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THIEOPUCTION

1§ cducators are to achieve maximum results for their offorts
and monoy, they ased {aformation gbout the ralative success of their
former pupils te ald them in providing serviece to their presecet
puptls=~ the question of "what" helped "whon?" The question is es~
pecially acute with reszard to EMR public secondary school pupils
because their comnon handicap i{s an ifnability to cope with their en~
vironzent and make their vay in the ecomomic¢ and social worlds.
Since current attenpts to alleviate this handicap involve, at least
{n Oregon, the expenditure of additional educationsl funds, shove
the baseline for non-retavded pupils, there is a definite need iden~
tified by administrators and practitioners to answer the "what" feor
"whom" questien.

The pilot s:udy to de highlighted in this report is the first
step in a continuing effort to cbtain information adbout: 1) the chare
acteristics of pupils enrolled in vork-study classes in Oregon; 2)
the educational preoeees variables that can be identified in work-
study prograns, and can subsequently be utilized to characterize the
students’' experiences; 3) the short term objectives for graduates
of work-study classes, and how can these objectives be instrumented;
and 4) the long ter= outcemes for individuals who have been in werk
study prograss.

The summary of the pilot studyv presented here is related to the
first two objectives: 1l to develop instruments to {dentify the
characteristics of work study pupils, and to provide an irnitial pro-
file ot these students; an! 2) %0 select varisbles and develop in-

strurents which wculd describe and differentiate classroom procedures.
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teacher, and 3) high scdosls wish sore than one EMR teacher. Further-
more, six of the fifseen school ¢istricets salected had formal “coopere
ative agrecments” vith the Jvegan Jivisten of Vocational Rehabilitation.
Finally, some comsiderstices was given %o the general type of community
in which the class vae iotazed, which gesulted in the following dis-
tribution: a) large city- 2 classea, b) small city- 3 classes, ¢) sube
urban/metropolitas- & ¢lasses, and &) ruzale & classes.

During 1969, mueh of the ii2erature dealing with the community
adjustment of the EMR was seatched for variahles or attributes which
had been {uvestigeted bty others ia the field. A rather large collection
of these vas amaseed. The research team then judged these, informally
but with definize criteris §» mdnd, for inclusion in this project.
o8t {rportant wes the relaticmship of the variable to public school
cducation. Also important was the tiueliness, or velevance, of the
variable to adolescents or young adules {n the 1970's. A third de-
sirable criterion was the gpreement among other investigators about
the importance of 2 giver vari{able {n the education of EMR pupils,
but little such agreement exists.

These two inftial eters ‘tne search and the winning process)
resulted 4n the identificzeizz =f gelect variables to be included in

the project. A totel ¢f !3 rcsearch instruments of three types were

Mont decisions about the jlatzemants 5f {tems in these categories
had an obvious logic. Felativelw achangiag attridbutes, such as the

background of purils, were zzllez%ed ocly once at the beginning of
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the study (the firar full school week of calendar year 1974). Be-
cavse some pupil attitudes and behaviors as vell as teacher activities

are of an obviously more dynamie nature, daily colliection of a mintmal

. number of items was planned. These were ohbtained each day for two

eight week periods in the Spring of 1971. oOther items which could be
expected to vary less vapidly were assessed at the end of each eight
waek period.

' The contact of Orepon Board of Education program consulcgnts with
individual teachers also proved invaluable in involving the participating

teachers. Most of the teachers s2lected felt that the project could,

in the longer run, help them to improve their services to pupils. There

were two other inducements to invoivement: A promise to demand as
little of teacher time as possible, and the availability of a small
anount of college credit for the effort they spent participating in

the project.
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VINDINGS
1. Pupil Profile

A look at {ndividual and family background characteristics provide
a profile of EMR pupile carolled in some work study programs through-
out Oregon. Four such characteristics are reflected in Figure 1.
A8 can be seen these pupils are predominantly 17 and 18 years of age
and both sexes are ncarly equally represented. Almost half have 1Q's
between 70 and 79, and have been in EMR classecs for seven or more years.
Furthermore, in approximately 80% of the cases, the referral which led
to certification was for academic reasons, in some instances with con-
cormitant behavior and family problems.

