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ABSTRACT
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presented in a principally narrative form utilizing case histories
and personal comments, although pertinent graphs and charts are
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BACKGROUND INFORMATION ON SOUTHEAST ALTERNATIVES

December, 1973

The Faperimental Schools Program (ESP), plan testing ocePreherleive
change in education, was initiated =in 1971 with the intent to bridge the
gap from reaearal.

_ and experimentation to practice.
The experimental schools concept became a reality when Congress appro-

priated $12 million for the fiscal year 1971 foliowing President Nixon's

message on education reform, March 30, 1970. The program was first
sponsored by the United States Office of Education and now is directed by
the National Institute of Education (Nnt).

The Minneapolis Public School District was onesof eight schciol dis-
tricts throughout the nation. that .received $10,000 planning ,grants to pre`
pare a proposal for a single comprehensive I-12 project. In May, 1971 'three
of the eight districts, Minnespo lis Public Schools, Berkeley Unified School
District of Berkeley, California and Franklin Pierce School District of
Tacoma, Washington, were selected as experimental school
18 experimental school sites as of .1973..

There are

Southeast Alternatives, the name given to theMinnespolis Peal; Scbhiolst

Itzperimental School Project, was funded for five years. 'On Juts 1, 1971,
27-month operation grant of $3,580,877 was mute to the school district. A
final 33-month contract for $3,038,722 was approved by the National Insti-
tute of Education (NIE) on May 22, 1973.

Ma, .or factors in the selectiOn of southeast Miimeapolis as the site for
the Minneapolis program were its commitaent to a amaprehenaive proposal, put
record of respcasible innovation, and plan for providing parent choice of
alternative schools. The 2,200 1-12 students in the project include a ra-
vially and economical-1y diverse urban population. Southeast Minneapolis,



'bounded by factories, flour mills, freeways, multiple dwellings, residential

neighborhoodc, shopping areas and railroads also houses the main campus of the

University of Minnesota, Minneapolis. Statal,v old homes, low income apartments

and expensive condominiuMe are all located in the arcs. This mixture

of ages, occupations, interests, and life styles supports a diversity of views

about the nature of public education which the five SEA alternative schools

of parent choice reflect.

The central theme of Southeast Alternatives is to provide comprehensive

change in the educational' structure and programs for the better education of

children. The change is accomplished by offering choices to students,

teachers, and parents in the types of educational programs available, involving

students, faculty and parents in educational decision-making .processes end

decentralizing the administrative structure of the school district to local

schools.

At the elementary level four major alternative school programs are

offered:

The Contemporary School at Tuttle utilizes the graded, primarily self-

contained classroom structures.; be basic skills-0;matherAtries lguage

are developed through an individualized multi-text, multi-media &ppm Ath.

Students flow between their baae rooms and a vbriety 4 lemming centers to

participate in learning activities throughout the entire school day.

The Continuous Progress prtmaly at Pratt and the Continuous Progress

intermediate at Motley allow each child to advanCe at his own pace without

regard to grade level. Mornings are highly structured with language arts,

math and social studies. Afternoons are used for two week interest groups

designed and implemented by students, faculty and :staff, parents and volunteers.

and age

and to learn
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The Pree School A -12) has eurrimixoti1exibUIV allowing Us student to

pursue areas he or she wishes to develop and experience with emphasis on

making the curriculum relevant to present day issues and on enhancing students"

skills, knowledge and Inner autonomy for acting as free people in an

environment of rapid, almost radical change. The Free School is particularly

tecommitted to recognize and oppose radist, sexist and class oppression in

today's world.

At th3 secondary level the Free School program option is available as

well as the flexible Marshall-University High School army, of coureses'and

activities. At Marshall-University High School each student with his parents'

consent designs his or her educational program within a trimester system of

twelve week courses In addition to single discipline courses there are multi-

disciplinary courses, independent study opportunities, Band a variety of off-

campus learning programs in the community.

The transitional program for grades 7-8 at liarshall-llniversity High

School has been revised to offer choices to students ,coming from the eIemen-

tizzy options. An ungraded Open Classroom and graded slasees are available as

well as A.L.E., the Adjusted Learning Environment for students with special

needs. -L'eachers work in teams to offer a flexible program to meet.the needs

of students in the transitional years,

A Teacher Center has been established to provide teachers with an oppor-

tun.ity to receive substantial inservice training as well as to provide an

avenue for preservice experiences. An Inservice Committee made up of teachers

from the schools receives proposals and acts on them, thus providing a direct

role for teachers in the staff development activities. The University of

Minnesota and Itinnespolis Public Schools jointly operate the Teacher Center

whioh was first initiated with federal SEA funds.

Eviluation of the SEA project is both internal and external. The Level I

internal evaluation team provides deprt9-day 'responsive formative evaluation

to program decision-makers including parents, administrators tenni*, -staff

and students.



The Level II Evaluation team is organized by the ARIES Corporation. This

external team is known as the Minneapolis Evaluation Teatn (MET) and is account-

able directly to The purpose of external ovulation is to independently

collect information of a sumative nature about SEA which will be of use to prac-
ticing educators who are in the process of designing, implementing or operating
programs to improve education.
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Thourh thlv rop-rt wqr 1:J.art io c.)ns-1,0 ontirol: of h,,rd dala arranc;ed in

u:;eful form, tho need to record :listorthall:y what goes on in < highly complex

and innovative pro/Tam hns lou to tho ion of much nate.A.341 that is more

documentary than ovahintive. In order ft the report be as acci:rato :Js possible

them circutant.L, , rIrtr of It 11,.. ; beim reviewed t:y persons most likely

to h informed about the issues ouvrorl. hosponson to thu:le reviewed sections

that Nero received 1.-2' cv-duator 'Ippk.ndod to tht, flmql version the

rLp,rt.

Nethed 1 1led fo:' u,L;:et 1 ude,: J.J -zrad 111303-mai obs ervation,

f.rnal and infom:a Inturvieu, A.A' refit ds. in the case of

langunce artn, test data wan eQlected ley the evaluator although most, was

collected by staff. Recon.itcnuationn included in this report were obtained fror

s,-.urces who had s=o dogrue of special knowledge and considerable exposure to

c....ho31. The 3.-TommeLdationn navu 0:3x:rally been given to relevant decision-

nakrers prior to bran,. 'ncl4dr.d in th:l. report .1,a &re published herein as a

1-,attc- r4?cord.

Responses to this report ;pro solicited from all roadc:rs. Since evaluation

reports remAin one of the 'very few sourceN of information about the Free Scaool

program, they should serve zv,ny needs as are consistent w1t1 the best

interests of the school, its students and its community.

9
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Thl thc rcporl. of interviews with last year s

itternal evaluator, fl74.rk ::o.de!1; .innger of the internal evaluation

teri, Dale LaFren; four parent of Free School students; and the present evaluator's

observations durin7 the three years of the Free School's existence.

In the fir:3t

ta:-k, of

evalua Lon IP %,- 1L.A4 v

t1. 4

r

(intrn !) v-IhntIon fnced the

1.1 on,

%feria the rt ev!Lluation would pi ,y

.111. Id'..121i.-tr%tion, the

)k)

' Dritt! The Fro faced

4, :1: in tMi

'I; )

Lovo1 1 i'v'i t -4,-ition te?im net vz_ith prl,:snts,

thr, Lev-) Il ovaluarie-,,) lc-ar. in

11 t .;;"7 rle I 1.31; ()11:-; f:ity-vi de testing and the

ev%IwIt ,r /1).

Durihf: that yer 1,v.411r!t1 on provi&d 301"J' non-evaluaticm services in

:e:Irch for LcItcr riA:tions 4ith ''reo. School. For example, a student from

Carleton College taugl.t math nt the Free jchool for college credit through the

efforts of Dale LaFrenz, the internal evaluation manager. Dale also arranged

for a computer terminal to be installed at the Free School and taught students

how to use it.

A further service and comprcolise solution to the problem of an evaluator for

the Free School was the hiring of Mark Nordell to work in the school full time.

Mark found the school without, sTItenn for recordkeeping, student assessment,

co;saunIcation, conflict re :olut ion or governance. He set up and became

coordinaL,r of syst, Lnto.r:taff reporting on students, some definition of

which :Aaff would work with which students, interaction feedback to staff and

r,taff evnluation and rehirinf: oecisions. He helped set up the

9



Governine, Liozird and t1.o pruenin for tho

Fur the s;eeond yt-.:.r of thx: Fr,'e fo.:11 diver w.; hired to replace the

head teacher and a Lotter climate for cvaluntion :re'a'ped iron hin willingness to

see ovalwition !III' vna,xtble L'crvIee. ln arreement. eetwoon IVae, Mark and the

new director, Tony Morley, ottnblirhod whit 'fir ls and wns not suitable use 01' an

evaluator's tine. Hewever, the role Mark hnd ,Osayed the previon.$ year carried

over and he continued to play an netive role in the development of the school

and its - l' eunctiorine:.

The fall of iy7i , t,e ;p..,Ir of the 1..rt,j et, w%:. a tense tire at Free

::ehool. The enrclinent 1w:en inoreg:led in 170 from 70 of the previous

year. Some ...udenttl tr%)uh1 t.oed deal of ho,Itility into the schoo!, and both

::.4.z.ff needed help in deing with it. Mark dealt with conflicts

and recommeLded h.Lring a counselor.

L.,; the y(:..ar weft on Mark took an active nart in staff evaluation, staff

ie7elopment, eurrIculun ekvelopment and development of recordkeeping. He

erc,ught in math constitants, :..et-up workshops in language arts and hired the

present Free School evaluntor Tis a part-time rissistant to gather skill level

data in math and language arts.

He helped the perconnul committee establish a process for collecting and

prQcessing data for rehiring decisions and helped establish criteria for

;niring new staff mcnbers.

Mark wa orally perceived as a staff member. Other staff saw him as

supportive and as someone to go to for help of various kinds. He was seen by

parents ris a source of va]id information about the school and an influential

member of the staff.' who eras receptive to ideas and comments from parents.

;urin:', this ti7e hr wic ';Iso under pros:; fare' from Level I evaluation, which was

,,.der prf.;.;ute Prer. Punito L;ehool:3 ndainistration, to produce

h,.r1 date on student These conflicting pressures led to his decision to

relinquisr, hL role af; evaluator at the end of year two.



wrf tt .1; said th;

titf. Ira! t.10,11 k'k

in the i7".; I. 'is;''', ',I:. ! , Yr

intC ;' I :!

1 '

Iod ovaluat p3an

1 t h., 1 icV;

I 12, and Ini,,tsv,h;

11:01, 1,1p i; 01,

toohni9110:1

woniti ho

phared out with ti'e ond of Cod., ra I ottiy In Pi to. Int' induntor w;m1,1 bu

carry on nonoary ov 1 1 1 1 1 aik:7 s tor rodoral hdod.

1 va

When trio new Governini* wa.s. t,I; s.nd ;'qno!issillni', in the f.111 or

19Ti agre. unt tha4 t, 1311 rP:1! lAs'11).11 tho

wou1.1 I ' - r I 111;;;;(_smiwtt.od at, 1 i1A.: zs-Crk.s1.1 on of t.ile

CV!: I t te-im.

Tho ,;c of !.lio plan for P..17 wit- toti brosid for clreful

doe umen Lion Qf i Li; Priny por; `:r vpros'n .,iro to bo found

1n this .1-nort. flex t. yisary,1 oa,,uation pian nnrrowor said thc' ultimate goal

L.; thorou0 documentation.

Probid:z of evnitlati on at Lne .2reo 8ehoo1 tha.t rei,lain arc:

1. flow esIn ho o iv ''f;; f 1 into the declion-making procoos?

.;;ti,.)n In thiJ renort Lho Governini, Board w111 illu:ttrato
thio diffloui,y.

How csal d'asi Inat mo:It wantd outLiitio noorcoz: IA: made to

reflect t}u uniIud qualitii,..t of tho Froo :;chooj?

3. now cnn the nor.d for .ontinuiei): ovaluaion of a otill-ncw and
devel()pinr pr \gram met by no ztaff -,41hout the holp of a

valiv.tor after funding ondj?
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THE SITDEU ..SOD Y

The follt,winc .:!duly cAaracturitic:; of Fr,-,1 School students.

