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PREFACE

The new testing manual is written primarily for the instructional

staff of the School City of Gary, Indiana.

The major goals of this book are to help such persons (a) acquire

an understanding of the policies and procedures for the citywide testing

programs for the middle and high schools, (b) reinforce their under-

rtAnding of basic measurement concepts, and (c) broaden their understand-

ing of purposes which can be served by the annuli testing programs for

District I.

This new edition has been made as functional as possible. Simple

and direct expositions have been used in an attempt to make the informa-

tion "easy" to read. The organization and emphasis remain the same as

in the first edition.

The new testing instruments, new testing programs, and new computer

entry information and computer listings further emphasizes the need for

this third, and final, edition.

Approved:
Nicholas McDonald
Director of Secondary Education
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Julius Stratton, Supervisor
Research and Testing
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THE COVER

The diagram on the cover of this book is an attempt to further

describe the rationale of "norm-referenced" testing. It is an adap-

tation of the symbol used for the Journal of Educational Measurement

which is the official publicat.ion of the National Council of Measure-

ment in Education, Inc.
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PART ONE - RATIONALE OF THE CITYWIDE TESTING PROGRAM

A PROGRAM FOR INSTRUCTION

The testing program has been clei. j related to instruction so that

the results may be used more extensively for curriculum development and

assessment, as well as serving the counseling program.

The rationale for this program, shown schematically in the following

figure, brings out the reciprocal relations between the Instructional

Process, Instructional Objectives, and Assessment Tasks.

InatAuctiona
Puce44

In-at/ma-Zona A64e44ment
Objectivea 7 Tasks

1. Clear statements of instructional objectives for mathematics,

vocabulary, reading comprehension, language, and work study

skills have been liFted for the secondary and middle schools.

2. These objectives become a performance standard, for which

various instructional strategies are developed.



3. The criterion of success becomes the degree to which the

student's performance corresponds to these previously set

performance standards.

4. These frame of references are not viewed as mandatory

guide-lines for any class. Special evaluation techniques

can be provided for innovative instructional activities.

Citywide Assessment of our instructional efforts, however

will require the use of standardized instruments.

5. Test results in the form of an item analysis will be

reported in terms of specific instructional objectives.

Basic skills deficits will be indentified. Specific learn-

ing experiences can then be planned to correct deficiencies.

The probable learning rate for each pupil will also be

identified.

A PROGRAM FOR STUDENTS

A policy statement on assessment procedures and the rights of

children is now in the discussion stage. Recommendations will be

made in a summary report.



A ROGRAM FOR DECISION.MAKING

We have been able to verify that there are at least four types of

decisions related to the total teaching-learning process, that can be

improved through the use of test scores:

1. Selection Decisions - Test scores are used to provide a systematic

approach to diagnosis.

2. Classification Decisions - Test scores are used to provide for

flexible homogenous groups for instructional purposes

3. Evaluation of Treatments - Test scores are used as one of the criteria

in determining pupil progress based on individual or program evalua-

tions.

4. Verification of scientificlypotheses - These decisions are based on

the findings of well structured research with test scores as depen-

dent variables, and vigorous experimental controls.

SELECTION OF TESTS FOR PROGRAMS

The number of published tests of all kinds is very large. Care

must therefore be taken in choosing among them. A file of specimen tests

and test catalogues are available for perusal according to the Depart-

ment's policies and procedures for this service. The Seventh Mental

Measurement Yearbooks are available for staff use.



GENERAL TESTING PRINCIPLES

We have agreed on the following characteristics of a sound middle and

high school testing program:

1. The prossam should be continuous. Occasional testing may serve

immediate needs, but fully etf,ctive use of tests is possible only when

they are part of a continuing program that permits measurements of growth

and progress, and evaluation of changes from year to year.

2. The testing program should be comprehensive. Spot testing in one

subject or another, or periodic use of a mental ability test, is of value;

but results of all tests are enhanced when they are part of a comprehensive

evaluation program and when they may be studied in relation to other test

data.

3. Testing. should be jointly ,Manned. Because test data are of con-

cern to teachers, guidance counselors, curriculum specialists, and prin-

cipals, decisions relative to selection of tests, scheduling of tests,

reporting of results, and other aspects of the program should be made

jointly by all of them. Only in this way can there come about common

understanding to the purposes of testing.

4. The testing program should be intgeratedietotaleduca-

tional program. Standardized testing should not be thought of as extrinsic

to or independent of the school's total program, but as an essential part

of it, intimately related to instructional goals and to guidance and

counseling activities.
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?ART TWO - PREPARATION FOR TESTING

THE TEST BULLETIN

The Test Bulletin will be forwarded to the principal, testing chairman,

and other persons involved with the testing program as scheduled. Each copy

will list the name of the test given, the nature of the test, date of the

test, and timing of the test.

THE TEST MATERIALS

The following materials will be provided by the school's testing chairman:

1. Sufficient tests to accommodate your largest class. If you have

more than one class, you are to use the same books for all classes.

2. Sufficient answer sheets to accommodate each of your students.

3. A Test Administration Check List for each class.

4. A Test Analysis Class List or alpha listing of the total group of

testees for your building.

5. Instructions for handling answer sheets before tests are administered.

6. A Manual for Administration for each teacher involved with the

administration of the test.

7. A "Do Not Distrub" Sign for each teacher involved with the admin-

istration of the test.

8. Regular No. 2 black lead pencils with erasers for each testee.

9. Sufficient scratch paper to accommodate each student if required.

10. A stop watch or watch with a second hand.

11. An extra copy of the test booklet for demonstration purposes.



TEST INFORMATION FOR STUDENTS

(To the Teacher: This sheet should be read several days before tests
begin and then posted on the bulletin board for student examination.)

I would like to tell you about the special tests which you will take
within the next few days. Every year, students in the middle schools take
these tests. The tests are designed to find out how well you read, do
mathematic problems, and what your general ability for school work is. None
of these tests will be used topmmitmavilijeLit There is no passing or
failing mark for these tests. The purpose for giving the test is to
find out about your ability and your needs so that your teacher will know
the best way to help each of you learn. Therefore, you should try to do
your very best on these tests.

Each test contains a large number of questions calling for very brief
answers. For each question you will need to pick out the right answer from
several suggested ones. Do not become discouraged if you find a large num-
ber of questions. It is practically impossible for even the most advanced
students to obtain a perfect score.

When you come to questions where you are not sure of the answer, you
should mark the answer you think is most likely to be right. However, if
you have absolutely no idea what the answer is, you should probably leave
it blank and go on to the next question.

The tests you will take use special answer sheets so that they may be
scored by means of an electric machine. Those of you who have never used
special answer sheets will be given a practice test to acquaint you with
tne way in which the answer sheets should be marked. The important thing
to remember is to use only tne No. 2 pencil which will be furnished for you
and to make heavy black marks. Try not to make stray pencil marks on your
paper as this makes the test harder to score properly.

POINTS TO KEEP IN MIND WHEN TAKING THE TEST

1. Listen carefully to all instructions given by your teacher.

2. You are not expected to answer all the questions, but answer as many
as you can.

3. Work as rapidly as you can, spending no time "puzzling" over difficult
questions.

4. Guess only if you can do so intelligently. Don't guess if you know
absolutely nothing about the questions.

5. Use only the No. 2 pencil given to you. Make your marks heavy and black
on the special answer sheet.

6. Be sure to erase completely any answers you wish to change.

-6-
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The exhibit below is an example of the pre-printed answer sheets that will

be prepared for each child. Name, School Number, Grade, Sex, Teacher, Date of

Birth, Test Date, and Student Number.

IN AN ATTEMPT TO INSURE THAT THE SCORING PROCEDURE LS NOT DELAYED, PLEASE

HAVE EACH CHILD SHADE AGAIN THE APPROPRIATE SPACES IN THE BOX FOR STUDENT

IDENTIFICATION. USE NO. 2, REGULAR LEAD PENCILS. DO NOT ALLOW THE STUDENT

TO USE INK OR BALL POINT PENS.

125-1-

126-1-
127- l

4

.J-
HST A- t : ARITHMETIC CONCEPTS

The Test Administration Check List

1. It is most important that the Test Administration Check List, found

on page 7 is completed.

2. Place the completed check list (both sides should be properly filled

in) with your package of completed answer sheets.

3. All answer sheets, test booklets, manuals and "Do Not Disturb" signs

should be returned to the testing chairman of your school.

4. The Administration Check lisc and Test Analysis Class List should be

placed with your answer sheets. Any completely unwritten answer

sheets should be placed in a separate category.

-6-
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RESEARCH DEPARTMENT: DIVISION OF INSTRUCTION
SCHOOL CITY OF GARY, INDIANA

TEST ADMINISTRATION CHECK LIST-- CITYWIDE TESTING PROGRAM

(Middle & High Schools)

THIS FORM SHOULD BE FILLED IN IMMEDIATELY AFTER THE TESTS
HAVE BEEN ADMINISTERED, AND SHOULD BE RETURNED WITH THE TESTS

School

Test

Teacher

Grade Date

Every effort will be made to provide prompt and accurate service. The quality

of our service depends in part upon the condition of the answer sheets when

they arrive at the scoring center. If they have been properly marked and

identified, they can be more rapidly and accurately processed. This check-list

has been prepared to assist the test administrator in preparing the answer

sheets for the best possible service.

PLEASE ENTER A CHECK MARK ON EACH LINE TO INDICATE OPERATION COMPLETED

1. IDENTIFICATION FOR ANSWER SHEETS THAT ARE NOT PRE-PRINTED

Pupil's name printed legibly and in the same manner on each answer sheet

School name or number
Grade
Sex
Student Number
Name of teacher or examiner
Correct birthdate (month, day, and year)
Date of test (month and year)

2. AN EDIT OF MARKED ANSWER SHEETS

Responses are made with regular No. 2 lead pencils only.

Responses are HEAVY AND BLACK.
Stray marks, crosses, dots, smudges, and partial erasures have been

completely removed.
Multiple responses have been erased where item calls for a single response.

3. ARRANGEMENT OF ANSWER SHEETS FOR RETURN TO RESEARCH DEPARTMENT

Pre-printed answer sheets should be placed together in one category for

return to Research Department.
Place all answer sheets that are not pre-printed in a separate category.

Inspect answer sheets to be sure that they are not creased, folded, or

clipped together. Such sheets should be placed in a separate category.
Provide testing chairman with the TEST ANALYSIS CLASS LIST with listed

transfers, withdrawals, and new enrollees for your class. See page 9

and 10 of the 1974 Testing Handbook.

-7- IS
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LIST NAMES OF ABSENTEES AND TEST MISSED
(Use extra sheets for additional listings required)

STUDENT NUMBER STUDENT NAME TESTS MISSED

-*mwwwwwww.www.....

Describe briefly any interruptions or irregularities which occurred and which you feel
might have an adverse affect upon the test scores. It no irregularities occurred,
state "none".

Class Irregularity:

Pupil Irregularity:



THE TEST ANALYSIS CLASS LIST

Edit the TEST ANALYSIS CLASS LIST by:

a. Drawing a line through the names, not the student

number, of students who are not enrolled in your

school.

b. Adding the names of students to be tested who are

not listed. Please also list the student's ID

number and birthdates. See sample on page 10.

SCORING SERVICES AVAILABLE

Arrangements for scoring services for IBM 1230 answer sheets should be

made well in advance of the required needs. Requests for such services, other

than the announced citywide testing programs, should be a listed statement

carrying the approval of both the school and district administrator.

The availability of the Datronics Test Scoring Machine in the Research

Department will allow all schools to generate immediate feedback, with

self-service, for teacher-made or standardized tests. A telephone call to

the Research Department for use of the machine on a reserved time basis is

required.

79-
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ICC/I
THE STUDENT TEST ANALYSIS (STA) LISTING

BEST IMUL4BLE

The following data will be provided for all computer processed test-

ing programs in the format found on page 12.

The computer will list the test results according to:

1. Instruction Area or School 5. Test Date

2. Class and/or Section 6. Student Number

3. Grade or Level 7. Converted Scores

4. Test Giver

(Stanines, grade equivalents,
standard scores, and/or
percentiles).

Each teacher involved can receive a class analysis listing. Each

student will receive a student profile. Interpretation data will be

returned with the tesCresults. The exhibit on the next page further

describes the listing of test results.

THE BASIC DATA REPORTS

Citywide and individual school reports are given to each school. Citywide

and all school reports are given to the Superintendent and the Director of

Secondary Education.

The basic data for the citywide testing program wil include:

1. individual self-interpreting student profiles.

2. A cumulative test record report for each student's

cumulative folder with all test scores listed.

3. Individual school reports with grade equivalent, stanine,
percentile, and standard test scores for each child in an

alpha listing.

4. An individual summary report for each school with interpre-

tation data, school averages, stanine and grade equivalent
frequency distributions, and an item analysis of the basic

skills deficits.

5. A citywide summary report with interpretation data, citywide

averages, stanine, and grade equivalent frequency distribu-

tions, and an item analysis of the basic skills deficits.

18



CLASS ANALYSIS

10-18-73

INSTRUCTION AREA - Putazki Eclat School

TEST GIVER - J. Doe TEACHER 063

LEVEL - 14 Form - 5

SECT. 08 TEST DATE 09-14-73

STUDENT
NUMBER STUDENT NAME 02

SUB-TEST NUMBER

03 05 06

416374 EhtZiehman John Percentile 47 11 1 2

Stanine 5 3 1 1
Grade Eq. 8.0 5.5 4.5 4.2

421750 Jona Johnny Percentile 28 42 NS NS
Stanine 4 5 NS NS
Grade Eq. 6.9 7.6 NS NS

423789 Rivelia Juan Percentile 41 30 44 7

Stanine 5 4 5 2

Grade Eq. 7.7 6.9 7.8 5.0

428502 Ro4zkoutSia. Maay Percentile 43 42 27 3

Stanine 5 5 4 1

Grade Eq. 7.8 7.6 6.9 4.4

478896 Smith Patticia Percentile 6 7 3 2

Stanine 2 2 1 1

Grade Eq. 4.7 5.1 5.1 4.2

Test Score Legends

Sub-Test Sub-Test

Code Code

02 Vocabulary

03 Reading Comprehension

05 Mathematic Concepts

06 Mathematic Problem Solving

NS No Score



STUDENT TEST PROFILES

Our test scores are also used to enhance each student counselee's

general self-understanding. Several reports are made available for our

student's quest for information atout him or herself relative to other

people with whom he associates. One such report is the Student Test

Profiles.