Their familics appear relatively stable in that both parents
reside in over 80% of the homes, and 86% of the families have lived
in the same school district for at least three years. Teacher esti-
mates of socio-economic factors in the family indicate that although
two-thirds of the heads of housechold are regularly employed, and another
14Z are irregularly employad, at least one-half were said to be on
the lower one-third of sccupational status in their communities.
Apropos of this, over 40% of the parents who are the head of the
household are high school dropouts; and, in addition, over one-third

of these students have »iblings who are also school dropouts.

'y
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Ul. Daily Classroon Activities- Content, Methods and Materials

In order to obtain a victute of the daily activities of teachers
and methods or materials used, each teacher was requested to report:

1) whether or not they engaged in each spaciffed activity

during the day, and
2) whether or not they used -ach specified method or material
during the day.
This information was reported each day for two eight week research
periods (each containing 39 reporting days) for each of 15 teachers.

A profile of teacher activities is presented in Fig. 2. These
graphs summarize daily recordings for both research periods combined,
a total of 78 days, or nearly 16 full weeka. The distributions in
qﬁeae graphs are based on the percent of the total days reported
during which each teacher engaged in a specificd activity.. For ex~
ample, teachers varied in the percent of days they engaged in read-
ing from 8% to 100%: the median was 90% which means that half of
the teachers reported reading as an activity for at least 90% of the
days. The same teacher could also vary from the first research
period to the second. For instance, one teacher reported reading
on 83X of the days in period 1 and 65% of the days in period 2.

All four basic skills constituted the most frequently reported
activities according to the median rating or percentile midpoint of
the digtributtons. Social competency was the most frequently reported
social adjustment activity, followed clogely by work attitudes in
the area of occupational training. Two of the activities shown on the

graphs need further definition: 1) Social-professional resources

1011
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10
tofers to knowledge about agencies and iandividuals which provide

services (e.g. medical, logal, occupational assistance); 2) Personal
Habtts refars to idiosyncratic behaviors, such as nail biting, swearing,

smoking, drinking and otherw,

14
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The importance of special programs for the individual students
and direct student-teacher interaction is indicated by the findings .
that individualized instruction occurred in over 70% of all teacher
days combined. Further, both subgrouping within the class and group
discussion occurred on 40% of these days. On the other hand, the
locture approach was utilized during only twenty percent of the teacher
days, primarily due to the heavy use of this method by two of the
fifteen tcachers.

¥hen teachers were asked about the materials used in the class~
toom, special reaidng materials (40% of days), audio-visual materials
(297 of days) and concrete materials, for example Cursenaire rods for
teaching abstract ideas (29% of days) were the most popular. It is of
interest to note, however, that individual teachers varied drastically
in their use of these materials. For instance, one teacher reported
using special reading material only two days during the study, where-

as another teacher reported using them every day except one.

<15



111, Student/Teathar Interactions
Teachars ware asked to veport the most important kind of imteraction they
hed each doy with each pupil. As can be seen ia Fig. 3, general sccept-
snce was deaignated over half the time., Once again, there was wide var-
fation among teachers. For example, one tegcher reported the most im=
portant daily interacticn was praise, for wost days with moat pupils;
viiereas another teacher reported consiscestly general aéﬁepcance {nsteead
of praise. 1In most cases, although one parcicular type of interaction

tended to predominated, there wac also some variability among responses.