Informntion wls ;%therod from cunul'ative record::, error Nncy cards and parent

luestionnniren. :vn11nb1 e on 157 ntudents although they aro not

conplote in any categury. Not rt11 tho ,studonts ctudfcd were attending

the Free Schoolln Mareh wiwn this iata was oimn ,1 ani t)ne of the students

who entortd after Christman 1.otn thc1udol.

:ttf:ntIcnet.: Reeordn
V=1=M1111111.

11,7

Entered Frcc Cchol in first :2.4
Entered ,.coal year 4.8
'7nterod 53 34.
UArls.,71-.t4y- nttndIng 133 7.5

currenay 12.5
Entry or date:i not !,:1;-%ilai.,:ft 3.2

of Entry Nto :Ind Time Attended

.,'4 r 0 ,... "fq3 . 21,; yrS . Total

1 . 1 1

*1 Li 7_.. 3L
2 1)

) 1

7,
1 ) t) J.

1 I-3n 0 0 5) 0 50
TIT'. 5n

14 25 147

The n%rked vepreoont studEuit::=. who havc rt--ed in the Free School

nince t:.ey t)f *proximIt 'y ;;tudent2 who entered the Free School

in its fi:l.st year, ?,5 :1-av() remalhcd the full tine, nine have left and returned.

r:f the 157 turlents who have records fro the first of the year, 19 or 12.5%

left by !!-,Irch.

Family 1;t!,1tus, invome anl education levels are shown on the next

F,11':wing table: will Or two additional tables comparing

family status an] oducation levels of Frcq- School parents with the same

characteristics pari,i_nts frt;m each the other SEA schools. Of 141 Free

12



School students whose records show family statue data, 34.81 live with both

parents, 61.7% live with the mother only, 1.h% live with the father only alid

2.1% live with friend relatives or legal guardians. Predictably, the major

portion of income levels below $5,000 per year are in single parent families.

In the cases of nine single parent families whose incoLe is between $10,000

and $20,000, the father is reported as still involved in decisions affecting

the students. These figures are probably relevant to the many time commit-

ments expected of Free school parents in the volunteer program and the Govern-

ing Board.

Data was requested on family size and position of the student in the family

to determine if, where only one child from a family attends the Free School,

that child is likely to be a first child or a youngest child. There is not a

clear pattern. While 44.4% of 153 students are the only member of the family

attending Free School and only 7.9% of 140 are only children, the number of

children who are both the only member of the family attending Free School and

the eldest child in the family is not clearly significant from these figures.

The number of first ciAllren (37.7% of 130 students) listed in the follow-

ing pages is not divided ti indicate which students are from families having

two or more children in the Free School, which have sibling too young to

attend school and which have school-age siblings attending other schools. No

theory that the Free School attracts students with special needs related to

their position in the family can be supported by this data.

All of the information about student and parent characteristics is rele-

vant to continuing questions about what kinds of children attend the Free School

and why parents send their children to the Free School. The number of families

with two or more tudents at the Free School may indicate dedication to a

certain philosophy of education. w-iere there is only one child from a family

at the Free School one might assume the parents were seeking a special enviren-

munt for a special child.

13
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RELATIONSHIP OF EDUCATION LEVEL TO FAMILY INCOME

Figures indicate numbers of students
rather than number of families.
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Students living with mother only
(information on 141 students
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(information
on 20 of
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on 34 of
the 49
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father's
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(information
on 37 or,
the 49
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BEST COP1 IMAM
Total Income for Free School Families

data available for 92 students

less than $5,000 33.7
$5,000 - 10,000 23.9
$10,000 - 20,000 30.4
$20,000 - 30,000 10.9
$30, 000 - 40,000

over $40,000 1.1

Family Size and Students at Free School

# children in # children at
Free School

]140) (tot. dabtt 1;;3)

P,)sition of stu-
dent in family
(tot. data 130)

1

2
7.9

25.0
44.4
32.0

1st
2nd

37.7
23.8

3 n.7 2].n 3rd 14.6
4 16.4 5.2 lath 12.3
5 13.6 6.5 5th 6.9
6 7.9 6th 2.3
7 4.3 7th 2.3
8 3.6 0 8th 0
9 .7 tJ 9th 0

1 Parent
2 Parent;

CLY-,DarisPn

Marn-

r,7%

f Number of Parents in Pone by ntA School
1

Tuttle Prntt/Motlo Free School

35%

Data fer ntrcy, Tel Lie and Pratt/Motley found in SEA Study of
Stunt GI,r1racteristic.; an Novr:nt (Rawitsch). Data is for
TEH-77972-73 school year. Data for Free School was collected
by internal evaluator during 1973-74 school year.

Comparison of Educational Level of Parents by SEA School
2

Some high school or less
Finished high-school
Some schooling after H. S.
voc. training cr college
Four year college graduate
Some graduate work
Graduate degree
No response

F-0, Father
M Mother

MUM
F X
114% 7g.
12% 22%

21i% 3%
7% 9;

27% 11%

m 3%

Tuttle

F M
IBX 7%
26% 35%

26% 38%
8% h%
7% .5%

6%
10% 6%

Marcy

F MF
5% 12% 14% 9%

21% 35% 1il% 38%
7% 11% 11% 11%

11% 17% 4% 15%
1431 18% 43,Z 22%
9 3% 7% 2%

2Data from 1974 SEA Parent Opinion Survey Report (Amen).

- 8 - 15

F.S.

F M
721.

6% 4%

10% 142%

12% 10%
10% 22 %-
1;6% 20%
114%

Total

10% 16%

21$ 36%
10% 11%
8% 13%

33% 15%
9% 4%



NEEDS IDENTIFICATION

This study was designed to help identify the lands of needs students bring

to the Free School and to determine which needs the Free School is most successful

in meeting. The study of success in meeting needy was intended to continue for

three years.

The study includes the behavior follow-up of four students with special and

severe problems. Two of these students were very disruptive and both have since

transferred. The other two were withdrawn and unresponsive. Both of/ the latter

remain in the Free School--no cle:trly visible changes have occurred in their

behavior. In the mid-year report the internal svaluato reported that the needs

of the disruptive students posed problems of tinle and slight return on effort that

indicated the school ought not to accept such students without thoughtful provisions

designed to lead to more success and less drain on the staff and other students.

No recommendation was made about the students who were withdrawn.

A report of etudente with special needs in reading and math will be

presentedrin the section of the report on language arts and math.

This section of the r epert will include the results of a parent questionnaire,

3orte information from cueulative records of students, two case students and some

observations from people who have special expertise and/or exposure to the school.

The ,parent questionnaire encluded the question, "Is there some "most

important" need the Free School should meet for your child? If so, what is it?"

The question was intended to identify needs which other schools could not or

had not met. If the Free School were successful in meeting those needs that

success would mark part of the difference between Free School and other schools.

The list on the next page has been abstracted from sentence and paragraph

answers. May parents listed several needs.



Needs Listed by Parents in Fall, 1973.

0 represents parent of primary students

1 parent of middle student

X parent of secondary student

A. Needs related to self-determinism of the child:
to learn to Moose and achieve goals
to develop creativity
to obtain the skills needed to achieve goals
to allow self-scheduling by impulse with
as nuch time as desired on each activity

to achieve development as an individual,
become independent

B. Needs related to a positive self-image:
(these included self-confidence, self-
awareness, self-understanding and a
tolerance for one's personal limitations)

C. Needs related to a positive attitude toward
learning: (these included enjoyment of learning,
development of motivation, stimulation of
interest and curiousity )
learning how to learn, not just facts
presentation of a more varied curriculum with

more and better activities than a
tradltional school would offer

D. Social skills:
sense of responsibility to others
tolerance
skills necessary for living in this society

basic skills plus mechanics, sewing,

woodworking and child care, etc.

learn to cope with and change society

be comfortable with peers

learn cooperation instead of competition

E. Values of the Free School: (these include
non-sexist, non-racist teaching, and
correspondence to the parent's life style)
treating children with respect, like people

Parental convenience

G. Free School should provide a transition' to a
traditional sch)ol

00111XXXX
011
0011X

0111XX

1111XX

00001111XXXX

000000000111XXXXX
0111

0001

OX
0000000011

00000I1

00
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001

00
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Most of the listed fall into the area of affective learning--

responsibii#y, setting and achieving goals, development of a positive self-

image, devcIaprmt of a positive attitude toward learning and learning how to get

along with other. . The list needs to be prioritized and operationalized before

extensive work can be done to determine success in meeting those needs.

Other reeds bcor.13 .,,LL.ent in staff meetings as students are discussed.

of these cvn he stus.ed further with helpful results. Staff comments about

the large preporLion neldenichlly skilled women in the secondary area and the

effects in large °las:3a'; ird to an examination of cum records which revealed the

following pattern:

2b

It becomes clear that the situation that occurred (verbally skilled women

presenting too great a challenge for men whose self-confidence was already low)

was predictable. /n early examination of records and planning to deal with these

kinds of differences might prevent such problems in thy' future.

Another tally was undertaken because of frequent remarks, in and out of the

school, that ,problem students go to the Free School or are sent to the Free

School when their home schools are not able to deal with them. A. study of the cum

records of 152 students shows the following past histories. No student was

tallied more than once in the first seven categories. I.Q. test information

overlaps with the other categories.

j'.: %ile MEN
:x1atIgnon--verb. Verbal Math/non -verb.

11 95 + 11 1
85-94 11

11 75-84 111 11111
IIII 65-74 11111 II
Il 55-64 1 1
11 45-54 1 1111
-11 35-44 1111
Ii 25-34 11 11
1111 35-24 11 11

I 5-1h 1 11
1 -..n 11 1

23 TOTAL 23 22



Secondary Students .diddle Students

Referred for Social Service 1111 11
Referred more than once 11111
Referred for psychol. testing 11111 1
Referred more than once 1

Referred for treatment 111

Hospitalized for Psych. reasons 11
Hospitalized more than once 1

1.9%
Tested or reported as retarded
or "very low mental ability" 11

Tested in the 99th percentile on
I.Q. tests 1 11

Reasons for referring a student for testing vary a great deal and some may

have been classroom related, as with students who "have a short attention span",

but the total numbers do help describe the Free School. Other needs are known

to exist but are not countable in this way. Several students who had been

in trouble with the law repeatedly have left the Free School, transferring to

other schools or leaving school as they passed compulsory age. Some secondary

students have problems related to drug abuse, but no precise information is

available.

A. study of Free School's success in meeting the many and varied needs of its

students is staggering to contemplate. To collect data on Ianguaging arts and

math and to compile lists this year of existing needs has constituted a full-time

job for the evaluator.

On the other hand, the Free School has access to observers who are connected

with the school in a variety of ways: teachers funded for single courses under

contracted services, volunteers, consultants and student support personnel from

the Minneapolis Public School System and visitors. These observers form a

unique fund of "evaluation" of the environment and the way students function in

it. Much of this information is neglected, given out confidentially to a few



people, discussed in larger etaff meetings or at the Governing Board. To report

from that kind of data bank nal3 14Qaknesses such as imprecision and the possibility

of biased selection. To partia))y counter that last probleme the following

comments have been released Laff and feedback is invited and will be appended

to this report.

Sections on languani:e nd math in th1:- report carry some evidence that

turned -nff students do get turned-on again to 'academic subjects. Students whose

special need is releaee from academic competition can get it at the Free School.

Observers have been heard to comment on the individualized program which allows

students to compete against their own early performance. Individual attention

ie available- oldeeevere have commented on the amount of knowledge about each

student thet the teachers have. Students t self images can change, especia13-, those

s tudents who have become ,ccwtoned to thinking of themselves as the bottom of the

class. Students' relationships with teachers can be warm and personal--first names

are used end teaefeere relate to students for the most part as individuals and fellow

1,umens.

In order Per ;,)u school to build on these successes and expand them, as they need

to be expended to reach mere student more effectively, some problems need to be

delineated. Sore of those problems have been reported by observers in the school.

Many secondary etudente have skill deficiencies they are reluctant to admit

to. Others have problems with drug abuse and skirt trouble with the law.

Secondary staff are not in agreement about dealing with these problems.

Secondary staff are not in agreement about records for their students. A

comparison of attendance reports with occasional counts of secondary students in

the building at any given time indicate that the attendance reports are highly

impressionistic where observers feel scrupulous accuracy might serve the student's

interests better. Staff cannot reach an agreement about crediting a student's cum

record--some give credit to students who rarely attend while others feel that

practice might mask a student's real needs if those records are sent to another
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school.