A sample of the Student Test Profiles is found on page 14. This

self-interpreting Student Test Profile will provide an opportunity for

feedback to both pupils and parents. Counselors and teachers can also

help interpret the scores.

A. The following description of the black and white Student Test Profile

is provided in an attempt to further help in interpreting the scores

within the limits of their accuracy:

1. The top line of the form is self-explanatory. Each box is inter-

preted with a printed label of information.

2. The names of each test are listed with a gFaph to indicate the test

results as a percentile rank.

PERCENTILES - Percentiles are ranked scores from 1 to 100. If one

of the percentile scores is 20, the achievement on the test is

higher than that of, or equal to that of, 20 percent of those

students in the national standardization sample. This percentile

also indicates a score lower than 80 percent of the students in

the national standardization sample. AgeatilelialficArLsommalx.

STANINES Stanines divide scores into nine groups. Stanines 4, 5,

and 6 are considered Average; 1-3, Below Average; 7-9 Above Average.

Stanines should be used when comparisons are made between subject

areas or pupils.

-13-



BEST coin! AVAILABLE

IltififPlli-ifisA14-14-4w-4-14T2,Par,_-
le 8'1 -74-

9J-04-111.--

*********

lint- ills-ort

***

-ft$
-BMW MAIM ipmwadtilt HUMMT lia -ST

03....11.-R.

VERBAL IQ 77 **** ****4***10

NON-VERBAL IQ 89 **************

11.11111
III
111111
11111E71IHMILINI

****

111111111K11111

s

****=1111

1.11111.11111111111111111.11111.11111111111111111

111111111
.1111

1111111___..

INDIVIDUAL TEST PROFILE
MIMEO Arm Mali crunnt

INF= a
BELOW !IMAGE AVERAGE ABOVE AvEEABS

DOE JOHNNY L 08 234567 45 IOWA TESTS BASIC SK. 1/73

1111411

TUT TEST MOLES Et Et, et Np.0
VOCABULARY SKILLS 07 ****** **

READ. COMPREHENSION 12

MATH. CONCEPTS 09

***********

***** MY**

ii a a iv sir --a If IN ww--)rsr-",
et 14._.2. StN, 417 at, et 14 It if ti ti et se

........1
MATH. PROB. SOLVING 18 ********** 6
INDIVIDUAL TEST PROFILE
MIDDLE AND HIGH SCHOOL

m * 411nwomma

2 44-

. 11



The relationship between stanines and percentile rank is shown below:

Stanine 1 2 3 4 5 6 7 8 9

Percentile Rank 0-3 4-10 11-22 2349 40-49 60-76 77-88 89-95 96+

now

The percentile points which appear in the norms tables for aptitude tests

should be read as representing zones of ability rather than as precise

points.

THE INDIVIDUAL TESTMLA RECORD FORM

The Individual Cumulative Test Record Form is prepared for each child

involved in the testing program. This report is generated primarily for

the staffs use in counseling and placement of their students.

The cumulative test report is filed in the student's cumulative folder

and becomes a part of his permanent school records.

A sample of this report is found on the next page.
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EXHIBIT 1.

A SIWLIFIED FLOW OF TEST SCORING PROCEDURES
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RESEARCH DEPARTMENT: DIVISION OF INSTRUCTION

SCHOOL CITY OF GARY, INDIANA

THERE'S A MISSING LINK...

EVERY EFFORT WILL BE MADE TO PROVIDE PROMPT AND ACCURATE SERVICE.

THE SPEED OF OUR SERVICE DEPENDS IN PART UPON THE CONDITION OF

THE ANSWER SHEETS WHEN THEY ARRIVE AT THE SCORING CENTER. IF

SHEETS ARE MARKED AND IDaTIFIXD, ACCURATELY, THEY CAN BE MORE

RAPIDLY PROCESSED.

COMPUTER OPERATIONS FOR THIS INSTRUCTIONAL ACTIVITY MUST INVOLVE

ALL SCHOOLS AS A UNIT. PLEASE MAKE A SPECIAL EFFORT TO CONDUCT

THIS PHASE OF THE INSTRUCTIONAL PROGRAM AS SCHEDULED SO THAT WE

CAN MOVE CLOSER TO OUR GOAL CF A STANDARDIZED CITYWIDE OPERATION

WITH PROMPT RELATED SUPPORTIVE SERVICES.

-18-



PART THREE - InTERPRETATIOn OF TEST RESULTS

DERIVED SCORES

1. PERCENTILE RANK

Percentiles are ranked scores from 1 to 100. If one of the percentile

scores is 20, the achievement on the test is higher than that of, or

equal to that of, 20 percent of those students in the national standard-

ization sample. This percentile also indicates a score lower than 80

percent of the students in the national standardization sample.

Percentile ranks are commonly used in high school.

2. STANINES

Stanines divide scores into nime groups. Stanines 4, 5, and 6 are con-

sidered 'Average; 1-3. Below Average; 7-9 Above Average. Stanines
should be used when comparisons are made between subject areas or pupils.

These scores discourage the staff's attempts to interpret minor differences

in test results. WIth reasonable reliabilities, stanine differences of

two or more points are likely to be statistically, and educationally,

significant for individual scores.

Example: If student A has a stanine of 7 in mathematics and
a stanine of 4 in reading, it is likely that his
mathematics performance is truly superior to his

present reading performance.

Stanine differences of one or more points are likely to be statistically

significant for group scores.

Example: If school A has an average stanine of 6 in math-
ematics and an average score of 5 in reading, it
is likely that the scores in mathematics are
higher than the reading scores.

3. GRADE IggyALEM

Grade equivalents relate scores to
lent score is 4.3, the achievement
pupils who have completed 3 months
equivalent score is most frequent'

grade levels. If the grade equiva-
on that test is similar to that of
of the fourth grade, The grade

_ILILeLedialhegaidelbelow high school.

Use the grade equivalent score with caution at the high school level.

Although grade equivalents are easy to understand, they should be inter-

preted with caution. This is particularly true at the upper levels

since grade equivalents are generally considered less reliable at the

higher grade levels.

Among other things, they assume a regular pattern of growth through-

out the school year, a condition which may seldom, if ever, be met.

Puthermore, in the area of reading, rather wide deviations should be con-

sidered quite normal. Despite their limitations, however, grade equiva-

lents have the advantage of simplicity and direct meaning and represent

a convenient way of rendering scores on several tests "comparable."

-19-
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SUPPLEMENTARY GLOSSARY

1. APTITUDE

A combination of abilities and other characteristics, whether native or
acquired, known or believed to be indicative oran individual'a ability
to learn in some particular area. Thus, "musical aptitude" would refer
broadly to that combination of physical and mental characteristics,
motivational factors, and conceivably other characteristics, which is
conducive to acquiring proficiency in the musical field. Some exclude
motivational factors, including interests, from the concept of "aptitude,"
but the more comprehensive use seems preferable. The layman may think
212aavAude" as referrin& only to some inborn capacity. _The term is no
longer so restricted in its psychological or measurement usage.

2. ARITHMETIC MEAN

The sum a set of scores divided by the number of scores. Commonly
called averagedhmuma. The mean is the only maasure of central tendency
that is based on the aggregate of total of the score values. This average,
unlike the median or mode, will be sensitive to any change in performance
level of Eq. individual pupil.

3. BASIC ABILITY

Proable learning rate. The Combination of native and acquired abilities
needed for school work. Likelihood of success in mastering academic
work as estimated from measures of the necessary abilities.

4. BASIC SKILLS

The Iowa Tests of Basic Skills and The Stanford Test of Academic Ability
cannot be considered as achievement batteries in the usual sense of na-
suring the knowledge in the common content areas of the secondary school
curriculum such as social studies, geography, science, and health.

The basic skills, as defined by the authors of Iowa Tests 06 Basic
Skitts are:

1. Vocabulary: knowing the meaning of words
2. Reading Comprehension: understanding what you read
3. Mathematics: understanding the number system, mathematical

terms, operations, and problem solving

The basic skills, as defined by the authors of the Stantiond Test o6 Academic
SkiZis are:

1. Reading Comprehension and Vocabulary

2. English: (a) Learning Skills (b) Usage Conventions (c) Spelling
(d) Sentence Sensitivity (e) Paragraph Arrangement

3. Mathematics: Concepts and Problem Solving

-20-



5. INTELLIGENCE QUOTIENT

The following table shows the classification of IQ's offered by Terman
and Merrill for The StantioAd-Binet Teat indicating the percent of per-
sons in a normal popu_ation who fall in each classification. This table
is roughly applicable to tests yielding IQ's having standard deviations
of about 16 points (not all do). It is important to bear in mind that
any such table is arbitrary, for there are no inflexible lines of demar-
cation between "feebleminded" and "borderline," etc.

CLASSIFICATION
PERCENT OF
ALL PERSONS

Near genius or genius 140 and above 1

Very superior 130 - 139 2.5
Superior . . 120 - 129 8

Above average - 119 16

Normal or average 90 - 109 45

Below average 80 - 89 16

Dull or borderline 70 - 79 8

Feeble-minded: moron 60 - 69 2.5

imbecile, idiot 59 and below 1

A CRUDE I.Q CONVERSATION TABLE

Presented below is a table which we will use to interpret stanines
in terms of I.Q. point intervals and percentile bands.

I.Q. Point
Stanines Intervals

General
Interpretation

Approximate
Percentile
Bandapg

9 Above 126 Very Fast 96-100

8 120-126 Fast 89-95

7 112-119 Learner 77-88

6 104-111 60-76

5 97-103 Average 40-59

4 89-96 23-39

3 81-88 Slow 11-22

2 73-80 Learner 4-10

1 72 and below Very Slow Learner 0-3



TEST INTERPRETATION CAUTIONS

Test scores are estimates of student's performance. True performance may

be a little higher or a little lower than the scores indicate. At least

three factors should be considered when interpretations of test scores

are made.

1. All measurement contains errors. No measurement, whether it

is a measure of an individual's intelligence, his reading

ability, his height, or his weight, is absolutely accurate.

For this reason one should never think of a test score as a

point on a scale but rather as a score falling within a

range of scores.

2. No intelligence test will measure the innate ability of an

individual. The I.Q. score obtained by an individual does

not represent an unchanging, permanent trait of the indivi-

dual. We will think of the score as evidence of the child's

Probable Learning Rate.

3. We will not uncritically accept scores obtained from the

Verbal Battery of the Lome-Thoudike Te4.ts for individuals

who are poor readers or who do not speak Englih. For poor

reader, one could use the Nonverbal Battery to obtain an

estimate of obctract reasoning ability that is not affected

by ability to read. For individuals who speak Spanish,

directions in Spanish are available for the Nonverbal Battery

of the earlier Separate-Level Edition of the LoAge-Tho4ndike

Tuts.



PART FOUR - THE CURRENT TESTING PROGRAM

Several checkpoints where a student's achievement can be reviewed and nec-

essary corrective actions instituted have been mandated by the Superintendent

of Schools:

THE FALL TESTING PROGRAM

Three typical uses of the results of both the Iowa Tutz of 8a .c SUVA,

and the StaniOAd Teat of Academic SkiV4 in the Fall Testing Program are:

1. To identify those students who are weak in basic skills so that

remedial instruction can be provided for them.

2. To determine if students have adequate basic skills to enter

certain curricula or courses.

3. To aid in placing students in the appropriate section of a multi-

level course.

The typical school curriculum is so organized that the curricular content

necessary to produce literacy has been covered by the end of sixth grade.

Emphasis beyond that point is on increased mastery of basic skills and on

the study of new and broader areas of knowledge. Thus, it is quite natural

for schools to choose the eighth grade as a point of special concern for

determining how well a student has developed basic academic skills and to

continue this special concern in subsequent years until the student can

demonstrate that he has mastered these skills.

THE SPRING TESTING PROGRAM

Several administrators and supervisors have requested posttest data that will

help in evaluating the school's efforts. The citywide testing program re-

flects such recommendations.

-23-



eat COPYORLABLE
THE SURVEY OF HIGH SCHOOL GRADUATES

The citywide graduating senior class represents one of the major products

of our educational enterprise. A twelfth grade assessment of basic read-

ing and mathematics skills, and a follow-up study of our graduates, provides

base-line data for documenting a summary report of those that we have pre-

pared for wotg. and/or further study.

Inatauctions 6ot. the Annual SuAvey o6 High School Gkaduates:

1. The 6ottow-up pkocedunes invotve the use oi an atpha listing,
on tabet4, o6 the gkaduating 4eniot class Got gout high 4choot.

2. An appkopkiate 6o! ow -up code i4 to be written in the upper
tight hand 4p4ce o the Labet and netutned .to the Roseatch
Depaktment beiote October 14.

