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ABSTRACT
Conceived as an idea book for educators, parents,

concerned citizens, and others interested in special education

services for handicapped children living in rural areas, these

proceedings constitute the results of a 3 day workshop. Used as a
guide, this document may serve as an index to possible resources for

use in any typical rural area. The ideas presented are intended to

stimulate the planning and implementation of programs. Information is

color indexed, indicating 3 major divisions which are further divided

into substrategies as follows: (1) Program (identification,
curricula, training, and parent and community); 12) Administration
(communication and commitment, staffing, and responsibility and
accountability); and (3) Legislation (law and funding). Each
subcategory is then Approached in terms of various "tactical arenas"

for which there are specific prescriptive measures. Fur example, in

the area of program identification, there are 4 tactical arenas, one
of which is to "Develop, implement, and evaluate a continuous process

for locating unserved handicapped children, including minorities and

low-incidence handicapped". Procedural prescriptions designated as

"tactical steps, who, where, how, and when" are then specified for

this particular tactical arena. (JC)
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On February 1, 1975, the Rocky Mountain Regional Resource Center was renamed in
accordance with the new regional definition from the funding agency, The staff members,
their location, and the motivating philosophy of the RRC remain the same. Only the name
of the project is changed:

Southwest Regional Resource Center
2363 Foothill Drive, Suite G
Salt Lake City, Utah 84109
(801) 581-6281

The project reported herein was performed pursuant to a grant from the U.S. Office of
Education, Department of Health, Education, and Welfare. The opinions expressed
herein, however, do not necessarily reflect the position or policy of th 3 U.S. Office of
Education, and no official endorsement by the U.S. Office of Education should be inferred.

Grant S o 0EG-0-70-4178 (608)
Project No 542930, from the
Department of Health, Education.
and Welfare United States Office
or Education. Bureau of Education
for the Handicapped 0004
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PREFACE: How to use this document

Now does one begin to implement special education services in a rural or a remote area?
The ideas contained in this document were shaped during an intensive three and one-half day
working conference. Rather than being the last word on delivery of special education services
in rural areas, this report represents a first effort at definingin a comprehensive manner
steps that can be taken to improve services.

This document does not present a plan for one particular state nor for one program in a state.
It is, instead, ao idea bookan index to possible resources that could be used in any typical
rural area, regardless of population density.

The ideas presented are intended to stimulate the planning and implementation of programs;
they can be used in total or in part, as needed. Whenever possible the content is worded in
a general framework to allow the user to translate the ideas to more accurately fit a specific
environmental, cultural or programmatic need.

The information is indexed by color, indicating three major divisions: Program, Administration
and Legislation. These three are further divided into nine substrategies. The index should help
the user immediately find the desired section. Each of the nine tabbed sections begins with
a brief introduction and a table of contents for that section.

The contents began to take form in a working conference in Portland, Oregon, more than
a year ago. There, participants formulated 57 goal statements related to delivery of special
education to persons in rural, remote areas (from birth through 21). In this most recent confer-
ence, 197 participants began with those 57 goals, which they accepted as written, modified
or enlarged. Then they outlined the tactical steps and the implementariesthe who's, where's,
when's and how'snecessary to translate the goals into actions.

it is hoped that this pioneering effort will set the stage for later additions and revisions so that
handicapped persons who reside in hard-to-serve areas will indeed receive more adequate
special education services.

Although the conference developed tactical models for the rural setting, it is hoped that this
idea book will also influence the delivery of educational services in urban areas. Tactical
thinking and planning are perhaps the keys to focusing more clearly on problems within any
geographical setting.

UUi9
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INTRODUCTION: How this conference came about

The history of how this conference and document came about can be traced back a few years
to when Earl "Andy" Andersen was the State Director of Special Education in Alaska. Alaska
faces extremely difficult problems in delivering special education services in remcte areas.
Andy's encounter with these problems prompted him to explore ways to generate the needed
technical assistance. He talked over this concern with Jim Crosson, Director of the Northwest
Regional Resource Center ( NWRRC) and with Marty Martinson, University of Kentucky. About
this same time Andy became Executive Director of the National Association of State Directors of
Special Education (NASDSE). This led to conversations with other RRC directors in the
western states, including Judy Ann Buffrnire, Rocky Mountain Regional Resource Center, all
of which culminated in the first working conference.

The problem was formally addressed in December, 1973, in Portland, Oregon, when a topical
conference was held on -Delivery of Special Education Services in Rural Remote Areas." It was
jointly sponsored by the Southwest Regional Resource Center, Rocky Mountain Regional
Resource Center (RMRRC), NWRRC, and NASDSE, with the assistance of the Northwest
Regional Educational Laboratory.

Since that time there has been a growing consensus that the Portland participants articulated
timely and necessary goals. Informal requests have come from many of the original participants
for a follow-up meeting. In order to bring meaningful closure to the wisdom generated in
Portland, there was a sense of urgency relative to designing concrete action steps to implement
the goals. This would give key decision-makers in states a type of technical assistance which
could have an immediate impact on those persons needing improved special education services
in sparsely populated areas.

To assist the states, the RMRRC planned and coordinated a follow-up to the Portland con-
ference on the theme, "Implementing Special Education Services in Rural Remote Areas."
The event was held February 3-6, 1975, in Salt Lake City, Utah. This working conference built

upon the goals from Portland by formulating concrete guidelines for action.

