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Abstract
" Contemporary changes in the social roles of women are associated with the
" fact that women beyond the traditiona} student age are returning to_cbllege in
increasing numbers. 01der.women,students form a large minority groub on many
_campuses today. A review of the literature suggesfs that these women students
may experience special problems in returning to student.1ife and may have needs
§:: for special preventative or developmental outreach programming to facilitate
Q ﬁheir educational careers. A questionnaire survey designed to aésess such needs
g~ was conducted among woren aged 2157 who were enrolled at Colorado State Univer
gg‘ sity in Spring, 1974:“ Results indicate that highest priority needs are for con-
& venient day care for pre-school children, orientation at initial re-entry to
¢3 campus, social skill training, social contact with peers, assistance in voca-

tional cho1ce. vocational preparation, and job-search,
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THE RETURNING WOMAN STUDENT:
— Needs of an Important Minority Group on 8011e9e Campuses

COntemporary social and technological changes altering the role of women in
our society have had an impact on college ahd university enroliments. First, the .
Women's Rights Movement has given today's women a new consciousness of their own |
self-development as persons. lWomen increasingly desire to become more independent
or seIf-supportinq through the kinds of higher status employment usual?y achieved
only after compl- .ion of some higher education. There is a direct relationship
between educationa? attainment and labor force participation for women; the higher
'the educational level attained, the more 1ikely they are to be engaged in paid
employment, especially among contemporany women of middle age (U.S. Department of‘
" Labor, 1969). |

- Secondly, the idea that career development is a 1ife~long process, that educa~
tion and vocational changes may be made at almost any stage of life, has now both
popular and theoretical (Super, 1953) support.

Also, tachnological changes have resulted in smaller families, less time-
consuming domestic work, and a.longer 1ife-span. These facts contribute fo the
'\discontihuities of the modern woman's 1ife, when compared to 1ives of men. Most

married women now 1ive one-third of their lives after the youngsst child is married
(LaFollette, 1956). Women feel the need to be productive and creative people dur~
ing this prolonged adult 1ife when their children are ne longer dependent and their
~ husbands are involved in a well-established career pattern (Schade, 1973). - Because
" of the past fluctuation in birth rates and the present Tow birth rates, increas-
ingly greater numbers of women in their middle years of 1ife may be expected to . .
seck employment or further education in the near future.

The typical pattern of feminine educational-career development has been one
of stages and shifting roles. On the average, a young woman attends school or is
employed until she s 18«21 years old when she typically gets married. She usually
then shifts to a domestic role in the service of her family until her younqest
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child, born by the time she is 30 years old, has few dependency'nesds. This is,

once again, a period of transition and redgfinition (Harbeson, 1967; Sharma, 1974).
'Brandenburg:(1974) notes that "middle motherhood," typically the years between
35-40, is a critical period for Qoman, a time of identity crisis and a second chance
~ for career exploration. |
For these women, educatwon is often Seen as a route to self-development, to
| paid employment, and to making a contribution to society commensurate with their
- personal potential. For other women, marital separation and divorce have been the
prope?\ihg forces sehding them'back to the labor market and back to school to

prepare for vocations.

sharma (1974) writes that women in their thirties and fbrt1es are returning

to school in large numbers. An informal survey of registrars at several colleges
and universities by the present authors (pérsonal'communications. Spring, 1974)
supports her statemunt, The percentage of ‘wemen students bayond the traditional
student age at Oregon State University is 6.2; at the University of Arizona, 6.34;
Eastern New Mexico University, 6.7; Florida State University, 7.4; California State
University at Chico, 7.53 University of Wyoming, 8.5; Indiana State University,
9.9; North Texas State College, 13.2; University of Washington, 13 5. The average
percentage of mature women in the total student population for these nine colleges
and universities is 8.89 psrcent. Thus, older women comprise a large minority
group on many'campuses today.,

