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ABSTRACT
Secondary students in the New Haven, Connecticut

schools are offered a community high school program as an alternative
to traditional education. The program is committed to three basic
goals: (1) building student skills; (2) increasing student motivation
to learn; and (3) encouraging students to become responsible,
independent members of society. An individualized instructional
approach is emphasized with a pupil/teacher ratio of less than ten to
one. Community volunteers teach the more than 160 course offerings
per year such as "Messing Around with Plants," "Can I See your
Drivers License?" and "Coming of Age in America." Credit can also be
earned through student volunteer work in community projects such as a
community health clinic. Courses are offered on the basis of student
interest and teacher availability. Some 40-45 percent of the course
offerings are held in various locations throughout the city. Student
performance is evaluated with personal narrative reports from
teachers, rather than the traditional letter or number grades. An
independent evaluation team continually evaluates the program and
indicates success in the program. (Author/JR)
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HIGH SCHOOL IN THE COMMUNITY:

PROVIDING

ALTERNATIVES IN EDUCATION

Is it possible for a htgh school with IN teachers and 2Sh students to have
a puptlteac.hei ratio of less than ten to an:' in otter r!Ore than ibU VOUrS U
each liter: To reduce operating costs enough to allow !our times-as much to be
spent for materia1: At High School in the Communitu, New Haven, t'onnyeticut,
the staff answ.gs ".:es" to all three tvestion::.

High :.choral the Commun;tu ..,s tcund tour wars ago to ofttg ayes
Haven students 4:: alternatiee to the standard hi rh iwhool program. MSC was not
to be an honors, rt/m.41d veva t 2:m.1 1 r It Was to St' "Vc: a cross sec-
tion of communit4 4uun people, Ig,th and noncollyge found. Move all,
HSC WdS to troy: AOMO true t.pti._,n.; C,. etu.ketJ workinz towar,1 t!Air hi4h school
diplomas.

Hith School in the COmmunitu has ::oil :',t to aocomtl:sh its purpose. bu becoming
a part of the community and bu ncourazing the L)mrunztu to become a part of the
school. HSC has called on communitu ci!.izens to serve as volunteer teachers: it
has used communit4 resources to incrise thy number of fours s it offers. int

using free-or-Li:az-v space in cor,runir.; 14:Hints, HSC has si.ntificantly re-
duced its operst:n: costs. The result of t1:1 7oz:it oifort has benoi:tod lath
thf school and the Nw :Oven commn:P.i.

STUDENTS NEEDING ALTERNATIVES

Tht motivation for High School in the Community was student need. Several
teachers in New Haven high schools recognized students in their classes for whom
the traditional high school program was not working. Some of the students were
labeled "troublemakers," ethers were students performing far below their measured
potential. A nucleus of teachers went to the New Haven Board of Education with
a proposal for an alternative school to serve such students. The Board approved
their plan and provided standard funding. A Title III grant was also secured,
and.C officially opened in 1970.

Admission to HSC is open to any Haven resident who eligihle to attend
the city's secendary schools; prespective students apply by ompleting in appli-
cation form. Each year new openings ate filled from theskapplications by means
of neighborhood lotteries. The neighborhood lottery system is usvd to insure a
good cross section of students frem the entire community.

When HSC opened, the staff felt it was important that students experience a
small school atmospherean atmosphere that would promote real teacher-student
communication. To help devel p that environment the sehool was divided into two
units, each with 160 students. Units were housed in separate locations and had
separate curriculums, but the same teachers served both units. With four years'
experience, the staff now feels the same atmosphere can he created without the
separation of students, and after September 1974 all students will be housed
together.

HSC is committed to three basic geals: (1) to build students' skills, (2) to
increase students' motivation to learn, and (3) to encourage students to become
responsible, independent members of society. Reaching these zoais requires an
individual approach for each HSC student.

DEVELOPING STAFF ALTERNATIVES

li!t ',tail quickly recognized that providing alternatives tar individual
students required considerable "perAon power": a small faculty 'could offer only
a limited number f alternatives. 10 expan! the number or apt ions available to
students, the HSC staff went in search f community citizens who would serve as
volunteer teachers. They sought people with professional training, such as an
attorney who (ould teach a course in l(al asp...es of constitutional law; and
they looked for people with special it:tyro-us or taionts, an artist who
could teach the silk screening process.

The volunteer teachers at HSC number between 106 and 1..") each ver.

multitude of talents they bring to lle greatly exered, the nuhr and vtrietv of
courses the school is able to offer. The yx.,,310vd ta.ultv ais rodincs tht
average pupil/tea.her ratio to less than ton to tilt.

Are unpaid teak-hers diffikult to vnlist? (4rgt Fto, Li, ilitator

Cidministratork, emphasizes that HSC has never had a prh1cm rkruiting volun
teers. Lily people hear about ;1.. program and come to the m..hool to oiler theit
servi,es. the staff needs .s qrucialiod ;.or son t., t...t,h a sl i I I or suhio.t.
a community sotr.h is begun: nearly ilw, a willing tcacht.r lated.