3. The Fottow-up Legend to be used 4.4 Lated below:

WF Student 4.6 Worthing Fuel Time

WP Student 4.4 WOlaing Pa4t Time

C Student A in Cottege

H Student is a Hou4ewi6e

A Student A06 in Apptenttceship Ptogtam

TV Student i4 in Technica on Vocationat Trading

M Student is in MititaAy Seavice

u Student is Unemployed

Something not Listed Above

4. Leave the code space bLan!z to indicate that you were unable to
contact the student.



RFc.EARCH DEPARTMENT TNSTRITTION

SCHOOL CITY uF GARY, lirDIANA

SCHEDULE OF MEASUREMENT SERVICES FOR 1974-75

Middle Schools

Bailly
Beckman
Edison
Proebel

Advancement School
Project Core/Intermediate

Kennedy-King
Pulaski
Tolleston

Hi LSgools

Emerson Wallace
Mann West Side
Roosevelt Wirt
Martin Luther King Academy
Career Center: Tech. Voc. H.S.
Project Core/High School

G RADE 8
.sts of Basic Skills Sept. 30 - Oct. 4, 1974

The Vocabulary, Reading Comprehension, and Mathematics (Mathematics Concepts and

Mathematics Problem Solving) subtests of the Iowa Teats o Baute Skata will be
administered to all eighth graders.

May 12 - 16, 1975

The Vocabulary, Reading Comprehension, Language Arts, and Mathematics subtests

of the Iowa TWA o6 Bettie Skat4 will be administered.

Tests of Basic Abilities Sept. 30 - Oct. 4 1974

The Large-ThoAndike InteUigenee Teats (Verbal and Nonverbal Tests) will be

administered to all eighth graders.

G RADE 6

Tests of Basic Skills Oct. 7 - 11, 1974

The Vocabulary, Reading Comprehension, and Mathematics (Mathematic Concepts and

Mathematics Problem Solving) subtests of the 10= Te442 oti &Laic SkFU2S will be

administered to all sixth graders.

May 19 - 23, 1975

The Vocabulary, Reading Comprehension, Language Arts, and Mathematics subtests

of the Iowa Teats. oi &Laic SkUes will be administered.

G RADE 7

Tests of Basic Skills Oct. 14 - 18, 1974

The Vocabulary, Reading Comprehension and Mathematics (Mathematics Concepts and

Mathematics Problem Solving) subtests of the Iowa Teaa 06 Bute Sk4224 will be

administered to all seventh graders.

May 26 - 30, 1975

The Vocabulary, Reading Comprehension. Language Arts, and Mathematics subtests

of the Iowa Te444 oi Buie SUVA will be administered.

(OVERSIDE)
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SCHEDULE OF MEASUREMENT SERVICES FOR 1974-75 (Continued)

Middle Schools

Bailly
Beckman
Edison
Froebel

Advancement School
Project Core/Intermediate

Kennedy-King
Pulaski
Tolleston

GRADE 9

Tests of Basic Skills

High Schools

Emerson Wallace
Mann West Side
Roosevelt Wirt
Martin Luther King Academy
Career Center: Tech. Voc.

Oct. 7 - 11, 1974W=MWWpwWWW1WW

The Vocabulary, Reading Comprehension, English and Mathematics subtests of The
Stanphd Teat of Academic S1at14 (TASK I) will be administered to all ninth
graders.

GRADE 12

Tests of Basic Skills May 5 - 9, 1975

The Vocabulary, Reading Comprehension, English and Mathematics subtests of The
StantioAd Tut o6 Academic Skias (TASK II) will be administered to all twelfth
graders.

Annual Senior Survey May 5 - 9, 1975

Data for the twelfth grade data bank will be collected. Mr. Stratton will compile
data required for School City, state, and federal reports.

Julius Stratton, Supervisor
Research and Testing



lESTS mCADEMIC SKILLS
BEST COPY AVIRABLE

Stailiolcd Test (:.; Aca,iemic. SUUs (TASK '73) is the new measurement
.

instrument used as one factor for assessing the schools system's curri-

ulum elements. We believe that measures of the basic skills are far

more valuable for use in the improvement and individualization of in-

struction than are measures of achievement in specific subjects.

rite SCa;I:ctd Te-st o; Azaciontc Sh..41. (TASK '73), Levels I and II,

will be used for ninth and twelfth grade students. The test surveys the

reading comprehen.don, mathematics, and English basic skills from grade 9

through the first year of college. The following three subtests are in-

volved in the assessment at the ninth and twelfth grade levels;

NINTH AND TWELFTH GRADE TESTS OF BASIC SKILLS

Subtest
Legend

05

Subtest Involved

Test 1R: Reading

Part A - Comprehension
Part B - Vocabulary

Admin.
Time

30 min.
10 min.

02 Test 2E: En&lish

Part A - Learning Skills
Part B - Usage Conventions
Part C - Spelling
Part D - Sentence Sensitivity
Part E - Paragraph Arrangement

40 min.

03 Test 3M: Mathematics 40 min.

Scores are reported in terms of the stanine, grade equivalent, percentile

rank, and/or standard score.
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THE j.p,....11EST_S SKILLS...2, FORM 5

The Iowa Tests j Basic Sh.iits are concerned only with generalized

intellectual skills. The majo'r reason for this is, according to authors

of the test, that measures of the basic intellectual skills are far more

valuable for use in the improvement .end indlvidualization of instruction

thin :?.rem measures of adhiLvement in -pf2Li!i,

The skills mea ured u Lists are Liss id into tivu major areas:

vocabulary, reading, language, work-study, and mathematics. The present

city-wide testing program, however, Involves only the vocabulary, reading

comprehension, language, and mathematics basic skills. Scores are re-

ported in terms of stanines, grade-equivalents and/or percentile ranks.

Descriptions of the tests utiliz i at the sixth, seventh and eighth grades

in the middle schools are .1,, :allows:

SIXTH, SEVENTH AND EIGHTH GRADE TEST OF

Subtests Involved

BASIC SKILLS

-r

Subtest
Lend

iWorking Time
(minates)

Admin.
Time

02

03

Test V: Vocabulary.
1

17 min.

55 min.

85

1

4

4

Te,t r ,16P.

Test Mathematics Skills 6.5

05 m-1: (10:1ept 30 min.

Gti M-2: Yaithematis Probl,,m Solving 30 min.

80

08 L-1: Spelling 12 min.

09 L-2: Capitalizatn 15 min.

10 L-3: Punctuation 20 min.

11 L-4: Usage 20 min.



BEST COPY AVAILABLE

THE LORGE-THORNDIKE INTELLIGENCE TESTS

The Lotge Thotnd4he Intatigence Te4t4 are a series of tests designed

to measure a student's probable learning rate. They consist of five Verbal

subtests and three Nonverbal subtests which sample different kinds of mental

processes as listed in the table below.

Intelligence, or abstract reasoning, is defined by the authors of this

test as the "ability to work with ideas and relationships among ideas."

Most abstract ideas with which children and adults deal are experienced in

verbal symbols, so much so that verbal symbols are the appropriate medium

for testing abstract reasoning. However, the very young, the poorly edu-

cated, or the poor reader may be inadequata'y appraised by the use of printed

words for their individual abilities. A set of nonverbal tests is used in

an attempt to offset this disadvantage.

Subtest
Le end

02

EIGHTH GRADE TESTS OF ABILITY

Subtest Involved

Verbal I Tests

Working Time
(minutes)

A. Vocabulary
2. sentence Completion
3. Mathematics Reasoning
4. Verbal Classification
5. Verbal Analogies

7 mln.
7 min.

1 min.
7 min
7 min.

03 Nonverbal IQ Tests

1. Pictorial Classification
2. Number Series
3. Pictorial Analogies

9 min.
9 min,
9 min,

Admin.
Time

40

40

-29-
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THE DIFFERENTIAL APTITUDE TEST

There is a recognition in our citywide program of measurement and

evaluation for greater emphasis on Career Education. The testing programs

is related to the levels of emphasis in our Career Education Program.

Career Awareness Grades K-5

Career Exploration Grades 6-8

Decision Making Grades 9-10

Career Preparation, Grades 11-12

Tests of vocational aptitudes and interests are usually given in the

ninth or tenth grades although some schools give such tests later in the high

school program.

Information collected includes the subtest of the

Tedt.

1. Abstract Reasonin_(AR)

124.66eitenti.a2 ApUtude

A non-verbal, non-numerical measure of reasoning power. Ability
to see relationships among things--objects, patterns, diagrams,
or designs--rather than among words and numbers. Useful in shop,
drafting, and laboratory work--also in mathematics, in electrical
or mechanical trouble-shooting, in computer programming, etc.

2. Clerical Speed and Accuracy (CSA)

Quickness and accuracy in perceiving and marking simple letter and
number combinations. Important in paper work in school, and in
offices, laboratories, stores/warehouses, or wherever records are
made or filed or checked. Sometimes a low CSA for a generally
able person may indicate great emphasis on correctness rather than
genuine lack of ability to work rapidly.

3. Mechanical Reasoning (MR)

Comprehension of mechanical principles and devices, and of the laws
of everyday physics. Courses in the physical sciences, technical
studies, or manual training shop are easier for those who score
high in MR, as are mechanical repair work and a wide variety of
factory and engineering jobs.



4. Space Relations (SR)

Ability to visualize, to imagine the shape and surface of a finished
object before it is built, just by looking at the drawings that would
be used to guide workmen in building it. This ability makes some
kinderof mathematics easier--solid geometry for.example.

5. Verbal Reasoning_ (VR)

Ability to reason with words,to understand and use concepts expressed
in words. Important in academic courses; also in jobs requiring
much written or oral communication and jobs involving high levels
of authority and responsibility.

6. Numerical

Ability Lu reason with numbers, to deal intelligently with quanti-
tative materials and ideas. Generally important in school work- -
but especially for such fields as mathematics, chemistry, physics,
and enOneering. Useful in such jobs as bookkeeper, engineer,
laboratory technician, statistician, shipping clerk, carpenter,
navigator, etc.

7. Verbal plus Numerical (VR+NA)

General scholastic. aptitude--ability to learn from books and lectures,
to master school subjects. Indicative also of potential for jobs
of more than ordinary responsibility. This score is the equivalent
In meaning of "mental ability" scores on most traditional group
tests of "intelligence."



PERFORMANCE EVALUATION

Paper-and pencil test instruments are incapable of assessing all of

the educational objectives in our secondary schools. The evaluation

of goals related to "pupil performance" will be based on the proce-

dures displayed by the student or the products yielded by the pro-

cedure.

Instruments for evaluating procedures will include ranking, rating

scales, check lists, and anecdotal records. Instruments for eval-

uating products will include ranking, rating, and product scales.

Performance evaluation tends to be unreliable in most cases. We

will, however, use such strategies when required.



APPENDIX A

BEST COPY AVAILABLE

THE CONTENT ANALYSES OF TEST UTILIZED

INTERPRETATIONS OF THE DATA COMPILED FOR THIS REPORT SHOULD TAKE MO

CONSIDERATION THE FOLLOWING FACTORS: (1) THE AMOUNT OF LOCAL EMPHASIS

GIVEN TO ITEMS EMPHASIZED IN THE TEST, (2) THE PLACEMENT OF THE TEST

EMPHASIZED SKILL IN OUR LOCAL CURRICULUM, AND (3) THE DISTRIBUTION OF

THE BASIC ABILITY OF THE PUPILS INVOLVED.

INSTRUCTIONAL FOLLOW-UP SHOULD NOT BE CENTERED UPON TEACHING PUPILS TO

ANSWER A PARTICULAR TEST ITEM OR GROUP OF ITEMS, BUT RATHER UPON THE

DEVELOPMENT OF THE Sits WHICH THE ITEMS MEASURE. IT IS VERY EASY TO

TEACH PUPILS TO ANSWER A PARTICULAR ITEM CORRECTLY, BUT NOTHING OF

LASTING EDUCATIONAL BENEFIT WILL RESULT. IF THE USE OF THE TEST IS TO

PRODUCE GENUINE IMPROVEMENT, THE SKILL MUST BE DEVELOPED THROUGH THE

USE OF COMPLETELY INDEPENDENT INSTRUCTIONAL MATERIALS.

THE CONTENT ANALYSIS OF THE :MST SHOULD NOT BE CONSIDERED EXCLUSIVE.

IT IS POSSIBLE TO SAMPLE ADDITIONAL INSTRUCTIONAL OBJECTIVES AS A

PART OF OUR AN1JAL CITYWIDE STANDARDIZED TESTING PROGRAM. ARRANGE-

MENTS FOR SUCH A SERVICE SHOULD BE MADE WELL IN ADVANCE OF THE PUB-

LISHED CITYWIDE SCHEDULE OF MEASUREMENT ACTIVITIES.