“The returning woman student may be viewed as a-"minority" on the college campus
“in that she may be personally and 1nst1tutiona11y-ﬁandicapped'as & student. Most
college programs are designed for young people, a design which suits the male |
pattern of educational-career development, since men rarely return o college
during their middle years, unless the return is job~related and financed by their
employers. |
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When women'decide 0 return to school, they frequently expeuience specia1

problems which should ba of concern to all members of the educational community,

| faculty, counselors, and student personnel administrators; need for financial
“aid, institutional barricrs to entrance and success; difficulties in managing their
traditidnaI'domestic uOTes as they shape new social roIés, and personality problems,

* especially the lack of a positive self-concept (Feldman, 1973; Ginsberg, 1966;

Hiitunen, 19683 U. S. Department of Labor, Women's Bureau, 1971). In many institu-
tions, the returning woman student is handicapped by loss of undergraduate cred1ts
earned too long ago, scheduling of classes at times which conflict with family re-

sponsibi]ifies. and age 1imits on many graduate and professional programs (Richter

“and Whipple, 1972). However, studies revea] that these mature students. due to

their higher motivation, generally are academica11y more successful than younger

B students and are more likely to make jmmediate use of their training (Lewis, 1958).

The present study reports a survey conducted at Colorado State University_

among older women students in the Spring of 1974.~ The survey was designed, in ac-

‘ cordande with the Moore and Delworth (1972) program deveIdpmental model, to assess

the needs in thjs spebial student population for outreach programs to facilitate

their educational deueIOpment.

Procedure

At Colorado State University, registuation records revealed that 628 women
aged 21-67 were enrolled. The average age of this student group was 29.4 years.
In addifion. the Continuing Education puogram at this University, principally a '
night schoo1 for community residents not regularly enrolled, included more than 600
registrants, most of whom were older women students. A11 regularly enrolled stu-
dents in this target population and a sample of 332 of the Continuing Education
students were surveyed through a mailed questionnaire to determine their needs and
interests, to 1edrn how the University could help them make optimal use of their

Pt
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educationai opportunity, and to gather information about their personal reactions
to their experiences as university students. A cover letter. expiained the purpose
of the interest-opinion survey, stating that it was addressed to "women students.

ranging in age from 21 to 62 and over, who may perceive themselves as rather dif-

(such as age, marital status.'work history,)" and “who are attending coliege for
the first time or are returning to interrupted studies after spending some time n
other sociai roles." Students receiving the questionnaire who did not fit this
description were asked to excuse the inconvenience and to ignore the questionnaire.
Those to whom the description applied were requested to complete the survey form
and return it to the Office of Nomen s Programs, which sponsored this research
project, in an enclosed, pre-addressed. stamped envelope. |

The survey form had two parts. The first part was a structured set of ‘itemns,
consisting of a series of fifteen possible developmentalnpreventative outreach: Pro=
grams thought to méetkpotential needslof;the target popuiation. Studentslwere
instructed to check "Yes" or "No" columns to indicate their personal reactions to
the implementation of this series of programs. The potential offerings fell into
three general categories: academic-vocational skill development, designed asa
brush-up for women whose study skills may have become rusty; vocational, academic.
and personal counselings and special workshops or new programs and facilities
available on the campus particularly to serve'returning women students. The second -
part consisted of an open-ended request to comment on their experiences as students
" and to suggest other services or activities which would make the transition into
student 1ife easier and pleasanter for mature women students. | ~

Resuits

eSS =

Approximately 30 percent, or 301, of the 960 questionnaires moiied to women
students aged 21 and older were compieted and returned, .

o
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_The results of the first part of the survey questionnaire are reported in

three tables. Table 1 presents responses to suggested academic-vocational skill
building programs, listed in ranked order of endorsement. Thus, the first~ranking |
type of program was Job App]ications and Resume=Writing workshop, which was endorsed
by 198 of the respondents, comprising 66 percent of the total number of students

who responded. The other four study skills workshops were favored by approximately
half of the respondents with the other half either definitely negative or apathetic,

if makjug no response at all may be interpreted as lack of interest.

