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Introduction

N v

- M » ) ‘ | | ) b
- The HOPE (Home Oriented Preschool Education) Program is attempting to

build an empirifal base for itx.ruzr!ru}um in the second generation of
program development.. An inyestigation was conducted as a syétematlc search:. .
for a master,list of competencies, terminal “hehavier 6 years 0 months, which
"normal” American children possess via innpateness er acquisitjon. it waé "E

¥

deedied essential that this cnmpvtepcy.base
_velopment: of behavioral descriptives.

“It should be carefully noted that the Investigator was concerned with ™
" rerminal, behavior. The intent 0f the majorMnavestigative question was to
answer "can they do {t" according to normal growth and dgvelopment parterns ;
© o and "jo they do it" according to ‘results uf'?vngram evaluatinhQ . e
The ihvestigator »stabllished a National Panel of Child Development - .r
Scholars (see Pages 79-83), as a group of reactors to a “pyime Competancy

“tist.” Thvsg reactiops to this *list are 7T

document.

The rewponses of "Prime Competency {1st" were analyzed. This analy-

¥

be established prior to the deg

*

ecorded on Pages 17-77 In this

zation produted “ang Early Ahildhood -Competency Raring Instrument” (see 3
p

bagen 87104), which was submitted to'the National Panel for shelr 'ratings.

This same instrument was, also submifevd ton an Appalachian Panel of Child
Yeveloprent -Scholars (pee Pages B3-85) for jydging. The results of these
reactive processes ‘can be found in the main document of the Invpstigation:

"A Competency Base for Curriculum Deve
*
The competenclies’that remain afterranalyt?

Jopment in Presghool Education.”

cal treatmeht will. be those ¢

comperencies that form the curriculum base.’ The bridge that took us from
.;(he established competencies to thos¢ deci
. 'behavioral ‘descriptives,was the reactions

parents of Appalachian preschoolers:
competenclesy ‘

s
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sions necessary to form:the

of .approximately onewthousand
imilar ‘listing of the :
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- 1. ‘Catégory: (lassification

w .

)

 ; + - A, Cohpeiency: Ability to form concepts

-

’ S txampler  To roecognize roped ition of patterns
' ~ T entanlish and tabel categories
) ) To qenetalize trom one sitnation 1o another
Uomment g . N
* R ~ .
; ]
1 . . ,
’ ! L d » - 1
b ’ i' -
l“ _ .. - -
- ) .. i ! » %
8 Competency: Ability to distriminate by sound .
f,' ixumgin: Tosdistinguish betwean seunds
- , ' Jo dintihguish rhyihm
. , T identify sources of wounds
' *
'« Comments: 1&??9, : . .
. - | " R
4 ‘ ‘ - . g y .
1 2 ' . R
. : ) -
» * , ¥ - r .
£ -—-,-t—; — a f
\‘l L
» R ..

} T w Eaample:

: ‘ﬁ. Cempe:ency \\Abnllty 8+ dnscrrmxnate by szght -

£y

To disftinguish shapcs

. TQ danangyish slzes
" To d:s?inqut;h colorf
! * .
. Lomment sl _
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O ‘, 0. Competency: Ability to discrimunate by touch L \
‘ . Examp e} 76 di'siInguish 1oxfure : S S . & .

. To distingulsh temperature : }

8 - v To distingulsh shapes . .
el ' ., v ' ’ . - ;
Comments: N - v ", X
: NS B . i : - v o
_ —— - — :
! \v » ! ) - - "
v '.. . . , . s » . . j
‘. ‘ 13 L.
N h » * - . *
) . - e o e - _ —T - -y ,
E. Competency: Abiliry to sérny . .. v o .

- : a P
» txample &Q\recognsze s]milar qual!#!es In dlfferent obj@c*s‘ . ‘

*
N -

- CommemTS' - \ . . -

- T e e - - o - o - o - R
' . ¥ - »

F. Competency: Ability to ordinate

. Example: To arrange In Sequence, , - \ ‘ et
‘ . To construct nne~1o~one correspondence {

N . 1 ¢ . 3
L) > *

E 4

- * L T o T " : o = SR
. G.. Competency: Ability to conserve :

2 . Example: To match on a one~to-one basis v ' Y
\ : T To distinguish quantity- ‘ Y X i
. To unrrelaie shape, with buanfi?y '

b 1

-
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Compatency: Abliliy to measure
Tu distingylsh time
, Yo distingulish weight
. To distinguish distance .
t : .
i . :

wlisckn wn ¥

Comments: . —— . .
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- v
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e
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Competancy: Abf!ity to denote spatial relationships

txampie: Toaﬁisflngulsh\relafive locations
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ﬂ;N“"’f‘ ~ A. Compelency: Abi!%ty tn~a;p¥ass faalings ‘

o ' 3 .
S - Example: By statement o .
d ] By demsanor, S TaT N
L] *

. = By avoldanca ° ~ -

Commants] A v . —

N “ . - L3

- - ~ . . :

R 8. Compstency: Ahi‘itV’"O grticulate *- =

. i example: To b@*preci ;
) oo To be 9n31 iVB To varai ln$lﬂ¢Tlﬂn5

]

Exampte' Ta recognize the balianT characfars of the ?hlngs to- f NP

» be described oY : . . a
° SO o To uze words with precigion : :
. : - o.use comparisons ‘ ‘ -

S \ ‘ . , ‘
v : ol > * T . >
Comments: . | .. v N >
1 oo - ,‘,' ! B eerree . ‘ ‘ : * . .‘.‘
v - . S — — .
M <
. ) .. .
¥ » ‘3 ) - ’ [
> 'I"l) b N ‘;' hd \ - p
2% ) L - \ '
DA v ~ i — ' ] S ( . e _,',/ ] ,“‘ — : [
oy . , ' ~ ] A 2o N
- \ D. Competency: Abllity to explain (essen&la]]y a functional concern] .
-“ L] D 1 2 A ’ L




Q@gnize the QYHBMTcﬁ of ?h@ e
faxpla]nad

,fTb delaln r@ia?igﬁkhips of ?unc?len . _“

To ba awere @t audience's famiiiariry wi?h fhnng
being explalned \
L : T

p@ﬁpfﬁﬁn to be

ﬂompaten;y: Abilit“ o labe! ‘, Tx: h . . ‘{

Exampla* To raaiiz ‘the impor?anﬁa of labels as a‘canvanlence
. . in communicating with others >
To raallze‘fhﬂxcann@d?ian of function 1o, Jabe Ing

.. -To raallze that.all meungs,, conduc*t‘s, and materials.
sk - ©an bs iarelled : e

Ex&mgte. To raaiiza ?ha? Ianguage ‘Sgneijhepkvrlghfﬂjl
\j

Oy . but rather “appr pria*el or "Inap?roprl
v Qiven situation \ ™ e
To reallze that language has a function Than
‘ . communication pf ipformation, that fin Ton belng
] ciaas/charac?er Tygﬁng v . C
. , -

bemmenfs:‘ﬁ

.

. .
o TRl B L N

~T i ST A RE TV g
el ,.{,f-'#:%.. R Rl 2 PR



T Exampie: To rmgn?m %ha‘r cemmicaﬂon can pm&aﬂ wl‘rhou‘r

. Y7 the wrlftten or spokén word : . -
: ~ - To become acquainted with, ccqm\an gestures o
- Hommeht s 'w_ ] "“i “ ‘ ‘_t w—

. . - . v
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e PR - 11} - Category:» Coordination ,f . _
" . . T . : < . % " -
- * s . R . X . .o .r l" . . . Y ¢ R . R e
S ’ o * e . b f- - a0 . e ’ - ’ >
. ~n . . . ¥ Y
A LA ‘{Zx;m?mtencyr Abﬂity. to cnnstrut.t o 7 . A

BFLS £ ‘ ' . .
3 . g L o ¥ . Baa t A
/ . ‘ Do Example:r To be aware of fha r@la*r;onshlps of parts to the *

7' ““.. ' > . . ~‘ » , '\ . wmle . . \J . ‘1 ) ” . ) . , i
B ";. : %, g a,ssessomw‘t&r}aw ‘ * . .
ST e To use ma*&;‘la‘is o - ‘ '
N - t ' v M e . » 2 » . A
LA | " Commants? . . . o .
! i ) gt e : * ot ') Nl T ~ - .
f > . v e " LT = ) T . T \
1) . . r R L e . * . ’ ;
’ :’ ¥ " : N K A . \’ . :
s ;v - w ‘i v \\
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M AR -~ 1] " . V
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A B, tmnpatency' M:nl ity to copy ! C . : oy :
’0_ - - ' R \ 7;
n L e Example /Tcs .deveiop eyev-hapd‘ceordinaﬂon o v
‘ﬁ beoee o To comprehend design o
S N -

b““\ .‘k . ) ) - . . " N p» N P . A ) N . . ‘
B . __(.omnm‘\'rs': : / ‘ ~ » L. g N ’ } v
- L il e e - mep—— " - = - g ——— - < ” 4 B ot . N -
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¢ G L P N :
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( . . . .
Y \/‘v - - » .
‘ s c. Competency Abthly to draw oY 5 : -
. . .
& , ) -
, f wample: To umu ive and nold munial pictures
-y

‘;, , $ fo develop ey‘e-—hand coordiration, )
: - To comprehend deslgn : o L. '

d [
. ] vomments: s - . = °

oo, 4 N NS _'i g
Mompetency: ,Ability to use body to‘ex‘press feeljngs \ .

| » ' . . . A ‘\g' . . N ' , : . \:‘.
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t“:’ - W ST N ; ) - . ‘* o R o
S N i - .{ . s s
REN ; : ‘ . . : \
R s g el . B e N . v i
N . .

“ e Example: Yo recognlze effact of physical gesturas on o?hers ~ ~

’ T To dancs , : . 5

» S ‘ Td accept body moveman?s as a requc?able torm ofn“ ;
~ ‘ . __expression . _ ‘ T e

» v
*

.,
kN
-

-

v [ g ' Y o
E. .Compatency: Ability ro control ldrge muscles a LI N ;
o {«' . . S ;

. . ; ‘ ’ ) N N z N - . :
. ; Example: - To balance | ‘ . ' :> ' l 1
X To move i the ways oné wants “o ' ;

. v
N A . . N e

. Comments: . ° | - | - . g

. 3 F,J'Campctency:‘ Ability to controt Sméll .muscles

. ¢ . N - T <

. Example: To man?pulafe smal ] ob¢ecfs with hands an ':ngers'M
e i "~ To develop eye-hand coordination : )
.- "+ . To use many par?s -of the body simulfanedusly

Commants: : oL 3“ . . ST
- — —— — T e e —
. . ’ \ ® ~ ' o \ T
o P | . ro . . . \_ﬁ ‘

. . - ewre—— - é Yo
* X v . A - 4 § o =
. "o . . T ) . R Vo
. - - .
. v LN M . 4
N N .
: .
N
.

~

)

-

A
N
L
.
.
4

e




"

- i - o - TN
* b * . - B
- < 01V, Category: Hab'nts and Attitudes s
- 4 R ) ) \ ) + 2}
v & i N . 'I . .
[ R . L.
‘\ ' 5 & ‘ . .
A. Competency: Ability loinitiate action
v i k‘ »t - . ' » . . ]
o Examples o resthee whene anact Ian would improve existing o "
. ~ ondittons . |
g' ' i knww the ranye ‘and ;r(bable re%ulf ot act
Vompen b ¢ N ,(
v n = NS T hed Rl ‘el
LU - .
4 - - ) ! A I ) ) - ) =
. N . . N
. . v ¢ * —
2 * - » ¢ 4 v b,
! - i .:" * ) -
Fl ' k3
* ,' - .
o ) - . o L " . ) : - s
, B. -Competency: Ability to plan action - : .
: o ” . . .
' © taampler Go make chulces based on the dynad fcs of a gjven
Si tuafmm : i . P . .
o Th 355855 TeSOULEDs o v -
) - Towanticipate end results ; o )
- . [y ' ' ’ \
iommenta .
- M .
> . 4 )
1 ~ Y * --\ . "
, T T \\\\;
* l ; he ' W/
. . ) . R .
.
\ . . ‘ ps - . ) . .
€. Competency: Ability to persist tn actions ",
. Examplo: 1o increase attentiog/span :
. . To recognlize correla ‘between Time spenT and
- . results. achleved _ /
- o io recognize Interim successes ' -
. omrer s “ \ R |
'c S o ' ) \ !
) ! - . N . P
—"” N -~ 4
1.
' \* \ } 7
‘ X
3 » 1
N 5 - ’
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" D, Compeiency: Ability to be self-reliant . - . .
. .. 'S . . K
-i‘x\ar&wh': Nookrew onets own gbil fties 8
voo b arsurately asuesy one's work” . : '
. N 4
. To reallze that others cannot dlwa\;:, be ounted on )
. . tor help . . . ! . ' ’ RH
. . * H
X ) S ‘ . & ‘~
"~ - 7 - ’ .
i Cumments s ’ N ® ‘;
) i I B - ] ] 7. o L ‘.
» . . ‘: . I‘
» N
» 2 ‘ H
. . s ' et
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» - . . [
. ? ’ . -
4 LYY N °
. opre—- ¥ . ‘
i . ¥ C.P .
) . . ' . - ‘ ] r ,.‘ = - - ‘ L ' i ;P“‘
"E. Competency: Ability to ,sustain health and safety . N /s
N . s b ) . - ]: -
Example: T e ognize what is beneticial and detrimental to- .
heest b h \ . ;o : ,
Lo the connect fon o good physical ht‘?ijl/h to N ) N
. . . . N AR
. ctfective menatsl o tivity . ; .
. L . T oregd il.'o that provention of IJ1lnass is primary to ‘/ e
- s teing healthy . X . o '
B “iv recognlze appropriate social behaviors - -
N » » - * : -
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AT V. Category: Social Relationships - [ K : L
- . . | .- e
. \ » » ] :
2 . | :
! " A. Competemcy: Ability to assume appropriate social behaviors . ¥
¥ . - * » ~ - ‘ . . B . N \:‘
Exampie: To.listen and follcw directions ' e

o work szh dthers for a common ‘goal . \ .

o To FO@VOPSE wel i » - . é
y T S £ S

N il *

: Comment . * R :
* ) A ) E , . * - . ‘
» T! " ". R * - . }
» / 1 * ™~ PR J ! . N
\ .n'\ S ' * M ' - A * }
. . / v . ' . . A 3
i‘ - NN 2 . . a 3 3
- - . - ”‘ . A} — -+ / * f}
| | - ~ i -
-’ N . A @ , - » . . K ‘ ) i
L T L . T T T ‘ N . x
. <
B, Competency: Abnl:Ly to ga; attention ° \
- » . . 3 * \ . y _
. Example: To role play ' g \ « - o g S
. ~To ask gquefytions = ‘ - . ' )
. ' . Jo manifesd a sense of urgency. ‘ . P
o T . N e > ’ .. ‘
~ Comments® ‘ i . N ' . k
) B o j ‘ o i "7 o '} ) * ] i . - . v e
; - . \ . ¢ :
i - A t 5 [} } " L .:
. < . j ﬁ
L 2 - ~
\ ' ya ) !
- . . T
b v / ’ i
L - T ‘
. LX '\ Y ) . \
< " I : i
- | R N .
- - __ L. Comperency: Abilﬂty to maintain attention . . . .
Skl s B . . ;
. - -—-. . i ‘ ) . 1
e » bxample:  To be direct : " " ) ) s
_ To be sinckre N .. .t L
¥ - . 'S

To malntain eye contact . o BEEN

i ) ' - ¢ ° t L ‘ *
B ‘ 4 R , o 1
: ’ B. Competency: } Ability to adopt the}yerspective of another .
. . . ) \ . - . p

: 3 - . e . \.
. . L .
, ) » '
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* Kxampla: To role play ‘ . | : y - . f‘:
To put onesalt in the condltiong of others AN A
To play with and talk Yo others : r R R
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# E.  Competency: Ability te respect the Indiviﬁua)ity\of othars

’ ’ '~ oL L - : *'
L \ " Example: To }alarate visible differences In others ™ .
T R Ly -, To express admiration for the differences of others
ol \ - Tq.expréss concern over the difference of others
NN L Ty e concern o o of orte

R N

. o F N comments: - ——. -
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'RESPONSES TO .
"PRINE COMPETENCY LIST"
(NATIONAL PANEL OF SCHOLARS)
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. Category: Classification ; i

A, Cbmpetcna§§ Ability to form concepts v
. o . | S

e pevognloe repetiiion ef pat fror s

. e establ o and Tahed cabrgorien o ‘" . .

