parents, to live and learn in an atmosphere of
understanding and encouragement, and to experience their
potential for self reliance. Noted are some of the adaptations
in camp procedures and equipment dictated by the nature of the
handicap accommodated. Described is how the skills, knowledge,
and success expe¥iences gained at the specialized camp will help
the handicapped campers participate more fully and happily with
nonhandicapped children in other camp, school, or social ‘
situations. )

Richardson, Gloria. "An Integrated Summer Program." The Pointer
18:3: 235; Spring 1974,

‘A special education teacher discusses a summer pfogram of
free play, arts and crafts, games, motor exvrcises, art, music,
and field trips for educable and trainable mentally retarded
children and their "normal” brothers, sisters and cousins.,



103,
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105.

Richardson, Steven A.; Ronald, Linda; and Kleck, Robert E.
"The Social Status of Handicapped and Non-handicepped Boys
in u Camp Setting.” The Journal of Special Education 8:2:
143-1521 Summer 1974, -

Examination of friendship and preference choices of
randicapped and non-handicapped children who had an
opportunity to get to know each other over an extended
period of time in a camp setting.

Rotb, Gary M. "Camping for the Physically Handicapped:
A Rationale and Approach.,” Rehsbilitation Literature 34:5:
130-133; May 1973,

Offered are a rationale and sn approach to camping for
the physically handicapped. Noted is the trend toward
integrating the handicapped into regular camp programs. The
attitudes of camp directors toward the handicapped child
are seen to often exclude him froin the regular camp*program.

Seaman, Janet A. "Attitudes of Physically Handicapped
Children Toward Physical Education.” Research Quarterly
L1:3: 439-445; Oct. 1970.

An attitude scale was devised to sample attitudes of
orthopedically and neurol»gically handicapped secondary
school children toward physical education. Two additional
1 truments, a self-rating scale and personal questionnalre,
were used as eriteria by which the validity of the attitude
inventory could be checked. The three instuments were
administered to two groups of orthopedically and
neurclogically handicapped children, one of which
participated in a regular physical educetion program, while
the other took part in an adapted physical education program.
1t wig discovered that children in the regular physicel
oducation program had a more favorable attitude toward
physical education than those in the adapted physical
education program. It was also found that the attitude
geale was a highly reliable instrument when used with
these children. There was a significant relationship
between the attitude inventory score and the subject's
gself-rated opinion of his attitude. Subjects expressing
the most favorable attitudes participated significantly
more in physical activities outside the school than did
the latter group.

Seidner, R, A. Transition to the Community of Socially
Inadequate Adolescent Psychiatric Patient: A Pilot Project.
Mister's ihesis. Madison, Wisc.: University of Wisconsin,
1969.
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Shipp, Robert E. "Expanding Program Services."” Parks and
Recreation 3:111:  43-44, 53-56; 1968,

The recreation director in a large southwestern clty
attempted to solve the groblem of providing the most efficient.
recreation programming by calling together the parks and ‘
recreation department and the council of social agenciles.
Oveilagping programs were discovered and duplication was
avoided,

Stein, Julian U, Physical Fitness in Relation to Intelligence
Quotient, Social Distance, and Physigue of.Intermediate School
Mentally Retarded Boys. Doc¢tor's thesis. Memphis, Tenn.:
George Peabody Gpllege for Teachers, June 1966,

; Purpose of this study was to investigate changes in physical
fitness in relaticn to intelligende guotient, changes in social
distance, and physiques of intermediate school mentally retarded
boys after thelr participation in a regular physical education
program for one school year. An additional purpose of this study
was to investigate changes in physical fitness among intermediate
gchool boys from the total range of IQ groups found in the public
schools of Fairfax, Virginia, after their participation in
physical education programs of various ratings.

)
Stein, Julian U., and Klappholz, Lowell A. Special Olympics
Instructional Manual...From Beginners to Champions. Washington,
D. C.: American‘'Alliance for Health, Physical Education, and
Recreation and The Joseph P. Kennedy Jr. Foundation, 1972.

Contents include activites, methods, teaching/coaching
hints, drills, devices, and sequenced progressions appropriate
for youngsters of all ages and at all performance levels in
physical fitness, track and field, volleyball, and swimming. '
Each section contains information about basic, intermediate,; and
advanced fundamentals in each activity, progressive teaching
sequences, and detalled practice schedules or lesson plans. The

manual is fully illustrated with line drawings and includes

selected references for future study and reference.

Tait, Pearl E. "Believing Without Seeing: Teaching the Blind
Child in a 'Regular’' Kindergarten." Childhood Education 50:5:
285-291; March 1974. '

e
Suggestions are offered to teachers of "regular" kinder-
gartens on ways to help blind children integrated into the classes
from regular educational programs. Although the blind child in
the classroom will not require any changes in the daily schedule,
some substitutions are recommended for certain activities such as
preparation for braile typewriting through development of manual

o3
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111,

112.

dexterity and the preparation for braille reading by
labeling objects with braille signs. Also, blind children
must be taught to develop their senses of sound, touch,
smell, and space and appropriate behavior via games. Twenty
such activities and games are cited. It is stressed that,
if the/teacher will keep the principles discussed in this
articlé in mind, the blind child can readily be accommodated

in the regular kindergarten classroom with beneficial nesultis.
The suggested methods are meant to be starting points for the

individual teacher's creativity.