Table I

Interest of Returning Women Students in’ Academic
or Vocational Skill-Building Workshops

' No
: ' Yes No Response
ype Per~ " Per- ~—Per-
Norg:hop Total . uentage 19831 centage Total coptage RAMK
Job Applications | , “
and Resume-Writing 198 .66 19 .05 84 .28 E 1

Skills

Reading and Note- . '
taking Study Skills 161 - 54 32 11 108 .36 2

Paper Writing

Skills 158 .53 35 12 108 .36 3
Math/Science | ' :
Study Skills 153 .51 37 .12 111 37 4
Tutoring/Learning - |

Laboratory 147 49 38. .13 116 . .39 5

Responses to ohree types of counseling services are presented in Table 2.
Individual counseling, presumably for personal problems, ranked highest with an 88

e
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parcent endorsement rate.. Vocational counseling ranked second with 70 percent

favorable, and academié counseling was.third with 63 percent favoring.

Table 2

teed for Counseling Services

et

o

T’ Yes No | Response

... Type | Per- Per- Per-

.76f Total Total Total Rank
Counseling centage centage cgntage

- Individual , .
ACqunseling 263 .88 16 .05 22 .07 1
Vocational-Career - ' o | -
Counseling 211 .70 22 .07 68 .23 2
Academic - . | |

- cOunseling : 192 .63 32 11 77 .26 - 3

Interest in a variety of programs. 1nc1uding new facilities, activitiés and
courses is recorded 1n Table 3. The highest priority need for the sample of women -
responding is for a day care center for children located convenient1y near the .
campus. Affirmativé fesponses were given by 86 percent of the returns for an
orientation brogram for returning women students who are newly enrolled. Social
activities with other similar students were approved by three-quartars of the re-
spondents. social resource center = 76 percent and social get-togethers - 74
percent. A special course for older returning students and a. communications skills
workshop were tied for fifth ranking, and a 1ife planning workshop placed last with
68 percent favorable. | |

In the second part of the questionnaire, the women surveyed were asked to
comment on their experiences as students and to make suggestions regarding programs

or services which might improve that educational experience for them.
. ‘ | ' )
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Table 3

Interast in Special Course, Facilities, Activities,

or Programs for Returning Women Students

- No

T Yes No Response

ype Per~ Per- “Per- |
Pro%iam Total centage - Total centage Total centage Rank
Day-care Center ' .
ori/near Campus . 274 91 12 04 15 .05 1
Orientation to Campus | | | '
(for new students) 261. .86 3 .11 8 .03 -2
Social Resource - ,
Center 231 76 50 .17 20 07 3
Social Get-togethers . | |
with other Returning : _ | :
Women Students 223 J4 61 .20 17 .06 4
Special Course for .
Returning Woinen Students 193 .64 72 24 36 .12 5
Communications | - ; f
Skills Workshop 193 .64 23 .08 85 .28 5
Life Planning | | o B
workshop 176 . .58 38 .12 91 .30~ 6

In this section, some women notad that social get-togiethers should not be restriéted
to Qomen only, since o1dér éingle or divorced women wéuld 1ike to meat men of their
age and married women would 1ike, on occasion, to involve their husbands in their
campus 1ife. For example, these women said:

“Being single and a mature woman student, 1 find it hard to find males
_of reasonable age available for dating and/or discussion."

o “I would 1ike to see more activities in which a husband and wife par-
‘ ticipate together.”

"In addition tb having women get together, it would be good to have
mature men once in awhile."

Full Tt Provided by ERIC.
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"It's a definite préb}em, trying to meet others who have had more .
'experience' with 1ife than the 18-21 year olds."

A few women expressed negative attitudes toward considering returning women
apart from other students. For example: | . |

"I think the mature student should simply join'the academic field."