. Lo gqenerad 1/ From sone SiTuation to “anodhor

taoamplae

.

.

Suggested Changes: .- - o ,

- N »

- Tu recognlze whether objects (or events) are similar or,
ditferent *

. - .‘. )"

. _To apprehend the nature ofr the similarities or differences

To -label categories .
To verbalize principles underlying-categories. .
. . //‘ \
Change Categoyy title to: Classification, Cognitive
- N Functioning ' . '

-
~

To identify attributes offconcepts?

" To ‘establish and 1abélv80nbep£ual gToups

3 . ~oo

. fomments:

List is‘too general. May mean "to recognize additional =
‘instances of a category.''s

*
-

Does this imply that these should be accurate concepts or
"does 'this apply to the uses of the processes involved

- .in concept formation? Children under six use the process

ut the concepts formed &r< cfron inaccurate. -

-
~ .
t

-

o ‘ ‘v e
‘ The abTlity to form concgpts is probably innate, notZiearnf
able. What is learned.is a wgriety of cohcepts. . ‘
1. Identifies patterné formed by simple geometrical
figures. ' Co e . ‘
A h L ]

2. What categories? . i
’ /

- .

' /
3. Any specific concept must be “gengral zed,"
. otherwise it is nbt a learned concept.

How will this be distinguished .from the devglopment of

, learning sets, e.g.» discrinination hearning sets?
¢ What place will be given to Piagetian concept devel-
: ongntT The examples given are not yet behavioral.
When they are made behavioral, it As possible to
determine whether they are appropriate to the agt

. ~ range of under 73 mgpths.“”ﬁpecific instancas can be

. generated for each of the above which will bs-well
‘ * beyond the age range in question, )

*

* - * ‘
v ',

‘(‘.-
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- v

',Basié-noncapt'formaticn 18 amomg the most important
. Lampetencias to be daveloped, Add an emphasisg on .

*

wsoclal" concepts, 1. e., categoriea of things that L

invorva pQOple, o " . ~ .
»

+ 1 think these are possibla depending upon the' type of
pat:erna and categories involved. Gross patterns -
yes; gubtle patterns -~ no. Also, I'm not copvinced
that generalizing from one situation to another is
a competancy that one would- expact by age six.,;,

K R4
Should there be a clarification df the level of noncep»
tualization, i.e., the ability might be 1imited to
one oY two attribute concepts at the target age of -
WO, butyVary as the child _Bets older? . - B

£

* J

Since evary child in the>wor1d is able to form cancepts, .
the issurs of concern must turn to the familiarity
of the cencepts, the difficulty’of the conceptas, and
the abil&ty to integrate concepts, Thus rhis task
should foelude, first, a task to demonstrata wﬁecher :
or mot the child is able to form.a" concept at a11!
There ‘are many procedures one <an use here, - One
involves a sorting task in which one could have “four
animals and four foods and* ask the child to put them
Cinto two pilesy Presumahly most children will separ—
« ate the animala fromithe food, indicating that they
" can use their concepts. However, here we are dealing
with concepts that are already in their repertoire.
Suppose we wanted to demonstrate that” the child could
infer or ¢reate a new concept. Here we might haie a

o

simpla concept acquisition task where we have a deck

of cards concaining some piccures with only: one asign

or object on them ‘and others with many designs and

objects on them, let.us say ranging from 6 to 15.

The child is told there are two kinds of cards’in

the deck and they axe called two different names,

the "Johns™ and the "Jims.”™ The child has to figure

ot which cards are the "Johns" and which are tB

"Jims." "Most children should be able to solve this

task easily, which would indicate that they have the

basic ability to infer rules or concepts from infor~

mation. Having determined that, the important thing

is to determine the:child's capability at this function

and, that of courgg, will be based on the prejudices

of the investigator.
Fundamental, <certainly, but will have to be very speci-
fic and provided illustrations ofc each of the above,
such as, for the first, geometrical patterns, ther
(o word patterns, pumber patterns, musical patnerns,

" and so ‘on,

-~ -

L)

[ S : o :
Omit as a "Competency” and include concepts in appropri-
~ ate places as indicated. Concepts must be developed
"with reference’ ta a cangzij : ~ * ;
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B. Competency: Ability to discriminate by sound R

-

€

txample: o his#!ngujsh‘among sounds *#

e To distingulsh rhythm : o
To luentlfy sources of sounds , ’
\ Suggeated‘tﬁanges:‘ . . ‘ _ .

*

. To perceive a sound as separate from its background

» 1Y “ R N
To synthesize units inro an organiz
* . - ' £

"real=world" sounds

W
Tones
‘Phonemes .
Words ) .
To- distinguish rpythm, cadence
To anitlyze oral forms into constituent parts -
N . . -, * . - A -

ed arﬁl form

, ™~

: o . s
To. distinguish characteristics ogjsounds - loud < soft =~
+  high ~ law o .
LY . ‘ ’
Distinguishes two-step sound sequenées, such as sb-fa,
fa—-so0 SO : - o
, Reproduces simple rhythmical patterns
Identifies sources of.ccgmqn animal and machine sounds
* (dog, automobile horn, etc.) ) :
To identify sources of sounds be name .
To ident#fy sources of scunds by directiom - ‘
Comments: | ‘

*

‘ . o ‘
perational definitions are so essential here. What

ility to discriminate sound is innate, not learnable.i

¥

kinds of - sounds? Pure tomes? Musical sounds?

Common environmental sownds? Unusual environmental'
sounds? The difficulty leével of each task, and hence
a determination of 4ts appropriateness to: the age
range, will depend heavily upon what is meant by/
‘sound., What about adding, "To recogngife the tone of

- voice of an adult or child as exgited, fﬁiendly, ANgTY,
etc.?" I'm not certain that rhythm is a pyoperty of
sound; it may well ‘repgesent a kinesthetic/auditory
intersensory prqcess discriminatioq.“

v

M ‘W» {
Rhythmic conceptualization may add lustre, o{thg child's

life, but these skills.are of only modérate importance.
Add example of pitch discrimimation. & - :
v s
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tinguish between sounds from different sdurces by
matching, recognition, and labeling. b, digtinguish - -
piteh (e.g., high~low through matching, recognition,
and labeling) c¢. distinguish intensity (e.g., loud-
soft through matching, recognition, and labeling).

]

Again, it depends o what kind of rhythm and soundsy . !
Obviously, infants can discriminate loud noises . .
from soft, Until you spscify what differaences are \ :

~ involved itls d{fficdlt to say whether this would - .
be applicable. As a competency, & child who learas :
to spuak is obviously distinguishing between sounds. .

What kinds -of sounds? Running water, trains, fire :
engines, cows, musdcal instruments, or what? This !
needs to be specific or just use an audio or heargdng
&vaiu?tion by an audgoloﬁiat* . ‘ JF ’

1 do not regard ft;hi;? compelentce &s very important as ' 5 ' .
long as the child's hearing is adequate, Bvery child - g
should be given a haaring test and if he passes the’ o oy
hearing test, then I would assume he could distinguish - o
betwaen sounds, The only important skill would be | . .

- the wbility to discriminate ssimilar phonde sounds,: an’ - -
ability which Carvoll calls "phonic coding ability." e
I would test to seas if the child can discriminate ° :
similar phoneles and similar.syllables,’ but aside from ; -

+ that I\ would not invest much effort,in his abllity to , E

. discriminate other sounds, if his hearing were a@sgugte% i. Y

v , : : . i

Raalnworzj\ﬁoundSand Phonemes are tha ones that rai&fﬁ"?ér‘ ’ v E

" success in schpol., Tones are a different "breed of cat,” ;

Suggest the following as examples and sequence: a. dige . i

This item deserves much }ower priority. There is no ‘
convincing evidence that a deficiency in this area -
is common to underachievingisyildren {early), Martin '
‘Deutsch, to the contrary, notwithstanding. . ‘

N ¢ '



{. Competency: ﬁbility to discriminate by sight

txampie: - Toe distingulch shapes 4 . "
1o distinguish wlzen \ ‘\
. To distinguish colory ' o ]
¥ : ¥ . . N’,J -
L - Suggested Charges: ! : D
¥ v Py . . Al ) a N
v To percedve a yisual fopm aw diatin;t!!rom irs background .
7 . ~ To distinguish forms in terms of physical attributes .
(shape, color, sizes, stc.)
e To distinguish letters Oy
o To' diatinguiah gome simple words . a
. To apply pames to simpla forms (e.g., circle, triangle,
' 1etters) and attributes {color, etcy) : :

N ",

To‘nnalyze forms into CDDbCiIULﬂt paxta
r . . . \
‘ ) To synthesize-units or parts inta an organjzed form

- To éistinguish shapes -~ 2 dimenéipngl, 3 dimensional,
letrers and numbers «

To distinguish diraectio

’ Discinguish color using matching, recognition, and ~
labeling sequence

\
Distinguish shape using mntching, recognition, and

. labeling sequence :
' { »
v ) Djstinguish size usin&/matching, recggnition, and’
' \ ' label ing sequence / a
, Comments: ) .
— Ability to dibcrimyhace¢visually is ntfI:arnable, but
' © particular dibgkiminaclons are: '
. faal ‘ 1. Identifias common'2~dimensional§geometrics

2. ‘Identifies members of pairs of objects as
, larger, smaller

3.. ldentifies colors when named (blue, yellow,
brpwn,,white,'black; etc.)

’ -

Much evidence would suggest that visual davelopment in
hoth discrimination and selective attention centers
upon form and color, with size being of relatively
secondary importance.” Operational definitions are

4‘ . .
. oy

Q . . ' . | 2323 - ; '

M2
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- i i '
. again important, since rather fina‘discriminationa L C.
can be trained mvé@ with severely Yetarded indivi- ? ‘
' .duals, whereas it seems evident that there must be )
* ‘ o some practical limits bayond which:finer discrimi~ '
N nations are superfluous. Thus, we should/must face
the question of: what digcriminations are to ke = . . . :
" made end under what conditiens of viewing? ' - S
The long-term significance of color and form disprimi- $
, nation are not well known, but most peqple attach
\ i ‘ considerable aiéhificanca to this agtivity., Add o
: ? examples that include real-Yife objects. Letters? T ot
' A child who recognizes his.matﬁén.is diseriminating ST ‘ f
by sight, It is aasler:to comment on specificg, } o '
Color and size differences, Af the differences are -
. Bross, can be discriminated. As for shape - it : ‘.
" depends. . —_— o ’
N - N - A
As with sounds, 1f the ohild's visual acuity is sdequate, .
- ) as determined by test, ¥ would not emphasize this skill . .
either.. However, since phonic coding ability is im-
portant, I would also think thag_the aﬁil}ty to dis~ . .-
¢riminate letters, is Important and L would have a test .
for the child's abilify to disc¥iminate variyus letters ’
'of the alphabet, independent of whether he: can write .o .
them or read them., That is to' say, & task very.much
like Eleanor Gibson's, in which the child is.shown . »
. as E or an F or a G and a row of six latters, one of S
. . .which is th2 standard, and the child is asked to pick :
‘ out the standard, . -

L T (]
- -
»

All clear, obviods,’and‘fairly well researched. ',‘ s

' Sight should probybly come first.

)

~ This ite&$deéexv63 much lower priority. There is no ) ,
: . 'convincing evidence that n.defic;encx in this area ' : ’
) is commoh to underachieving children (early), Martin ' :
§ Deutsclt'to the contrary, notwithstanding.

f




b.

Competency. Ability 10 discriminate by touch
Pl . o

»

‘Lxur*pl\{. 1 dintingul of fexture . 0\

lo dintlnguish tempifraturea
T dus.ilngx.ls. shapes .»

-

Suggasted Changus. ' S

To disnihguish functiosﬂl oﬁjeéta . . e

“ldentifies textuve of materials.as sdooth, rough,

*, slippery, yte. - . :
Ristinguishes hotter and cooler tgmpergfgzzznpf *

purfaces, liqulds ' N

Previously covered

he ]

Commentss " .o .

Y.ﬁ:“ ’

¢

tatiwn. In its broad sense, it could incl e form

and consistency ﬁdbﬂﬁ theru may be a further example
which applies to btatg) Do you describe the tex—- .
ture of a liquid?

.

' Abilfiy ro disc#!ﬁinate is ot learned . .

» » - . -~

Texture may be important. Shape, hnwever, is surely

. not equally important tactilely at all ages through,
72 months. 'Wide ability variations are evident in
tactile. form recegnition, raising the quesation of
ability vs. traipmabllity. Continued reliance on
tactile sensations up to 72 months may be a sign of ¢

" {mmaturity'in visual development.® For such,develop- ‘

mental aspects of behavior, reliance on the concep-

tion of terisinal competencies rather than upon onto--

genetically diifergnt stages of development can be,

- confusing and even harmful Another aspect of touch
to be added is the child's Jeaponse to being touched,
since this can bé informative regarding 5ensory- ~and
bedy image development. .