The following set of recommendntionv been supplied by Observers of the

secondary program:

1. If the school wants to provide a year-off school for a student, and
that may be a legitimate and needed service, it should be honest about
that offer and involve the student and the parent in the decision about
whether that is what the student needs.

Secondary staff should make better use of available resources to counsel
students.

3. Staff should realign some priorities to allow more time for staff to
a) counsel students, b) obtain additional training in counseling students,
and c) give close one-one instruction where it will be the most
effective.

A. More students could be referred to classes at the

Arts, MUMS, and other places. This would provide

more choices and staff with more time to find out
out and why, or to work on skill development with

it.

University, Urban

students with

who has dropped
students who need

B. Team teaching could be reduced in some places without damaging

effectivenessfor example a music course consisted of one volunteer,
four staff people, and four students with some variation in the
number of students attending. Films shown in the secondary area
seem often to be attended by equal numbers of staff and students.

A karate course offered under contracted services was attended by
about equal numbers of staff and students.

4. Student cum records could be consulted before school starts and some
plans made to deal with such problems as the ikbalance of skills
among students.

54 bcpectations for a student's performance could be made clear before
school starts and consequences of not meeting expectations established
and agreed upon. While this might not be profitable for new
students making a transition from another school, it is possible for
students who are here =Wand plan to come back next years

The statistics in the student body section of this report do not show non-

white enrollment because that data is available only from sight-counts and they

do not distinguish, for example, between black students of black parents and

black students with white mothers. Those two groups may both be listed as

black students, but they do not always have identical needs. The following

remarks about the needs of black students come from black parents and from

comments made by several black women who have worked in the school for varying
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amounts of time from two weeks to two years.

A concern expressed about black students with white mothers is that they

have a need to understand and be proud of =their black identity and that under-

standing has not been provided them. Naturally this burden cannot fall

completely on the school.

There is consensus from the above sources that black students need a strong

basic skills program and the kind of businesslike approach to the world that will

help them make their way against heavy odds. There is also considerable concern

from black parents that their children have a realistic assessment of what the

world offers them as blacks--concern expressed especially in regard to the Free

School's tolerance of abusive language from students. That tolerance is said

to be all very well for white kids but likely to lead black students into false

expectations. In the world at large black chilaren will not be allowed to use

abusive language and the consequences will fall especially heavily on them.

An esluziption long held about the needs of black students is that they

need to have black teachers in the school. For various reasons all three blacR

women working in the school at the present time will leave at the end of this

ycar.

During the course of this year the Free School loot by transfer five black

Ltadents from the primnry area--all were black students with black parents. Two

of the six black students from the middle area will not return next year And

they are black children of black parents. while those remaining are black

children with white mothers.

Those statistics are especially poignant in the light of the free School's

often declared dedication to make this a Free School that could serve the needs

of all students.



C1180 History I

This student was listed as a notable Free School. succons by three of the six

staff members who responded to a request for lists of Free School successes and

failures. A secondary student, he attends the Free School on a principal's

agreement from outside this attendance area. He is fourteen years old, the seventh

in a family of eicht children, and lives with both parents. He entered Free

:;chool in tilt; fall of 2)72.

His cumulative record indicates that he was referred for social services work in

1966, 1969, and 1970. Re noted as a.:Tessive, resistent to authority and

borderline retarduq. Attendance was a serious problem.

In his first:year at the Free School attendance and aggressiveness remained

a problem. His reading test indicated skills at about fourth grade level. He

showed some brief interest in reading adventure books at that level after being

assurd that with that level of skills he could read but needed practice.

The :second year started much like the first with attendance up some. Comments

through the year indicated changes in behavior and attitude and in April three

sta2f members wore a:.,kc.d to fill out an assessment form without consulting each

other. All agreed:

He showed improvement in reading skills and confidence, knowledge of his
improvement and pleasure in it.

He demonstrated interest in and success at adapting his behavior to the
requirements of his situation and increasing flexibility in meeting changes
in that situation.

He wants to be at school, and is becoming involved in school activities.
Although he is still resistant to math and likes to be coaxed in other
classes, he does participate and contribute.

He is more comfortable with his peers, less inclined to be led into negative
behavior by peer pressure, less inclined to shove or hit although he still

does some, more often sought out by his peers, and is more inclined to

cooperate with them in academic subjects although this is still difficult for
him.

He has firm and positive relationships with at least three adults in the

school, seeks and utilL;es their help in academic and social problems. He also
seeks adult approval though he is not excessively concerned about it.



He will initiate and tomplete projects that require more than one day for

completion although he in not able to do that readily or with things that
Are not immediately rewarding to him. He does show pleasure and pride in
a product when he completes it.

He is less easily frustrated, most tolerant of his own difficulties in large

motor tasks, but more and more tolerant of difficulties with small motor

tasks, paper ant; pencil tasks, grasping new information and having other people's
responses not meet his expeetatiens.

A-11 three ,e:re th-% his ,:)cademie skills are short of what he needs and that
he is not self-surfiel,nt in ways he need: to be.

C-ise Histery IT

This student has been at the free School for three years and was often mentioned

.as a notable Pm.° School success during the first two yehrs. She 14133 not listed

by any of the six staff members who responded to the request for lists of

successes and failures. A secondary student, she is fifteen years old and lives

with both parents. Infornation on her family is not complete but she is a younger

child in a r-lirly 1.Irge femity.

!kr eemulative record shows a steady downhill line on standardized tests

frog. percentiles in the 7n 1, in fir:: t. grade to lowest fifth percentile in the

2ifth t-rade. At this tile teacher comments begin to indicate low ability. At

the Free ;;cool she has steedrhotly refwed testing of her reading skills.

Three staff people were asked to fill out assessment farms for this

student and they all agree :

She is selective about learning situations she is willing to get involved in,

will work and achieve only where she wants to.

Shr' is self-sufficient in maintaining herself-- earning money for clothes,
geting to school by herself, and riding buses wherever she wants to go.
Sht is net .:elf-surficient in attending to her educational needs by going
to elasses.

She is slewly beeomi.nr:, more trusting and able to communicate her wants and
needs to others.

She is sonntilles actively sought out by her peers, sometimes generous and
considerate of them, mostly very independent and inclined to interact
with peers only on her terms and according to her mood, and is occasionally
verbally abusive but not physically abusive to her ,peers.
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She has a positive relationship with at least one adult in the school.
Though she 18 not consistent in seeking adult help with academic, social or

emotional problem., she seeks adult ,approval and is sometimes excessively

concerned about it.

Her attention span varies according to her interest in the subject and her
tolerance for any sort of failure or frustration is very low.

She requires urging to start and complete projects that take more than one

day to complete, and usually does not gain much pleasure from finished
products.

She is not very flexible in moving from task to task or trying new materials.

Additional case histories need to be done if they are to be of any value but

several tasks need to he done first. A workshop i, planned to discuss "success" and

"failure" in terms of the Free School meeting needs of students. If agreement

were reached about what constitutes success and falure, then data could be col-

lected that might help multiply success and decrease failure. Problems arise,

for example, with students who are thought by parents or professional consultants

to to better off at the Free School than they would be anywhere else. This state-

ment is not comforting to staff who nee those students growing older without

beJconing more rok!pt it dealing with the world around them. The school has not

yet established its intention to either refer those students elsewhere or hire

st:ef or consultants with special skills to deal with them. There are at least

our students presently enrolled at the Free School who fit this description.



MATH

Math is taupht An a ;ii 4La re:lo;;rce a1 -ear in the ,00l nee resource areal in

the industrial art:; !,r.a, 4a Lhe prinary room And for a short time was

taught in the ofst-: by tho counselor. The math reb,)urce area is

equipped with a conputer terxdnal, entio;:. ranging from Yahtsoe to Chinese checkers,

manipulative devices ika Etn't1.): .zid blocks and pul4L., ma, art such as text

books and worRbook.; and a 'Jar& I-,1).1y of worksheets devised by the math teacher.

During the course of tLo ye: 1r same "m pnet" projiNcts orient, in math which spread

out of the math room ..11L1 occupy the minds of students to such an extent that they

talk; about them to othor student.$ :!nq to any available adults. One of these is

offer of $.5.1.:9 :any student, whk, cnn count to a million. No assurance by

thrJ matn teacher or :nyonc olue that this is i:Tossiblo keeps students from

it. Anotner iz; a chc)n tournament, still another is a game called

"thr, fm.ncial life game."

In the fin=cial life in7he a studont is given an imaginary ,0000.00 and

dropped into Minneapolis to nako his or her way. Dossiers are compiled by the

students with education and last-job-held information and jobs are selected from

the want-ads. Housing must be found and correctly budgeted to cover utilities,

bank accounts are opened, check s written, loans applied for, and chance cards

drawn which provide such things as hospital bills and marriage plans. The game

has run at a high pitch for one full week as of this writing and students go all

over the school to find newspapers, phone books and a place to work after their

scheduled time in the math room is over.

Records in the math room are highly detailed and complete. Most of the

inf4rmation in tho following pages of this math section comes from those records.

RPlordc in chop and science are less detailed and the problem of conveying skill

level information from shop or science to the math teacher or a student's

advisor has not yet been solved.



In October, 1973 two studentn from the middle age level volunteered the

information that they intended Lo work on math this year. The following are brief

sketches of their work last year and this year in the math room along with some

other information about them. The students listed as 3, 4, and 5 are students who

were recognized last year as needing a great deal more work in math but who were

not heard to declare their intention to seek it.

1. Male. Birthdate 5-13-60. Entered Free School in Sept. 1972.
Highly verbal, very skilled reader, he says he "can't do long division"
and has a detailed explanation of why. Last year he spent a total of
1 hours in the math room, mostly on games. As o1 May 1, 1974 he has
spent 32 hours in the math room on games, computer, decimals and
fractions. He also helped a younger student with multiplication. The
time spent by him in the math room on any one day ranged from 10 minutes
to 2Y, hours. He also does some math in the science room with projects
that require measuring.

2. Female. Birthdate 11-29-63. Entered Free School Sept. 1972. She
is very interested in theatre and reads well above grade level. She
doesn't like math much. Last year she spent a total of 23 hours in the
math room, almost all of it spent on games, mazes and drawing. As of
May 1st of thin year she has spent a total of 38 hours in thf math

room on multiplicaton, division, review of subtraction, compi er, and
helping an older student. The time spent by her in the math rmi on
any one day ranges from 10 minutes to one hour.

3. Male. Birthdate ,!,-20-62. Entered Free School mid-year 71/72. He
is a skilled reader and draws a great deal. No math record exists for
him from la,1>t, yo ,;r', which means, he did not go into the math room at
all. As of May 1, 1974 he had spent a total of 14 hours in the math
roori workirw on tne computer, doing additions and subtraction, playing
games and working mazes, in that order of frequency.

4. Female. Birthdate 2-16-62. Entered Free School Sept. 1972. She
reads below gr',de levei. Last year she spent a total of three hours
in the math room. Each time she was making change with Sake money.
A, of May 1, 19Th she had spent 14 hours total time working on
,subtraction, addition, multiplication tables and computer games. Her
time in the math room ranges from 5-45 minutes.

5. Male. Birtndmte 4-2-62. Entered Free School in Sept. 1972. He is
a very skilled r' der but doe» not like paper or pencil tasks. Last year
he spent h Or 11 hours in the math room working on a variety of
things: gamez-, drawing, puzzles, some addition and subtraction. This
year he fv: ripen t, a toLa] er 23 hours in the math room drawing, building,
subtractint: and using the computer, maps and games. He did some work
sheets at home on fractions.

These are selected case, of students who entered Free School with some

expressed dislike for math. Further examination of use of the math roo;:i will

indicate the degree of nuecen:: of the math program in reaching all students.
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This year's math records :Ire done in three periods. The first and second'

cover about 55 school days each nhd the third has run for 28 days as of this

,sriting. The following are the ..ivermge number of hours spent in the math room

per student for each of those periods and for secondary and niddle students.