The curriculum of High School in the Conmunity offers
students a wide range of learning alternatives.

independent study
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small group learning
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To make the best use of volunteer talent, the regular HSC faculty provides
SOW supervision of the lay teachers. Before a volunteer'begins teaching, a
staff member helps the person "rough out" a curriculum plan and gives some teach-
ing suggestions. During the year the volunteers' classes are occasionally moni-
tored, and volunteer teachers are provided with assistance on request.

When HSC began, faculty members supervised the volunteer teachers in addi-
tion to performing their own teaching duties. According to Foote, the job became
overwhelming and some of the volunteers were left with little or no supervision.
Now HSC employs a full-time community coordinator whose function is to monitor
volunteer teachers' work and to give assistance when needed. The coordinator is
also responsible for finding new lay teachers.

HSC has 21 paid faculty members: 18 full-time teachers, plus a counselor, a
community coordinator, and a facilitator. All staff members teach at least one
class.

Like the HSC students, teachers must apply directly to the school to be con-
sidered for a position. Applications are Initially screened by a Policy Council
composed of students, teachers, and parents. Foote feels the application and
screening process produces applicants who really want to teach at HSC, an impor-
tant factor. In his judgment, "It just wouldn't work to assign teachers to a
school like this."

Experience at HSC has demonstrated that teachers with previous teaching ex-
perience adjust more easily to the alternative program than do inexperienced
teachers. It is necessary that teachers be flexible, willing to experiment, and
above all have a good supply of time and energy. The HSC milieu is demanding.

BUILDING CURRICULUM ALTERNATIVES

The hallmark of an alternative school is its curriculum, and the HSC curric-
ulum offers many alternatives--more than lb° courses per year. Credit ran he
earned in courses with intriguing names like "Coming of Age in America or Can I

See Your Driver's License" and "Messing Around with Pants "; or credit can he acquired
by volunteer work in projects such as a community health clinic or a farm workers'
boycott.

With dozens of courses from which to choose each year, students are care-
fully counseled to make choices that are both interesting to them and important
in their overall school experience. Requirements for graduation are the same
foc HSC as any other New Haven high school, sn certain basic requirements must
be met. In addition, students are tested at the beginning of their first year
at HSC; if they are found deficient in certain skill areas they are counseled to
enroll in classes which will help remedy their weaknesses.

Courses are offered on the basis of student interest and teacher availahility.
Within a year's curriculum, core courses in science, English, social studies, and
math are always offered; however, more specialized courses like "History of the
U.S. Merchant Marine" or "Women and Health" are also available. Interested
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individual tutoring . I

practical experience

students and a qdalified teacher can initiate almost any reasonable course, and
an individual student can pursue a subject in a tutorial arrangement with a
teacher if no other students are interested.

Some 40 to 45 percent of the courses offered each year are held away from
the HSC building in locations throughout the city. Such courses are often taught
by volunteer teachers who hold the classes in thvirplaceaf-business. Classes-

are conducted in police stations, hospitals, courts, architectural firms, elemen-
tary schools, nature centers, data processing firms, printing plants, libraries,
and dozens of other locations. Students are also encouraged to earn credit by
participating in activities such as the American Red Cross, adult education pro-
grams, Junior Achievement, and citizen action groups.

This outreach aspect of the HSC program is called Community Orientation
Program orCOP. The HSC staff feels the COP program is one of the clear ways
the "school gets into the community and the community gets into the school."
Through COP, High School in the Community is discovering new answers to the ques-
tions "what-is there to learn, how can it be learned, and who can teach it?"

ALTERNATIVE GRADING

One of the innovations at HSC has been to do away with letter or number
grades. In place of such grades HSC students receive personal, narrative reports
from their teachers.

HSC's school year is divided into four marking periods; at the end of a per-
iod students receive an evaluation report for each of their courses. A report

(1) describes the content of the ccurse; (2) discusses the quality of the stu-
dent's work; (3) indicates the relationship between the student's achievement
and his potential; and (4) makes suggestions to the student for improving his/
her work. An example of a completed report can be seen on the last page.

Reaction to the use of evaluation forms has been generally favorable. Foote

reports that initially teachers had difficulty adjusting to the report system,
because it required them to keep notes on each student throughout the semester.
Without such notes it was impossible to write an accurate evaluation at the end
of the period. Foote attempts to review all the reports before they are given
to students; if a report is considered inadequate, the teacher is asked to do it
again.

Students are somewhat ambivalent in their feelings about the reporting 4ystem,
but they do 4CV01 to feel uncomfortable about unfavorable reports. Parents like

the reports when they are well done--complete, accurate, helpfulbut become
upset if the reports are uninformative.