Touch discorimination of modest importance.
Lo o 0

Here again you are faced with justifiable-noticeable ' .

- differences. 0Of course a child can distinguish a
hot rvadiator frxom a cpol glassfof water, etc, Is
this a psychomctor or a cdnceptual compevence?

Is the goal to simply discriminate.and say "same" or :3

Arifferent” or is it to label the differences and
pwovide verkal descriptionsa?

* 4

Here, too, 1 would concentrate on disgriminatfon of /
letter~like fogms haptically and not pay too1much
. I f"" 25 . . ' ]
- L g I SN ~ L
- . it S éd * w}
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. -
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LA This

L

/ ¢ ¢t * B ‘n\ ./
-c mpnd thiat a child 8 tendencygtm bz reflective or im-
lmlve dhn thia task Has. abnut.nnp tblrd ol §E>
#° varlance Tor performance That is to .%8%, children -
who are impulsiye and make' fast decisions will, ons
. discrimﬂnation tagsks like, this, make many more eryors,
They, are capabla of making the distdimination but:
ztheir tempo, of responding intorfarea_with thelr per~

e tormauce.“ i»ﬂ A ' .y :
Only diatrnbuishing 5;2;22:;%1ate LQ succesé in;échdnl,

as. far as I knowthe litera:ure.

4 »~

Could add the use of che maccﬂ\ng, reuognition .and

~labe1ing -sequence. °*In all of the abovc threa cate-
gorieb, the concept of shapes, colors, pitch, etc, ~
w:ll bg developed. S -

./ o

tem deberjes much lower .priority, There is o
incing evidence that a deficiency fp this ared
ia common to undepachieving ohildren (eamly), Martin
Dautiach to che contrary, notwithstanding. . .

. : 'ﬁ‘.'\

- -

jzpiﬁffun 1o other catagoriaa.w One should beep in .
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[*‘E, Campctency: Ability to sort ‘ _' ' ‘ \

. -~ 3 Examplb: To recognize samtiar quair*les In gifferent . . » ;

. ‘ _ T Ohjecjs_\. oL - L. ‘ .
R " ‘ N ) N N . » ~ \ . B > . . ‘." . ‘ * N
R ‘ - . Suggested Changes: ~ . ke ! " ;;.affﬁﬂ N
) : » . . IR g ¥ .o ’ . . . -

- .+ Marked "X" through,whple gection e L
T . ® .. R & | | K
\ - To recognize “similar ctions and reﬂationshipq \ .
- o in differant obj § ‘ v : _ . RPN
-« . > . . N '
/ . : R A

. T : To providq descriptiops while sortigg ot ‘ . N

.

. ' -

. : * 1o lnbal the group of objeq;s

. >,
- . ] . . -

: . Conment's. : . ~ . ‘
ST ' ‘ YA .

- - Soxt objécts of differ;ng physical characce istics im ‘ Som T
‘terms of common actributes of shapg} col§r, texture. " ——

2 F .

o tency f‘om that of your "ability to form concepts," -
i +  The child’ who successfully sogtrs is demonstracing
. . . 4 sequentiAl precursor’ to conceptual behavior, and .
X' ., i N whenever the objectsare differeng, as stated here, .
o - ~ the behavior appears to: be d\f\aption of concepta .
) on of preconcepts. N \ ol X
—— * i;rting_is important, depending on the qualities being . —_
o " sorted on. Add examples stressing similar functions . v
and relations to other objects as well as similar ' ' o,
- . qualities. . . A — - V

- - Shouid the competency include langnagé as/an integral
R T . part; i.e., %o recognize and describe while'sorting? . ’
. What complexity or how many dimgnsions or atgributes, : .
- »'k,. will be 1ncluded? . , )
Thies- 1 is very much related to the first skill called SN
"Ability ‘to foym concepts," 1t is important thdt the ) -
child be flexible and be able to sort an array on sev- .

e dimensions. Thus, ont should give the ¢4ild an & o o,
apray of 10 to-12 objects and agk him to divide them S A
" Jnto groups ,that are similar. fter he makes one sort, - .
test the limits to see how many different arrays he can .

: produce. One should appreciatg 't the category the - )
o child uses will be highly specific.to the array given . -
and one should not make inferences about the ability or
the child's position on a copcrete~abstract continuum K w
47 dased on only nee array. In general, 1 feel the’ impor-, . ,
tant competency to be taken from a sortimg task is to 3
) ' see how many different categories’ the chiyﬁ can Produce '
. ’ from a given set of arrays. I ~ ‘ g

A . -

L d
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2

& tdentify posit%onal relationships such’as first,

-'To establish one~nQ;§§e correspondence witp the match,

C e e e e gy e - VT N B ey
L. ' . [ N
. . ! i
* H <
. N ! !
' - H

.

r .
. > \J . ', > ;
Competency: Ability to ordinate | ~ ‘ R o i
P . - N x ' 4 . ‘ (\ :‘ "
Exampla:r Tg srrange -In sequence / , o
o ons?ruc1 one~io-ong correspondenca ’ ot 0oL
: , ' -
Suggested C ges: - %

Tb'arfange objdets or event§ in terms of magnitude
. »

L' - . - . 1
To shave elementary qptians of inclusion,: exclusion . .‘ o {

- - . "

last, middle-, ~ ‘ ‘ Y ;' v ‘z
To count . ' o N ; !
» . N i L"
Arrangés objects in seﬁubnce according to sirze or : ' 5

numerousness . \ : Yo -

- ‘ ? ‘ == ©

Marches objects in djiffer&nt sets to achieve one~to

eneé correspondence ~ , _ .y

’ i ’

recognition, and Iybel sequence y

To establish.set-numeral relationshlps \ . 1

To establish ordinal position ’ \\:?) i v o~

v . \ ’, . ) ! ' Yot '

¢ Comments: ! i S 4 DR \k Eo f
v w .

| Ic is implied that this category is part of the o, . f\\\\;;

i
Piagetian number Jconcept sepifs. Sequiehtial, ; :
however, i ambiguous in this “regard as a descrip- j
tor, since sequentipl arrangembnt can be accomplished |
along dimensions less cenirally relagted to number than .
are other dimensions. Examples Should thus be ex- | :
panded to designate the types of conditions under o \\“““» :
which inferences are to be madexhat the'child is ; ‘o
arranging in sequence insthe sense.intended ‘here. ] :
Even more clearly, one-to~one correspondence relates f . [
¢« to number and yet again correspondence may be esta- Lo 8
"blished for objects, events, etc..on bases dther than
numerdsity. Further, the conditions under which Lo . /
equivalence is to 'be demonstrated directly affect the . ‘
difffculty of demonstrating whether the chjld can yet |
do so. Again there is a need" to be more specYfic, at
least setting an upper limit on cask difficulty in 3J
termd of the oxder of'sets upon which equivalence is
to be demonstyated, with what typical kinds of mat-
erial (some material may stimulate the imagination =
and {;pd away from the desired operation), etc.
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., Ordinal a‘kill is very important. L [
- . . R - » i

One~to~one correspondency Jprobably phould net be expected

9f all ch:‘d}'\em ~ '

» "

.. . AL SN N .
Objects, pictures, ideas, ete. The complexity will ob~-

viously Y& a function of age'so there should probably *

+ ,ba a se?ai of task§ ranging.from simpla to complex.

Thia,is a very impqrftiaz}t; éld;il:l‘_
it is very important to vary the materials and have
the child ordinate beads and dsiis and sticks so that
one does not test this compet®nce in g limited domain.

I would only add that *

. P | _
Yes -~ no Problem here. Need more illust:}'ations.

*

O - a Mandard item. - - L . -
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G. Competency: Abillly to conserve
' hd - : . - : $ !
' ‘ v taampiey 1o mtih on g onpe=to-one banis 3 l 4
T e . 1o distingalah quantiby ‘ e
to correlate shape wlth quantity , : .
. v N . » N v
Sugggsted Changes: : .
- . o ‘ y .
JS oo To 'didtinguish quantivy according to a common metric
» . . ) ' )
To distinguish quantity under various transformatiqye”“v
’ : \/
Crossed out "Abi]iug\to conserve” '
' ‘ - -, Crossed out "To correlate shape with quatﬁity“
, , \ \
. 1 separates objects in groups o achieve dne-to-one
‘ wmatches ‘ -
.Identif ies Jarger aqugmaller pairs of objects
. * \ '
v To conserv;\gpmber,
Comments: - ’ ; -
~ ‘ To distinguish quantity - how much? This is not a
. y reagsonable Yexpectation for children under 6 yeaxrs.
ar“ . A few will hceomplish it byt this should not be a
e ‘ ; general expdctation until‘'one or, more years later, - |

. . especiagly among popwlation grodps similar to those
included in the sbudy. ‘
. *
I am uncertain of the issue being raiséd by "correlatfhg *
. shape with quantity" so 1 cannot Respond fo that item.® ¢
" 1 believe this competency should read "Ability *
conserve number"” to distinguish from volume, mass, =.
ete. What distinction is intended between matching
on one-to-one basis here and.comstructiag one~to-one
. correspondence in Ability to ordinate? Without the’
particular operations, they seem to refer to the same
* o

P ghild behaviors. o .

L There is some question as to whether conservation.can be
- taught. Stress on this, OK, though. Would suggest .-
PR that -attention be givenrto teaching the relevant phy>
sical dimension in various kinds of coMservation tasks.

o' N . * . .
L Some kids don't conserve on a‘SCablikbaEis by age six.
: *

At terminal six years there may still be a number of
nonconservers.

-

' Here, roo, this is an important task but it is very ime-
S - portant to vary the materials from clay to sand to -
’ » cookies and to include mass, weight, area, and size

ERIC v d -

e ’ .'\*
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s \dth bach familiar and unfamiliar materiala. There is
reseaxrch to show that a child who might not be able to
conserve a mass of clay, would ha able to conserve mass

" with Tespect to candy. -

X : ’ *

2
4 To distinguish quantity - illusnrate furthar not ciear.

‘s

w*ul:ssl::a}a.‘l;tsl'zrnf@.-m:f.ﬁ: ena~CO~one COFTESD ndanc@'elsewhere and
. distinguishing quantity comes th ough méasuremant.,
Shape~quantity relationshipa appear rather advanced
fnr the'under six year old ranga (suggest omitting
- 88 a Compecgncy").

. 3~

»

No: it is vary unlikely that deﬁ#ﬁisnciea in this ability

*w

" account for educatfonal or devglopmental underachievement~

i in many children,

v

(Not sure what isyintended ‘here;) v
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H. Competandy: Apility to measure N

. ) ’

Fxghpie: In dfﬁiingu}sh fimp . ’ \ i
: Te i=Ppguish weight = ‘ . T
To distingulsh digtance = ~ s

-

* . Suggested Changes:i. . “ .
1 . S Al . ‘ ‘
To tell time L . N | v
To make weight dMscriminations ¢ ¥
¢ ‘\ v . hd

To makqfdiscriminatianssin terms of dlstance and rate

» .

To have some notions of 1iqh£ﬁ measukementv‘"dozep," , : Tt %

pounds;” "degrees ¥ahrenheit" : L g

' Tp perceive the agmparativé‘values of co;;;:\ﬁills N . ;‘;“'*{é

. . ! o ‘ N . .o 4

- To haveisome notibn of the functions of measuring, ", ‘ \E
ingtruments (e.g., & ruler vs. a megsuring/cup) : :

r ‘ ; A . | . ) o B
. Dist inguishes longer and whorter time intervals within ~ e , <§ "
s, \_ a range of 20 seconds S * . E : |
: - . L N

Distinguishes heavier ang lighter weighp?\ﬁﬁ'objects' » ’
. by.heft . i ' -£ ~) ’ '(\- .
~ ~ A .' ) ] _‘~ . . L X
. Distinguishés longer and shorter distangés within range . - e
of 100 yards. -, . : N . Tx e ..
- .Comments: . } ) ' . - ]-‘ .
ta - 2 . s Y *
> . I,doubt that time concepty can be meaningful to young
i ’ Q_Children. ‘ . ' : . . .
- T ) "w L. ' ] " o '. ’:\ + -
;3 Wise examples>must have some explapations. In what way .
does the child distinguish times, weights, distances. .
Jf these are examples what about volume, length, etc. ’ ' 2
Y - . 'S vy <
T ’I"gmagine'that the 1s§ye'of size, gee Ability to discri~- e
- minate by sight, recelves a yrgater relevant emphasis
> under this compsiéncy. By Yhe end 6f this’ age period,
some children cak begin to deal with the measurement .
of area by interpretation of equal subdivision, and
given appropriate ‘equipment they can begin to deal , :
with measurement of volume. The passage of time should o >f
be distin {ished from the formal aspects of clock - . 4

reading.™ This pointéfup rhat time can be measured )
both internally/subjectively (method of direct estimate) A N
_ and externally/by 4dnstrument. C . : ' '

Agree. what“about brightness and loudness. Would also
include as examples "more, less! and "middle position.”

*
A



L] A, . . ? R . “ »
A What does "measure" mean? Ability to tell time'may °
;o . baa recogpition of numbers 1n\relatigu to a clock
+ 'and not any "sense" of ‘time. Distingiish weight -
. N doas it mwean why two objacts are a different weight
. or knowing that ounces and pounds are a metric uged
PN in weigiNng objects, B o
. , .
i How will ‘thg ¢hild be expected to do-this? * WiTll . the
- ' judgment simply®be ,relative or will the nhild!be.‘
. . * required to.-use measuring tools? , - \

.This is an éxtiamaly tricky category for it is very -

, ‘ important.to assess the natural categories a child

I . Jnses! 1 would suggest a sensitive ingerwiew here
) - rather than a task or problem to assess first, if
the child appreciates the denctative meaning of .
A " concepts like minute, second, day, wedk, hdur
year, pound, ounce, foot, inch, mile, and so on.
That is to say, the first task is to deYermine ifl
' . the child has any idea of the different magnirudes
‘ implied by these concepts., Second,~one‘should glve
. the child paired gomparison tasks with objects of .
different wefghts, times or differant duration, and
. 58 if he can-detect longer or shorter, greater or
.. larger. One should apprecidtie that thebe tasks
. might be 1ndeg:ndent and a child who could well
et tell you that‘a 10 second delay was longer than g -
© . 2 second dealy might not even know the meaning of o
cond or minute, Thus, the detection of the |
sensory quality of the concept is different from
sole appreciation of the meaning of the concept,
,_8hould be measured. ' o,
- . ‘,, s ' - ‘ ) .
. * All OK - no problem. A . .
. " :

?