Voss, Donald G. Physical Education Curriculum for the
Mentally Handicapped. Bulletin No. 2102. Madison, Wisc:
Wisconsin Department of Public Instruction (126 Langdon
St.)., Sept. 1971,

This currieculum guide includes a discussion of physical
education, its philosophy and purposes, characteristics of
sound programs, and recent trends; fundamental movement
patterns and motor skills in terms of behavioral objectives,
common deviations to watch for, and suggested developmental
activities to use in patterns or skills at each level; and
practical games, sports, and recreational activities in
which patterns and skills can be used.

Wickstrom, Ralph L. Fundamental Motor Pattergs,
Philadelphia, Pa.: Lea and Febiger, 1970. rgr

Detailed descriptions of basic motor skill patterns
which are progressively refined to specific sport skill
movement patterns at a later chronological age.
Practitioners r 1y determine skill levels of program
participants by referende to the sequential skill
progression stages.

Wienke, Phoebe A. Adaptations and Modifications of Selected
Physical Education Activities for Blind Children
?articipaxi%g with the SIgEteE. Master's thesis. De Kalb,

T11.: Northern I1llinois University, 1963.

Three totally blind girls were integrated into a junior
nigh school physical education class and participated in
activities such as basketball, body mechanics, calisthenics,
fitness tests, gymnastics, locomotor skills, softball, track
and field and trampoline. Adaptations and modifications
included a Braille diagram board and basketball scoreboard,
a posture manikin, and an indoor starting block. The study
concluded that with suitable adaptation, modification, and
teaching aids, blind children could participate activity in
physical education classes with sighted children.

L
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+ "Blind Children in an Integrated Physical N
catlon Program.". The New Outlook for the Blind, Narch 1%nc.

Edu

(‘

A publlic school physical educator mukes suggestions for ur
ntegrated physical education program based upon ner experierce
.th blind children in her program. ‘
williams,  F. Neil, "Physical Education Adapts to the Visual
Handicapped.y Journal of Health, Physical Education, Recreati
3513: 25-20; March 19854,
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A discussion of participation of blind and partially
sighted students in physical educs=tion programs is yrresented in
G Survey report on the subject. Ninety per cent of the students
enrolled in the 36 state (not identified) blind and sight-seeing
schools who returned survey forms were taking physical education
(date of survey not gixpn), ‘

Wiritsh, Hermann. ™Integration.™ Deficience Mentale/Mental
Retardation 20:1: L6-47; 1970, S

-y

The completion o the special education of the MR patient
should be followed by the period of his "integration” into
society, primarily as a human being rather than a disabled
person. To that end, it will be necessary to concentrate on:
preparing him for useful employment in an industrial society;
enabling him to take advantage of his leisure hours, possibly
in the company of other MR's; solving his housing problem by
leaving him in the parental home, placing him in a foster home,
or placing him in a special home.

Addernd.m

e, Jane., "Educational Camping Tours of Western Canada,
grating Handica» :ed and Non-handicapped Teenagers."
radian Journal Occupational Therapy 41:2: 10; Summer 1974,

An educational travel experience for 32 people in 2
separate groups was conducted to afford those unable to travel,
due to a handicap or financlal reasons, an opportunity to see
and learn about Canadian geography; to integrate kandicapped
and non-handicapped youth into one program; to provide experience
in skills of camping, travel, and self-help; to provide
experience in living in a large group containing others from
different social and cultural packgrounds. It was felt that

achievement of the objectives of the trip was Guite successful.
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Thompson, Merten. "In the Community: The Status of
Recreation for the Handicapped as Related to Community
and Voluntary Agencies.™ Therapeutic kecreation Journal
3123 20-23; 2nd Quarter 1969,

Results of qﬁestionnaftagbsent to 2,000 communi*®y
recreation departments were gikcussed. A total of 427
respondents indicated tn.t they had some recreational
program or facilities for physically handicapped or
mentally retarded persons. The variety and popularity
of the programs, administration, transportation, and
financial support were outlined.

3. Kramer, Edw&ﬁg J. To Develop Guidelines to Assist
Specianlized encies Serving the Blind Children to
Establish Programs that will Prepare the Participants
To Move into Non-segregated Programs. Master's thesis.
New York, N. Y.: New York University, 1968.

