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SECTION II - PROGRAM

A. Analysis and Statement of Certifiable Position

1.

Certification: Students of cur program will receive

a Bachelor of Science degree and provisional certifica-
tion for Elementary Teacher, Grades N~6.

Roles, responsibilities and functions of prospective
graduates and programmatic implications:

The geographic area most served by our training program
and most sought out for positions by our graduates is

Suffolk County. The remainder of Long Island (Nassau -

and Kings and Queens County) as well as outlying areas

of New York State, are also often used as employment
resources. Some of our graduates have, of course,
acquired positions outside of New York State. Given
the political, economic, ethnic, racial and social
diversity of Long Island, and the added diversity of
¢catlying geographic entities, our program makes o
strong attempt to train our students to accommodate
to these diverse patterns of multi-dimensional
differences.

Our program is based, however, not only on our
perceptions that our students need to accommodate to
diversities of community status, but also on our
beliefs regarding what an effective teacher model

should be.



Our teacher model is, thus, based on a strong

theorctical founaution. This theoretical formula-

tion has its roots in various educational, historical

and psychological frameworks. The research of Lewin,

Jersild, Gagne, Skinner, Erikson, Lecky and LaBenne,

as well as the works of Piaget, Dewey and Bruner all

contribute to our teacher model. This model takes

into account the following important considerations:

a )

b)

e)

The self-concept and self-understanding of
the‘teaCher.

The teacher's awareness of optimum conditions
for effective learning.

The teacher's sensitivity to the child's
cognitive and affective development, includ-
ing his self-concept, developmental processes
and factors which influence this development.
The teacher's awareness of the child's
language patterns, dialectal diversities, and

language development processes which ultimately

will serve to educate the child to become a

literate and effective citizen.

The teacher's perceptivity to the relationships
that evolve in a classroom setting: which con-
siders the politics and economics of the

community; the concerns of the narents, the



backgrounds of the children; and the relation-

ships of each child to each other child and their

rolationships to the teacher.

From these considerations upon which we base our teacher

model, we develop a teacher training program which pre-

pares the future teacher to be an effective diagnostician,

a facilitator of learning and an agent for change when

that change is deemed necessary.

Roles

Diagnostician

Facilitator

Responsibilities
and Functions

Diagnose child's educa-
tional background and
needs with reference to
cognitive, affective
and developmental
factors.

Prescribe appropriate
learning experiences.

Perceive environment and
respond re: stimuli,
background which child
brings to tasks,reaction
to children's needs and
societal demands.

Encourage each child to
participate in developing
own educational goals.

Interact in manner to
enhance child positive
self-concept.

Program Implications

Competency in use of
diagnostic instruments
in specific subject
areas and in general
measurement and evalua-
tion.

Modules in child develop-
ment and identifying
special needs of children.

Experiences in elementary
schools over a period of
1.1/2 years working with
individual children and
groups.

Knowledge of resources, ;
professional materials and
curriculum to aid in making
appropriate prescription.

Foundation modules to offer
practical application of
theoretical concepts.,

Teacher self-awareness
modules part of all levels
of training program. ‘

Direct interaction with
individual children and
total class on all three
levels.



Roles

Cnange Agent

>

Responsibilities
and Functions

Distinguish between
effective and ineffective
envirsnment based on
breadth of students®
educationa) “ackground.

Recognize . .pact of how

students themselves were
taught and how they see

themselves as teachers .

and learners.

Program Implications

Continued exploration of
personal philosophy and
pProfessional trends.

Participation in seminar..
human relations modules, .
and individual conferennnc
with public school |
teachers, peers, and
faculty members.
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SECTION II - PROGRAM

B,

Requirements for entrance

1.

Students will be required to demonstrate competence in
the clear and logical expression of ideas in written
English. This requirement may be met by passing the
English proficiency examination or by completing a
designated course. |

All students will be required to complete 75 credits ip

the Liberal Arts and Sciences distributed as }ollows;

Natural Sciences and Mathematics 12
Social Sciences 12
Arts and Humanities - 12

Electives (recommend that this in- 39
clude a concentratica in one
discipline)

Prior to entrance, all students will be expected to com-

plete module entitled "Introduction to Peaching". The

objectives of this module are:

l. To enable student to explore teaching
as a potential career.
2. To clarify student's personal philosophy of
teaching.
* 3. To gain insight into potential strengths and
weaknesses as a teacher.

This module requires participation by siudents for

"at least six days in different grade levels of

elementary school, and further participation in
self-awvareness seminars with peers and university

faculty members.

>



SECTION II - PROGRAM

C. Expected Skills, Knowledge and Attitudes
and

D, Assessment
The knowledge, skills and attitudes required for program
participants to be recommended for certification, and the
procedures, conditions and criteria for assessment are
listed at the end of this section. An explanation of
the format used follows.
Competencies are grouped into 13 components: Generic,
Child Development, Teacher Self-Awareness, Foundations of
Education, Measurement= and Evaluation, Reading, Children's
Literature, Language Arts, Mathematics, Science, Social
Studies, Creative Arts, and Drug and Alcohol Abuse
(Preventive Education). Within some of these components
there is further clustering, e.g., Music and Art com-
petencies are each clustered within Creative Arts.
An eight-column parallel arrangement is employed. Columnar
headings and related codes are described below.

Competency Number

Each competency is numbered consecutively within
the component, There is no implied hierarchy in the
numbering system.

Module Number

The instructional program is completely modularized.
Next to each competency number is the code for the
module designed to enable students to achieve that

N




competency. Modules may relate to single competencies,
a few, or an entire cluster of competencies. Both

an alphabetical and a numerical designation have been
as@igned to cach module. The alphabetical deéignation
refers to the module component in accordance with the

following code:

COMPONENT CODE
Gefnei!‘ic *« ® ® % © o ® ® 8 8 » G
Child Development . . .+ « « + & C
Teacher Self-Awareness . . . + T
Foundations of Education . . . . F
Measurements and Evaluation. . . B
Re adin g ® ® R ] [ ] [ ] [ ] [ ] L ] L J [ ] » R
Children's Literature. . « . + L
Languﬂge Mts . ® * » » » . @ 'Y N
Mathﬁmatics » ®» ® ® ® @ ® o e @ M
SCi ence » . » » o » * . ° . S
Social Studies . . . . . ¢ . e W
Creative Artl a e ® e » ' * » ' A
Drug and Alcohol Abuse

(Preventive Education) . . . . & D

The numerical designation reflects the semester
recommended for completion of that module, as follows:

SEMESTER MODULE NUMBERS

Upper J\lni or " s e o o @ 1 - 19
Lower Sen i or s o ®» » ® » 2 0 - 3 9
Upper Sen i or ® » o e o o 4 0 - 5 9

Level and Seguence

Both an alphabetical and a numberical designation have
been employed in this column. The alphabetical designa-
tion refers to the block of study in the professional
sequence. The following four unite are offered each

semester:




PROFESSIONAL SEQUENCE CODE

The Teaching-Learning Process I
Curriculum: Content and Strategies

The Child, School and Society

H =m0

Teacher Self-Awareness
The numerical designation indicates the recommended

semester of study:

SEMESTER LEVEL
Upper Junior 1
Lower Senior 2
Upper Senior 3

Setting for Enabling Activities

This column indicates the primary settings of the
enabling activities included in the modules. Since
modules offer students a choice of enabling activities
and alternate means of achieving competencies, the
settings are provided as guides for the student, not
requirements. The following codes have been used:
SETTING CODE

University (lecture, workshop,

etec.) . . s s o »

Public School » s s ®

Peer Seminar . . . .

Independent study . . . o

Field experience other than at

public school (such as reading
CIINiC) ¢ o v o o o o o 4 4 . o

L] [ ] | ] L]

L 4 [ »

Hownc

»
» | J [ ] »
L ]

o

Required knowledge, skills and attitudes

The total set in this rolumn specifies what will be
expected of the student as a basis for recommendation for

certification.

i




Evidence of Attainment

These two columns define the procedures, conditions
and oriteria for assessment.

Student Performance: Describes procedures and
conditions,

Basis for Assessment: Specifies the actual facets of
the performance which will be
assessed and the criteria to be
applied.

The following code has been used:

BASIS CODE
Submitted material . . . . ¢ o o & S

Classroom performance

(in public school) . . + . + . &
Evaluation check list . . . . « .
Non=-classroom performance

(such as at peer seminar). . . .
Participation in experience . . . .

vZ WO

For each of the above, standards of performance are
explicitly delineated in the module. The standards are

item specific, that is, the criterion level is achieve-

ment of satisfactory performance on all items, unless
gspecifically stated to the contrary.
More than one basis may be used for assessment of
performance. For example, the code SCE indicates that
submitted material (S) and classroom performance (C)
using an evaluation check list (E) will serve as bases
for assessment.
Assessor
The following code is employed:

University faculty member = UFM

Public school teacher = PST

10
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Where more than one assessor is noted separated by a
slash (/), assessment will be by either of the ones
listed, unless specifically stateu to the contrary.

Additional Comments on Assessment:

"The problem" in a modular curriculum plar has been
described as "arranging the program so that the student
does not live in an 'assessment environment', a kind of
hell of pre-tests, post-tests and continuous and
abrasive feedback about his performancel.” 1In an
attempt to avoid this “"problem", varied modes of
assessmeni are included: written examinations, oral
reports, classroom performances, micro-teaching,
demonstrations at'paei seminars, simulations, role-
playing, and submission of resource files, models and
student-made materials,

It is patently more difficult to establish objective
criteria of evaluation for these many modes of assess-
ment. The program addresses this by including in each
module explicit evaluative criteria, such as check lists
and guides to evaluation of submitted materials. Samples
of these are included in Appendix F. As modules are

field tested, these will be further refined particularly

with regard to indicators to distinguish between different

ratings on the guides.

lpruce R. Joyce, Variations on a Systems Theme:
Comprehensive Reform in Teacher Education (Part
one: Program Objectives) p. 53.
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Assessment of competencies in the program, however,
has to be viewed within the entire context of the
program's commitment to research and development. As
the effectiveness of the competencies themselves are
tested, the assessment statements too will be revised
and further clarified.

The issue of reliability and validity of assessments

is discussed in Section II-F Program Evaluation and

Management (Data Collection and Analysis).

Provision has been made for appeal by students who

feel that their assessment has been unfair. A student
who has twice been given a rating which he/she considers
unjustified may appeal to his/her Guidance team for
appointment of another assessor. If the student or
original assessor do not agree with the decision
reached by the new evaluator, either may appeal to the
Coordinator of the CBTE Elementary Education program

for final resolution, This will not in any sense ;prec*lude

the usual academic appeal procedures available to all

STUAMNEs at the university.
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SUNY - STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT:  GENERIC
e T —_— ; — ;
5 o @ :
o m al & oo REQUIRED KNOWLEDGE, EVIDENCE OF ATTAINMENT
Z r it M m m H SKILLS, ATTITUDES ; ; ‘
. H ARl HaD> _ : ; « : _ - ;
w .m;u. Wm Wﬁ M m m..... The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
Olmml |z
O] =l Hdunjurkdg] s
PLANNING AND IMPLEMENTING
INSTRUCTION
1|G1 |I 1] U [Identify the elements of a|Given a list of twenty Level of mastery: 1008 |UFM
behavioral objective. objectives select those
. objectives which are
behaviorally stated and
translate the othersinto
behavioral terms.
2161 11 1 U |Construct samples of behaviIdentify a subject area Level of mastery: 100% UFM
|ioral objectives in each. |and a specific group of
of the three major domains|children and write two
appropriate behavioral
objectives in each of the .
following domains:
cognitive, affective,
psychomoter.
uﬁrp I 1]|U,P [Formulate lesson plans Describe a group of Correspondence between Peers and
ased on behavioral children in a hypo- behavioral objectives and|UFM
pbjectives thetical classroom. Plan |actual lesson as
short lesson specifying|determined by jury of UFM
ge level and behavioral |and 2/3 of peers present.
objectives. Teach
lesson to peers who role-
lay pupils in the
ypothesized setting.
==
g L
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SUNY - STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT: GENERIC
—— -~
.| o & @| REQUIRED KNOWLEDGE,
| ®| 28|25 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
3 w WW > 26 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
11620 |I 2|s,U Teach prescribed instruc- [a.Given a classroom a.Mastery of instruc- PST/UFM
tional objectives to a setting, and an in- tional objective by
group of children in a structional objective, 808 of children, as
manner which promotes the student will plan determined by pre-
. positive learner interest. and teach a lesson to and post-test,
a group of children b.CE
(minimum of six) or to
the entire class, if
appropriate.
mrmnw I 2]S Design and present lessons|a.Given a classroom SCE PST/UFM
which meet specific needs setting,determine an
of individuals and groups instructional need of:
of children and evaluate l.an individual child
to what extent those 2.a group of children
lessons met target needs. 3.the entire class
b.Submit basis for
determination of needs.
- c.Plan and teach three
‘ lessons, each to meet
one of the needs. .
~ - d.Diagnose to what extent
lessons met identified
needs.
e.For those needs not met,
submit plans for further
lessons.
==
.
4
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TONY BROOX -~ ELEM.

(N-6) PROVISIONAL

COMPONENT: GENERIC

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSOR

~ SUNY - S
ol 2| w{~,H
z POl v = e
g Z| Z
-l 2 AR538
By DI HAD e m
£|] a|>alalF
= R L L RR AR
621 {1 2]s
7622 (1 2p,1,P
862 |11ls,p,I
-
=
\
T/
@
|
m

Organize units of instruc-
tion to fit realistic
periods of time.

Utilize techniques such as
flow charts and brainstorm-
ing to collaboratively
design a unit of instruc-
tion.

ORGANIZING & MANAGING
INSTRUCTIONS

Demonstrate knowledge of
alternative educational
approaches.

1 X4

Indicate in advance the
approximate duration of
each of the three lessons
taught in conjunction with
preceding competency.

Given a topic in a peer
seminar,collaboratively
design a unit which
integrates at least four
different subject areas.

a,After visiting two of
the following:Montessori
school, open-space
school, open classroom,
inter-age grouped class,
team teaching unit;
report on visits to peer;
seminar.
Include an analysis of
the approach:
1.philosophy
2.historical background
3.critiques from the

literature.

b.Evaluate the classrooms

observed with reference

to the above.

SCE

Unit plan evaluated as
to completeness,
practicality, depth,
innovativeness, pro-
vision for inaividual
needs and interests.

Self-
evaluation
and PST

UFM

UFM
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SUNY - STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT:  GENERIC
—— ey — - ; ;
o © #| REQUIRED KNOWLEDGE,
Zl 28 o2 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
& Z1 2 - ;
1 283laas :
2| 83|89H| The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
Ol WMim=o0 .
B23 |1 2u,I, |Gain insight into the Written examination based |Level of Mastery: 80% UFM
S nature of classroom group |on readings.
behavior such as:
a.the dynamics of social
interaction
- b.properties of groups.
c.properties of group
members
d.classroom conditions .
that influence the
experiences of pupils
in groups.
) ﬁnw I 2ju,I |Analyze techniques which |Select at least three S UFM
assess classroom group different techniques for Level of Mastery:
behavior and teacher- studying classroom group Grade of "B"
pupil interaction. behavior and one model
for studying teacher-
pupil interaction. For
each write a report on:
nature of the technique,
how it is used,expected -
gains from use,
limitations.
LG40 |1 3 5,U |Group children for a Given a classroom setting,] Student analysis of PST and
variety of needs and teach a lesson to each of | lessons using evalua- Self-
{ purposes, such as: three different groups tion guide and SCE. Evaluation
s instruction, common which you have organized ’
A interest, social concerns,|{on one of the following
= and others. bases:
[ ’ a.instructional needs
; b.common interest
2 e c.other .
mﬂw o Give rationale and support E i
2 for organizational
e decisions.
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SUNY - STONY BROOK - ELEM, (N-6) PROVISIONAL COMPONENT: GENERIC
S s ——— it fiesidoh bt : . dsamshiesa
S m o £ | REQUIRED KNOWLEDGE,
z Tl w0} nNu H SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
o m - m m M W. B | .
m a Sa M Mm The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
Ql HEIm=g
%) 2l Awm : ; ;
216G 40{1 3|s,U Conduct effective class- Given a classroom setting,|Accuracy of Self- PST/UFM and
room group meetings. conduct three classroom evaluation Self-
group meetings of varied |[CE evaluation
sizes and analyze each
meeting for such compo-
nents as:leadership style,
group roles,group problem-
solving, troublesome
behavior of any members
and response,and your own
preparation for and in-
volvement in the meetings.
w+m 24(1 2|s,U,P|Identify non-verbal cues |a.Observe a class and a.Satisfactory completioh
; from learnmers and identify a minimum of 1 of observation guiae.
appropriately modulate non-verbal cues dis- .
teaching behavior and played by pupils.Using
expectations. an observation guide,
note possible inference
from each.
b.In your own class,note b.Accuracy of assump- UFM and
five verbal cues you tions and appropriate-|Peers

detected and describe
to peers what modula-
tions you made.

ness of modulations
as determined by jury
of UFM and 2/3 peers
present.
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SUNY - STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT: _ GENERIC
— g — S S i otoshutisdis
|l o = | REQUIRED KNOWLEDGE,
21 =| 4.8 w2 H| SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
.| 8] .8|25¢8 | :
2] 2|43[298] The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
O Ol MB|mZ0
O] Z1H0lnme - : ‘
4G 41}1I 3|Ss,P |Aid children to assume During an extended period |a.Accuracy of Records. PST
responsibility for prompt |in the classroom in which
completion of assigned assignments are made and |b.Quality of interaction
tasks. responsibilities delegated| with students based on
to children, maintain
records of children's l.Concern for pupils
responses (completion of self-respect.
tasks,quality of work,
etc.). When assignments 2 .Encouragement of
are not completed: sense of self-
a.Discuss possible reasons discipline by pupils
for this with cooperat-
ing teacher.
b.Choose appropriate
follow-up techniques.
m.F‘mN I 3|s Manage a classroom in a Given responsibility for | a.Observation of student
calm, orderly,positive managing a classroom for per formance on at
fashion and demonstrate extended periods of time, least three occasions
the ability to handle the student will demon- using evaluation quide
pupil upsets or unexpected|strate appropriate b.Self-evaluation form
disruptions when such responses to pupil dis- completed by student.
occur. ruptions and unexpected :
events and maintain a
positive classroom
UTILIZING INSTRUCTIONAL climate.
TECANIOUES e SN
6 G 3 |1 1lu,1,p|Demonstrate an understand- |Written examination on Level of Mastery: 100%
ing of concepts of in- definition of key
mmw dividualized instruction. |aspects of individual-
; ized instruction.
=
.‘\
me ’ .y
\ -
2 .




SUNY - STONY

BROOK - ELEM.

(N-6) PROVISIONAL

COMPONENT?

GENERIC

) -1 O ¢l REQUIRED KNOWLEDGE,
zl 4128 w2 b SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
NI EEE
£l 8|52 e @l The student cant STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
> olurdlm=zgy
2 |l =20z
76 3 |1 1},1,P Identify and evaluate a a.Describe, compare and S UFM
; variety of approaches for react to at least five
| individualizing instruc- practices used to in-
tion, such as CAI, Open dividualize instruction.
Education, 1PI,individ- b.Observe two classrooms |SN UFM
uwalized curriculum kits. practicing individual-
ized instruction. Com~
plete observation form.
Discuss reactions with .
peers at seminar.
18 G25 |1 Nic.m.m Identify classifications a.Given a list of 40 lLevel of Mastery: 80% UFM
of questions and use them questions and responses
in an instructional con- the student will
‘ text. classify the questions
according to two of the
following: Flanders.
fraenkel,Taba,Sanders,
Bloom, other.
b.Report in writing at Level of Mastery: 100% UFM

Wi

least five examples of
different kinds of
questions used by you
in a classroom.Classify
each question using one
of the systems iden-
tified above.

Ld
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BROOK - ELEM. (N-6) PROVISIONAL

COMPONENT:

GENERIC

NO.

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASTS FOR ASSESSMENT

ASSESSOR

SUNY - STONY
—T &
m EFGm
m| ?2loze
Al ae|EH5
DY DM
Q1 2O &4
JEREER
G26 |I 21s,U,P
0627 {1 2|u,I
\anu 12|u,I,s
z=
Q\
=
v
2

Demonstrate constructive
means of expressive
communication with
children.

Select instructional
strategies based on
individual children's
needs and learning styles.

Construct, use and
evaluate activity cards.

Y
P

While being observed in

a classroom setting on
three different occasions,
indicate mastery of
specified communication
tasks. One of these
observations will be
recorded on audio-tape.

Given an anecdotal
description of ten
children, a list of
behavioral objectives and
a description of in-
structional strategies,
select a possible
strategy to be used with
each child. Explain
decisions in writing.,

a.Within a classroom
setting,develop and use
a series of two activity]
cards in each of three
subjects.

Self-Analysis of audio-
tape using communica-
tions check list and CE
by PST.

a.Satisfactory perfor-
mance on such criteria
as:Relationship to -
instructional program,
Appropriateness,
Motivational level,
Provision for pupil
options,Extension of
pupil interests, and
Promotion of pupil
learning.

PST and
Self

UFM

PST
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NO.

|COMP.
|MODULE NO.
|LEVEL &
SEQUENCE

TTING FOR

NABLING
CTIVITIES
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REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

¥
EVIDENCE OF

ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSOR

E

I

St VY ABRE

Prepare and implement con-
tracts with individuals
and groups of children.