8-16-74

Julius Stratton, Superv!sor
Research and Testing

/

Page
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THE IOWA TEST OF BASIC SKILLS



44

SKILLS CLASSIFICATION FOR TEST R
READING COMPREHENSION

D (Details)--To Recognize and Understand Stated or Implied Factual Details and
Relationships

D-1 To recognize and understand important facts and details

1 5 6 7 8 11

13 18 19 23 25 28

29 35 38 39 41 4

46 48 52 53 54 61

62 63 70 71 77 78

82 84 94 95 100 104

110 114 124 144 150 152

158 159 176 178

D-2 To recognize and understand implied facts and relationships

2 3 4 10 12 15

16 21 26 30 31 32

34 36 37 40 45 47

49 51 60 64 69 72

83 87 98 102 105 111

113 117 133 134 137 138

139 143 146 147 148 151

161 162

D-3 To deduce the meaning of words or phrases from context

14 20 58 59 66 80

85 88 92 93 103

112 115



SKILLS CLASSIFICATION FOR TEST R (Cont'd)

D-3 (Cont'd)

123 125 131 140 145

153 154 160 169

P (Purpose)--To Develop Skill in Discerning the Purpose or Main Idea of a
Paragraph or Selection

P-1 To detect the main purpose of a paragraph or selection

42 43 65 97 116 119

126 127 165 170

P-2 To recognize the main idea or topic of a paragraph or selection

9 17 24 55 56

74 75 91 99 118

129 136 149 166 174

0 (Organization)--To develop ability to organize ideas

0-1 To recognize common elements or parallel topics in incidents or paragraphs

68 81 101 105 122

128 155 163 175

0-2 To recognize proper time sequence

67 73 79 86 96

141 142 156 172



SKILLS CLASSIFICATION FOR R (Cont'd)

E (Evaluation)--To Develop Skill in Evaluating What Is Read

E-1 To develop generalizations from a selection

22 27 33 50 76

120 164 167 171 173

177

E-2 To recognize the writer's viewpoint, attitude, or intention

89 107 109 121 135

157 168

E-3 To recognize the mood or tome of a selection

130

E-4 To recognize outstanding qualities of styles or structure

57 90 108 132



SKILLS CLASSIFICATION FOR TEST M-1
MATHEMATICS CONCEPTS

C Currency

C-1 Reading and writing amounts

4

C-2 Relative values of coins

18

D Decimals

1D-1 Reading and writing

73

D-2 Relative values

82 96

D-3 Rounding

87

D-4 Fraction, decimal, percent equivalents

100 124

D-5 Fundamental operations: ways to perform

103



. SKILLS CLASSIFICATION FOR TEST M-1 (Cont'd)

D-6 Fundamental operations: estimating results

90

E Equations, Inequalities, and Number Sentences

E-1 25 35 38 58 68 78

84 88 92 99 121

123 135

F Fractions

F-1 Part of a whole and partitioning of a set

14 21

F-2 Relative values

42

64

F-3 Equivalence

33

101

F-4 Terms

45 53 85 110

61 105

F-5 Fundamental operations: ways to perform

66 70 79 93

F-6 Fundamental operations: estimating results

57

-5-
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SKILLS CLASSIFICATION FOR TEST M-1 (Coned)

G Geomentry

G-1 Points, lines, and planes

72 130

G-2 Recognizing kinds and parts of geometric figures

11

128

30 48 83 112

G-3 Angles and triangles

1=.1....1Mh.

94 104 109 118 132

G-4 Dimensions, perimeters, and areas of polygons

69 81 125

G-5 Parts and areas of circles

60 117 134

G-6 Surface area and volume of solids

120 136

M Measurement

M-1 Quantity

8



SKILLS CLASSIFICATION FOR TEST M-1 (Coned)

A-2 Time

17

M-3 Temperture

54

M-4 Weight

32

M-5 Length

62

M-6 Area and volume

44 76

M-7 Liquid and dry capacity

19 98

M-8 Precision of measurement

131

N Numeration and Number System

N-1 counting



Snag CLASSIFICATION FOR TEST M-I (Coned)

N-2 Ordinals

3

N-3 Place value and expanded notation

12 13 28 37

43 52 102 122

N-4 Numeration systems other than base ten

51 133

N-5 Properties of numeration and number systems

26 39 50

65 67 80

107 111 114

59

91

N-6 Special subtexts of the real numbers

116

63

106

20 77

P Per Cents: Meaning and Use

95

108 126

R Ratio and Proportion

47 74 113

-8- 60



SKILLS CLASSIFICATION FOR TEST M-1 (Coned)

S Sets

W Whole Numbers

40

W-1 Reading and writing

86 119 129

16 97

W-2 Relative values

3. 10

W-3 Rounding

71 115

W-4 Partition and measurement: average

89 127

W-5 Fundasental operations: terms

23 24 31 56 75

W-6 Fundamental operations: number facts

5 9 15 27 36

41 46 49 55



SKILLS CLASSIFICATION FOR TEST M-1 (Cont'd)

W-7 Fundamental operations: ways to perform

im.....I.P........m..ffirm,..1.=11.-

22

W -8 Fundamental operations: estimating results

29



ton maw
SKILLS CLASSIFICATION FOR TEST M-2

MATHEMATICS PROBLEM SOLVING

The major skills categories for Test M-2 are similar to those for M-1

(Mathematics Concepts)

C--Currency (Money)

D--Decimals

7Fractions

G--Geometry

M--Measurements

P--Per Cents

R--Ratio and Proportion

W- -Whole Numbers

Each item has been placed in only one skills
category, despite the fact that in many items two or more of these concepts

may be represented. In such instances, the assignment was somewhat arbitrary,

but, in general, items were placed in the category representing either the

crucial or the most advanced concept required in the solution of the problem.

The small letters following the capital letter

indicate the process or sequence of processes involved in the solution of the

problem as follows:

C

C-a

6

C-am

a--addition

s--subtraction

m-- multiplication

d--division

9 63

31

53



C -as

C-d

SKILLS CLASSIFICATION FOR TEST M-2 (Coned)

27 28

*. ....
C-ds

C-m

C--ma

67

30 33 66

401.1mMOIM.I.F......1m. -
69

7 20

10 29

C-mas

C-ms

26 64

82

rmil,M11.1.1.1-

65

43 86

5 8 18

8501.-

4.140w,M.

52

-12- 5



SKILLS CLASSIFICATION FOR TEST M-2 (Coned)

D-as

89

D-m

INMPII...=.
93

D-s

62

F-a

55

F-as

F-d

75 84

=1,111=11.-..

01.11,11101.1.1.1*
54

73 83.

F-dm

F-m

76

.1.1...
77 78

42 56 63. 68 87

F-ma

F-s

50

37 57 58



M-a

SKILLS CLASSIFICATION FOR TEST M-2 (Cont'd)

111...11MM.--...11

32

M-mdm

94

83

P -ad

P-d

P-ra

79

01111111111M.Y.M.11011011011.011111.1...

90 96

71

P--as

70

,01k.......m.1.111mv...100ww11..41

46

-dm

59

95



W-a

SKILLS CLASSIFICATION FOR TEST M-2 (Cont'd)

2 4 11

22 35 47

Wad

80

W-am

24

W-d

13 16 19

25 40 45 49 53

74 88 92

W-dm

W-m

72

17

T-ma

41

W-ma s

48

W-s

34 36 91

1 3 12 14 15 21

23 38 39 44 51

-15- e
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TEST L "I SPELLING
WIls Classification

D -Double letter

6 14 27 38 45 52

61 78 82 90 100 108

E-Final e; e before suffix

2 23 37 43 55

F41 ft, ph, v substitutions

44

rWIPM*Ilm.*w~1.WwwwiTipt..,amm.www.mmiwf.mammyl.

I- Interchanged letters

31 36 40 53 634etr...................... 0.111.1.0.,....4..........

81 86 99111Nplige

75

Kist, ck, k substitutigns

5 16

L-1, el, le substitutive

1 20 47 67

M-Miscellaneous and multiple errors

97 104 113

N -No mistakes

3 12 21. 26 35 41

51 59 0 77 83 87

93 103 111



TEST L1 SPELLING (Coned)

0-Omitted letters

13 60 65 71 72 80

88 106 110 114

P-Plural forms

48 66

Rat, er, or substitutions

8 19 73 94

S-s, se, sh, c, ch, t, z substitutions

7 18 28 32 33 56

79 96

T-t, ed substitutions

84

V-Vowel substitutions

4

W-w, u, ou, us substitutions

9 24

15

sub&titutiunb

109

49 62 68 74 92



TEST 14 SPELLING (Coned)

Vi - 22 39 42 76 98 105

107

Vo 10 85

Vu 11 64

Vie - 17

Vou 25 91 101

Voe 50

Ve 29 46 70 102

Vea - 34

Va 54 57 58 89 95 112

The item dazzi6ication 4y4tem emptoyed .L based

upon mot type4. Fa each item, the type o6 etta

.L indicated ban the one wand in 6ouA which L

mi44Pated (i6 any). 06 cow e, pupitz may in fact

commit a double eAA04 in oven-baking a misspelled

wad and in maAking ass witong a wand which .Gs contectZy

"spelled.



1. The pronoun I

3

TES: L-2 CAPITALIZATION
Skills Classification

14 78

2. Names of persons or animals and initials of persons

6 9 11 20

3. Words indicating family relationship, when used specifically an without a

possessive pronoun

47 61 94

4. Titles of respect, honor, or rank

17 37

5. First word of a sentence

2 10 24

68 81

30 62

6. First word in a quotation

79 90 99

7. In writing letters, the first word and the word which stands in place of the

person's name in the saluation

29 72

8. In writing letters, the first word of the complimentary close

31

9. Certain abbreviations

57

-19- 61



10. Days of the week

1 16

TEST L-2 CAPITALIZATION (Cont'd)

19

11. Names of months

5

12. Names of holidays and religious days

7 23

13. Titles of books, music, magazines, etc.

27 41 58

14. Names of cities and states

8 18 25 33

4.11111MmIN.111111111111111111110.1.11110,

15. Names of countries and continents

22 39 64

16. Nouns which designate definite geographic portions of the country

80

17. Names of streets, avenues, etc.

32 43 50 65 70

18. Names of rivers, oceans, canals, mountains, etc.

15 42 49

-20- ti



BEST COPY AVAILABLE TEST L-2 CAPITALIZATION (Cont'd)

19. Names of buildingkschook6, parks, etc.

38 52 59 92

20. Names of racial, political, or religious bodies

46 75

21 Proper adjectives

28 89

22. Names of specific organisations

34

87

45

101

55 67 71 84

23. Names of important historical periods or events

54 97

24. Specific brand names

44 88

25. Names of bodies in the solar system (except sun, moon, stars, earth)

76

amftswrmllammiallYWOOMMI.MINII.M.MMImmiliN

26. All expressions used for the Deity and Bible

86



27. Over - capitalisation

TEST L-2 CAPITALIZATION (Con' d)

36 48 33 56 63 69

73 74 82 85 91 93

96 98 100 102

28. No mistakes

4 12 21 26 35 40

51 60 66 77 83 95



TEST L-3 PUNCTUATION
Skills Classification

1. Use of neriod
a) At end of comnlete dcclarative sentence

1 7 11 18

BEST COPY AVAILABLE

53 el 101

l) With abbreviations

3 5 10 13 26 36

43 70 71--
c) With initials standing for name

9 17 28

NIONR..1.11.10 ... «M.*. my ow@ wp

2. Use of cuest ion mark

2. mo'ne
63

19 35 42

3. Use of comma
a) To separate words in series

23 39 34 59

b) To separate names of city and state

37 45 55 6C41.-

c) To senarate date of month and year

6 16
14.114.... OM*.

d) At end of com-limentary close of letter

31 73
en.. - PPM.

e) At end of salutation in friendly letter

29 31 73
- IP..

f) To set off introductory or parenthetical adverbs

98

-23.
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Ft; T.) set off yes. ar,i. -no

(.04

h) Te set of -cr

=ET L 3 PU:":TU!TI"

S n'Y'0=!ition

1C2

BEST COPY AVAILABLE

i) ft . a comr^u-4 sert.tnec, tf) sot mff Inf1.1-enent. clnAses sueb con-
as ann nr.O. but If ; change of sublect tat..es rice

7S

In ,:iract -Iiscmur.%e. to seraratt2 ow4tatIon fro rest of sP7tence

52 74 Yr SE

aer.resv, ro so6 off i -ersv,n (.0'2ressee

37

3) r/ 'et o:f f.ererCent clauscq ane.1 'h'as ..7recP-Une the main clausp

m) I.-, set off non.trstrictive chrr..4es of clauses

1 Cf

4. Use ar,otrorhe

a) Tn ccntractiors

13 22 33

!)) In form'ns: the rcss4.1;si-e lf aouns

4t, N4

c) In s..-ecif4c wrrs

5. LAL of double ouotation marks

a) refore am: afro:- a :Iirect ,!uotatlen

.47

-24- 66



TEST L-3 PUNCTUATION (Cont'd)

b) With titles

65

c) Position with reference to other punctuation

80

6. Use of colon
a) After salutation of a business letter

72

b) Preceding an enumeration of items

86

c) To separate numbers indicating clock time

14

7. Use of semicolon to separate co-ordinate clauses not joined by a conjunction

79

8. Use nf exclamation mark

67

OV--Over-punctuation
Ov-1 Use of comma to mark a trivial pause

24 48 56 90

Ov-2 Use of comma to set off restrtrtive clauses or phrases

62

Ov-3 Use of comma between a word and the modifier immediately preceeding it

40 46

Ov-4 Use of apostrophe in plurals of nouns

50 77

- G725-



TEST L-3 PUNCTUATION (Coned)

Ov-5 Use of apostrophe in possessive pronouns

81

Ov-6 Use of apostrophe in words ending in s

95

Ov-7 Use of quotation marks with indirect quotations and unquoted matter

66

Ov-8 Use of period after unabbreviated words

25

N--No mistakes

4 12 20 27 34

41 51 57 60 68

75 82 93 99



1. Use of pronouns
a) Case forms

9

TEST L-4 USAGE
Skills Classification

19 39 50 58 71

b) Agreement with antecedent

80

c) Order of first person pronouns in compound constructions

2 14

d) Miscellaneous forms commonly confused

41 73
1.1411..111 .11In. 11111.1110IMIIIM 111.111M11

2. Use of verbs

a) The past tense

1 4 71.10 11

22 23 34

86

b) The past participle

23. ilmImmt-elb .1.

