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* PREFACE -

5'The material in this resource ‘book has been compiled to assist teachere in
;uworking with Adult Basic Education students in the area of social and personal
"development. The material has been gathered from a variety of sourcee for

-use by a variety of teachers with a variety of students., No attempt ahould be j “(-:
szvmade to teaoh everything in the book to every student.- The needs of eech group

;of students and each individual student must be determined. the conjunction -

ilwith the student(s), and the resource unit selected to assist them to better

»'cope and hopefully -overcomne problem situations..

1°This book represents the first draft and we would be pleased to hear Erom the

‘}users o£ their successes and failures when using the various units so that :5fff““ffl”““

s
[P

i,appropriate changes ‘can be made. We would’ also like to receive information about R
?ﬁother meterial and techniques which have been used successfully to: assiet ABE

ﬂistudents in developing their social and personal skills.

lt&we feel that teachers working in the area o£ social and pereonal development
—dkwill benefit from training and experience in working with emall groups end
%f?recommend that every effort be made to obtain this. There are units in the .
.uresource book which should not be" used by the teacher unless they hava some

.background in small group situations oo these have been identified.

We wouid like to ecknowledge ‘the willingnees of tha New Mexico Adult Basic o
: Education Division to allow us to reproduce their publication Personel Growth ,

S ,."‘

Curriculum..' | '. '

_ the resource ook is primariiy the work of Lila Larson who was essieted by

Vonnie Grafton in dentifying sultable materials, Lila put in ‘many houra




~ fo£ her own cime to ensure that the book was. completed in the»shOtt time
:faavailable. Her enthusiasm and vlcality are qualities that we hope will be
 macched by those of you using this book. Please feel £ree £0 contaec ua fHVﬁ

L with any suggestions you have for improving this resource book.; :'

Geofirey E. Sainty, Ph. D.
Director, Instruetional Planning and Evaluation :
o Department of Colleges and Universities Affairs |
. ‘Box 5, Main Floor . |
C s Portage Avenue
"',-Winnipeg, Manitoba B
’ ,830 OVBV S
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'GAUTION Do not attempt to use the Resource Book

~,ﬂ‘without carefully examining and considering

o the suggestions in the foreword. |
e o

’GUIDELINES"FOR USE . |

This book is a oolleotion of resource lessons and related materiale to be

.pu~used specifioally with an adult population. ‘Suggestions are offered to help -
" group leaders to structure their own groups in a variety of settings, taking

""-:;;2into aooount both the varying 1eadership styles and the unique needs of the group f-_;-"’ )

members. . S . . S
~ This book is a oolleotion of "etartere" to make small group work a deeper end_

.rmore effective experience,

Beoause no attempt hae been made to 1mpose a. sohedule or epeoifio approaoh to;;,gJVQ:pﬂ'

- the group experience, you, ‘the group leeders muet ohoose whet will work for you
-and for your particular group. What works well for one leader, or tor one group,
p’may not work as well with another. This means that you must be euare of your own
v”’style and your own strengths and veaknesses, ' »

~ The small group setting makes available more time for eaoh member to experienoe

. and partioipate in the session, to discuss issues and attitudes, to become more awere
© of self and ‘the group process., The small growp setting offers an effeotive uey to “
- meet the needs of most group. members in an informal. etmosphere, where members can
f_;freeiy share their feelings and ooneerns with their _peers. Small group seesions |

tend to increase the e feotivenese of one-to-one oounselling, because the group ,
leader is in constant touch with the concerns, attitudes and velues or the pertiou-it'_g
lar member and age group involved, |

These exercises are not eaorosanot and should be deleted, revised, pnt in other Co

sequences or added to whenever the situetion demande 1t. What is appropriste, |

 "hese lessons oould cover a period of the first few weeks of a ‘group starting out.

i

at the moment, is what is appropriate,

The content of the lessons a8 set out 18 felt to be available for olesses in ,:e:fé.'

many subject areas and it is suggested that the lemaons be used whenever the time
seems to be appropriate in any subject area, .

To begin working together as a group a suggested list of leesons is inoluded.

The times as suggested are given as guidelines only for each of the eotivities.?

These times should not besome restrictive in nature 1f the need is to continue or t0. U




| cut it short . | . o
The leader may find that one or the six ma;jor areae is of particular interest
to t.he group, or that . parte of several are of interest or that the group ma;y not
wish to pursue any of the areas. The needs of the group would then determine the
course of action taken by the 1eader. -

3t
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% The lessons designated with an asterisk (%) are marked in this mamner so
that the group leader is cautioned. The caution is to suggest that a careful R
~look be taken at the objective and the activities which are suggested in that o

. lesson before undertaking the lesson with a grow. ; S
The group leader may choose to select one or more of the. suggested aetivitiee,i Sl

.eubstitute more relevant activities or to omit the entire lesson,

There may be occasions when the group leader would prefer not to deal with the -

topie suggested and it 18 to be. hoped that the. topic would then be omitted or
referred to someone else - perhaps a guest speaker could be called upon, a rie{d

found,

additional course work and experience in human relations groups would be helpful

trip arrenged, a £ilm shown or gome other means of dealing with that topi.c coul.d be o

Por some of the # designated lessons, training in emsil group um, re).evant B

for effective group leaderehip. The leader may feel that he/she dees not heve enougﬁ 5

expericnee to refer 4o in presenting a partioular topic and uould therefore chooee to
omit that topie. Such a cholce would be an example of awareness and ineight a8 to the
# strengthe and weaknesses of the 1eader and ip to be cemended ee a deeireble oeuree ot‘

action, o oy ‘

¥
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© UNIT I, PERSONAL SKILLS -
. IIEMA, . INTRODUCTIONS
R T Presentmg yourself and meeting people
i C102  Survey of life Skills
| ITEMB. MEETING THE NEED FOR BELONGINGNESS
© % 103  Listening to othevs o
" 104 Responding to other contributions E
105 Self-conzept . | R
% 106 Describing feelings Lo SIS
% 107 Giving and receiving feedback LI : B
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. This is only a snggeatad order, you may prefer to use another urder.an.f; 
Remember 0 use exercises which seem to be workable for you, You may not chooae _
gome of the activities ‘suggested at alls You may wish to substitute your uun. v

.Handling reeponsibility

OF THE PERSONAL GROWTH AND DEVEIDPMENT AREA OF ABE

:Présenting'ycuraelf and maeting pecple

Nonéverpal;éommunication

Growp decision (consensus)

“Survey of Life Skills

Listening to others

lRespOnding»tb dﬁher contribntione

Learning helpfnl behaviora in groups

{Identifying assumptions

Depending on othere

“Expressing trust in the group

Building strengths of the individual
Solving problems with a system

Good.
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UNIT I

PERSONAL SKILLS
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*'fuhié 1 - Personal Skllls o

5_~Subje5t

« Tniroduction o ot

w Presenting yourself and meeting people

' 7objectiVe - To identify mutual lnterests by naming own and

acknowledging other by word or gesture

'V‘Format of activities.

~- Any one or more of the - following suggested aotivities
may be used in dealing with this subject. It is suggested
that the group leader choose an activity that he/she would
feel most comfortable with when presenting the topic to
~the group. ; L .
Activity 1. Ten Persons I Am i | |
' ‘Source: Counsellor s Resource Book for Small~
| _ Groups in Guidance |
7 Unit 2, p.l, #2, |
Time: 50 minutes - See. Appendix A

i

_Actiwity 2. Haves and have nots )

Source! Counsellor s Resource Book for Small
: 'Grougs in Guidance B
~ Unit 2, p, 3 #10
Times 950 minutes - See Appendix A

Activity 3. Seli-descrigtion .
~ Sourcet Counsellor's Regource Book for Small o

Groups in Guidsnce
Unit 2, pe2, #3

,Timez - 50 minutes - See Appendlx A

Activity 4., S elf-descrigtion ' .
Source: Counsellor's Resource Book for Small'_
| Groups, in Guidance
‘Unit 2, p.2, 14
Tdmet 50 minutes - See Appendix A




Actinity;S.- First Names, First Imgressions L
-"' Source: = A Handbook of Structured Exgeriences,
"4" ~ Volume II, #42, P, 95. N | -
S Time: - 50 minutes, '
_,'Aetivity 6, 20 Loves | K -

' " Source: Values Clarification: {A Handbook of

| Practical Strategies for Teachers' snd ~
Students. o -
Simon, Sidney, L. Howe, H. Kirshenbaum.“
- New York: Hart Publishing, 1912., )

~ pps 30-34
Time: 50 minutes. L

_Conclusions « Have the group assess the following questions:
' L 1. What did the. process allow you to do?
2. What applications can be made?
3. . How did you work~together?_'
4, How did you feel?
= Have the groups reach a concensus opinion as to .
~ whether the original objective was achieved or not
- Note the opinions of individuals who do not agree with ;“
" the consensus and discuss the reasons for non-agreement
" if they are willing to discuss them '

Related materialg = .
- Qrigin ~ 1, Counsellor's Resource Book for Small Grougs in Guidanee

2. A Handbook of Structure Eggeriences in Human Relations
Training, Volume II ' | '

o
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: APPENDIX A
" SELF~CONCEPT
| uulrizya
SelféConcept_

a Objective. | ' |
. To determine how your "idealized self differs from your 'real R
self - , .

f:vContent SummarV°

.- Give a brief summary of theories of self (can be omitted at lower
. grades): :

Karen Horney's four selves (reputational self' idealized self,.
- personal selfy real self) :

Carl?G;~Jung-s "persona" (tole) Shadow. (antithetical aelf)

Antithetical Selves. from the arts: (good and bad "Angel" | ind
;Dr. Jekyll and Mr, Hyde) : ' | it

| Freud's Concept of be11° The 1d, Ego, and SuperegO° (1d is the '
infantile "beast within" or primitive self; Ego 1s the conscious

- gelf, mediator; Superego is the co.science, the Puritan or parent -
within,)

Method and Aetivities .

1. Reproduce SELF~CONCEPT INTROSP&CTION TEST (attached) and use -
. as directed, Variation: Assign numerical value to levels 1,
2, 3 and draw up statistical analysis of the group's resultso-

" Discuss. . '

2, Ten of me; ten likes: Have students tear a blank sheet of
paper into 10 pieces. On each piece complete the statement
"I ama _ ", Por example: I am a gtudent, Tell
them to think about what they wrote and make any changes they
wish., Have them put one of the 10 slips down, "the one that
describes a role you feel you could give up with the least
change in your life. Think how you feel abou that." "Then,
continue putting down one slip at a time, Pause to think
about it., Don't rush," Have them look through the papers again
and change the order if they wish. Coungellor should lead off
the discussion by reading off his/her list and tell feelings.
Ask for volunteers to read and coment on theit list.

Support those who are unwilling to participate or who have
iittle to say about thelr choice and. feelings. Have them uge
10 other slips to write activities théy enjoy doing (watching TV,

movies, ete,), This time have them match the activity to one of

H . ) . .
Tl .