This second conference was sponsored by the RMRRC, NWRRC, and the Coordinating Office
for Regional Resource Centers (CORRC). In addition, each of the State Directors of Special
Eaucation in these two regions co-hosted the conference with the RRCs. Every effort was made
to shape an event which would reflect the current and real needs as articulated by the state
education agencies, The conference was not an attempt to "re-invent the wheel" as there

are numerous worthwhile efforts currently underway; rather, attention was primarily focused on
closing existing gaps by utilizing the collective wisdom of the contributors.

The RMRRC and the NWRRC are two of thirteen Regional Resource Centers currently funded
by the Bureau of Education for the Handicapped (BEH). The RRCs were created by Congress

in 1968 (now PL 91-230) to help determine the educational needs of handicapped children,

to develop programs t( meet those needs, to assist the appropriate agencies in providing
programs, and to periodically reexamine and reevaluate such programs. The overall efforts

are to assist in meeting the BEH national commitment:
To assure that every handicapped child is receiving an
appropriately designed education by 1980 (75% by 1977).

Region = 3, served by the RMRRC (now named, the Southwest RAC), includes Arizona,
Bureau of Indian Affairs, Colorado, Nevada, New Mexico and Utah. Region # 1. served by the
NWRRC, includes Alaska, Guam, Hawaii. Idaho, Montana, Oregon, American Samoa, Trust

Territories of the Pacific Islands, Washington and Wyoming. The CORRC was established
June 1. 1974 to assist the thirteen RRCs in technical assistance and training, needs assess-
ment, single systems, development and management.

ti 1
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SCHEDULE

CONFERENCE SCHEDULE ON 'IMPLEMENTING SPECIAL EDUCATION SERVICES IN
RURAL REMOTE AtlEAS" SALT LAKE CITY

MONDAY - FEBRUARY 3 TUESDAY - FEBRUARY 4 WEDNESDAY - FEBRUARY 5 THURSDAY - FEBRUARY 6

HOUR EVENT HOUR EVENT HOUR EVENT HOUR EVENT

8 30 Conference Openmg 9 00 State Reports 900 State Reports 9.00 State Reports
Dr David P Gardner
Dr Elwood Pace

Nevada, Oregon,
Colorado, B I A

New Mexico, Wyoming
Alaska, Washington

Utah, Montana

9 00 State Reports 10.15 Break 1015 Break 10'15 Break
Arizona
Trust Territories. 10 30 Prooram Task Force 10 30 Program Task Force 10,30 Plenary Reports by
Idaho (four working groups) Administration Task Task Forces

Force Conference Evaluation
10 15 Break Legislation Task Force

10 30 Demonstration No. (nine working gi-oups)

The Povage Project
David Snearer, Director

12 30 Lunch by States 12:15 Lunch by Topics 12:15 Lunch by Task Forces 12:30 Casing Banquet

2 00 Demonstration No 2 1,30 Program Task Force 1:30 Program Task Force
The Telepac Project (four working groups) Administration Task
Alan Hofmeister,
Director

Force
Legislation Task Force

4 00 No-Host Hospitality Hour

5 00 Free Time (dine at
own choice)

5:00 Free Time (dine at
own choice)

5:00 Free Time (dine at
own choice)

7 00 Program Task Force 7:00 Program Task Force 7:00 Program Task Force
(total conference) (four working groups) Administration Task

Force
Legislation Task Force

9:30 Close 9:30 Close 9:30 Close

U 14
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KEY TO TACTICAL ARENAS

Conference
Goal:

_.
"IMPLEMENTING SPECIAL EDUCATION SERVICES IN RURAL REMOTE AREAS"

Strategy: PROGRAM TASK FORCE 1.0 ADMINISTRATION TASK FORCE 2.0
LEGISLATION

TASK FORCE 3.
_

Communi- Responsi-
Identifi- Curricula Training Parent & cation A bility &

Sub-Strategy: cation DiP/PiE In & Pre Community Commit-
ment

Staffing Account-
ability

Law Fundin

1.1 1.2 1.3 1.4 2.1 2.2 2.3 3.1 3.2
4

1 1 1 Regular Regular Regular 2 1 1 2.2 1 2 3.1 3.1.1 3.2.1
1 1 2 Class Class Class 2 1 2 2,2,2 2.3.2 3.1 2 3.2.2
1 1 3 1 2 1 1 3 1 1 -41 2 1 3 22.3 2 3 3 3 1 3 3.23
1 1 4 thru thru thru 2.1.4 2 2 4 2 3.4 3 1 4 3.2.4

1 25 1 34 1 46 21 5 22.5 2 3 5 3.2.5
Tactical Special Special Special 2 1 6 2 2 6 2 3 6
Arenas: Class Class Class

(Portland
1 2 6
thru

1 3 5
thru

1 4 7
thru

Goal 1 2 18 1 3 6 1 4 14
Statements
Updated)

Homebound
1 2 19
thru

Homebound,
1 3 7
thru

Homebound.
1 4 15
thru

1222 1 3 10 1,420
Residential Residential Residential

1223
thru

1 3 11
thru

1421
thru

1 2 35 1 3 13 1 4 26

Pages: 5 25 75 99 135 149 163 175 185

'1
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PROGRAM TASK FORCE: identification

I
PROGRAM
Idontlfication 1.1

Resource Person:
Bruce Weston,
Director, California
Regional Resource Center

Facilitators:
Mary Buchanan
Susan Harrison
Jeanette Misaka
Judy Schrag

Recorders:
Jane Abe
Kathleen Olson

"I think the highlight of this conference for me has been the people with whom I have been
working. I have this visual image of Monday nightwhen people might ordinarily feel like
relaxingand about ten minutes after we got into our session there were four groups just
going at it. I couldn't believe it and it continued like that right through. I am proud of the things
that have happened in the way of a product and I am also extremely grateful for the things
that have happened to me as a person while I worked with these folks."