SECOMARY STUDENTS
1st ncrier1

53 school drys
52 students

Average total hours
per studelli:,

7.3

2nd period
55 school days
52 students

Avere total hours
per student

)4.5

3rd period
28 school days
59 students

Average total hours
per student

1.7

MIPDIE LTUDENTS

1st reriod

55 school days
43 students

Average total hours
per student

18.5

2nd period
$5 school days
44 students

Average total hours
per student

3rd period
28 school days
144 students

Average total hours
per student

9.8
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:lours spent, in math room (based on 138 total school days)
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.A study of the u:1'(.; or the math rUOICI 4014 that) while middle students use the

t*i room consistently ror nn RvcrRge of around 19 hours per 55 dm period, the

fe)r J.0 Orlth,tr:; toTIO 114; bt 'r n vary low and has declinc:d from the beginning

of the year. An examination of the ski Lls tally indicates that many of the

secondary students c.a.a only demonstrate familiarity and not :mastery of basic whole

number and fraction The faajor motivation for secondary students to pick

up skills they lnck has been, this ;,roar and last, the graduation requirements.

The kind of turn-ons that occur with middle students do not happen with secondary

students, and math-haterz-1 do not, become math-lovers.



MATH SKILLS RECORD OF MIDDLE

AND SECONDARY STUDENTS

(AS OF APRIL '74)

BEST COPY NM

Age P

-1 9-10

,
.$4-

,)
N----13 to

aS
Xi

!..., Age
:1,1 11-12
14

.ri t
H

+)i li=17 tilg
ai

44 '.:

.., Age
4 13-14,-4

11-1 0
"g N =13 .

td
C14 .q4

Age
:1" 15-16

.t-Iri
*0 N =114a

0
4.)
ti,
As

'

Age
e 17-18ri

t3 2
zi

tu

1:WHOLE NUMBER OPERATIONS
A. Addition 13 1 16 13 14 8
B. Subtraction 1 12 2 15 13 14 8
C. Multiplication 4 8 4 13 2 11 2 12 8
D. Division 5 4 2 12 14 9 5 9 1 6

2. FRACTION OPERATIONS
A. Addition 2 2 4 9 4 9 12 8
B. Subtraction 1 I 4 7 3 9 2 11 2 6
C. Multiplication 1 3 2 10 3 8 1 7 2 6
D. Division 2 1 8 2 2 5 7 2 5
E. Simplifying 3 7 4 7 4 14 6 2 4

3.DECIMAL OPERATIONS
A. Addition 1 8 4 12 7
B. Subtraction 1 8 4 1 11 6
C. Multiplication 1 7 1 2 4 9 7
D. Division 1 3 5 2 4 7 6
E. Converting 1 3 3 i 6 2 7 3 3

4.SQUApS AND SQUARE ROOTS
A. x 1 3 2 1 1 9 6
B. Find v' of a perfect square 1 3 9 5
C. Simplifying radicals 1 3 2
D. Fin:, the approximate 4"-' of

a non-perfect square
1 1 3 2

E. Find."'" using a table 1 1 3 2

5.MEASUREMENT
A. Use of yardstick or ruler 8 5

meter stick 2 3 1 2 5 4
E. Conversion of units:

1. distance 1 5
2. money 4 12 3 6 2 7 6 1 14
3. time 4 1 11 2 6 1 10 3 3 14
4. weight 1 2 1 2 1 3 14 1 6
5. liquid measure 4 7 5

..) 4 1 14 1 3
6. metric-metric 1 1 1 3 47. English-metric 1 1 3 4

6.BASIC GEOZETRIC CONCEPTS
A. Vertical & horizontal lines 2 6 5 ia. 7
B. Parallel & intersecting lines 1 1 6 5 7 1 12 1 6
C. Perpendicular lines 1 3 2 1 5 6
D. Rectangle, square,, triangle

and circle
5 17 8 1 33 7

E. Find length of one side of
a right triangle by using

1 3 3

Pythagorean theory

7.RATIO-PROPORTICN
A. Set up a proportion to solve

a given problem
1 4 1 1 4

13. Solve a proportion for unknown 1 5 5 5
8.PERCENT
A. Find x% of a given number 1 2 2 1 5 1 3
B. x is what % of y 1 3 2 2 2 4 3 3C. Conversion: decimal- percent 1 5 iniii i 1 4 6 3.

fraction-percent - i3 4 LI!" 2 1 3 6 4



Age
MATHMATH SKILLS RECORD OF MIDDLE :4:1 9-10

AND SECONDARY STUDENTS
1

BM NI AVAILABLE

9.PERIMETER, AREA, VOLUME
A. Find the perimetor of a plane

figure (sides are line segmentr.
B. Find the area of triangle

consistent width fig
composite figure

C. Find the vol. of a rect. solid
D. Find the vol. of a solid figure

given the formula
E. Circles: given the radius,

find the area
given the radius,

find the circumference

10.ANGIES
A. Meazur with 7.retractor an anlp

of n-1 ;3o A

Ccnstrwt angle of r)-1!0 QL,.

sum of angns in a
B .
C.

square, rectangle, triangle
D. Know :she sum of angles around si

ylint (egrees in a circle)
E. Dram an: i Lktntisy vertical ang10
F. Complemt,nary zi:nd supplementaryi

are le.; givn the measure of an
ange, fLni the e:mplement and I
draw tht situation

f:Iven the measure of ant!

the measure of its
su7::71..1mr,nt zind draw the situatir

11. SIX T lAR AND COZ:GRUENT TRIAUGLES
A. Identify two triangles as

siAllar or not similar
B. Given two sinilar triangles ancq

the lengths of five sidt,s, fine
the missing measure

C. Identify two triangles or othe
figures as congruent cr not

12 .MAPS
Find the linear distance in miles
between any two points on road map

13.STATISTICS
A. Organize data into a frequency

distributiral or table
B. Find tnc mean, lode and Tried-Dal

C. Interpret line and bar grad h :1

D. Construct line and bar graphs
E. Determine if a sample is random

14.SOME PROBTE4 SOLVING SYILLS
A. Make intelligent gueses
B. Asks for hints, not anrs
C. Organizes ideas in sketchos,

tabls, lists, etc.
D. Makes r,,as-,nabli:: gonerailzati-n
E. Formulates hypothesis
F. Tests hypothesis

2

1

Some -

8

9
1

N-17 rl

a

Age Age
15-16 :417-18

11 .8 t.1= ?-1 11 ,-
0114 a)

4.,.. :0
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toco m to

1

1

2

2

1

2
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- "Some% Mos
4 3 7
1 6 2

4

1 f

3

14

2

2

3

1
2

2

1

2

3

1

2 5
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2
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3
2

2
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8
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1

1

10

14

2

3
5
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2
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2

3

4
5

14

3

5

5

2

1 4

2 1 2
7 1 7

1 4
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2
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Ltiarath
Although a few primary students go to the math room, m:-%A pririary h

is taught in the primary room. Students do measuring in shop and cookini:

and for its on sake. They also do worksheets and play math-related gor.es

In April, 1.974 the primary staff comple ted math grids on all prir.z-oN'

students. A tally of tnc skills recorded on those grids follows.

FR1MA1 .1 MATil 3KILLO RECORD

1-partially
1-yes

1-',:stt. c .:n)1. :,:umberation to N=
---

Al-e 6 N)=,8 Ago ? N...11 "
:, . ..,.!: c311c)::tim of things into

2 . Ft.rr7s 1-1 c,-,rre sp ondencos

3. .n,t ;;:tands m.:.zu, less, just az m
L :::%Qz-, ,h111-Jction. of cbjects by

-'-.,.

5 . 'I'..%. .,-Lizos ntudber pr- pia- of

%c;; -.itr, nad.,rnti.., t 10
C- ,i.:. 1 ).1/1,-2:1 -)1 object o >10 into
u;nclz. of a gi7,n nunhor

. -r-1,'))rn- and.; groupingc in tr!r, and
-:- ._.'7 ,f)- ):. nunhuro 10-1,:sD

. / :' : * . -,; ,.4.:11.)E;2' ri.[:n .:,.-; ... )i-t10.2- r;,13.-

-- <enA . a .-1)... 6., .,)

:':, jr.;)--,:,;aids ordinal numbers: firs
._b,,n

ch

,

4

XXX
XXXXA

XXXXA

11

111

1 XXXX

X/X XXXXX

XXX XX 1.11.1E

XXX X1XXX
XXX XXXXX

XXX )CXXXX

YXX 0X17
1 XX XXXXX

0 11 XXXXX,
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PRIMARY MTH ,RECORD

BEST CUFF AYMUMI

0-no
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X -yotl
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PRIMARY MATH SKILL'S tiECURD

BEST COPY
0-no
1-primarily
X-yes

Ca.acit or Volume ,. , e 6 N-8 , e N -11 e 8 N
1. Understands meaning of more,

less, just as much
2. Uses non-standard measure to fitd

capacity of given container
3. Compares capacity of two or inor

containers with neon- stand. unit
4. Understands meaning of stand.

units: cup, pint, qt., gal., lir,.
5. Understands relationship betwee71

standard units
6. Measures capacity of containers

using standArd units
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000 11

000 11
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00 111 XXX

000 1111 X
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00 11111 1
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XXXXX XXXX
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11111 11 XX

11111 11 XX

0 11111 1 XX

Weight
1. Ur o,, terms such as houvier,

lihter, heaviest, lightest,
just as her

2. Uses balance scale to compare
w,..1101ts of objects

3. U.;e.-.) L.ilance sc1)111 to weigh ob-

,..:nts ,11 nor-stand. units
L. ct.,:-,r)?tm,.: ',/ei;ht:.-, of objects

Lc;,n%, not-3"ald. unitn
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re',...-..1-4:les, circles

5. Lcc-11..t.:c 2- dimensional shapes on 11 XXX
3-dlmensional objects

6. Understands concept of symmetry 00 111

.,Aolit L line

7. Finds symmetrical and asymmetrictil 0 111 X

37.atterns

'.. linderstands concepts of point, 0000 1

line, scr.ent from s_xnmination
or solid figures

.

1 XXXXXXX

111111..1 X

00000 111
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00 11111 X
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00000 111
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00 111111 XXX

1111111111 X

1111111111 X

00000 11111 X
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BEM

Time

KWfri iihuurti)

0-no
1-primarily
X-yes

Are 6 1\1.'8 Ago 7 %=-11 Age 8 N-9

1. Understands concepts of before
after, during

2 Uses non-standard measurement
of time

3. Understands terms like today,
tomorrow, yesterday, last
Sunday, next Tuesdny
Kaows of moalths

and relationship bctween
them
Times activities in seconds

6. Understands relationship
between seconds and minutes

7. Understands relationship
between minutes and hours

8. Uses clock to tell time to
the hour

9. Uses clock to tell time to
the half-hour etc.

5.
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1 XXXX

0 1 XXX

0 111 X

00C 1 X
0 III X

0 111 X

000 1 X

0000 1

XXXXXXXX X

XXXXXXXX XXXXXXXXXX
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000000 1 X

000000 1111 X
00 1111111 XX

00 1111111 XX

00000 1111 XX

000000 111 X

1 XXXXXXX
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1 XXXXXXXX
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111 XXXXXX

111 XXXXXX

XXXXXXXX

111 XXXXX

--.16.-----0
1. lIse:.7 ter= cued ..,..t.; ma.ny, few,

just as rwtny, more, loss
XXXXX XXXXXXXX XXXXXXXXXXX XXXXXXXIX

2. Groups a given nurzbfr of
objects u3ing a non-standard
measue

0 li XX 0 111I XXX 0 11 XXXXXXXX XXXXXXXXX

3. :Inderct4nd3 and uses stand:lvd 1111 K 00() 11111 0 111 XXXXXXX XXXXXXXX
'Init3 like do:-.en, h;Ale-(lo:;en



LANGUAGE ARTS

LanLuage arts include the skills of reading, writine, speaking, listening

and critical thinking. Moat of the teachers and most advisors teach language

arts in some form. Advisee groups required some study of listening and speaking

skills in consideration of group interactions, black history required report

writing, current events involved reading and criticizing newspaper articles, math

students working on the financial life game produced a newspaper containing want-

ads, and in a course about horses taught by the gym teacher, students wrote away

for information which they then discussed and wrote reports about. Mapping

the course of student progress in skills through all these courses has proven

to be difficult, when not impossible.

'atudontla reading 1 killa are tested at least once a year by means of

individuals reading into a tape from graded materials produced by McGrath. While

1r net precise and impreaaively scientific data it, does indicate the range

02 rading akiala the student has, the range of material he is able to handle and

;hetaez he is able over time to read increasingly difficult material. No

priority ds riven to retorting students once they indicate the ability to read

arad cw.prehend liaterial at what McGrath designates as twelfth grade level. Charts

on the foilowire; pa es indicate that six students read below grade level or what

their grade would he according to their age. Of these, four have been at the

Free School for acre than one year.