L O T




6.
- - in the context of each self. '"Does anyone have any more selves?
‘Anyone have difficulty with any of the four (which one)? Do you

__the roles they identified., When finished, discuss problems

matching activities to persons or roles. Discuss discoveries

~ which were made using this technique - assumptions, perceptions,
y.problem areas, inconsistencies, exaggeration, wole conflict, etc, =

e It is normal to have serveral activities clustered around a role

with some roles without activities, or to have activities which

cannot be associated with a role. This provides a unique oppor-i‘
tunity for self-discovery. o .

In dyads, one partner describes himself/herself for three minutes."

o The other partner listens only, cannot speak, nor even nod, Reverse._ ,
Then original listetier speaks for two minutes, describing how he/she
thinks partner feels about himself/herself. Then, for three minutes -

there is a free giVe-and-take mutual conversation about each other's

 self-concept. This activity developes communication, congruence,

listening skills and’ helps self-awareness and understanding. others. '
Variation: Using same technique, have studenta describe their

etc.

In small groups (446), imagine'you are ‘talking ‘on the‘phone to
a stranger who will meet you for the first time at the airport.

- Describe yourself to him/her. Allow 3 minutes each, then discuss.

5

- how self-concept determines to a great extent. how we describe ‘

ourselves to others,

METAPHORS. "If you had to be something other than yourself, what
would you be?" Have each student write down their choices privately

- on a piece of paper. Have ‘each student identiiy and briefly explainf‘
choice,

Aniﬁalnortbird

Plant . o R LT

.~ Any object .
- Furniture or household furnishing
A food o
~ Another person
A nation ' e
- Kind of countryside (ocean, mountain, forest, desert, etc.)‘
. Symbol :

Only the student has a complete list of his/her choiees. Discuss |

what the choices mean = the pattern which emerges describes the
student 's self=concept. Begin with your own choices if you wish.

Using Karen Horney's four gelves,. have students describe themselves

agree with these theories?“

” Ry
Ay,

parents. Other possibi%ities. friends, school, life, the world,; S




7.

Using Jung's persona‘concept, have students write down the

‘roles they play or those they see in others (using ro names).

- Discuss how assuming some role is unavoidable but how important

it is to keep it in balance. Discuss extremes. The ideal role -
is to be yourself. Which roles do they like, dislike? Why? What

~ does this " rell them about their own self-conoept? o

Collect photos of young people in various settings and number them.

" Have student pick person they think they'd like to meet, Pick

person they'd least like to meet, Why? What does this tell about . .
self-concept? Variation: Use travel photos and have student

- gelect picture ‘which most app°als to him or her. Why?

e,

. ‘\\.~,\
N

‘_Have each student s name spoken by other group ‘members in a normalJ
tone ard. manner, then vary the delivery from a whisper to an angry

shout., -Say it with ridicule, -impatients, etc, Discuss how it felt .

o  deep inside, which way was most objectionable? Most acceptable? Why? .

10.

What does this tell you about yourself? ’

Arrange 10 objects in front nf the group (dollar bill, pen, key,
. book (title co:izealed), noteoook, etc,) Have each student tell

which object he or she would most and which he would least like

“to have., They briefly ‘éxplain why, Afterwards, note ‘gimilarities

and differencesi Discuss how some students seem to. have similar.

: -wants, how there are individual differences as to like, dislikea._ ‘

11,

Give paper, crayons, pencils, and have students draw a picture o£
‘themselves. Then, each person descirbes his or her picture to the

others. :On the back of the paper have them list 10 positive things ,f
about themselves., Rank them in ofder of importance. Encourage -

 each member of the group to share the five most important positive
| ._*~traits on the list. . R A
~ 12, To help students to. better understand themselves through a systematic >
. bombarding with positive feedback about their strengths; have a .
~gtudent be "it". He or she is told of his/her strengths (and only :

ti.rstrengths) by the other individuals of the group.. Rotate.

Variation: Another variation is to have a session devoted to one
or two persons at a time who are trying to achieve a new goal., As

each individual speaks of his experience (often his frustrations)

the members of the group "bombard" him with their assessments of

- whis strengths.

This may be followed up by additional sessione for each individual

depending on his progress and with l«to=1 counselling. This approach
seems to work most effectively with a group that has had time to become

reasonably well acquainted with each other,

Follow=up: Each individual describes his reaction., A general dig=

cussion as to the purpose and effects of the exercise may be helpful,

. 1f students ask for negative feedback, for constructive eriticism,

“establish a ratio of one negative observation for every one or two
‘positive commente.

Fa




J;f;l:'13.

‘I'VE GOT A SECRET. Each student secretly writes a sentence or
short paragraph‘describing,something about themselves they -
‘haven't shared with the group. - The unsigned papers are put _
. ina box and read, one at a time, by the counsellors The group
' discusses each, This reassures the writer that others accept - T
© him/her anyway and that many others may have the same. private T ;;:‘ ‘
3 -»thoughts and concerns, Ce R
PR 14.‘_Using pictures like che TAT, preferably human 1nterest phocos
.. taken from magazines und newspapers, and in small groups (4-6).
-have studentz create stories (what happened. befere, now,. and
what will happen in the piccured situation.,.




. Introégectibn Test
Me thod: |

- Read: through each of the following items, Encircle the number .
in the left hand column you feel you should be. o [ RS
.. .60 DOWN THE LEFT HAND COLUMN. FIRST ~ ALL THE ITEMS., . L [
e _{il~ts a high degree of ability; #2 is a moderate degree; 3 o R
~ ig little or no ability, COVER OVER THE LEFT HAND COLUMN and
proceed through the list a second time,  This time check off
the degree of the abilities which you feel you eallx have (right
_hand column marked "Real Self"). | |

IDEALIZED . o ”,' R .'REALV;

TSELF ' ABILITY.OR TRAIT S s
2 3. _‘l. Liked, ‘écceéted b§ others ., . 12 3.
1 23 2, Controls temper o 123
12 3 5 3, Communicates well, expresaes .1 2 3
: o self verbally f” | . S A
.12 3 b Communicates well. expressen ,.!l“,f_,';l f2§“3l3'
. o o " self in wrlting : . S
123 5 Leamdng .0 T 0123
1.2 3 - ,6.'7Willingness to listen to others 1238 7
2 3 7. ‘Interest in petsons o£ the opposite -~ 1 2. 3
. o . sex SRR . o
: 1.2 3 8, Working with persons of lower rank 1 2 3
SR - or status T
1 02 03 e 9, Working wlth persons o£ equal rank 12 8%
T | o# status - S -
-1 2 3 lO,, Working with pexsons o£ hlgher rank ) 1 2 3
- ~ or status - o L
2 3 11, Making friends easily R N A
3 12, Making decisions; problem solving' 1 2 3 -
123 13, Tine and effort put into self= . 1 2 3
: : - improvemene - . S
1 2 3 144 Self-awareness. self-understanding - 1\32 3
2 .3 15, Self-acceptance; gelf-confidence 1 2 3
2 3 16, Understanding and awareness of 12 3
o others - | -
1 2 3 17, . Courage; perserverances fort‘ltude; 123
S . itiner strength o -
{ 2 3 18, Concern for othersj caring about’ 1 2 3
o others . | o
2 1.2 3 - 9. fense of fulf:l.ument; ea*‘lsfacelon; 1 23




" IDEALIZED - | caoe T  REAL

SELF | ABILITY OR TRAIT L . SELF
| 1 2 3 20, Help establish, maintain. happy | | 1 2 "3:'
- o family relacionshipa - : :

'fExamine similarities and differences in the above 1isc. Thinﬁ about
them, Make copies of this test and have friends rate you in the right

hand column (do not have them sign their names and try to collect them o ,
all at the same time and place so as to keep results confidential), In  ;»k5

his way, your results will more accurately deacribe your real self. :

id

[
= V,




~ Resources:

: iﬁg'Man andeis'Ideas.»(Du Hoﬁ Dé282), GordpnvAllpdrt, 1971;

Primer of Freudian Psychology, Calvin Hall, -

The Portable Jung, C. G. Jung, (Viking p. 70); 1971.

The Undiscovered Self, C. G, Jung.,

Neﬁfbgis and Human Groﬁth, Rarég Hoiney.
' ThévCOutage to.Be,'Paul Tillicﬁi

Becomi% ’ dordon'Allpdrt. |




© Subject = Survey of Life skills . | .
Objectivé = To identify the skills possessed and those which the
- group members might wish to develop ST

Format of A.tivities.

S

Activity'l. Why Are You Here?
o Source: Life Skills Coaching Manual, Pe 45
 Time: 50 minutes o ) e
Activity 2, Life Skills Check List- ~ » - | o
Source: Life Skills Coachin Manua » PP 47-53'_
‘ Time: 50 minutes . - |
Activity 3, Twenty Things You Love To Do

Source: = Simon, Sidney, Leland Howe and L
H, Kirshenbaum. Values Clarification.

(New York: Hart P _GﬁiTEEIEE:-T§7§7T-' '
pp 30-34
See Appendix A

' Timé°' Approximately 50 minutes

- Conmclusions - The group members discuss skills they would like to
o | develop and  those they already have
Related matexials «-

Origin = 1, Life Skills COaching Manual

3
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STRATEGY NUMBER 1
TWENTY THINGS YOU LOVE T0 DO

’ S . S

g Purpose

- An important question to ask in the search for values is, "Am I really
.. getting what I want out of 1life?" A person who simply settles for

-~ whatever comes his way, rather than pursuing his own goals, is probably
- not living a life based upon his own freely chosen values. He usually"

.ends up by feeling that his life is not very meaningful or satisfying.

”is.However.,before we can go about. building the good life, we must know what

4t is we value and want. This activity helps students examine their most
;prized and cherished activities. -

 Procedure

- The teacher passes out paper and asks the students to write the numbers
- from 1 to 20 down the middle of the sheet. He then says, "And now will
| you please make a list of 20 things in life that you love io do."
~ To encourage the students to start filling out their lists, he might add,

“"They can be big things in 1life or little things." He may offer an
example or two of his own. Or he might suggest, "You might think in terms
of the seasons of the year for things you love to do."

The teacher also draws up his own 1ist of twenty items, and as he reaches
the end of his 1list, he might tell his students that it is perfectly all

: right if they have more than 20 itema, or fewer than 20 items on their
.listSo .

When the lists are done, the teacher tells the students to use the ieft-hand"
‘side of their papera to, code their lists in the following manners ,

1. A dolldr sign ($) is to be placed beside any item which costs more -
" than $? each time it is done.. (The amount could vary, depending on the
group | S S o

2+ The 1etter A is to be,placed beside those items the student really
prefers to do alone; the letter P next to those activities he prefers
to do with other peoplej and the letters A-" next to activities which
he enjoys doing equaily alone or with other ptople.

3. The letters PL are to be placed beside those items which require
planning.

' 4.' The coding N5 is to be placed next to those items which would not heve
baen listed five years ago.,

];ng;”' P
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-8+ The numbers 1 through 5 are to be placed beside the five most important
~ items, The best loved activity should be numbered 1, the second best. 2,
and so on,. |

6 The studenc ig to indicate next to each activity when (day. date) it was
' 1ast engaged in, ‘ :

L To The Teacher o

This strategy can be repeated several times throughout a year. It is a good°j“ [ ;

idea to save the 1ists and compare them over a period of time.