"I feel a .growing concern for the segmentatidn of American society."
One other negative comment concerned a lack of time returning women have for

~ extra programs, since they often have off-campus commitmentsy too, either at work

or at home, | | |

However, the majority'of these open-ended comments expressed appreciation
and personal need for programming specifically for the returning woman student,
of which the following quoted excerpts are typical:

"hen 1. first came to C.S.U., I felt out of it. A11 the programs

_seemed to be geared for people who were confused in a way totally
different from my confusion. I didn't need to be oriented to the
facilities - I needed to know I was not alone. It was a big step
coming back to school."

"It is important that you have some of the suggested items from
above for older women and/or Women away from school for a tiine, so
that they can becomz oriented and confident that there is a place
for them in the acacemic world and it has not passed them by."

“yhen I registered at C.S.U. two summers ago, I didn't encounter
anyone (on the staff) who realized what a giant step it was for
me (as a mother of four school-age children) who hadn't had a-
formal class in 13 years."

"It's hard for both men and women oider students - you feel so out
of it because 90 percant of the people on this campus are 10 years
younger than you. I wish this program hed been started soomer.
1've had to muddie through on my own."

"1 have found my small attempt at returning to school lonely and
sometimes discouraging, but challenging and enjoyable. The
challenge plus the personal fulfillment has kept me trying. The
above program can only help. Thank you."

- “1 found €.S.U. to be a very cold and lonely campus for me. &
was not aware of the counseling for mature women. I'm sure it
would have been extremely beneficial to me and saved me a
great deal of time. Women need a-great d2al of encouragement
when they veturn to school."

_l‘»‘“ r"‘.
,4..;(:3
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Discussion and Conclusions

It may be questioned that a return rate of 30 percent constitutes a valid
and reliable sampling of the population. Researcn in the use of mailed question-
nairas reveals that the return rate is usually low for such surveys, possibly as
Tow as 7 percent or as nigh as 40 percent, unless the target population is par-
ticu]arly mot1vated to reply, for example, when they are given some reward for re-
sponding, or when there are mailed or telephoned follow~ups to encourage raspond-
ing (Longworfh, 1953; Wallace, 1954, Roeher, 1963), Circumstances of this survey
did not allow for payment, additional mailings, or follow-up calls. Another ex-
planation for the Tow return rate 11es in the fact that some of the recipients of

the mailing were not in the target populatuon. A computer listing of women students

over 21 years old was available, since students over 21 were conSIdered to be beyond '

the four year traditional college attendance pattern. However, many students at
the younger end of the over-21 group would not fall into the category of "returning
students," being seniors finishing a regular undergraduate coeurse without signifi-
cant absence from campus, or being graduate students who are contanuing 2 student

| role they have never left. These students were encouraged in the cover letter |
accompanying the questionnaire not to respond. Therefore, the number of responses ,
received probably represents an average or better rate of response for a mailed
survey questionnaire and is, therefore, as valid as any such surveys.

Most of the returning women students who did respond to this survey would
saem to0 agree with the general descriptions of this neu and growing student sub-
population: they feel relatively confident of their academic skills and do not

give acudemic skill=building programs high priority. They do see a need fer on~
| or near-campus day care for pre-school children, They also would 1ike an orienta-
“tion program especially designed for them when they first re-enter acadamic 1ife.
Most of these women also perceive a need for more help in choosing and training

boi
.
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for a new vocation, corroborating the belief that older women are returning to

school to prepare for niew careers. They feel they could benefit from workshops
to improve social skills and would enjoy participating in social activities with
other returning women students, These results are similar to those Brandenburg
(1974] obtained on a sanple of mature women in continuing education at the City
University of New Yovk.
Responding to these diverse needs, the Office of Women's Programs at Colorado

State University will pilot and evaluate a workshop for the recurrent woman stu-
dent in Fall Quarter. 1974, the aim of which 1s to help newly returning women
clarify the personai values and needs which have brought them back to school and
to define academic and vocational goals based on thase same values and needs. In

- addition, brief training in communications skills, probiem-Solving; and deciSion- |

- making techniques, assertiveness. and systematic relaxation procedures will be
offered. A guide to campus and community resources for various kinds of assist-

~ ance and social activities will also be given. The workshop will also be a settinq
for meeting othe’ women in similar circumstances, for sharing problems, tactics,
and solutions, and for finding social support in the quest for self-fulfiliment
through new roles. Thus, the workshop wili answer some of the needs expressed

in Table 3 for orientation, social skill-building, and social contact with peers.