Cloaer follow-up was done on seven students who were identified as having

probleas with reading, five of whom entered the Free School in the fall of 1973.

Two have trasferredfrom the Free School to other schools since the mid-year

report, and Two new student :. have been added to the study to replace them.



Language Arts follow-ur.

Student A. Age 11, entered Free School in Fall, 1972. Is able to read
somewhat more difficult material, from McGrath level 3 in Spring, 1973
to level in in Sprine, 1974. Is still not cooperative or highly motivated.

Student B. Are 10, entered Free School in Fall, 1972. Is able to
read somewhat more difficult materials; from McGrath level 1 in Spring,
1973 to level 3 in Spring, 19Th. Was unwilling to be heard reading
aloud by anyone but his advisor, though read briefly to the internal
evaluator in December and to a volunteer at somewhat greater length in

.(NN=. for plea,-ure, pi joke hook c.

Student C. k entered Free School in Fa . 972. Is able to read
more diflIc . nateriall from McGrath love' h in Spring, 1973 to level
6 in 191 e. Much more confident, says he u"!(1 to believe he couldn't
read until he found out he could. Beginning to understand the
usefulness of rending as a means to long-term goals and also for
immediate gratification. Also discovering the usefulness, in immediate
terms, o writing.

:-tudent D.

1.

tA)rkine

k7r 1'7), entered Free Schoo: in Fall, 1973. Reads about first
-/-1, and .'bowed no appreciable progress this year. Has been
with suip teacher since March.

Ct.Aent 2. Ag.. 1:, `rat gyred Free School in Fall, 1973. Reads at second
or third rr:Idtl: Is now working with SLBP teacher. Progress
and skill:: :).1-0 hard to assess.

reading levels are low is one for whom English is

:.ecend Mane go.

L-Ivr' been asses::: student progress in language

arts skIlis r-adme mi,t11., and sec-)nAary students. A record-

keeping system tesignet to facilitate goal-setting has been devised and put into

use this year. This syater, consists of detailed records in one area of language

arts with brief Information aLout others. The advisor, student or parent - or

ail three - elect Jlf_ area for the student to concentrate on and identify the

stuien4,'s nee is ant interests in that area. A goal and a work agreement are

At, eni of the year progress toward that goal is assessed

E. he aivle,,r. A' t:no rt.: int.'s in the niiiic area all have a goal-setting

rep' .rd 0ho:-,' writing as the area ofconcentra-

tin, eieht chs- 'hinkinr and five chose reading. None chose listening

and no form has been ievieei yet. for speaking. Parents were involved in goal-

setting with only five r ients in the middle area.
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Next year en intensive evaluation or eonl-setting and coal attainment is

projected.

One detailed exaelple of the way lancuage arts is inteerated into the

curriculum may be worth relating in detail:

Minnesota History has been taught in all three levels at the Free School.

Last year the middle social studies teacher took a group of students and a

volunteer on an extended field trip for four days to visit sites relevant to the

history cf Minnesota. The cecondery humanities teacher Oid a study of

ancestries which included a lot of Minnesota and Minneapolis history. This year a

volunteer in the primary room helped students build a model of early Minneapolis and

ITeueht in epe.ikers %Lout Indians and blacks in early Minneapolis.

:hr ol pt:upie, and others, expressed interest in expanding

theee line: of study by bringing students into contact with reoidents of earlier

ante this year a resource person was found to facilitate those contacts.

te'rieen etudents work on a project which meets three times a

week. !ente eo to vieit and interview elderly residents of Minnesota.

Tnt next c]%:7,3 nt!i,in,7 Is 1L-ud to trenecribe thv tapes of those interviews. In

4eir, teir! eleee eekeine the eturiente try to attain an overview of the kind of

eiet:ey eeey .re otulyine as opposed to other kinds of history or to develop

de7aile 'het hew: ceme up in interviewo.

The interviewL, have proven to be exercised in the respect and sensitivity to

Others that is st.ic to listeninc skills (though the in' erviews are taped rather

tean written down). Transcribinc oral messages into written ones involved

veragraphing, punctuation and .spelling.

The end product of this class is expected to be a book or article, but no

ene will think. it a was to if the product does not eet published. The language

-rte coordinator and the .A.A.!1:11 studiee teacher both express considerable satis-

f-,ction with thi:3 coumf:; and .student ittchdance is affected only by illness.
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recurrent problem with student teachers either failing to show up or showing

up at unexpected times.

In the gym as many as four middle students can help with primary gym time.

They sign up and speak of that time as "working in the gym with the little kids"

or something similar. They were prepared for this move by being denied access to

the gym during primary students' time until they were clear about who was really

allowed in the gym at that tine. A few were then invited to "work" in the gym

and by that tine c,:1,..;i1er.A it ran, Irivilege to be earned. The primary

students determined how many riddle stiLlents could be there t. any one time (fcur)

end students are limited in thc number if times they may ;:len up in any one week.

Some of these niaile Lltudents re very good at settling disputes among younger

students.

Secondery students in the gym seem to prefer volleyball above all other

activitiee and have toleratel the ebsense of the physical education coordinator

and the presence sf niddle student:- in secondary cym rather than have their game

inhieited. 'I:hen the phesicel education coordinator is busy with something else,

secondary students become responsible for the gym or miss the chance to play

volle71]. toe many secondary students are out of school the

re7.%inder :ne44.e midd_le students to fill the gaps in the team and go on

with the -eme.

Some less structured, sometimes very casual, interage teaching occurs. In

the primary room, for example, a 12:00 writing class attracts middle students who

wander in anti tart helping prinar7 kids spell words. In the math room the math

teacher it erten busy, a student impatient, and another student eager to

demonstr-,te his ewn _kill by helping out. These instances occur anywhere a skill

and a need '71atch. When primary student.-; have their own time in the math room a

middle stedent may "hang %round" and ell; r decide to help or be asked to help.

In the art rooe, students of various ages mix fairly freely. They may

either simply work in ttic same mon during open art or older students may help

younger once: find things if the teacher steps out.
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In thu shop no ero:-;-age teac_ing has h'on observed. A class for secondary

students who wero to br tn,ined to teach :.,hop in primary did not produce a

hi -h level of commitment and firt one and the the other of the secondary

students uropped out. Because of the Tin' 4.ro of the tools and materials in shop

the coordinator does not leave the room in the charge of students even for short

periods.

c ! has occured on lAld trip:3. A primary student

is a guide with his t'ather) for a miiidie field trip, and two middle

students irve icompanled the secondary students on a trip to California where

they will work wth thu 1.1nited Farr; Workers.

This year's _411d;, dusigntA i.O .io%1 wth interactions between levels and

no', t ke at:count of the '..ge maturity gap between, for example,

r ::,nd older mi,IAlo students or the closeness in age of

:ischoary in the primary room, too, variations

.ude:' not been p-,r ,i the evaluation. Other neglected

rction: re L,:".wesn s'!tdent:3 of ti. 1-"'erelit skill levolo and different cliques

a t i 1 ce .fld formation of those cliques. Random

Or havt. worked in the school may

vii. h ,710 f° i hese factors next year.

The middle staff has faced the problems that arise from student cliques.

Exclusions and behavior designed to hurt each other's feelings are only two of

such problems that have developed since the beginning of school. The middle staff

have worked together in coordinated efforts to deal with cliques, to improve

interpersonal relations among middle students and reduce name-calling and bullying,

to stop food throwing in the lunchroom and harrnssment of other students when

they are working. A student described the situation in the early part of the

ye- as "...cnao,3." "The teachers responded with rules and the students...

fLit chnened."



Continuing efforts to find successful ways of dealing with students/ behavior

led to calling large meetings of all :giddlo students to talk about behavior.

The most recent of these meetings consisted of an ultimatum by the staff that

staff would not attend hot lunch unless student behavior in the lunchroom improved.

The line of consenuences was made explicit--nostaff escort, no hot lunch.

The staff then withdrew and instructed students to stay in the room until they had

solved the problem. They were out within minutes to announce a solution and were

sent back to select co.eone to enforce their rules. Two older boys, totally

different in color, temperment, and interests were selected and have been serving

(without police brutality) since March.

In the pri'..ry ro:):-: student internctions reached a crisis in November when

the numLcr of fi,-ht .3, the amount ;aid intensity of name-calling and the general

noise and disorder lc:came alto-,ether too much. A parent meeting and a series of

staff mee',in,- were cnllea and some p,rent volunteers and the resource training

airecl.r rl!, %ii'jon-11 personnel for n lnrre effort to reset the tone of

th A -it,' e ()T. .)ther meet ins were held with primary staff and resource

fr morL %r ea tine for primary students.

in the -f, and followinc, this crisis the enrollment dropped to 33

students in -he. r.rj -,try area .and parent participation had a brief peak, then

dropped off. The room is now quieter, students smile more and there is a more

productive :Itmesphere.

The two Fri--.17 teacher f3, who will not return next year, and others who have

worked in the primary room recommendei that next year from the beginning of the

year younger and cider - -or more and less mature--students be separated for some

portion of the Younrer or less: mature students need more rest than they

i-et when exposed to .;tudenta 111

Observers who hay time in the primary room and have some degree of

exFerti7e with chilren h:oir2 recommended better use of expert consultants to

identify and de.l with students who do not function well in the primary room.

44
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Concern is expressed that come :-twients r, ,,v hlvc proble= requiring the services

of persons skilled in recw:niint: lenrning and bell: vior problems.

Recommendations thnt have cone out of thy' middle area this year are that

more thought be given to matching adviz3om and advisees and in making up advisee

groups so that they can function better twether.



POLICY ROLES OF TIE PRINCIPAL AND GOVERNING BOARD

Since the 1973 evaluation plan was written new dimensions of thin issue have

emerged. The role of individual staff members and groups of staff in policy

seems to amount to more than simply carrying out or failing to carry out the

policy decisions made elsewhere. The staff cabinet was formed this year and

that body has had a role in policy-making.

Sixteen areas of peliey went: identified in the mid-year report.

They sse:

1.

a. '!.,..'ef;;;

2. ;;tuff .iccountability
3. iconikoeping and reporting to parents: minimums

L ,prior] tit
Evaluatt,,,n p1.,71ns

7.

V LLI
7. ;11),',ut wh-m ctudent, nv go, in and out of school

1U. A 1.::")

/11710r:
11

t 1 J.:4 1110.11.1 ling curriculum de-clopment)
1).

.;...,z.31'f iov,.lormisnt
C Off(_; nr,
a. whioh courses will he offered
4. W. off]. them

C i3 ,%.14.-it1,.).11 requirements

An'Jther is Lien!,ifi_
17. rivi-rnini! Boar1 make-up and function and process

Hist

A brief Lit;tor,; ani i,2:.oripti ,f TJte various policy-making bodies follows:

(Fr 1.r.ss :-..h s,01 Evaluation Report)

The -1Irect(,r of the ;;0:1:-.11 wa.; uncomfortable as h...? found himself in the
)liti'in .7)f maki_nr, affectim; whole school community,

pr,..:sent nfl i fut;ire. In April c,f 1:Y0 proposel the concept of a
lyJaxti c,rn!:,);;f:'1 of ;;tud,snts, staff and parents. The boani would

i.a\ff_: UP: rep )1'13.1id .i. tr.) mako those decisions. The concept caught on.



After oene fur:L.11_1w. reoresentatives were elected: wven
studentr, two primary, two secondary and one Glendale
Acasi(n: student; five staff representing the above three groups and
Glendale; and five parents representing the same groups. The director
served as a resource to and nonvoting member of the board. Each parent
had an alternate to serve when the elected parent could not. A
chairperson was elected from the group and, when the need became
apparent, a recorder was elected . . . concerns, t h oughts, suggestions

of the total school community were sought out, both in meeting and
by opinion polling. Any final decision was made only by the elected
lepard n re. The attempt was to try to arrive at consensus. Failure
to achieve consensus required a vote. Sometimes this process worked
well, sometimes not.

The board and its committees functioned through the summer. For one
two-week peril it was the only continuum for the school--the past
director was no longer on the payroll, the new director, chosen by the
Governing hoard, was not yet on the payroll.

In the summer of 1973 workshops un govesnance were conducted and the issue

of representation was discussed. Prolonged discussions on major issues continued

into the first meetings of the new Governing Board in November, 1973, which

consisted of five staff, five students and five parents. Some problems of

representation are:

1. art)) representation be proportional as a given percent of each
section of the community) staff, students and parents or shell equal
representation be given to each section?