Conduct classroom dis-
cussions which reflect
sensitivity to others,are
positively reinforcing,
accepting and pupil
supportive.

ey

b.Submit examples (these
can be xeroxed or
copies) of 10 commercial
cards including those
which you consider
particularly good and
those you consider un-
suitable. Explain your
reasons in a brief
statement.

Working with a group of
children,plan a contract
for a unit of instruc-
tion.Guide children
through completion of
contract.

Given a classroom setting,
student will be observed
on at least three
different occasions for
evidences of positive
interaction with students
as specified.

SCE and satisfactory com;
pletion of self-evalua-
tion form.

CE

UFM

-Self-
evaluation
and PST

PST/UFM
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~ SUNY - STONY BROOK - ELEM. (N~6) PROVISIONAL COMPONENT: GENERIC
T ; S e —
. S | REQUIRED KNOWLEDGE,
21 “| aB{,2E| SKILLS, ATTITUDES EVIDRNCE OF ATTAINMENT
W. m W & M 2 > The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
o Mhmwmmm _
ASSESSING MATERIALS &
RESOURCES
4 64 1I1]1 Demonscrate familiarity Select 3 topics from a S UFM
with Educational Index given list of current
and professional journals. Jeducational issues,
locate relevant articles
in Education Index of past
two years, read and react
to articles in journals,
and summarize in brief
statements (4 x 6 index
cards are acceptable).
566G S{I 1i1,P Identify a variegy of Compile a list of at least]| Resource list evalunated |Peers
sources for obtaining 15 resources for obtaining| as to accuracy and class
materials for classroom material from non-com- potential as determined
use; such as: mercial as well as by 80% of peers at
a.Catalogs commercial sources.Indi- seminar.
b.Guides for free and in- |cate potential classroom
expensive materials uses of kinds of material
c.Professional journals so obtained. Present at .
d.Local merchants least 5 to a peer seminar
e.Other non-educational for inclusion in permanent
commercial companies file.
f .Museums
g.School district

facilities
h.Government sources
i.Others
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SUNY. - STONY BROOK ~ ELEM. {N-6) PROVISIONAL

COMPONENT:

GENERIC

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

o,

BASIS FOR ASSESSMENT

ASSESSOR

B S «
ol = sl o
z 233 PR

= ZlZ -
’ Sl A3l 3>

By S| 8D me-
= Q| > e LB
S| 21 44lmzo
Ol =158 oug
66 |11k,1,u
7p 28[1 2 ,1,P

Plan the physical environ-

attention to features such
as: a) organization of
materials b) maximum
utilization of space

c) aesthetic considera-
tions d) specific learning
objectives.

Describe and design class-
room learning centers based
on specific learnirg
objectives.

Kfter ..sezrving in at
least three differently
j[organized elementary
classrooms complete one
Wm the following:

.Design a model of a room
for a specific age level
of children. Justify tbe
features you have in-
cluded.
[b.Write -a paper describing
how you would organize
the physical environment
of your classroom.

a.List at least ten
| learning centers you
would include in a class

b.Design one of these
on campus or in a class-
YOOm.

c.Having identified
specific learning
objectives for a group
of children,describe
three centers to
facilitate the attain-
ment of those objectives

mmﬁwmmrnnonw performance
using evaluation guide -
determined by PST or UFM

at a specified age levelland 90% of peers at

presentation.

UFM

PST/UFM
and Peers




“

SUNY - STONY BROOK ~ ELEM. (N-6) PROVISIONAL

COMPONENT:

GENERIC

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

STUDENT PERFORMANCE

EVIDENCE OF ATTAINMENT

BASIS FOR ASSESSMENT

ASSESSOR
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Analyze a variety of
material for classroom use
other than kits and text-
books.

Plan, develop, assemble,
and critique graphic
material which will
interpret cognitive or
affective goals.

Devise and construct
materials which meet
specific behavioral
objectives and which
address themselves to
varying learning needs,
such as:kinesthetic,
auditory,visual.

28,

ICritically evaluate at
least five types of
materials used in a
specific classroom such
as: games, art and music
materials, A.V. supplies,
dittos, manipulative
materials, other supple-
mentary materials.

In a classroom complete

any 5 of the following:

l.chart

2.bulletin board

3.overlay

4 .transparency

5.photographic display

6 .hectographed or other-
wise duplicated material

7.cartoon story book

8.map

9 ,other

Given a classroom setting,
identify an instructional
need for which commercial
materials are unavailable
or wbmwvnovnwmﬁm.noamnncoj
three different learning
aids each of which
stresses a different
learning mode and use in
the class.Report and dis-
play to peer seminar.

Satisfactory completion
of materials check list,

SE

SCE and Self-evaluation
form completed by studen

PST and
Self

PST/UFM and
Self~
evaluation
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BROOK ~ ELEM. (N-6) PROVISIONAL

COMPONENT:

GENERIC

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSOR
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Demonstrate proficiency in
and incorporate the use of
audio-visual equipment in

instructional program.

Survey the neighborhoed of
the school for information
relevant to the class
population.

Critically read and
interpret children’'s
permanent records kept
in school.

a.Pass proficiency test as
a minimum on the follow-
ing: tape recorders,
filmstrip,motion-picture
opagque and overhead pro-
jectors,film loops and
video-tape cassettes.

b.In the course of an

- extended period in a
classroom, employ four
of the above in the
instructional program
or: at least two
occasions.

Either individually or as
a team member, survey the
school neighborhood to
which you are assigned.
Complete the check list.

Survey a series of recor
of a class and stipulate

impacts on the educational
plan for the class.Provide
justification.

on a check list which datal

4

+

a.Certification on
proficiency in use of
equipment.

b.Certification by PST
on employment of
equipment.

Accuracy of check list
as determined by PST and
Peers familiar with
communi ty.

Interptetations .
justified by records.

UFM

PST

PST/
UFM and
Peers
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SUNY ~ STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT: GENERIC _
e e - —
.|l o S W| REQUIRED KNOWLEDGE,
21 #| 28 w2 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
g ZZ ;
. S AR Ha> )}
£ 2183528 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
34 |G47 |1 3 B,P,U |Use varied forms of report-Given information about a
ing pupil preogress such as:group of students:
report card,narrative and .Complete report card on [a.and b. Reports to UFM
conference models. two children. reflect:accuracy,
‘ b.Write a narrative report| sensitivity and
on two children. clarity of expressicn.
c.Plan and role play a c.Evaluation guide com- |UFM and
reporting conference pleted by peers to in- [Peers
- with a parent where you clude item such as:Was g
assume the role first parent made comfort-
of teacher then of able?Was attitude
parent. respectful? Were long
and short range plans
proposed? Was coopera-
° tive action planned?
UFM and
Peers
rad i
%— '
=c
. =
‘
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2 .
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COMPONENT:

GENERIC

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSOR
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Maintain records of a
variety of student
behaviors.

Describe at least three
different modes of pupil
self-evaluation.

Analyze instances of pupil
failure to achieve
objectives and plan
additional instruction.

naintain records on at
least 12 children over a
lperiod of two weeks. Use
journals,school record
forms,check lists or
anecdotal forms. Include
4 of the following:
a,attendance

jo.problem behavior
c.responsibilities of
children

d.performange in
curriculum areas
e.homework,contracts or
other assigned task

ﬂW<65 a classroom setting.

At a peer seminar,present
and discuss critically
three different modes of
pupil self-evaluation by
pupils engaged in three
different learning
activities.

Identify three children

structional objectives
previously taught to them.
Diagnose specific weak-
nesses and analyze errors.
Plan new lessons to meet
loriginal objectives. Sub-
mit diagnoses and pre-
scriptions.

rL

Accuracy, clarity and
usefulness of material
recorded.

Appropriateness and

agreed by jury of UFM

Accuracy of diagnoses,

who have not achieved in- jnsight into potential

causes of difficulties,

of prescriptions. Above
determined by jury of

rating of "acceptable”
on each item of check
list.

Al

practicality of modes as

and 2/3 of peers present.

and professional quality

PST and UFM with minimum

PST

UFM and
Peers

PST and
UFM
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COMPONENT: CHILD DEVELOPMENT

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

£

STUDENT PERFORMANCE

’ EVIDENCE OF ATTAINMENT

BASIS FOR ASSESSMENT

ASSESS
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Demonstrate knowledge of
characteristics of
children at various age
levels with reference to
topics such as:language,
physical and cognitive
development,emotional
needs,social relation-
ships,ability to follow
directions and attention
span.

Demonstrate an awareness
of various determinants
of pupil behavior, e.q.,
psychological,cultural,
physical,socioeconomic,
etc. o ’
Recognize children with
special needs and accept-
able teacher responses to
those needs.

Given a description of
the behaviors of 25
children at various age
levels,indicate which
behaviors are age-
appropriate, and of
those which are not, the
degree of inappropriate-
ness.

Submit in writing at’least
two examples of how each
of five different deter-
mining factors influence

a child's behavior.

a.Given a series of 15
simulated classroom
situations,present in
writing to a peer
seminar a description of
at least six children
with special needs
as described in module.
Identify those needs.

b.Indicate at least two
methods for responding
to each child identi-
fied.

c.After observing in one
or more classroomns,
identify at least two
children whom you
believe’ require special
attention.Explain your

decisions orally.

85% agreement with
assessor

SN

UFM

UFM

UFM
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SUNY - STONY BROOK - ELEM, (N-6) PROVISIONAL COMPONENT: CRILD DEVELOPMENT
I T — — ——
-l o © 1 REQUIRED KNOWLEDGE,
21 ®| «8l,28| skiLLs, ATTITUDES EVIDENCE OF ATTAINMENT
e ZlZ ; — ;
. =Sl G|k g a3
2] 8| 83{E2H] The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
O Ol \dHK|m=o0
&) = | Hulm K _ ;
4 | C1l|F 1|0 I |Identify symptoms of ﬁmwcmb descriptions of 20 Level of Mastery: 90% UFM
potential problems in the |children of varying ages,
following areas: visual, identify symptoms of potent
auditory, perceptual, tial learning problems.
speech, motoric.
5|c1liF 1]uU Identify symptoms of commorjAfter viewing a film on Level of Mastery: 90% UFM
{health problems and de- common health problems of
scribe appropriate teacher |children,identify those :
responses. symptoms which require
attention and describe the
appropriate responses and/
or referrals.
‘6 |Cc 1|7 1{ s,P |Analyze children's Given a description of S 80% agreement with UFM

pEST LY N NLRBLE

behavior in the classroom
and prescribe courses of
action to alleviate
problems.

A

classroom situations

(either hypothetical or

those actually observed by

students) ,identify in

writing and present to a

peer seminar:

a.the behaviors of the

children that appear

atypical.

b.at least three possible
reasons for those
behaviors.

c.in what ways the
behavior represents a
problem for the pupil,
other pupils, and/or
for the teacher.

assessor
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. CUMPUNENT
5] 8 - | & REQUIRED KNOWLEDGE, ‘
2 % .8 o 25| SKILLS, ATTrrypes EVIDENCE OF ATTATNMENT
i 2z . .
’ Sl 3alg3s ; : -
m. 2 WW & a H The student can: STUDENT PERFORMANCE BASIS FOR bmmmmmzmze AS,
[ O] me 20 ’
% |l Hn
d.how the bechavior might
be acceptably €Xpressed.
€.at least two different
actions a teacheyr might
g take within the class-
room in responge to the
behaviors identifieq.
f.the probabile Ooutcomes of| .
the teacher's responses «
- to the Pupil's behavior.
7 [c20 T 2 15,1,U| Gather and interpret data |a,yse each of the fo11ow- Usefulness of data UFM
N about a chijg utilizing ing techniques yith at  lcollected ang accuracy of
. different Sources of jp- least 4 wbnw<wm:mP.OH wbwmnmﬂmnmﬁwos.
$ formation anq a variety of Jroups of children: o .
-Proceduresg m:npcnwbm" l.observatjion and objec-
a.0bservation ang objec- tive recording pro-
tiva recording proce- cedures (minimum of 2)
dures (sugh as:anecdotal 2.pupil’'s self-expres-
»:nmn<»m£~n»5m Sampling, sion (minimum of 2)
nrmnwp»mnv. ‘ . u,monhomHmE.Honanmwwbo
b.At least three forms of Or Sociodrama (at o
pupil self-expression, least one)
C.School records.
n.monmnmnma.nOHmsvpm¥m=n~ Interpret gata obtained.
Sociodrama. : ,
b.Prepare 3 case study of Choice of Procedures, com-frm
A an individual child :|Pleteness of data, and
. utilizing at least six - accuracy of findings,
different Procedures for . ‘
gathering data and two
K sources of information
(such as school records)
— Organize ang analyze the ! .
wl ” data and.summarize your uww
« mm:mw:mmA~ ]
(Submi ¢ original data with
: | .. . Your findings).
i o |

CHLLU pi VELUPMEN




o SUNY - STONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT: CHILD DEVELOPMENT

Lad ]
sl 21 ,L|S | REQUIRED KNOWLEDGE, |
Z | @ mw o m N SKILLS, ATTITUDES M<HUMZOM OF ATTAINMENT
| 2|g8E45 :
| 2/>9lE28&| The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
QI EdInZQ
8 |C40 |F 3 |S,0,1 Evidence awareness of Given a classroom setting, |S PST and
different ethnic,cultural |write an analysis of at (Satisfactory wmnmonambnkcmz
and social backgrounds of |least three children of determined by jury of
children in the classroom {divergent backgrounds and |PST and UFM)
and demonstrate the indicate possible implica-
. ability to work with each |tions of these backgrounds
child. to classroom instruction.
i uDNW
Eym
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COMPONENT: TEACHER SELF-AWARENESS
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SEQUENCE
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REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT
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ASSESSC
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Demonstrate self-awareness
as follows:
a.state major facets of
his/her belief system
b.state strengths and
"weaknesses which are
relevant to career goals
c.analyze interaction with
various groups of people
d.appraise ability to work
with others
€.assess personal reasons
for choosing teaching
as a career

Evidence openness and
honesty in discussion of
self and willingness to
accept constructive
suggestions,

Complete series of self-
rating instruments and
discuss responses in peer
groups.

a.Complete The Dognatism
Scale by Rokeach or as
alternative Minnesota
Teacher Attitude
Inventory. Meet with
instructor or groups to
discuss.

b.Complete Growth
Analysis-Action Plan
Chart. Discuss with
Instructor.

4

UFM/Peers

rmk\vmmﬂm
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ROOK - ELEM. (N-6) PROVISIONAL

COMPONENT:

HUMAN RELATIONS

NO.

|MODULE NO.

i

.

|LEVEL &
|SEQUENCE

SETTING I'OR
NABLING

JACTIVITIES

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

Tne student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSC
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Engage in a process of
constant self-appraisal

{ and professional growth.

Formulate a personal
philosophy of teaching
which results in effeccive
classroom management
practices.

Prior to completion of
each semester, review
Teacher Competency List
and rating on each. In-
dicate strengths and weak-
nesses and plans for
remediation,if necessary.
Discuss these with
cooperating teacher and
supervising faculty
members.

Summarize your philosophy
of teaching.Indicate how
you would structure your
classroom in accordance
with this philosophy.
Specify grade level and
the following:
a.schedule
b.student responsibility
c.classroom rules
d.flow of work
e€.grouping patterns
f.seating arrangements
g.distribution and
collection of materials
h.procedures for handling
administrative details

4

Evidence that stated
philosophy is consistent
with working philosophy,
as well as knowledge of
efficient classroom
management practices.

elf-
valuatio
PST and

UFM

UFM
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(N-6) PROVISIONAL

COMPONENT: FOUNDATIONS OF EDUCATION

™

NO.

|comp.

|MODULE NO.
LEVEL &
{SEQUENCE

FOR

ETTING
[ENABLING
ACTIVITIES |

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

STUDENT PERFORMANCE

EVIDENCE OF ATTAINMENT

BASIS FOR ASSESSMENT

ASSESS
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BEST CPY VR
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THEORETICAL FOUNDATIONS

Demonstrate knowledge of
the following major con-
tributors to educational
thought in terms of ‘
biographical data and key
concepts related to
education:

B. F. Skinner
Jean Piaget
Carl Rogers
Eric Erikson
John Dewey
Sigmund Freud
Karl Marx
Max Weber

£

Written objective

examination.

Level of Mastery: 90%

UEM




SUNY - STONY

BROOK - ELEM, (N-§) PROVISIONAL

COMPONENT: FOUNDATIONS OF EDUCATION

No.

CoMP,

[MODULE NoO,

LEVEL &
SEQUENCE

ISETTING FOR
NABLING

N

BEST LOPY AVALABLE

A —

F 2F 1

ACTIVITIES

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

NCHUMZOH;OM ATTAINMENT

STUDENT PERFORMANCE BASIS FOR ASSESSMENT

-

ASSESS

Q
-
1]
‘-
0

HISTORICAL FOUNDATIONS

Recognize the historical
role of local and state
governments in organizing
educational institutions,

Recount the historical
role of teacher certifica-
tion agencies.

Demonstrate knowledge of
the historical evolution
of Boards of Education,
their sources of author-
ity and methods of
raising funds.

Demonstrate a knowledge of
various interpretations of
the relationship between
school and society in the
United States.

Recount the major histori-
cal events in United
States educational history].

Describe the major trends
in curriculum development

in the United States.

Written examination on Level of mastery: 90%
competencies 2-7.

Research on one of topics | standing of historical
included in competencies, methodology.

Demonstration of under-

UFM

UFM
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. ™M SUNY - STONY BROOK - ELEM, (N-6) PROVISIONAL COMPONENT: FOUNDATIONS OF EDUCATION
.| o {9 %1 REQUIRED KNOWLEDGE,
21 #| .8 w2 5| SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
i A Z)Z A ; ;
s 288|558 3
= al>alg MN The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
O Clamim=zZQ
.5 Z | Ao
REFLECTIVE THINKING I
8 (F20F 2 |P,I,S| Relate the knowledge ac- Participate in a series of]Satisfactory performance [UFM and
quired at Level I in both |peer seminars designed to |in accordance with eers
Theoretical and Historical |accomplish the following |evaluation guide, and as
| Foundations to field with progressively in- determined by jury of UF
’ experiences in the follow-|creasing accuracy: and 2/3 of peers present.
ing areas:classroom manageta.View pre-validated
ment,teacher-pupil films,video-tapes or
relations,pupil learning, descriptions of class- ’
school and society,child room situations.
| and curriculum,and the b.Following each viewing:
aims of education. l.Describe one or more
) classroom problems or
. issues which relate to
prespecified classifi-
cations.
2.Interpret the problem
(s) or issue(s) in
terms of one or more
of the Level I
foundations modules.
3.Prescribe a course of "
action appropriate for
a teacher to take
which is consistent
] with the interpreta-
m tion(s) of "2" above.
 ——
=1 .‘
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=
N o R REQUIRED XNOWLEDGE,
S _ “| a1, 25 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
= Zl = = - ‘ *
. S AElgas :
2] 2| 83|529%| rThe student can: STUDENT PERFORMANCE | BASIS FOR ASSESSMENT ASSESS(
O Ol B IMm=Z0
O #2l3vulnmg —
REFLECTIVE THINKING II
9 |[F40 |F 3 |S,P Relate the knowledge Observe four different Satisfactory performance (UFM and
acquired at Levels I and classroom situations and as determined by jury of (Peers
I1 to actual classroom utilizing the training UFM and 2/3 of peers
situations. gained previously,complete|present.
’ I, 2 and 3 as stated above
and in addition: test pre-
scriptions in actual classt .
rooms. Report results to
peer seminar.

i




~ ®  SUNY - STONY BRCOK - LLEM. (N-6) PROVISIONAL COMPONENT: MEASUREMENTS AND EVALUATION

REQUIRED XNCWLEDGE,
SXILLS, ATTITUDES EVIDENCE OF ATTAINMENT

NO.

NG FOR

NABLING

The st -~ nt can: STUDENT PERFQRMANCE BASIS FOR ASSESSMENT ASSESS:

MODULE NO.
SEQUENCE
ACTIVITIES

|comp.
LEVEL &

C SETTI

-

N

Define and differentiate Written objective examina-|Level of Mastery 80% UFM
examples of each of the tion
following sets of terms:
a.test,measurement, and
evaluation
b.curriculum and student
evaluation
c.formative and summative
evaluation
d.norm-referenced and
criterion-referenced
measurement

-
m
-

I

V=

2 JE1 |[IT1]uU Construct acceptable test [Construct ten items of 80% of items in each UFM
. _ items of the following each type. category must be

: kinds: classified as acceptable
a.essay
b.true-false
c.multiple-choice
d.matching
e.short-answer

3 |(E1 |11 ]|uU Plan a classroom achieve- |Submit blueprint and S - UFM

ment test including: rationale

a.specification of test
rationale and objectives

b.construction of test
blueprint

c.specification and
rationale for item types
and test length

BEST COPY AVAILABLE
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COK ~"ZLEM, (N-6) PROVISIONAL

COMPONENT: MEASUREMENT AND EVALUATION

NO.

|comp.

MODULE NO.