These again are relh 1vely,sophistI6ate¢ concepts which

i t

. perhapg gould be begun by relationships, e.g., lomger
- and shorter; heavier, and lighter; earlier and later .

v

y - rather than disgréte measurement, operatfons, at
‘ + + ' least in the early years. -
. . r - . *

- I dop't know. PR C e

»

’ .
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Competency: Abil;ty to denbte spatial relationships

Ixample: Yo di3tinguish relative locations ™
. ) . \

h €

_SugééﬁfadYChangesz

3 .

. TN )
To describe relative locations in terms of standand f,ff :

spatial and relational terms (e.g., apgve, belqw,
.+ right=left, far-near) : §

* ' * Ao’ i » » 4
Identifies spatial position of objects, 6r ok parts

Gf own body as right-left, up-down, underneath, etc.

-
- . _ /
Identifies‘direntionatoi motion of pbjects — going
away, coming towards, ascending, descending, jetc,
) { ) s ’

) To-distinguish the relative oxientation of an object

in space o

Qross-modal transfer——perhaps as a main compatency.
This is generalization of information gained in
one sensory modality (e.g., 'sight) to another
-()touch) . S

li

}

To sequekge /parts (patternfhg)

To establish 1éft~right orientation j)
- . r .
i ot

Comments: \ ‘ -, .
Ees & - S
The child's prcept of space by the end of this age
range’ has undexrgone a number of raegcognizable and

. testable changes. This coppetency‘couid benef it
‘from”being tied more closely to the Piaget series.
To do so would-require that the examples be ex- -«
panded and- arranged sequentially. The example
.given does pertain to the concept of space, but
as stated could refer either primarily to a pace-
memory functiomsor to the concept of space. What ~

2.\.about: adding to distinguish the relative orienta-
tion-of an object in space, since this relates

v
b

- to the area of letter and numeral reversals, i.e.,
as when d and b are initially confused by most
children. , ’

| ‘ | '

spatigl relations very important. "Include as example

individual's identification of his own position in

Physical space.

. N l‘ ’
Again, the problem is how easy or difficuitlthe task
would be. A child is able to deal with specific
. v i s )

.‘ S 3 35
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relationghips or he éougd not walk, oY #2at, or
drink his juice, ote. Obwiously, this has to do
*with/competence or level of cowmperence at this
point, ! *
! P \
Both real and\artificial situations, By this, I maan
that "resl™\will involve titree dimensional rela-
ti?nshipa while artificial may often involve two.
h ] *
This is obviously an important skill and as with the
ability to conserve or ordinate it is(hnpartant that

one use both familiar and unfamMiar materials in
_ varied situstions.

Need more illust;ations, but a good caragory.‘
: 3
This area might include the one mentioned using the
match-recognition-label sequence through above, -
below statements for axample.
B \
I don"t know.

]

Lo ohat
.
.
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Category: " Communication
+A, Competemcy: AbT 1Py to axp;"ass feelings = =

;Exampm: By statgment: - R ‘ .
| . Ry demsanor ¥ R O
By avoldance . 4 . .

rd
' »

tw . . .
Suggested Lhanges: , .
» . E . ) A : '
Change Competengy :t:i'(ie. to: Abllity to express B .
feelings, show affection ™ — .
Delete "By avoidance" o® :
1 : .
Identifies common emorional expressions in other persons,
e.8., anger, ‘aad}mas, joy, etc. L
b “' ’ ‘ - ’ ’ ' - )
Uses spmmon COping yeactions to ,@xpr?fsziomn\of emotions ’\_
o in others (comforting, distracting, avoidance, ete.) =
Tl \ By approach ‘ \ o . ]

* S a

Yy By statement Tm«,:\9\\wgy:lm; or following a qpomgﬁneous 3
o ' - action N ‘ ‘ :

R}
Y

-

5. By atatement ih;lieq of action : B
S To describe alterpative faeldpga through - le play '~
. ‘ or vgrb;liza?qiuna_ B . - ;f . ‘

P
Ty T N . .

.1*9 . d L * -

R Gomments: | . ’ . . .

{’g Y b . N ) ‘ -— . ‘ L3

?‘ What does this contribute? - Lt :

”‘ : o Ability to express feelings innate, not learned. .

: ‘' 7 Wa will have to say which feelings, because by 72
R o " months some of the primary emotions are not yet A
e reliable, recoghized or expressed. : The example,
By Avoidance, qualifies aa a find of ‘expression

) - ‘ but in snother sense it may well serve as a sub~

o . stitute for expression and thus. indicate a re- \
_, * atricted range of sxpressive hehavioxr., - -

’ Expression of feelings is somewhat less important -~ r"’/
:  than the psychoanalysts made out. Would stres .
o . “competence in expressing positive affect (dg/,
: ’ . pleasure, joy) as well .as negative affect, - B

. I suspect the only part of this competence is the
“ability to express-feelings. verbally. It strikes *
me as quite a different category from the other

. ' competepcies wben it goes beyond an abilitzfgof |

e | articulate. o : B

2 ' : _ e .
. . . -
' -
T ' .

Bl 'x‘
‘ $

B




.

N This Ona"puTIIes me a bit. The child who can't do .
» .this at all would be vonsidered pratiy disturbed
and not likely to-be smenshle.to “public achool"
Lrearment, the child who expresses ‘too much is
" also. likely to be seen as disturbed, :

1

This is.extremely digticult vo assess, for the use of
words o express aﬁi‘“e.c:t; oF demeanors Lo express
. _affect are quite independent. Use of wordg that
are gmotdonal ndy-be_indepandent of emotionalibe~
haviors. The qontext ia.critical and so 'is the o
. specific emotion, whether it ba sddness, Joy or - -
enger. This competence Ya much too geperal and .
should, be-analyzed further. - That Smy-one should -
aks ‘the child if he undexs :
certain a¥fect worda gnd::«ei‘tgn5;:ahofu*ihimmmmmmhm‘f ‘
of color to see if he associates red ‘with anger more
than with sadness, blue.with. sadnasa more.than. with .

-, anger.  Sacond, ope yanta to get-his comprehenaion: " | -

ofraffect states, which Jd duf@mnngﬁmm,.@&o;&muay\«
' Pinally, ‘one would want o ask him to Tole play-and., |

€&

see if he could shoy a facial ox postural ‘expression

" that is appropriats to a child who. wds sad, “angry,
lonely, -hapyy, and so on. -Bowever, sit. 48 vexy dm~ : -
portant to keep these various. competenc

e

Illustrate, I should say. I think “demeancs.and .-
“avpidance', may be indistingyishable gat Bories.

- - .

. WL _ et
There is no .@vid’enqe of consequence on fhis topig..

ands the meaningg of

w -

o8 i@pgi‘l't“" )

-

g\. .

»
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Exampie: To ha"“pr&clsw inkgpwc/h r
\ * To be sensitive Yo vocel Intlections ) :

\\ . Yo\iz genaitive to sudlence  ° . ' Lo
] hd . e . » * Tt

\Suggested Changes: - ’ . : .

M \ * A A ° . N * . » :‘.~ I‘ . 5(‘;

\ To speak audibly . \ Lo [
\ ‘ ‘.\ v, . R N . N - u_

’ . . Xl’o ‘speak comprehensively N ;o \ =
A . F e \. . . s Vo . . *;
To bs willing to speak when appropriate g - - . .

% ] s s i . ~ b ;
ro : oo P, v 3

. /To monitor unnecessary ox inapproprigte spasech b o R

B ’ \ ) ' ‘ F o,
~ Pronounce words in oral vocabu&ary correctly ! ¥
B o {communicably) e _ ’jf ST
' Expreases "mood" by vocal inflections (;;}dne;é,‘ anger, - *

: (/] BRCTECYy etc.) . b~ . . .. . «

A » . ' o ) - 2 -«'_:‘?2

To be sensitive 5o prodice vocal inflections : : A s

. . - . . s i . 5

! S Commants: ’ - t . s

' - . 5

, How many adults are precise in speech much less 5+ = "o L

year dlds. Spell out what is meant - spaech LT e

- . . _sounds, sentence structure, etc. To be semsi-~ . ) : o
T " tive to voca. inflections ~ his? Sensitdve to \ SRS v
" - . audience - doesn't seem to fit. T o -

o * . hd - . 5‘: ' 3 ‘:

Articulate what?  To be sensitive to apdience - not, : v

-+ clepr. [ \ ’ : . L -y

Ry . .o S

' r . spspect that being .sensitive to vocal inflettions o ~ . i
. . may be upderstood as contributing to articulation, - LA

‘ defalopmeny but I think it is yot generally under- ‘ R

] N \ afocd to befh part of articulation proper. This is A o
P . one espect f Ability to diarriminate by sound, ox ¢ SRR

.at least tBat is where I wonld be inclined to place -

N | it. To be sensitive to audighce Teally seems to-me S 4

e / to be ynrelated to articulation in this age vange, =~

. /" unless one means simply that the child tries haxder , P

; to speak clearly when he-tecognizes that he is not N

being understgood. There is a .yoluminous literature - , o

on precision In speech. : It means many things. It # o

will have to be pegged to specifics to be meaningful. . v N

. ' i . | i
' Sp{aach precision has to he approached with great dﬁli—.\ LTI

- -\l {‘cacy. . ShoWlld be taught by “axample rather than by .

* criticism., Not ‘as important as linguistic aévance. :
. * - . ; 3

_ . The third example may not besfeasurable. The second .

- ’ : sounds like listening ragher than speaking. The ‘
& . ~ y ., ‘ - o . T
- _ . 19 39 | X | _
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e ‘ ] ‘
first is a matter of definition - precise is -
precise and by whose definition? .

v

" Bensitive to audience - irrelevant.

Thin is of some importance, especially in the clagg~
room, and of course engages the problems of the
differing dialects In the families from which the
children <ome. I would select a set of relat vgly

ganeral sentences and assess the child's corractness

of ar;dsculm: fon, ‘

To be pMecise in speech ~ variable with Age. SHee D, M,

Carthy or Mildred Templin or both:

To be sensitive to vocal inflections - i;lﬁs:tiam.

Té bs sensitive to audience = very hard to define,

This seems too hr.ﬁéﬁfbr usefulness.  Further thera is
the danger of focusing too much on articulatengss . -
and net enough on meaning. This will be encompassed

— t

.

by all other categories. It dafihitely should not bs

included If it implies standard English gramear.  Sen~ °
sitivity to inflections comes ‘through xole play and
expression of mel‘l‘nggx. - Sengitivity to audience se

done in the social relationships, section. .

.o

The Barvard Preschool Project found t?ghaie chaé:@cﬁe?isl:ica
to distinguish between well and poorly d;eage,lqping . '

three to aix year olds. - .

L —

e

/ . - +
5 .

, ) B | o ﬂ;’ ‘4"‘

-

Ty .. uzo ‘46

T

a bit sophisticated $0 aix yaar olds and under. What-. .

ever sensitivity to audience should be dong can.be.. -
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C. Compatengy: Ability to describe {essentially a plctorial concern). i

: ‘ ‘ ¥ o
) . Example: To recognlze the sallent charactars of the ?hmqﬁ§ * } :
. “ %Yo be described’ ' , e B
To use words with precision | , . -
1o usa comparlsons . ‘
\ ) . . oo
Sugge ted Changes: . \ ' . T i{
To include sslient characteristics in the'description ‘ %
to use modifiers 4
'\ To make the description ﬁ;aningful to another A
o To remember objgcts and events - "l { §
‘Umes words to communicate descriptions of common o
\ objects in terms of thelr attributes n_colagknm' ;gg
y . shape, size, texture, eltc. S, * , w‘
‘ ! RN : ' . S
Dses words coxrectly to compare ohject features, - . _ ey
‘ in .terms of color, slze, ete. » . o T el
_ Ability to describe (essentially a visual perceptual )
_ concern) C °
> . To use words veridically g g

Comments: e L ‘
. By 72 months the child should fprthaﬂ;haVﬁ’a clear .
< sense of an actiop implied in a plcture and be able ’ e
) to describe in terms of that actiom. By this age, - > . %
he should also be able to entertain descriptive . -~ , . e
extengtons beyondca pi&tﬁre to-possible antecedant - ) RO -
events and possible outcomes. Likewlse, we need - tE
;0 specificity for the meaning of usihg words with " o Tha

. precision and we need to know what kinds of vompar- .
. .isong are to- be expected as terminal competencies.. e

. . Description isn't so impoxtant as production. Fither i}
. change or make a new category emphagizing sheer . i
verbal production. : ; ‘ - sy
N . » hd ) _~/,..”'

T Okay. - : ' o ' Ty

This is almost.a pure performguca item dependent on the B i
‘ . : child's linguistic skills and his general shyness or ) -
= . boldnesg. Many children who have the linguistic capa- . .
. ) city camot describe ja pictorial scepe because of shy- . 3
- ness; others have nei;het the linguistic nor the'tem~ - X -
peramental skill. Therefore, it is very important ) B :
’ to asaess the child's recognition of the salient char- \¥a~f1
) acteristics of a picture as well as his ability to :

'  deseridbe it. In all of t°-~se performance tasks, one ~
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B » . . should Goncordantly assess thel!child's recognition : B
R oF, comprehension competsnce. Thus in this CASE . One .
o L . swould amk the child to descxibe s pictura, let us say . ty
B © . of'a farm acene. If he omits from him description C
' ; r o TR rooster which is on the picture, one would ask: 5 o

S . + » . . . » *y e
. - ‘ him later 1f Mhere were any roosters on the picture o
. ‘ ' to determine whather, in fact, he was aware of the :

PO

sob‘jfcc%: and mergly omitted it from his degerdption,
or” he was unaware of it. ~— .

' This is general verbal facility!