3.2 16

40 59 75

43 46 54 56

64 65 70 76 82

c) Agreement of subject and verb

5 17 26 49 55 66

d) Miscellaneous forms incorrectly used

6 15 29 33 47 61

69 77

3. Use of adjectives and adverbs

a) Forms commonly confused

53 83
-27- G9



TEST L-4 USAGE (Cont'd)

b) Articles

72

c) Comparative and superlative forms

25 37 62

d) Miscellaneous modifying forms

36 51

4. Avoidance of double negative

18 32 38 44 60

111111.11111.11.111.*

5. Avoidance of redundancies

8 27 48 68

6. Homonyms commonly confused

79

7. Miscellaneous word forms

28 81

N--No mistakes

3 10 13 20 24 30

35 42 45 52 57

67 74 78 84

-28-
70



TEST W-1 MAP READING
Skills Classification

1. Ability to orient map and determine direction
a) To determine direction from orientation

17

b) To determine direction from parallels or meridians

51 85 89.111.... /1/0./. MINIOMPFMMIN11m110.11.

c) To determine direction of river flow or slope of land

20 24 57 59

2. Ability to locate and/or describe places on maps and
globes
a) Through the use of standard map symbols

b)

14 15 16 21 33

Through the use of a key

3 7 8 25 28 39

40 44 80

c) Through the use of distance and/or direction

10 19 43 83

d) Through the use of latitude or longitude

48 50 56 87

3. Ability to determine distances
a) Determining distance on a road map

6 47

b) Determining distance by using a scale of miles

27 34 60

c) Determining distance on a globe

58

d) Comparing distances

2 11 26

82

38

29

45 81



TEST W.-1 MAP READING (Cont'd)

4. Ability to determine or trace routes of travel

1 4 9 13 42

79 84 88

5. Ability to understand seasonal variations, sun patterns, and time differences

49 53 54 55 86

6. Ability to read and compare facts from one or more pattern maps

31 36 37 61 62 63'

65 67 68 71 72 73..14.....11
74 77 78

7. Ability to visualize landscape features

5 22 30 76

8. Ability to infer man's activities or way of living
a) From outline maps

12 18 23 41 52

b) From pattern maps

29 32

70 75

35 64 66 69



TEST W-2 READING GRAPHS AND TABLES
Skills Classification

A list of the abilities most important to effective reading of
is given below.

graphs and tables

1. To comprehend from the title, the topic on which a graph or table gives information

4 18

2. To recognize from subtitles and row or column headings what is shown by each part
of a graph or table

34 57

3. To read amounts
a) by using the scale (or scales) on bar, line, and picture graphs

63 70

1 9 11 24 33

42 47 69

b) by interpreting the sectors of a circle on circle graphs

13

c) by locating a cell in a table

5 7 17

d) by using special symbols and a key

25 27 62 66 67

4. To compare two or more values read from a graph or table
a) by determining rank

2 14 16 23 35

41 49 61 64

b) by determinini. differences between amounts

3 12 15 22 26

30 32 40 45 56

37

38

28

71

c) by determining how many times greater one amount is than another

10 21 39

5. To determine relative rates or trends

50 54

20 29 31 51 58

59

73



TEST W-2 READING GRAPHS AND TABLES (Cont'd)

To determine underlying relationships through correct interpretation of a graph

6

52

8 19

55 60

36

65

44

68

7. To grasp the outstanding facts protrayed by a graph or table

43 48 53 72 74

46

Graphs and tables are tools for disseminating knowledge and require the use
of specific skills and abilities. Anyone who is planning a remedial program must
recognize the component parts of the ability to interpret graphs and plan so that
there is direct teaching of them.

Excellent suggestions for the interpretation of material presented in graphic form
are given in Chapter XI of the. Thirty-Third Yearbook of the National Council for the
Social Studies. The My Weekly Reader Series, Table and Graph Skills, for Grades 3-6
is very useful in systematically developing these skills.

32



TEST W-3 KNOWLEDGE AND USE OF REFERENCE MATERIALS
Skills Classification

A--Skill in Alphabetizing

15 16 17 18 19

21 22 23 24 25

67 68 69 70 71

73 74 75 76 77

79 60 81 82 130

132 133 134 135 136

138 139_ 140 141

'--Using the Tablr. of Contents

37 38 39 40 41

--Using the Dictionary
D-1 Spelling

54

D-2 Pronunciation

52 55 59 109 116

D-3 Syllabification

51 108

D-4 Plural forms

111

D-5 Parts of speech

57 113

D-6 Meaning

53 56 58 60 110

114 115. 117

--Use of Encyclopedia

61 62 63 64 65

102 103 104 105 106

33

20

26

/Ir...
78

131

137

42

112

66

107



TEST W-3 KNOWLEDGE AND USE OF REFERENCE MATERIALS (Coned)

G--Using Dictionary Guide Words

93 94 95 96 97

I--Using the Index

27 28 29 30 31 32

33 34 35 36 C3 84

85 86 87 88 89 90

91 92

K--Using Key Words

98 99 100 101

R--Using General Reference Materials
R-1 Use of calendar

9

R-2 Use of maps and globes

8 48 126

R-3 Use of textbooks

7 46

R-4 Use of dictionary

10 47

R-5 Use of atlases

43

R-6 Use of encyclopedias

50

R-7 Use of special references such as Who's Who in America, The World Almanac, etc.

49 119 120 122 124 128

R-8 Use of current magazines

11 44 118

34

'16



TEST W-3 KNOWLEDGE AND USE OF REFERENCE MATERIALS (Coned)

R-9 Use of the parts of a book: index, table of contents, etc.

12 121 125 129

R-10 Book selection

13 14 45 123 127

W--Using a Word List

1 2 3 4 5 6



THE TEST OF ACADEMIC SKILLS

BEST COPY AVAILABLE



RESEARCH DEPARTTIENT: DIVISION OF INSTRUCTION
SCHOOL CITY OF GARY, INDIAMA

BEST COPY AV/Wail

CONTENT ANALYSIS OF STANFORD TEST OF ACADEMIC SKILLS (TASK):
LEVEL I AND LEVEL II

The two levels of STANFORD TEST OF ACADEMIC SKILLS (TASK) measure the basic skills

of Reading, English, and Mathematics at the high school and junior college level.

This test is designed to aid the administrator and the counselor in identifying

those students whose scholastic performance might be hindered by inadequate

preparation in the basic skills. It also provides the teacher and other school

personnel with extremely useful information concerning the level of performance

of groups of students on items measuring the specific instructional objectives

for the tests.

READING - 78 Items

The Reading test consists of passages with a great variety of content, each of

which is accompanied by a series of questions. The test is designed to sample

what are considered tc be the main instructional objectives of reading. The

seven Item Groupings for this test are:

1. GZobae Meaning: The student can determine the general topic,

the ma..n idea, the author's intent, attitude or style, or the

best title for an entire selection. This category relates to

the passage as a whole not merely one of its parts. Level

has 6 items. Level II has 5 items.

2. Meaning o6 Expticit Detait.: The student can identify explicit

detail from reading a passage, or conversely, the student identi-

fies a situation in which a specific detail is not mentioned in

the passage. Level I has 18 items. Level II has 10 items.

3. Meaning oti ImpUcit Detait: The student can identify details

essentially contained in the passage but not specifically ex-

pressed that is, he can transfer information from one form of

expression to another. Level I has 11 items. Level II has 12

items.

4. Meaning ptom Context: The student can apply contextual clues

to correctly identify word meanings or phrases which appear in

the passage. Level I has 1 item. Level II has 3 items.

5. In6etence and Logicat AnaZyZi4: The student makes inferences

or judgments or draws conclusions from portions of the passage.
He must occasionally relate what he reads to his own previously

acquired knowledge. Level I has 6 items. Level II has 12 items.

6. Meaning PLOM Context in a Modiiied Une Technique Situation:

The student can complete (bring to closure) the missing portions

of several sentences in the paragraph by supplying meaningful

words or phrases which ha determines from the general context

of the selection or by inference. Level I has 9 items. Level

II has 9 items.

7. Nond Meani.ng

of five other
has 27 items.

The student can match a stimulus word with one

words which has some relationship to it. Level I

Level II has 27 items.



ENGLISH - (69 Items)

The groupings of instructional objectives for this test are:

1. Leanning S1.4a4: The student demonstrates an understanding of funda-
mental skills needed to work with the English language. He shows his
ability to use a dictionary by demonstrating knowledge of symbols
for the vowel sounds, locating stress or accent in a word, correctly
alphabetizing a word, and using prefixes and suffixes in word for-
mation. He also demonstrates a knowledge of the best reference sources
for a given type of information. He further demonstrates an under-
standing of the nature and structure of language by recognizing the
proper time and place for using formal, standard, colloquial, and
slang expressions and correctly identifying structural parts of
language and their functions such as parts of speech, morphemes,
expressions of possession, and the central idea in a sentence. Level
I has 15 items. Level II has 15 items.

2. Usage Conventions: The student demonstrates a knowledge of commonly
used conventions of grammar, punctuation, and capitalization by
recognizing errors in the context of continuous discourse. Level I
has 21 items. Level,II has 21 items.

3. Spating: The student distinguishes between correctly and incorrectly
spelled words when the misspelled words involve reversal of letters
and errors in phonetics and word-building rules. Level I has 15
items. Level II has 15 items.

4. Sentence Sens.itivito: The student demonstrates a knowledge of effective
sentence structure by choosing from among four compound or complex
sentences the one that expresses the idea best or most clearly.
Level I has 6 items. Level II has 6 items.

5. PanAgnaph AAtangement: The student demonstrates competence in organizing
the sentences in a paragraph for logical and effective communication
re-ordering the four sentences of a jumbled paragraph into their
proper sequence. Level 1 has 12 items. Level II has 12 items.

MATHEMATICS - (48 Items)

The groupings of instructional objectives for this test are:

1. Numbeia, Symbols, and Sets: The student works with numbers, symbols,
and sets. Level I has 7 items. Level II has 5 items.

2. Numbeh Ptopettie4 and Opeaation6: The student demonstrates knowledge
of number properties and operations involving whole numbers, common
fractions, decimal fractions, integers, and exponents. Level I has
22 items. Level II has 19 items.

3. MathemaUcat Sentences : The student solves mathematical sentences.
Level I has 3 items. Level II has 4 items.



4. Geometty and Meaaultement: The student displays a facility with geometric

concepts and shows a working knowledge of measurement. Level I has

2 items. Level II has 5 items.

5. Ratio and Percent: The student demonstrates knowledge of ratios and

percents. Level I has 5 items. Level II has 4 items.

6. Gtaph4, Pubabitity, and Stati4tica: The student interprets graphs,

and exhibits an ability to deal with principles of probability and

statistics. Level I has 5 items. Level II has 8 items.

7. Mathematicat Reauming: The student demonstrates an ability to think

logically. Level I has 4 items. Level II has 3 items.

- 3 --
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INTERPRETATION DATA FOR THE STANFORD TEST
OF ACADEMIC SKILLS: TASK
(Level I - Grades 9 and 10)

I. Specific Use of Test Results

Three typical uses of the results of St4n604d Teht Academtc SULU in

junior and senior high schools are:

1. To identify those students who are weak in basic skills so
that remedial instruction can be provided for them.

2. To determine if students have adequate basic skills to enter

certain curricula or courses.

3. To aid in placing students in the appropriate section of a

multi-level course.

The typical school curriculum is so organized that the curricular content

necessary to produce literacy has been covered by the end of sixth grade.

Emphasis beyond that point is on increased mastery of academic skills and

on the. study of new and broader areas of knowledge. Thus, it is quite

natural for schools to choose the eighth grade as a point of special concern

for determining how well a student has developed basic academic skills and

to continue this special concern in subsequent years until the student can

demonstrate that he has mastered these skills.

Once a student has achieved a reasonably high level of mastery of the basic

academic skills measured, there is little further increase in mastery in

succeeding high school years. Conversely, it is apparent that until the

student reaches this reasonably high level of mastery, he will continue to

show important increases each year.

II. Interpreting Test Scores

a. The Grade Equivalent

Grade equivalents are not provided for the TASK tests or,

in fact, for most tests at the high school level. Grade

equivalents are traditionally developed for measuring

achievemeut at the elementary levels and yield continuous

scales of growth. Grade norm lines flatten out at the

secondary level, reflecting only small gains in raw scores

from grade to grade in the basic skills, which are taught

primarily at the lower levels.

-1-
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Beginning with the fall of 1974, special grade equivalents have been listed
for our staff's use. Although grade equivalents are easy to understand,
they should be interpreted with caution. This is particularly true at the
upper levels, since grade equivalents are generally considered less reliable
at the higher grads levels.

Among other things, they assume a regular pattern of growth throughout the
school year, a condition which may seldom if ever be met. Futhermore, in
the area of reading, rather wide deviations should be considered quite nor-
mal. Despite their limitations, however, grade equivalents have the advan-
tage of simplicity and direct meaning and represent a convenient way of
interpreting these test results.

USE THE GRADE EQUIVALENT WITH CAUTION !
[ ..,...,

b. The Scaled Score

Scaled scores convert the various raw score results obtained
from all levels of TASK to a single, common scale. They help
to resolve some of the difficulties encountered in percentile
ranks and stanines and the movement from one test level to a
higher test level. When using scaled scores a difference of
5 points between two students' scores represents a 5 point
difference wherever it occures on the scale. Within a single
subtext area, scaled scores are directly comparable from grade
to grade, battery to battery, and form to form. This compa
rability enables the teacher to use scaled scores as a mea-
sure of academic growth over a period of time. The TASK
scaled score is not, however, exactly comparable form one
subtest area to another. A scaled score on English, for ex-
ample, canno'. be directly compared to a scaled score on Math-
ematics.

c. The Percentile Ranks

Percentile ranks indicate the relative standing of a student
in comparison with students of the same grade status in the
norm group who took the test at a comparable time. The norm
group may be national, representing the performance of a sam-
ple of students throughout the United States or may be local,
tat is, consisting only of those students in your school who
took the test. In either case, if 3 student obtains a per-
centile rank of 70, for example, it means that he equaled or
exceeded 70% of a special norm group on the test and that 30%
of the group scored higher than he did. Possible percentile
ranks range from a low of 1 to a high of 99, with 50 indicat-
ing average (median) performance. Percentile ranks listed
are based on the national normative group.

Percentile ranks are best used to determine a student's rela-
tive standing in each subject area. They are fairly easy to
understand and to explain to parents and students.

-2-
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d. The Stanines

A stanine is a value on a nitre- -point scale of normalized

standard scores. Scores are expressed along a scale ranging

from a low of 1 to a high of 9, with the value 5 representing

the average performance for the norm group. Each stanine is

a single digit and therefore may be easier to work with than

percentile ranks. The difference between a stamina of 8 and

one of 6 is approximately equal to the difference between a
stanine of 6 and one of 4.