Bruce Weston
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CONTENTS

Tactical Arenas: Page

ttl Develop. implement and evaluate a continuous process for creating an understanding
of the importance of providing an appropriate educational program for handicapped
children, and an awareness of the types of service available. 8

t2 Develop, implement and evaluate a continuous process for locating unserved handi-
capped children, including minorities and low-incidence handicapped. 12

1.1.3 Develop, implement and evaluate a continuous process for locating underserved
handicapped children, including m.norities and low-incidence handicapped. 16

11.4 Develop, implement and evaluate a continuous process for formal diagnosis of children
who may be in need of special education. 20
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TACTICAL ARENAS TACTICAL STEPS WHO

1.1.1. DEVELOP, IMPLEMENT, AND
EvALUATE A CONTINUOUS
PHOCEES FOR CREATING AN
UNDERSTANDING OF THE
144PORTAME OF PROVIDING
AN APPROPRIATE EDUCA-
TIONAL. PROGRAM FOR HANDI-
CAPPED CHILDREN, AND AN
AWARENESS OF THE TYPES
OF SERVICE AVAILABLE.

1. Plan and develop a public
information campaign to increase
awareness or understanding of
the rotted to provide appropriate
educational programs for handi-
capped children.

1. Interested persons in cooperation
with appropriate agencies, such
as federal agencies which may
include Health, Education, and
Welfare, Bureau of Education
for the Handicapped, and social-
rehabilitation services.

2. State agencies may include
departments of education,
departments of health services,
and state advocacy groups.

3. Local agencies may include local
and county school districts, and
local advocacy groups.

2. Implement a public Information
campaign to increase awareness
or understanding of the mood to
provide appropriate educational
programs for handicapped
children.

001J

1. Interested persons in cooperation
with appropriate agencies, such
as Federal agencies which may
include Health, Education, and
Welfare, Bureau of Education for
the Handicapped, and social-
rehabilitation services

2. State agencies may include
Department of Education, Depart-
ment of Health Services, and
state advocacy groups

3. Local agencies may include local
and county school districts, and
local advocacy groups
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HOW WHEN

At the location of the agf:ncy or
group initiating the projr.ct

Develop a public information
campaign which may include, but
is not exclusive to information
on the following:

pertinent legislation
fiscal information
numbers and kinds of handi-

capped children
programs, services, and resources

available and needed
importance of early intervention
preventive measures such as

genetic counseling, good
nutrition, prenatal care

appropriate media

This public information campaign
might use such media as:

posters
brochures
information sheets
radio and TV spots
talk formats
slide andicr tape presentations
radio and TV programs
newspaper ads and features
newsletters
church bulletin inserts
Welcome Wagon information
grocery sack staffer notices
bumper stickers
place mats, napkins, banners
postage stamps
buttons

Annually, or as specified by the
initiating agency

At the location of the agency
or group initiating the project

1. Make a list of persons, groups.
and agencies to be contacted by
the most appropriate contact
procedure (letters, telephone
calls, meetings, atc.).

2. Present the program by:

a. directly contacting target
persons, groups, and agencies
such as parents, legislators,
teachers, service clubs, church
organizations, local agencies
(including public health,
mental health, health and
education), and advocacy
groups (including United
Cerebral Palsy, Association for
Retarded Citizens, Association
for Learning Disabilities),
appropriate state agencies,
appropriate national agencies
and appropriate national
organizations

As specified by the initiating agency

9
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TACTICAL ARENAS TACTICAL STEPS WHO

3. Evaluate the continuous process Designated internal evaluators or
for creating an awareness or contracted external (third-party)
understanding of the need to evaluators
provide an appropriate educa-
tion program for handicapped
chlidren.

0021
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HOW WHEN

b. using communications media
such as newspaper articles
and ads, radio spot announce-
ments, programs, talk shows,
TV spot announcements, and
programs.

c. using promotional Overtising
such as distributing media
materials in local restaurants,
businesses, and medical
offices; promote money raising
activities for the provision of
educational programs for the
handicapped.

At the location of participating
agencies in the planning, devel-
opment. and implementation
phases

1. Evidence of:

employment of lobbyist
production of multi-media

presentation
printed materials
Awareness Weeks scheduled and

printed records of all media
releases

written documentation of TV
spots, scheduling, radio and
newspaper releases

written rnlicies and procedures
developed: diagram of organ-
izational chart of communi-
cation network; designation of
assigned personnel

2. a. written listing of appropriate
agencies, persons, and groups
to be contacted with sug-
gested procedures

b. written documentation of
presentations to groups or
agencies, mailing lists,
dissemination dates

c, written records of news
releases, TV spots, radio
announcements, and other
media contacts

3. Determine the overall impacts:

Primary Impact: An appropriate
percentage of a randomly se-
lected group of community
members and agencies will
demonstrate an understanding
of appropriate education pro-
grams for handicapped children
by indicating a specified criterion
level of increased knowledge
through structured interviews and
written questionnaires,

60 2

1. At the completion of planning
and development phase

2. At the termination of implemen-
tation phase

3. impact evaluation /overall
effectiveness

11
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TACTICAL STEPS WHO

1.1.2. DEVELOP. IMPLEMENT, AND
EVALUATE A CONTINUOUS
PROCESS FOR LOCATING
UNSERVED HANDICAPPED
CHILDREN. INCLUDING
MINORITIES AND LOW.
INCIDENCE HANDICAPPED.