'AAny more than five or six codings at one sitting generally overloads the
circuits. . 3

The teacher might see ways of making additional use of the lists. Por example..l.‘f' N

 he might ask his students to describe on paper or orally.to a partner how they-
{ike to do the item they mafked with the number 1. The student would tell -
with whom, 'at what time, under what circumstances, he likes to engage in the B
‘chosen activity. ,

" Or the teacher might ask the student to choose one of the items on his list

' and then list privately, or discuss with a partner, five advantages. pleasures,f;:--e?i'

"igains, benefits, or satisfactions he gets from the activity. -

“."A student might volunteer to write~his. list on the board, with the option to |-

omit any items he'd rather not-share, The teacher gives him a Public Interview;:h
- based on his list. (See Strategy Number 12.) , '

1 Learned Statements® (Sctategy Number 15) are an excellent ‘ollow-up to’ thia o

- strategy.

v‘,Additional Suggestion

. The teacher might want to add additional eleméntg to the .coding system

e-suggested above, Here are some more suggestions that,the teacher may use
or adapt~ , - : - |

1. Use the letter R for those things on your list which have an element
. of RISK to them. It can be physical risk, emotional risk, or intellectual
risk. . _
2. Put an I next to any item which involves INTIMACY. |

| 3, Merk with an 8 any item which can onl" be done in one particular SEASON
of the year. ' , , : _

4, Put the letters IQ next to any item which you think you uould enjoy more '
' if you were smarter.

5, Place the letter U next to any item you have listed that you think othetr
' ,_people would tend to judge as UNCONVENTIONAL, _ 4

6 Put the letter ¢ next to items which you think other people might judge as
. very CONVENTlONAL. |

I T




7.

- ' ‘9.:‘. .

0,

o,
a2,

13,

15,

Next to each item write the name of 'a person you want most to talk to

Use the code letters MT for items which you think you will want to

‘devote increasingly MORE TIME to 1n the years to come,

‘Put the letters Cil next to things you have listed which you hope your
~ own CHILDREN will have on their own llsts someday.

, Which 1tems on your list do you feel nobody would conceivably REJECT '

you for loving? Code them with the letters RE.

Place the letters PU. next to any items which you think a PURITAN

_would say are wastes of time.

Put an MI by any of your items which you would uot be able to do if

" you moved l 000 MILES south from where you now live.

Choose threes items which you want to bevnme really BETTER at doing.
Put the letter B next to these items.*

Which of the items that you put on your 1ist would you want to see on &

list made by the person you-love the very most? Mark these ltems wlth
an L. k A

about that specific item,

. .-

-Write the letter F next to those 1tems which you think w:l.ll not: appeat

on your list 5 years from now.

..
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B = bierlirg the Nerd for Bulorgingness -

ubjec - Listening to Others o

% ective - To. have the group converse with one another. using feedback to

practise the attending skills of eye ‘contact, body posture, verbal
- following,

'ormat of activities.

.Activity 1. - Attending behaviors , :
| Source:"Lifeiskiils'Coaching;yanual (modified by
. v, _ Lila M. Larson) o R j
- T pp.59-64 e -
| o Time: 3 hours | '
See Appendix A

Activity 2. Careful Listening.

Source. Barbara Dodds and Gene Stanford (unpublished)
Time: Approximately 50 minutes
See Appendix B

Activity 3, Using "Atten ding Behaviors" in Listening

Source: Ceunsellor's Resource Book for Small Grouga in. Guidance

. Unit 104, po b -
Time: Approximately 50 minutes
See Appendix c

' Activity by Understanding in Communication

. Sourcet Counsellor's Resource Bouk for Small Grougs in Guidance

Unit 104, pp 5-8, activities 1 & 2
‘ Time: Approximately 50 minutes
- See Appendix D . ' o -




Activity 5., Communication Skillg = Listening & Analysis
' Source: Counsellor's Resource Book for Small

Groups in Guidance .

. ’ . - - Unit 104, pp. 9=10
L - -Time:  -Approximately 1 hour
;ﬂ-* | ' ©  See Appendix E )

Reiated Materials =~ |
| 1, Fast, T. J. Body Language -
. 2, Poiret, M, Body Talk

. 3. ,ﬁierenberg, G, I., H. H. Calero How to Read A Person Like A Book
Ofigin'- ‘1. Life Skills Coaching Manual (modified by Lila Larson)

-

2,~ Barbara Dodds and Gene Stanford (unpublished) : -

-
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APPENDIX A

- Subject =~ Attending behaviours

Have the group break into three' 89 decide who is Aoy B. '

and C. . ,

Gather all A's together and ask them to obeerye,thef

conversation:between B and C vhen they go back to their

group, under the following: - -

1) eye contact = whether B and C look direotly at each

other while listening or speaking |

ii) body position - whether the listener exhibits body
posture that supports ‘the speaker -or not -

iii) verbal following - whether B or C restate the message
to indicate and/or increase understanding

B talks to C for 2-3 minutes about what he/ehe was doing

“before returning to school ,

Reverse, C talks to B for 2-3 minutee ebout what he/ehe o

was doing before returning to school ‘ |

A reports to B first what he observed under eye oontaot.,'»
body posture, verbal following : _ E

- A reports to C . . |
Chose a person to work with, call all of ‘the groupe together -
to watch you model the non-attending behaviors for 2-3 minutes |

= Your partner talks to you about why he/she would like to

go to (a new. show, the hockey game, etc.) and wants you to
to too - -
= You model the following.
i)  don't look at the speaker, look at your shoes, the
| ceiling, ete. . |
11) slump in your ‘chair, head back, or forward, arma £olded,
legs crossed, etc.
1ii) chew gum, yawn, turn away, throw in an oocaeionel "yeh“
Ask the speaker how he feld as you performed
Have the speaker talk to you about the importanoe o£ a libraty.
gym, cafeteria, etc. in the school
- You now model the attending behaviors of:
1)  look directly at the speaker, follow hand gestures

d"
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PI ” u-. a»

with your eyes : : ,
i1) be comfortable in your chair, relax your musoles.
~concentrate on the HERE AND NOW '
- maybe lean forward, elbows on the table, on the -
back of the chair, on your knees, use hand gestures
when speaking, raise your head ,
iil) nod in agreement, laugh or smile at a joke, express
 agreement or feelings about his remarks, add to what
- was said, or ask questions to better understand what '
. was saigﬁ!_e.g.,l"l don' t quite underetand you" |
BN "That's a new idea"
’"Would you say that another way

"If 1 follow you cotreotly, you..
~have told me.,." .

Have the small groups practise the correct attending behaviota 'i_': |
with A telling B and c how he felt while obeerving B and c in BEREE e

conversation , - o
- Each pefson in the group should havé a ohanoe to praotiae 7"
the ai “ending behaviors in their group

B‘sf’)




APPENDIX B

Subjeet - Careful Listening
a) General Introduction B . .
'b) Have the group break into five's, identify 2 presenters
and 3 observers
é). the two presenters are given a question or issue. and
 told to present the two sides (5 minutes each):
d) the 3 observers are then called on to- summarize the
s differences between the two positions
e) The two presenters Judge the most accurate summary
£) Repeat until all members have been called on to summarize

o, L R e
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APPENDIX G.

Using "Attending Behaviours" in Listening

”Grade Level: Jr, = Sr, High
bjectives.

To help students to learn and use interpersonal communication skills '

known as "attending behaviours" to improve everyday communication.
Definition. S ™ |

"Attending Behaviours"

a) . _eye contacti~ an attempt to look the speaker in the eye, in a
- varying gate, following his hand gestures with your eyes, etc.

b) “body postura- and gesture9°- take a comfortable position in your.
_chair =« relax your muscles ~ look and feel comforteble snd give
your full attention to "here and now"

¢) _following behaviour: - behaviour which tells the other person
' of your attention - such as: nodding in agreement, smiling at
~a joke, making comments where appropriate, etc., -

Aetivities.

‘a) Divide the group into triads and assign one member the role of -
‘spectator., The other two members are to attempt to learn as much
- about each other as possible in a limited time (approx. 5. min.).

b) After Activity (a) is complete, call one member £rom the group to
work with you, the counsellor in the same exercise as in (a). The
‘students should be told to watch carefully how you, the counsellor,
use "attending behaviours'. The counsellor then should use the
three "attending behaviours" while interviewing the student.

Following this activity the coungellor shousd digcuss the "attending
behaviours" he used and the reason for using them.

.Discussion:
The students who played the role of spectator during the original interviews
should comment on the behaviours which they recalled which either eontrasted with
or agreed with those "attending behaviours" which you outlined, ’ :

The behavionrs which are seen as positive ones could be recorded on the

chalkboard as they are being mentioned, The counsellor could arrange further
prsctise gessions later on to reinforce the "attending hehavioura"

41\)
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50b“ective-h;hr;~fv;f'ffl

 £1. The difficulties they can expe:ience when verball communicauins.t
.;-;[2. Leadership functiong, - . o A -
' ' ;3. Ihe importance of feedbéck;”;g‘

f Back ;9 baqk eg erimenc.:_,i A

'i?EZSetting | There should be two desks in the middle'of;the {;
*the_rest of the’ desks in a hoxseshoe ahape around themf _”

b gfygteria1° T openrtop boxes - qné’on each desk. In’ each box there:‘
. ghould be many objects up to 15, Theae might include pen, pencil,
5§eraeer, rulqr, etc. bach box should have exactly the same objecca.;

-1 ¢) ;1nstructions.‘f '?f“i  '

e 1) o, thg_g;gggj' Ask them to noce any difiicultiee 1n the
B ;_communication that goes on. o el

""J;ﬁ?;z> Tp ehe two_veo'le who are’involved'A fséff

4y Onehwax'- One. of them is to tell the other- how he ie & e
Ty putting the objects with respect to each other, and. the S
- other is to do the same withouc ‘asking any help so thah ;
the arrangement looks the same from where the teacher
‘18 sitting. The first can put them any way he wants.

11) Two way = Pick two other people and their 1nenructiona ”f:u°
" 'are the same except that they are allowed to talk tc each
ocher and ask eauh other questions. ' . ,

| 'fd)"On Board° Put up differences thac the claea noted between onawway -ayﬁ“*{“
- and twouway communicaeion. Some mighe he°"*““ LR ‘ ,C='~‘““
4, in oneuway (a) the two people do not have feedback and do
.. not know how the other is doing., (b) the nenespeaker will
- become. emotional. - (c) auncesa depends on how praf&eient ehe
| speaker ige. . S T T

”ii in ewoaway - impruvemene in undeestanding. !