References

[

Brandenburg; J. B. The needs cf women returning to schoo1{
Personnel_and Guidance Journal, 1974, 53, 11-18.

Feldman, S. D. Impediment or stimulant? Marital status and graduate education.
In Huber, J. (Ed.), Changing women in a_changin society, Chicago:

University of Chicago Press, 1973.

Ginsberg, E., et al. Education American women: Life styles and self-portraits.
“New York: Columbla University Press, 1966. |

Harbeson, G. E. Choice and challenge for the American Woman. Cambridge, Mass.:
| Schenkman PubTishing Co., 1967. . .

Hi1tunen. W. A. A counseling course for the mature woman. Journal of tgg
National Association of Women Deans and Counselors, Winter, 1 8, 93-95.

LaFollette, I. Making the most of our maturity. dJournal of Home Economics, |
1956, 48, 513-516. ‘ ~

Lewis, E. C. Developing woman's potential., Ames, Iowa: Jowa State University
PPeSS. 19 8. o r .

Linden, F. Women: A demographic, social, and economic resentation. -
New York: The Conference Board, Inc., 1973,

‘Longworth, D. S. Use of a mail questionnaire. American Sociological Review,

1053, 18, 310-313. .

Manis, L. G., and Mochizuki, J. Search for Fulfillment: A program for adult
women. Personnel and Guidance Journal, 1972, 50, 594-599. |

Moore,'M., and Delworth, U. Initiation and imé]eméntation of outreach programs.
" technical Report #2, National Institutes of Mental Health, 19/2.

" Richter, M. and Whipple, J. A revolution in the education of women - ten years
of continuing education at Sarah Lawrence College. New York: oSarah
Lawrence Eo1%ege. 1972, ‘

Roeher, G. A. Effective techniques ih 1ncreasin§ response to mailed questionnaires.
public Opinion Quarterly, 1963, 27, 299~306. | ;

Schade, G. Recurrent education for woien. Washington, D, C.: Georgetown
University, March, 1973.

Sharma, V. Continuing education and counseling for women: Some problems and
suggestions. In Guttman, M. J. (Ed.), Women and A.C.E.S.: Perspectives
nd Issues. Washington, D. C.: Association for Counselor Education and

a

§upervision. 1974, | |
U. S. Department of Labor, Women's Bureau. Trends in educational attainment of

women. Washington, D, C.: U.S. Government Printing 0ffice, 1969. o

U. S. Department of Labor, Women's Bureau. Continuing education programs and sers
vices for women, Washington, D. C.¢ U.S. Government Printing 8??109. 1971,

'Nal‘lace. D. A case for and against mail questionnairves. Public Opinion guartgmg_.
19549 _LB_Q 40"520 io_'i |

T



ER\(]

Aruitoxt provided by Eic:

 COLORADO STATE UNIVERSITY DEVELOPHENT REPORTS
'REVISED INDEX - November, 1969

"Volume I, 1953-64

Ivey,]géaﬁéq& MiI}er, C. 0. A Stggx of Student Reactions to welcome week,
-64, .

Ivey,- A E. & M111er, Cs D. Freshman Class Profile, 1964, 1, 2.

Ivey, A, E. The Colorado State Universit Student (A Comparative Study of
High School Rank and CEEB-SAT Scores), %4, I

Ivey, A. E. Student Perceptions of COIOrad State Universigx 1964, 1, 4.