Pigure 3
Most Importamt Type of Daily Student/Teacher Interactions

33% GENERAL ACCEPTANCS

NEUTRAL 9%

PUNITITIVENESS 3%

16
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i7 PRegular llass Participstics

Participation iz regular cizsses was used tc eszimate the imiee
graticm of work study students with the rest of fhe sehoel. 4s can
e sees in Tatle | phvsical aduczation prigrams were by far the most
iizely regular class for these students £o e attending. Eomemsking
cissses for girls, 228 efther woodshop or meral ehop for hove were
2:80 populsar. The regular classes listed under rhe "other categsry
riege from sute mechamics to tynimg. Differences do occur betwees
g=2o0l districes. Scme scheols show a large proportice of their stu-
dents iz a8 variety of classes; wherveas cther sohocls hove few students
perticipating in regular classes (and these are usuelly is phvsizal
Ssucatisn).

TAELE |

Ecra-Study Students Parsicipatims fs Repular Llasses
Percent of Students

vse cf Fegular Class In Attendamce
Pavzizal Educaticn 452
Smamacing 258
wocdsncs L83
Vetal Tees im
S 3 W52
craizs 3%
‘g e
wzevil Scizmce e

. o - L 2z A J
- o

Aeea TITET TRTLLEY L.3S28e% ta
- tew
N2 222 .82 2.335825 g%%@n~csd i




V. availability and Utilizetion of Speciasl lZowmmilcnmss

Ceucern 15 {reguently expressed over o SeiliBioil? and wgile
tzatienm of censultenmt gervices. Therafore. Teulftes wave asiked sbout
the servicer received bv their stufemts, aut . g wneilaT 17 WE
each type of comsultent was svali_gtoe 25 TnELT $TifEncs uriag the
time of the soudy,

43 an be geer o Table I srhotl soumselsTs were rvaiiabls in
all the districts and over half Tthe stufiewms wesy smrag fusisg the
sixnteen week pericd. Of particilsr imterep: o umge tavslwad in a
work study program is the utilizstinos &f IWE omumsaloe gesvices. Ale
though formal sgreements did aot ex<st it £.1 cehes, Mn-chirds of
the scicol districts hed DVR counselcrrs svaistls *x mem. Surther,
0L of the EMR students i 10 gistricss smse Tamettad o3 have
racaived gervices froem the DVR counse.or.

Adlchough oot gll comsuliarls listed weve gvEslmB.s o3 a.l schoel
iiszriczs during the course of this sTury, orer ETY of 300 g 3

racoived the services ¢f 3t -“eas: ome oomEL.TERe
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Table 2

Availadility and Utilization of Consultant
Services by the Fifteen School Districts

Nunber of Percent of lNuzber of Distriets Porcent
Students Scudents Service Reported of

Type of Consultant Served Served t Availsble Districts
Scheol counselor 106 55 ) Y
DVR counselor 82 43 5 .33
Testing specialist 33 17 2 i3
School nurse 32 17 2 i3
Social worker 22 12 3 20
Psychologist 13 07 7 &7
Speech therapist 9 05 5 33
Hearing therapist 4 02 7 4?7
All other speecialists? 17 09 3 20
Jo_consultant seen 27 14 - -

a Includes sheltered workshop supervisor, Braille specialist, juvenile
officer, work evaluation center, ete.




16

V. wom erpeTLEenste-sIILtudns o Jurdéormanca

Srutiemty @riusoor Tlaoms m o daipeciance rangaed from 73%
iz the firel vesaorITy merLot W ¥R in the secoed. Four districts
g . of Ihelr FIusITY M AT wipeslancs, vhich may have been
Te.gles I ot fart tumt mat 3¢ Tiale goudents wars 17 years of age
Ty zliger lomepreR .y Tiasge TTiit3 einzh snme-half to two-thirds of
SHELT BTLGITMLS WT M TR amuasTance alse 1ad 3 large aumber of stu-~
SRTlE .c wvegvs ol mEm T ewngas
2 STLGEWITE OY TR EmeTanes ara ratad ag to heth their
ETTIT482 NATT Um [ @mum etr savivmancs on the job. Three-
Imurine of these sTuenc: 33T mMaLisrad o 14ve a positive attitude
ISETC TIRLS Cor . @moTias .1, sns3 @pivalaac, and under 103 were
BITidlly TEEEI.VE B Tt s 3f e amudy, 453 of these students
VLTE SIMELBETEC LT %Wd SIMGTII Moy a2 3 1tqn lavael of performance.
~7 Thg LN hOMhET T EICWLIR 3 3|dium serfcrmance lavel, and
TnieT LU wETe somELLaTeL X 3 1eviITmcag at 2 low lavel. The dis-