"‘;;_¢MMM_ALA




| 'snﬁ.';Squares experiment (see next page)

;§»,}V5;f5)' _gg:ggg._ Qne person directs the resc of class. fA

ﬂ :fb)f.ﬂggggggﬁg. The 1nd1vidual ac the bead of the class has two o
" pleces of paper. containing a number of squares arranged in a

A f]“”_certain ‘order: (the two, arrangements are different).. Each- shape
TR is lectered. T EAT '

pinanti P “a‘“‘

| ;}oc)f~1nstructionszf ’3fﬁ.fp¢,jfg~; ;*T*‘, o N ;l{ | '5\-,

) To_the 1ndividual - he must describe to the rest of the class o
how to draw an exact replica of the squares he has on his sheet.
The first time there is no- feedback and the second time the class
ean ask questions. ce T ST i ,

- 2) 7o the class - each has a piece of Paper on which he is to- draw e T
2wt what the "eader" tells him to, or what he thinks he is being AT
i “told, The second time, he may ask questions.. They are to., _ T
FETE. : ] compare their drawings with the uriginnl. o K _wy- S

d) Summarx b Ask the class if there is any’ difference between the
" Tikeness of the first they did to the original compared to the T
-second. Ask vhat the difference could be attributed oy ffE\ BT S T

. Answerss” Becter “diagram in the twc-way communicationa Why?
= (on board) .a. - less chance:of error . i [“ . SR S
| b; “more likely to correct errors D ;ﬁ R T
‘ move involved in twomway < . Lo oo A R

d;. more heads together on problems JE L

Summary Discussion.wﬁt

"-lxw,Apply feedback strees to teacher-student situation.\ 1f neither receives
0 the necessary feedback, thete will be faulty communieation. -

.2, What about reference to leadership? One-way communicaeion implies - _ ER
.1"authoritarian setup. N ‘ . L
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The purpose of the next two lessons is to 1llustrate: how the role of

.~ leadership in a group facilitates (or hindars) communications ‘in different

.- types of situatiops that the group is involved-in, the personal characteristics

: that contribute to an effective leader, and how these characteristics may vary -
_depending,anthepha@gregand;purpose,ofxtbe‘group.' Thus, 8 group is likely to

+  have leaders forivarious purposes rather than a leader.

There are. two major types of leadeiship = task or group achievement leadet=
ship which helps a4gtoup,reaCQVQ’gdalg”and,SOcialéemqtional leadership which
is more oriented toward building movale and/or keeping the yroup together. -

. The two types call for different personal qualities and are likely to be
filled by different individuals,. = . - L o

Reference: . i L

g ?' Ac?ﬁbwledgeﬁénts~t6f£he B;‘C.fTeécherS' nge:atioﬁuLessqﬁ Aids'Sefyiéea o
. 23090 g e e S e

PRI . . et
.«a*“v'l : L B Sids




'APPENDIX E-

Communitcation Skills:-‘Lisrening aud Analysis

lGrade Level: Jr. = Sr. High
: bjectlves. o

To illustrate some steps in logical analysie..

To - illustrace some pitfalls in. analysis: ' - weak listening ability

b)
c)

d)

e)

| to group, = personal bias.v . .
;Activities.
a) Class members are divided into groups of gix members each. Each:

member is given one card on which one of the following clues has
been written.. .. .- ... o A :

Clues

1. Mr, Abel is a bachelor and slightly bald.

2. The counsellor is the stenographer 8 son-in-law and drives .
 a Firebird, , , .
3. Mr. ANderson is 25 years old.
4., The asMgtant principal is the principal's grandsonf : ,
5. Miss Evais is the Chemistry teacher's’ step-slster and comes
- from Regina. .
6. Mr,. 0'Connor is a neighbour of the principal. who has two
sons. _

Pass out Copies of = "Instructions-to Group Members"ion»nest psge.»

Answer Key - Principal - Mrs, Sealy
Asst. Principal - Mr, Abel
Counsellor - Mr, Anderson
~ Stenographer - Mr, 0'Connor
"~ Chemistry teacher =~ Miss Fields L
‘Plerk Migs Evans

The solution shnuld show why according to the clues that only one person .

'can fle aach position,

The large group assembles to discuss their results and reactions.




,INSTRUCTIONS 70 GROU? HEMBERS ‘
\Do not show your cards to rhe other members of your group, "
1You Tust ‘give your clues orally. ' ;g__w_”,,ﬁ.:, B _T /T ;4hﬁ_,_.,.i S
' By listening to the clues oﬁ each group member and by using analysis o
;skills, fit the right person ro the righc job.a:_. : , f

~the school.v

l;possible for eaon{job in the school. ;;Q.JM_;_‘H‘&Vy__,

e - e e T T T T T T T e e R e e e

The people listed in the 1efr~hand oolumurall work in oue sohool. Lisred
in the right=hand column, but non necessarily in order,.are the jobs in

Prinoipal;f{f R
";Assistant Principal b
‘Counsello¥ ,y
_ Stenographer |
= Lhemiscry Teacher
CIerk b i

i | T \ }

Mr. Abel

Mr, 0'Connor -
" Miss Fields

Mrs., Sealy

Miss Evans ,Q,;f'

Mr. Anderson

Your group should select a secretary. In your solution. you ahouldwshow
why, according o' the clues -and : the- above Anformation, only one person is

; )H .
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Format of Activities

‘Responding to Othér COnttibutiono “

Learning to respond to other contributions, rather than |
3ust adding unrelated new ideas. '

Aetivity 1, Responding to other. contributions

‘Source: Barbara Dodd & Gene Stanford (unpublished)

Time: 50 minutes ‘,

'_ - See Appendix A

: i'Conc1usion_V

Group consensus re: R - . ;-A‘?

1. VWhat did the process allow ‘you to do?

2, What applications can be made?

- 3, How:did you work together?

4, How did you feel?

y*y'nelated Materials |

. Oripin

T T T T

le Powell John

‘Why Am I Afratd ‘to Tell You Who I Am?
Chapter 3, po 43 i

. Barbara Dodd and Gene Stanford (unpua113hed)’ modified
by Aaron Hillman . iy

L !




- Subject! Resgonding to Other Contributions

- 4a)

Y

c)

»

£)

‘direotly at No. 1 and respond to his opinion.

e)

General discussion on the topic as well as, the responses

Appendix A

General introduction (at ease development) .

Leader gives one member a question (e.g. Should grades B
be eliminated?) S |
First member gives his opinion and explains.' , _
Second member (direcrly across from first person nust look

Third member (appointed by the leader) must 1ook direetly B
at No. 2 and respond to his opinion. - ' ' :

Continue until every person in the group has responded.

and feelings involved in learning to speak and listen.

by
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. Objective = T

.
- 2.
- 3,

o

| Sﬁbject“ - Self-concept

identify how each oerson in the'group:’

sees himself
is seen by others
would like to be

Format of activities:

Activity 1. Roles |

Source: Counsellor's Resource Book for Small Grougs

in Guidance
Unit 2, p. 3, #7

‘Time: 50 minutes

“_See;Appehdix A

R e

2, Meﬁaghors

. -

Source: Counsellor s Resource Book for Small Groug

Hn suidance
f]um, 2, p.2 #5

Time: 50 minutes

See Aﬁpendiva

Conclusions <« Have each group consider these questions.

A
Y
3.

be

What did the process allow you to do?
What applications can be made?

How did you work together? |

How did you feel?

- Discuss whether the objective was achieved or not. and

Related matefials -
' 1,

2,

~1f not, why.

Powell, John. ‘ , :
Why Am I Aftaid To Tell You Who I Am?_

‘Maltz, Maxwell. N

' Psxcho-beernetics.

3,

- Jonathan[Liviﬂgston Sengull} N S e o
Coungellor's Resowrce Baok for Small Groups in Guidance

in

lfﬁjkf Origin « 1.

Bach. Je
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1
ltem B
105 -
.  APPENDIX A .
SELF~CONCEPT
UNIT 2
Selfwconcept' - - : ‘ : _f

J Objective’ - | ‘ | ' ' | g
To determine how your "idealized self differs from your 'real ' L
self'

- Content Summary:

Give a brief summary of theoriea of self (can be omitted at lower
grades) - s - ..

Karen Horney's four selves (reputational self idealized self°
personal self° real self)

Carl'G Jungvs "persona" (role)‘ Shadow (antithetical self)

; Antithetical Selves from the arts. igood.and bad “Angel";
Dr. Jekyll and Mr. Hyde) S '

. Freud's Concept of Self The Id Ego, and Superego° (Id is the .
infantile "beast within" ot primitive self; Ego is the conscious

self, mediator; Superego is the conscience, the Puritan or parent
within.)__ ,

~ Method and Activities

1, Reproduce SELF-CONCEPT INTROSPECTION TEST (attached) and use
: as directed, Variation: Assign numerical value to levels 1, -

- 2, 3 and draw up statistical analysis of the group's results._
Discuss. '

2, Ten of'me; ten likes: Have students tear a blank sheet of
paper into 10 pieces. On each piece complete the statement
"I am a ", TFor example: I am a student, Tell
them to think about what they wrote and make any changes they
- wish, Have them put one of the 10 slips down, "the one that
describes a role you feel you could give up with the least
change in your life, Think how you feel abou that." "Then,
continue putting down one slip at a time, Pause to think
about it, Don't rush," Have them look through the papers again
and change the order if they wish, Counsellor should lead off
the discussion by reading off his/her list and tell feelings.
_ Ask for voiunteers to read and comment on their list,

Support thoge who are unwilling to participate or who have
little to say about their choice and feelings., Have them use
10 other slips to write activities they enjoy doing (wauthing ™,

movies, etc.). This time have them match the activity to one of
S o | -

.
i ) . : - i U SO S S S S,




3.

4,

5,

the roles they identified, When finished, discuss problems.
matching activities to persons or roles, Discuss discoveries
which were made using this technique - assumptions, perceptions,

problem areas, inconsistencies, exaggeration, role conflict, etc,

It is normal to have serveral activities clustered around a role

‘with some roles without activities, or to have activities which

cannot be associated with a role., This provides a unique oppor=
tunity for self-discovery. -

In dyads, one partner describes himself/herself for three minutes,

The other partner listens only, cannot speak, nor even nod. Reverse,
Then original. listener speaks for two minutes, describing how he/she
thinks partner feels about himself/herself. Then, for three minutes

there is a free give~and-take mutual conversation about each other's
~ self-concept, This activity developes communication, congruence,

listening skills and helps self-awareness and understanding others.

~ Variation: Using same technique, have students describe their

parents, Other possibilities: friends, school, life, the world,

‘ete,

In small groups (4=6), imagine you are talking on  the phone to .
a stranger who will meet you for the first time at the airport,
Describe yourself to him/her. Allow 3 minutes each, then discuss
how self-concept determines to a gteat extent how e describe
ourselves to others, - ' :

METAPHORS. "If you had to be something other than yourself, what \ .
would you be?" Have each student write down their choices privately B
on a piece of paper. Have each student identify and ‘briefly explain

Animal or bird
Plant
.~ Any object
Furniture or household furnishing
- A food - :
‘Another .person
A nation -
- Kind of countryslde (ocean, mountain, forest, deserc, ‘etc.)
Symbol A

Only the student has a complete 1ist of his/her choices. Discusgs
what the choices mean = the pattern which emerges describes the

' 'rstudent 8 self-concept. Begin with your own choices if you wish,

6.

Using'Karen Horney's four gelves, have students describe themselves '
in the context of each self. '"Does anyone have any more selves?
Anyotie have difficulty with any of the four (which one)? Do you
agree with these theories?". |

o




9.