»

. © Possibly should start with simply listing the objects
. recognized in a pictorial representation,

No evidence I know of. | | .
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‘. B. TLompetengy: ) Abi‘th to explain (essant‘lany functlonal zconcem) .
{ : 1
- Exampley To rocogniza The ﬂynamks of %ha/ operaﬂan to
' : " ba exXplained S
- ‘To -detall ‘reletionships of mncrim ; o
: . 'To ba.awara of audience's f}amll larity with . - o
C thmg being explalnad ]j ] oo i
Suggastad Changa? . ‘~ '
) To sult the/‘axplanation to the audlence and' situatiq ’
inmlv?ﬂ . 7 0
e Gives sjmple axplmtians of physical phenomena such, . " -
) ; as alling, brenkix;a, pushing, etc. . ] ¥
' 4 &
' Abil:{ty ‘to explain Aessentially an operationsl c.om:qﬁn) . . "
-8 * . “3
To be able to ask appropriate questiqns : ’ \ ‘5“
) . - ; - .e
. . Cmnts. ':'" 3 ‘ ~- . :
N L b K i :“’;‘
N tq.’ke it: this means £o answer questians £ "why" a P g
Yhaw." There are distinct key behaviors in the ! . L
firat as to refer appropriately to antecedent oq \ K
s . conaequent conditions. Second implies ability %o e
' , specify critical ateps in prope,r ordex;. S & ’:
’ .. . X ‘s i ’ T ;’iﬂ
. Must be ‘more specific. N
‘ Sounds rather fancyl . \ r ”ﬁ
* A1} of the examples arernecessarily relarive to the . VBT
process to be explainéd. Singe gross deficlencies - ) el
: of the ghixd example are evident among Adwlt communi- .
- . cations, there im a strong need Zo be specific here  °
' . rvegarding the conditions undex which t‘nia expeccat:ion
! Qbmins. .
) Explanation is important. Logical opexation,s are t:he _ * L - ;
. basis for its importance. Lo :
: Not sux‘e vhat fa meant by‘ "fanc!:‘i\onal concarn.” Thp ‘
S example strikes me as being beyond a:he. capabi.lities
b . N ;
: ‘ of most’ aix year olds. | L
. T !
“This competemcy, too, is much too dependent en the
child's command of language and his position on the
shynesslboldnesa dimension., The .investigator should o
y ‘also see 1f the child can recognize A good explapa- ‘
| . tiom in contrast to a bad one, and ‘ot just assess C n
t;hia compegence on the basis of the, child's speech. ,
& Probably should bagin at a lower level suchas detailing o . .
the part;v »le relationships 8y detailing functional 1
o ¥ ' . _ g
Q - ) ! .7"3 43 . . . " _z
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Lo B velationshipa is a later stage. Again, the aw@aa
o o of audieace familiarity seems -rather too uophiat:icatad
o o for the under si‘x yem' old range. ‘ \
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T N Yo evidence I kmw of., I

3
&
'

Py
.

,t
¥

. »
v .
- ’ N
- e N
4+ : . b ¥ .
~
- “ . \ J ’
L .
\ - .
.
. ‘ Al
1
- > <
.
LI
B Ny *
¢ - .
* M N ~
'
:
N 3
]
»
. .
- - B ~
» - ~ -
. ."‘
. ' -
. .
.
>
-
N :
¢
-
\ 4
] ¢ L]
& .
» ¥
N
Y . .
» * *
.
¢
N - +

Q - -

“ERIC ', Y



RETUN

SR &

Competency: Abllity to label | ' .

»

Exampie: To reall
‘ ~ ' convenlence in gommunicating with others

o Toall
jabal

1o realize that all fmﬂngs, mnﬂuﬂs, cmd
materials can be muslleq.

?Saug;gés ted ‘Changas:

To use labala appfo;:ri&t:gly

To realize ‘that mst fadingx& conducta, and matm::lala
can be laballed "

Identifies ‘comRmOn ob;j ects by nam, ox by an aaaignad
of agreed upon nme

To produce 1aba,ls igomorphic with :ceal.ii:fy o

(‘.mnen t§:

Objectd.ves fgivm g;x:e Dot adaquamly defﬂsmd, gad grg \
mq general, ‘, : Vi

The po!;ential :Em: t:ydng th:bs m Ab:ﬂ.lty tp ,fm .\;
ahozuld be wxglod.t;ed in curmum‘d 214 o

:Ln canc.ept: fomtion‘ ‘

-

uses labels;

what labels and ‘hias “undexstanding "of their breadth.
This competence ‘needs mdgfixm;i@n:; SIn tha’:sdaplesn
pense it is the ability ‘to .apply’ mxlml Lglgm to .
objects, something that 'is uegsured by any “wocabulary
test. ox plcture woc.abulary ragt, sin “‘the mogt -abstract.

* sense, it asks-the child:to. realize the jmportance of
labels in x:ommic;tim xh:tach :L :t:hink mmy 5 zm_ o:lda‘
do not aypreciat:m G e e

QK

Okay, except x:he thdxd examgle :La mt: wmeazaumhlau_,-;& -
you delete Vall.™ * % u

This ie much: t:ou vagna a mapm:@ma&n Qﬁ mxm gb& chile

ze tha Impcr‘tanca of labels as 3

ze the cannaz:'tmn c;? *funcﬂcm 10 s
Ing :

*

v“.‘.«

N h,\ N *7

o

all children do.” The impoxrtant. 1&&&1&

Tk - : iy \, > ) .\ w l

‘L’hn.s again seems LOQ hxog@ md w:u.l be inclxded within the
context of the more discrete categories.. The realiza-
.tion aspect cannot easily be measured excepl a8s a child
can and does use labels approgriat:aly.. ‘Here is where
.. the indication of overlapping levels shows up. Either
 categories such as .ability to label or categories such
ag distinguish by sixh; are useful. Confusion results

5




. . when the twe are used at :t:ha;mmé t;i-:_’@va
Yes, a standargd idnguistic research € imiing,
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> ‘. 'F. Competency: Abllity to recognize the social furctions of language
y : Exapple:  To rsall z8 that lengusge 1s nelther "right™ nor \
N ~ mwrong,” but rather “appropriate” or Minap- p
b - 1 . . . . > ; 31 ! 2
‘ . _ propriste +o a glven-situation .
: To reallze that language has a function oTher ) T
" than communleation of Information, that | y
 functlion being ¢lass/character Typing ’
| . Suggasted Changes: 8 -
! C ‘ ’ >
To use ‘language in the service of personsl Interactions
Comments: = ¢ . '
Important for 'i:-eai;hexg to realize this. But following
Walter Lobam, I think effort to teach this to young 3
T . : kids could misfire badly and bave opposite sffect Lo
‘ < ’ . that intended. Should be avoided. |

Isn't this a conflict w&t’n YAbiliry to articulate?”

Sorry 1 disagree. Language is either Tight oY Wrong.
' ~ ‘ However, what's right in some situations may be .
' wrong in others. "To realize" is thoxoughly ambi~
guous.' The aesthetic quality of language should
not be overlooked. . ’

? ’ This could be tanght to children of 60+ months. but .
. should it? What evidence is &Lhere that .this 18 -~ " .
- . beneficial (and in what ways) for children of this A

age? ‘rifha Mplfcat:inns of these teachable abstractions

are beyond the grasp of @hi}dren at this age.  This i8

- ' ~ all a challenge for secondary students and for ‘college .
L . students. Would it nok be more appropriaste simply

S . ‘ to treat this implicitly in terms of madels of communi-

: S

- cations that differentiate among conditions? =

This confmtency shoui-d be reworked. Don't like as ds,
but so fng in the area belongs here.

The trick words here are recognize and realize. Can
they be measured except for inference. : L.

This too is too scphisticated fox a six year old and I
would omit it from the battery. k It would take emor-
mously sensitive interviewing t:a{ assess this competence,
if indeed it were present. : 7

0K, although very cogplax.

. \ , This is difficult to conceive of as a competency. "The \ .

rest of the objectives are such that this one will ‘
oce * ' " . ‘

No ‘evidente I know of.

ot | e 47 .
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R - Gy Compatency: Ability to use non-verbal cues

v

S - txampie: Yo recognize that communication can procecd

without The writtsn o1 8poken word

) . \ To become acquelnted with common gestures and "™
' ‘ usge themwappropriatety , \ '

-
A

Suggested Changess; oF

Abllity to 111‘2:;}@@, t}\‘hg:ell, to make requests, to
give instructiong, to ?;nprahand ordinary spoken ..
language (instructdonms, explication, aesthetic
materials, -such as children's poems, etc.) to .- ;
interpret what ia heard ‘(e.g., make simple trans-

N

T o lations) to recall what is heaxd

To communicate through pantomine, to describe through

graphic means. .Other competencies: “Giving and
) . following instructions, commpnicating feelings, =~ R ,
“\ experiences, and £o a very limited extept descpip-. - . * K 1

tiovs through graphic means. (Different £rom-ability -

} to dm&w’l) - ,‘ 3 st SN T

. \ ’ X : T ‘V ‘ > N -‘ - . \ \
"y To recognize posture as a means, of ccmun:lmtinn o

To vecognize facial expressions.of emotdon .1
Q N - S S TR

- Grammatical/linguistic competency . should.. be pdded, and oo n e E s Ly
o . also thexe should be something having to do ‘with U
~ competency in simple engaging in verbal output., I
2 would parhaps add the effective usge of qujixiy l.8a.,
°  question asking) as a third new competency R

MW T e
RN L OF NS

-, To vecognize that some communication <an_ proceed without -
N, the written word R T

B R e A
BS SR AN e

\ . S DA g :: . ‘ ":,\f“av‘ U
To make use of common hand and arm gestures -
To re:eggnim and use facial gestures as a mode of o
' T mmn‘ugication L e

Comments:
Considered quite unnecessary and unimportant/ .

. These examples do suggest a valuable area. The second ‘ . .
- Jfeme ko come close to good operational- language, - The '

) : tixst remains’abatradt and states something about' a a2
o concept which the child will form xather than specifying -
EE in cperational terms how the ability shall: be observed =
i in operation. -To these should surely be added a state- ™
e ' ment regarding ability to recognize facial expressions ‘
- * ©of emotion. Posture too cemmunicates nonverbally and

 deserves minor attention as an indicator of mood, - .- B

e arousal level (alertness), and sometimes of social 3
- o -+ orientation. ¥’ d8 . ' 4

>

\‘l«‘ N L ., e - e " ~.>».."-- N
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»

Exéellgni cAtegory.

Again, 1 wondex about the problem of measurement. I
have QF quarrel with it ag a measuxement. ’

*
A Y

This is a very important competence and should be tried.
I think that one would want to have pittures and .
gestures of people and ask the child to read, diag-
nose, or label the intention of the parson displaying -
the non-verbal- communication. also think it is a
‘good idea to have some common gestures people use .
for no, for yas, for anger, for ixritation, or. for
joy, and see if the child understa ds their meaning
the way hé understands the meanings\ef wordsy S

X

Exemplify, I believe. This, I think, & universal and .
Yautomatic.” . -
-Suggest omitiildg as alcompetency, Most wvery young‘
children use nonverbal cues well. If mot other
. areas will include the itrms listed under this

category and will presume the use of cues. ,
No evidence I know of.
L4 t A
-
] »
»
o
3 .
,l.‘ , %
. ¢ i
-4
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111. Category: Coordination

a

A.

Competency: Ability to construct

Exomple: 1o be aware ot the relationships of parts to.

the whole
To assess ma%eriats
To use matarials

Suggested Changes:

To construct so that relationships between parts and
whole are clear

To assess appropriateness of materials for various
constructions

-

To use materials such as pancii, crayons, &cissors,
paste, mosaics, clay |

Assessing materials should include knowing when cutting,
pasting, folding, moulding, etc. are needed to achieve
‘a desired effect.’ ; : ,

Constructs simple geometrical shapes by placing parts,
together : * \ - §

\..

Constructs structures with blocks

Comments:

]

Too broad: to assess materials — to use materials.,
With what kinds of materials? What does it mean to
- agsess materials? The first example suggests prin-
ciples of composition. 1 have some concern about
its -inclusion, since it suggests a possible imposi~-
" tion upon the child of some extrinsic principles of
composition rather than a vrelilance upon his own
pression) Did that example get intrudey into this/
c mpetency\recauae of the worthy objectives that the
child shall| learn visually to see analytically the
whole and its constituent parts and their interrel-
ationships? I would tend instead to place the first
example above under another.category which would deal
with ability to percelve composition of a visual
.arrengement. That Wwould preclude the danger of its
being imposed wpon the child's actual construction
per se. That would logically be placeable in this
next category. ~
1 do not really know what an "ability to construct” is.
1f it is meant to build or integrate tangible mater-
ials, I seriously question there is such a unitary
"ability." Delete. ~

J
».
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Sorry to keep harping on this but the queation that
occure is, ¢onstyuct what? Origami? Thiws is a
compstence that Japancse children have developed
to a remarkable depgree by six but our kids don‘t
have that. How would you aszsess®example one?
- Again, I think you must be more specific.

The problem hers will likely be related to the complex-
ity of the "whole."” Tha more functionally (or aca-
thetically) relevant parts - the more difficult the
construction. :

This performance will depend always on the specific

- materials used, their familiarity, their sex-typing,
. : their difficulty, and their interest value. I would

want ro be very specific here and ses {f the child
can construct, for example, s particular model using
blocks (with a modsl in front of the child), abiliry

to put 8 puzzle together, ability to make something

out of clay - always being sensitive to familiarity

: - and interest value. :

Too general. Examples, il@uatrationa, breaking down
NECASSATY. i

Suggest omitting. This seems to be a generaliz;fion which
firas better into specific sirvuations. ConstYuction
should be 8 tool ro learn spatial relationships or

. ' small muscle devea.pment, ate,

A Praschool Project distinguishing dimension of competance
in three to s8ix year olds.

[




B. Competency: Abllity'te CopY
. 4

Examplie: To develop eye~hand coordlination
e 1o comprehend deslign .

1]

Suggested Changes: .

Tﬁ copy simple figures and poems

To mimic sounds AN
To imitate gestures and movements o
» R
» \
Copies simple geomatrical shapes and designs
‘ Copies irregular shapas and designs .o
. .
’ . Omit: to comprehsnd design - \ f
. ! T
{ Comments:
- r Copying abilities of 3's are poorly developed.
Ability to copy is algoe a function of cnnceptﬁal '
. development. So it is not a simple derivative of $
visual-motor coordination. The whole area of visual~
m tor planping comes into this too and is not ade-
quately represented when we view the entire competency
. ' funccion simply as imitative or ability to copy, since
greater agcommodative function is required than implied
to copy. These complexities suggaest tb me the need to
. reconceptualize this category consistently with your >
curriculum objectives. 1f we view copying as a pure
. factor kind of action, wemwill prebcriba more copylng
experience. How wrong that flecision can be if the '
child needs specific help in motor planning development,
etc, , U

This competency has some slight place:in the scheme of
\ things. But i1t occupies low priority to my way of
thinking. .

Okay iy the design 1is specified but again it is a matterx

of how competent. The second example seegy-to me not

to be an inscance of competency. . \\
There are many types of copying. Might include dance,

musical instruments, etc.

s This, too, is important to assess using designs both for
' familiar and unfamiliar objects. But it is important
never to confuse an inability to copy with a deficit
in perceptual discrimination., That is to say, many
children who cannot draw Bender, Gestault designs are
able to discriminate them. Therefore, one would always

53
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want to coordinate a perceptual discrimination test
for the vbjecta that are being copied so thaf one can
assign poor performance, when it occurs, to the ina-
bility to displpyrmﬁhe motor coordination rather than
‘<#. to a perceptual deficit. : :

L d

More detail needad, although basiciidea okay.

. This together with ability to draw reprasent what might -
. be termed the use of intermediary rtools in which
follow the dot, cutting out around a8 shape, copying
of designs, drawing of recognizable forms, using
hapmer and nails all might be activities.