In the early days of the program, when it was decided to replace letter
grades with evaluative reports, the HSC staff invited admission representatives
from several area colleges to a meeting at which the reporting system was ex-
plained and discussed. Perhaps because of this early communication, there have
been no repercussions from the evaluation report system when HSC students apply
for college admission.
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IMPROVING THE ALTERNATIVE PROGRAM

The HSC staff is desdribed by Foote as "quite introspective and very self-
critical." From the beginning, the faculty at HSC has been dedicated to im-
proving the program. One step in this direction was the appointment of an in-
dependent evaluation team, headed by Professor John McConahay of Yale University,
to continually evaluate HSC.

The evaluative team has two functions. First, during the course of the
school year, the team provides a flow of data and suggestions for consideration
by the HSC faculty. To do this the team observes classroom situations and uses
various measurement instruments to evaluate what they see.

The information derived from the observations is written up in a narrative
report and given to the respective teachers. An example of the kind of informa-
tion included in an evaluation might be an analysis of the percentage of class
time during which the teacher dominates. If a teacher finds he/she is dominating
80 percent of the time during a "group" discussion, the teacher may wish to em-
ploy new methods for encouraging student participation.

The second function of the evaluation team is to provide an overall evalua-
tion at the end of each school year. Partof this evaluation usually contains a
comparison of HSC student achievement test scores with scores of students in
other city high schools. The team also measures sociological factors such as
student affiliation with the school and racial attitudes. All this information
is used by the teachers to evaluate the strengths and weaknesses in the program
and to redesign curriculum accordingly.

The task undertaken by HSC to provide alternative education has not been
simple. Foote recalls that in the first year or two teachers in other New Haven
schools seemed determined to make HSC a dumping ground for their behavior prob-
lems. Fortunately that destiny was avoided, and HSC now attracts a population
well-balanced between students who have been Lnsuccessful in other programs and
students who lust like the HSC model.

Has HSC been able to meet the needs of its students: The evidence suggests

it has. The evaluation team has found that HSC students compare well with their
counterparts on achievement tests; more than 65 percent of the HSC graduates are
admitted to colleges and universities. Students demonstrate a strong affiliation
with the school. and Foote reports few behavioral problems. Community visitors
to the school often comment about the soial sophistication of the HSC; students
and the poise they display in talking with adults.

The ultimate alternative for W:C students is their vhoite to apply to the
plogram and their Oulie to leave the program at anv tim. the fact that many

students apply and few students leave before graduating mav be the host indica-
tion that WW' alternative progrim i< Accomplishinst it goal,



Student Lynda

The Hi $h School in the Community
197 Newell Avenue

New HavencOonneotlout 06511
telephones 562.0151 bit. 190

Seminar Group **(kiwi:on

Course Hare 4 So. J°u461114611 Marking Period 4th

Teacher Lichtenstein flagt4oh tat:chat) credit EereedVerta t Teem t/t

Teacher's Phone. Attendance? ut4tuut out of ti.

Them comments take the place of letter grades and are designed to describe
and evaluate the student's individual educational progress.

I. Course Description (course length, content, goals, requirements, and
level of difficulty):

The puepost ve this coutse has been to inttoduce the class membete to
the bindamentat technique oi newspaper and yearbook ptoduction. this
was to be done thtough the ptoduction of eithet OM both publications.
Basic skills and advice were given by the insthuctot. Now they watt
to be utilized was determined by the class.

II. Academic Achievement and Progress:
A. Moderato Aohievement plastery of materialit Lynda was able to twin-

tistate all oe the tnactuconat atectars an a ineotzta 40M that ware presented to
the class. She chose to concentrate on the writing aspects oe jousnalis
tathet than pcoduction techniques. She wrote asencted pieces and collected
sateciats 604 the litetaty section o6 the yeatbook. Net ability to organize
a state/ showed de4inite impetvement thtough the yea*.

B. Progress made in relation to potential and previous works
Lynda did no pin test. as east as she might have at gain competency °vet as
wide a cadge od akilts as possible. This is at least pattially time because
she chose not to give hen bull attention to the coucse and allowed °theft
interests in congeal with class time and assignments.

0. Suggestions for improvements

Lynda has considetsble potential in the Sicti ,re foutnalism, Net
wct4ng seats ace adequate and she es. tht:/.gh concentsatio4,
capable 04 cmptoving them. When she choose: to exercise than she has
many leadership qualities which cause people to iollow het directions and
look to hgt cot guidance.

III. Comments tetident's strengths and weaknesses, initiative, resource -

fulness, unusual circumstances affecting work, class
participation, eto.):

to Lynda wants to eulls exploit het talents she should use tnem mote
intensely tathec than allow hetsel4 to be sidetracked. It was Got
this 'mason that she not exercise as much ineluence oven the yeatbook
and newspaper as she sight have.

Edwatd LiOttenstein
Signature

Supervising Teacher Same

MDate 6/IS
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