-:select picture whicn most appeals to him or her. Why?

Using Jung's persona concept, have students write down the
roles they play or those they see in others (using no names).
Discuss how assuming some role is unavoidable but how important
it is to keep it in balance. Discuss extremes. The ideal role

- is to be yourself. Which roles do they like, dislike? Why? What

does this tell them about their own self-concept?

Collect photos of voung people in various settings and number them. ot
Have student pick person they think they'd like to meet. Pick ’
person they'd least like to meet. Why? Wwhat does this tell about
self~-concept? Variation: Use travel photos and have student

Have each student s name spoken by other group members in a normal
tone and manner, then vary the delivery from a whisper to an angry
shout. Say it with ridicule, impatients, etc. .  Discuss how it felt

.. deep inside, which way was most objectionable? Most acceptable? Why?
_ What does this tell you about yourself? S

10,

Arrange 10 objects in front of the group (dollar bill, pen, key,
book (title concealed), notebook, etc.) Have each student tell

, '1'which object he or she would most and which he would least like

to have. They briefly explain why. Afterwards, note similavities

- and differences, Discuss how some students seem to have similar -
. wants, how there are individual differences as to like, dislikes.

.

12,

Give paper, crayons, pencils, and have students draw a picture of
themselves. Then, each person descirbes his or: her picture to the

~others, On the back of the paper have them list 10 positive things

about themselves. Rank them in order of importance. Encourage ' '
each member of the group to share the five most important positive E

‘traits on the list.

To help students to better understand themselves through a systematic
bombarding with positiVe feedback about their strengths; have a
student be "it". He or she is told of his/her strengths (and only

strengths) by the other individuals of the group., Rotate.

Variation: Another variation is to have a session devoted to one
or two persons at a time who are trying to achieve a new goal. As

B each individual speaks of his experience (often his frustrations)

the members of the group "bombard" him with their agsessments of

~ his strengths.,

- This may be followed up by additional sessions for each individual

depending on his progress and with l=to-l counselling. This approach
seems to work most effectively with a group that has had time to become
reasonably well acquainted with ecach other,

Follow=upt Each individual describes his reaction. A general dig=
cussion as to the purpose and effects of the exercise may be helpful,-
If students ask for negative feedback, for constructive criticism,
establish a ratio of one negative observation for every one of two
positive comments, 4

[ Ad el
L
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13,

14,

1'VE GOT A SECRET. Each student secretly writes a sentence or
short paragraph describing something about themselves they
haven't shared with the group., The unsigned papers are put .

in a box and read, one at a time, by the counsellor. The group.

discusses each, This reassures the writer that others accept
him/her Anyway and that many others may have the same private
thoughts and' concerns, :

Using pilctures like the- TAT, preferably human interest photos
taken from magazines and newspapers, and in small groups (4-6),
have students create stories (what happened before, now,‘and
what will happen in the pictured situation )

e td




Introgpection Test

Hethod! |

- Read through each of the following items. Encircle the number

in the left hand column you feel you ghould be.

GO DOWN THE LEFT HAND COLUMN FIRST - ALL THE ITEMS.

#1 is a high degree of . ability; #2 is a moderate degree; #3
is little or no ability., COVER OVER THE LEFT HAND COLUMN and

proceed through the list a second time. This time check off

the degree of the abilities which you feel you reallx have (right
hand column marked "Real Self').

IDEALTZED . . | | REAt

SELF , . ABILITY OR TRAIT | | . " SELF
2 1. Liked, accepted by others . 3
2 .2, Controls temper S ' 1 2 3
2 3. Communicates well, expresses .1 2 3
. ~ self verbally ) - -
2 3 b, Communicates well, expresses | 1 2 3
e “self in writing . _ B
2 3 . 5, Learning ' SN 1 2 3
2 6, Willingness to listen to others 1 2 3
2 7. Interest in persons.of the opposite 1 2 3
sex . -
2 3 8, Working with persons of lower rank 1 2 3
, , . . or status .
1 2 3 0, WOrking with persons of equal rank 1 2 3
’ . .. or.status , ,
2 3 - 10. Working with petsons of higher rank 1 2 3
_ I or status :
2 3 | 11, Making friends easily
12, Making decisions, problem solving
3 13, Time and effort put into sel£~ ‘ 1 2 3
- improvement . | '
2 14, Self~awareness, self-understanding 1 2; 3
2 15, Self~acceptance, self-conmidence
2 16, - Understanding and awareness of 1 2
| others’ : .
1 2 3 17, Courage; perserverance; fortitude, 1 2 3
_ . inner strength : .
1 2 3 " 18, Concern for others; caring about 1 02 3
» others _ -
2 3 19, Sense of fulfillment‘ sacisfaction, 1 2 3
IR ' contentment : _

“‘Q
W ‘:‘




_IDEALIZED ' R © REAL
CUSEHE 0 ABILITY OR TRAIT o - SELF

20, Help establish, maintain, happy ’ 1 2 3 |
o family relationships < -

. ' A - : i : : o

- Examine similarities and differences in the above list, Think about -

~_them, Make copies of this test and have friends rate you in the right
~hand column (do not have them sign their names: and try to collect. them

all at the same time and place so as to keep results confidential). I

" ‘this'way, your results will more accurately descxibe your real self. .

g




 Subject = Describing Feelings .

Objective =~ To develop the skill of describing feeling so that:
' . . 1. each person can develop problem solving skills
"l/-:;ﬁtfieach person can«develop control over. his feelings

3"._' -,group members can change behaviour if they so deslre _

RS ‘as a result of the £eedback of others
Format of activities. '

‘»_Actlvlty_l. Ggme' Bodx Talk

Source! Dynamic Design Industries, - o
» /1433 N. Centrgl Park, oo
_ Anaheim, California.v ' o
- . 92802 : :
o - (718) 776—2030

| Cost.- $6 00 ,.

3 iuﬁt::l.\}llltzy-z.'j Game. The Feel Wheel
‘ | Source. Dynamlc Deslgn Industries, -
d B - ‘..HM“Anahelm, California. e
R 02802 . .
(714) 776-2030 L
. Cost = Apptox. $7 00
Activitles 3 - ll Feelings are. Fdcts = o
Source. Counsellor 8 Resource Book For Small
' Groups in Guidance R
. Unit 99 ppo 1“4. Gl i <
‘Accivicies 1w 9 ‘3ﬂ:4n o
Time:  Approximately 1 he. for any one activity
See Appendix A f_“v :lt““lﬂ”f"ﬁl;

//l |

Actlvity 12 Focus on Feellngs o

‘Source: ¥, J. ‘MacHovec T T;‘ S

Time! Approximately 50 miuutea I
|  See Appendix B Sl
,'ﬁddendum‘ ~ This lesson would be more easily dealt with 1f the facilitator
| is comfortable with desctlbing his/het ‘oun’ feelings openly. 1t .
this i8 not the case, it is suggested that this Iesson not benused.

R

B S
.\o




'&yuclusions

Related materials ~

1,

2,

3.

D

then why.z o S o o i

1.

2.
3.

b

_.prigin

Powell, John. Why Am I Afraid To Tell You Who 1 Am?

Group consensus red

What did the process allow you to do?
What applications can be made?
How did you work together? .

‘How did you feel?
Discuss whether the aim was achieved or noc. if not |

(N

Maltz, Maxwell, Psyc ho=Cybernetics
Harris, Thomas., 1'm 0.K., You re 0.K,

Bach, J. Jonathan leengston Seagull

ha 10

Life Skills Coachiqg;nanual




. APPENDIX A

- SELF~CONCEPT -
« UNIT 9 |
Feelings are Facts

© Objectives; . L
| 1. To recognize that everyone has feelings. )
2, To learn how feelings can influence attitude and’ behaviour.”

"3, To get in touch with one S own feelings 80 as to become more .
self-aware.

4, To better understand the feelings of others .80 ag to make more
- lasting friendships and to realize the differences which might
prevent friendships.”dﬁ , S .

- ‘_n"-‘. avon
P

© 1 tent Sumnary:

Presents material on feelings we all have and an opportunity for
further discussion and prantical applications.o

Method:

The way we feel 1argely determines how we behave. 1f etudents are
not feeling well, they don't learn well, People close to us norice

differences in our feelings and can help us to realize when and help” 5

us to learn why we foal as we do.. . ...

Activities.

- 1. ,Feelings are. difficulr to identifx ‘and verbalize. Discu99°'

a) How does it feel when a teacher reprimands you?

'b) How does it feel if a parent hits you?

¢) " How does it feel when a. policeman stops you?

‘d).- How does it feel when you and your best friend heve a .
- - big fight? _

e) Everybudy is invited to a party but you?

-£)  When you sleep overnight alone at home?

g) How do you feel when you get a. complimenr?

h) when you make a basket or score a poinr?

2,

T "EVerybody freeze in position” and use ‘examples of body
language in the group (avoid undue emberrasemenr). Examples of
rypicsl body language‘




hand over mouth (inhibition)

hand ‘on chin (boredom)

arms -or legs crossed (resistance or blocking)

goqLuroq (clenched fist) _

~ posture (slouch - tired, tense) o o

tone of voice, spced of delivery (articulation, timing - fast,
© slow, hesitant)

walking. (rigidly - could be anger' shuffling - tired confused)

fidgety (nervous, impatient, frustrated) ~

wringing hands (nervous)

hands 1in- pockets (idleness, boredom, frustration, resistance)

These are not always true - qan simply be a comfortable position.‘ Requites
-~ further sLudy, other data. ' o ‘ -

siLtlng on edge of soat (enthusiasm, involvement). :
- children watching TV, adults watching wresling, competitive y
. sports, Lircus tighturope walker - obsetve for body language.

 ‘Where peoplo sit in rooms? (at back, front, sides, middle: sitting alone,
‘next to snecific people; seeking same seat each time)., Distance between -
people (cnnfortable space). party vs, school, claearoom V8. group counselling. '

4

?3, *What do you‘do~with your;feelings?“

A, why communicate feelings? e : o
: a)- relieves tension B '
" b) understand others
¢) self-aware“ '

"B, When should you communicate feelings?
- - a) issues (elections) ’
b) attitudes to others
¢) friendly advice
d) fulfill your duties .
. e) being honest & non-hurtful
v f) being helpful in relationships

C. When you should not cotmunicate feelings?
“d) emergency
©b) dangerous situation

@) doctors, nurses to patients
d) counsellor to upset student

“e) sinking ship, hijacking
£) f£ire in theatte
g) babysitting (electrical gtorm)
h) school teachers being bugged
1) driving car in traffic jam o
‘j) considerate feelings (not like clothes. ete,)




v Which is_more'honest?: Discuss,

- You may hurt when honest,
- Many.ways to communicate feelings. .
' Many shades of feelings,
Maturity is to choose wisely and communicate appropriately
vto the agituation, , :
. Dyads (in pairs)" Converse back.:p”backg then face to face, eyes
“closed vs. eyes open, Discuss. ;o ' ) |
. : s
. Go around the group and ask group members to volunteer how. they feel
at the moment, Imprcss upon them their freedom to participate or not.
" Discuss why they would not participate without embarrassing or pres~
" suring them. Use discretion when shy, withdrawn students are in
- group, S » -
. -Feelings checklist, Have students volunteer feelings they have |
experienced.. Classify as to "up", "down" and "in between". See - , L
also May, 1972, article Feel Wheel, PSYCHOLOGY TODAY. Usually a | ' .