t.onE ol Cieme TErmIGGE dnsR o tuLta 3imilar across school dis~

Purrear lxiivmat oy osus m_laazac fagardiag the atudents' work

TLTELITI et TE oL L Tig tomT IrITiiant Jehaviors were to follow
TiTeIllImE @t L. mIzet et I if e 3zudencs did both). Cetting
FORS S B SR REY B TR S estg iz cancirae 3z vark 38%), and obeying

eiTe Togr BT s, pmt cmmom tangetivi. n the acher hand, only

& oot trves alf ozl o pTuzanmty it self-gnarters, and about one-
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Interestingly easugh, vhen sany of the same behaviors waere
considered in the classrowm serting, the frequencies that emerged
vere similar to those that wers measured in a work situation, but
fewer students exhibited them. Fur instance 78% follow directioms,
792 get along vell with others, azd 63% aztend to their studies.

Once again only sgbout &40% are self-stazters.

TABLE 3
Percent of Students Characterized as Bxhibiting Selected Behaviors

On Work-Experiemee and iz the Classroom over a 16 Week Period

Fercsnt Percent
Type of behavior of students of students
Follovs directicns 923 78%
Asks for and accepts help 92% 69%
Gets along well with others £5% 79%
Attentive at work/to studies £5% 632
Self Starters 62% 412
Obeys work rules g42 -- 8

a not asked Iin relaticn o gLndal Tulas



18
FUTURE DIRECTIONS

The results of this pilot study have dealt priwmarily with two of
the four overall project objectives: (1) the identification and measure-
ment of pupil characteristics, and (2) the identification and measurae~
ment of program proccdures. The additional objectives of defining and
measuring both short and long term outcomes have just begun to be ex~
plored.

During August, 1971, a one week workshop was conducted for partic-
ipating teachers on the University of Oregon campus in Fugene. During
this workshop the teachers defined the short and 1ong term outcomes to
which they are personally committed. iigbt cafegories of general ob~-
Jectives were generated, followed by the subsequent development of

* more specific objectives within each category. A total of 54 objectives
were produced by the teachers.

Two months later, at a meeting in Portland, the teachers prioritized
the objectives which they had generated. The most desired pupil out-
comes in terms of general categories turned out to be employability,
economic self-sufficiency, family living skills, good personal habits
and a healthy self-concept. Also important, but of less relative de-
sirability, were communication skills, citizenship, and the effective
use of liesure time. The following are examples of specific objectives
that were rated very highly by the teachers:

Demonstrates a knowledge of behaviors leading to marriage:

e.fi., dating, going steady, becoming engaged, getting married,

birth control.

Demonstrates a range of job skills.

Dcemonstrates positive work habits; e.g., punctuality, good
attendance, and acceptable level of productivity.

.’h .
N R
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Between January and May of 1972, a second pilot study will be
conducted involving 27 secondary level EMR teachers throughout Oregon.
For the most part, these will be the same teachers who participated
in the sumier workshop. The purpose of tl.s pllot study will be two-
fold: (1) to refine and revise the input and process instruments
that were developed and tested during the first pilot study; and (2)
to develop and test fnstruments measuring short-term pupil outcomes,
in accordance with the prioritized objectives that have been generated
by the teachers.

The ultimate goal of this project is to develop a method for eval-
uating and rationally modifying secondary level EMR programs in Oregon.
Purthermore, the methodology is being developed in such a way that, ul-
timately, the project can be administered continuously by the Oregon
Board of Education and the public school districts with 6u1y minimal
assistance from the Research and Trianing Center in Mental Retardation

at the University of Oregon,