The stanine yields approximately the same information as a

percentile rank does, in that it indicates the relative stand-

ing of a student compared to a norm group.

Stanines 4, 5, and 6 are considered "average" scores. Stanines

1, 2, and 3 are "below average" scores. Stanines 7, 8, and 9

are "above average" scores.

III. Each item in TASK is designed to measure a specific instructional objective

which can be stated in behavioral terms. Attached to this page is the de-

tailed report of how the students in your school correctly responded to

each item of the test administered. These data can be used to provide the

teacher wi:h information for organizing their plans for enrichment or mod-

ification of instruction to meet the demonstrated specific needs of students

and groups of students within a single class or a school. The measures of

central tendency (the mean and median) are given new meaning when used with

the results of the item analysis of the test.

IV. TEST SCORE LEGEND

Subtest 02 - English Skills
Subtest 03 - Mathematics Skills
Subtest 05 - Reading Comprehension Skills

NS - No Score

Julius Stratton, Supervisor
kasearch and Testing



CONTENT ANALYSIS

Stanford Test of Academic Skills (TASK)

1.

2.

3.

4.

5.

6.

7.

1.

(Level I,

Global Meaning 15 21

Form A: Grades 9 and 10)

34 39 40

r

READING

27

Meaning` of Explicit Detail 1 3 4 5

6 7 11 12 16 22 23

26 29 30 31 33 36

Meaning_of Implicit De.' 1 8 9 14 18

24 25 32 35 38 41

Meaninp, from Context 13

17 19 28Inference and Logical Analysis10

37 42

Cloze Technique Situation 43Meanin from Context in a Modified

44 45 46 47 48 49

50 51

54 55 56Word Meanin 52 53

57 58 59 60 61 62

68

74

63 64 65 66 67

69 70 71 72 73

75 76 77 78

Learning Skills 1

ENGLISH

2 3 4

6 7 8 9 10 11

12 13 14 15

20



Level I, Form A
Continued

2. Usage Conventions 16_ 17 18 19 20

21 22 23 24 25 26_ 27

28 29 30 31 32 33 34

35 36

3. Gelling_ 37 38 39 40 41

42 43 44 45 46 47

48 49 50 51

4. Sentence Sensitivity 52 53 54 55

56 57

5. Paragraph Arrangment 58 59 60 61

62 63 64 65

68 69.

1. Numbers, Symbols and Sets 3

66 67

MATHEMATICS

29 32 47

2. Number Properties and Operations:

a, Whole Numbers 1 2

34 37 45

13 22

5 24

b. Common and Decimal Fractions 6 7 8 10

12 15 23 30 33 35

44

c. Integers and Exponents 14 25 42

3. Mathematical Sentences 2E 31 48

-5-
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Level I, Form A
Continued

4. Geometry and Measurement 11 46

5. Ratio and Percent 16 17 36 38

41

6. Graphs, Probability and Statistics 18 19 20

21 27

7. Mathematical Reasoning 26 39 40 43

-6-
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RESEARCH DEPARTMENT: DIVISION OF INSTRUCTION
SCHOOL CITY OF GARY, INDIANA

INTERPRETATION DATA FOR THE STANFORD TEST
OF ACADEMIC SKILLS: TASK

(bevel II - Grades 11 and 12)

I. Specific Use of Test Results

Three typical uses of the results of Stan.o46deixi.Sia.ttb in
junior and senior high schools are:

1. To identify those students who are wear in basic skills so
that remedial instruction can be provided for them.

2. To determine if students have adequate basic skills to enter
certain curricula or courses.

3. To aid in placing students in the appropriate section of a
multi-level course.

The typical school curric. lum is so organized that the curricular content
necessary to produce literacy has been covered by the end of sixth grade.
Emphasis beyond that point is on increased mastery of academic skills and
on the study of new and broader areas of knowledge. Thus, it is quite
natural for schools to choose the eighth grade as a point of special concern
for determining hoy well a student has developed basic academic skills and
to continue this special concern in subsequent years until the student can
demonstrate that he has mastered these skills.

Once a student has achieved a reasonably high level of mastery of the basic
academic skills measured, there is little further increase in mastery in
succeeding high school years. Conversely, it is apparent that until the
student reaches this reasonably high level of mastery, he will continue to
show important increases each year.

II. Interpreting Test Scores

a. The Grade Equivalent

Grade equivalents are not provided for the TASK tests or,

in fact, for rlst tests at the high school level. Grade

equivalents are traditionally developed for measuring
achievement at the elementary levels and yield continuous
scales of growth. Grade norm lines flatten out at the
secondary level, reflecting only small gain in raw scoes
from grade to grade in the basic skills, which are taus' :t
primarily at the lower levels.

-3.-
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Beginning with the fall of 1974, special grade equivalents have been listed
for our staff's use. Although grade equivalents are easy to understand,
they should be interpreted with caution. This is particularly true at the
upper levels, since grade equivalents are generally considered less reliable
at the higher grade levels.

Among other things, they assume a regular pattern of growth throughout the
school year, n .: -)edition which may seldom if ever be met. Futhermore, in
the area of reading, rather wide deviations should be considered quite nor-
mal. Despite their limitations, however, grade equivalents have the advan-
tage of simplicif:y and direc. meaning and represent a convenient way of
interpreting these test results.

USE THE GRADE EQUIVALENT WITH CAUTION

b. The Scaled Score

Scaled scores convert the various raw score results obtained
from all levels of TASK to a single, common scale. They help
to resolve some of the difficulties encountered in percentile
ranks and stanines and the movement from one test level to a
higher test level. When using scaled scores a difference of
5 points between two students' scores represents a 5 point
difference wherever it occures on the scale. Within a sin,
subtest area, scaled scores are directly comparable from grade
to grade, battery to battery, aad form to form. This compa-
rability enables the teacher to Ise scaled scores as a mea-
sure of academic growth over a period of time. The TASK
scaled score is not, however, exactly comparable from one
subtest area to another. A scaled score on English, for ex-
ample, cannot be directly compared to a scaled score on Math-
ematics.

c. The Percentile Ranks

Percentile ranks indicate the relative standing of a student
in comparison with students of the same grade status in the
norm group who took the test at a comparable time. The norm
group may be national, representing the performance Pi 4 sam-
ple of students throughout the United States or "tat oe local,
that is, consisting only of those students in your school who
took the test. In either case, if a student obtains a per-
centile rank of 70, for example, it means that he equaled or
exceeded 70% of a special norm group on the test and that 30%
of the group scored higher than he did. Possible percentile
ranks range from a low of 1 to a high of 99, with 50 indicat-
ing average (median) performance. Percentile ranks listed
are based on the national normative group.

Percentile ri.nks are best used to determine a student's rela-
tive standing in each sub.!,,ct area. They are fairly easy to
understand and to explain to marents and students.

89
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d. The Stanines

A stanine is a value of a nine-point scale of normalized
standard cores. Scores are expressed along a scale ranging
from a low of 1 to a high of 9, with the value 5 representing
the average performance for the norm group. Each stanine is

a single digit and therefore may be easier to work with than

percentile ranks. The' difference between a stanine of 8 and

one of 6 is approximately equal to the difference between a

stanine of 6 and one of 4.

The stanine yields approximately the same information as a
percentile renk does, in ti,at it indicates the relative stand-
ing of 4. student compared to a norm group.

Stanines 4, 5, and 6 are considered "average" scores. Stanines

1, 2, and 3 are "below average" scores. Stanines 7, 8, and 9

are "above average" scores.

III. Each item in TASK is designed to measure a specific instructional objective

which can be stated in behavioral terms. Attached to this page is the de-

tailed report of how the students in your school correctly responded to

each item of the test administered. These data can be used to psovide the

teacher with information for organizing their plans for enrichment or mod-

ification of instruction to meet the demonstrated specific needs of students

and groups of students within a single class or a school. The measures of

central tendency (the mean and median) are given new meaning when used with

the results of the item analysis of the test.

IV. TEST SCORE LEGEND

Subtest 02 - English Skills
Subtest 03 - Mathematics Skills
Subtest 05 - Reading Comprehension Skills

NS - No Score

Julius Stratton, Supervisor
Research and Testing



CONTENT ANALYSIS

Strd Tes,:. of Academic Skills (TASK)

1 1:, FOrM A - Grades 11 - 12)

READING

:',)1)11 '0.anin, 1 19 33 34 42

leaning of Explicit Detail 1 3 4 11

I 22 23 30 38

3. ^leaning of InTlied Detail 6 10 16 17

- 26 29 31 39

41

4. Meaning from Conte -xt 13 18 28

5. Inference and Logical ARAlysis 2 5 7

1. 20 27 32 35 36

37 40

6. thaning from Context in Modified Cloze Technique Situation 43

44 45 46 47 48 49

50 51

7. Word Meaning 52 53 54 55 56

57 58 59 60 61 62

63 64 65 66 67 68

69 70 71 72 73 74

75 76 77 78/11...........60.=

ENGLISH

1. Learning Skills 1 2 3 4

6 7 8 9 10 11

12 13 14 15

- 4

8



Level II, Form A
Continued

2. Usa &e Conventions 16 17 18 19

21 22 23 24 25

27 28 29 30 31

33 34 35 36

20

26

32

3. Spelling 37 38 39 4 0 41
42 43 44 45 46 47

48 49 50 51

4. Sentence Sensitivity 52 53 54 55

56 57

5. Paragraph Arranzement 58 59 60 61

62 63 64 65 66 67

68 69

IMATHEMATICS

1. Numbers, Symbols, and Sets 18 32 34 43

47

2. Number Properties and Operations:

a. Whole Numbers 1 2 6 9 21

22 25

b. Common and Decimal Fractions 3 4 11 13

14 17 20 30 39 42

c. Xntegers and Exponents 15 16

3. Mathematical Sentences 7 8 19 26

4. Geometry and Measurement 27 29 31 40

44



Level II, Form A
Continued

5. Ratio and Percents 10 24 28 33

6. Graphs, and Statistics 12 23. 36

37 38 41 45 46

7. Mathematical Reasoning 5 35 48
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APPENDIX B

THE PRACTICE EXERCISES FOR TEST UTILIZED

Specialist in the field of psychometry are of the opinion that there

are many school children who are not test-wise and who are not generally

motivated to succeed in academic work in general and testing activities

in particular. There is a large body of knowledge to suggest that prac-

tice exercises can off-set this negative factor of the testing progr,n.

Special practice exercise have been prepared for both the middle and high

school testing programs. The instructional .aterials listed in this

Appendix is avaliable for those who wish to make the testee an "interested

partner" in our annual program of measurement activities.

The staff is encouraged to use the test format as a guide for their

teacher-made assessment programs. If students are familiar with this

format then it is very likely that they will hese a better opportunity

to demonstrate their proficiency with the basic skills during the sche-

dule testing program.

Page

1. Practice Exercises for the Iowa Tests of Basic Skills . . . 77

2. Practice Exercises for the Tests of Academic Skills . . . 89



RESEARCH DEPARMENT: DIVISION OF INSTRUCTION
SCHOOL CITY OF GARY, INDIANA

PRACTICE EXERCISES FOR THE IONA TESTS OF BASIC SKILLS

Practice Exercises should be given to students in preparation for THE

IONA TESTS OF BASIC SKILLS. Since the answer sheets from the regular test-

ing program will be scored by machine, it is important that proper attention

be given to the Practice Exercises. Use the sample answer sheet provided

and teach the children how to fill in between the parallel lines with a

regular pencil. Please stress the necessity for marking answers correctly

and avoiding stray marks. Check each pupil's paper to make sure directions

are followed correctly.

Try to have the practice testing situation as similar to the real pro-

cess as possible. There should be no interruptions during testing time.

The validity of tuture test results may depend upon proper utilization of

these Practice Exercises.

THE PRACTICE EXERCISE BOOKLET ARE TO BE RETAINED IN EACH

SCHOOL AND MADE AVAILABLE FOR ANNUAL USE.
IIM11.4

TEACHLR'S INSTRUCTIONS FOR USING THE PRACTICE EXERCISES

Check to see that all pupil's have No. 2 pencils.

Distribute the practice books and practice answer sheets.

From this point on certain parts of these instructions are printed in capital

letters and preceded by "SAY". These parts are to be read to the pupils.

SAY: LOOK AT THE ART OF YOUR ANSWER SHEET THAT HAS NAME, SCHOOL, DATE, ETC.

PRINTED ON IT. CAREFULLY FILL IN YOUR OWN NAME, GRADE, SEX, TEACHER,

DATE OF BIRTH, AND TODAY'S DATE. USE 468013 AS YOUR STUDENT NUMBER.



Prepare a chalkboard model of the part of the answer form which has Name,
School No., Grade, Sex, Student Number (use 468013), Teacher, Date of Birth,
and Test Date. This informationiiikargzkriated for each of your pupils
on each answer sheet in the regular testing program and the student number
will also be recorded in the appropriate spaces in the box for student iden-
tification.

(Give pupils time to record these data. Check to see that information is

properly entered.)

Read aloud the Instructions to Pupils, on Page 1, while the pupils read them
silently. Then read the Sample 1 Exercise, indicating the correct answer
and showing pupils how the answer appears on the answer sheet when correctly
marked as illustrated.

Answer any questions relating to Sample 1.

SAY: YOU HAVE SEEN HOW AND WHERE TO MARK. WE ARE NOW GOING TO READ
PRACTICE 1, YOU WILL MARK YOUR ANSWERS ON THE SEPARATE ANSWER SHEET.
YOU ARE NOT TO PUT ANY MARKS ON THE PRACTICE EXERCISE BOOKLET.

Continue this procedure for Test 2 - Test 7.