~ list similar. to this results:

”'%Efy S "IN BETWEEN" ﬂ,d)b ﬁ_-m;;..zﬂDQwNﬂ_ ;

- Hapiness S Shyness =~ .. Sadness = . " ¥
Joy - , - . - Embarrassment | Loneliness o g
Optimism ~ Suspicion . o Inferiority . i
Enthusiasm  Indifference - Frustration . ’ : ST
Plcasure ' Boredom S . Fear’ S ‘ .*;
-Relaxation  Patigue . " Hurt o ] S
- Contentment =~ .  Curiosity Depression =~ = Coe
" Satisfaction . . . Turned Off _Anxiety . . S

‘Joviality (humor) Shock . ' Irritability S ' S
~ Fun - S Anger
. ‘Hopefulness , S . “Rejection . - o
o Pride .. - R e L e . C
 Acceptance, belonging R P R T

. Love

' Have students think about the variety of feelings they experience in
~ one day and ‘report ot them,
Variation: Have them write their own«feelings checklist of one day 8 - o
. (ot waek's) feelings and their probablé cause (ot question mark 4f they - .
are uncertain). . Have them arrange in columnd (sece foregoing activity). 1
" 1f 1ists are unsignhed, put them in pile and have students draw list at
random, read and discusd, What feelings have they all shared? ‘Which Lo =
differ? Which predominate? o , R , Ly

G




9, Shared fantasy, Have students close eyes, think of a situation, .
focus their attention on it for one minute, then open eyes and
discuss:

An embarrassing moment in my life,.
A happy childhood (or recent) memory,
An unhappy childhood . (or recent) memory.
A frustrating situation.
An angry situation,
A frightening gituation,
A lonely experience. .
A staisfying experience.
:“A funny experience,

Discuss feelings they remember, and generated while thinking
and. talking about the situation, “Use real-life, not imaginary,
situations. Establish permissive atmosphere = it is acceptable
if they can't remember specific experience or if they do not
want to share it. .

Resourceq'

o sxchology for Living, (Chapters 3 and 9) Sorenson and Malm. R
CRm

The Argument, (hDES). : o : B D R

Almost EVervone“Does, (ADES))i Using chemicals to change,feeiings.

L

-




APPENDIX B

' Subject = Focus on Feelings

* When do you feel lonely? Using your 1magination, find a place f
where you can be lonely.w ,

Focus on that feeling and thatApiace.,

v'Share with the group = where are you? (Substitute these. feelings

in above! free, happy, angry, satisfied, frustrated, together,
sad.)




. .:;. s 0l o'li': :‘(. ",!l 3""{4-01'“0~l\' )'(.- EJ& Un"E

cSUBject - Giving and receiving feedback. o

7921995115' - To provide feedback, to group members on how they are being
' . ' perceived by each other.

Format of activities: \ | ':‘- L St

Activity 1, Force Field Analysis

~ Source: J. Ekstedt, Province ofwManitoba;'
' onfluent Education Program.

vTime: Approximately 2 hours.
‘See Appendix A |

Activity 2. Personal-Instrumental(?eedback

G'_ S _'_ ~ Source: A_Handbook of Structured Ex eriencqg_ggg .
. ;  Human Relatio Training, .

.‘VO].ume III, #57, P 40 o, s
v - Time: . Approximatelyll'hour. f o

Conclusions - The group should reach a consensus of opinion having considered
: these questions. |

"1, What did the process allow us to do?

2. What applications can be made?

;3. How did we work together?

4, How did ve: feel? |

- Each grotup of two should reach a consensus of opinion as
‘to whether or not the original objectives were reached,

- Note the opinions of individuals who do not agree with the
congensus and discuss the. reasons for non-agreement if they
: ate willing to discuss them.,

Related materials -

‘Origin ~ 1. J, Bketedt, S I o . o '“
o B Province of Manitoba, . - .
Conf luent Education Program

s 2, A Handbook nf Structdred Egperience for Human Relatio
ot Training, Vollume 111, _




APPENDIX A .

. VARIATIONS OF TECHNIQUES FROM FORCE FIELD ANALYSIS
FOR USE IN GROUP PROBLEM SOLVING |

-

Techniques from force field analysis can be useful in sorting out
~ interpersonal and intrapersenal blocks in group problem solving. These
" techniques seem to'have“their best applicationvwhen a group of people

.become confused about their relati onships with each other in performing

- or pursuing a specific task or goal. The confusion often comes out with
~statements or questions like, "What is our objective anyway?" "I'm.
confused about what we are trying to do here.", "We don't seem to be
'.getting anywhere ', "ihy are we always rehashing the same old problems?"
etc. These kinds of questions and statements usually imply that the
~ group is ‘stuck’s They are also usually an indicator that individual
.needs are not being met and that expectations (whether implicit or o
- explicit) are not being realized. The task, as I see it, at these - .,
" points is to provide individuals within the group'with an opportunity s y
'to "rediscover" their relationship with the group and to."redefinev o f' _'“,~@
their common goals and objeotivee.". . o _ I

| Usuall groups reach this point when at least two factors are :

present: ‘ . "
1) When the group has intended (agaiu either implicitly or
»"explicitly) to operate by consensus rather than through the directiVe '

leadership of one individual. , ‘ '

2) When the group is in a process where goals and objeotives are
constantly being "discovered" (ie. when the group is in a state of constant
;flux regarding its reason for being) . " . '

) Since Confluent Education tends to include the above factors, it

would seem important to have available a process which can assist the
 group to re-svaluate its position and purpose by focusing on questions

of personal - interpersonal relationship rather than by struggling with

an outside objective or goal. The intent, however, is to rediscOVer our
commonality or common objective _x tewevaluating our relationship with

each other., This would appeat to be helpful whether the learning group
14 a corfiunity organization, a teaching staff group; a student group, a




' pteacher-parent group, or whatever.
_‘ | It is my feeling that some of the techniques and approaches with"
force field analysis can be very helpful at these stages of group '
.existence. '
A modified form of force field analysis which I have used in
these instances is as follows: '
1) IDLNTIFICATION OF NEEDS OR CONCERNS.

Have the individuals in the group take a pencil and paper ‘and move
'away by themselves. Ask them to reflect for a minute on the group and
“on their position in the group and then write down what they consider
to be .the three or four highest priority needs or concerns that exist
within the group at that time, | o
Having done that, ask the individual group members to find a partner
with whom they are ‘willing to share their list of ticeds or concerns. Ask

them to see if they can develop a list of 3o 4 top priority ‘areas of o

group. need with which they can both agree.

Ask that two dyads combine and move - through the same process. )

_ Have the. groups of four reform as a whole group and again share
their lists of concerns (each group of. four now has one list which they ‘
have agreed on) and see if the entire group can. settle on a list of
three or four top priority concerns. : ‘

What usually happens in this sequence is that individual group -
_members discover that their identification of needs is not distinctiVely
y different from the feelings and concerns of others. It is usually quite
| easy to come to a group consensus in this manner about the priority ot
concerns of’ the group. The: value in- this is that group priorities are
established by beginning with individual priorities. As the individuals
begin to explore their priorities with others they have chance to | |
ventilate and discuss many issues and in the process become reacquainted
with each other, Many frustrations and anxieties can be broken down in
this process. Conversely, if the group stayed together as a total group
~ and discussed their concerns as objects outside of themselves they might
| remsin stuck indefinitely.

oy
“:1 ‘x.)




a - statement such as, “In the light of these shared concerns my objective

- ments, four people do the same and finally the entire group creates .

"7i;'whole group to finally end up with a common objective that originates .

‘.“ discovery which people go through in finally reaching a common stated_;w

'2) ESTABLISHING A COMMON GOAL OR OBJECTIVE

The task now is to provide a process for the group to come. to an
agreemeént about a goal which ‘they can work toward, Again the process:
is to begin. with the’ individual and move back into the total group.
This may be aCLOmPlibhed in the following manners

- Ask the individual members of the group ‘to find their own space B o
again with a pLﬂCil and a piece of paper. Ask them to reflect for a R
minute on the gtatement of priority needs with which the entire group
~ has now agreed. Ask them to see if they can take those needs or.
.concerns and make them into one statement of objective for themselves-

in their relationship with the group. This might take the’ form of a

with this group. will be to ' , ~".
| When each individual has had opportunity to establish a -personal
a objective ‘move them through the same process as was used above under
"Identification of needs and concerns _ This means two people agree o
1to a common objective on the basis of their personal objective state—m

a common objective. 1t finally boils down to something like, "In view
~of our shared concerns, our common objective will be to smmewmmomes',

~ Again this is usually not difficult., Individuals normally £ind
that their statement of objective is quite similar to the statements -
of objectives written by ‘other people. “Again, the value is for the

~with individual thoughts and feelings.. The process of discussion and

objective is a major value of the process.

)] IDENTIFICATION OF HELPS AND HINDRANGES - S R

' Here the process may take at least two forms, both of which 1 have > . L
used. 1 will describe them as separate statemente of process. The use | |
of onie or the other of these tay depend on the mo d of the group at this
stage, the amount of time available, etc. ‘

A, Tirst alternative = Ask the individual members of the group to ‘3
find a parther (perhaps the one they. have been working with ot gomeone : :f C
new) and sit down to establish a cofitfact with each other. ‘The contract

: be dorected tpward. "How are we going to support each other now to
help the gorup reech ity common objective?". It might be suggeeted that -

u)




this take thc form of a written contract which both parties will sign.
. Once the contracts have been established in dyads, two or three dyads
may form a small group together and discuss their contracts. Individuals'
may consider the possibility of becoming a part of another couple s
~contract bv agreeing to it and signing ie. ' - - :
' This” process may then mave to the entire group where all of the - '
contracts are shared and individuals have opportunity to support the
contracts of other persons (this should alsays be left as an alternative
~and not a requirement 80 that individuals do not feel coerced into making
__unwilling (thus spurious) agreements and can direct their energy where
it makes the most sense to them). _
When this is done, individuals in the group who have established
contracts with each other may wish to get together and try to list i
the kinds of things- that are going on in their relationship with each E o vat%
* other which are moving toward the completion of the contract., They
" might also consider listing the kinds of things that are going on in
' their relationship with each other which are moving away f£rom the ;
completion of the contract (What is there about our relationship which
helps us to meet this contract? What are those things which hind=r us -
from keeping this contract?) e
Having done that, the task of these individual groups might be 3 o
~ to identify a key block - in their relationship with each other which, - o
if removed, would take them furthest toward their realization of the . o B
“contract. It is now the block. which is focused on and the group can . 'p .
discuss ways in which they might remove this block between them in ordet | - |
to most effectively support each other in meeting the terms of their
 contract with each other. ) ‘ o ‘
This process might work more effectively if the dyads on completing
 their contract would immediately identify those things in their re=
‘ lationship with each other which are moving toward or away from.the
realization of the contract terms, “decide upon the key block, and _ .
agree with each other on a way to begin removing that block, Once this g R
S is done the dyads could share with the entire group what they have |
" decided in terms of contract, those things which ate helping or hindering o
the realization of it, and what they haue decided to do about removing . . |
the key block. This then becomes a learning experience for the whole | -
group 1nd, again, it is likely that.a high degree of commonality will be
I:RSSZ A4unnuarua volatad tn rhe epntract and the identification of blocks. N -