Task Force Definition:
UnservedAny person between
the ages of 0 to 21 years who
falls outside the norms for age
in academic, self-care. sociali-
zation, physical or communication
areas. and who is not receiving
educational services

Low-Incidence handicappedfor
example, dear - blind, autistic,
severely multiply handicapped

,,
1. Explore possible referral sources

to locate unnerved nandicapped
persons.

The chief administrator or
designee of appropriate govern-
mental or lay organizations
having responsibilities for pro
viding educational services to
handicapped persons.

2. Develop referral sources to
locate unsenred handicapped
persons.

002J

The chief administrator or
designee of those appropriate
governmental or lay organi-
zations having responsibilities for
providing educational services
to handicapped persons
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Secondary impact:
numbers of programs will be
provided and exceptional children
served,

Possible referral sources may
include, but not be limited to the
following:

Regional (interstate)
diagnostic centers
resource centers

State Agencies
departments of education
social services
health services
departments of mental health
departments of vocational

rehabilitation
special committees

Governor's Committee
State Superintendent's

Committee
consumer organizatiuns

ARC. UCP. CEG
parent groups and private

groups

Regional (intrastate)
mental health clinics
diagnostic clinics
county medical societies
district health departments
juvenile departments
child development centers
charitable organizations

Community /Local Services
schools
medical personnel
day care centers
Headstart
churches
private group homes
unions
sheltered workshops
business groups
service organizations

Lions. Jaycees, Jayceettes

1. Research exemplary programs

2. Establish a list of available
resources (see suggested list of
sources under WHERE in
Tactical Step 1)

3. Contact available resource by
one of the following methods:

phone
letter
personal contact

4. Decide on viability of resources

5. Compile list of viable resources

At the initial phase of the
program. Ten (10) working days
are suggested to complete the
task.

Those referral sources listed
in Tactical Step 1 which are
determined viable

1. Develop a referral form. The form
may include the following kinds
of information:

name of individual
date of birth
parents' name
demographic information

address (street. route, town)
phone
school district

During the second phase of the
program, immediately following
Phase 1. Thirty (30) working days
are suggested for initial devel-
opment.

13



TACTICAL ARENAS TACTICAL STEPS WHO

3. Scraen Werra:1 individuals to
assess aligibillty as an unsennsd
handicapped parson.

002

A qualified trained person
designated by an appropriate
responsible person or agency to
assess sell-care, academic.
socialization, physical, and
communication areas
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reasor for referral
date
referral person

2, Develop a "release of informa-
tion" form specifying information

a. to be received

b, to be released

c. to be withheld

The form may reflect:
name
date
permission to obtain and ,'or

release inform-lion
intent for use of information
signature of parent, legal

guardian, or responsible
party

"hires: If use of computer system
is asibie, consult as to desired
,.utout of information needs in

;ft initial stage of developing
;arms.

3. Develop a cover letter stating
the purpose of the program and
describing the referral process.

4. Make a personal contact with
viable resources to review referral
form and establish formal com-
munication channels.

5. Make follow-up contact with
referral sources on a monthly
basis.

At the most appropriate setting.
possibly home, school, clinic.
etc.

1. Determine the screening instru-
ments to be used

2. Assemble and train the appro-
priate personnel to do the
screening

3. Establish a procedure for
processing the referrals

4. Process the referrals to those
doing the screening

S. Obtain parental permission for
screening and release of
information

6. Conduct screening

7. Evaluate the screening results

As soon as possible after
receiving the referral. A maximum
of thirty (30) working days are
recommended.

15
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4. Refer those identified through
screening as unnerved handi-
capped persons for further
evaluation.

The person responsible for
screening will refer the individual
to the appropriate diagnostic
resource.

5. Provide for evaluation of referral,
!dentilication, aid assessment
systems.

Chief administrator or designee
of the appropriate governmental
or lay organizations having
responsibilities for providing
educational services to handi-
co;. 'ed persons

1.1.3. DEVELOP, IMPLEMENT, AND
EVALUATE A CONTINUOUS
PROCESS FOR LOCATING
UNDERSERVED HANDICAPPED
CHILDREN, INCLUDING
MINORITIES AND LOW-
INCIDENCE HANDICAPPED.

Task Force Definition of under-
served: Any exceptional student
who is receiving an educational
program, but whose educational

1. Agencia serving exceptional
children will establish criteria for
determining who the underserved
child is and will define within
their criteria a common definition
for the served and underserved
individual

002

1. interested persons in cooperation
with appropriate agencies, such
as federal agencies, which may
include Health. Education, and
Welfare, Bureau of Education
for the Handicapped, and social-
rehabilitation services

2. State agencies may include
department of education, univer-
sities and colleges within the
state system, departments of
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8. Report evaluation information
to parents and to the program.

9. Determine further evaluation
needs.

10. Feedback information to referral
source_

The most appropriate individual,
agency, or other resource

1. Ascertain application pi ocedures
from the agencies used for
further referral

a. contact agency or individual

b. establish communication

c. obtain and maintai, supply of
applications for referrals.