» ¢

. Eys~hand coordination develops quite well with a minimum
‘ of help from the environment. It is npt-a widespread -
educaxionaliproblem. ,

~.




2,

c.

Competency: Ability to draw

Example: To concelve and hold mental plctures
To develop.eye-hand coordination
To cgmprehena deslign °

Suggested Changes: .
To produce recognizable pictures
Omit: eye-hand coordination and comprehend design

Draws simple shapes and object forms when objects are
first observed, then removed

Draws, common geometrical shapes (square, triangle, circle,
ellipse, etc.) A o

To concelve and hold mental pictures - To develop eye-
hand coordination - To demonstrate basic principles:
of design

Comments: :
1 - '
Drawing abilities of 5's are poorly 3§velopedm

The competency name seems to/me to require amother major
category, because 1t Terers to certaln interiorized
, processes- more directly as in the example of conceiving
L and holding mental pictures. I would view drawing zs
less imitative and more imaginal and intentional.
This may lead again to & problem which I' pointed up
under ability to comstruct: it leads us to concentrate
excessively upon the realism of the product. Who in
. the field of fine art or of children's art emphasize,
the opposite. Would it not be better to recognize
the role of imaginatiom and its development by making
of it a separate category, and them to recognize that’
if our concern is realism, drawing is only a form of
copying--not another somgthing. To conceive and hold
mental pictures would tHen require its own major cate-
gory heading. That heading would deal with the inter-
jorizat.on of visual accommodations and the formation
of visual imagery. ., V?&:al memory is a part of that
kind of process rather Xhan the servant of drawing.

oK
Exgmple two is okay. The first and third may not be
“} measurable. ‘

At age six this will even still be pretty crude approxi- °
.,  mations to what 8t could be at eight or ten. Very few
: will do without much instruction. 1 doubt that one
could expect it as a part of "normal" development.

. 54
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¥ * ‘
I do not }egard this of high priority but it should\be
tried. Again, as with the ahility to copy, it is
important not to confuse the child's memory or per- -
ceptual clarity &f an object with his drawing skill,
per se, * .

Fine, but more detail \iceded. ‘ ) ' .

No evidence 1 know of hdre.

3



D. - Competercy: Ability to use body to exgﬁess feelings'

fxample:- 1o recognize etfoct o physical gestures on others
\\h\_ddDCL -
Te accept body movements as a respectable form of
expr¥sion

Suggested (hanges: .

Repetitive. Probably belongs here rather than under
communication

ldentifies common physical géstureal(threatening,
pleading, rejecting, etc.)

Executes simple rhythmical dances

Unnecessary
Gesture, dance, and movement are excellent competency
objectives. Change "to accept" to “to develop.”
Use of gesture shoula be included im examples.

To take the roles of various objects
}

Te try tp communicate various intentions with his body

Fomments: - .
]

This competency harks back to communication: Ability to
use non-verbal cues. Parts of it secm to belong there
instead of here., It could fit under coordination with
the following gqualification: Ability to use body move-
ment to the extent ‘required to permit effective non-
verbal communicatign through posture, gesture, and
movement. Facial expression need not be pubsumed
cunder this, since the facial muscles appear to operate
to express the primary emotions without the inter-
vention of specific training procedures, although
retraining might benefdt some who have been trained

to distort or suppress facial expressions. ''To |

accept. . .'" belongs under habits and attitudes.

1 do not think this is of the highest priority, although
I would not be opposed to a test in which a child were
asked to act out with his body wvaridus emotions, to
take the role of various objects Ylike waterfalls. or
fires), and to try to communicate various intentions
with his body.

Overlaps with communication - use of non-verbal cues.

?777Not sure about this category. In these days of study
of body language, o.k., I'm sure.

.56
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This competency might cogetber‘comgriae a Control of

No

\

Large Muscles with examples of dancing, running,
climbing, surmounting obstacles, recognition of
body movements as symbolic gestures through such

things as stance and flight would be a part. Control

does not mean restriction but the ability to make
happen what you want to happek.

evidence I know of here.



E. Competency: Abiligy to control large muscles

Example: To balance
fo move In the way one wants to

}Aggasted Changes:

To avoid excessive clumsiness

- - Makes movements of whole body or of limbs in response <§
. to oral direcrions

To move objects the way one wants to
Comments:

Important developmental task of kids of this age seenm
to be acquiring.cognitive control of movement, e.g.,
’ to take two steps sideways and then stop (they tend
to keep going). |

To balance (state how). \ }

l1s this balance to be determined étatically or dyna-
mically? Evidence favors the latter over the former
as a more sensitive indicator of development. But
the examplesghere are necessarily general in view
of the inmcredible number of transitions and stages
evident in this area from 0-72 months. An adequate
set of examples for this would actually be longer
than the totality of examples which you have used in
the entire list of competencies. That, for a pre-
school or other early childhood program is the

A essential chaMenge—-to designate that comprehensive ' L
' 1ist of behaviors, their sequence, and to order exper-

iences appropriate to fostering advances in develop-
ment at each level.

Traditional objectiye, bu{ OK. Additional examples could
include climbing, making wheeled vehicles work, con- S
" struction of large materials, etc.

Again, a matter of definition and specificity.

This is a good and jmportant skill but should not be con-
founded with the danger of ,the task, as might be in-
volved in halancing, riding a bicycle fast or a tram-
poline. Some children who have fear of physical harm .
show an inability to control their large muscles in
those tasks where they might be hurt, but in safer
tasks show better coordiﬂ%tion.

To balance - where, how? To move in the ways one wants
to - okay.

. No eéidence I know of here.
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F. Competency: Ability to control small muscles ,

Example: 1o manipulate small objects wlth hands and fingers
fo develop eye-hand coordinatlon
Ty use many parts of the body simultaneously

~

. Suggested Changes:
Crossed out |'To develop eye-hand coordination.

To use many parts of :.f bedy simultanecusly in coordinate
action ’

. To have some graphic skills

In response to verbal directions, manipulaté small )
objects and parts by reversing, inserting, opening,
etc. ‘ X

Uses simple hand tools such as hammer, scraw driver,
wrench

.

. \ To understand that one's movements have specific effects
- which often furnish feedback for further movement

Comments: : ' ﬁ{

To use many parts of the body simultaneously - Irrelevant.

r

This competency ought to be thought of as closely allied
to ability to copy, since pxehension and manipulation
must normally precede reproduttion with crayom. The
third example is too géneral to elong here. It may
refer to gross, fine, and fine-gross coordination;

This is extremely complex and the competency display will
depend on the specific tasks chosen.

*

Specify.
b .
- OK, but is also related to the copy-draw section: 1In
-~ soge ways this represerts another kind of problmn@ﬁ?
' th§&¥isc which I have rot addressed very carefully
- and that is that some of these items represent dif-

ferent age or developmental levels in relationship

to some major kind of control such as this category

represents in some form the, earlier manifestat{ion

of a kind of behavior control that copying and
. drawing does at a later stage.

-

No evidence I know 0° here.

ia 4
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Iv. Category: Habits and Attitudes

A, Competency. Ability to initiate action

N L N 1 I AT A AR £ ticy w b el v exinting
RIS N
_ . 3 YLAE LENTRN Y AR o SO SR O S ERNUS S RE action
. < %;/f
g L] . .
e Suggested Changes: L »
To be willing to initiate action v
. 1o be curifous and want to explore the environment P

In response to oral directions, carries out simple
actions of two or three steps

Jemonstrate the outcomes (or probable outcomes) of &

actions N

To accept and initiate attectiver feedback about when
conditions are not satistying ‘

Tv develop knowledge about means-ends relations

Comments: L/ ~ ; ‘

: 4 Pive vear olds have only limited ability to do this, .

Examples are nmbiguous,(ﬁ)nmaning.

| cannot imape this competency as stated leading to
curriculum, although I cannot doubt fts importance.
The competencies which underlie initiative would
’ need to become the curricylar foci, These might /
include (a) aspects of psvidho-social development
4 (i.v., Erikson's initdative-guilt stage); (b)
B : attectivéd Teedback about wheR conditions are not
satistving; (¢) knowledge ot means-end relations
(tolman) ete. 1 do not find it a functional
PR competency for your purposes in its stated form.

. e initiate action is an important component of inscrg;
PN mental competence,

1. I apree with the idea but is this an abiltiv? Doesn't
g every child initiate some action simplv to get
: through the dav.  Can vou measure when he "realizes"
or when "an action would improve existing conditions?”
- s For example, would going to the bathroom be an in-
\, < stance! D don’'t mean to be facetious but only to
) illustrate how difficult to know when competency
is exhibited. .

Do limits need specitied here!  As it stands the compe-
tency is so broad that Rimost anvthing could be used

‘ o




.. to demonstrate its acquisition,

This Is much too general a description and 1 think much
too difficult to assess {f one wants to know the range
of results of actions or to assess whether the chlld
realizes when an action woudd improve existing cordi-

\ tions. At that level, I do mot think you can asstss
this with sensitivity {n a\S or 6 year old, and think
we should omit {t.

. ~ ¢

So general as not to be very meaningful, ‘

Who knows?
a

F g
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B. Competency: Ability to p}an action
L]

cd Lt e e ynamio s b g given

tow Q"\“ll‘: t f};)iu‘ 4 hx‘.i
Situation
ottty e u e,

» . ! nticipate end oot ) /lf“

Suyyested Changes:

A}

Pl.ns a set of actions involving 2 or 3 erarate sLeps

. to accomplish a stated goal
. .
Forecasts end results of actions .
Comments:

To make choices based on the dynamics of a given
situation -~ doubtful.

' In leooking at this one, we get into)the variable of
. ' conceptual tempo and analytic style of thinking
(Kagan) and we must recognize that the child'd
ability ro plan action ey be shortcircuited by
{mpulsivity. For the latter portions of this
age range, it would be appropriate to include
(under coordination?) aspects of motor impulse
wontrol. v
Good objecrive. Emphasize means-end rélations in the
examples., R

Sounds too complicated for most preschoolers.
Aguain-limits are the problem.

This is a good and ilmportant competuncy. The ability to
plan is very specific to specific problem situations.
It 18 not a unitary ability. Therefore, it is Jmpor-
tant that one sample a wide array of tasks., All the
way from the child's realization that he should study
an array offpictures longer if he has to remember it
’ for six hours than if he has to remember—it for one
N,/// minute, to a construction task where he should delay
longer *o plan a difficult constructiom than to plan
a simple one. One should have at least five or six
different problem situations, for the correlation
among tests of planfulness may be low.

Aren't these examples merelvy general intell igence?
& -

Supported by Preschool Project ‘research.
. . /
{
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C. Competency: Ability to persist in actions N

coimnoreane attention g gn

corecogntle cartretation botweon e spent
and resuylt 5 auh Feveny

foorecognize Interim Lucceasesn

A
' ...,m‘\h-; i
1
]

Sugyested Changes: -

To control attention span and level of concentration
in terms of task requirements

To be willing to abandon ap unﬁroductive activicy
K . .
Persists in taskslin presence of distractions.
.Identifies interim accompl ishments related to more
complete goals

~ »

To complete long term ptajects ° .

-

. To increase attention span appropriately
Comments:

+ To recognize interim successes - implies long range goals
which 1 doubt, ’ )

Specify tasks.

As I understand Thomas, Chess, and Birch (and have taught
their temperament observations system to my students) ..
persistence and distractibility are quite stable indi-
vidual characteristics by 6 months and onward. The
statement of this as a competency seems to me to miss
where the current research trends lead. It is more
the task of rthe adult to work within-the framework
of the child's given persistence and distrdctibility
by arrang¥ment of the environment to predict suitable
conditions., How do I believe this area is a proper

4 one for educational intervencion, however, is via

stimalation of interest development and secondly
through farms of imaginative play which increase the

. probability of intrinsic attentional control, These

/ approaches probably can help a temperamentally non-
' persistent ck'ld hecome more persistent.
Another ‘good objective., Give example which stresses per-
sistence In the face of frustration and faflure.

Competence okay, but not sure about examples two and three.

Again, this is highly dependent on the task, its interesf
- value, {ts familiarity, the child's expectancy of suc-
ctess, and its sex typing. It would be dangerous to

. L




only have one problem sitdation here and assess the
child's persistence in that task.
'ery general and not too helpful.
- “
! questlon the relationship between time spent and
results achieved., (I've spent a good bit of time
on this report, but without more experience in the
field, the results are limited.) But 1 could see a
sequence which involved i{ncreasihglattent fon span,
development of subgoals and recognition of end
) .- resulls as success or taflure., Buf again persistence
{s achieved only in relation to something and there
ls evidence to suggest that even very young bhables
have a long attention span to the things which Inter-
est them. This might mean only that there is a burden
on the teacher - home visitor to assess and provide
miterials of interest.

No evidence 1 know of.

ul-.,



D. Competency: Abillty to be svelf-reliant

' . N N Lot
caamy b N N T vt bbb ey

*
W urately asnens et wark
oreatize that others carnot alway. be counted

( e taor hevilp \
* Sugqested Changes:

fo recogniz? when it {8 appropriate and/or Important
to seek help

To know appropriate sources of help (e.g., adults, other
s ildren, community services) -

Te know how to summon help (¢.g., by telephone) in an
emETrgeENCYy

Makes rcasouable.accurate entimatesdof owm abilities
in motor and cognitive tasks

Identifi{es discrepancies between own work and given goals

Comments:
To realize that others cannot always be counted on for
help~easily misinterpreted.

Inappropriate.

*1 think with this we need to recognize another major
paycho-social task of development in what Erikson
calls autonomy vs. shame. To develop successful
in this area, it appears from a variety,of clinical
and developmental evidence that the chi(szusc also
first have experience acceptancé/nurturence. I fear
that che statement of the competency in this form may
lead us to miss the process by which one comes to be
self-reliant. A second area which contributes to
self-reliance appears to 'be competency. Ag we have
a.alt adequately through classification and coordina-
tion competencies with the skills for self-reliance,
this much will be assured, so belongs leas here as
a separate category than as an outgrowth of skills
and an outgrowth of Interpersonal relationships.

Excellent cholce. Again this is a component of instru-
" mental competence,

e Doubtful,

This probably needs a happy balance--too much would be
seen as antisocial which carries‘q; much connotation
as being too reliant on others.

- !
A
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Again this depends very wuch on the task one uses and
iy very hard to assess. 1 would omit -this from the _
batrery, although I think it is important.

Agein, specification and illustration needed.
g

The section about ‘planning and implementing action
appears to me to be related to eatabliahing inde-
pendence or self-reliance. Working toward getting
children to be independent is important and may be
best accomplished and evaluated through the planning
and initfating acriun sequence. .