&
NCI:

|LEVEL

h]
£l

NG I'OR

h]
)

SEQUL

[ENABLING

ACTIVITIES |

REQUIRED KNOWLEDGE,
SKILLS, ATTITUDES

The student can:

EVIDENCE OF ATTAINMENT

STUDENT PERFORMANCE

BASIS FOR ASSESSMENT

ASSESSC

L)

o
=

‘Bl

BEST COPY AVALABLE

MR AP Do ol G e S i 8 6 Pt ). ‘i

S,

L)

I

-

S [SETTI

Construct, administer,
score and analyze data
from a classroom achieve-
ment test. Data analysis
will include simple item
analyses, measures of
central tendency,measures
of variability, and the
tabulation and graphing
of data.

Recognize, differentiate,

{ and identify examples of:

a.reliability
b.validity

Submit written achievement
test and an analysis of
data collected as a result
of administering test.

Written objective examina-
tion.

Satisfactory performance
on check list and rating
scale.

Level of

Mastery: mow wa

UFM
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SLXY - 5TONY BROOK -~ ELEM. (N-6) PROVISIONAL COMPONENT: READING
g e ——— : -— : :
sl 21 % %] REQUIRED KNOWLEDGE,
21 T e0{u2E SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
| = Zl &P ;
e | BlES| S
m 2 w M £ M e The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESS(
| PSYCHOLINGUISTICS
lIR1C1{u | Define key terms concern- |Define in writing the Level of Mastery: 100% UFM
ing language in accordance followiny terms as they
| with current linguistic relate to language: ~
theory: a,.grammar ;
a.grammar b.non-standard and
b.standard vs. non- standard language
standard langquage c.surface structure and
c.surface structure vs. deep structure .
deep structure d.child language
d.child language
2 |R1iC1}U,0 | Demonstrate ability to Submit resource file of 20{S UFM
. make judgements about language structures
‘ linguistic structures gathered from children of
which have been collected |ages two through twelve
from field samples. and categorize each state-
ment according to the
following judgments:
a.grammatical/
ungrammatical
b.child language ..
c,standard/non~standard
3jR1ic1l]|uU Recognize the significant [On a written examination | Level of Mastery: 4 |UFM
syntactic variations and identify the variations
" similarities among common |and similarities in the
. dialects. speech of a variety of sul-
groups.
=
]
= :
P ‘
[~ CA
=
ty
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SUNY - STONY BRCOK - ELEM. (N-6) PROVISIONAL COMPONENT: READING
Sl Sl .12 i REQUIRED KNOWLEDGE,
Zz! 7| 20|85 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
a| DlEalEl2 :
= 2 > m. & & & The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
4 |IR1|C1]uU Demonstrate knowledge of On a written examination Level of Mastery: 90% UFM
the relationship between indicate the orthographic
the phonological system arrangements for symboliz-
| of English and its ing the 47 phonemic
| written system. patterns of English.
35 (R 1 l1iuU Recognize that reading is [Given a two-part written |a.level of Mastery: 100% |UFM
a component of the total examination the student
lanquage process. will (a) complete a b.S .
passage for closure, and >
(b) will write an essay
on insights gained from
this procedure.
rbu ]
¢ =
= .
b ¢
=]
e |
y




TONY BROOK - ELEM. (N-6) PROVISIONAL COMPONENT:

S SUNY - 8 READING
a1 21 |8 B REQUIRED XKNOWLEDGE,
2! % 28,95 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
~ LAl = — . ‘ i

ol 3|RB3IEE2 ne

= Ql>alads The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC

o 21 Edlun2o

&) Tl AW nme

!
{ THEORETICAL FOUNDATIONS
; OF READING S
6 |[R20iC 2 |u,1 Demonstrate knowledge of |On a written examination Level of Mastery: 100% UFM

{ both the word perception |compare and contrast, the
| apd psycholinguistic word perception theory

theories of the reading with the psycholinguistic
| process. model of the reading

process.

7 |[R20)C 2 /U,I | Define the key terms in Define in writing the Level of Mastery: 100% fwz
reading listed below and following terms as they
construct a definition of |relate to reading process:
the reading process: a.graphophonemes

. a.grapho-phonemes b.semantics
b.semantics c.syntax
c.syntax d.cue-systems
d.cue-systems e.word perception
@.word perception State your definition of

the reading process.

8 {R20 C 2 |U,I Describe the interrela- Describe in writing how Level .of Mastery: 100% UFM
tionships among the cue cue systems interrelate -
systems (graphophonic, in the reading process.

| syntactic and semantic)
involved in reading.

9 |R20 € 2 |U,I,0 Make observations concern-|Listen to tapes of Level of Mastery: 100% PUFM

fojed ing reading as a behavior.|children of varying

MW abilities and ages read;
== discuss in writing at
= least four external
o demands upon the child and
mw indicate how they affect
— - the reading process.
mm =

e
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< SUNY - STONY BROCX - ELEM,., (N-6) PROVISIONAL COMPONENT: READING
S mw {2 2  REQUIRSD KNOWLEDGE,
=zl &m 525 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
| 584237 u
W.. m...u = m. N Mm The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
READING READINESS
10 |R21/C 2 {U,I,0l Recognize that children Submit in writing the S JUFM
or S ! bring a major competency transcript and analyses of
in language to the the language of four,five
) | béginning reading process.|and six year old children.
11 |R21!ic 2 {U,I,q Informally assess and Using the pre-reading S [UFM
or § | interpret the readiness lcheck list as a guide .
skills of pre-readers. submit an evaluation and
interpretation of a pre-
reader.
12 |R21|C 2 |{U,P | Interpret standardized Submit an evaluation of S UFM
. reading readiness tests. the subtests of a
standardized reading
readiness test.
13 | R21|C 2 |U,I,q Demonstrate ability to Given a pre or beginning S UFM
or 8 | help the beginning reader {reader, submit tape of a
! understand the reading language experience story
process as one of relating|development and a copy ..
his/her oral language of the experience story.
{ pattern to print.
.14 |R21|Cc 2 |{U,1, | Develop various strategies|Submit rescurce file of S [UFM
i ; ¢ or | for enabling beginning 10 activities that in-
18 readers to view reading dicate reading is a
’ as a communication purpcseful way to
process. communicate.
. o
15 | R21]|C 2 {U,1 | Encourage chiléren to Tape an experience in S mw [UFM
| 0 or| expand and extend their expanding and extending =
S language. language with at least i =<
o three children. Submit o &
tape. . =
3 =
==




COMPONENT: READING

- SUNY - STONY BROOK - ELEM, (N-6) PROVISIONAL

——
SEE-] :Q & #| REQUIRED XNOWLEDGE,
21 %! 48,95 SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
& 2l Z ;
SEEIEEEEE
£| al5a{E2H| The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
O QlEa@lmz D
O 21 HD 9
READING PROGRAMS &
MATERIALS B ;
16 Identify and classify In accordance with speci- UFM
reading programs according|fied criteria, describe
to their stated in writing, the general
| Philosophies and theories. |characteristics of at
: least five different
reading programs,
17 Interpret existing In writing, analyze the UFM
measures of readability. components of at least
three different scales of
. readability. Discuss
. briefly what reader traits
: affect readability. -
18 C Evaluate different types In accordance with speci- UFM
of reading programs in fied criteria, analyze
terms of the reading critically at least two
process. different types of read-
ing programs.
19 Recognize advantages and Describe in writing the {UFM
limitations of audio- advantages and disadvan-
s visnal equipment pertain- |tages of the following
ing to reading. five audio-visual "
machines.
. a.tach-x

BT GO0V WALE

P VR Y

b.controlled reader
c.language master
d.aud-x

e.listening center
Indicate an example of
their possible applica-
tions to the reading
program.
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SUNY - STONY BROOX - ELEM. (N-6) mwO<HmHObe COMPONENT: READING
gl ¢l .12 #] REQUIRED KNCWLEDGE,
Z| “| 20| 25{ SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
E ’ — - - . A
NEEIEEIEEE
= 2l 55 MMN The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
O ClRBRUlmZ0
Ol ZjHvipnma) —_— B ‘
20|R22| c2 |8,P emonstrate ability to Plan and teach a lesson a.Satisfactory lesson Tma\cwz and
reate and develop innova- | to children using existing plan Self-
tive lessons based on materials in an innovativeb.CE evaluation
xisting programs currently|way. Submit lesson plan c.Completion of self-
in -use. and self-evaluation sheet] evaluation form as
specified in module.




¥ SUNY - STONY BROCK - ELEM. (N-6) PROVISIONAL COMPONENT: READING
— - B R — e — - : — ;
gi ¢! ,i& & REQUIRED KNCWLEDGE,
= < &mwmﬂ“mmu SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
2 iz ; ; ;
A I-HEEE .
m 2 mum_wwmm“ The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSC
| | DIAGNOSIS AND ASSESSMENT
21 {R23iC 2 “c.H‘ Analyze standardized read-{a.Analyze in writing your |[S PST/UFM
i5,P | ing tests and interpret reaction to two
scores of individual standardized reading
children. tests.
b.Analyze a class profile |S
of scores on a reading .
achievement test in ‘
terms of the needs and
abilities of individual
children.
22 {R23|c 2 C.H~J Use a variety of modes of |Interview two children, a |[Satisfactory completion [UFM
investigating children’'s below-and above-average of interview forms in
needs and interests per- reader, using the speci- accordance with criteria
taining to reading. fied interview form plus | specified in module.
at least two additional
measures for assessing
childrens interests and
needs. -
23 {R23|Cc 2 {U,I, | Administer and analyze Administer a quantitative | Accuracy of data and JUFM
P,S quantitative informal informal reading inventory| inferences drawn.
reading inventories. to one of the children
interviewed in conjunction|
with competency above.
pors Critically analyze the
= results.
=
==
| e 3
&3 i | .
e
= i «
e _OF
p * )i
\_ ' DN
mm] :




B o
¥ suNy - sTONY BRPOK - ELEM  (M-6) PROVISIONAL COMPONENT: READING
TR = — ; — i

. c R L REQUIRED ANOWLEDSE,

m “1 .5 .- SRILLB, ATTITUDES EVIDENCE OF ATTAINMENT
1 B L iz458 ; ; ;

. — T.wm 3 D . )
W_ 2 mmw;ﬂmmmu The s+tudent can: STUDENT PERFORMANCE BASIS FCR ASSESSMENT ASSESSOF
O Qi 8RIngzo

24 |R23/C 2 {U,I, | Administer and analyze Administer the reading Accuracy of data and UFM
{P,5 {qualitative informal assessment guide to both |[inferences drawn.
reading inventories, of the children inter-
viewed in conjunction with
, Competency #22;
critically analyze the
results. P
25 |R23C 2 |U,I, | Interpret results of read- Tape a reading conference |[Tapes submitted to be UFM
P,S ing assessments to with one of the two analyzed as to appro-
children and involve them |children previously priateness of materials
in selection of appro- assessed. The purposes of |[selected and quality of
. priate materials for the conference are to: teacher/pupil inter-
. instruction. a.Interpret results of action.
reading assessment to
pupil.
b.Involve pupil in
selection of instruc-
tional materials.
[ W)
P
. mw ;o
=
-—X
b
£3
[ g
'




o
~r SUNY ~ BTCNY BIOOK ~ ELIA4, mw.ulm, PRCUVISIONAL COXPONENT: READING

s Mm 221 REQUIRED XNOWLEDGE

2l = L8 o2 BKTLLE, ATPITUDES EVIDENCE OF ATTAINMENT

. LR ot : : : ]

n] Dl@as|Eas : "

m 2| 2o nan The student can: STUDENT PERFORMANCE BASIS FPOR ASSESSMENT ASSESSOF

O) Z)Sviadal I

INSTRUCTIONAL STRATEGIES

26 |R40 C 3 |U,P,I| Develop instrt -ional Conpile a reading resourcelS UFM

| strategies for teaching file, including five
{ syntax,grapho-phonemes andlinstructional strategies
{ semantics, in each of the following

- areas: syntax,grapho-
phonemes, and semantics.

27 |R40iC 3 |S,P Teach children to utilize |Based on an assessment of |a.Accurace diagnoses of |PST/UFM
various strategies for individual children's instructional needs. and Peers
reading as needed includ- (instructional needs,teach
ing: syntax, grapho- them to utilize syntax, b.Observation of original
phonemes and semantics. semantics and grapho- lessons and applica-

. phonemes in decoding tions of strategy using

printed material. As evaluation gujde.
evidence that children

have learned the specific

strategy taught have them

|apply the strategy to

| another reading passage.

w

'8 |[R40 |C 3 |S,P,U Plan and teach lessons in |Given a classroom setting,| CE " Hme\cmz
critical areas of compre- |identify individual
hension as needed. Include|children or a group of

| such areas as: children who require in-
{ 2a.making inferences struction in any of the
- o b.drawing conclusions following:
: c.making judgments a.making inferences
d.fact or opinion b.drawing conclusions
c.making judgments
\ i1d. fact or opinion
— R Plan and teach :wo lessons],
2 each on one of the above.
o «
f _OH
. 227l
iy _Lu
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o SUNY -~ STONY BRCOX ~ ZLEM, {N-6) PROVISICNAL CCYPONENT: READING
13 et e o
S E-3 R L~ | REQUIRED KNOWLEDGE,
2 NW =5 =2z SKILLS, ATTITUDES EVIZENCE OF ATTAINMENT
el BIES|E2z .
E1 2129 20 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMEXNT ASSESSO
O Billm =
O =i-vladd
29 |R40 F u,s Develop a concept through |Given a classroom setting, |SCE PST/UFM
; reading in a content zrea. |[plan and teach a reading
lesson to develop a con-
cept from a content area
. to a group of children
with common needs. Submit
lesson plan.
R40 {I,U.5{ Plan and teach a directed [Given a classroom setting {SCE Tme\qmz
reading lesson to a group {plan and teach a directed
| of children. reading lesson to a group
of children. (Submit
lesson plan).
R40 u,s Conduct an individualized |(Given a classroom setting,|SCE PST/UFM
reading conference conduct two individualized
reading conferences and
submit complete anecdotal
folders.
bbnd
=
=
e
=
m I Y i
e
=S
. LOF
e uDN“
Eym
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SUXY - STONY BROCK ~ L.%r, (¥~h) PROVISIONAL CCHMPONENT: CHILDREN'S LITERATURE
-1 ey ey e ;
g1 Si i85 f REQUIRED KNCWLEDGE,
21 =l ,8l,2n| sxizts, arrriTupEs EVIDENCE OF ATTAINMENT
VA Z AR
el 3|aalaz2al : ;
= S DO e Tre student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOf
Sl 21 38inZog
o =z(Helpng —_— ; — ; -
11L 1|C 1 |1,U |Select resources for Compile list of 5 re- S UFM
children's literature. sources for children's
literature and indicate
|potential use of =ach.
2lL1C.1] m~H‘w,Umso:mnHmﬁm skill at (a) Given a classroom setting, |CE Tma
reading orally and (b) a)read a story to a group
story-telling. of children, and b) tell a
story to another group.
3lIL1|c 1 |u,I | Show familiarity with a {According to specified 3 UFM
minimum of 70 books instructions,compile an
representing at least six [annotated bibliography
different genre of of at least 70 books
. children's literature,and representing six genre
with the criteria for of children's literature.
evaluating them.
4| L Hﬁn U,1 Show familiarity with Compile ~n annotated S UFM
major authors and bibliography of books by
illustrators in the field {five authors and five
of children's literature. [different illustrators .o
in the field of
children's literature.
SiIL1k 1 s,u Stimulate creative ex- Given a classroom setting,|CE and pupil's product PST
| pression through the use |prevare and teach a lesson
- of children’s literature. |demonstrating the ability
s mw to inspire creative ex-
=< pression through the use
= of children's literature.
b o .
= .
[ ==
e £,
=2 |
‘e




o~
Y gUNY - 3TOWY BRCOX ~ LM, (M-6) PROVISIONAL COMPONENT:; CHILDREN’S LITERATURL
.1 ol £ %l REQUIAZD XNOWLEDGE,
m e cwmmU IXILL5, ATTITUDES EVIDENCE CF ATTAINMENT
. AR s -
£ 2153|822 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSO
O Ci R I m=0
O ZlHn vng
6|L 1 C1l |U,S,I Integrate trade books and {Select a unit of instruc- |S fma\cmz
media into the content tion on a specified topic
areas of the curriculum. within a content area. In-
dicate how specific trade
books and media can be
incorporated. Irclude
bibliography.
7|/L40 |C 3 |5 Select books for an Select three children. Satisfactory diagnosis  [PST/UFM
individual child based on |Diagnose their reading data,bibliographies and
assessment of child’'s interests as determined justifications as
interests, strengths and |by conferences, reading determined by jury of
. needs. records, interest in- PST/UFM.
s ventories,etc. Based on
this, suggest at least
six books for each child.
Provide rationale for
choices.
8lr41ic 3 |s Understand bibliotherapeu-|Choose a particular child | S UFM/pPST
tic principles and their |and based on biblio- ..
application in the class- |therapeutic principles
room. suggest a reading list for
that child.Submit biblio-
| graphy and justification
MM for choices.
s | = )
> i
= i
S | :
— ,
W'.ML
! B
. o=}
— s m
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SUNY e ZTONY ZRULE - HINM, (W5 ELOVIZICHAL COMPONENT: LANGUAGE ARTS
S b £ 2  REQUIRED XNCWLEDGE,
21 ¥ a8ilo =1  SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
2 L2 IZH5 ; ; .
| B1EE[382) mne srugen | o
= Q> Oy = The student can: STUDENT PERFORMANCE BASTS FPOR ASSESSMENT ASSESSOr
Sl 2188520
O =Ry g
sT/
1 IN40 [C 3 |S,U |Aid children to utilize Plan and teach 2 lessons Lessons plans and pupil {[{UFM/Peers
Sensory experiences as a in creative writing which |products.
basis for creative writinglhave a sensory base. Re-
port to peer seminar on
. stimuli used, and show
pupil products.
2 N40 IC 3 {S,U ;Utilize a variety of Using at least 3 different|Quality of product as ST .
techniques for teaching techniques, motivate determined by cooperating
prose writing. children to write prose. teacher's knowledge of
children involved.
3. zncﬁn 3 1S,U0 |Utilize a variety of Using at least 3 different|Quality of product as PST
. techniques for teaching techniques, motivate determined by noovmnmnwbﬂ
poetry writing. children to write poetry. | teacher’'s knowledge of
children involved.
i z»HTn 3138 Plan and teach writing Analyze the strengtns SCE and Self-evaluation {PST/UFM
activities which develop |and weaknesses in the and Self-
| and improve syntax. writing skills of 5 levaluation
_ children. Plan at least ..
» |N4lic 3 |s Plan and teach writing 2 potentially appropriate
j activities which develop |activities for each child
| and improve clarity, and teach at least one.
punctuation and <onm0ﬁpmnw*m<mpcmnm the results of
o | and which is based on the |your lesson to UFM or
= particular needs and PST.
. == interests of pupils.
= |
hVU”
&
=
&S
!
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BUNY . £TINIY BRCC Ll e 6) ERCYIZLCHAL LW ONIRT IANGUNGE sRPTSO o
T R S S
s ..\h.u E“P o 2EGO a2l SLUALELDGE, ; :
2 | w2 SRXITLE,  ATPITUDES ; BYIDENCE OF ATTAINMENT )
I K20 % e g 1
» b s S s “
Al Dl WDy m iy - . P . Mm T B g - e : e oo OaAT
L3 Z0D G i e Ine student can: STUDENT PERFORMANCE 3AS1IS POR ASEEESMENT AS8ESSCE
Q Ol dRImZ0
’ 1
6{N421iC 3 [sS Teach skills invelved in |[Given a classroom setting, CE PST
writing business letters. |[|and a relevant instruc-
; | tional objective,plan and
7{N42 |C 3 |S Teach skills involved in |teach the following
writing friendly letters. | lessons:
a.Writing a business
letter
b.Writing a friendly
letter
BI{N43 |C 3 |U,I Show familiarity with Critically evaluate at S PST/UFM
various instructional least 3 different types
strategies used with of spelling programs
. differing spelling such as: spelling series,
mw@nomnwmm. i.e.,spelling | individualized spelling,
series, individualized language experience,
spelling, language organic spelling.
experience, etc,, and .
relate these 't0 varying
learning styles,
9IN43iC 3 |S,U | Diagnose spelling | Given a classroom setting| SC - PST/UFM
strengths and weaknesses use at least 3 samples of
of children and plan pupils’' writing and
appropriate instruction. analyze spelling
strengths and weaknesses.
sl Based on these:
. = a.Select at least 5
=2 children who evidence ;-
== spelling difficulty (ies
> and make appropriate
= written recommendations
— for remediation.
= b.Implement your
e - recommendations.
c.Submit ‘pre-and post
test. '’
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10 {N44 {C 35,U Plan and teach handwriting

lessons designed to pro-
jmote pupil competency in
| legible handwriting while
{demonstrating that writing
1s a purposeful way to
| communicate.
!
b1 N45 [C 3|P,S |Teach research and re~-
poerting skills.
s

=

-y

=3I

=

[ =
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|Submit samples of at least
| five pupils' work.

ZVIDENCE CF ATTAINMENT
= — :
STUDENT PERFCRMANCE ; 2ASI5 FOR ASSESEMENT
Given a classroom setting,|{C E

prepare and teach 2 hand-

writing lessons:

a.utilizing material
meaningful to children.

b.which will increase the
child's ability to write
legibly.

c.which will enable
children to choose per-
sonal effective models
of handwriting in daily
work.

a.Given a classroom
setting, aid a group of
children to achieve the
following objectives:
l1.Identify a specific
topic and research in-
formation on it from
at least three
different sources.
2 .Record information
thrcugh note-taking.
3.0utline pertinent
information.
4.Summarize data.
5.Present report in
coherent organized ’
form {(either written
or oral).

b.Identify children who
may have difficulty in
reading research
material and aid them to
plan alternate means of
research and reporting,

| C and self-evaluation of

pupils' finished product
according to guidelines.