2, Refer identified persons.

3. Follow-up to insure that action
was taken.

Immediately following screening
a maximum of ten (10) working
days.

Al the setting of the agency or
program involved

1. Develop procedures and neces-
sary forms for evaluation of

a. incoming referral system

b. identification and screening
process

c. outgoing referral system

d. effectiveness of total process.

2. Collect evaluation data.

3. Analyze data by self, peer or
third-party evaluation.

4. Revise procedures as necessary.

S. Disseminate results to all partici-
pating agencies and individuals.

On a continuous basis, with
yearly report.

Within agencies or groups
initiating the definition of the
served and underserved
individuals

1. The initiating agency wil collect
data to be utilized for defining
served and underserved. Possible
ways to procure this data might
include:
a. holding meetings
b. conducting surveys
c. establishing committees
d. collecting information from

other agencies on their
definitions of served and
underserved

ti2o

To be specified by initiating
agency. A suggested timeline is
from 1 to 3 months.

17
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needs aren't being appropriately
met

-Appropriate- encompasses the
following.

1 how child is taught

2, what is taught

3 client growth

4 conditions under which
learning takes place

health services, and state
att,ocacy groups

3. Local agencies may include
local and county school districts,
private programs, and local
advocacy groups

4. The initiating agency will identify
a person to select a task force
composes from the appropriate
agencies listed above.

2. With technical assistance,
develop an agency or school
district plan for locating under-
served individuals. Submit the
plan to an appropriate agency
for approval. The plan should
reflect the definition of served
and underserved, and should
include:

a. procedures for ongoing and
surnmative pupil evaluations

b. procedures for ongoing
program evaluation for
exceptional individuals in
existing programs.

Persons designated by the
initiating agency could include:

1. parents

2. district personnel

3. technical assistance teams

4. university personnel

5. legislators

8. advocacy groups

3. The initiating agency will
implement the approved plan.

Persons designated by the
agency might include:

1. teachers

2. administrators

3. support personnel

4. state department personnel

5. third-party teams

6. parents

4. The evaluation step will be
conducted at One. levels:

Evaluation and monitnring of
the implementation of the plan;

evaluation to determine if
underserved individuals were
identified and appropriately
served;

Identified internal or external
(third-party) evaluators as desig-
nated in the plan. Possible
evaluators might include:

teachers
administrators
support personnel
state department personnel
third-party teams
parents
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e)

9)
h)
i)

utilizing resource consultants
visiting other sites and
participating in definition
writing (i.e., other states
and- or agencies)
researching literature
reviewing school records
gathering parent input
gathering professional input

2, Analyze the data

3. Write the definition

4. Communicate the definition to
other agencies.

Within agencies or at the location
of the group initiating the project,
e.g., home, school district,
training center

The initiating agency will:

1. Review existing plans for locating
underserved individuals

2. List pros and cons for each
existing plan

3. Develop a plan for locating
underserved individuals

4. Submit Vie plan to be evaluated
by an identified appropriate
agency

To be specified by the initiating
agency. Suggested time line
would be 3 to 6 months.

Within agencies or groups
itating the plan

1.

The identified initiating agency
win:

Identify appropriate personnel
and make specific assign-
ments.

2. Follow the implementation
strategies as specified in the
approved plan

To be specified by initiating
agency. It is suggested that a
one-year time line be established.

Within agencies or groups
initiating the plan

The following evaluative
processes might be used:

1. The initiating agency:
a) determines if time lines

were followed
b) determines if assignments

were carried out

i

The evaluation will occur upon:

1. Completion of the developmental
phase and subtr.ssion of infor-
mation to the appropriate agency

2. Completion of the implementation
phase (within suggested time
line)

19
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evaluation tG determine if the
program made a difference in
individual children.

5. Analyze evaluation data and
develop appropriate suggestions
and revisions,

Identified internal or external
(third-party) evaluators as desig-
nated in the plan. Possible
evaluators might include:

teachers
administrators
support personnel
state department personnel
third-party teams
parents

1.1.4. DEVELOP. IMPLEMENT, AND
EVALUATE A CONTINUOUS
PROCESS FOR FORMAL
DIAGNOSIS OF CHILDREN
WHO MAY SE IN NEED OF
SPECIAL EDUCATION.

Task Force Definition: When the
Identification Task Force speaks
of "diagnosis." we refer to
diagnosis other than that needed
for educational prescription.
We will be dealing only with those
diagnostic functions which are
necessary to identify handicapped
children. The Curriculum Task
Force will be dealing with those
diagnostic functions necessary
to the development of an
educational prescription.

1. Develop diagnostic delivery
system strategies for diagnosis
of exceptional children who may
be handicapped.

People responsible for the
development of such strategies
might include state directors of
special education, regional
educational consultants, or
local school administrators.
These policy makers might
utilize input from local school
personnel, members of human
service agencies in the com-
munity, as well as technical
assistance from related fields,

2. Select a diagnostic approach
and method of evaluation for
a child who has been located
and referred.

Resource people responsible for
the selection of an evaluative
approach and method might be
resource specialists, district or
local supervisors, state or
regional supervisors
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2. "Plan was implemented in _,
of situations identified by initi-
ating agency."

3. "Plan located % of under-
served individuals."