:!alk around the room and check to be sure that the children understand your
directions. After sufficient time

SAY: STOP. THIS COMPLETES THE PRACTICE TEST. NOW LOOK AT THE ANSWER MARKS
YOU HAVE MADE. ARE ALL OF YOUR MARKS HEAVY, BLACK LINES? IF NOT, GO
OVER THE LIGHT ONES AND BLACKEN THEM WELL. IF YOU CHANGED ANY ANSWERS,
DID YOU ERASE THE WRONG ONES COMPLETELY? MAKE YOUR WORK CLEAN AND
NEAT.

When pupils have completed this inspection, read the correct responses. Then

collect the Sample Answer Sheet. Inspect the Sample Answer Sheet. If any
pupils have not marked properly, additional help should be given to such
pupils.

Julius Stratton, Supervisor

1-8-74 Research and Testing
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RESEARCH DEPARPIENT: DIVISIoN OF INSTRUCTION
SCHOOL CITY OF GARY, INDIANA

PRACTICE EXERCISES FOR SECONDARY SCHOOLS' TESTING PROGRAM: GRADES 6-8

T^ THE PUPIL:

You are now aware that reading, mathematics, correct English, and spelling are
important. Certain other skills such as the use of maps, charts and the dictio-
nary are just as important. These skills are called "basic skills."

You and all students in middle and high schools will take written tests in an
attempt to determine how well you have mastered the basic skills. The test re-
sults will also show how your skills compare with those of thousands of other
students who have taken these same tests.

Students in the ninth or tenth grades will use The Iowa Test4 o6 Basic Skit24
Fotm 5.

St,:,i:.nts in the ninth or tenth grades will use The Stantiotd Tut o6 Academic
Skitth Level 1. .

Students in the eleventh or twelfth grades will use The Stanioul Test ol5 Academic
Skit2.8 Levet II.

Practice exercises have been prepared so that you will have some idea of what is
involved in taking the test that has been scheduled for you.

1. Make sure you understand the "DIRECTIONS" in each part before you attempt
to answer test questions. Your teacher will go over sample questions with
you and will answer any questions you may have about what you are to do.

2. Read each question. Choose the answer you think right and on the practice
answer sheet fill in with a soft lead pencil the space which has the same
number or letter as the answer you have chosen.

3. Be sure the space you mark is in the row numbered the same as the question
you are answering.

4. Erase completely any answers which you wish to change. Do NOT cross them
cut.

5. Do not fold or crease your answer sheet. Try not to make any stray marks on
your answer sheet.

6. At the end of the practice exercises look at the answer marks that you have
made. Are all of your marks heavy lines? If not go over the light ones
and blacken them well. If you changed any answers did you erase the wrong
ones completely? Make your work clean and neat.

7. Be sure to return this practice booklet and your answer sheet to your teacher.

Julius Stratton, Supervisor

1-8-74 Research and Testing



TEST 1

DIRECTIONS

Thih tin a teat on capitalization. U witt 4how whethet you know which wotda
in a sentence 4hould be capitatized.

The exetei4e4 in the teat ate Like the 4ampte 4hown below. Some otf the exea-
ciaea contain mistakea in capitatization. Some do not have any miatakea at

You aae .to Zook for miatakea in the teat exeteide4. When you 64.nd a miatake,
get in the anawv. apace on the an4weA.4heet that has the same numbers a4 the
tine containing the miatake. 16 therm 4:4 no miatake in an exetale, in
the tioutth answer 42ace.

The aampee exeaciae below 4how4 what you ate .to do.

SAMPLE EXERCISE 1

I. 1) Sam and Joe
2) ran to the
3) candy store.
4) (No mistakes) ANSWER

2 3 4

AMOK

PRACTICE EXERCISES 1

2. 1) mary and sue
2) ate the candy
3) and cake
4) (No mistakes)

3. I) I live
2) in gary
3) Indiana
4) (No mistakes)

4. 1) My name
2) is James
3) Arthur Jones
4) (No mistakes)



TEST 2 BEST COPY AVAILABLE

DIRECTIONS

The 6Ltst 4igte:os in tctt, afae in some way. Find the pictute

to the !Ligh Cc' tItc i mos( tike them and malt k tettet.

Tho zamree exeteis: shoti:ts you what t.' do.

SAMPLE EXERCISE 2

-_-_-_. --

ANSWER r,

s I
IMMO -----

is

PRACTICE EXERCISES 2



TEST 3

DIRECTIONS

The exetei4e4 in thi4 apating teat cute We the 6ampte shoau betow. Some
o6 the exetci4e4 contain a mi4take in apating. Some do not have any ma-
takea at att.

You ate to took 60A mL6takea in apetZing. When you Sin:: a mistake, 6i2.e

in the anawet apace on the anaktet aheet that ha4 the acme number a6 the
wand which ia wrong. 16 .there ia no miatake in an exetciae, WZ Lit the
South =wet apace.

The 4amcte exetci4e betow 4how4 what you ate to do.

SAMPLE EXERCISE 3

9. 1) cry
2) play
3) ice
4) (No mistakes)

ANSWER : 9.

PRACTICE EXERCISES 3

10. 1) color
2) redd
3) blue
4) (No mistakes)

11. 1) dog
2) man
3) ball
4) (No mistakes)

12. 1) bird
2) antee
3) fly
4) (No mistakes)

1
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SAMPLE EXERCISE 4

?/4

BEST COPY AVAILABLE

TEST 4

DIRECTIONS

In each exeteise, you are to decide which one of the iout anAute/LA has moot
neatty the same meaning aa the word in LARGE TYPE above them. Then, on the
answer sheet, iind the tow oi answer apace4 numbered the flame as the exektiae
you ate wothing on. You ate to 6itt in the =wet Apace on the andwea sheet
that has the same numbers a4 the answer you picked. The aamote exetcioe has
atkeady been maaked cotkectey.

13. PUSH the cart.

ANSNER

1)

2)

3)

4)

shove
grow
track
paint

13. 1 2
.411*

3 4

PRACTICE EXERCISES 4

61.1 ---111141,MIPI

14. We will ALL(II

1) sing
2) permit
3) grow
4) mud

15. Do not imp

1) green
2) play
3) point
4) hurt

16. It will EXPAU

1) run
2) swell

3) all
4) total

4 101



TEST 5

DIRECTIONS

Thia Ls a teat on punctuation. It witt 4hav how wetZ you can uae pc/Ueda,
commas, que4tion matk4, apoatuphes, etc.

The exc./Laza in the teat au Ulu the amp& shown beZow. Many oti the
exaciaea contain miatake4 in punctuation. Some do not have any griatahea
at att.

You are to Zook miatake4 in the teat exercises. When you 6ind a mia-
takeditt in the answer apace on the anzwet sheet that ha4 the aame number
a4 the tine containing the mistake. I there ia no mizzake in an exekcize,
tiitt in .the Koutth answers apace.

The 4ampte exenci4e beta(' shows what you au to do.

SAMPLE EXERCISE 5

1

17. 1) Sam has
2) a red
3) bike
4) (No mistakes)

ANSUER 17. 1 2 3 4

PRACTICE EXERCISES 5

immewwww.

18. 1) When are
2) we going
3) home.
4) (No mistakes)

19. 1) There are
2) six students
3) in the class.
4) (No mistakes)

20. 1) Mary has
2) red blue
3) and green ink.
4) (No mistakes)
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TEST E

VIRECTIONS

Thi4 a teat o4 how we, tZ you undeutand the numbers 40tem and the .Lemma

and opetationa u4ed in mathematica.

Fotur an4utA4 ate giver 4o4 each exertase, but °ay one o4 .the4 a aflUIVAA a
ht. You ate to chou4e the one answers that you thin& a betten than the
et6. Then, on the ansula 4heet, 4ind the now of an4wert. Apaee4 numbeAed

the Game a4 the exenci4e. Fit2 in .the answers. Apace 4ort the be an4wet.

The 4ampte exetciae 4howa you what t4 do.

SAMPLE EXERCISE 6

21. What should replace the

1) +

2) -

3)

4) x

L in 21 26?

ANSLIER 21. 1 2 3 4

1111.1111111

PRACTICE EXERCISES 6imalloo
22. What are the missing numerals in the diagram below?

1_ 4 5

7

1) 3, 6 3) 5, 8

2) 6, 1 4) 9, 1

23. What is another name for 3 tens and 4 ones?

1) 12 2) 34

2) 23 4) 45

24. How would you write two dollars and ten cents?

1) $1.05 3) $2.100

2) $210 4) $2.10

-6 103



TEST 7

DIRECTIONS

This is a test o6 yam slate in saving mathematics wawa.

Aiten each exeacise are thtee possibu =wets and a .t given" meaning
that the comect =wen i4 not given.

Non each exeteise and compare you/L, an e4 with the ,three poSSibte answeits.
14 the coimect anawet .0 given, 6itt in the answer space on the answer sheet
that has the same number az the 'tight answer. 16 the connect answer:. 1,6 not

given, 4itt in the iou/Lth answer. space.

The. s amp ee exelt.a.se shows you what to do.

iPOWINI.,~1.wwwww11/
SAHPLE EXERCISE 25

.1=1.1M101MtwAIMMO.*Im...11

25. Mary has 5 boys and 3 girls
in her yard. How many children
are in the yard?

1) 14 3) 35

2) 8 4) (Not given)

[II:-

PRACTICE EXERCISES 7

25. 1 2 3 4

11011.1

4110-414.*M1.11,.....111.....111110

26. Sam had 3 birds. He opened
the cage and one flew away.
How many did he have left?

1) 3 3) 2

2) none 4) (Not given)

27. Joe has $5.0 ,. Fe wants to
buy a pair of pants for $13.00.
How much more money does he need?

1) $6.00

2) $8.00

3) $4.00

4) (Not given)

7 101
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SCHOOL CITY OF GARY, INDIANA

SAMPLE ANSWER SHEET FOR IOWA TESTS OF BASIC SKILLS

:As : I- - 3
1.411Prnt

::h: :dr

-1. .t .f.

TEST 1

1

2

3

ii

0-*
4
4

USE NO. 2 PENCIL.

BE SURE TO MAKE YOUR MARKS
HEAVY AND BLACK

ERASE COMPLETELY ANY ANSWERS
YOU WISH TO CHANGE

1 7 3 4

4

TEST 2

5

6

7

B

A : ialrc c 0

0

A I C

PS

TEST 3
9

10

11

12

1 3

. ; . .

3

MAC

4

TEST 4

13

14

15

16

41114104
.t.

./.
2

. , /..

.;.
3

4

4

4

TEST

TEST 6

17

18

19

20

21

22

23

24

. .1 . .

..t..

Alm
1

1

1

..x..

A:
2

7

4

4

4

4

4

4

,Is

3
MAMA

.;

TEST 7

25

26

27

'
.7..

3

4

4

4

010.001

21
105

SAWA

MAMA

MAMA

N ANO

AMA",

AMM0

AMMO

AMMO

IMMO

AMMO

AMMO

AMMO

OAM,

Addim

MUft.

MAMA

AMMO

AMMO

P OMO

MOW
Amm0

AMMO

AMMO

ANAM

m000

AMMO

AMMO

AMMA

AMMO

AMMO

AMMO

AMMO

AMMO

AMMO

AAA,

AMMO

AMINO

AMMO

AMMO

AMMO

mAm0

AMMO

AMMO

AMMO

AMMO

AMMO

AMMO

AMMO

AMMO

S AM

MAIM

MAMA

AMMO

MAMA

WAWA

MAMA

AMMO

MAMA

AMMO

MAMA

AMA
on
AMMO

mwm0

AMMO

Amon,

AMA
AMMO

o mme

OMMOS
AMMO

AMAA

AMAA

AMOO

AMMO

,AAA

AMVA

MAO
MAMAS
MAMAS
.APOS
MAMA

.m1100

AMMOS
A000

MAMA

AMMO

MMAM

AMMO

AMMO

AMMOS
NNWS
MOMS

MOM
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RESEARCH DEPARTMENT: DIVISION OF INSTRUCTION
SCHOOL CITY OF GARY, INDIANA

PRACTICE EXERCISES FOR THE STANFORD TEST OF ACADEMIC SKILLS (TASK)

Practice Exercises should be given to students in preparation for The Stantimd

Test 06 Academic Skitt.S. These Practice Exercises will take abou 50 minutes to

administer and review. Since the answer sheets from the regular testing program

will be scored by machine, it is important that proper attention be given to the

Practice Exercises. Use the sample answer sheet provided and teach the children

how to fill in between the parallel lines with a regular lead pencil. Please

stress the necessity for marking answers correctly and avoiding stray marks.

Check each pupil's paper to make sure directions are followed correctly.

Try to have the practice testing situation as similar to the real process as

possible. There should be no interruptions during testing time. The validity of

future test results may depend upon proper utilization of these Practice Exercises.

THE PRACTICE EXERCISE BOOKLETS ARE TO BE RETAINED IN EACH SCHOOL

AND MADE AVAILABLE FOR ANNUAL USE.

TEACHER'S INSTRUCTIONS FOR USING THE PRACTICE EXERCISES

Check to see that all pupils have No. 2 regular lead pencils.

Distribute the practice books and practice answer sheets.

From this point on certain parts of these instructions are printed in capital

letters and preceded by "SAY". These parts are to be read to the pupils.

SAY: LOOK AT THE PART OF YOUR ANSWER SHEET THAT HAS NAME, SCHOOL, DATE, ETC.

PRINTED ON IT. CAREFULLY FILL IN YOUR OWN NAME, GRADE, SEX, TEACHER, DATE

OF BIRTH, AND TODAY'S DATE. USE 468013 AS YOUR STUDENT NUMBER.

-8g_
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Prepnre a chalkboard model of the part of the answer form which has Name,
Scheel No., Grade, Sex, Student Number (use 468013), Teacher, Date of Birth,
and lest Date. This information will be pre-printed for each of your _pupils
on L3ch answer sheet in the regular testing program and the student number
will also be recorded in the appropriate spaces in the box for student iden-
tifi(!ation.

(Give pupils time to record these data. Check to see that information is
properly entered.)