PST/UFM

PST and
Self-
evaluatio:
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IUNE e ITIEN BLDCo e FLIAL -t ZRON U RAL DTEPL RATD ANTARMBT TS
i , o - \ ’
22 i i LEQULRED KNCVWILELGE, :
z| 7. 55,85, JRILLE, ATTITUDES EVIDENCEZ OF ATTAINMENT
B LB Z e '
ol SHESIEg3 . - | |
m 2 5O e MM Tne student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT AS55ESSOR
AEIEREEE
1M1icCl II Demonstrate his/her own Written examination Level of Mastery: B85% UFM
knowledge of mathematics
skills and concepts
| taught in elementary
. school. |
2M 21 CY {T,U Evidence knowledge of Given the theories of S UFM
1 learning theorists and Gagne, Bruner and Piaget,
their influence on develop 3 lessons plans,
mathematics instruction; each one of which demon-
specifically including: strates the theorists
Bruner, Piaget, Gagne. influence on math and vcm
theory into action.
3| M 2 | ci |P,S Diagnose child's develop-|Given a classroom setting, SCE UFM
mental level using and conservation tasks in
| Piagetian Conservation ordering, quantity, area,
Tasks. substance and volume;
assess three children's
level of ability. Report
! conclusions.
4M 3 |Cl |P lUtilize a variety of P:zesent two lessons to Clarity, organization of|Self-
materials for teaching peer seminar each using a| lessons and effectivenesgevaluation
mathematics, such as: different one of the »ntA of lesson for teaching Peers/UFM
e Cuisenaire rods,Unifix | mentioned in competency previously identified
= cubes,Dienes blocks, statement.One lesson objectives as determined
== wmvmncm~ number lines, should be for primary by jury of UFM and 2/3
| =< 1 geoboards ,balance scale. |level,and one inter- of peers.
F m mediate.
= m |
> j :
=N
| " 3 lCm
. >— )
]
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BUmY DoAY ELGE - AITM. IM=6) PROVTT LCHAL COMPCNENT: M PHEMATICE
. ~ u W PO IRED UANCOWLIDGE * “
~ i =3 ro g LKD) AR ‘X?Fr‘lmh; . i
21 7 sEio £z CXKILLS, ATTITUDES : EVIDENCE OF ATTAINMENT ,.
k3 ZZ : - ; e
x| Bl ABIEEZ
=l aj>a 028 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
2 S| HdAufpia s ; ;
5M 4 |Cl |L,P Read and utilize pro- Given journals such as: Reaction to demonstra- UFM/Peers
fessional journals to aid |The Arithmetic Teacher, tion by peer seminar
in developing creative Research in Mathematics based on check list.
approaches to teaching Education, Science and Acceptable rating by
math. Children, Teacher or The jury of UFM & 2/3 of Peefs
Instructor, the student present.
will:
a.read and analyze an
article on Mathematics
b.give a demonstration
lesson based on a
selected article.
6IM 4 {Cl iS5,P Create original math Design a game out of Critical self-evaluation|Self-
material. "everyday" material. Use of game in report to evaluation
it with a group of peer semester.
children to teach or re-
inforce a math concept.
Share the game with peers
and report results of use.
q¥3wo cz2 ;1,0 Designate sequence and Given a series of oosomvﬁL S ) UFM
scope of mathematics,K-6. |place them in an ordered
sequence and designate (e
N 2 . —
approximate time for ==
starting and approximately mw
when skill development e
- should be attained. mw
g8 M21 |C2 |I,U Describe and compare Using specified guidelineq S MW UFM
alternative materials and |describe and compare in e
methods for teaching writing three different o
elementary school ., tmethods of teaching math- ”
mathematics. | ematics, including des-
| cription of materials !
| used in each approach.
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sEo21 . C @I REQUIRED XNOWLEDGE, i
2 T a0 GMN” SKILLS, ATTITUDES EVIDENCE OF ATTAINMENT
| Blas|Egal o | |
(i 2a|>alega The student can: STUDENT PEPTORMANCE BASIS FOR ASSESSMENT ASSESSOR
)l 21 48lu=zo
i =lHWlnng
9M21 | C2 |U,I Compare methods of teach- |Identify a specific math S UFM
ing different mathematical|concept and compare two
concepts. different methods of
teaching it.
o0jM22 [ c2 (8 Teach math skills and con-|Given a classroom setting,| CE PST/UFM
cepts in accordance with teach at least three
developmental needs of lessons in three different
children. skills or concepts.
1{M40 | C3 |8 Help pupils investigate Given a classroom setting,| Pupil product will be UFM/PST
mathematical modes of and materials such as: analyzed to determine
thought through discover- |balance scale,cuisenaire { whether objectives have
ing number patterns and rods ,springs,geoboard; been achieved.
relationships;analyzing construct activities and :
mathematics in interpret- | questions which will re-
ing everyday life and ~ | sult in pupils generating
other curriculum areas. and recording data, des-
; cribing patterns in this
reccrd by words or formulg,
providing additional mmnm#
and generalizing the ’
pattern for all such
tables.
2IM41 | c3 |1,U | EBvidence faailiarity with |a.List 4 different S UFM
verbal and written assessment procedures
. techniques for assessing (2 verbal,2 written).
children's mathematical b.Develop a math diag-
understandings. nostic instrument and
indicate group of
children for whom it
M . is appropriate and
! concept to be tested,
: i o
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mm Bl 532|222 The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
1 lEEIaZYy
Q | HWNAm e
3|M41 jC3 |s Prescribe and apply a.Given a group of six a. s " |UFM/PST
q strategies for remediation children, diagnose
of math weaknesses based o] mathematical under-
diagnosis. standings, and propose
\ appropriate remediation.
b.Implement proposal with {b.Examination of pre-and}UFM/PST
at least two of the post test of children
children. Submit pre- for evidence that con-
and post-test, cept has been learned.

§M42 1C3 |s Plan and implement a unit {Given a classroom setting,| a.Quality of lesson plan|{PST & UFM
of math instruction pro- design and present a b.CE acting as
viding for individual series of lessons on a c.Pre-and post-tests of |jury
differences. specific math concept. children.

Administer pre-and post-
test. Submit lesson plan
with specific behavioral
objectives for wbnw<»m:me
and groups based on
w diagnoses.
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2| 2l s8] 25 S8xILis, ATTLTUDES : EVIDENCE OF ATTAINMENT
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2 =238 Has |
1] A1E3/EZH]  The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
J D18 im=z0
XL Al H0lnag — — .
p.w_w 1C 1|1,U |Demonstrate knowledge of |Select 3 science texts and|S UFM
science textbooks and 3 programs from a given
commercial programs for set of current interest.
teaching elementary school |Describe and contrast
science, such as: these in accordance with
A.A.A,S. specified criteria.
5.C.I.S5.
m‘m«‘mt
Nuffield 5-13
2 2 |Cc 1P Evaluate various ap- At a peer seminar, con- Satisfactory performance |UFM/Peers
. proaches to elementary trast the methods of as determined by UFM and
school science teaching. teaching basic scientific |2/3 of peers present.
|concepts in a text-book
|loriented approach and an
inquiry approach by
reference to specific
texts and programs.
3B 3 |C 1{I,P,S|Demonstrate an ability to |a.Present reports to peer | E UFM
use basic scientific seminar on two basic ]
principles in explaining scientific principles
selected natural phenomena{ and suggest three class-
such as: life cycles of room experiences re-
plants and animals and lated to each.
‘ simple physical systems. |b.Teach at least one CE UFM/PST
e 8 lesson derived from
MW above to a group of
=< children.
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! = LBILLI! =Kiili, ATTITUDES EVICENCE OF ATTAINMENT
bR L Z e g T R ;
W a. m w. o= The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
of 2! 35222
4520 | c2 |8 ;Design science activities |Given a classroom setting,| CE PST/UFM
i for children which provide|plan and implement four
{opportunities for science activities for
hypothesizing, experi- individuals or groups of
. mentation,observation, children. Activities
problem-solving, inter- should provide opportu-
pretation of data. ities for children to en~-
_ gage in each of the pro-
cesses noted in com-
petency statement.
$1s20 |C2 js Utilize "every-day" In at least two of the C PST/UFM
materials in the science four activities above
program, utilize "every-day"
| materials.
6s21 ic2 lp,s Demonstrate ability to Given a selection of basiq Check list indicating PST/UFM/
i use basic scientific materials either in a satisfactory perfor- Peers
materials: such as classroom or peer mance with each of
balances, thermometers, | seminars, demonstrate pro- materials.
simple microscopes, | ficiency in use and .
i culture medias, etc. i potential classroom
| applications.
7§s40 {Cc3 |s Plan and teach science Given a classroom mmﬂnwbm CE PST/UFM
i . lessons in both physical |plan and teach a minimum g
) ’ Mmau life sciences. !of three lessons from d:f-+
N - { ferent areas of science. |
8541 | C3 MWWM i Recognize relationship yDesign and implement a SCE PST/UFM
; ==  between science and other junit of science instruc-
M m =< ! subject areas:mathematics,|tion which integrates at
W 2~ ! social sciences (environ- i least two other subsect
: mw ,mental mnovwmsm\voﬁchn»o:_mhmmm. o
j " + . concerns, territorial r o f
_ £3 - behavior,etc.},lanquage | 4
; arts, HHA :
b ' 1
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NMEEHEEIEEE
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£l 2i525<25{ The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
O B~ A
3] 21 am5E2]
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Hrt 1ic 1i1,pP Recognize the effect of Write a position paper S Peers
| both social conditions and|on the relevance of the UFM
: the social sciences on elementary school social
j elementary school social studies curriculum to
- studies. the lives of chiidren.
]
2W 1l |C 1li{iI,P |Define major generaliza- [Given selected reading Merriil series on socialj}Peeis
{ tions from the social passages, identify the sciences will be used as|UFM
i sciences (anthropology, major social science model.
economics, geography, generalizations.
history,political science, Level of Mastery: 80%
| sociology) and identify
them in texts.
3fW 2 |C 1:I,P |Locate a variety of re- Given a topic,list and Completeness and Peers
source materials and describe at least 20 appropriateness of UFM
creatively integrate them | resources which include: resource list and
into plans for lessons. fiction and non-fiction innovative use of
books and short stories, material.
: | poems, films, records,
: tapes,free and inex- .
pensive materials,etc.
| Indicate their potential
classroom use in teach-
! | ing social studies.
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w 2 Sa|E9H]  The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
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420 |C2 |1,5,P|Describe and analyze a a.Using specified guide- |S UFM
variety of social studies lines taken from the
curriculum projects and NCSS,describe and com-
programs. pare in writing three

current social studies
projects.
b.Observe at least one in { P UFM
operation in the class-
room and critique to
peer seminar.
W20 |C2 {1 | Describe and analyze Given specified materials,| 80% agreement between UFM
‘ resource materials (other |identify skills and con- student placement of
than comprehensive pro- tent for grade placement. | material and assessor's.
grams and projects), in ]
terms of social studies
content and skills.

6 W21 |C2 |s,P Plan and teach current Plan two current events SCE PST
events lessons using prob-{lessons,one for the pri- UFM
lem-solving strategies. mary grades and one for . Peers

the.intermediate grades,
using the following: in-
quiry,problem formulation,
hypothesis,conceptualiza-
tion,collection of data,
evaluation and analysis,
|generalization. Teach
Iboth in classrooms.
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7 M40 {C 3]s,P Plan and teach a long |cgiven a classroom setting,|SCE PST
range interdiscipliinary plan and teach an entire Peers
unit focusing on an unit plan according to
. elementary school social following outline:
studies curriculum topic. |significance of unit,
i objectives,content,
u 'sources of information,
learning activities and
M evaluation.
| Submit unit plan.
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h m mm MM..V.. i ; ' PE ; SIS FOR ASSESSMENT ASSESSOR
m w mm. Do The student can: STUDENT PERFORMANCE BASIS FOR ; AE] ;
3} 2Elan|B82]
1A 1})jcC 1]|1,P Distinguish children’s Match samples of chil- S Peers
artistic expression at |dren's art work to devel- Self
different developmental |opmental levels in ac- UFM
levels. cordance with specified
scale.Present results to
peer seminar.
2iAa 1 |C 114P Develop a range of basic |[Construct six art projects} Approval of 2/3 of peers|Peers
art activities appropri- that demonstrate simple present. Self
ate to different develop~ |to complex learning skills
m mental levels of children.|within one art discipline,
‘ e.g. sculpture,design.
. Present to peers.
3;al ([Cc1|P Demonstrate familiarity Present a “"one-person” P Peers
with a variety of show to a peer seminar. Self
artistic experiences. Employ at least six
different modes of
expression. Indicate
potential classroom -
applications.
amT_H cC1li|s,P Initiate art activities in|Given a classroom setting,] Samples of children’s Peers
tne classroom which: develop two different art | work to be reviewed and |Self
{a.Foster children's activities with groups of | assessed by peers.
\ w4 | creativity. children,one of which is
) 2 io.Extend children's directly related to a
== iearning in subject curriculum area.
== areas. | :
g -— N Submit samples of work to
| B eer seminar.
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rhyme,tune and c=ame using

- ZTONY B3Re05 ~ ,rmmm hx;mw PROVISTIUNAL COMPPNENT: CREATIVE ARTS .
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At wel sxILLs, ATPITUDES EVIDENCE OF ATTAINMENT
ABE58 .
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B3| 95] The student can: STUDENT PERFORMANCE BASIS FOR ASSESSMENT ASSESSOR
< EEAY
Hulop< -
MUSIC
5lA 2 |Cc 1|1, |[Develop a repertoire of Compile a resource file of|Agreement as to level Self
rhymes, tunes and games the following: 15 rhymes, |[and potential classroom |Peers
for classroom use. 10 tunes, 5 games.Indicate|use of material. UFM
. approximate age levels of
mm.nn.uo
1A 2 (C1l|s Demonstrate ability to Given a classroom setting,|C and pupil's knowledge |PST
teach children a rhyme, teach a group of children |of item taught.
tune or game. a rhyme,tune or game from
personal resource file.
7R 2 |Cc 1P Evidence familiarity with |At a peer seminar,demon- |Level of mastery: 100% self
H fundamentals of music to |[|strate knowledge of terms . Peers
w include: pentatonic and listed in competency ’ UFM
diatonic scales,Curwen statement by use of
hand sigrals, steady appropriate illustrations.
reter.
1 |Demonstrate ability to At a peer seminar,teach a |N Self
- Peers

the fcllowing whore - |UFM
appropriate: Pentatonic
and diatonic scales,Curven
hané sicnals,steady meter

_‘ rusic through the use of
rrynes, tunes and games.
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1ips0 { C 3|L,I Name the major pharma- |¥ritten Examinaticn on Level of Mastery: Grade | UFM
; I cological classifications |Competencies 1-8. of "B"
nf dérugs.
2 |p4o c. 3|u,I Describe the physical UFM
effects of drugs by
classification.
3l040 | C 31C,I | Describe the legal status UFM
of ¢rugs by classifica-
tion and the consequences
for illegal possession or
sale.
4/p40 |C 2iu,1 | Iéentify the proper . UFM
- (safe) use and the mis-
use cf drugs.
ww;oao c 2|u0,I Recognize situations and UFM
- \ circumstances leading to
qw the use of drugs. )
§|D40 {c 3|U,1,8|Make effective referrals UFM
3 to appropriate informa-
\ i tional or helping
; resources.
ﬁ\obo mn 2ig,7,5l Assess the usefulness cof ‘ UFM
o ; | s : instructional materials
i i | &3 | reiated tc drug-alcohol
; : { MW : ecucation in terms of .
! | = | accuracy ard appropriate-
| ; mw %mmmm for varicus groups.
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SECTION II

E.

Student Guidance?

Overall supervision of the program and general guidance
and advisement for students entering the program will be
the responsibility of the Elementary Education CBTE

coordinator.

Guidance of studenvs within the program will basically

be the responsibility of the CBTE team, described below.

The CBTE Team: A team will consist of three faculty

members and about forty students from each of the three

levels of the program (upper junior, lower senior and
upper senior). The mixed grouping of students in the
team will permit students to more easily complete the pro-
gram at varying periods of time. Those who accelerate
or who progress more slowly can work with other students
in the team on corresponding levels,

Within the team, one faculty member will be primarily
responsible for the guidance, advisement and management
of one-third of the students, including the following
specific functions: a) maintenance of records of the
students' progress through the program, b) scheduling

of field experiences, c¢) organization of peer seminars,
d) advisement to the students on completion of modules,
e) arrangements for students to take pre~ and post-tests,
f) collection of data for management information and
program evaluation, g) reports on students' progress to

CBTE coordinator, concerned faculty members and students.

-

2 For rights of students enrolled in Teacher Education Programs see
Appendix A.
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Each month the team faculty member will issue a report

to the CBTE coordinator indicating which modules a

student has completed, which are currently in work,

and other information about that student's progress through
the program. A copy of this report will be sent to the
student to ensure that he/she is constantly aware of
his/her standing.

It is anticipated that students and faculty will remain
with a team for three semesters, however, if for any

reason this appears inadvisable, changes will be made

upon regquest.

T



SECTION II F. Program Evaluation and Management

For the purpose of Program Evaluation and Management, two
systems will be created:

(a) Management Information System (MIS) -~ procedures
for collecting, analyzing, interpreting, and report-
ing data; and

(b) Program Evaluation System (PES) -- procedures for
employing data and informed subjective judgment in

order to effect program improvement.

It should be noted that the MIS, PES, and Guidance Systems
{discussed previously) all overlap to some extent. For example,
the MIS will supply formative and summative kinds of data analysis
for nse in guidance and program evaluation. Furthermore, the
results of program evaluation are likely to effect changes in

the Guidance System and the MIS,

MANAGEMENT INFORMATION SYSTEM

Responsibility for the MIS will reside with appropriate
faculty members. As indicated above, the MIS is in charge of
"procedures for collecting, analyzing, interpreting, and
reporting data." Clearly, in the context of evaluaiing our
CBTE Program the MIS p.ays a vital role. Among the more important
tasks to be performed by those assigned to the MIS are:

(a) providing consultation to faculty in the areas of.evaluation,
assessment, testing, and measurement; (b) data collection and
analysis and (c¢) providing input and feedback for guidance and

program evaluation purposes. Let us now examine eaoch of the above

~m e~
.



B NS LW W

in somewhat more detail.

CONSULTATION

Most school and university faculty working in CBTE are
not completely familiar with the intricacies of relevant
procedures for evaluation, assessment, measurement, and testing.
Furthermore, when feasible, it is desirable to have a relatively
common set of working procedures for measurement and testing in
order to simplify the collection, analysi., and interpretation ¢
data. For these reasons, the MIS Team will provide consultation
to school and university faculty working in CBTE. This con-
sultation will take the form of: (a' workshops, demonstrations,
or seminars to which all faculty will be invited, and (b)

consultation with individual faculty as the need arises.

DATA COLLECTION AND ANALYSIS

As indicated previously, the Guida.ce System will be
responsible for collecting most of the data directly relevant
to student attainment of competencies. These data will, in turn,
become available to the MIS for statistical analysis. Data that
do not directly constitute an assessment of student competency
will generally be cpllected by the MIS Team. Such data include
much of the data discussed below in the context of the PES
(e.g. questionnaire data collected from school administrators).
In order to accomplish data analysis a number of different
files will be created and updated as required. The most critical
files will constitute: (a) student background and entrance
data: (b) student performance data on assessment measures:

—
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{c) other student data; ana (d) data from guestionnaires
administered to person other than students (possible several

files).

It is too soon to specify the exact nature of the analyses
that will be performed: however, there are certain kinds of
analyses that will be undertaken: (a) analyses that provide
graphical and statistical summaries of performance by individual
students; (b) analyses that provide graphical and statistical
summaries of studeat performance on individual competencies or
clusters of competencies; (¢) analyses that provide statistical
summaries of questionnaire data; .and (d) statistical analyses
of particular assessment instruments.

With regard to the last category of analyses, measures of
reliability and validity will be obtained. Since the assessment

instruments are criterion-referenced, for the most part validity

will bc assessed through content (rather than criterion or

construct) validity procedures. When possible, we will have at
least two experts independently assess the extent to which the
assessment instrument is an adequate measure of the competency or
competencies. With regard to reliability three general types of
reliability are potentially applicable: (a) equivalent forms
reliability; (b) test-retest reliability; and (c) measures of
internal consistency. For each general type of reliability,
different measures might be calculated. However, there is, at
present, considerable controversy concerning the "best" measures
for assessing the reliability of criterion-referenced instruments.
Rather than take a firm stand on which measure is "best," we

will endeavor to report several measures whencver possible, ..~d

o
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the MIS Team will advise faculty concerning the interpretation

of the different measures.