4. A sample of children are
evaluated tc determine if appro-
priate change was made.

Within agencies or groups
initiating the project

The initiating agency will:

1. Collect data

2. Analyze data

3. Revise plan

4. Submit report.

At the completion of the first
year

1. At the location of the agency
developing the strategies to be
implemented.

2. Such agen;;Ies might include:
Regional Resource Centers, state
agencies, learning resource
centers. local educational
agencies.

3. Assistance might be obtained
from uri.-ersities. professional
organizations, or child devel-
opment centers.

1. Establish a task force to review
available models for a delivery
system of diagnostic services.

2. Identify available personnel who
might serve on a diagnostic team.

3. Establish the criteria for diag-
nostic team selection (see
Tactical Step 2 , HOW 3).

4. Establish procedures to insure
that the diagnostic services will
be delivered.

5. The end product of the task
force should be a functional
diagnostic delivery system.

The delivery system should be
developed in model or simulated
form introducing a diagnostic
procedure. ideally this should be
done prior to the school year.
It is advisable to have an
ongoing evaluation of the
diagnostic process with an
annual review and possible
revision.

The decision for method and
approach should be made at the
most immediate and appropriate
resource level (local, inter-
mediate. or regional).

Selection of approach and
method will be made by:

1. Reviewing preliminary data on
a referred child

2. Selecting diagnostic resources
that match the suspected
handicapping condition

3. Selecting the composition of
the diagnostic team necessary
to implement the diagnosis

4. Matching the child with the
most logical and adequate
diagnostic resource

The diagnostic approach will be
selected as soon as possible
after referral date, preferably
within two weeks.

21



TACTICAL ARENAS TACTICAL STEPS WHO

3. Implement the diagnostic
procedure selected for the
referred child.

The diagnosis will De managed
by members of the diagnostic
team, utilizing input from
parents, resouce teachers,
and others who relate directly
to the child.
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Evaluation will be implemented
on site in the home. school, or
iristitution, or al a central loca-
tion such as a clinic Staffing
of the diagnostic team will be
completed at the most local and
immediate level

In order to complete the
diagnosis. the diagnostic team
will

1. Obtain parental permission.

2. Arrange a time and place for
formal evaluation_

3. Evaluate the child.

4. Present findings of the evaluation
(staffing),

a. determine the adequacy of
the evaluative data

b. draw conclusions regarding
the nature of the handicapping
condition

c. provide a written summary.

5. Include as part of the outcome:

AIL suggestions for additional
formal evaluation

b. recommendation for educa-
tional appraisal

c. a prograiii placement decision

d. contact of people responsible
for implementing staffing
recommendations

e. a prognosis for the child,
contingent upon successful
programming and services

f. establishment of a time
schedule for reevaluation of
the child

The diagnostic procedure will
be undertaken as soon as team
members can schedule the time,
preferably within one week after
the proper approach and
methods have been selected,

23
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PROGRAM TASK FORCE: Curricula

PROGRAM
Curricula 1.2

tik

Resource Person:
Robert C. West,
Director of Training,
Idaho State School
and Hospital

Facilitators:
Merrill Johnson
Mack McCoulskey
Joseph Todd
Richard Zeller

Recorders:
John Holliday
illobbi Cole
Nancy Philabaum

"The curriculum task force had a little larger task than some of the others, at least as we saw
it. We had four components that we had to look at diagnosis, prescription, programming
and evaluation. We had to lit these into each goal statement for each case category, so we
really had a lot of work to do and it was a verb long three days, indeed. I would like to thank
Andy Andersen who penned last night what emerged from our efforts and what probably reflects
your thoughts, feelings, energies and commitments relative to this event. This is a belief and
value statement from the curricula group:

Although not always clearly reflected in the content of our endeavors to meet the criteria
of the iteration process, the task force members were and are concerned about the
following underlying assumptions: (1) that matrices develop, treat, and consider tts learner
as central priority; (2) that statements formulated view the learner as an Individual human
being immersed in the process of becoming and the constant is change; (3) that placement
means the least restrictive, psychological, social and educational environment; (4) that
learning is a very private, personal phenomenon primarily restricted to the learner's internal
universe; and (5) that the teacher-learner transaction is describable, modifiable and dynamic."

Robert C. West

ate
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CURRICULA: REGULAR CLASS

1.2.1. DEVELOP SPECIAL EDUCATION
PROGRi' MS WHICH RECOGNIZE
SPECIFIC LEARNING NEEDS
OF CULTURALLY AND
ETHNICALLY DIFFERENT
CHILDREN.

1. Assess the learner's functioning
to determine the need of referral
fur staffing.

Teacher, support persons familiar
with cultural and ethnic de-
ferences. or resource persona

2. Provide additional assessment 1. Local, district. or state personnel
as requested in staffing.

2. Private personnel as requested

3. Agencies providing services for
enthnic group being dealt with

3. On the basis of appropriate Teacher, parent, or resource
assessment. the teacher will persons
devise an. individually prescribed -

program for the referred child.

4. Determine the most appropriate Teacher or support stall
service delivery system(s).

5. Accept and assume responsi-
bility for serving handicapped
children.

Teacher

6. Identify appropriate resource
personnel.

Staffing personnel, support
persons on a local, state, or
federal level familiar with
cultural and ethnic differences

7. Communicate with appropriate Teacher, parent, or resource
resource personnel. persons

8. Establish baseline data. Teacher or parent

tau 36
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In the classroom situation By behavior observation, formal
informal assessment or review of
school iecords

Upon recognition of a problem

In the classroom situation at the
referral agency or at home

Obtain parental permission to
refer the child to an appropriate
diagnostic agency and or agency
providing information concerning
ethnic group in question, e g
Bureau of Indian Affairs

immediately following the slatting

In the school or at home 1. Establish behavioral objectives Within one week following
that also focus on cultural needs. staffing

2. Gather instructional material
(Area Learning Resource Centers,
Bureau of Indian Affairs, Los
Angeles School System. etc.).