- Goldstein, A D. & Miller, c. D, Educational and_Vocational Bacgground of

Parents of Colorado State Universitx Students, l, 5.

- Volume 11, 1964-65

1vey, A. E. & Miller, C. D, Scholastic Abilit Patt?rns of COIorado State
”T”T§""""Tx§"'"T”T"1 )

University Freshmen Entering Fall 1063, 1964,

Miller, C. D. Scholastic Ability Patterns of CSU_Freshmen Entering;fa!l

1964. 1965, 11, 2. .
Ivey, A. E. & MilIer, C. D. The Academnic Performance of Student's Ranking

in the Fourth Sixth of CSU's Freshmen Class. 1965, II, 3.
Volume 111, 1965-66 o o
eist, R. T. A Study to Deterine if Students Living in a Residence Hall

With Community Bathrooms Participated in More Activities and Have More
Tho Live

Trteraction With Members of Their Living Units Than Students

in a Residence Hall With Priva te

Miller, C, D. Scholastic Achievement Patterns of Colorado State Uniyersitx
Freshmen, ~ 1966, 111, 2. ) . :

Miller, C, D., Ivey, A, E.y & Goldstein, A. Co1orado State Universft
. Student Econoinic Patterns: A Financial Survey. 1966, ITT 3.

Rietsma, G. ' Areas of Satisfaction and Dissatisfaction With Co?orado State
University as Perce ved,_x tudents. 1966, I1I, 4.

Keist, R, T. Validation Study:
'1th or wfthout Communitx athrooms. ]

Schoemegé Jix¥. g An Analysfs of the 1966 Summer Orfentatfon Program at _CSu,
] ] [y

Volume 1V, 1966-67

Officeggg t?s Dean of Men.. ‘u ary of Transfer and Reference Evafuations.
4 ) ) .

_':}x;-




Volume IV, 1966-67 (Con't.).
Cole, C. W. & Ivey, A, E. Differences Between

" Attending a Pre-College Orfentation. 196 |
~ Crookston, B. B., Keist, R. T., Miller, C. D. & Ivey, A, E. A Stud¥'of -

Attitudes Concerning University Relationships with Students: Part I: |
A_Summary Report o ve ropulations, 66, YV:”ﬁj“*****r~*‘f‘“*"“

Gabbert, K. H., Ivey, A. E, & Miller, ¢, 0. Counsalor Assignmeht and -
"~ Client Attitude. 1967, IV, 4. o .

Keist, R. T., Ivey, A, E. & Miller, C. D. A Study of Attitudes Concerning
University Relationships with Students. 195;, IV, 5. » ,

e

Keist, R; T. A Stﬁd¥ of Enculturation Patterns of First Quarter Freshmen B
at CSU. 96 ] ’_ . v . E '

Ivey, A. E. & Miller, C. D, Student Response to.Thrée-Txges of Orientation
~ Programs. 1967, IV, 7. | - 3

“ Volume V, 1967-68

" Early, E.-d. F., Jdohnson, D. D., Morrill, . H, & Oetting, E. R. A Compari- |
son of the Meaning of Names Used to Describe a Modern College of .
Kgr%cuTture.' 1563. V, 1. _ : : , L

- schoener, J. R. Class_of 1970 « This is Your Potrait, 1968, V. 2.

. Students Attending a

] [

' Volume VI, 196869

McConnell, W, A. & Schoemér. J: R. ls There a Case for thg:Fresﬁmen Women
Residence Hall? 1968, VI, 1.~ . s

Crookston, B, B, A Survey of Student Partict ation in Academic Departmental -
Affairs. 1968, VI, %. . T ' o

Hurst, J. C.'&'Schoeme§. J. R, An Attitudé Asseésment of Students and =
their Parents Who Did and D7d Not Attend Preview CSU 1968 1969, VI, 3.