FEEDBACK

Data collection and analysis should not be an end unto
itself, especially in the context of a dynamic program. Thus,
the results of data analysis will serve as input for the PES and
feedback to the Guidance System. The importance of this feed-
back function cannot be cverestimated if our CBTE program is to be
a constantly improving instructional system. Consequently, the
MIS Team will make every effort to create reports that are as
complete, accurate, and maximally useful as possible, Further-
more, the MIS Team will be available to school and university
faculty for consultation in interpreting the results of data

analysis for the purposes of program revision,

PROGRAM EVALUATION SYSTEM

The State Department of Education has mandated that a
proposal for a certification program should: (a) answer the
question "How will appropriateness and adeguacy of goals be
examined and goals modified as the program progresses," and (b)
should contain evifence that a program evaluation system has
been established to identify and correct program weaknesses. It
seems to us that these two regquirements are clearly related in
that an adequate program evaluation system should, among other
things, identify and correct program weaknesses related to in-

appropriate or inadecuate goals., Thus, in this section, we
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describe a Program Evaluation System (PES) which satisfies both
of the above=stated mandates.

The function of the PES is to identify and correct program
woaknrsoes, In particular, we are interested in weaknesses related
to inaprropriate or inadequate: (a) goals or compctencies, (b)
evaluation activities used to determine whether or not competencies
have been attained, and (c) instruction or instructional material,
used to teach competencies. Thus, to a large extent, the PES is
primarily a system for what is frequently called "formative
evaluation" in which the "unit of analysis" is a competéncy or a
cluster of competencies.

The principal components of the PES are: (a) student
performance data, (b) questionnaire data, and (c) review
processes. In the following subsections we describe each of these

components.

STUDENT PERFORMANCE DATA

For a given competency or cluster of competencies one can
obtain several different kinds of student performance data in-
cluding: (a) pre-reguisite test data -- data reflecting whether
or not a student has the prerequisites for the competency or
competency cluster under consideration, (b) pretest data -- data
reflecting whether or not a student has attained the competency
or competency cluster prior to instruction, (c¢) instructional
time -- data reflecting how long it takes a student to achieve the
competency or competency cluster, (d) posttest data -- data
reflecting student performance on a competency or competency
cluster immediately after instruction, and (e) retenticn test

data -- data reflecting student performance on a competency Or

~ o3
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competency cluster some tim:«. after instruction.

Clearly, not all of the above data can be (nor do they
need to be) collected for every competency or competency cluster,
but these data are the kind of student performance data that will
be collected in order to aid in the assessment of the adeguacy
of competencies, evaluation activities, and instruction.

It is important to note that the above data, or subsets
of these data, may be used for the purpose of evaluating or
grading students, bat this is not the primary function of these
data in the PES system. Students will, of course, be tracked
through the program; i.e., a record of the competencies achieved
and not achieved by each student will be kept. For the purposes
of program evaluation, these data are principally useful in
identifying atypical students. Such students may lack previously
unidentified prerequisites or may require a different kind of

instruction.

QUESTIONNAIRE DATA

Student performance data help in assessing the adequacy
of program elements, but other types of data are also needed,

espscially for the purpose of assessing the appropriateness of
competencies, evaluation activities, and instruction. Most of

these other types of data can be grouped together under the

heading "questionnaire data." Such data are ‘usually collected by

means of checklists, rating scales, or open-ended questions.
Questionnaires related to competency clusters will be

administered to: (a) school administrators, (b) school teachers

and university professors, (c) students currently in the program,



(d) 1if possible, students who have graduated from the program,
and (e) 1if possible, the employers of students who have
graduated from the program. Thus, there are potentially four
different questionnaires that will be administered; however,
certain aspects of these guestionnaires will be common to all of

the groups indicated above,

REVIEW PROCESSES

The student performance data and the questionnaire data
{( in appropriately summarized forms) will serve as input into

three levels of program review, if necessary, revisions:

(a) sub-task force review: undertaken by teachers,
pvrofessors, administrators, and, in some cases, students involved
in developing and reviewing all aspects of particular competency
clusters;

(b) program task force review: undertaken by those
persons having comprehensive responsibility for the development
and evaluation of the CBTE Elementary Education Program; and

(c) Stony Brocok CBTE Policy Board review; under-
taken by members of the Policy Board, which includes faculty and

administrators in both the University and the schools.

The sub-task force and program task force review will take
place at least twice a year, and the Policy Board review will

occur at least once each year.



2

SECTION III -~ INVOLVEMENT - T DATE

A. Involvement of Public School Personnel

l. Involvement of personnel in the planning and

development of this program has been on two levels:

‘an

Policy Board - the basic consortial group composed
of six public school administrators, six public
school teacher association representatives and six

university faculty members and administrators:

Members of Policy Board

Baron, Fred, Director of Personnel
Smithtown Central School District
100 Central Road

Smithtown, New York 11787

Bonahue, Edward, Administrative Assistant
Sachem Public Schools

245 Union Avenue

Holbrook, New York 11741

Elling, Barbara

Associate Professor of German
Chairperson of Policy Board and

CBTE Campus Committee: Coordinator

of all CBTE related activities, 1974-5

Feinberg, Martin, Teacher Association Representative
Central Islip Public Schools

Wheeler Road

Central Islip, New York 11722

Gaggin, Warren, Teacher Association Representative
Lindenhurst Public Schools

141 School Street

Lindenhurst, New York 11757

Gross, Robert, Assistant Professor
Secondary Education

Department of Education

State University at Stony Brook

Guidera, Kevin, Teacher Association Representative
Southampton Public Schools

70 Leland Lane

Southampton, New York 11968

b



Harto, Val, Assistant Superintendent
Three Village Central School District
Setauket, New York 11733

Hoffmann, Charles, Professor of Economics
State University at Stony Brook

Kreuter, Mortimer, Acting Dean

of Continuing & Developing Education
Director for Teacher Certification
State University at Stony Brook

Mirey, Walter, Assistant Superintendent
Central Islip Public Schools

Wheeler Read

Central Is!ip, New York 11722

Paldy, lLester, Assistant Professor
Mathematics and Science
State University at Stony Brook

Patterson, Laurie M., Assistant Superintendent
Southampton Public Schools

70 Leland Lane

Southampton, New York 11968

Roland, Mark, Assistant Superintendent
Northport-East Northport Union Free School District
166 Laurel Road

East Northport, New York 11731

Stephens, Lillian, Assistant Professor
Elementary Education

Coordinator of Elementary Education Task Forces
State University at Stony Brook

by
o bk

Streitwieser, William, Teacher Association Representative

Northport-East Northport Union Free School District
Box 210, Northport, N. Y. 11768

Strong, William, Teacher Association Representative
Three Village Central School District
Setauket, New York

2ilinsky, Pieter, Teacher Association Representative
Commack Public Schools

80 Hauppauge Road

Commack, New York 11725



‘b'

Elementary Education Task Force-organized under

the direction of the Policy Board and consisting of
21 public school personnel, 13 university

faculty members from the Department of Education
and three students.

Memberz of Elementarx Education Task Forces

Arbuss, Barbara

Vanderbilt Elementary School
350 Deer Park Avenue

Dix Hills, N.Y. 11746

Bradnick, Gerald A., Principal
Larkfield Elementary School
Cheshire Place

East Northport, N. Y.

Cederberg, Dolores
Vanderbilt Elementary School
350 Deer Park Avenue

Dix Hills, N. Y. 11746

Dickenson, Marcia
Minnesauke Elementary School
Bennett Road

Setauket, M, Y. 11785

Foernslerxr, Jeffry A.
Paumanok School

Udall Road

West Islip, N. Y. 11795

Gaggin, Warren
Lindenhurst Public School
141 School Street
L..ndenhurst, N. Y. 11757

Galantino, Erasmo, Jr. |
South Country School District
Box 1, Mount Sinai, N. Y. 11766

Klaffer, Gerald L. Principal

" Head of the River Elementary School

Hollywood Drive
Smithtown, N. Y. 11787




Kramer, Keith

Oxhead Road Scihool
Oxhead Road

Centereach, N, Y. 11720

Krasner, Miriam

North Country School
Suffolk Avenue

Stony Brook, N. Y, 11790

Mello, David

Chippewa Elementary School
Morris Avenue

Holtsville, N, Y. 11742

Newhouse, Mark

Reed Elementary School

Half Mile Road

Central 1Islip, N. Y. 11722

Petroske, Edward

Vanderbilt Elementary School
350 Deer Park Avenue

Dix Hills, N. Y. 11746

Prouty, Dorrie

Minnesauke Elementary School
Bennett Road

Setauket, N. Y. 11785

Rocker, Linda

St. James Elementary School
Lake Avenue

St. James, N. Y. 11780

Roethgen, Brian

Andrew T. Morrow Elementary School
Sycamore Avenue

Central Islip, N. Y. 11722

Spencer, Joanne

Signal Hill Elementary School
670 Caledonia Road

Dix Hills, N. Y. 11746

Spinner, Rhoda
Comsewoque Elementary School
565 Bicycle Path

Port Jefferson Station, N.Y. 11776
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Stein, Lois

Signal Hill Elementary School
670 Caledonia koad

Dix Hills, N, Y. 11746

Stiller, Alfred

BOCES 11

201 Sunrise Highway
Patchogue, N. Y. 11772

Werner, Ben

Arrowhead Elementary School
Arrowhead Lane

East Setauket, N. Y. 11733

Students

Chorowski, Beverly
Gould, Evelyn

Jacobson, Debra

University Members

Annacone, Dom Department of Education
Bandes, Barbara " " "
Baskin, Barbara " " "
Brennan, Robert " " "
Gross, Robert " » "
Hedley, Eugene " " "
Haggerty, Don " " "
Kaplan, Elaine " " "
Maslinoff, Lou " " "
Ross, Edna " " "
Schumann, Rosemary " " "
Schwartz, Edith . " E
Stephens, Lillian " " "

[\
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2. Selection and Role nf Members of the Policy Board
a. Selection of Members

A CBTE Campus Committee was established in January 1974,

This c6mmittee instituted the following steps leading to the
establishment of the Policy Board.

1. Invited the administrators and teacher association
representatives of all public schools in Suffolk County to a serie;“
of regional meetings, |

2. Mailed quastionnaires to all of the above in order to
determine the degree of interest,

3. Condugted a workshop on CBTE designed to facilitate
future collaboration of the public schools and the University.

4. Compiled a list of those public school teachers and
administrators who:

a. Had indicated interest on a questionnaire the University
mailed to all school districts in Suffolk County.
h. Had attended the regional meetings with University
faculty to which all districts in Suffolk County
3

were invited.
¢c. Had attended a conference on CBTE held at SUSB
regarding policy board membership, participation in
developmental task forces and the establishment of field centers.
5. Selected, guided by socio-economic and geographic
considerations, ten districts from this 1ist and asked that:
a. The Superintendent appoint a representative of the
administration to serve as a member of the Pozicy
Board. |

b. The Teacher Association elect one representative to

it ]
N
..



serve as a member of the policy Board. In some districts only one

of’ these constituencies was willing or able to serve,

6. Recommended that these six public school administrators,

and these six presidents or elected officials of the recognized

professional teacher association, and six university faculty members,

all of whom had previously indicated to the President their willing-

ness to serve be considered for~appointmentv

The President concurred with the committee's recommendations; made

the appointments to the eighteen-member policy board for the year

1974-75. The Policy Board elected Barbara Elling chairperson at the

first meeting, Apriil 25, 1974.

3.

b. Role of the Policy Board
1. Authorization of establishment of task forces.
2. Participation in the selection of public school teachers

and administrators for membership on the task forces.

3. Approval of the membership of the task forces.

4. Approval of the structure and objectives of the task
forces. b

5. Approval of all materials written by the task forces and
presented at intervals to the Boarad.

6. Gener%l advisement on all phases of the program.

7. Review and endorsement of the program,l

Organization and Role of the Elementary Education Task Forces

a. Organization of Elementary Education Task Forces.

1 For pertinent correspondence see Appendix B,




b.

8o

At the first meeting of the Policy Board on April 25, 1974,

Lillian Stephens was authnrized to organize an Elementary

Education Task Force to aid in program development. 1In

conjunction with this mandate, puvblic school teachers,

administrators and university faculty members were invited

to an organizational meeting on May 7, 1974.2 Thirty-four

persons attended: 21 were from school districts (14 different

districts were represented), 11 were faculty members, and

2 were students.

Role of Elementary Education Task Forces

1. The first meeting discussed: a) programmatic assumptions,
b) formulation of competencies, and ¢) organization of
sub-task forces to further define the role of the teacher
and required knowledge, skills and attitudes in a number
of areas. The following eight-sub-task forces were
established: program goals, communications, natural
sciences, early childhood, measurement and evaluation,
psychological foundations and generic. Each included
both public séhool and university persounel.

2. The task force met as a whole bi-weekly through June
19th while sub-groups met weekly. The larger meetings
explored assumptions about the role of the teacher in
various ways: the group charged with formulating goals
distributed a series of working papers for discussion,
b) each group presented a group of competencies derived
from its assumptions{ and c¢) the current teacher education
program at Stony Brookﬁwaé analyzed for strengths and
weaknesses in fraining teaéhers to meet projected roles

and responsibilities.

IR



3. By June 4th the work of the sub-groups was
coordinated. Utilizing the assumptions common
to each group, a master list of competencies was
derived. The list was cxamined and approved
during the final two meetings of the task force
in June.?

4, A summer workshop (June 24-July 19, 1974) sub-
sidized by the university was organized under the
leadership of Lillian Stephens, university
fElementary Education CBTE coordinator. Ten public
school personnel, 10 faculty members, and 2 students
participated. The workshop generated sub-com-
petencies, assessment procedures, and module
outlines - all based on the master list of com-
petencies (see item 3 abcve)  This procedure gave
the program a common base.

5. The material completed by the summer workshop was
ea.ted by a team of university faculty members from
the Elementary Education Department and submitted
to all task forces for further recommendation and

appxoval,4

2 ror copy of the letter see Appendix C.
3 For a copy of the master list of competencies see Appendix D.
4 The final program (Section II C and D) was distributed to

thirty~six public school teachers and administrators for
review.
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SECTION IIX - INVOLVEMENT

B. Plans for Future Collaboration
l. The Policy Board and the Elementary Education Task
Forces will contiﬁue to work collaboratively with
the university in accordance with the guidelines
established for the CBTE Policy Board. A copy of
the pertinent section of the Policy Board guidelines
folluws,>

Section I - Goals

Teacher Competency -~ to assure the public that pro-

fessional personnel prepared by SUNY/Stony Brook for
the schools demonstrate skills, knowledge, and
attitudes to enable children to learn.

Collaboration - to search for ways to achiewe the

the fullest possible collaboration of the various
constituencies concerned with the improvement of
teacher preparation.

Governance - to establish governance patterns which

encourage creative and f}exible approaches to the

broad issues involved in teacher education, certifica-
tion, and professional qualifications.

Philosophy

Inherent in the goals set forth above is the under-
standing that new practices in teacher preparation will
develop from tapping the cumulative experience, knowledge,

and insights of the - 2llaborating constituencies.

SFor a complete copy of the Policy Board Guidelines see Appendix H.

R




~ Abstract Guidelines, Continued

SECTION II. Specific objectives in the pursuance of goals.

A.

To initiate, facilitate, monitor, and review the
preparation of proposals for the pre-service com-
petency~based teaclier education programs at SUNY

at Stony Brook in Eleméntary Bducation (N-6); and

Biology, Chemistry, Physics, Earth and Space Sciences,

English, Foreign Languages, Mathematics and Social

Studies (7-12).

1. by organizing, guiding and evaluating program-
planning task groups;

2. by surveying needs and iden*ifying resources for
each operational unit and recommending how means
of support might be applied;

3. by assuring proper communication of program
development;

4. by approving and/or notirg disagreement with
program development; and

5. by forwarding review proposals, via the President
of the University and SUNY Central, to the State
Education Department for its approval of programs
for teacher certification.

To oversee the course of program implementatié% and

pxovide\program modification where emerging needs

indicate such is required.

To asgess and explore the educational and professional

needs of the communities to be served and to propose

training programs which reflect current researci on

teriching careers and opportunities.
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Apbstract Guidelines, Continued

SECTION VI,

3.

Ad hoc - Committee to deal with Negotiations

of Individual Master Contracts between school

districts and the University.
a. 3 members appointed by the chair (one

from each constituency).

b. Date and duration of appointments also

set by the chair.

¢, Charge - to draft a list of recommendations
and guidelines to be followed in negotiating
Master Contracts. The following components
should be addressed:
l. absolute requirements.
2. exclusions.

3. recommendations.
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‘Abstract Guidelines, Continued

BEST COPY AvAILABLE

3ECTION VII. Practices, Powers, and Teacher Education Responsibilities,

A. Program Development

1. Establish organizational task forces.

Q.

a.

e.

Approve recruitment procedures of public

school and professional association

participation on task force(s).

Make regulations regarding participants.

Schedule at least two reporting dates when

task force chairperson(s) will review progress

for the Policy Board.

l. Early report should include the objectives,
assumptions, and goals of the task force.

2. Other reports - program development.

Approval or modifications should be indicated

by the Policy Board at each reporting stage.

Final approval of work completed by the task

force (s) rests with the Policy Board.

B. Communication and Informational Responsibilities

1. Availability of resources and statements on CBTE

developments as well as activities on other campuses

should be reported on from time to time.

2. School Districts and Professional Organizations

should be kept informed of the work of the Policy

Board, especially the progress being made in comply-

ing with the State Education Department timetable

for teacher education program changes.

90
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SECTION III - B CONTINUED

2.

At present the university and one scnool district
are in the process of finalizing an agreement to
establish a field center (Northport Public School
District).® It is anticipated that other such
collaborative agreements for field centers will be
reached. As the program is implemented, additional
public school teachers and administrators will be
involved both through field centers and other schools
in which students are placed for field experienc: ..
This will open further channels of collaboration and
permit wider participation in research on program
evaluation, review and revisions.

hAdditicnal references to the collaborative efforts
and agreed-upon responsibilities are noted in
Section Il F, Section III A, ard Appendix E.

For a description of involvement by other sections

of the university campus see Section IV 3.

6For a copy of the agreement, see Appendix E.
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SECTION III - INVOLVEMENT

C.

Evidence of Collabrative Efforts

The evidence of collaboration consists of two parts:

1) a statement signed by the public school administrators
and university faculty members of the Policy Board and

2) letters addressed to Barbara Elling, Chairperson of
the Policy Board by the teacher association
representatives.’ )

No reservations haéé been expressed by the public school
administrators or university faculty members. The position
of the teacher association representatives is expressed

in the letters on pages 95a, 95b, 95¢c, 954 and 95e.

There are no present indications of any differences

which will affect program implementation.

7a letter from teacher association representative Warren Gaggin
was not received as of the date of submission of this proposal.



ATTESTING STATEMENT

EVIDENCE OF COLLABORATIVE EFFORTS

The attached program was prepared with "significant and
functional cooperative efforts" among school districts,

the State University of New York at Stony Brook, and pro-
fessional personnel of the school districts representing
the professional association. Representatives were chosen
as described in Section III,

The parties agree to assume responsibilities for implemen-
tation as described in Section III - A and B and Appendices

E and H.
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ATTESTING SIGNATURES

President of the University

~John §. Toll

i i%
Public School Administrators ‘“ggia%é;_ SO~

Fred Baron

BT OPY AL _Clersad T forvnkin

Edward Bonahue

»

Vof

Val Harto

| _JAlﬂ{(}~\éi:lcy)

Walter Mirey
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Yaurie Patterson
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University Faculty and Administration

u/‘fc' re Ell iy
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Robert Gross
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Charles Hofémann
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Mo timer Kreuter

e 3y .

Lestex Paldy
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Eﬁhg Lillian Stepﬂ ns S
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BEST CIPY AVALABLE

NEW YORR STATE UNITED TEACHERAS, ING,
350 Vandarbiit Mator Parkway
Hauppauge, New York 11783

{3186) 2730822

October 25, 1974

Dr. Barbara Elling
Chairperson, CBTE

SUNY Stony Bronk

Stony Brook, N.7. 11790

Dear Dr. Elling:

Mhis is to affirm that the attached program was prepared with
"significant and functional ‘cooperative efforts” among school
districts, the State University of New York at Stony Brook, and
professional personnel of the school districts representing the
professional associations. Representatives were chosen as de-
scribed in Section III. :

The absence of the teachers' signatures on the joint signature
sheet of the Policy Board was due solely to the imposition of
a November lst deadline which precluded a full review of the
documents by the teachers,’

At this time, this does not imply disagreement with aspects of
the program or procedures of this Board. We axe hopeful that

we can come to agreement by the State Education separiment dead~- -
line of February 1, 1975. : |
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«Coprem Alliliated with the National Education Association and the American Federation o! Teachers, AFL-CIO
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BEST GUPY AVA“-ABLE NEW YORK ETATE imn:b YEACHNERS, INC,
350 Vanderbliit Motor Parkway
MNauppauge, New York 11788

. (516) 2738022

October 25, 1974

Dr. Barbara Elling
Chairperson, CBTE -
SUNY Stony Brook .
Stony Brook, N.Y. 11790

Dear Dr. Elling:

This is to affirm that the attached program was prepared with
“significant and functional cooperative efforts" among school
districts, the State University of New York at Stony Brook, and
professional personnel of the school districts representing the
Professional associations. Representatives were chosen as de-
scribed in Section IIZX,

f

The absence of the teachers' sigaatures on the joint signature
sheet of the Policy Board was due solely to the imposition of
a November lst deadline which precluded a full review of the
documents by the teachers,

At this time, this does not imply &isggreementgwith aspects of
the program or procedures of this Board. We are hopeful that
we can come to agreement by the State Education Department dead- -
line of February 1, 1975. ¥ ST .
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(TEACHERS

Sutfoik Servies Center

BEST COPY RVALABLE  wre v Bome e e
Hauppaugs, New York 11788
{518) 2734822

October 25, 1974

Dr. Barbara Elling s
Chairperson, CBTE

SUNY Stony Brook

Stony Brook, N.Y. 11790

Dear Dr. Elling:

This is to affirm that the attached program was prepared with
"significant and functional cooperative efforts" among school
districts, the State University of New York at Stony Brook, and
professional personnel of the schoonl districts representing the
proiessional associations. Reuresentatives were chosen as de-
scribed in Section IIIX. ‘

The absence of the teachers' signatures on the joint signature
sheet of the Policy Board was due solely to the imposition of
a4 November lst deadline which precluded a full review of the
documents by the teachers.