3. Design instructional programs.

In the educational environment Compare the learner's needs
determined by assessment with
available service delivery
system(s)

In the classroom

At the time of the El2tfmg

1. Individualize the program. On an ongoing basis

2. Systematically observe the
performance of the student .

3. Develop a flexibility for adjusting
to any needed change.

In the educational environment 1. Obtain services from a Ongoing and regularly scheduled
consultant(s), meetings

2. Contact a human resources
registry.

3. Visit facilities dealing with
similar needs.

In the school. home Through personal contact and Whenever needed or specified
stattings

In the school or home Record target behavior prior to
implementation of the program.

sj J

Prior to implementation of the
program

29
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9. Implement the developed
program.

Teacher, resource persons,
skappc,irt personnel, or parents

10. Conduct a continuous evaluation
of the program.

Teacher, resource person, or
parent

11. Communicate with resource
person to monitor and modify
established program.

Teacher, administrator, resource
person, or parent

CURRICULA: REGULAR CLASS

1.2.2. IDENTIFY AND PROVIDE
INSTRUCTIONAL SERVICES TO
UNDERSERVED HANDICAPPED
CHILDREN.

I. C.4ntluct periodic needs assess-
ment of children in ongoing
instrucaional programs.

Teacher, resource person,
principal or administrator. sup-
port service person.

a. speech therapist

b. school psychologist

c. social worker

d.MD

e. itinerant person

f . counselor

cp.. parent

2. Review accumulated records. Teacher. resource person,
principal or administrator, parent,
or support service person

3. Evaluate the existing
prescription.

Teacher, parent, resource
person, or support service person

4. Modify instructional and educa-
tional programs to meet the
needs of the learner.

u

Teacher, parent. resource
person, or support services
person
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In the school or home By initiating change procedures Following the collection of
baseline data

In the school or home By systematic observation, for
example, Informal tests, counting
frequency of behavior, daily
performance, etc.

On a systematic, sequential and
scheduled basis

In the school or home Through personal contact or
staffing

Monitor on a systematic schedule
or as the need arises_

In the regular classroom, support
services office, resource room,
or at home

Evaluation of the child's progress
through:

a. skill sequence charts

b. academic and behavior
progress charts

c. social adjuF "lent

student interview

e. observation of child's perform-
ance in classroom (anecdotal
information)

f. parent interview and rnainte-
nan..;e of communication

On a systematic, sequential
a d scheduled basis

In the regular classroom,
administrative unit (local and 'oe
regional). resoL!ce room, or
home

1. Review growth patterns included
in the cumulative folder

2. Update the cumulative folder.

3. Adhere to applicable elements
of the Buckley Amendments-

4. Discard data and information
which is no longer useful.

Prior to the academic year and as
the need arises

In the regular classroom. support
services office, or resource room

1. Review growth patterns as related
to the specific prescription and
then cross-check.

2. Check evaluation with second or
third party.

On a systematic, sequential.
and scheduled basis

In the regular classroom.
resource room, or support
services office

1. Review available instructional
programs

2. Select appropriate instructional
programs.

3. Implement an appropriate
instructional program.

1

Prior to the academic year and
as the need arises
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CURRICULA: REGULAR CLASS

1.2.3. DEVELOP AND IMPLEMENT
A SYSTEMATIC PLAN TO
UPGRADE EXISTING INSTRUC-
TIONAL SERVICES IN RURAL
AND REMOTE SETTINGS.

1. Evaluate existing instructional
services for handicapped chil-
dren in the local school and
community environment.

School, district, regional, and
state personnel as required, and
consultants with expertise in the
areas of curricula, programming,
special education, etc., as
required

2. Review instructional service
options within the distOct, state,
region, and nation.

Educational personnel

3. Make a decision as to the
maintenance of existing instruc-
tional programs or adoption of
another service delivery
system(s).

1. School personnel

2. Parents

3. Lay advisory groups

4. Maintain or modify existing
programs or implement new
systems.

School personnel

CURRICULA: REGULAR CL ASS

1.2.4. IDENTIFY ALL HANDICAPPED
CHILDREN WITHIN A CLASS-
ROOM SETTING THROUGH THE
DEVELOPMENT AND USE OF
APPROPRIATE PROCEDURES.

1. The teacher determines the
school district or state processes
for identifying and assessing
needs of handicapped children.

u

State education agency staff
members, local or intermediate
district special education staff
member(s), local, district, or
regional professional colleagues
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4. Provide modifications as
demanded by growth and
developmental changes of
learner.

In the school 1. Hire third-party evaluators.