No evidence I know of.
2 4



E. Competency: Ability to sustain health and safety

taani beo b Pecoanice whot Vet f 1 Tal et detrimer ty]
. f!‘ hl\jlt!\
: - b : I - .
e The onnec tion o qeed nhyyiegd health
oottt tive moent % Yi\:i*y
Poreallee that prownntion of N NITRN primar sy .

te. !:ni'n] ?n\ﬂfhy .
Pevoandoe approprbate wocial bohoy for e

*

\ 1 "
Suggested Changes:
. Crossed out second example ‘ ; . .

To realize that it is important to try to prevent
fllness '

Urodsed out last example
\ . -
To meet common standards for peer group in c¢leanliness,
hvgiene, bladder and bowel control '

r-

To eat fairly sensible
.. -

To maintain good sleeping habits
° > -
To dress appropriately ?or thé weather

To play safely and to follow good safety practices in
day-to~day activities
Identifies common symptoms of illness or infectior such
Tooas raised temperature, swelling, inflammation, etc. Fd
Fo wear clean clothing, To not wear othér's Just-worn,
vlothing.. To wash before vating, 0 RY to the
o toilet on time, wetc, :F#'

AN

Comments:

First three examples - Not § year old behavior,
Fourth example - belongs somewhere else, ¢

Specify what facts about health are to be learned.

To me the examples sound too abstract and verbal for
preschoolers. In these areas we can say that the
child learns what he lives and sees. 1 know of no
evidence that these conceptions arise apart from

(1iving where sound health habits are practiced and
enforced, nor do I know of evidence that wauld suUR-
gest that tRe verbalized concepts in any manner alrer
the habits which have been learned. The verbalization
and abstraction of the Practices seems to me to belong °
more iproperly to the child's later education after he

(Z .
Uy
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has lived around sound health practicvs.\‘Then

the education leads to the tormal operational faation

of what before has been preconceptual or enly cbhn-

cretely vperational.

4 ? ) 1 RN

Health education oc-upies only a modest place in good >
preschool curricula. Ubjectives here are too sophisti~
cated. Flementary physivlogical facts could be added
as an objective. One major objective could be striving
for excellence (oot “to be best” but to be "good,"
gecording to objective standards).

\t ape six?  Maybe, but at a pretty rud imentary level,

\hiv is interesting and should be assessed primarily
through caretul interview rather than through -
watvhing avert behavior. . b

Verv peneral.  Appropriate before about age 117 Not sure.

These ideas appear to me to be a level at which many
adults do not function and appropriate social behavior
is covered elsewhere.

fxample tour doesn't seem to he related.to examples one

through three, and again I know of no substantial
eviduence on these attributes.

(290] Lo



¥. Category: Social Relaticnships
A. Competency: Ability to assume appropriate social behaviors

ixamcler 1o Histen and follow direciions
T. work with others for o common qgosl & !

b oennverse well
Suggested Chanqges:

To appreciate the various roles that adults and children
are called upon to play -

To regulate antisoclal hehavior in himeelf through mod-
eration, redirection (not repression)

7o underatand the principles underlying acceptable group
hehaviot

\ . .
\

¥ollrws direcrion given hy another clasqmate in pursuit
of an accepted goal

v

works cooperatively toward a common gosl by divisiof of’
labor, etc. ) ' : -

Gives Lommuniynble directions to others in pursuing a -
cowmon goal

To use imaginative language in play

. : /
To make positive overtures to others.

Commnntsf

For the first two examples, it will be important to state
the conditions under which they are to be observed.
“nopevation is never notable. 1n an environment filled
with cuaes for competition. Directions may be given
incone{derately with regard to the-child's degree of
iwvolvement in ongoing activiry, etc. At this age,
to conveirse well seems a less adaptive social skill
than doep the imaginative use of language in play.

I would more opt for the latter on the basis of

N available evidence, letting conversation assume its
place in communication.

“xcellsnt. Would add "how to make positive overtures
to ~thers" as an example.

The prehlem 18 the word "appropriate.” Example three
overlaps with communication.

The thiver examples glven are quite different and tap
markedl> different abilities. That is to say, the

atility to listen is much cCifferent from the ability



c

to work with others which {8 different from the
abtlity to converse well. These must be separated
and 1 would vote for separate assessments of each,

Specification and age "norming" needed,

Conversing well from tMls section and the ability to

get and maintain attention seem to me to be inter-
related. Such ideas as answering questions, asking
questions, meintaining eye contact, playing and.
talking with others would work well together.

Working toward a common goal is such.a ccmplicat¢5.
notion that I wonder if it can be included. Posgibly
only after the part sabout adopting the perspective -
of another. . T

Again, po evidence I know of.

) &
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B. Competency: Ability to get attention

\
pxamy ber o T rode ploay ) /
k \‘ P 1‘“ \]'ah\ ()U"'_\\ '\-'3 “
R i oo manidend o enne b S pehioyy
Suggested Changes:
Ability to get attention when necessary
Croused out "To role play”
Evokes interest “in others by playin; a role (teacher,
physician, etc.)
ﬂ -
Obtains information from others by asking questions Sl
e
) ,—/"—..4-“/
St mulates co-workers by manifestig¥ a—sonSe of urgency
Comments: b
Establish soc?%l contact? . ~
I do not understand to role play as an example’ of -this
competency. So I cannot comment on it.  Sears, Rau,
. and Alpert's work suggests that by 72 months we might
. add positive forms of attention getting through per-
formance.
| Getting attention is of minimal importance other than
.the fact that it is involved in appropriate social
activity.
A Y
]
Okay.
Should this include a statement related to appropriateness?
Somet imes the child will be very good at getting atten-
vion but it Is at the wrong time.
‘ “These are guite different abilities, as in the example
. above, and all are not necessarily aimed at getting

attentdion. A child who asks questions is sometimes
after information, is sometimes after attention, is
somet imes bored. Thus one should take into account
the adaptive value and the intention of the child.

H

Specify, fllustrate with ape appropriate behavior.

.

Preschool Project evidence for this one,
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€. Competency: Ablility to maintain attention

Example:r To be diree }
' fo be sincere
To maintaln eye contact

Suggested Changés:
Holds attention of others by effective communication
techniques, avoiding threats

A}
To convey the message (?) H?

To sustain’ on a task or an event

Comments:

Ability to maintain attention - whoge?

2 Much of this relates clinically to ability to be sélf-
reliant. Only the child who has attained autonomy
can face another person directly and with eye contact
without shame. We must distinguish competencies from
concommitant varjables such as the ¥ove examples re~
present. On the other hand, to be sincere is a worthy
objective, but perhaps less germane to maintaining
attention, since sincerity has always seemed to me a
hallmark of children. Guile more commonly appears
with increasing sophistication at older ages. ¢

Techniques for maintaining interacrion are important. I
am not sure that "sincerity"” isn't too sophisticated
a concept for preschoolers, though,

Doubtful. Sounds too premedituted. e

As with the ability to get attention, these examples are
different entities with different origins. The ability
to be direct with another person is not necessarily
correlated with the abillty.to be sincere or to maintain
eye contact. /I would have-thought it better to see if
a child will maintain sustained attention on a8 task or
an event, rather than tap sincerity. Here we should
have a game, object, or enterprise that engages the
child's interest and code whether he will maintain
his attention on this task.

-

First two not clear. Number three - okay.

Preschool Project evidence for this one.

'S
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D. Competency: Ability to adopt the perspective of another

i
. N \ |
txample: 1o role glaoy ‘ A}( |

To put onesel! In the conditions of others
To play with and talk to others

Suggested Changes:
]

To verbalize about another's situation. This is a

difficult and important notion. However, if left
B - in, the example of "to put oneself in the condition

- of another” is the same as the title of this section. f
Perhaps "being able to verbalize about another's L -
situation" would.be a useful example. s

Comments:

To put oneself in the conditions of others - Not consistent
with 5 year old behavior, ' :

What roles? Identifies the conditions of others in re-
. lation to achievement of group goals.

This Is a good clean competency within social relation-
- ships, probably less contaminated by other consider—
ations directly, although its failure is common among
. children who fail to attain competency in the other
i major psycho-social tasks of early childhood. Another -
_ issue, however, is whether one can train to this in,

\ . the absence of success in the major psycho-social tasks.
: I for one would be willing to see it attempted, parti-
cularly through role playing in play as an antidote to
earlier failures of fundamental interpersonal relations.,
Role play would. then be the vehicle as much as it would
he an example of the competency. Social play would be
an i{deal area in which to yiew the competency. Yet ; :
‘until childheod proper, the pe ion of others ,
motives lags and prevents fuxiigggﬁgsbtation of ; ‘

the competency.

.

Very good.

" Okaj. .

depejon the instructions and thé specific context.

Une Must vary the role the child is in and the conditions
of the testing. It will be difficult to assess this

from overt behaviur and it will be necessary to construct
very speclal test,

This is ﬁ very important competgncy and will, of course,

vkay, 1 think.

Preschool Project evidence for this one.
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oo ~ E. Codpetency:‘tAbijT%y 10 respect the fndividuality~of others
4 . s . .

TN “Examp Le: To tolerate visible differsences In others
' To axpress admiration for the differsnces of others
To express concern over tha differences of others.

Suggested Changes:
’

To é&press admiration for others when admiration is

L4

appropriate’ . .

?
’

To reject -clearly antisocial behavior in others

\ . To discriminate without having to judge‘

Chooses personal actions toward others independently

, . of physical differences ‘ :

/ . Tﬁ recognize differences within broad racial or social
‘ - categories ’ ‘ )

Lomments:

‘Examples seem to miss the point. Last two sound like
; thought control. I think the main thing is to recognize
: the different/better or worse. Hence to discriminate
without having to judge. \ : o

) / I disagres violently with your déecision to eliminate the
category of "self-concept." There is great damger in
an appgoach which sets definite standards of behavior
if the adults who are responsible for guiding. the *
. - child are not sensitive {o what‘kind of help to give
’ and when. It is quite possible to accomplish compe-
tencles in some areas whild negatively affecting self-
concept. Adults are not necessarily aware of the sym-
ptoms. The category "self-concept" must be here to
- provide the balance despite the difficulties of de-
-veloping such 'a concept. : ]

‘- . I,héd thought fromﬁmy reading of the literature on this T

» - _ topic that preschoolers virtually all have it and that
the fundameptal problem is how to get adults to stop
‘ socializing it out of .them. The second example sounds
’ ) a bit abstract. I.think that this must be exampled at
: - this age level almost exclusively in terms of admir-
ation of their internal qualities. These specific
- constraints of observation ought to be made”clear.

Sensitivity to individual differences is 4 goo ) jective,
I would not use the word "talerate.'” An/additional
vojective is to acquire perceptual diffe entiatipn/
which will permit acknowledgement of differences
within broad racial or social categories of people by
those who are not members of the category,

H
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‘DPoubtful. e

1 think this is much too difficult to asscess in children
of this age.

Very general. Will have to be specified "and illustrated.
The idea of respecting the individuality of another might

* be the firs " example in a social relationships item and
‘would .propurly begin with recognition of the individual-
ity of the child himself. Only then can the child begin
to work on the individuality of others. Children ex-
press concern over differences rather early and may not
be needed as a step in the process., Learning to deal
with concern and accept differences is more appropriate
as a goal than expressing voncern. )

No evidence T know of.
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1.© Category: ClasSification

-
- *

I. A. Competengy: AbIlity to form concepts

I,

I

: ) o]
> >
- ' Q [\ et | ]
- > » ﬁ\— “
. - Mt e} Q
N e pR) o O]
. . . g. %
: ) . 3 N g n y
Ql ~ , c c
3 g‘ U Q O
S n U 3 c
©
> > 9 b >
ey et so O ‘Fn
7 . cl .= > £ c
Examples: _8.’ o 1) o 6
' ) n =z v W
Te recognize simllaridies or gif-
forences of objects and/or events 5 4 3 2 1
To understand the nature of the
similarities and differences of
ablects and/or events 5 L 3 2 ]
1o establich and label conceptual
roups . >~ 5 & 3 2 I
feoveritalize pringiptes ander-
Iving Lartegorier ] 5 L 3 2 1
. A ’ T '
Foaqeneratise from one - ituation
t Mot hor . 5 L 3 2 !
. R R &
R N )
A. Competency: Ability to form concepts 5 3. 2 1
) i . ,
.8 . “ . .
. # ..
Comments: ;
A}
. ‘ .
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1. B. Competency: Ability to di&cr{minateiby sound

@ o
>- 'Z‘
< . 3] Q bt el B
L] ’\ > ;’ L ‘-
| /- -
. L | o & A
w o] o] = 2,
ol o w v
Q) ol ; o =4
* ~ e 3 w Q o)
n % ¥ < ol
£
> * > W - > >
o — ™ - e~
s ? bl = isy
. < < > = =
Examples: e .EW bt S
. . . -1 b r— et
ml Y =z 70 23
1. To distingulbuh characteristics
of sound , 5 L 3 2 1
<. To identlfy sources of soupd ‘
by name and/or distinction 5 b4 3 2 1
3, Reproduces simple rhythmical
patterns 5 h - 3 2 1
4. Tu analyze oral forms into :
constituent parts: 5 4 3 2 }
S, . To identlty and distingulish
tones 5 4 3 21
B. Competency: Ability to discriminate . '
by sound 5 4 3\ 2 1
Comments: \
.
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C.

Competency:

[T S TR et et

v BT

S e

..(

e

Ability to discriminate by sight

N ) 3
- >l 2
. . L oy o e
22 55
N - » 8‘ g
' . . ol o
. } ol 9of ¢ = 3
» D * D 0 W
. o] a £ c
3 2. W 0 - Q
af . @ v < -3
> > Q >~ o~
: o = o= B o
i 2 £ & <l g
Examples: , o 4 © - 2
. - —~— |l o Q — -t
\ W w -4 7
i. -Te distinqulsh size using retog- ' :
nition, matchling, and labellng 5 4 3 2 1
>, To distinguish shapes usfng.re— " R
coanitlony, matching; and labelling 5k 3 2 ]
3, To disflnghish cclor uslhg re-
cognition, matching, and labelling 5 4 3 2 1
4, To distinguish letters and some.
simple words 5 A& 3 2 1
5. To percelve organized form
distinct from Its background 5 L 4 3 2 1
Competency: Ability to discriminate
by sight 5 4 3 2 ]
Comments:
. '
™~ ;r!f
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D.