At this time, this does not imply disagreement with aspects of
the program or procedures of this Board. We are hopeful that
we can come to agreement by the State Education Department dead-
line of February 1, 1975. t ‘
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‘ Sitolk Serviee Conter

Bim cﬂw M““AB\'E NEWYORK STATR UNITED TEACHERS, INO.
350 Vandesrbiit Motor Parkway
Hauppauge, Naw York 1106
1316) 27349022

October 25, 1974

Dr. Barbaxa Elling .
Chairperson, CBTE

SUNY Stony Brook .

Stony Brook, N.Y. 11790 .

Dear Dr. Elling:

This is to affirm that the attached program was prepared with
"significant and functional cooperative efforts" among school
districts, the State University of New York at Stony Brook, and
professional personnel of the school districts representing the
professional associations. Representatives were chosen as de~
scribed in Section III.

The absence of the teachers' signatures on the joint signature
sheet of the Policy Board was due solely to the imposition of
a8 November lst deadlinc which precluded a full review of the

documents by the teachers.

At this time, this does not imply disagreement with aspects of
the program or procedures of this Board. We are hopeful that

we can come to agreement by the Stateknducation‘ngpartmant dead-

line of February 1, 1975.
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LU 4| TEACHERS

B{S‘ mw mm\'mu‘ NEWYORR BTATE UNITED TEACHENRD, INC,
~ 350 Vanderblit Motor Parkway
Hauppaugs, Naw York 11788
1916) 27349022

Octoher 25, 1974

Dr. Barbara Elling
Chairperson, CBTE

SUNY Stony Brook

Stony Brook, N.Y. 11790

Dear Dr. Elling:
This is to affirm that the attached program was prepared with

"significant and functional cooperative efforts" among school
districts, the State University of New York at Stony Brook, and

professional personnel of the school dis:ricts representing the -

professional associations. Representatives were chosen as de-
scribed in Section III.

The absence of the teachers' signatures on the joint signature
sheet of the Policy Board was due solely to the imposition of
a November lst deadline which precluded a fuil review of the
documents by the teachers.

At this time, this does not imply disagreement with aspects of
the program or procedures of this Board. We are hopeful that
we can come to agreement by the State Education Department dead-
line of February 1, 1975. oo
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SECTION IV -- Additional Informat..on

A. Instructional Program

1.

Description

The Stony Brook elementary cducation program is an
individualized, modularized, personalized program
consistent with the competency-based mode and with the
following salient features:
a. The instructional program is divided into thirteen

components:

Generic

Child Development

Foundations of Education

Measurements and Evaluation

Reading

Children's Literature

Language Arts

Mathematics

Science

Social Studies

Creative Arts

Drug and Alcohol Abuse (Preventive Education)
Within each of these components, the knowledge, skills and
attitudes required for certification are explicitly
defined and the evidence which will be accepted to demon-
strate attainment of these.is stated.
b. The basic unit of instruction is the module. Modules

are generally short devoted to one or a few competencies.

In some instances, related modules comprise a cluster.

Modules are organized in the generally accepted form
with specifications
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of rationale, concise objectives, prercquisites (if any),
pre~ and post-asscssment procedures, learning activities,
and sugygestions for remediation (if necessary) .
Individualization is achieved by: permitting alternative
means of achieving the de“ired objectives, choice of modules
within some components, and p: -sion for individual pacing
in completing the program.

There are a number cf different learning modes recommended:
large and small group lectures, workshops, role~playing,
micro-teaching, simulated classroom experiances, i»dependent
study and use of technological eguipment, field experience,
peer seminars and peer instruction.

There is field work in each of the three semesters as follows

approximately 75 hours during the first semester, 150-~-200
hours during the lower senior year, and 350-400 hours during

the upper senior year. Field experiences are within .
different kinds of school settings,

Emphasis is placed on close faculty-student interaction. A
guidance and advisement system permits students to maintain
contact with a small team of faculty members for the entire
three semesters of professional work. Developing "self-
awareness" of the student as a teacher is a major goal of

the program, both as a rrecondition for entrance and through-
out the three semesters of the program. This is accomplished
by counseling, independent study, conferences with faculty and
public school teachers, and peer "interaction" seminars.

The student receives monthly reports on his progress through
the program and is held accountable for achieving the required

knowledge, skills and attitudes.



98

h. The program is readily adaptable to change with provisions

for constant evaluation and feedback.

There is an implied responsibility to rescarch and develop-

ment in addition to the training function., This includes

long-range goals of validating the teacher competencics

specified in terms of desirable pupil behavior.
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1.1. Blocks of instruetinn: The program consists of three

scemesters of professional study. In each semester,
students register for a Professional Sequence in Educ-

ation which includes four blocks of study:l

The Teaching-Learning Process
Curriculum: Content and Strategies
The Child, School and Society
Teacher Self-Awareness
Each of the modules is subsumed under one of these

blocks.

1.2, Deviation from sequence: The sequence of study is

recommended but not mandated. Although students are
generally expected to complete the modules included in
each of the four blocks during each of the semesters, it
iz also possible for students who wish to do so to arrange
their own sequence and pace of study. For example, an
upper junior may work on modules included in the lower
senior sequence provided that the student meets any
prerequisites in those modules. Similarly, students

may work on modules associated with a prior semester,
either as a means of remediation or because the student

has not completed those modules previously.

The composition of the Program Guidance team (see Section

II -~ E) will further facilitate deviation from prescribed

lror a description of .courses and the credit hours to be assigned
to each block see Section IV, B.
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sequences. Within cach team, there will be students
acomploeting modules on three lovels of Lhe program
making it possible for students to participate in

learning cxperiences associated with any of the three

professional sequences.2

2. Short-range Objectives

The program described on the preceding pages is in effect only
a blueprint. Particular attention in the period preceding
the date of full implementation, September 1, 1975, will be

given the following:

a. completion of module writing

b. initial field—testingsof some modules

c. organization of guidance, management and evaluation
systems including preparation of forms for collection,
tabulation and processing of data,

d. further exploration of field centers and other
school sites for training students.

e. arrangement of physical space for learning experiences
and provision of necessary materials

f. workshops for faculty and public school personnel

g. dissemination of details of program to potential
majors

h. continued collabora*ive efforts with public school

personnel and students with regard to items a to f.

2 peviations from sequence are discussed further in Section IV, B 1l.2.
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SECTION IV

3. Campus lnvolvement

Campus faculty and administrators outside of the Department

of Education have been involved on four levels:

a. As members of the Campus Committee: 1In addition
to four members of the Department of Education, the
membership consisted of cleven members from other
departments or offices: Biﬁlogy; Chemistry, Earth
and Space Sciences, English, French, German, Health
Sciences, History, Italian, Mathematics, Physics and
Psychology. This committee designed the framework
for collaboration which served as a basis for establish-
ment of the Elementary Education task forces.

b. As members of the Policy Board: Among the six university
representatives on the Board, two are from the Depart-
ment of Education, four are from other departments or
offices. All phases of the Elementary Education Program
development were approved and monitored by this Board.

C. As consultants: Throughout the program development
members from other departments have been consulted on
specific issues related to their field(s).

d. In an ex officio capacity representing the Institute for
Research in Learning and Instruction which includes the
Div’sion for Curriculum Development, the Divisinn for
Educational Technology (Computer Assisted Instruction
Laboratory), the office of Undergraduate Studies, the
Office of Teacher Certi{;cation, the Curriculum Committee
and the Office of the Academic Vice President for Liberal

Studies. Additionally, the Division of Instructional
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Services and Resources will be included during

implementation stages.
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SECTION IV -- Additional Information

B. Miscellaneous

l. Credit Hours

1.1.a. A total of 45 credit hours will be awarded

for Prcofessional Studies in Education, 15

credits in each of three semesters. These have
been distributed among the blocks of instruction
described in Section 1.1, as indicated below.

Professional Sequences Upper Lower Upper
and Course Numbers Junior Senior §9nior

The Teaching-Learning

Process
Education 200,300,400 4 3 3
301,401 3 3
Curriculum: Content
and Strategies
Education 210,310,410 3 3 3
211,311,411 3 3 4
The Child, School and
Society
BEducation 215,315,415 4 2 1
Teachey Self-Awareness
Education 220,320,420 1 1 1
15 15 15

1.1.b. The instructional modules in each of the thirteen
components of the program comprise the content
of the courses. Level "ne modules are in Upper
Junior courses. Level Two modules in Lower Senior
and Level Three in Upper Senior. The modules

included in each course are indicated below.




Fducation 200

Module

Generic (Gl-G7)
Measurement and Evaluation

104

Semestexr

Upper Junior

(E1)
210 Reading (R1)
Children's Literature (Ll)
Creative Arts (Al-A2)
211 Mathematics (M1-M4)
Science (S1-S3)
Social Studies (W1l-W2)
215 Foundations of Education (Fl1-F7)
Child Development (Cl)
220 Teacher Self-Awareness (Tl)
Education 300 Generic (G23-G27) lsowexr Senior
301 Generic (G20-G22, G28~G3l)
310 Reading (R20-R23)
311 Mathematics (M20-M22)
Science (S520-S21)
Social Studies (W20-W21)
315 Foundations of Education (F20)
Child Development (C20)
320 Teacher Self-Awareness (T20)
Education 400 Generic (G40-G44) Upper Senior
401 Generic (G45-G50)
410 Reading (R40)
Children's Literature (L40-L41)
Language Arts (N40-N45)
411 Mathematics (M40-M42)

Science (g540-541)
Social Studies (W40)
Drug Education (D1-D8)

- w
0‘
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COURSE

Education 415

105
MODULE SEMESTER
Foundations of Education Upper Scnior

(F 40)
Child Development (C 40)

Teacher Self-Awareness
(T 40 - 41)

. - T e . e - . e T VD R G S D D W T i W M T e D e D i e e - . T - W .

Note: Courses are basically for record-keeping and registration.

To receive credit for a course, a student must
complete all of the modules in that course.,
Students who have not done so will receive an
"incomplete" for that course, and receive
credit whenever it is completed.

It is possible to 'complete' a module by taking
the pre-tes: for that module and thus providing
evidence of achievement of the competency.
Students (such as transfer students) who can
provide evidence of competency in the entire
content of a course will be excused from that
course., If additional credit hours are re-
quired by the student for graduation, he/she will
be permitted to register for an elective course.
As noted in Section IV, A 1.2, deviation from
the recommended sequence of study is permitted.

Students who complete modules on different levels

will receive credit for these only when they have

completed an entire course. If a student com-

pletes more than 15 credit hours in the

RN
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professional sequence in any one semester that
credit will be accumulated and granted during the
following semester, unless the student has in-
dicated his/her intention to do so and previously
registered for the additional course (with
permission of the faculty guidance member).

e. The guidance team will be charged with keeping
detailed records of modules completed by each
student and credit hours accumulated, and also
of publicizing these to the students monthly.

1.3. Students will receive a degree of Bachelor of
Science which will include 75 credit hours in
Liberal Arts and Science and 45 credit hours in
professional education.

2. Certification

Certification rccommendations will be the responsi-
bility of the Stony Brook Office of Teacher Certifica-
: tion which will utilize the following procedures:

a. will review student records to see that certifica-
tion requirements have been satisfied as described
in the program.

b. will transmit Elementary Education Certification
clearances to the campus Office of Records for
graduation purposes.

c. will collect applications and fees for certifica-
tior from all eligible candidates and process same
when applicant has been awarded the Bachelor of

Science degree.
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d. will prepare recommendation forms provided by

the State Education Department for "Certification
Based on An Approved Program of Collegiate

Preparation."”

Signatures of the University's President and Director of Teacher

Certification:

a.

'w§11 attest that the proposal's goals, procedures, and
implementation have been arrived at byAa~coliaborative
effort among school district administrators, appropriate
professional personnel of the school districts, and Univer-

sity faculty. ' )

»

will signify that the individuals recommended are citizens

of the United States and are regarded by this Institution
as competent to teach as a result of their selection,
training, and evaluation under the proposed program,

3. Campus School

Stony Brook does not maintain an elementary campus school.

Ty
3
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STUDENT RIGHTS
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THE UNIVERSITY OF TH: STATE OF NEW YORK 109
The State Education Department
Division of Teacher Education and Gertification
99 Washington Avenue
Albany, New York 12210

THE EDUCATIONAL RIGHTS OF STUDENTS ENROLLED IN TEACHER EDUCATION PROGRAMS

The educational rights cited below should be viewed within the context of a

democratic society that guarantees all citizens certain human and civil rights,
Moreover, they should be considered as congruent with those rights held by faculty

and

1)
2)

3

4)

the
1)
2)
3)
4)

5)

6)

7

institutions and consistent with the principle of public disclosure.
The educational rights of students rest on the following assumptions:

that achievement evaluation is only justifiable in areas where instruction has
been provided; : :

that, when instruction is provided, evaluation is essential;

that an instructional system, if it is to be responsible, must concern itself
with the explicit basis for instruction, provide feedback, and publicly dis-
close the requirements to be met; and, ;

that evaluation should be consistent with instruction and be congruent with

the explicit diagnosis of students as indicated by their profiles as learners,
Therefore, in a teacher education program; the student has the right to expect
following:

an instructional program that will help him acquire a level of competency which
enables him to assume instructional responsibilities in a classroom;

that the instructional program is a direct outgrowth of identified competencies;
that the competencies he is to attain are explicately and onblicly stated:
that continuous feedback about his progress will be provided;

that there will be sufficient opportunity to make progress while involved in
the program;

that the assessment procedure will have publicly stated conditions of performance
and designated levels of mastery;

that the assessment procedure will include a pre-assessment which will allow

him to demonstrate his level of performance prior to his involvement (enrollment)
in any component of the instructional program;

that a record of performance will be continuously\available to him in a profile
form; and,

that the standards\qf achicvement to receive recommendations for certification
are established based on the preceding criteria,

-, u



APPENDIX B

CORRESPONDENCE RE QPGANIZATION OF POLICY BOARD

3.
4.
5.
6.

Invitation to regional meetings.

List of districts represented at regional

meetings.

Follow-up letter

University Questionnaire.

List of respondents to guestionnaire.
President's letter of appointment to the
Policy Board (sample) .

Letter of acceptance (sample).
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iy ™ STATE UNIVERSITY OF NEW YORK
BEST COPY AVAILAB at STONY BROOK

Februery 20, 1974 STONY BROOK, N. Y. 11790

Kd

The State University of New York at Stony Brook 1s initiating a canpus-wide
effort toward developing new procedures in teacher education and certification
in accordance with the 1972 Regents' Plan for the Development of Post-Secondary
Ecducation, DNumerous universities throughout the country are presently developing
new certification proposals for competency or performance-based teacher education
programs in cooperation with the public schools. The process of competency or
performance-based teacher education seems to afford the profession the opportunity
to effect a significant change in the educationel programs for prospective teachers.,

One of the most important aspects of competency-based programs is cooperation
and collaboration with school distrigcts. We would appreciate an opportunity

to discuss the ideas and proposals for the training of teachers which Suffolk
County people in public education might be willing to share with us. We suggest
a number of open meetings whereby University coordinators and local school
representatives Jointly examine the issues and operational policy situations
involved in preparing competency-based teacher education programs.

Three such open meetings have been arranged:
" March 4, 1974 3:30-5:30 p.m. District Offices
Bay Shore Public Schools
75 West Perkal Street
Bay Shore, New York

March 7, 1974 3:30-5:30 p.m. Southampton High School
70 leland Lane
Southampton, New York

March 11, 1974 3:30-5:30 p.m. Administrative Offices
Three Village Schools
Nicoll Road, Setauket, New York

School districts which are interested are cordially invited to send an administra-
tive representative along with an elected representative of the teachers' bar-
gaining unit to the meeting that is geographically convenient and accommodates

to your schedule, Please extend the invitation to other educational leaders

in the community who you feel would enjoy an exchange of information on this
topic. If you will be kind emough to fill in the enclosed response form and
return 1t to us as soon as possible, we will more effectively be able to plan
these meetings. We look forward to hearing from you. Thank you for

your interest,.

Sincerely, 77,
IOy ééé( 4
_ ' @ Barbara Elling, Chair, erson

Competency-Based Teacher Education Comittee



State University of New York
at Stony Brook
Stony Brook, New York 11790

Office of Teacher Certification
telephone: (516) 216.3301.2

Stonyﬁrook

‘ Date

r e

is interested in attending
(School Distract)

the SUNY/Stony Brook - Competency-Based Teacher Education informational
meeting to be held at
(Flease check) ( ) Bay Shore - March &, 197h

( ) Southampton - March 7, 1974

( ) Three Village - March 11, 1974

(Name and title)

will be the administrative representative.

(Name and title)

will be the elected representative of the teachers' bargaining unit,

Other interested parties planning to attend

(Name and organization)

(Flease return as soon as possible. Self-addressed, stamped envelope
is enclosed for your convenience,)

112
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COMPETENCY~-BASED TEACHER EDUCATION

SOUTHAMPTON MEETING MARCH 7, 1974

BAST HAMPTON
William Keck, lligh School Assistant Principal
Muricl Porter, President, Teachers' Association

SAG HARBOR
Edward White, Guidance Director
James Fortune, Teacher

SOUTHAMPTON
William Woessner, Superintendent of Schools
Kevin Guidera, Assistant Superintendent
Larry Patterson, President, Teachers' Association
Richard Spooner, High School Principal
Daniel Burns, Building Principal
Edward Orr, Intermediate Building President

SUNY - STONY BROOK
Barbara Elling, Chairperson, CBTE Committee
Robert Gross, Coordinator, Secondary Education
Josephine Fusco, Assistant Director, Teacher Certification

THREE VILLAGE MEETING MARCH 11, 1974

CENTRAL ISLIP | |
Walter Mirey, Assistant Superintendent of ‘Schools
Martin Feinberg, Teachers' Association

CONNETQUOT
Al Sposato, Administrative Assistant
Helen Raedy, Director of Personnel
James Curran, Administration

HAUPPAUGE |
Dr. Raymond O'Dea, Administrative Assistant
LITTLE FLOWER AT WADING RIVER

Thomas Sherman, Assistant Principal
Mary Ann Colangelo, Teachers' Association President

NORTHPORT~EAST NORTHPORT
William Sammond, Assistant Superintendent for
Personnel Services
William Hall, Vice President,
United Teachers of Northport
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MIDDLE COUNTRY
Warren Hofimann, Teachers' Association President
Mary Frances Moore, Elementary Supervisor

PATCHOGUE-MEDFORD
Trank Rossi, Director of Instructional Services
Mario Shortino

SACHEM AT HOLBROOK
Edward Bonahue, Administrative Assistant

SMITHTOWN |
Tred Baron, Director of Personnel
Bruce Miller, President, Teachers' Association

SHOREHAM-WADING RIVER
Dr. J. Kenneth Gorman, Assistant District Principal
for Instruction

SOUTH COUNTRY
James Gerardi, Assistant District Principal for Personnel

THREE VILLAGE
Val Harto, Assistant Superintendent, Instructional Services
Ann Coates, President, Board of Education
William Strong, Teachers' Association
Miriam Krasner
Ben Werner

'WESTHAMEEON BEACH
Alan Rey, Teachers' Association

NEW_YORK ST&TE UNITED TEACHERS, INC.-SUFFOLK CENTER
Charles Santelll, Director of Research and Studies

BOCES SCOPE
Beryl Steadman

SUNY - STONY BROOK
‘Barbara Elling
Larry Stolurow
Robert Gross
Donald Haggerty
Lester Paldy
Josephine Fusco
Len Krasner
Cliff Swartz
Peter Neumeyer
Peter Kahn
Barbara Bandes




COMPETENCY~-BASED TEACHER EDUCATION
BAY SHORE MEETING MARCH 4, 1974, 3:30-5:30 P.M.