B. Second alternative - Have the individuals within the group
again find a space:by" themselves with a piece of paper ‘and a pencil
and ask them to consider and write down what they are personally _
“doing to help the group reach 1ts commonly stated objective and what
they are doing to help the group reach its commonly stated objective
- and what they are doing which hinuers the group from reaching its

stated objectlve. I ' S : .
- Once this is done have the individuals form dyads and share their
-;lists of helps and hindrances and have them discuss with each other
what they feel is the key block that they as individuals represent in

) »'keeping the group from reaching its commonly stated objective,

‘When individuals in the. dyad relationship have shared with each

' 'other the way they see themselves as blocking the group from reaching
'its common objective, ask that they establish a contract with each -
other which will help ‘them overcome the things they do which they feel

- bloéks the group from reaching its objective.'x

- These then may be shared with the entire group or with an inter- -
mediate stage of sharing in small groups. ‘

The value of this is in focusing on individual responsibility for -
what happens in the group and the learning which takes place there.

o It is important that people have an opportunity to reflect on themselves"

_as potential blocks ‘to group process. and to ‘receive feedback about

: whether their. perception of themselves is accurate or not., Both of

- the above alternatives land themselves to this possibility while at
'the same time building a stronger sense’ of support and positive

‘ 'affiliation between group members. Often the exercise goes a long way

. toward removing the blocks and frustrations that exist within a group.
At the same time the group develops skills in persistently sssessing
 themselves as a total entity by. focusing on personal, individuel action
and responsibility.

John Ekstedt

Confluent Educdtion Program'

"}Province_of_Manitobe"7
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‘subject Encticns -
;“ijecfive ' _1; To identify what emotions are and the role they play

o ; in affecting behavior by studying love and hate._

"2, To be aware 6f how emotions conditions our personalities

and influence our behavior.

fiFormat of'Activities:
Activities 1 - 7 hmotions: LOVe and Hate 3 ;
Source: Counsellor 8 Resource Book for Small Groups in

'-Guidance

-x;_ u‘Ti%e. | _50 - 90 minutes for any activity..' L

O

See Append A o _:. o S A.Qf- pf”,f7¢}:f-°

ConciuSiOns ., As Appropﬁiate;

1%

oy

| Related materials - 1._ Coungellor's Resource Book for SmalliGEOupe‘in'Guidence,-' PR

Unit 75 PtSo

i.Ofigin o 7_~ oL Counsellor 8 Reeource Book for Small Groups in Guidance.

(‘

: 'l:‘.di o

Unit 7, pps 1-5, Activities #1, 2, 4-*6, 8 and 9. -

U L




"APPENDIX A

SELP-CONCEPT
o uNIT
* EMOTIONS: LOVE AND HATE

- bjeotives. e

- \.f'l;’“To identify and’ better understand what emotions are and the role -
they .play in affecting behavior by studying the nmjor emotions of
love and hate. ' © S ;o o L

"'~,'2.'~To realize how. emotions condition our . personalities and influence A
~our | behavior. : , _ L

"-ﬂ;3;"To realize the. effeot of the inability to cope with emotion on the 't .
| idisturbed personality. S e | e

4, To learn“to cope with emotional upsets to resotre internal ‘balance
' ‘and maximize personal growth and be eble to help others do” the same.s'r‘;ﬁllﬁngge;

Content Summarx | |

\' : To examine different kinds of emotion,_apply them to daily living and o
discuss the role of emotion in human behavior. - , g.ﬁ“i,v;, o

l ;
r

A , 1. LOVE‘ Discuss the different kinds of love. .JV“ | k vj‘fi;';>

Mother 1ove, parental love
Brotherly love (War,: crisis, etc ) ‘
o Friendship (identification with pets, best’ £riends,
R . movie stars, political leadet's)
Patriotism, love of country, of home, city, province
Object. love (car, motorcycle,. snowmobile, favorite things)
~flSe1f love (narcissism). Tell the legend of Narcissus, who'
so loved himself he leaned over a quiet lake,
- gaw hisg reflecrion, tried to kiss himself. fell.
~ {n and drowned=ever since, the beautiful flower
narcissus, nated aftet him. blooms at the water's
. edgec ' .
Romantic 1oVe, between two persons, ,‘ : S
Ideelism. 1ove of an idea ot an ideal (peece, Ereedom,vdemocrecy)._;,“

Uniess you accept yourseif, you reeliy csn't iove another.




t-*{ (the wife who xs beatnn)

"b‘;fohibitionist'.'

©. - Transvestite
b 'opposite sex .

‘""uRumnntic‘lovo j? whero does it qome from? (Senior high level) Focus

“fu on this very 1mportant human relationship. Based on emotional contact

Cooeviand roxnforcemont in infnucy (pre—ocoupation with self, niother love,,love

CJof toy). ' During) ‘childhood: lovo ig° frequently shown to pets. During school
. years, there is hero worship, Mpuppy, love", deep freindship, Ia the teens,
o Mgoing steady" provides for this omotional %ond with another person, - For

many poople Marriage ls- the next step i A loving relationship continues

o through paronthood,[for one! sqown children, and into old age, evidenced S
0 by grandparent 8 love for grandchildren.;; _;~ =

;

7Abnorma1 love ("abnormal" ié whatever society says it is!)

{f}{ oadist.i one who deriveq unconscious satisfaction from inflicting pain-
»fg.on anothor (wiie baaten) v P ‘ |

. l
v,‘-x

L . ‘,- . H T' e . . .
{tﬁ]*Masochist" ono who dcrives unconacious satisfaction from being hurt

”f?Homosexual. qexual“attraotion to person of sdme sex. . e

7f}f Bisexualt = sexual attractioni or both sexes. x

"eté;Fctiqhiqt-’ collects object which belongs to a loved ones ggtszdeep_‘t;,'7
. "satisfaction’from holding it. 4 - e T

:t‘fnToucheau'f gets{deep Satlsfactipn from

e ‘hdbing; stroking,bon"noidinéiu-
'vftanothet4 SR S

‘t{Voyeur' | peep“ng tom 1'””

: N
[,‘»

.; TranSexual. person wno W nts to be ‘the opposite ges (see Family Life unit).i'

) ANarcissist‘ loves qelﬁ sofmuoh, can t love anyone else,. .
 OVer—dependency. mother ot father dominates son or daughter.
' Motherwfather qubstitute. man’ or woman seeks a parental substitute.

 Mdst "normnl" people have tendencies to one or more of the above. Most

N ‘marriage oounsellors suggest that any behavior mutually satisfactory and

agreed upon by two responsible, consenting adults in privacy should be
considered 1egale.

“"HATE, a usually negatiVe, potentially destructive emotion, In'itstnild

:"_form. it can be a dislike or indifference. At the other extreme there is

rage which can become violent. Many describe hate as the opposite of love.
freud deseribed ambivalence, alternating love and nate or co-exietent love
and hate, ' . o

: Hate can invoLve a body reaction such 4s ohe or more of these!
' Tightness in cheqt or across shouldets tretors s ghotthess of breath;

- dryness of mouth; change in: tone of voice} rigid, compulsgive gestures (dlenohed

fist)§ over~reaction or hypersengitivity (chip on shoulder)! aggressiVeness
and hostility beyond usual pattern‘ a fuenzy to overdo or "ovetkill“ '

'




U

 Examples of Hate: *

‘Mild form: Resentment of’parents,.éuthofity, siblings, peers, ninority

. groups (prejudice), Dislike for certain foods., Hatred of Injustice,
% dishonesty, indifference) ete: = Lo o
L S o -

~ Igtrenes:
CLynch mob . T Lo S
‘Riots (Winnipeg strike of 19194 Chicago convention; Watts, California)
Crimes of passion (husband kills wife's lover) I ’
War. (My Lal, World War II; Belfast; Bangladesh)
Gang wars (1920's in Chicago, New York)
. Ritualistic hate (voodoo, cults, Manson case)

Orpanized hate groups (Ku Kulx Klanj Fenean brotherhgod);.

 Police brutality, anit-police stoning, sulping - .
_Hate literature; Archie Bunker types '

"+Suicide (hate turned inward, or ultimate pﬁnisbﬁeq; to someone'imagiﬁed o
to be the cause of the suicidal person's trouble.). L

Why do we hate? - Can be learned. (scapegoating, prejudice), as rebound .
. from frustration (unemployment), deprivation (food, love, home, family,
- ete,). When love is denied, frustration can lead to hate, then guilt, '
" which further deepens the hate - a self~perpetuating circule of reaction - =
~leadirg to rage. FEveryone should ‘learn socially acceptable, minimally
~ hurtful ways of vending negative emotion,  Failing to do so may mean. - -
"building up an emotional head of steam'. ' - -

.5.} EMOTIONS arefproduced;by thé.frustratiOn or uninhibited gratificationof ~ =~ =
_needs, Generally, emotions affect body - function, stimulating it to ‘ S T,
- greater than'normal activity. S ’ , . : C S

¢ . Internally - o T -

7 Ay Autonotiic nervous system stimulated (e.g. gun shot)
- .-B. ‘Glands secrete more hormones o B ’
€. Heart rate ircreases (reaction for flight or fight)

- Cfxternally . S N . o
~ Shortness of breath; rapid heart beat; blushings excessive perspiration =
cold clammy hands} tremors, twitching, voice change; gastures, figetings -
posturej galt; withdrawl (silence) or excessive, nervous talking or
laughing: "putterfiies" inh stomach; tightness across shoulders and back
of neck. The emotionally mature person maintains a sense of balance of
‘his/her emotion, In emergencies, under pressute, they are aware of the
© imbalance and are able to cope with problems in such a way as to restore
their own particular dynamic balance, R T
! ‘ .

| Agtivities

1. Have students review daily newspapers or make a onesweck study of TV programs
to collect examples of love and hate. How many examples of each can students
accumulate? Compare. Discuss what this means. S - '




involved? (active, aggressive, contact sports, passive, quiet handicrafts,

v,»g;v

._.‘3‘o

r

n smnll groups (4 ~6), etrictly timed to three minutes, have each group
- play:

"ALL'S'WELL--'EVbrYOHG‘ﬂgfﬁes with everything said. Thc disoussion is all

super—poeitive."Stop at'three minutes. How did it feel?

ATTACH! Evcxvono complalns bLtterly about everything. Stop at: three -

minutes,, How did it feel? Cah the group see how a leader’ skilled in

arousing nopativv emotions could stir up a crowd of people? Even a

'nation° How can we guard against bhis?