2. Hew shoull the sections be determined? Geographical areas for
parents was decided on instead of parents of primary, middle and
seceniary students. Staff representation is partly by the age level
they teach, but there are five staff members and only three age levels
in the school, so the representation is not evenly divided. Student
representation is by middle and secondary age levels.

3. How can student representation be effective? Students have a low
tolerance for the lengthy discussions that occur in the Governing Board
neetinos. acme parents and staff have felt that student representatives
were at the mercy of the power struggles between the factions in the
school community.

4. Who shall vote for representatives? All students and each staff member
ani iarent have a vote. Dispute arises over the voting rights of single
parents --10 thvy each Yet, two votes so that all families are equally
represented, do two parents to a family cast one vote, or Jo all parents
get one vote regariless of tfie number of parents to a family? Since 63%
of Free ::efiee] stild(-nLs come from single parent families, this aiscussion
is not easily resolved.



These problems, and recurrinr problems of process, continue to take up

large portions of the Governing Board's time.

Staff Cabim-t

The staff cabinet was designed to make the kinds of decisions that had taken

so much time in staff meetings the previous year. It was formed in September,

1973 and consisted of the director, the resource training director and up to

five other staff who attended meetings in varyinr confirurations. It was, at

one tire, intended to have a rotating membership and to deal with problems

surrounding staff acc,)untability. Neither of these items have become a part

of the way the cabinet functions.

Princinal

The ,director or principal U,3 hired at the beginning of year two, in the

summer 17 ?. Tho hirini7 was lenc, after long interviews had been conducted

with lare p-)rti)r,s th#: Free School community. The Governing Board voted on

a final _hoic rr.cs)mneniation was presented to and accepted

the MinnearYdis PuLlic L;chool aiministration.

The l)'3-7 an P.,r the school calls for the phasing out of the principal

and his replacement by an administrative aide and the Governing Board. As an

evaluation of progress toward that goal the 73/74 evaluation plan required an

identification of internal obstacles to the principal's phasing out and a descrip-

tion of the policy roles of the various bodies in the school. The mid -year report

describes several internal obstacles to the policy-making role of the Governing

Board. This report will describe policy roles as reflected in decisions made in

eacn of the seventeen identified areas.

Analysis

1. Hiring: Process and decisions

Hiring and rehiring recommendations are made by the personnel committee
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which reports to the Governing 1-oani. The governing boani has the duty of

reviewing the recommendations of personnel committee and accepting or rejecting

then. The principal then conveys the decisions to the SEA director.

A pro"i7s for staff evaluation was formulated by the personnel committee

in February, 1)73 an i a; grove. by the Governing Beard. It established the

!is Jr 'in .erviow:1, !f2:7] 3.11 inte'rvie'w form to establish

f in f, :-ath.,r(.i. -et tal, I I the rules of its own meetings

inelading the decree e,,nfidentiality it re(illired.

;ay.:4,11er pr,,,cer.s for making rehiring decisions was presented in the 72/73

evaluatill a:7 t ,11cy hy the Governing Board in summer, 1973.

This pn.,cess bee aunt_ it required cooperation from the staff

which was not fortheoning fr7vi all.

process finally used for rehiring decisions was designed by the personnel

with h.. of !a. o.)nsul. ant in February, 1973 and was not submitted

.rning, f:)r N part of the process used by the personnel

nni.,tee -,f the en..vi dear was a.ir,i,tc i by the rresent committee regarding the

....I- if in7 b )1' rill. rtz; nee(;,-,:sary for reaching objective conclu-

::1-ns -4e.)ut the of the proceed int7,1-3 of the committee. The

c..--,:vnitte: which made these ,lecisions at,out rehiring process consisted of five

staff, six parents and two t; tuden . A third student was sought but none could

he foluai to serve.

Rehiring recommendatins were made by the committee and approved by the

Governing Board. One f these recommendations was rejected by the principal.

The staff, a lz_r:e percentage of secondary students and the Governing Boani

c:iallunge I his right t) ,i() that ani he reoctn del his decision. Another decision

was roj-c t: l by c

about hi ring, new :ltaff for 1974/75 have not been made at this time.

RN,
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2. Otaff avcoun t:.. t, i I i

cit:ar :.n.ve been iaie ah-sut 14:if f , with tlie

exception of eciniens thk next see tion on rc.co.nikceping and

reporting to par.7.'nts.

Issues that renain unsettled aro whether the pattern nr accountability

is to be heirarchi.-al o.t n:la-heirrchical within tilt: sec -w.el, what set of goals

the staff will be a.oc7.untable for, what Ow acc,2untability will be and

how complaints regariinr ace,)untability will be dealt with.

3. Rec,$)r.ikeeping yin i rep..)rting t') parents

Dcisi.ons nininu,-1..; in 1,,1),rt.ing to part.'nts were made in a staff workshop

i'ir'i' tho summer. .7', taff fol.] fw the rainimums t ,it ;:n in that meeting, while

et.ni.rz .lie .).nrien ti.at ap pcared in the 72/7 3 evaluation report.

ti, n !zt, if the nininum: are net

.

1-3'e r.:1 it iii th, 1-nirlg Board

: 1-; ,rs ..; arri icterrlined who

e *:Ii . . -2s. i

sh a 1': i.113.3 1111,: of

r the fe rs .

1.,:a11.11,. :ryas n.... mt:., I y an'i the C.1,.:v!_rn1.t1g, 1 oar d i planning to deal

:.a*...".:r

. ;-_0T1

91.111za-!ion arc r..)mplicatol. in the spring of year

rInc.', 1)72, Fr,:e z",clu,oi began plans to (.xpan&i itts student population and

t!:e t.0111 ling It ot.cupic At that time .iecizions made by the

ATIJ -'S3s ri .] zirer ;,;( ral areas for t'aeh ('f three ago levels and

f-"r A t 1.2as t two small spaces, a tutoring

t,Le ohangel their :171:3 'luring the year according 1.,)

i 1.1 I ual s rail f 10 i in full staff meetings.
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Final decisions st '. 11,0(111(4 the plan for space use in 73/71 were made

by the owners of the building and the school administration and were influenced

by the fact that the Free Sciu,-)- would not be in that 11. lding beyond the spring

of 1974. The plan was designed by a committee with the help of a consultant and

approved the Gov ani.

zus.gc,,

Within the a:11..tri;nts 2r.-ri the 1.1innea3.,olis Z.::chools and National

Institute of Education (NIE) the Free ."eh col has alwa;,s .111.1 and exercised a lot

of choice about salaries. The ar,zriber of positions the Free School is entitled to

was es-,..1%tt:'1 at a to!_a: '.monoy which war then divided at a lower rate and

ii.-;+ ..ii =u t.ei ver a larrt r The decision to proceed this way was made in

hiring rr,e-.:tings h" first summer boi,ween t,ho parents who were involved

at that tine at.,i the rtaff who were being hired.

At the .7,,,ar ;.!.rillar decision was male by the Governing Board

sztaff

3lar was drawn lip by the principal

with ir.p.zt fr-rn of s7,',.1.1-et.t.3 arl 1 that plan included major budget

1...,riori ties £ z.: rr..ezit sunp: i. The _plan was discussed and voted

on at throe )i.en neetings--decisions made one night were reversed

the next ani the final draft war.; a corlpromise voted in by the Governing Board.

The blilget 1,1an was not the buligot allowed by the National

Institute of Educat-3 on (i1I.F.) and major cuts had to he made. A budget committee

of staff an I parents vir spring vacation making those cuts and a five

hour parent hoi them. N.) agreer._:.?nt was ever reached about

the b'alget not reach consensus anl the vote taken

after Lb:: )1 1-aVtAi waz3 intxrpreted by committo mebers

4 .s it.i . Tian finally submitted was-



written by the principal based on his Ltsessment of majority feeling and the

plants prol.ability of succeso. Final details were worked out in Governing Board

and consensus was reached. The Governing Board, acting as a long-range planning

committee,updated this plan in Spring, '74.

6. Evaluation plans

No written evaluation plan occurod until the summer of 1973. The decision

to have a written plan was made by the SEA director and heartily accepted by the

Free School principad. The presvnt inttrnal .-.valua0r, who was then an applicant

for the position, assisted in the writing of onat plan. Jeelsions were made by

the manager of the evaluation team ani tht assistant, with input fro -,he smaller

clziner Governing Ro,,,ri and the Free School principal. Final decisions were made

by the Lev .:1 -)n rlanart.,r V,111)jteCt, ti aprrovol by the Governing Board

'1' I+ Gt)V0111.1-tii: 1-,oard did not discuss the plan except at the

C ils

Th. pl%n fz)/- en discussed in general outline by

:olocipa, and the .valuatim team manager. Some

s Lit little time was available since staff

! .4is i he ourr l'iring and long-range planning

liard has not yet considered the plan.

7. 1:,e-sarch mquests

Research requests are processed through a system designed in accordance

with schoca aiministration policy by the Level One evaluation team. Only one

lecision was male regarding research within the school this year and that was

by the principal and inierni evaluator.

J. Visitor policy

Statements Lave been made at staff meetings that no visitors are to be in

the school except luring the 'iednesday visitor times which are scheduled through

the SEA ani managel by a salaried parent. The decision seems to date

1,-1-2k to year on, an i has soriething of the nature of custom rather than law.



The decision about n u one 1cl, a visitor on sight, hasn't been made. The school

is full ,pf voluneers ani prospective volunteers most of the time. Ex-s'.udents

frequently cone back t) visit, and students bring friends to visit with and

without clearance. Furont1 art not held to be visitors. Strangers are confronted

on a random basis by stuunts or staff and a few staff member;; are pPrsistent

in asking unauthorizei viritn to lt,ave the school.

9. Pules ahou wh ,;tut,,nts ma:,* go, in a:i

At the becinnin :ar three, more restrictive rules than had previously

existed about studfnit Tw., ment were made. These rules vero made by individlal

staff members el. i,,roups of qhey were not submitted to the Governing Board

n.)r t.) the staff ehbinet. ts,)r approval. ::ore discussions were held among staff

achieving agrt:eneht, on anl consistency ef those rules.

tniss.i.41 ;,\)71.1,

At freson-, no :Jimissi L pAicy exists. A committee has been set up by

arl .

Decis7In3 about. Insieh stuientr ntmit are now male by the principal and

at leac ,ne fr::*. the relevant ace level. a his process has been

;;Ificially approve! by i.t.e Govtrnini; bvard.

11. Waiting list

A waitinc list is kept of students who apply for admission after the

school has been filled. No decision has been made about hew that list is to be

prioritized or in what, order students are to be added to it or removed from it.

12. Suspension policy

The derision to suspend a student for a day or part of a day is often made

by a staff member. in the primary area someone must call a parent before a

student can be sent homy. in tt,e area 4he advisor is likely to make the

decision, t,irie can rer-,men,lation of another teacher.

low 148

53



The sitch;1(.1,. z.-141i,..n,1 a ;3 laki, r :,' re than a lv is made by the
asivi s':)r att.i tho pr'i114.: I pal_ with tilt, ht-1 ,41 the colut.-.01o3' or the social worker and
the per:-.;.)nr, inv4.-ivei irl the r le van I. 1 lent. The largost number of suspen-
sions et^c1.22st.t. Z:1,:verther ani

13. Phi1cs.4)hy

The school's, ueational n11117rophz,- a31i 1.tr ; >z i1 are
elesely Deoi;.7ion;:, ranre from an attempt to ret i,arent ratification
of 9 I 7'40 in. 247. c7)111t...; "T,,t: 147'n ' Z.: decisionz.3

that r:f'ect

I

00,Y.

I art:: pro-,ram haoti -..)n the limiting of
1. i .rt.; w-i ma.ie v.': in teachers with

j t;. .-.4 o Th( :100 of thi:'z cf prt-Trar. is more

't" '1

r!otiL: c1iTi011.1.112/1 '.10prient

of .;; in math!