Lo’ Penn, J. ‘Ra s & Hard'!nggkc
Colorado State

oo Hursty du C.y Hbbell, Re N., Munsey, W,
L © A Survey of Student and Parent Attitudes Concernin
~ Unjversity.- " ~ ,
Hubbell, R. N. Munsey, W. L., Nutt, J. A., & Penn, J, R. An Annotated -
- Biﬁliotra’h of gégearch’none at Colerado Staie University Concerning' |

- Student Life ae" Eiie‘: 1969, VI, 5. e ._ Co
| Forrest, D., Noore, M., & Hinkle, J. Married Student Outreach Programs - -
Completed During the 1968-69 Academic Year at Colorado State an§versitx‘

" Volume VI1,.1969-70 - | |

Crookston, B, B, & Hubbell, R. N,

At;an {n Departmental Academic
9 Vady Vo o

giora

ERIC

Aruitoxt provided by Eic:
'




Volume V1!, 1969-70 (Con't.)

Morrill, W. H., Miller, C. D..&Thomas, L. E. -The Relationship of Educa-
: tional and Vocational Interests of wOmen Students at Colorado State -

| Un?vers1tx. 1969, Vil, 2.
Hurst, J.. C., Munsey, W. L. & Penn, J R. Student and- Parent Attttudes

Before and After One Quarter at _Colorado State University. i§ 9-70,
Vit, 3.

' -Huboell R Nos Sjogren, 0. D. & Boardman, T.. The Generation Gap: Parent
“and_Student Perceg_“gns of the Universitx. 965-70, VIT, 4. '

'Dildine. G., Hubbell R. N., Keltz, R. & smith, T. A_Collegiate Ex er1ment‘
.- -in Human Relations Training: The CSU Student Leaiershig wOrkshog o?

K“"?T*T@Eﬁ?"T§€§T76§‘VTT79§

Hurst, J. C..& Smith, T. Student-Parent Perce tions of CSU Before and
After Attendance at Preview CSy- 19 'VII, |

| ." carlson, J. 1b11ograp y on Drug . 1969-70,°V1I, 7. o | |
Hurst, 3. C. & Morrill, W, H, ‘personal _vs Genera) Reguests for 611ent ;
' - Feedback in the Evaluation o? CounseTing Services. §6§-75 VIT, 8.
Volume VIiil, 1970-71 | '

Morri1l, W, H. & Hoyt, D. P.
o Outreach Activities.

Birney, D., Thomas, L. E. & Hink\e, .- Life Planning workshogs° Discus~ N
- sion_and Evaluation. 1970-71, VIII, 2.

', o Kuder, J. M. & Smith, T. " The Leavin Student at Colorado State Universit R f
. 1970-71 VIiI, 3.

Neigel R, G. & Smith, T. Effects of Pre~PREVIEw Information Ma111n g of |
Academic Choices and P""?brmaice, 1970-77, VIIT, 4. T

“Layton, K. & Gardiner, J. C. Justifications for Calling in National Guarg‘.

" Troops During a Campus Demonstrat1 on: A study of Student AL tudes.
970"7 'y VIII, 5, '

L)

|  Yolune Ix; 19°1-72 . |
e Hurst J. C., Delworth, U. & Garriott ‘R, The Effects on Parttcigant Self-

. o éoncept'of a Pre-ﬁegorded Audio %ape {n_Self-Directed Encounter .

. . . ‘ roups.» “ldy s o : ' .

. Morrill, Wi Ho & Hyne, S, What to Prevent and Promote, 1971~72, 1%, z.

TitIey, R. w. & Vattano, F. J. sxchologx as a “Major“ Steg. 1971~72, IX, 3.