COMMACK |
Joe Heinlein, Director of Personnei
Peter 2ilinsky, Treasurer, Teachers' Association

COPIAGUE
Walter Cochrane, Assistant to Superintendent for
Secondary Education and Personnel
Mrs. Elizabeth Eide, Assistant to Superintendent for
Elementary Education and Federal Programs
William Levien, President, Copiague Teachers' Association

HARBORFIELDS, GREENLAWN ‘
Dr. Robert Johnson, Superintendent of Schools
Mr. Gunther Zaenglein, President
Harborfields Teachers' Association

LINDENHURST
Felix Torromeo, Assistant Superintendent
Warren Gaggin, Teacher

NORTH BABYLON
Herman Katz, Director of Elementary Education
Arthur Solnick, First Vice President,
North Babylon Teachers' Organization

NASSAU EQUNTY &§SOCIATION OF CHIEF SCHOOL ADMINISTRATORS
Dr. Tucker lOceanside)

John Ahern

HALF HOLLOW gILLS
Theodore Pickus, Personnel Administrator
Mrs. Carol Rosemon, President, |
Half Hollow Hills Teachers' Association

BAY SHORE | | |
Manus H. O'Donnell, Assistant Superintendent |
Jean Flynn, Bay Shore Classroom Teachers' Association

SUNY - STONY BROOK
Dr. Lawrence Stolurow, Chairman, Department of Education
Dr. Barbara Elling, Chairperson,
Competency-Based Teacher Education Committee
Dr. Mortimer Kreuter, Director, Teacher Certification
Dr. Robert Gross, Coordinator, Secondary Education
Donald Haggerty, Chairman, Elementary Education
Josephine Fusco, Assistant Director, Teacher Certification

115
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STATE UNIVERSITY OF NEW YORK
at STONY BROOK

Bt LY INNLABLE

QFRGE OF VICE PRESIDENT FOP LIBERAL B TUDIES STONY BROOK. N.Y 11790

March 15, 1974

Dear Colleague:

Several weeks ago we invited rapresentatives of all Suffolk County school districts
to meet with she Unlversity regarding the development of cormetency=hesed teacher
eduration prorrams. Representatives o Uwandy-neven Jilstrless atienaed our series
of three meetings, At this point we would like to ask those who atiended, as well
as those who xay have wishe? to attend, t¢ indicate their inteations regerding ouw
effort to develop certificailon programs consistent with the new state guidelines.

As we indicated at the meetings, we take very sericusly the cocomitment to cellaborative
- developnent of the program. Therefore, the only activiiles definitely iforesen at

thls polnt are the estoblishment of the Policy Cowncil to set several policy guldelines
and the formation of task forces to work omn 2n as yst unspeciZled range of progran
elements., We sntilclipate that the Council will meet twice monthly for the remal:iar

of this ecademic year., The schedules for tesk forces will vary and remain to be
established. Since the question of University resources has net yet been decides.

some of the quesiions atiached are directed toward determining whei contribution: . ght
be avallable from the fileld.

We antlicipate and hope for a positive response from a large nurber of districts. Since
we see ourselves as & reglonal resource, we hope *o work with us many of these dlstricts
as possible. We expect that the nature and extent of scnool @istrict Involvement in
both the prograns' development and training activities will vary according to lecal

and University needs and rescurces,

We alro wish %o emphnasize the State FEducstlon Jepsriment's decdline of February 1, 1575
for Who mainloolon U o propocel Jos Elsasnvary Education.  Wulle we hope to vesin
develozment astivities Zor alld our teacher training prograns y thlic deadline mem:s

tnat elecentery cuucation task forces must berin work 2lmost izmediately. Ve hope

you will note any speclal interest in this area.

We appreciated the opportunity to meet with you at these reglomal meetings, enjoying
especlally the exciting exchange of idees and the understandizg response we received
to the changes we must make 1n teacher preperation nere at Stany Brook. Thank you ; ]
© for your intersst. We look forward to further occaslons of meeting together to discuss
mutual .zacerns in teacher education. N : -

Sincerely, . .

; l ), /{’ "r i.v ‘ ﬁ‘-/
b YA ot gl L Lester s

) d

“Barbexra Xliln;, Chalrperson
Competency~2tsed Teacher Education Commisiee

b‘T{ (o]




STATE UNIVERSITY OF NEW YORK

Bt L NAUBLE ’ at STONY BROOK
PRICE OF VICE PAESIOENT FOR L \EPAL STUDIES \ ETONY 200K, N.Y. 11750 )
Maxrch 15, 1974
i Barbare Elling, Chalrperson, Coxpetency~Fased Peacher Education Committee
; R 4 ;
ROM: Mark V. Roland AN 1-900 . LW’ Q.cart no !
THeze) 7 ?‘
Asst, Supt. for Instruction Northport-East Northport Union Free School
(Office) | . (School District)
[UESTIONNAIRE: Follow-up to SUNY/Stony Brook Competency-Based Teacher Education
Reglonal Meetings held at Bay Shore Schools-Maxch 4, 1974}
. Southampton Schools-March T, 1974}
; Three Villege Schools-March 11, 1974,
REERRERRER --munimm---mnmmm-m-MWmm--
. YES, we are definitely interested in participating in developing new
teacher education program proposals in collsboration with SUNY/Stony Brook.
Areyf desired participation:
v/ Pollcy Council- :

| ask Forces -
T/ Field-based Tralning Centers

TI.CZﬁe would be willing to participate under the following conditions:

QIII.ﬁ We cen now identify some interested administrators and faculty
to begin work on the elementery education proposal. They are

77 /
Iv. C:luo, ve afe not interested in participat

L]

V., COMMERTS: .




. NORTH COUNTY-HUNTINGTON, SMITHTOWN, BROOKHAVEN
RESPONSES TO THE FOLLOW-UP QUESTIONNAIRE ON REGIONAL MEETINGS- CBYS APRIL 3, 127%

L Y

RESPONSE FROM
~NTERESTED ; - - TEACHERS' AREA OF ELEMENTARY A
DISTRICT ADMINISTRATION ASSOCIATION PARTICIPATION CONTACT CONDITIONS

Cold Spring Dr.Reed Hagen Policy Council
Harbor Superintendent | Task Forces

East Moriches Marie Mulcahy |Policy Council, {Marie Mulcahy
President Task Forces, Gene Horton
Field-based
Training
Centers
Half Hollow Carol Roseman, . Teachers®Bargain-
Hills President ing Unit has
parity with co-
pperating insti-
; tute & adminis-
: tration.
Kings Park "Robert Cody Review reports oA
Dist.Principal Policy Council
Northport vn.xmnw Roland mu..ormmw Barbera | Policy Council, {Dr.Mark Roland

Assistant resident Field-based Dr.W.Kohlmagen
Superintendent [United Teachers Training Gerald Bradnick
. Centers

Sachem Walter Dunham Policy Council, |Edward Bonahue, |pddress addi-
Superintendent Task Forces, David Mello tional informa-
Field-based Doris Lundegarsl |[tion to

Training Edward Bonahue
Centers

Three Village |Val Harto,Asst. (William Strong Policy Council, {Ben Werner
Superintendent Task Forces, Miriam Krasner
Field-based Floy Marks

Training Walter Russell
Centers

BEST COPY AVALABLE

Middle Country |Stephen Tupper [M. Silverstein
(per phone)  |Asst.Supt.  |President 1
| Commack ﬂuom Heinlein Piete- Zilinsky [ Policy Council

responded NO) ~ .




SOUTH COUNTY - TOWNS OF ISLIP &

BABYLON

RESPONSES TO THE FOLLOW-UP QUESTIONNAIRE ON REGIONAL MEETINGS-CBTE

APRIL 3, 1974

Blue Point

Pacorale,Asst.
Dist.Principal

|Field-based

Training nmsnan

Robert Luff
James Weik

RESPONSE FROM
INTERESTED - - TEACHERS' AREA OF ELEMENTARY
DISTRICT ADMINISTRATION | - ASSOCIATION PARTICIPATION CONTACT CONDITIONS
Bayport- Dr. Anthony Task Forces, Dr.A.Pecorale "As a training

center"”

Bay Shore

IManus O'Donnell,
Asst.Sup't.

Jean Flynn
Rec, Sec'y.

Policy Council

Central Islip

smpﬁmnkanmw»
Asst. Sup't.
(See Response)

artin Feinberg

|Pield-based

Policy Council,
Task Forces,

Teachers in-
volved would
have veto power.

Asst. Sup't.

' Training Centers Meetings in
District
Connetquot James cCurran, Policy Council

East Islip

Dr.Arthur Ulrich

Dir.,Secondary
;mnnnwnwos

Field-based

Training nmbmeJ

'that we would
beccme a train-
ing center."”

I.indenhurst

Meetings held
. near Western

Policy nocbnww._zmnnmb Gaggin
Task Forces,
Field-basad

|F.J.Torromeo arren Gaggin,
Asst.Sup't. ice President

BEST COPY AVAILIBLE

Training nmsﬁmnm

suffolk and at
convenient hours

Brentwood,Dr. Arthur Brieger,
Assistant Superintendent

(NOT INTERESTED-bUT WOULD LIKE
TO BE KEPT INFORMED)
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T COPY AVAILABLE

PRSI
-

RESPONSES TO THE FOLLOW-UP QUESTIONNAIRE ON REGIONAL MEETINGS—CBTE

APRIL 3, 1974

RESPONSE FROM
INTERESTED - |  TEACHERS' AREA OF ELEMENTARY o
DISTRICT | ADMINISTRATION ASSOCIATION PARTICIPATION CONTACT CONDITIONS
{Fishers Island ([Vincent Spinella Field-based Vincent Spinella
Dist.Principal - \ Training Centersd
(Bob Hildebrandth-Teacher)
Marcel Field-based Albert Fecteau
DeBenedette, Training Center |[Elementary
hairperson, School Principal
Social Studies \
b»ﬁwwm mw0£mnl ‘WEOSmmﬁmumnams~ Policy Council, (Thomas Sherman Special Educa-
Wading River Asst.Principal Task Forces, George Andreozzi} tion;

Field-based aryann "commitment of
Training Centers Colangelo time not too

(Pres.Teachers’ |extensive.”

ssociation)
Sag Harbor . Edmund wWhite Policy Council
.- James Fortune
Southhampton Laurie Patterson{Kevin Guidera vmpwnw Council,
jmmn. Sup't. Field-based
Training Centers| :
Westhampton James Crandell

Policy Council, | *#**%x Indemnification
W»mw.wnwbnwvmw Task Forces,

for time,travel,
Field-based meals and any
Training Centers other extra-
curricular
activities.
kkkhk ; i
R.W.Brubaker,Elementary Prin.
C indicated his schosl was not
™~ { interested.
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STATE UNIVERSITY OF NEW YORK
AT STONY BROOK

OFFICE OF THE PREIBIDENT BTONY BROCGK, N, Y. 11790

April 10,1974

Mr. Peter Zilensky
Teachers Association
Commack School Listrict
80 Hauppauge Road
Commack, New York 11725
Dear Mr. Zilensky:

During the last month faculty members of this University have met and cor-
responded with representatives of Suffolk County School Districts regarding
the development‘of~Compe:ency-Based‘Teacher Education Programs.

Our deliberations on campus have been guided by our efforts to assure regional
representation in the selection of participating school districts. After
carefully considering the numerous affirmative responses to our recent question-
naire, we have chosen six districts whose teacher representatives will be

invited to serve for one year, together with university personnel and school
administrators as members of the Policy Board, an advisory board to the President,
which will determine the direction of the program development for Competency-
Based Teacher Education in accordance with the new State mandate.

It is my pleasure to extend an invitation to your district to be represented

on the Policy Board by one teacher representative, chosen by your Teachers’
Assoclation, and to participate in the planning and implementation stages of

the new teacher training program. The immediate objective of the Policy Board
will be the establishment of task forces so that developmental work can begin

as soon as possible. The Policy Board will meet for the first time on April 25,
{in the President's Conference Room, Administration Building, Room 310 at 4:00 p.m.

Please let me know by April 22 whether you can accept my invitation to serve
on the Policy Board and whether it is convenient for you or:your representative
to meet on the day indicated.

Sincerely,

ohn S. Toll
President
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| COMMACK, NEW YORK 11725 S
COMMACK MIGH SCHOOL NORTH {Arsa Code 518)
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MARY J. MOY ~ PAULA GEWIRT2Z
Amsletant Principal cgl‘ﬂ M. HARRISON
LAWRENCE A. PHILLIPS EDWIN ¥.'2%‘.‘°
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April 16, 1974

Dr. John S. Toll

President

State University of New York at Stony Brook
Stony Brook, NY 11790

Dear President Toll:
Thank you for your letter of April 10, 1974.

The Executive Board of the Commack Teachers Assoclation Las agreed to
accept your invitation naming me as the representative of the teacher
local to the Policy Board for one year.

The administration of the Commack Schools has also been informed of
your decislion and our response.

I look forward to making a positive contribution to the Board as it
strives to carry out the new State mandate. It is essential that the
universitier retain their autonomy and strengthen their programs and
it is equally essential that teachers in the field through the agency
of their locals directly assist in the preparation of their future
colleagues. Local school districts cannot help but benefit from such
concerted efforts.

I am able to attend the meeting on April 25 at which time I hope to
have the pleasure of meeting you.

Sincergly

7 ///1é;rf3f//

Pleter Zilinsky

Professional Council of the Commack Schools

80 Hauppauge Rd,
Commack, NY 11725

Is

cc: Mr., J. Heinlein
Mr. wW. Boerli
Dr. B. Elling
Mr. B. Bell



APPENDIX C

LETTER OF INVITATION

Organizational Meeting of

Elementary Education Task Force
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Telephone: 22 16) 216 13541

April 29, 1974

Your name was suggestad to us as someone who might be willing

to Join in a task force to be charged with the development of a
new pre-service elementary education teacher training program,
This group will consist of public school administrators, teacher
association representatives, classroom teachers, students, and
university faculty members.

Our first meeting will be held at the University Tuesday, May 7th,
4:00 P,M , in Room 226, Student Union,

We are most grateful for your interest, Should you have any
questions prior to the meeting, feel free to contact me at
246-8417 or evenings at PI 1-5644,

Sincerely,

Lillian Stephens
MHember, Policy Board
Comletency-Based Teacher Education

LS:brx
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I. Diagnosis ané Evaluation

1.1 ~Maintains_ an ongoing system of diagnosis and evaluation of
individual and groups of pupils,

1.2 Uses a variety~of~diagnostic~and evaluative instruments and
techniques -- both formal and informal, to identify children's
needs, interests, abilities and achievement.

1.3 Administers and interprets results of standardized apptitude
and achievement tests.

1.4 Constructs and administers classroom tests.

1.5 Analyzes student records and makes appropriate inferences
with regard to individual pupils,

1.6 Provides opportunities for pupils to evaluate their own
progress.

II. Planning for Instruction

2.1 Constructs cognitive, affective and psychomotor behavioral
objectives for individual and groups of pupils,

2,2 Provides opportunities for pupiils to participate in educa-
tional planning.

2.3 Organizes programs of instruction in different content
areas at various grade levels,

2.4 Develops thematic programs of study which reflect an
integrated approach to curriculum,

2.5 Analyzes curriculum materials to determine which are
appropriate for individual child or class use,

2.6 Possesses strategies for dealing with children of varying
ability.

2.7 Posscsses strategies for analyzing and dealing with temporary
learning blocks.

2.8 Prescribes specific learning activities for individual
children based on diagnosis of developmental needs.

2.9 Develops immediate and long-range plans for the total class,
2.10 Prepares written lesson and unit pPlans where appropriate,

2.11 Demonstrates an awareness of varied resources,
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IIX. Implementing the Instiruetion

3.1

3.2
3.3
3.4
3.5

3 ‘e 6

3.7

3.8

3.9

3.11

Utilizes a variety of materials both commercial and teacher-
and pupil-made.

Demonstrates a multi-media approach to instruction.
Displays an interdisciplinary~approach to curriculum.
Employs a variety of teaching strategies.

Utilizes individual conferences, groups and total-class
settings for instruction.

Designs learning experiences which include opportunities
for independent research, discovery, Problem-solving

and experimentation.

Uses techniques of questioning which generate student
inquiry and reasoning,

Matches instructional activities and materials to needs,
capabilities and interests of students,

Provides opportunities for children to develop and utilize
instructional strategies,

Organizes units of instruction or activities to fit
specific time frames -- a few minutes, a period, a day, etc.

Groups students flexibly for instruction, where indicateaq,
and provides rationale for grouping,

iIV. Classroom Management

4.1

4.5

Creates and manages a physical environment conducive to
learnings:

a, utilizes different centers of interest

b. permits varied activities simultaneously

€. provides and displays appropriate materials

d. reflects respect for aesthetic considerations

Establishes democratically-formulated routines for the
classroom. ‘

Encourages student participation in classroom management,
Bases standards for classroom behavior on knowledge of

age-appropriate child behavior and of needs of individual
children.

Utilizes non-punitive, non-threatening means of achieving
compliance with routines,
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4.6 Demonstrates familiarity with various techniques of classroom
management.,

4.7 Analyzes patterns of relationships in classroom by use of
various techniques, e.q. sociogram,

4.8 Possesses strategies for alleviating tension and anxiety
in class,

V. Child Development and Behavior

5.1 Appraises developmental level of individual children in
the class and relates these to normative patterns of child
growth in terms of physical, social, cognitive, perceptual
and oral development.

5.2 1ldentifies various learning modalities of individual children.

5.3 Identifies symptoms of illness, learning handicaps or
disabilities and is cognizant of both school and community
resources for referrals.

5.4 Recognizes cause and effect relationships, behavior contagion,
siyns of tension, stress, anxiety, prejudice, aggressive
8capegoating and dependency, as well as signs of growing
independence and maturity.

VI. Teacher Self

6.1 Deals with crises in calm manner recognizing own limitations
and how to solicit appropriate assistance.

6.2 Displays willingness to admit mistakes and to accept
constructive criticism.

6.3 Is open and honest in dealing with pupils avoiding
favoritism or scapegoating,

6.4 Provides opportunities for honest, constructive exchanges
among all classroom members.,

6.5 Is tolerant, patient and supportive of youngsters.

6.6 Engages in attempts at self-understanding and awareness of
own needs in classroom.

6.7 Understands own concepts, prejudices and values and can
tolerate differences of opinion.

6.8 Demonstrates the ability to work with colleagues.

6.9 Demonstrates knowledge of relevant historical, philosophical,

Q ~
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6.10

6.11

6.12

6.16

6.17

" 6,18
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sSocial, ana Psychological foundations of education,

De monstrates knowledge of the contributions of various
individuals to educational thought,

Demonstrates knowledge of relevant theoretical concepts
and of current issues in education,

Can analyze the school as a social organization.

Demonstrates familiarity with the composition of the
school neighborhood.

Demonstrates knowledge of materials and curriculum of
elementary school.

Maintains an awareness of current events and an intecvest
in lifelong learning.

Is familiar with professional j~nrnals,
Fulfills administrative responsibilities,
Acts as a facilitator of instruction.
Works cooperatively with parents

Possesses personal attributes both physical and emotional
which serve as positive models for pupils,

VII, Pupil Self

7.1
7.2

7.3

7.7

Demonstrates acceptance and positive regard for each child
in dealing with children.

Behaves in a manner which enhances a child's self concept
and contributes to his personal growth,

Helps children to develop skills and strategies for solutions
of personal problems in human relationships,

Encourages positive social interaction with peers,
Identifies children's individual emotional needs,

Heips children to value the pPluralistic life styles of |
world societies and of local and national sub-cultures in
the United States.

Shows respect =-- eéncourages children to rospect each other's
views, values and products,
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7.8 Recognizes occasional disparities between home and school
values and aids the child in adjusting to these.

7.2 Develops positive attitudes toward learning.

7.10 Fosters attitudes in students consistent with democratic
principles.
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1 A B Tk p—
pest g NN mw::m CENTER

SUNY~STONY BROOX - NORTHPORT EAST NORTHPORT
“TERCHARS ASSOCIATION {UTN)
I VT )

RORTHPORT EAST NORTHPORT PUBLIC SCROOLS

‘WM

The following cooparative agreemant between SUNY Stony Brook, the
Northpoct-East Northport Teachers Associagion (UTN) and the Northport-
¥ast Northport Public Schools is designed' with a viev to improving the
quality of education for ths studenis and teachars of the Novthport=
East Northport Schools and the teacher .trainess at SUNY-Stony Brook.

At its most basic level the wuccess of this collaborative andeavor depends
on the dedication and cosmitment of the constituents involved. It is
hopod that this collaboration will provide a wvshicle by which all parties
can grow ae partners in the educational profession.

1. Constituencies
a. The Stata Univeraity of New York at Stony Brook
b. The Northport-East Northport Taachers Association (UTN)

c. The Northport-gast Nortlport Unicn Free scheol District as
ropregented by the Centxal Offlce Mniniszration and the
Northport School Administration.

2. Provisicns ~ General Folicles and Undaxrstandings

s. The underlying purpese and intent of this agroarent is concerned
primarily with the advancement of the teaching. profession by
improving the student teacher education process.

b. The teachsxr sducation institution shall make no attempt without
the cooperation of the other two constitusnciss to wodify the
school organization concernmed , ite adninistration, staff,

- curriculum, procedures for hiring, ox taacher evaluation.

c. The selsction of coorsrating toachers to supervise student’
teaching shall be a responsibility .of SUNY-Stony Brook, the
Northport-East Northport Union Free School District and the
UTN. . .

4. Any gusatibons involving, conflict of intereat ars to be resolved
by the Northport-East Northport Education Centeor Policy board.
{Sas Governance Section.) .

e. The program shall be evaluated by the Northport~East Northport
Bducation Conter Policy Board sach year. The initial evaluation
shall ba made before the Dec ember ISth_.!!l'&ninatLon of this
conttact- -
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In ne instance shall a student teachey be uned as a substitute
tsacher or allowed in the classroor as a student teacher without
the preper supervisicn of his,her ccopsrating teachers as
determined by New York State Law, SUNY-Stony Srock, Rorthport-
East Northport Schoci District policies and the UIN.

Policies and practices of the ccllaborative aducaticn center
will not discrimirate against any participant because of race,
sreed, colox, sex, age or natlcnal coxigia.

Provisions - Rights and Responsibilitiea of SUNY-Stony Brook

.

b.

€y

d.

a.

Rapresentatives will cellaborate with the administrative staff
of the school and the UTN in the selection of cocoperating
toachers to suparvise student teaching.