.t.!" .)( .11 'Olit C112. CU]

*in ';r4 etc/. with

Vit) t. toll 14 " A oril; have cone 1)Q-11( )re the Governing

;1/1:. lovol-)pment t oiT;anize a :7)ehoo].-
wLs i- :LT1 J:t W;lil put, :'fur'' the :.;taff as a whole, but it is
n 1.=1 'ii ori:don 3):trt 11:4-lomented and

s- :it i,. j ;jrrli,j )T1'11 111,1 art ria iu by teachers.
4,.-,1411)1 iztio :;ottri4).1. ani opinion ahl approaches

-.Tarty i Th4,- it 1 c tho r4)114)wing fiteritt,:

L .';
!.;

a chi] ;-erilton, approach,

i91;f.i.-:tin4.4, 4:t w.1;,,, 1- ` 1oal with t, to makef Li iJ j h r.. -.1f*1, i t !Io :3 1 '1'3 t,f3
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3. the way t pr,m,)te the right kind of affective learning, or

4. the nee! 'r the way pr7.31ote free explrati,:,n of issues ani avoi,1
the t.e.1..±311g of concillsions.

A curriculum c=mittt_i; was f._IITIed by a parent and adopted by the doverning

Board in January, 1)7h.

Political philosophy:

A papc.r 1,.rep summer workshops on the shool's political philosophy

was ad ptel as a .' rkin;- tr 'u ar! a statemt nt of tix phil.sophy of the school

and was distributei to 1,3nnts in Octeber, 1973 for reaction. Meetings for their

revision 1:cre held in November and a workshop wan held in March, 197h. Two revised

versions were circralated 1,0 the communtty to Lee which version was preferred. Votes

were -tallied, decl%red inemclusivo, and no action was taken by the Governing Board.

lh. Staff ievellrint

abut stall levelopment neels are malt:: by individual staff

merlbt,rs, 7 ur-s ,f mtmbers. Foquests for release time or approval

ft' Teacher Center isr zlals ark i.resente 1 to the staff cabinet for decisions.

No pri,rities )r ,7s nave Leon a 1.,ptoi by the Governing Board.

'1 r C arse

General utlinec £t ,r c,,ursc ,Tferings are contained in job descriptions and

academic minimums are n-)ntainc I in graduation requirements. These documents

were written by c ,mmit tees and have been approved by the Governing Board.

Decisions about what courses arc actually offered arc male by groups of staff,

usually 1,y level. 3 .metimez: a team of staff offers a course together which is

open to both middle and seco,nlary students or to older primary and younger middle

stuients. Class lists are n ,t ratified by the staff as a whole, the staff cabinet,

or the Governing loari. ire f rmal appr )vai process occurs with the principal

and he has never ve te i a ci ass .
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VOL1 MEER PROGRAM

The 1973/7t, plan for the Free school stipulates increasing use of volunteers

to provide the kind of IndivIdu.11 :,ttontion and the wide range of activities

presently available to Free School otudent:3 nfter federal funding ends. Progress

toward this has been of Special concern to those resource people whcse

propr,T.: are expected to depend entirely on volunteer: after l97/76. A brief

rnpert incluoLd :ere r._,ter of recor(i.

A cf nt. the enri of 3h1:7 :ection Ji:ow that 11

TArfAlt::7 :Tent a to3,.il cr 71 h.,ur.. in the lehool. and that volunteer :; or student

tea&crs fror, 1 1m univeritle:3 numbereti ror total of 66 hours.

1J '..:ltd:' and the de me of Lnvolvemont Lends heavily toward

teachin,7 !Ilan a;:-1.-tin,7.

C)rnanit: C '-riinator askeA staff to evaluate the volunteer

2,7,-t,u,r1,'i a flocoti nnaire z)21 which they were asked

z-a t the v,-A un t :t r pr how many

;:it!, an w7iat 1.,.,sl_tive and norative experiences they

int,rnal tvaluator ii tared

11;-,c,werinf: that the

data wa: alrealy heilw F,m.T. of tho&w. intervietzwere completed.

Of th,- ten ;:t,7:::f muLer3 who reoll-d to the questionnaire 6iX felt positive

Jr =7 pocitive .;},out Lhe Lrwram and four reported mixed feelirws. None felt

to-11;

rcportt'A ITILh o,lo to 15 or rore volunteers in the course of

4,ne ,r 14%, in the pririary area and in language

lrts. 3iLce come larwtiro volunte,sr:3 worked in the primary room there is

over:np in the colmt for



The positive remarks about the valu- of volunteers were:

They enjoy working with kids.
They provide new faces, new approaches, new ideas.
They are a source of information and materials.
They are a source of energy and enthusiasm when staff energy and enthusiasm

run low.

One staff member said that volunteers are able to work best when a class has

clear objectives and procedures are made clear to the volunteer who wants to help

with a p_o,;ect, or whep the volunt cones in with n definite plan and works

independently.

Three of the staff members interviewed by the internal evaluator said the

best source for volunteers had been the University of Minnesota. One offered the

explana'ion that stud,111s were able to :-ee therlselves as having a short-term

comithent to the school- -they could come in, do a unit, and.leave. Parents were

more likely t-.) be concerned with on-going objectives and processes. No staff

members said rpecifically that parents were the best source for volunteers but

sever -d espe.ci.dly pos itivo experiences with parent volunteers.

Problems listed among the most negative aspects of the program were:

students not showirw: up for volunteer's classes,
sc:,edulin,7 conflicts,

students not beim:, respectful of volunteers,
nA enough tine to plain acti.vities with volunteers,
vonteers not being consistent and reliable,
not enough volunteers,
not enough time from volunteers,
volunteers not knowing why they we:e there (or what to do), and
volunteers demanding staff time for chit-chat.

The complaints ,- pot enough volunteers and not enough time working with

volunteers are listed on questionnaires under "negative aspects".

clearly, in context, intended to be positive comments about the value of working

with volunteers and the desire to have more to work with.

In volume, the number of negative remarks exceeds the number of positive

ones--that is only because staff were in agreement about the value and most

staff listed the same positive aspects. Negative comments were more diverse.



From two ye Sri' of oborvntion iL0 prAlcm Lhn r,pens moot apparent in the

volunteor proi7ram L It;3 rc-.nrY1,1y --ood fortune the nath room

had, llst yunr, lflts vo!,o0e, A]hough cone volunteers

have work-i well in tht: rt) t' of help available has not

eqstleri IaL;t year's al0 I: !'eLt. T:w rot' 'r' roorl, which can

only be kept open with volunteer hull), also had re7,arkably good volunteer ..,taff

last year and this year has not been available to students nearly enough.

There is .110 continuing need for n full-tire ::,taff nerson to screen,

orlent vohultnl. it is dificuli tc- envision th:it need

disnpearLn:'..



PARENT VOL UNTrP:S

E.V/ I

Si.)1,71iFAST sciloot.

siAlisTIcAL roP OF FEH. 2-1-MARCH 1

Task or Assionr:ont No, of Vol. No. or Hour,: Total Vol, Total Hours,

Shop teachers 2 q
Gorman teacher 1 3
Chorus teacher 1 3
Primary lovel histoi*v loa:her 1 12
Pottery toachers 2 30
Condt!cts class "FxplurAtions' 1 3
Primary lovol aido

1 .3Tutor
I o

Driver for recyling project 1 3

10ials: 11 71 hr;..

OTITER co':!t'NIT1' '01_17.11

Gi!rmaniflute and art 1t': hers 3 171,Tutor
1

Totals: 4 191, hrs.

UNIVID:SITY OLITFEPS

Team teachers for Sp ;u
and rea,lino 3 2A
Draftin9 teachor.z ti 4
Lan,:u,10 oyls 4 1-)
SociAl studio': tr.ichor

1

RA'adin9 mtth tutor 2 8
Pitino 1cachvx

1 2

'1t,1 a I 13 00 hrs.

Student teachor intorn 4 80 2 PO Lrs.

Grand Totals: a .. 30 23g. his.

NUTT: 3Turin9 tho wi-oh h lho Froe S,'.7h4,o1 had six meetinos
involvinr, 37-47, xoluntol,rs and parents, for an aditional ::22 hours
of voltintoors.

+The word"teachor" inplios tea,:hing it class.

+Inclu(!od the IWn StUt!lli loal+In in the Free stnw)1 100, sinco theco.bmunity coordini with them as tho other volunteers.



The Prue ,-rhduhtlen reluiremonis WA:PC wr!i',en by a comitiee of staff,

students and parents hrrr,_,ved by 111, II,)verning lioard in the spring of 1973.

For the first class of :-rhduatos the reuire,.,ents care hc so-!ething of a

surprise. The second elaso hhd more to become acqittintLd with thet., before

trying to neet them.

It has not teen poosible f'r the internhi uvhlw.tor to mcnitor the progress

of o;;J,def,t ,.ow ;2':1 roquiren,n:_s, hli inf:rmation h:lz been

oUtained through interviews.

The mhjor ehan.-e roperted by ih,ff in thi:1 year's brocess was the

In ::rleh %II rit,t tegethor to explore whys of meeting

tr e re'iuLre:-,ento nd di,:co7ering re hvail; Lae 40 help.

in'rvitwed ihdie.;te few chanrcs in the requirements have

ocurd 'his year. One :,tuu,nt -aid the nhth reluirements turned out to be

I t.IJ in th - we ,-nerhl require:rits. One felt they had

1,Q(J1 4 L'il!,-31,_-*; '---no ohrr:Ing into the suriracr, for example.

All the raIr-- that thov wou3dn't know

relovan. thuy were, Alt 1:1-J, 'hey were flexible enough and they

rueived enulgh her them. All cc=,nted en the usual high school process

1:h,!r,-- credit for a co'lr.c, even if the gnAlu is a "D", is evidence of knowledge.

In -,ho Preu requiremcnt, they said, one must really know things to

nee" them.

One otudent said tha! the cAudent chouid be the judge of whether requirements

Imvu been un]e.:s chal!en,Td by h teacher. This student thouht the vradun-

ion f:):.,7,1"(::, was not h idea ,:haild be dropped.

Thr' grhduhtion ruquirrment: .:COM to have remained constlnt over two years.

,:n-nges :n contel,t without altering the basic requirements that 12

'..';dent L': (.:,LIT,pe with the ski12o requirf,d for the world she or he is likely
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to meet. The outline of skills required constitutes a clear a Statement as now

exists about what a Prue 'school student should be, become or be able to do.

Next year's cval,u.ition plan includes a study of the impact those

requirements have on the curriculum.



LInroved by Governing Board, Feb. 21, 1973

SOUTHFAST FREE SCHOOL GRADUATION REWIREMENTS AND PROCEDURE

Free School defines its graduation requirements in four very broad areas

of basic skills and responsibility: (1) communication and language; (2)

mathematics and science; (3) social perspective and the humanities; (4)

personal achievement and in.lependence. In each of these areas every student

will show a minimum level of achievement. In at least two of these areas each

student will show proficiency beyond the minimum.

The first section below gives brief statements of "minimum achievement"

plus examples of "praicioncv" for the four areas. Section TI outlines

how Frk2e 1-lool students may request and he awarded their Minneapolis

High School diplomas.

I. REWIREMENTS

Comnunication and LanEpav

Minimum achievement in this area means:

(1) You can use the mass-media (newspapers, magazines, TV, movies) with

a critical sense of their points of view, and an awareness of other

viewpoints, too. This means knowing where the media are coming from,

as news or information sources, opinion formers, entertainers, advisers.

(2) You can read adult reading level books and clearly re-tell or summarize

what they are about -- both by speaking and by writing.

(3) You can tell about yourself: what's happened to you, what you have

done, how you think and feel, in two or more of the following ways:

essay, song, art, film, lecture, tape, drama, journal, poem, letter

job application, etc.

(4) You can respond in speaking-or writing to opinions you disagree

with, stating your own ideas and feelings and the reasons for them.



For instance: you can defend your opinion in talk,.ng with other

people; you "an write a well thought out letter-to-the-editor.

(5) In group situations, you can get across what you want to say,

and hear what other people are saving -- even when they are

different irom you in age, sex, race, class, customs, vocabulary,

Additi,n ;)4 -Iii i in this area may be shown by suc'i activities as

-- learning a t.,reign language.

- - helping other people learn what you know and care about

-- getting acro:.:i your ideas in Some way other than speaking;

for instance dance, music, mime, graphic arts. film or video

reporting, etc.

cafrying out a project in imaginative or creative writing,

for publication.

reear,hing, organizing, and writing p a report or essay on

a topic impor.:ant to you, which you want to he important to

other people, too.

- - etc.

MATHEMATICS AND SCIENCE

Minimum achievement in this area means

(1) You. are thoroughly familiar with what the following things mean,

as well as how to do them: measurement, number, ratio, percent,

proportion, addition, subtraction, multiplication, division of

whole numbers, fractions and decimals.