Competency: Abili® o discrimihatc by touch

* x
o ow] Lo
> >
' o o - -
* 2 2 & 5
) = Q. oV
v L Q
8 8 33
B! Q] c c
3 3 W o o)
. h 721 W 1&) vy f
| o R T I~ P
o'} - - P o
c e > £ | ¢
O oy D o 5}
j - el | § .
Examples: ol w2l Gl &
- o l/’
oo e distimulah temperature 5 4 7 3 2. 1
N ver- - - e
Soo T fistinguish shapes 5 4 3+ 2 )
? e o
B0 Teodlstinqguish functional objects 5 4 3 2 !
[]
4. To identify texture of material
an smooth, sllgﬁery, otc, 5 4 3 z 1
5. To diatinquish hotter and
cooler temperatures of surtaces, o
liquids 5 3 2 ]
Competency: Ability to discriglinate \
by touch /// 5 4 3 2 |
Comments: | -
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Examples:

. 1. To rocogntfé similar qualities in
o ¢lffefent obfects ~
. 2,7 To recognize similar functions.and

« relatlonships In different-objects

-

.3, To pcgylgg_deSCﬁjQT}ons while
worting

4. To label the group of objJects

-

L. Competency: Ability to sort

Comments«:

—

dence

i

$1ightly nonsupportive

Strong!y‘nonsupportive

Strongiy supportive
Siightly supportive

w No ev

L 4

wy
L
3

G4
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. \ ‘ . B : A&
4, F Competency: Abi}ity tofbrdibate t %

'\

3 4
1] I 8 g ‘ :
) ' - et . B :
' 0. o 51 '3 {
2 o w 4 {
' [ ~% BN o & , [y o ~
al 3] e 9 ol - 4
- n 1)) g jod =
* > > v > > !
—— — el | — N
N | rer i . :
; . T £ > £L c N
Examples* ° .Y A 9 L
N P8 — I Q) o — ]
. _ “ Y2} 1% 2 < | w wi
. Arrange obJects 1n sequencé sccording ‘ ‘
to size, numerousness, and Time 5 b4 3 2 1 Vo
. ' . B . )
2. To establish one-to-one correspon- . - T
» dence with recognition, matching, '
and label Ing . , 5. h 3 2 1
5. To identify positional relationships &5 4 -3 2 ] X
4. To have elemenfary"noiions of In- ~
clusion and gxcluslion : - 5 &4 3 2 |
9. To establish ‘set-numeral relation-
ships ' 5 h 3 2 I
R | - -~ /
Competencyr Ability to ordinate 5 L 3 2 ] [
et - ' S
Comments:
" ‘)\
b
;‘.
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b, G.) Competency: Ability to conserve

\
\ . ‘ %

- v 1y
>
Tan
: e
¥ 0
Ay N &
: )
v n
. 2
o
: C
Examples: o
: S
. N
t, Separates objects In groups to
5

achieve ona~to-one matches

2. To distinguish quanility under
varlous transformations

3. 1o identify'larger and smaller
palrs of objecis

4, - lo conserve number

AN

G. Competency: Ab?YitY\to conserve
\ S

A
\
]

{omments:

Slightly nonsupportive

Strongly nonsupportive

{~ Slightly supportive

{ro
ol

leo  No evidénce

S

e
[t




Examplesa

-

. To distinguish time (longer and

Strongly supportive

s Slightly supportive

-

o No evidence

n Slightly nonsupportive

Strongly nonsupportive

_ shorter Intervals) 5 B
2, To distingulsh weighsz;eqvier
and |ighter) 5 L 3 2 ]
3. To distingulsh de?ance (longer
and shorter) 5 4 3 2 ]
4. To distingulsh measurement
{units and Tnstrument’s . . :
functions) " 5 & 3 2 1
" To distingquish value (Money) 5 h 3 2 1
. H. Competency: VAbility to measurc 5 A 3 2 I
Comments:
. ! ?
»
L
. -
i Ny
b
Y,

-
S
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.1. 1. Tompetency: Ability to denoté spatial relationships

[N ’ St
3 2 ;
‘ I 1 I I
o B 2 & .
i 1—» o | . hat g.
oy B c) ©
=) 3 w] © 9
w W g | g
fa ¥ = ¥ o .
. o £ > £ £ :
’ o oy ) /<] i
. Examples: i et e o) B 4 :
. | - (o2 Eaad Ed HN
* W 1523 tZ wv) 1 %2
F. Ta dIstTngulsh the relative orien- .
taticn of .amobject In space 5 b3 2 ]
. To identify directions of motion | '
. of objecte--goling away, coming v, .
towards, ascending, descending;” étc. 5 4 3 2 1
’ N N - ‘"
o \
A, In estuelieh part/whole relation- -
~ shipa ‘ o ) A 3 z 1 R
1. 1o recognize ¢cross-modai transfer G4 3 2 ] :
N . . ‘ ) J‘ I N
2. lo recoagnire physical causallty - 5 L 3 2 A
Y, In ectablich jeft/right orien- .
“t3tion ‘ o 5 4 3 2 !
F. Competency: Ability to dendte spatial )
. relationships '/ 5 u 3 2 ]
/ ' f
't i
Comments: 7 ) 7 — . ‘
; _ s
R
I. Category: (Classification 5 4 3 2 -
# 4 —
. . P ]
it
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- . II, Category: Communication ‘
5 / . 1 )
5 ’ . AY a » X . T - i - P \
11.° A, Competency: Ability to ;recogm‘z/e the social functions of language
v . . P e o 3 ‘.
1 it
» O ’ N
iz 12'
P Q s e
> > s o
-l ol ©
R 2 a3 o ¥
I ] 2
o [ = ot
. o) o3 ) < Q
¥ iy Q = €
: J > > 8 >
Examples: . oA B 2 A
AN P o L o)
S _‘ 1 R b3 B e
|, To realize that language is neither °of & % A 2
"right" nor "wrong,™ but Tather A al 2l Gl &
) Uappropriate! or "inappropriate' | o
to a given situation 5 4 3 2 }
2. To realize that language has a
function other than communication
of information, that function being
class/character typing 5 h 3 2 ]
3. To yse language™~n The service of
personal InteractI\yns 5 b 3 21
r ’\
A, Competency: Ability to recognize the
social functions of _
language o 5 b4 " 3 2 }
Comments: B
4
v
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11. B. Competency: Ability to label
o )
. ‘ sl 2
v ) K = +]
- > b ¥ . 3 | Aea |
’ 32Ty g
5l o St 5
v . X et et 0 a
al o el .
. 31 3] @] g ©
. w, T wn g e =
> > K > >
= ot S o o
Examples: g] L > £ c
o o w oy 9
1. To reallza the importance of labels by B 2 wl &l
. as a convenlence In communicating .
“with others ‘ 5 L 3 2 1
2, To reallZs that most feslings, con- ;
. ducts, and materlalsacan be labeled 5 4 .3 2 B
) ; 3. ldentiflias common objects by name; »
or by an assigned or agrg upon \ .
name 5 A 3 2 ]
4. Jo produce labels isomorphic with .
real ity - 5 b 3 2 1
‘ B. Competency: Ability to label 5 4 3 2 1
/ .
Comments:
/j
v ¢
/
. . e
. . .
!
\
¢ s
) 2
» ' ’)
49 9-’"4 | i
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B
- 1. €. Competengy: Ahﬁ:ty%»explain (essenﬂally a functional canbern)
A ' , N
’ v ~ o] w]
. L ' ;b' '>\
: D] o). 3 -,
. 22 51 &
' s 8 3
st a § g 3)?
QJ 0 j fols
» o ] e ¥ ¥ Q] Q]
[ 23 n g t.'.'A R o
A N N > . w > e >
N . O Ll - - (o) .
. =] - X .>' £ =y
Examples ; : : S F ¢ ®m ¢
M w W -3 8 (Y2 X W
.. To recognlze the dynamlics of the o
operaﬂon to ba explalned 2 A 3 2 1
\ | 2. To detaijl relahonshlps of ?
runcﬂons ) 5 4 3 2, 1 ‘
3 I suH the explanation o ‘the , o .
. aud!ance and situation /fnvo‘lved 5. A 3 2 ] .
. " a4, bives simple explanaﬂonb of ‘ L .
. physical phenomena such as . . '
. faHIng, breaking, pushing, eTc. 5 4 3 2° 3 >
5. To be able to ask approprnaie ‘ . ‘ _ /
questions ‘ - 5 4 3 2 “1
< : .
. . . . & . ‘ : ’ .
1 . .
e C. Competency: Ability to explain (es~ i .
& & sentially a functional Y
- . - . concérn) o 5 4 3 2. 1.
. & il - ) -
. Coments; T - '
1 * e =
errEzE— -
¥ v -~
- / 43
3 / . i ‘
- ~
‘ . 100 3 '
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[ " * N ) f 2
) 4

| > 2
’ 3 o @ vl e
~ \ >l 2 5 %
L X .;; %-3‘ . g o8
. ! \ [ | UL g joy Qo
ot o) o =t
‘ 8 & £ . E
. %1 =1 [ o) Q.
] ., W v v & €
: > > ] S >
o = el B o
. c < > = c
Examples: ' < 8 9 ¢ 8 ¢
. A B Q D B T )
‘ i Wy W) P-4 Wi v
. To make The descripiion maanihg- e !
" ful to another 5 o k 3 2 B
2, To remember‘objec?s and even?éi ) 5 k 3 0.2 ]
. 1 « i
( - '\ : s . . N
5. Uses words To comnunicate descrip- * :
t]ods of common objects ¥n terms .
. ot thelir attributes - color, shaps, -
size, texture, etc. 5 b 3,2 1
4, Uses words correctly to compare ’ -
object features, In terms of ‘color, - \ -
slze, etfc. ‘ 5 g 3 2 1
: ) y .
’ «
. ., !
Competency: Abilitg to describe  (es~
sentially a pictorial
concern) - 5 & 3 2 ] o-
. - 3 . R . .
Comments: _ \
‘. M ——
. i : Vd
! .
r/) N ‘9{ - ~
t 101
&

Fi .
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1. E. Competency: Abiilty to articulatg}’ -
- ’ . - b :
x ) . N LY \
1 \ .
-~ i - » >
- * ! ! i ' e et
‘ v | B R | A { ?k }“ N
! a - y bad et 8-4 81
v (3 ‘—' L ﬁ_ ‘wn
» & o “\\\b' b ¥ BN
g je® W n
] 4 - - o -
=3 b ). O 0 .
N - ¥ ] = e
7 c :
~ . N ® o x>
' =2 IR] I:Y Bt e B
] N Cf: e > S ag M«
fl L ) o O
Examples: - “wl owl = "’J “
I. To speak audlbly 5 & 3 -2 1
2. To speak comprahgnslvely y 5 14 3° "2 ]
. ' \ N y :
- 3. To be.willing to spedk when ~ . )
B appropriate 4 5 4 3 2 I o
. 7 ) —
s Vi
7/ N .
/ 4. To monitor unnecessar y/r*
‘ Inappropriate speech /' ': 5 h 3 2 1
4 ’ i .
’ 5. Pronounce words in oral jvocabu~- . .
tary correctly (c‘o?{unitabiy). 5 4 3 2 1 -,
3 ' y I ' e
6. Expresses "mood" by voca! in-
. flecﬂ_gns (sadness, anger, . .
: secrecy, ctc.) ‘ -5 . 3 -2 41
g
E. Competency: Ability to articulate . 5 4 .3 2 1.0
! L : ~
Comments: ‘ - ' e
8 . .
4 _ e 4 7 N
y . — e
e o
‘A
. ™ o
2 .
¢ ¢ , s ’ g i
] - - N s 30_) / A3
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.ll: "f. Competency: Ability to exﬁresg feelings .

/ . ) P : P, ' ’
. - * of L4 -
* N » *
/ » Q)' "
f ” - . . > >
" W Ly o ) A
> o B Bd j
> S e I N
W v' d "‘ OM\ o\ o :
i jo¥ je¥ N w0 W
: o Al AN c
= i ! . 5. o o] ~. 0 o]
l . m‘ .ﬁ'm, g ‘:‘ . c
v ‘ > >
v . ..' — rﬁ %’ ‘ — ?‘
. = Ll L4
Examples: / 4 = > = c
' o} &t o v .o o}
. . - o 0 v (3 ::
I, -ldentifles Cn@mon*emo?ional eX= wal - @l Zl .w» ]
pressions In other persons, .3., ,
. anger, sadness, joy, o&C. , 5 L3 2 1
D 0. Uses common coping reactiomy to ) v .
_ exPresslons of emotlons in others .
' (comforTing, dlsfracfing,\, * . : .
avoldanca, approach; efc.. 5 ’4” 3 2 /T
: \ ‘
. . \\
3. By statement in lieu of action . . -5 b 3- 2 1
. Fl ) - .
» [RY \
. <. TJo describe alternative feelings
‘ through rola'plag or verballzations 5 A 3 2
- ¢
F. Tompetency: Ability to express C 4
; : feelings ! 5- 4 ¢ 3 .2 "1
) . 1) f :' m T e et - - -
. 2 ‘ -
- . J
Comments:
] . . . ) “\ )
- o4 Y 2 ) A -
/ %
- L") ‘;,,
, ) ,
» ‘ ., ‘ .
. ) [~
. < .
AN . .
1 { »
' ’ . 4 " ¢ ) '
N e ¥ - -
- t
) . 103 98 ¢ ,
' / .
v. ¥ § + . >
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.Cﬁ!l. G. Compietencg: Ability to use non*-'verb@\l‘éues

re

-

. o ) . S
> \_ . * *
I\ - hd ;. ‘. K \ . ¥ . .
¢ - . L
, , . | I
L . -8 g (I
r " » ~ Lo 4 8.. . g,
. § . oy b o3 ¥
- Q o] 2l O
» . M S ja¥ al. wl vi
Q] o = =
. . r . 8 39 3 1] Q Q
. & ; w %3] g ) o j o
o i > > O > >
- 4 4 —l — e o -
A - S L ] I Y-
. ) { « . O 31 L) o Q
N . | 99 v | . ) -
Examples: ‘ . 4 IR B ] B g B
. . s . .‘ .‘ "\’
. l. To communicate thtough pantomine ' 5 ] 3 _‘\}2 ]
2o Jo describe rhreugh graphic means 5
> Y
% . o iy
' 3. To reccgnize posture as a fieany ;
‘ of communication \ - - . B
. ’ ‘*
4, vIo make use of common hand and
"~ arm gestures , . . . 5 =
' - v A
¢ 5. To recognize and use facial destures
asa mode of communjcation | . . - 5
“- . ’ " ’ . ] 4.‘ . ¥
. : . . . ‘\
G. Competency: Ability to usétnon-
: verbal ques . 5
. . , K
~ Comments: _
F - »
¢ ' - a > -
P . M . h >
(l
. . -
> . II. Category: Communication - 5
- = . . J '
‘ N [y . \ . . L
. - 1 " 4
.o £
. A 8!“/
* * ’ ’
| ) 104 ’
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