Reprosentatives will removs ox reassign any student teacher
whose work is judged hy tha coopsrating tsacher and/or the
supervizscr to jecpardize tho educational advancement of students.

with the approva) of the Northport-Fast Northport :Hducation
Cantex Policy Bourd, responsividrties will be detined for the
cooperating taachers and tha student teachers within the limits
of this contract,

Represontativas will provide professional materisls and
ausistarce to cooperating tuachers appropriate tG tho task of
fulfidling their responsibilitiss for guiding the growth

and for evaluation of student tsaching. This shall not axtend
to the prefoessional methods and procedurzs of the cocperating
teachers witncut the latters approval.

The Univorsity agrees to offer in the District a graduate couraaw
aach aamestsx uxclusively for the teachars vf tha Districet
{Assuming a minigum enrslliannt of 25.) The Daenrict ards/or the
UTH may suabmlt requests for graduate course c¢fferings to fuliill
lozal rnewds and inrorents and svery aSfort will he made by the
universaty to mest thosa raguests. 21l courses given will have
full univarsity statns. These university courses given within
ths eistrict will be {rae for Northpurt teachers, including any
additional fees if possible, Coopersting teachers will be given
rafgrence in taking gsuch courses. These unlversity courses
ghall ba in addition 20 the regulsr tultion wiiver fcr any
cooperating tascher. During any cne school year the university
agrees to teach one courgs which willi be appropriate for teachers
at both ths sacondary and tha slementaxy lsvel. The fizst val-
vorsity sourse shall begin at the and of Ssprember 1974, Those
taking the course shall racaive uvniversity credit regardiess of
whather cr ~~* this contract is cerntinued bayond December, 1974,
The unive: .1y agrees to zaks kpawn to the dlstract and UTN

the course  .; =~ «nd dazcription ths lst weck in September, 1974.
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: %\“ £, The University agress to respond within means to requests for
‘!syﬁﬁk consulting, research and workshops. The University representatives
Q ani:lyned to the District on a full-time basis will be available

for 2 days per semuster free consultation, and in-service work.

g. The University shall carefully screen prospectiva student teachers
aB to teacher prepaxation and will not offer for consideration
any individual whom it considers unqualified to undertake a
stwdent teaching assignment.

h. The University will exer?t every sffort to maintain a teacher
education program of the highest quality.

i. The University shall exercise continuous supervision over its
student teachers. For this purpose the University will deploy,
at the ratio of one per fifteen student toaachers, full-time
faculty members assigned to the district. 1In no event will each
student teacher receive leas than five observations per semaster,
at times mutually agreeable batween the cooperating teacher and
student teachexr. ;

3. Any Adifferenca of opinion concerning student teachers between the
University supecvisors and cooperating teachers will be resolved
by the 1licy board according to regulations set forth under
cumnittee voting.

k. The ratio of student teachers to all UTN teachers in any building
will not ba mora than 253% except with the approvzl of the Policy
Board.
4. Provisions - Rights and Responsibilities of the Northport-East North=-
port School District.

a. To collaborate with SUNY-Stony Brook and the UTN in the selection
of student toachers.

b. To make availahle to student teachers all instructional materials
and facilitdes ncrmally provided for thoae classes.

¢. To provide time, & desicnated location, and facilities for con-
ferences of cooperating tuachars, stulent teachers, and University
suparvigoras for planning, eévaluating, and otherwise directing the
work of the student tcachers. The Aistrict shall provide a regular
substitute for 1/2 day maximum for each conference day the cooperatih,
teacher is required to attend. If thare is more than one cooperating
teacher in thae building, individual conferences may be held between
supervisor, student teacher and cooperating teacher of a 45-60
minute pariod, so that the services of the substitute may be used
by more than ona cooperating teacher. In any cass coopesrating
teachers are to be given (if so desired and if necessary) released
time other than planning time and lunch time ofr conferences of thic
nature.
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d. The central district administration, with the appzoval of the
i UTN, will dezignate and so notify the University those persons
e ‘NF“N“Nd@Mi authorized to represent the schools in making assignments of
QRS& o wtudent teachors and such named individuals shall have the
authority of the district to deal directly with zepresentatives
of the University in all matters pertaining to student teaching
assignments.

3
e. The district agress that it will wake every affort to give all
qualified teachers an cppertunity to sexve as cooperating
teachers; these teachers to provide compstent supervision and
asaistance in student teaching situatioms.

£. The district agrees to insurs the pcudent teachers for liability
and othar work-related msdical expenses.

5. Provisions = Rights ana‘ReiponaIbilities of the UTH

a. Participation as a cooperating teacher by any Teacher in the North-
port East Northport District is voluntary.

». Cooperating toachers shall be made aware of the goals and objectives
of the University and its superviscrs immediately prior to the
placement of the student teachor in his/her class.

c. Cooparating teachers shall hold weekly conferences with student
toeachors for the purpcse of ovaluating the progress cf the student
raachers. At the completion of the student tcaching assignment,
the cocperating teacher. and University supervisor shall hold a
conferences to svaluates the over~all effectivenass of tha student
teachsr in ths program. The cooperating teacher will completas a
final wrirten evaluation cf the studsnt teacher's progress priox
to this joint conferanca.

d. The UTN will collaborate with the administration staff of the schoo!’
and ropresentativas of SUNY-Steny Brook in the selection of
cooperating teachcrs to supervisn student taachers.

e. UTN may submit requests for graduate course offerings to fulfill
10cal needs and interests and ovexy affort will be made by the
University to mast those requostd.

£. To collaborate with the school district and SUNY-Stcay Brook in
the selectim of student teachers.

g. Tho UTN may provide to the student teacher 21l profossional
information available to fosterx a professional awaxeness and
conmitment of the studeat teacher.

6. Provisions - Rights and Rasponsibilities of Student Teachers

a. & student assigned to the district for stuvdent teaching or other
#ield-contered experisnces will he expected to confoxm to all
regulations of +he Univarsity which apply to student activities
on tha caspus and to adhere to all standards of professional
conduct which the Board of Education has determined for its statf,

Y
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S ev TeACDers will sssume an obligation to attena profasnionzl
aantings, ‘

Govexaance

c

q,

A Rorthport-pyst dorthport Educaticn Csnter Policy Roard
comoriped of two duly selecteq hexbers of ezch of the con-
Stituencies shall formulatae policy ana wodify existing programs
and activitiag wherevey Recessary and within the guidelines of
this contracs, The dasignaec in 4p atove shall not be members of
the Policy Boardq, )

The policies rhall not de Inplemonteq unless 5 of the 6
Northport-zast Portlyort Education Centor Policy Board Rembars agre -
to =ush dsplerentation, .

Meatings wily o schednlea by mutuay dgreament at the initia}

' senslon of the Rocthport-east Northport Bducation Center Policy
Board whioh shiil cocur éuring the tirst 2 weeks of the school
Yyaar,

8. The desicmasca) ropresuntatives in ap abova will be reviewed and
evalustad v the »odicy Board cp a4 reaquiaxr bagis,

£.  Consider tion of teimburcamant. 1o the fovm of tuition waiveys
ard/cr sytxa Pay for tha toschor nembors of tha Policy Board
slall Lo watually egyracd unun by all Daxtize at tha tina of
Yeesuclderation of this contenct b Decaroor, 1974.

Paynont

&. The Univeraity Ayrare to pay tha teition anq fees for a 3 credic
COWSES L0 ench TOXNIRtIng tencYer for euch full-tipe etudent
teachar wan 1y aenivnsd,

b, Tolldan velvars cannot bhe fructicnziag,

C» TRitlom walvers £27 tranafecalbla withip the aistrict.

q.  Pursveni to pcilcien to re develnseg, tcacherg barticipating ip

Lelantad asiivitios of ths collatnzative e€duecztior contar will
riceivo in~gervice Cro2its frem (e cantral dlstrict efficials,

Cor.petency-sasad Teachzy Eliucation Progvam Davelcpment,

a,

Iwo progrcem developnant coxnittees 3hall be foxrad to ovarges t'i.
formuletion of a Cumpatency-baged teacher aducation rrecraa, -
pPrimary function of these comitteos nhall be to cooriinats the
developnant of elementary and secondary cowpetencios in tho vari.-
oubjeat matter areag,



b. Composition of both program Aevelopment committees shall be
x \.‘. negotiated betwaen the Educational Policy Committee (EPC) of the
“‘S\ m“ m‘!\\\m UTN, and the centxal otfice administration.
. The State of New York Education Department guidelines shall be
followed in the devalopment of the compatancy prograns.

4. Participation dy individual school district personnel in the
program shall be on a véluntary basis.

e. The school Aistrict will provide released time for teacher
participation in competency bagsed program development at a leval
matually agresd upen by the policy board. At a minimum this will
involve 57 regular school days of released tima for the academic
year. . ‘ ’

137

£, The Rducational Policy Committese (EKC) of the UTN shall be informs
of and involved in all aspects of the program development committos

activities,

_g. Programs aevolving from collaborative effort phall include the
signatures of all three constituencles.

Term

a. This agreement shall be provisionpal with a tern expiring
Decenmber 15, 1974. Subsequent agreement to enter into a
collaborative effort must be signed by all thxse coastituencies
upen complotion of this provisional agreement. At such time a
full review of all proviaions of the contract will be undertaken
and apprupriate changnd nad2.

Miscellaneous

a. No student teacher will be in the district buildings for any
purpose when and if tha regular teaching staff is not present.

b, Upon the consent of the Northport-East Northport Union Free

School District as represented by the Csntral Offlce Aministrati:

and the Northport School Administration and the Noxrthport-East
Northport Teachers Assoclation {UTN), Contract tarms agreed
upon with other aistricts for establishing gsimilar cooperative
centers shall become a part of this contract.

10. Miscailanecus

IN W1TWESS WHEREOF, we, auchorized represontatives, have here unto
said our nomes on the dates specifiad:

For State University of New York at stony Brook

Nama Date

Ticla




%‘S\ for tha Norxthpert-East Northpurt Teachers Association (UTN)
Nane Date |
Titde
Fer the Northport-East Norxthport School Districe School District
!
Nane ' Date [
A
Title
®
L]
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APPENDIX F

EVALUATION OF GUIDES (SAMPLES)




EVALUALLIUN VVLUL

BEST COPY AVAILABLE

The student can: Informally
assess and interpret
readiness skills of pre-
readers

| Level of Mastery: Acceptable
| rating on each item of the EG

The Student: O {+ A

U

l. Has taped an interview with a pre-reader

:*:f
| 2. Has analyzed the oral language patterns
based on taped interview using oral

Language Guide

3. Has directed the child to produce a booklet
to be used as a basis for readiness
observations

4. Has identified the skills associated with
beginning reading

5. Has observed and analyzed the child's
functioning in areas related to beginning
readaing

6. Has stated and summarized the child's
strenygths and weaknesses based on 5 above

7. lias outlined a plan for future instruction

{10,

|11,

ToAoT
STNPON

) 1 2 ‘*

O=0utstanding A=Acceptable U=Unacceptable

" (s) oIn3jeubIs S,I10SSOSSY

tpo3aels o3ed
“toWeN S,3U9pnas

:pa3siduicy e3eq

12 ¥

ONIGYId

o
'
c

¥q1

Jusuoduo)




EVALUATION GUIDE

| The student can: Construct, | Level of Masteryz,Acceptable'
use and evaluate activity rating on each item of the

cards (Performance b.) | | EG.

| Evaluation Procedures:

| Before assessing submitted material, determine that the follow-
|ing has been complied with:

1. Ten commercial cards {(these can be xeroxed) have been
submitted.

2. Source of cards is clearly identified.
3. Cards are of varying guality.

|Criteria for Evaluation of Student's Statement:

:oanjeubis s,J105S3SSY

Ol
>
c

|'The Student has:

11. 1Identified the instructional purposes of
; the cards.

l2. Analyzed key elements which would enhance
or limit the instructional objectives.

13. Demonstrated awareness of individual
differences among children in critiques.

4. Taken into consideration factors, such as:

a. appropriateness

b. motivational level

Toqeqg

d. gxtension of pupil interests

e. extension of pupil learning

|5. Based critiques specifically on components
of card.

O=0Outstanding
A=Acceptable
U=Unacceptable

pa33TUqns o3eg

T9TNPOR

¢ 9

“ON *duo)

&
’

12

¥a1 ToWeN S,3uspnis

:qusauoduwoy

JT4ANED

13}
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BEST CORY INNLABLE EVALUATION GUIDE

{ The student can: Demonstrate Level of Mastery:Acceptable
constructive means of rating on each item
expressive communication | during at least two

with children., observations,

po33TWans o3eq

“Needs
_The Student: o Acceptable | Improvement

" SweN s,3uspnic

| 1. Speaks clearly and distinctly.

“:sinjeubig S,105S9SS5y¢

| 2. Speaks at an appropriate rate.

| 3. Varies voice tone to maintain
| interest,

24, Uses vocabulary appropriate to
students' level.

| 5. Uses grammatically correct
vocabulary.

#a1

{ 6. Avoids repetitive vocal
mannerisms

| 7. 3Sounds interested and
enthusiastic

| B. Positions herself so that
all students can hear.

| 9. Speaks to entire group.

tajeq
T :STNPON
T3Uauoduos

9z o

STUEANED

61 "ON-duwo)
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APPENDIX G

TEACHER RIGHTS




TEACHER RIGHTS

Involvement >f classroom teachers under appropriate
terms and conditions as specified in local contracts
between Association and School District.

When certification is issued, it must be provisional
certification.

Teacher internship programs, teacher training centers,
statewide entrance exams, are some but by no means
all of the alternatives that may be utilized in any
approved plan.

Approved programs must include guarantees that no

trainees, student teachers or other teachers-in-
training will replace certified teachers and must be
so stated.

All evaluators must meet minimum criteria to be estab-

lished before a program is instituted.

This program is approved with the understanding that
it will be adequately funded, including provisions
for participating teachers.

144
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APPENDIX H

POLICY BOARD GUIDELINES
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GUIDELINES

COMPETENCY-BASED TEACHER EDUCATION

POLICY BOARD

Goals

Teacher Competency - to assure the public that pro-

fessional personnel prepared by SUNY/Stony Brook for
the schools demonstrate skills, knowledge, and attitudes

to enable children to learn.

Collaboration - to search for ways to achieve the

fullest possible collaboration of the various con-
stituencies concerned with the improvement of teacher

preparation.

Governance - to establish governance patterns which

encourage creative and flexible approaches to the broad
issues involved in teacher education, certification, and

professional qualifications.

Philosophy

Inherent in the goals set forth above is the understanding
that new practices in teacher preparation will develop from
tapping the cumulative experience, knowledge, and insights

of the collaborating constituencies,
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II. Specific objectives in the pursuance of goals.

A. To initiate, facilitate, monitor, and review the
preparation of proposals for the pre-service com-
petency-based teacher education ﬁrograms at SUNY
at Stony Brook in Elementary Education (N-6); and
Biology, Chemistry, Physics, Earth and Space Sciences,
English, Foreign Languages, Mathematics and Social
Studies (7-12).

1. by organizing, guiding and evaluating program-
planning task groups;

2. by surveying needs and identifying resources for
each operational unit and recommending how means
of support might be applied;

3. by assuring proper communication of program
development;

4. by approving and/or noting disagreement with

program development; and

w

by forwarding review proposals, via the President

of the University and SUNY Central, to the State

Education Department for its approval of programs

for teacher certification.

B. To oversee the course cf program implementation and
provide program modification where emerging needs
indicate such is required.

C. To assess and explore the educational and professional
needs of the communities to be served and to propose
training programs which reflect current research on

teaching careers and opportunities.
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III. Membership of the Policy Board.

A. The Policy Board shall include equal representation
from three (3) particular constituencies found in

the Educational Community of Suffolk County.

l. School District Administrators.

2., School District Teacher Associations.

3. The Teacher Training Institution - SUNY/Stony Brook.

B. The number of voting members of the Policy Board is

set at eighteen (18):

l, Six (6) school district administrators each
designated by an interested and selected school
district's administration.*

2., Six (6) teacher association representatives each
elected by an interested and selected school
district teacher association.®*

3. Six (6) official representatives of SUNY/Stony Brook
each designated by the CBTE campus committee and
appointed by the President.

Total group of six shall be known as a constituency.

C. Other Members - Non-Voting.

l. Consultants. (At the time of this writing, there

are three (3)).
a. Representative from University Department

of Psychology.
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b. Representative from I.R.L.I. (SUNY/Stony Brook)
¢. Representative from N.,Y.S.U.T.

2. Ex-0fficio.

a., SUNY/Stony Brook Dean of Undergraduate Studies.
b. SUNY/Stony Brook Vice President for Liberal
Studies.

D. Term of Office. One (1) year, officially commencing and

concluding in the month of June.

E. Alternates. Each member of the Policy Board shall designate

his/her alternate selected from the particular constituency
he represents; method of selection shall be decided upon
by that constituency. A listing of duly appointed alter-
nates will be made available to the membership. Alternates
of voting members will have voting rights extended.

F. Procedures used in establishing a new membership each
year are to be determined by the Policy Board members
presently appointed.

G. Membership on the Board will be cfficially recognized by
a letter addressed to the employer and other interested

agents certifying membership for the current year.

*Factors determining University selection of initial school
district representation:

1. Declaration of a school district's Administration
and/or Teachers' Association willingness to serve
on the Policy Board.

2. Consideration of the gecgraphical make-up of
Suffolk County and choosing from among school
districts which reflected regional differences.

(See Appendix B)

3. Responsiveness to the school district's suggestion
made at the University Regional CBTE Informal Meeting
that we strive for socio-economic status balance in
setting up Policy Board membership.

R
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IV. Chairperson is elected from among the voting delegates and

shall serve for 1 year; term commences and concludes in June

of each year.

A vice-chairperson shall be elected by the Policy Board to

serve in the absence of the Chairperson with full powers

delegated.

Duties.

l. Calls the meeting to order.

2. Conducts the business before the Assembly according
to Robert's Rules of Order.

3. Maintains the Policy Board records subject to the
regulations of the Board and sees to their distribution
for informational purposes.

V. Meetings.

1. Policy Board will meet at least once a month.

2. Meetings shall be held on Thursdays - 4 p.m. scheduled
and announced at the previous meeting.

3. Quorum - At least four of the six members from each
constituency are needed for quorum,

4. Agenda for each meeting will be prepared by a 3-member
agenda committee, each member elected by each constituency
and sent to all members prior to each meeting.

5. The length of each meeting is limited to two hours with
the provision to continue when mutually consented to by
the membership (present).

6. Minutes will be taken by a secretary provided by the
University. They will be prepared for distribution and
reading prior to the meeting at which they must be

approved. Membership attendance will be noted in the
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minutes by recording the following: delegate's name,
constituency being represented, present or late.

7. Meetings are open to all who would like to attend except
on those occasions when the Policy Board decides issues
which require executive session (18 Policy Board members
only).

8. Usual Order of Business.

Call to Order

Approval of Minutes of the Previous Meeting.
Reports of Standing Committees,

Reports of Select Committees.

Unfinished Business.

New Business.

Adjournment.

9. Meetings shall be conducted in accordance with Robert's
Ruiz2s of Order.

10, Voting Procedures.

Passage of measures shall be by majority vote of members
(or duly appointed alternates) present, subject to the
following exception:

A member may invoke a polling of the three

constituencies on an iscue. If this pro-

cedure is invoked, a guorum of each con-

stituency must be present, and a measure

must receive a majority of the votes cast

by each constituency for passage.

VvI. Committees.

A. Committees in existence as of May, 1974 - October, 1974.
1. Standing Agenda Committee.
a. 3 members (one from each constituency)

appointed by the chairperson for one year.




b. tharge - prepare and distribute an agenda
statement to all members of Policy Board
in advance of the meeting date which will
consider noted issues and terms.

2. Ad hoc - Governance Committee.

a. 3 members (one from each constituency)
appointed by the chairperson.

b. Charge - delineate goals, constituencies,
powers and practices of the Policy Board
for Policy Board approval.

3. Ad hoc - Committee to deal with Negotiations of
Individual Master Contracts between school districts
and the University.

a. 3 members appointed by the chair (one from
each constituency).

b. Date and duration of appointments also set by
the chair.

c. Charge - to draft a list of recommendations and
guidelines to be followed in negotiating Master
Contracts. The following components should be
addressed:

1. absolute requirements.
2. exclusions.
3. recommendations.
B. Beginning October, 1974 representatives of each con-
stituency serving on a committee, whether standing or

ad hoc, shall be selected by each constituency.
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VII. Practices, Powerrs, and Teacher Education Responsibilities.

A. Program Development

1, Establish organizational task forces.

a. Approve recruitment procedures of public
school and professional association
participation on task force(s).

b. Make regulations regarding participants.

c. Schedule at least two reporting dates when
task force chairperson(s) will review progress
for the Policy Board.

1. Early report should include the objectives,
assumptions, and goals cof the task force.
2. Other reports - program development.

d. Approval or modifications should be indicatead
by the Policy Board at each reporting stage.

e. Final approval of work completed by the task
force (s) rests with the Policy Board.

B. Communication and Informational Responsibilities

l. Availability of resources and statements on CBTE
developments as well as activities on other campuses
should be reported on from time to time.

2. School Districts and Professional Organizations
should be kept informed of the work of the Policy
Board, especially the progress being made in comply~
ing with the State Education Department timetable

for teacher education program changes.
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APPENDIX I

PROGRAM DEVELOPMENT (CHART)
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