Read aloud the Instructions to Pupils, on Page 1, while the pupils read them
silently. Then read the Sample 1 Exercise, indicating the correct answer
and showing pupils how the answer appears on the answer sheet when correctly
marked as illustrated.

Answer any questions relating to Sample 1.

SAY: YOU HAVE SEEN HOW AND WHERE TO MARK. WE ARE IOW GOING TO READ
PRACTICE 1. YOU WILL MARK YOUR ANSWERS ON THE SEPANTE ANSWER SHEET.
YOU ARE NOT TO PUT ANY MARKS ON THE PRACTICE EXERCISE BOOKLET.

Continue this procedure for Test 2 - Test 7.

Walk around the room and check to be sure that the children understand your
directions. After sufficient time

SAY: STOP. THIS COMPLETES THE PRACTICE TEST. NOW LOOK AT THE ANSWER MARKS
YOU HAVE MADE. ARE ALL OF YOUR MARKS HEAVY, BLACK LINES? IF NOT, GO
OVER THE LIGHT ONES ANn BLACKEN THEM WELL. IF YOU CHANGED ANY ANSWERS,
DID YOU ERASE THE WRONG ONES COMPLETELY? MAKE YOUR WORK CLEAN AND
NEAT.

When pupils have completed this inspection, read the correct responses. Then

collect the Sample Answer Sheet. Inspect the Sample Answer Sheet. If any
pupils have not marked properly, additional help should be given to such
pupils.

1-8-74 Julius Stratton, Supervisor
Research and Testing
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BEST COPY AVAILABLE

PRACTICE EXERCISES FOR SECONDARY SCHOOLS' TESTING PROGRAM

TO THE PUPIL:

You are now aware that reading, mathematics, correct English, and spelling are

important. Certain other skills such as the use of maps, charts and the dictio-

nary are just as important. These skills are called "basic skills."

You and all students in middle and high schools will take written testa in an

attempt to determine how well you have mastered the basic skills. The test re-

sults will also show hot., your skills compare with those of thousands of other

students who have taken these same tests.

Students in the sixth and eighth grades will use The Iowa TWA oi 8a644Ski.aa -
Foul 5.

Students in the ninth or tenth grades will use The Staniond Teat ol5 Academic

Skitt6 - Levet 1.

Students in the eleventh or twelfth grades will use The Sta46o4d Teat of Academic

Skala Levet II.

Practice exercises have been prepared so that you will have some idea of what is

involved in taking the test that has been scheduled for you.

1. Make sure you understand the "Stepa toFottow" in each part before you attempt

to answer test questions. Your teacher will go over sample questions with

you and will answer any questions you may have about what you are to do.

2. Read each question. Choose the answer you think right and on the practice
answer sheet fill in with a soft lead pencil the space which has the same

number or letter as the answer you bvire chosen.

3. Be sure the space you mark is in the row numbered the same as the question

you are answering.

4. Erase completely any answers which you wish to change. Do NOT cross them

out.

5. Do not fold or crease your answer sheet. Try not to make any stray marks on

your answer sheet.

6. At the end of the practice exercises look at the answer marks that you have

made. Are all of your marks heavy lines? If not go over the light ones

and blacken them yell. If you changed any answers did you erase the wrong

ones completely? Make your work clean and neat.

7. Be sure to return this practice booklet and your answer sheet to your teacher.

1-8-74 Julius Stratton, Supervisor
Research and Testing
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TEST 1

lel1111=MININIa1NIIMIlftwO.

STEPS TO FOLLOW

I. Read each paA4age.
11. Read the queationa that Ottow.

III. Choose the beat anaultt ion each queatton.
IV. Find Teat 1 on your anawet sheet and ifitt in the Ooze which has the

name Metter a4 the anawet you have chosen.
V. Look at the aampte and aee how it has been marked on gout anaweA akeet.

SAXPLE 1

Jason High School won the game. They have now won six games.

1. Who won the game?

A. Bean High School
B. Crowe High School
C. Jason High School
D. Thompson High School

2. How many games have they now won?

E. one
F. eight
G. five
H. six

PRACTICE 1

3. Which word is a noun?

A. running
B. came

4. You can find the sound of /i/ in -

E. brake
F. frank

- 1 -
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C. cat
D. hurry

G. car
H. lamp



PRACTICE 2

BEST CM AVAILABLE

STEPS TO FOLLOf

I. Road each 4etection.
II. Doteamine there 1.4 an e'u on. a each undettined group 06 (4044. Son

undatiined gAoup4 have no etaoat but there mum moae, than one mot
a any undeAtaed past.

111. Find Teat 2 OA your amulet 4heet and mask the apace that come4pond4 t4
the type of emot you have liound.

IV. Look at the aampLe and .see how Lt has been narked on your amuma4heet.

MARK:

G ;04 GRAMMAR ERROR
P ion PUNCTUATION ERROR
C 04 CAPITALIZATION ERROR
NE - ion NO ERROR

SAMPLE 2

jean smith is my friend. She has five sisters.
5 6

I likes to play in the snow. John do not like to play in the snow.
7 8 9



STEPS TO FOLLOW

In que4tion4 10 13 choose the best an 4ok each nwnbeited blank i4om the
possibZe anaweu which paw it. Look at the same and see how has
been mo..ked on your anawa Amt.

1111.111.11.M.11.0411.1...INI

SAMPLE 3

I live In the city of My city is in the state of
10

10. A. Hampton C. Clay
B. Savin D. Georgia

11. E. Indiana
F. Iowa

qIIRIMMIRMII.1101.1111NW

PRACTICE 3

C. Illinois
H. Virginia

11

Christmas is celebrated in the month of . This is the
month of the year. 12 13

12. A. January
B. March

13. E. first
Y. fifth

C. June
D. December

G. third
H. last



TEST 4

STEPS TO FOLLOW

BEST co AVAILABLE

I. Read each guar.; ci cut 4entomes.
Ii. Dectde how to attange each gtoup into a weZZ-vganized paragraph by

puteng the lentt.nces in attic& 4i.tst to east.

III. Find Tzst 4 v yowl. wawa shed and math the answet to each que4ti.on

as indicated beCow.
IV. Look at .the same and see how tt has been matkcd on pun wawa 4heet.

(Items 1417)

A. First we played games.
B. I. had a birthday party yesterday.
C. We ate cake and ice cream after games.

D. Dancing was the third activity.

In the paragraph, which sentence should be:

14. First 15. Second

PRACTICE 4 -1 (Items 18-21)

16. Third 17. Fourth

E. Mary felt in her pocket.
F. Mary gave It to the cat.
G. The cat ate the cookie.
H. She found a small cookie.

In the paragraph, which sentence should be:

18. First 19. Sec.Ind 20. Third 21. Fourth



TEST 5

STEPS TO FOLLOW

I. Look at each item and count the number won& apetted comectty.
II. Find Teat 5 on your anacuert aheet and mank the apace that earuteaponda

to the numbea of connect woluts in each item.
III. Look at the aampte and see how At has been marched on yoga antavt skeet.

MARK:

A - only one woad ta co. test
8 - °ay wortda we comet
C 1.6 only Mee woltd4 ante co sect

- our EirW cute emeet
E note collect

SAMPLE 5

22. runs grass
tan card

PRACTICE 5

23. semen fiveteen
six one

24. see
hear

call



BEST COPY AVARARLE

TEST 6

STEPS TO FOLLOW

1. Look at each gaDup o6 numbeaedwoads with the box o6 6ive wads beside
them. Every nwnbaed woad has some adationship to one o6 the 6ive
Zettekedwoada in the box.

II. Choose 6/tom the opup o6 Sive in the box the one woad which is mast
ctosety &elated to, at up/ma4e4 the mast common use ban, eadh o6 the
numb eked Loads.

III. Find Test 6 on your answer sheet and mak the apace which has the
same Zettelt as the woad you have chosen.

IV. Look at the damp& and see how has been maaked on your answea. sheet.

SAMPLE 6

.PRACTICE 6

A. FLOWER
B. BIRD
C. SPORT
D. CLOTHES
E. COLOR

Mk,

A. FURNITURE
B. CITY
C. COLOR
D. ANIMAL
E. INSECT

25. red
26. skirt
27. tulip

28. table
29. roach
30. green
31. cat
32. Chicago
33. dog
34. yellow



BESTCOPYAVAILABLE TEST 7 _]

STEPS TO FAWN

I. Read each statement on question and worth any exercises nece4.salty.
II. Lock at the po:sate anauteme and decide which answet bat.

111. Find Test 7 on put anzwet sheet and, i6 your an4welt 44 here, marsh
the space that has the same tettet as the anmeA you have chosen.

IV. 16 yout answet isflot Helm. maxk the zpace that has the same eetteX4
as the tetten beside NH.

TSAM771

35. 5000 A. 61 C. 1000
x 21 B. 406 D. 3000

PRACTICE 7

E. NH

36. The number 50.167 rounded to the nearest tenth is

37.

38.

A. 50.3
B. 50.1

If 5 4.

C. 50.0 E.

D. 50.2

11, then -

NH

[

A. 4 x se 24 C.

B. 47g0 11 D. 35r

Five percent of 30 -

A. 46.1 C. 300

B. 50 D. 1.5

7

.0

E. NH

E. NH
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SAMPLE ANSWER SHEET FOR STANFORD TEST OF ACADEMIC SKILLS

%Mt Agt PMST

::!:: ..2.. "2.. -IL.

GIRD SE

me od. O. 00 P. 00 PO

oe se O. SA .0 es mos

ma

ow Ow .04. v. .0 Os Oa 11.

TEST I.

TEST 2

STUDENT NO

4

TEACHER DATE OF BIRTH TFST DATE

I I 0.0 1 v.

USE NO. 2 PENCIL

BE SURE TO MAKE YOUR MARKS
HEAVY AND BLACK

ERASE COMPLETELY ANY ANSWERS
YOU WISH TO CHANGE

A k-
a ...L. :4:: G.. mg,

3 A

4 E F=It:

5 -g PLU

6 -g-- g"
7 ..e_. "C"

8 -g-
9 :Rin 4= 4:: Ai:

TEST 3

TEST 4

TEST 5

TEST 6

InP21

F

Ct
Q.. -Pi.

:&:
H

-------
14
15 21/4t,..41

16 3" *A.

17 4'6'

"Ik
1: 44.

tdk: nit: 406

-f-
19A."1-

20 3Mp ..t ..f..

23

23 "IL 4:: -11-

24 :An "0-- 4:: ::!::

25 4: s-Ct: ::2:: Misr

26 -IA. -0- law ::11:

:t7 4016 "I" :tin'

7

28
29

30

35
36
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38

A

A
A

6-

-
"31-*

reS::

".C.'

"C "rs)
C"-- "-"

c..

..L. -p"

..c..tit
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:JD

..1.

:4;t:

ntt:

31 A; Alm ::R:

32 ::fi: "P"

33 :A: :sit: ::it: --LI-

:L..: 4::34 -A- 41. ..c..

MEM

MM
IMM

MM
MM
1MM

MOM

MOM

W M
MOM

MOM

MMIS

MOM

Mob
MM
MoM

MM

MOM

MM
MOM

MIM
IMMI

MOM

IMM
MMO

IMM
IMM
MUM

MOM

MOM

MOM

MOM

WOOM

RPM
MOM

MOO
MOM

MM
MOM

MM
IMMO

MUM

MMO

WM
WM
MOM

MOM

IOW

M/M
MIMS

MoM

OMM

MOM

MOM

MM
MOM

WIM

MOM

MOD
MOM

MOM

MOM

IMME

MOM

OMM

WM
MUM

SIMP
MOM

MOM

MM
MOM

MM
MOM

MM
MOM

MM
MOM

=NW
MOM

W M
MM
MOW

MM
MOM

MOM

MOM



APPENDIX C

A LIST OF FACTORS AFFECTING THE SUCCESS OF A
MEASUREMENT AND EVALUATION PROGRAM

1. Purposes of the Program

Clearly defined
Understood by parties involved

2. Choice of Tests

Valid
Reliable
Appropriate difficulty level
Adequate norms
Easy to administer and score
Economical
Best available for purpose

3. Utilization of test results

Definite plans for use of results
Provision for giving teachers all necessary help in using scores

Provision for systematic follow-up use of results

4. Affiliated Research

Full advantage taken of results
Provision for special studies, analyses, etc.

5. Administration and scoring

Administrators well trained
All necessary information provided
Scoring services available

6. System of records

Necessary for purpose
Convenient form for use

An audio-viAuat nepont jonehented dwthig .the joint meeting oti Nigh &hoot and

Middle School Ptincipata on tledne6day, May 2, 1973, at 9:30 a.m., Conienence

Room A, o6 the School Senviee Center.

Julius Stratton, Supervisor
Research and Testing

-101- 117
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Procedures for Action on Requests for Research in the Schools

Proposals to conduct research in the schools are received frequently. In review-
ing these proposals, the following questions should be considered:

1. Does the design indicate clearly the purpose of the study and
what is requested of the schools?

2. Does the proposed study offer potential for discovery of in-
formation that has value for the schools?

3. Is the time required for students and teachers or the costs
to the School City excessive in relation to the anticipated
value of the research?

4. Does the study design or devices to be used suggest any in-
appropriate invasion of privacy or other misuse of students
or staff?

5. Is there a possibility that the study may lead implicitly to
misrepresentation or misinterpretation of student charac-
teristics?

When a request to conduct research in the schools is received by a staff member
or group, the following procedures are to be observed:

1. The individual or group responsible for the area that the pro-
posed study involves may deny the request or refer it, with or
without recommendation, to the appropriate District Adminis-
trator for consideration by the District Administrators, Directors,
and Assistant Superintendent.

2. The Assistant Superintendent and District Administrators, may
deny the request or recommend its approval to the Superintendent.

3. The Superintendent will deny or approve the request.

4. All persons included in the review process will receive notice
or the final action.

HJB:ih
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