(2) You can show that you know the basics of geometry, and how to

use these basics in problems of perimeter, area, volume, angles

symmetry, and similar triangles.

(4) You can figure out the steps in solving a mathematical or scientific

- 6o - 65
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problem.

(5) You understand and can practice the activities in t by "scientific

method" and "intillt1.0:42 inference".

(6) You can observe things in your natural environment and note

differences and similarities; al.k questions; collect, record and

organize information; draw conclusions and test them to see if

you are correct; and wri to down what You saw and did.

(7) You .'an rea,1 il, arti, lc sec n pr. :Al 1 onrrent scientific

topic, !;uch as ecosystems, or an energ- crisis, or sickle-cell

e !ti a, r holography, and can understand it we I t on.mgh to explain

t

(8) kn,w onott,h 'bout body t'' know basically how it works,

how heredity wor;,s, oow litierent types of diseases enter and work

on tho , sikklo cell anemia, etc., and how to

ilk' I thy rest , etc.)

(9) Y,Iti know enough about- vour natural onvironment to tell the

die teren(A' b tWL:en 1 iving and non-I i ving things, understand basic

rt>lati-nsbips (plant to plant, and animal to animal) in terms of

such things as par,isitisr. predators, herbivores, etc., know what

is meant by "survival of the fittest", and have begun 7o think about
t'crisis survival" (over-population, intense air, water, land, pollution,

or nuc]ear warfare).

(10) You know the names and groupings, uses and effects of America's

most popular drugs.

Additional proficiency in this area might be demonstrated by such activities

RS :

-- carrying out an independent scient if ic study or research project

of your own .
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about a practical political or cultural problem (e. g. financing Mexico

trips for Free SchorA students).

Additional proficiency in this area might be shown by such activities as:

-- working with a local community organization to achieve some

particular political or social reform.

-- traveling to another place, learning your way around, and doing

an analysis of how it is different from our place.

-- becoming an oxpert on some particular person or period of history

(e.A. the Chinese revolution), some particular author or artist

(e.g.) Langston Higher Brthold Brecht), some particular social

ontn)yersv .g. women's liberation).

preparin); And lead in):: a project on How to Be Happy in 1984.

PERSONAL INDEPEDENCE AND INITIATIVE

Mini mum e In this area means

(I) You have :ound And held a job (paid or volunteer) where your performance

was evaluated by s;omeone not connected with Free School.

(2) You dboui._ your plan 1t)r ti1X MOnths Iron now, or at least

be able to ofier some realistic alternatives.

(3) You have developed a particular skill or interest of your own, which

you enjoy, are proud of, and are glad to be asked about.

(4) You have enough selfdiscipline to take responsibilities which other

people can count on, and also to let people know when you cannot

accept a responsibility.

(5) You are learning how You "come across" to different sorts of other

people, and how they affect you.

(6) You can suggest people for Your own Graduation Review Committee and

help design your own "final exam."

Additional proficiency in this area might be demonstrated by such activities as:
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0 104'1
AMOS t Vo;; t a1 ro

;4.; reel i 01.

ct t t tident de f in.'s and the advisor

111 .

The heart of this: !,vstym is that e lch student shares in making each

decision about his .,wn ,rallu..t on I rom Free School -- when he thinks he

can 1,),. "ro idi expect it_ions .art, dppreprate for him, how

r,eet tht ->A ! 1t i, w-; , \,Lc ;h0111111 lV,im 11,0 t h i.s performdnoe, how to

evaluate, whk then i<a i t he should bra ',nate,

and wit tt sh n Id ')1. t -11 out ry in h is NI'S records. A student may be

certified l.+r the ; .2:tv t ;le .111 h is; ihth hi rt h day. the procedure

is

(1) 5 t 11,1k rat ,wrec. .,t I,`'" t til ree months in advance

in dd dtt 1472-73) km a target date for

graduat

ndent work jut.; with other s tat. f , agree on a

wri t , I 1 r t Ind] several moot hs work.

( 3) Contract c.c..- z ;Hu ,onp..t enc., requi rements not yet met,

pi as add i t :I prat i ciencv areas agreed to be appropriate for

the student.

(4) tudent and Li isor agree on s tudent' s Graduation Review

Committee, to in 01 tide:

two s tat' f (o the r than adViSti

one Free School parent (chosen from Governing Board)

one se, ondary student

one ;Die! , not formally related to Free School

Advisor se 'hien ,ifivocate before tit committee,

(5) Cmmi t re t r;on t h v with t mien t n1d ddvisor, to monitor

ProKri..,-, .n1 .1, Iearning co- I rat; t

69,4-



(6) At completion of contract period committee meets with student

and advisor for al graduation :t-rview -- 1 - 1 1/2 hours

in an informal setting. Advisor summarizes his own and other teachers'

records of student's accomplishments. Committee and student discuss

these (if necessary) and any other areas or topics considered relevant

within graduation requirements.

(7) On basis of interview, previous meetings, and School records,

Committee recommends for or against graduation. Positive recommend-

ation goes (in writing with comments if,desired) to Governing Board

for ratification. Negative rerommendation goes to the student

and the advi..or, with reasons, and with suggestions for additional

work to he completed.

(8) Governing Board ratifies cmmittee recommendation and certifies

that student has completed Free Scho graduation requirements.

iii 3i vial diploma is awarded by MUM. Unofficial and real diploma

is ',70ntofrod by Free School Governing Board.



coNCY1S1ONS

It is clear from data ,7atnered and observations made this year that the

Free School has mucii to offer students in the way of innovative learning situa-

tions. Its success in dealing with the problems outlined in this report--and

other problems as wellmay well deternime its ability to go on offering those

'1 advantages.

noo

'Pit? t.- 1.03r, that most

to :%%tdc. Mc.v titi n'No induence tAle daily functioning of

the school, the critinurl tr7,Inin7 tho .7taff, the dovriopment of curriculum

and he prorit-i. ta4 underlIo They haw functioned most

in1".:1._!h,,:H1_2.. ev'd U:. ion or Those .1ction,.: occur once a

tr-iu -ind foreotten until the next year. The

halanc- Ilrio 1:3 to be .Tent determining their own procedures.

:f the noverniai7 ?r)ard shlftod i t.. emohnsis from staff evaluation to

;-taff rievelopment %nd currif:ulun develnnment sone of the power struggles could be

av aid :0A to )n,..r .ie more effectively.

tcre h71.; Loen loss of :tudent:3 and especially of

ro:..:;Jns ,7iven is 'he Lack of emphasis on oasic skills.

-lore concentration on skills, -ind hotter documentation of skills, are needs that

seems to 1.e indicated.

There has t,ecn a coniderable los:, of staff for a variety of reasons.

The school suffer: from the amount of tine new staff people need to adjust to

the environ:%ent. InLcrstaff relntiom-hips need to be dealt with on a consistent

basis and efforts made to avoid such losses.

The school ha,s not r,enerally made zIdequate use of resources available to

it through the Minneflpolis Public School System.

Student beh:ivior is often dealt with on a crisis basis. Staff training in

child development. -ind behavior problems and the use of resources available might
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help.

Decisions are often rnde on a cris1.7 The internal evaluator

has not been effective in 1'eedinf7 dat:i into decision-akinr, processes. Better

planning q.nd more thought about what kind of data will be relevant to decisions

is needed.

3econdary %r.:- Lot 11: :!roement -xpkctation3 of students.

Student problems wit .12.1(1 ict'v (:. not boon de:at with

consistently and oftfuctiviy, %rid 11:tve not Ueen used. There

are indiction s that bctr c of :3t-,rr tiriL ihi 11c;viate these problems, or

free :%ore Line f,:r 'L .11(.;,/i:JA_:
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RECOMMENDATIONS

The following recommendations come from a variety of sources; staff

members, volunteers, consultants and student support personnel from the

Minneapolis Public School system, and parents. They occur in the body of the

report and are repeated here for convenience.

Ir roosi -olIhr-rsr. or less mature. students should be
:t_11"al.ej 0. ror porticm

-A

or quiet activities.

2. In the middle areh greater care should be given to the make-up
of advisee groups and assignment of advist,rs so that groups can
function better.

3. In the secondary are:i the should establish clear policy
about student absenteeism. It' the school_ waits to provide a
year off :1('12nol for son(' students it should make that offer
clear and invoive students hhri parenLs in the decisions to
determine whether that is wh:,t the student needs.

4. In the scondary :area student choices should be expanded by
referring mere students Lo classes nt the University, Marshall-
lIniverc ity Hi gh Schoo I , ;irban Arts or other sites.

In the secondflry area 4,pam toachin:: does not awn ys show best use of
staff time -and could be reduced.

6. In the secondary area students now at the school should establish,
with adviscrs and parent-, expectations for next year. OomLequences
of not meeting those expectations should be made clear before this
year ends.

7. In the secondary area cumulative records of new students should be
consulted before school starts and attempts made to predict
problems so that plans car, be made to deal with them if they arise.

3. In all areas better use of resources available through the
Minneapolis Public Schools system should be made.



liE6i0SE6' TO THE REPORT

This report was d tribut ed in eomplete rouh draft form to the Gsverninr

Roar en Ytay i'qh and roz,$)nses were eollected from that date to June 11,

197h for publication with the report. In addition some comnents were collected

while the report 'sas in progress, as portions of it were riven to select persons

for correction. Responses are roughly grouped and sources identified as staff,

student or parent.

NEEDS 1DE7IFICATION

Parent:

Nationnl Insti4ut,' of ducation (NTE) quc.rterly reports list needs not men-

tioned .-:cn the n-rds_ of luiot ;:ids who do not de:-.and attention or who

need 1.11ct, .o ,or; identisied by .,econdzsry staff and prirviry

L a neri of leade:hieally shecesnful students for

par.'.;nt:

7herr Is a n-A- ;n !r;:7:1-:., to find wa;:s curbinr lgrresive behavior.

A H and tore is a need for volunteers to

do rk dent' on onrt,o-on banis regularly.

More culture classes are needed to deal with racism in terms of what the

black fanny is and :Illy pople relci nF. they do.

There in a need to at.ract and keep black students and a special effort will

1

have to be :-Ade. 'inc nuL::cribtions should include ,et, Ebony, and Essence.

Staff:

The nreds skit in dealin.- with kids in groups and dealing with

feelini7o before cris1;: arises. The coun3elor needs to work on getting those

skills to ;ince he eounsol,r po:,ition will be phased out at the end

of ne;;t, neod.. ro wort.; on rinding resources for the staff

to 4,11m t) :or r !.hi' counselor is gone.

t



Staff:

Many of the good IhInrs I .aw happPn and was involved in tare not included.

I would like to rome'hing about choice-mnking, creativity, and student's

skill in manipulatity

VOL' iTEER PROGRAM

The oral; inin thini: or Li ro.pct +;ii

volunteer L. ril 11',ETWnr Or 171 11111 Oen: th'It. entered :Ind

worked in the in '0;1'd - _0-vor 100. A t7-o.A nu"' of Lhem were %II

aryi ,:o7e

ain active par' :n

c.!71() L-ilk next year. They have taken

luntoer pro,- ram. A1.0 /,:10 art porram

. ver:.1;

Ot.aff:

It 1:- rr swout th.:t there

p-r-: ,H 0-.r.!Clat,ion or role.'; and expectntionL; throtwn-

c-14- the to lark or policy .ind 'HO( of

educa-:ional Il( in !!!! of f:ovcrl. rep'.

(IOVERIIING WARD POLICY ROUES

Staff:

There is no mention of the move to new quarters and the work of the committee

1

m for space allocation then-. Those decir:ions involved hard work by that committee

Is

in obtaining community innut and snui3fying staff needy as well as it could be

done.

The Governing nonr'i :7ee and :Ipprove the evaluation plan

for



121-
Kg 511 There is no roport. of I 1,Q trIw7.1...: of the t fold months and tho definition

of purpose that has cont out. Q1 those

F':,t-ent

The Governing Board ne(..,Lz to hire r: community orizer to help then organize.

s TuDE:T BODY

J.

The 3,...,t1;:;1.1.ec., , 1 'n)r:p::/'.`12tiVe

,tizt."1 such 3E11 been

in,:erted :in 4,,he tLX r, ...;),..11:c to

;. A 1. t.:7) 0. j. rc And