4} s

Hnuestudents poll their families, friends, classmates, and teachers as

“tos What is hate? What A4S love? Report and discuss.,

,What is your fdvoriLe v show” Think abour its content. What emotions

are portrayed in the show? What kind of emotional involvement is there
on the part of the viewing public? . What does this' ¢¢1ll you about what.the
viewing public likes to soe? What does it tell you about yourself

What nre your favorite leisure time activities? What kind of emotion is

~ intelléctual activities, etc.) What does this tell you .about your own ' - R f“,ﬁf
- emotional makeup? =~ o - _ | R S

- REETE

- Make a colleetion of maga/ine and newspaper photos and posters showing
- people with different emotions. Heve group study them and discuss them,

"~ How like or un1ike are the reactions to your own?

8.

Resource , , ' o - L o i

”Dieeuss‘. ‘
- "Sote -people grow up;’ oth«r just grow old," ’
“ . Y"If you can keep your head.while all- those around you are 1osing theirs,

Move your cnemieq - 16'11 dedive 'en. crazy "

, The Art of Lovxng, Lric Tiomm.,

In smell groups (4- 6), have each person's name said aloud with different | _ N
tone and emotion (whispered, shouted, ridiculing, ete,), How does it T

_feel ccming from difierent perosns, voices, and tones?

“In small groups (4~6), have srudents discuss what "bugs" them most, |

and how. they cope with it, “Who feels the same way? - How would they.

like to handle the situation? What suggestions can other group members
suggest? : _

you don 't really understand the situation.'
"1 can tell he's mad ~ he's walking mad "

“Whenever you're angry count to 10 then start again,"

In henrrh of You (onnudian Guidance &eries), John Gilpin.‘
Black Like Me, John Criffin, '

The True Belicves, firde Hoffer,

’Gift Trom the Sen, Antie Mvrrow Lindbergh. .

,'Pacinh the Next Day, Jamen Pike. Yd o R i
3 . ) \. . . . \’
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,‘1

‘fisnbjeot;';t't' andling Responsibility . "f'p " .".xpki‘ _‘f?)u
;VOBjeotipe'ﬁ' 1, Learning what is and what is not repsonsibility.

2 Learning to apply the concept of responsibility inf:'=m_ S
o ald matters pertaining to the individual person. q_xnvyg,hef;,y,.;iaf_%

]{Format of Activities : ,
ffActivity i. f he Respon ibilitz Gan ‘tf_f'
B jSource. unknown \,-”-

n .

._Time.;_f 50 minutes
'1ﬁSee Appendix A '

;fAetiQiﬁVYZt-:’ I Gan £y I Won t fi'f:
Lo _'.\‘» : K )

;jifSonrce. F J Macnavec (modified by L. M. Larson) iipfﬁﬁi;,ippifi:f?5f
| Time. 50 minutes - 'i“ -7'.'.;?:'f§' _¢,t1 'fj. wﬁi;p,fﬁ;]f]'ﬁf-
B | See Appendix B | - ; e | h }‘i . N .: l‘ :4_ |
?fédtiV1£§‘3o:" iRank Order | (*Read Appendix E befote attempting ActiVitv 3) . .f%%;i;iif
: o ui-souroez Simon, S., L. Howe & H, Kirschenbaum. 255222 '~;' ;~f-{“’;;t§?¥?f
| L Q;ggi;igggygg._ (New York° Hart Publiahing. 1972). I B
pp. 58~93.- -'. o o E L
. L ""ZTime"f Approximately 1 hour for anyone i'
. - '_See Appendix C |

 Addendum - one way . to utilize this activity wonld be to do- 1 or 2
. - rank orders with the gronp and then put up 1 each day on a bnlietin
S, o : boarda‘ L ‘ » ' o
. Occasionaily you might wish to go over one of the daily onea
- with the whoie group. ' .

'This exeroise develope the ability to give priority to the most .
~ {mportant and less to those values, ideas, duties whioh agstime ST
less importance £or the indivudual,

.‘v_/ﬁ‘_*'.

e e an o




~Activity 4, 1Va1ueéVContiuﬁum | (*Read Appendix E before attempting Activity 4)

" Source: 8, Simon, L. Howe, and H, Kirschenbaun, Values Foe
.. . Glarificatien, (New ¥°”k’.Hart.Pnblishin@§"1§72)_jr_:v_
‘ pp. 116“26 " ) . » . LS ‘ e .

p‘Time:';:.Approximately 1 hour for anyone. B
- See Appendix D.' i .
. Conclﬁsibﬁé;l Group consensus re..- :
I '1‘1.;_What did the process allow you to’ do?
»2.'jWhat applications can ‘be made?

','3..;How did you work together? | R
'4,F'How did you feel? , DR e

kafelated materials :

. ‘\

S ffl.'-Powell, John f'”'f R
% - Why Am I Afraid To Tell You Who I Am? S
S ,j,Chapter 4, p. 87 S , e

| 2inyach. R. ;‘f’Vfﬁ"' L
_,:quonathan Liviqggton Squulls .
pﬂj' 5 . Q . 'ﬁ 
ﬂ€~3;[jMaltz, Maxwell - L
... Psycho=c bernetic i L

ia?i;ﬂ4df1Fast, JUIiUS
: ‘.;7'%jaBodx Language

"_Origip;;fp :iif1§j.F. J. Machavec (modified by L. M. Larson)_p,¢

-fé."wSimon, Sidney, Leland Howe and Howard Kirschenbaum¢ N
\;Values CIarification. (New York‘ Hart Publishing. 1972)¢




APPENDIX A

'b;The Responsibility Game f?’

- a) _General introduction.-
b) .Break into groups of four.

o .cif‘In turn, each member of the group states three |

_ responsibilities.
i) “something involving responsibility to self. (personsl)

" e.g. I accept the responsibility for the fact that
I smoke even though I know it is dangerous.

1) "a responsibility involving the immediate ‘group. |

| _ i1i) T accept or do not aceept the responsibility for - e
_ another person. : :

"’etg. ‘I do not - aecept the responsibility for my _ S
R husband's depressions.. =~ _ fv_‘yg;_ k]

"s.d) Each person, in ‘turn, speaks their responsibilities until
' all have participated.

' _‘“u , 3, e ‘ ‘ ) .j_ \" L _\}'.-_;i ’ ;" l i e
-f_e) General group discussion. S B |
‘/1" »
.
N
¢ O




APPENDIX B

L Can't:L 1 WOn't ;?ﬁ

e Break into groups of 3 - 5 .
- Ask each person to think of one thing he/she cannoc
- .do for whatever reasons. o o

- In turn. each person sayé to the rest of the group.
o lean'taoea 4. (esg.. £ly an airplane)
- Then, in curn, each pevpon says to the group.v
Iwon't s oo ¢ . (e.g. fly an airplane)
‘= General discusaion on.the I can't, 1 won't statementa -
‘and whether ve say I can't when we réally mean I won't,_a" ‘
- Think of other times when ve' say Ican't and see if we .
' can turn those statements into I.won't statements.
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- -APPENDIX G
 YALUES CLARIFICATION
STRATEGY NUMBER 4
RANK osnsn
 PURPOSE

Each day of our lives we must make choices between competing alternativea. '
Some of them are minor decisions: "Shall 1 stay home tonight and. watch TV

gﬁ or go toa friend's house for the evening? Shall 1 wear my blue or my

‘1 white sweater? And some are major decisions. "Should I buy a carron save -
money for college?" "Shall I go to school this summer or work?" .

This strategy gives students practice*in choosing from among alternatives vyhf;. R

and in publicly affirming and explaining or defending their choices. It
demonstrates simply and clearly that many issues require more thoughtfui
ib' consideration that we tend to give them. S

* PROCEDURE N B S ey

The ‘teacher etplains to the class ‘that he is going to esk them some. questions "7?fVA

which;will require ‘them to look deeper into themselves and make a value ™
judgment. He wi11 give them three (or four) alternative choices for ree
sponding to each. question and ask them to rsnk order these choices according
to their oWn vslue-iaden preferences. '

The teacher then resds ¥ question, writes the choices on the bosrd snd csils

upon six to eight students in turn to give their rankings. Esch student quickly fTV S

_gives his firat, gecond and: third rankings. of course, students may ssy,

pass." After the six to eight students have responded to a question, the ;'
- teacher may give his own rankings. Then a clsss discussion may foiiow, with .
students explaining their reagsons ior their ohoiees, even ii they weren't smong .
the originsi six to eight to spesk._‘} ‘ ' - L

‘.
. 's..‘(:.) .




SAMPLE RANK ORDER OUESTIONS . _
The following rank order questions were developed for use with secondary' ‘
students. Additional rank ordets for other age 1evels are given below.
' 1. Where would you' rather be on a Saturday afternoon? e
at the beach -
in the woods

in a‘diseount,store..-

L 2«. How do you learn best? -

T Which would you rather bet-

.\)

through lectures
~through independent study .
through seminars T ,,'jvf '

an American Negro
_. an African. Negto .
_ a European Negro L

~ 4. Which would you give the lowest priority. to todey?w T 1 i'_fV' f_t7?¢f25

space

poverty = -
defense

l I

ecology o

TO THE TEACHER

'“;{Be gute to have students rank all the alternatives, not just their first choice.o.
t}7Try to have them name their choices instead of . saying "2~3~1" or the 11ke, and

discourage thrm £rom ‘saying, "rhe same" when their response is 1dentiea1 to the

\\

. Co ’\/\

If;'Sometimes etuden\s mdy want to add alternativeé to the ohoioes oftered by the

‘teacher, After the initial ranking is eompleted, the teacher may say, "It's

”';possible that many of you have other 1deas that don' 't appear here that you would
'j.iinclude if you had made up this rank prde.r. Are thete any other altetnativee |
- you'd 1iKe to.add to our 11st? How would you rank them?" .

-,'I' o )
e

|
|

o+ — - .

 "5prev1oue student's.. Re—naming the ohoiees helps eVeryone consider the alternetiveoeff;j;;
i more oarefully.‘ S . G o




' The teacher may mske up several rank order questions related to the lesson for

_ the day, They may be used as lead-ins to create interest and spark discussion,
'n,'as -mind-way activities to summarize and give new life to the lesson. oras
'"“ﬂclosing activities to give the students something to mull over after the olass;':;“

i* Foi example, in a class which was getting ready to look at the rise of the
f; oivil rights moVement, the teaoher started with this rank order question. .
- ‘ ‘ : S : \‘{ o
;,;'Which death do you congider the greatest loss?
ST - Martin Luther King' s ,.ql- | | |
‘John F, Kennedy's o qv'v”? y
Malcom X's - o o

v

 Or the teacher may give studentsvseveral'rsnk order quéstions during the_lsst';ezfl"

”_five minutes of the clags when their attention has begun to wander. It is

;ﬁ}very likely that they will find themselves wanting to stay beyond the bell.a,p,!i,;léffg N

d*AStﬁd“nts may be asked to make 'up rank order questions based on their own .
fé,concerns. They will most likely pose questions that you might never have

"f{thought to ask. I g
_' Sometimes “the. teacher will create a rank order question spontaneously when a
5;,elass discusslon on- some issue raises several slternstives. '

- Additionsl Suggestions . o

= Below are mote e