An informational gquestionnaire survey of all agencies

serving blind children ages 1-13 in New York State was

5 utilized, in addition to a survey of available literature,
to determine current programs in those agencies. A
questionnaire of a matched random sample of general
recreation agencies serving children of the same ages was
useéd to develop a Criteria Rating Scale in order to
establish criteria for moving blind children into-non-
segregated programs. An Activity Rating Scale wes used
to identify those programs which would assist blind
children to move into non-segregated programs.

b, ”Pomeroy, Janet. "The Héndicapped are out of Hiding:
Implicationd for Community Recreation." Therapeutic
Recreation Jdurnal 8:3: 120-128; 3rd Quarter 1974.

A discussion is given of current normalization and
deinstitutionalization procedures which place mentgally and
physically handicapped persons in community recreation
settings. The San Francisco Recreation Center for the

Hardicapped is used as a model for providing program
information. ~

5, . S, Department of Interior. "Trends for the Handicapped."
{Andy Leon Harney, editor). Trends, July/August/September
1674, pp. 2-32. .

Information is presented concerning making parks and
recreation areas accessible to handicapped persons. Topics
covered include 1) Who are the Handicapped?; 2) The Handicapped
Speak About Their Recreation Needs; 3) Planning for Everyone;

4) Public Facilities: Legal Obligations; and, 5) Nature Trail
for the Senses. Other information is presented on barrier
free design and facility specifications.
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AUDIOVISUAL AIDS

All My Buttonsg. 28 min., 16mm, color film. Universitﬁ
of Kansas Audio-Visual Center, Film Rental Services, 746
Massachusetts Street, Lawrence, Kansas 66044, ‘

Film is part of a complete concept of deinstitutional-
ization and normalization which revolves around behavior
modification techniques and the Behavior Management Series
of Booklets written primarily by R. Vance Hall. The film
introduces you to & young retarded man who has been taught
to handle a job but not how to live; to a superintendent of
the state institution who wants to eliminate institutions
as traditional training schools; to a teacher and principal
who seem unaware of behavior management technlques; and . .to
another teacher who sees these techniques as essential
tools., Throughout, All My Buttons exposes the sometimes
well-meaning, occasionally charitable, and always degrading
misconceptions and prejudices of the public which make
deinstitutionalization and normalization of developmentally
disabled citizens difficult and potentially controversial
issues.

The Madison School Plan. 18 min., 16mm, sound, color film.
AIMS Instructional Media Services, Inc., P.,0. Box 1010,
Hollywood, California 90028,

The Madison School Plan describes an innovative learn-
ing center concept providing for the educatign of exceptional
children in a setting allowing free flow of children between
regular classes and specialized facilities. It shows the
elimination of traditional disability grouping for all but
administrative purposes and illustrates and instructional
program linked to a continuous assessment of those education-
al variables which operate to hinder .performance of extep-
tional children in regular classroom. Labels are done away
with as children move progressively through three levels --

pre-academic I, pre-academic II, and academic I ~- to the
regular classroom {academic 11). In each of the levels
youngsters are given increasing opportuﬁities to function
in groups with less individualized attention and support,
and to use regular lessons and curriculum materials. Tan-
gible rewards are reduced as youngsters move toward regular
classroom placement.

out of Left Field. 6 1/2 min., 16mm, color film. American
Foundation for the Blind, 15 West 16th Street, New York,
New York 10011. X i

Film 7§als with problems and possible solutidns for

initiating fprograms to integrate blind and visually impaired
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.
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youths into sighted community recreational ‘and soclal .
asctivities., The film depicts a workshop situation in which
the initial steps -of an overall program to integrate visual-
ly handicapped youths into recreational programs are ex-
plored,.

Partners in Play. 20 min., 16émm, sound, black/white film.
United States Public Health Service, Audio-Visual Center,
Chamblee, Georgia 30341.

eriences of personnel at Parsons State Hospital
(hanaasg in successfully obtaining a community recreation
department's cooperation and support for integrating 65
mentally retarded and 70 non-retarded residents in a stand-
ard summer camping program are shown and discussed. Included
are sequences depicting methods, approaches, and procedures
used in orgaenizing and admlnlsterlng the camp, orienting the
staff, and conducting activities. Emphasis is on effective
activities and approaches and the role of play in growth

and development of all children, including the mentally re-
tarded.

The Santa Monica Project. 28 min., 16mm, sound, color film.

AIMS Instructional Media Services, Inc., P. 0. Box 1010,
Hollywood, California 90028. ~

The Santa Monica Project engineered classroom demon--
strates a clearly designed set of educational procedures
easily applied to typical public schocl classes for educa-
tionally handicapped and or emotipnally disturbed children
® to 15 years of -age, It is des' d to bring overt behavior
of children into line with mi tandards required for
learning. The program helps le en children's attention
span, promotes successful accomp hment of carefully graded
tasks, and provides an environment with rewards and structure.
The hlierarchy of educational goals described includes the
following sequence: attention, response, order, exploratory,
social, mastery, achievement. Each student works within this
structure at tasks for which he is rewarded in terms of
attaining goals and fulfilling objectives in which he needs
special attention. Although many of these children may re-
gress and take a step backward, this program and special
approach is designed to help him then take two forward.
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