Coates, Carolie J. Floor Social Climate Factors in Varyin Residence Ha11 .
Living Arrangemen S, _ - :

ER\(]

{
: . !
JAFunText provided by enic . ‘ ' 1 . Lo
' . . X ) . l
. . D L o B ) ‘ ) . . ) . N ; '




Volume X, 1972-73

Coateg, g?rglie, J\;Aang Hall.tR%ymogd L. thmgarison of Academic
redictors and Achievement for Projec and Regularly

_ §3gitﬁ§3 ;nggﬁman at Colorado state University, 1968-71.
93’ 9 . V

Coates, Carolie, J., iurst, James, C., and Becker, Wayne. College
itudents' Perceptions of Problems and Sources of Help. 1973,
[ .

Huebner, Lois, Morrill, Yeston, and Hinkle, John., Client Trans-
action with a University Counseling Center. 1973, &, 3.

Madson, Dennis, L., Kuder, James, M., and Thompson, Tom, T. A
Longitudinal Study of Changes in Satisfaction of Residence
Hall_Students. . 1973, X, 4. T

Hotchkiss, C. W., & Morrill, W. H, ‘Mbat'svjn”a Name? A Study of
Student Personnel Titles. 1972-73, X, 5.

Volume XI, 1973-1974

Hyne, Susan Ann. Innovations in Vocational Counseling: A Review
of Program Descriptions. 1973-74, XI, 1.

wolffixGlgdys.' Outeome for Project G0 Freshmen, Fa11'1972, 1973-7¢4.,

Huebnﬁ:,kliois5 gorazgin;, Jackihwegu¥?is, Ereg, Morrlll, gezgo?, &
‘ nkie, John. udents, the College Environment, and theiy
Interaction. 1973-74, XI, 3. _

Hurst, J. C., Davidshofer, C. 0., & Arp, S. ggggggguFees“gnggg%gg
Practices and Percepiions in College and University Counseling
Centers, 1973-74, Xg, R, )

Bryer, James. 1068-1973: A Trend Analysis. 1973-74, XI, 5.

Volume XII, 1974-75

‘Kitchener, K. G., Corazzini, J. G., & Huebner, L. A Study of Counselin

Center Hiring Practices: What does it take for a woman to he hired?
T§74~ 5’ ] 10 . T . a

ERIC

Full Tt Provided by ERIC.




COLORADO STATE UNIVERSITY STUDENT DEVELOPMENT STAFF PAPERS

' Volume 1, 1969-70

- Crookston, B, B. !mp1ications of Drug Usage for Higher Educatiun.
. 1969-70, I, 1.

Crookston, B. B, Coping with Campus Disruption. 1969-70, I, 2.
cér1son, a.'M. "The Elements of Conflict. 1969-70, I, 3.

~ Volume Il 1970-71

Carlson J. M. & Hubbe1l R. N.. The Future of Co11ege Discig ane.
1970-71, 11, 1.

Crook%oné B. B, A DeveIogmenta] View of Academic Advising. 1970-71.
14y &

Morrill, w. H. & Hurst. J. C. A Preventative and Deve1o mental Role
for the College Counselor. 157 “71 il. 3.

. Crookston. B. B. & Carlson, J. M. Third Partg Media on_on Camgus.
1970-71 11, 4. .

" Hubbel1, R, N, 8 Sherwood, G. P, a Medel for Deve1ogin9 New Residence |
, Hall_Envtronments. 1970~71, . | _

Volume III, 1971 72

Ivey.]A. E. & Hurst, J. C. onmunication as Adagtation. 1971~ 72, 11,

* Volume 1V, 1972-74

Shelton, John L. & Corazz1n1, John G. The Art of Peferral in a Univers{ty:.




STUDENT DEVELOPMENT SERIES
1974~1975 Editorial Board

- Editor Weston H. Morrill

Associate Editors John G. Corazzini
Courtlyn Hotchkiss
James C. Hurst
James Kuder
Marv Moore

| Copyright Information

Copyright to materials published in the Student
Development Series is not held by the Series or Colorado
State University. Copyright privileges are retained by
each author for his own contribution. Permission for
quotation or reproduction should be addressed to the
author in question.

ERIC

'Full Text Provided by ERIC '
o o o o o P *