2. Engage state evaluation teams.

3. Conduct student interviews.

4. Review student growth as a
result of the existing program.

Quarterly

1. Where feasible within district,
state, or nation

2. In school with data provided by
other systems

1. Visitation to other programs

2. inservice conducted by consult-
ants and media specialists

3. Literature review

4. Attendance and participation in
conventions

5. Utilization of model demon-
strations

Continuously

In the school or community. By comparison and evaluation of
the existing program with those
reviewed

When the learner needs are
clearly discerned

In the school 1. Continuation of existing program

2. Modification of existing program
based on the review of other
instructional service systems

3. Implementation of new systems

a. consultant or exchange-type
program

b. inservice training

C. pilot program

Following the decision made
on a program

At a local school, local district
or intermediate unit, county
superintendent's office, mate-
rials, media (M ,M) center at the
regional level, neighboring
district or school

By reading appropriate state
legislation, rules and regulations,
and guidelines; local, state, and
regional special education job
description review; and securing
information from multi-media
outlet, including educational
television and satellite broadcasts

Prior to the end of the tirst two
weeks of school
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2. Teacher identifies a handicapped
learner and makes a referral.

Classroom teacher and available
resource persons within the
school as needed, such as
school psycnologist, resource
teacher, Public Health nurse,
speech and hearing specialist

3. Appropriate sources are
contacted and engaged for
further assessment, if necessary.

School psychometrist, diag-
nostic/ prescriptive teacher-
cnnsultant, regional state
medical center personnel, in the
areas of pediatrics, psychiatry,
psychology, and neurology;
teaching colleagues in the same
building, the same district, or
region

4. Hold a staff meeting to determine
the referral's eligibility for
special education services.

School staffing personnel,
including the class teacher,
together with auxiliary personnel
as needed (e.g., district, regional
or state resources)

CURRICULA: REGULAR CLASS

1.2.5. DEVELOP AND IMPLEMENT A
REFERRAL SYSTEM.

1. A referral is initiated and
forwarded to the appropriate
source.

1. School personnel such as
principals, nurses, librarians,
or custodians

2. Community persons including
parents, medical sources, etc.

2. The appropriate source
validates the referral.

tpi

The appropriate source as
defined by district or state
guidelines
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Within the school setting Depending upon professional
ability, informal or formal screen-
ing devices, standardized tests,
observation of classroom
behavior, or parent interview

At the point of awareness and
concern, after appropriate tests
have been administered and
analyzed, and parents have
been contacted

1. At the Regional Resource Center
or Area Learning Resource
Center

2. At mental health centers (state
or county)

3. Health services centers (state or
county units)

4. Neighboring schools and districts

5. Private health practitioners

Follow prescribed school
procedures, e.g., according to
principal or staffing request,
Make parental contact and
request for additional assessment
on a private basis

As soon as arrangements can be
defined and scheduled

At the local school, local district
or intermediate unit

Request a atfing through the
appropriate administrative and
support service resources. The
teacher responds to a request for
attendance at the staffing
meeting from the appropriate
local, district, regional, or state
resources.

Three weeks following original
referral staffing

1. in the classroom or other school
settings

2. In the home or colAmunity.

By verbal communication to the
appropriate source, and submis-
sion of the appropriate infor-
mation on a standard referral

)rM

As soon as the problem is
identified and formulated

Educational settings, home, or
community

By utilizing one or more of the
following:

1. Observation

2. Academic work

3. Student interview

4. Cumulative records and test
scores

5. Parent interviews

8. Community agencies

7. Systematic analysis

1j

Complete validation should take
place within one week after
initial referral.
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3. A staffing is held to review the
referral data.

Staffing committee, for instance
teacher, administrator, resource
persons, and support personnel

4. A staff meeting is held to
determine student'is eligibility for
special education services based
on information obtained from the
assessment.

Staffing committee

5. A follow-up evaluation is
conducted to determine the
effectiveness of the educational
placement.

Staffing committee

CURRICULA: SPECIAL CLASS

1.2.6. DEVELOP AND IMPLEMENT A
SYSTEMATIC PLAN TO
UPGRADE EXISTING SPECIAL
PROGRAMS FOR EXCEPTIONAL
CHILDREN IN THE AREA OF
DIAGNOSIS.

1. The teacher or staff will review
diagnostic data in the areas of:

a. medical

b. social

c. learning competencies

d. adaptive behavior.

Teacher, psychologist, parent, or
support personnel

2. The teacher or staff will review Teacher, parent, or support
classroom operations. personnel



WHERE

BEST COPY AVAILABLE

HOW WHEN

in the school or community
setting

1. Analyze collected data. Within two weeks of the validation

2. Determine appropriateness.

3. Determine needs for additional
assessment, i.e., medical formal
informal assessment, home visit.

4. Review available programs.

5. Select the appropriate program.

in the educational environment 1. Review of available assessment Upon completion of the required
data assessment

2. Selection or development of
appropriate program, considering
the least restrictive environment

3. Matching to existing established
criterion

At the site of the selected
placement

1. Evaluate child's progress 30 days after placement

2. Otter additional help to teacher

At the school 1. By using all available expertise in
determining the uses for and
value of the kinds of data used
in diagnosing exceptional
children

2. By formally recommending
additional diagnosis instruments
which appear to be needed

3. By recommending the deletion
of procedures that are not helpful

Annually

At the school 1. The teacher will utilize obser-
vation checklists of children's
behavior, a self-rating checklist,
and classroom environment
checklists.

2. The teacher will try to objectively
determine the interaction patterns
and processes that occur in the
classroom.

3. A trained observer may be
utilized to record interaction
patterns between child and
teacher, or child and child.

4. A trained observer may chart the
behaviors of individual children.

Si-annually
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CURE iCULA: SPECIAL CLASS

1.2.7. DEVELOP AND IMPLEMENT
A SYSTEMATIC PLAN TO
UPGRADE EXISTING SPECIAL
PROGRAMS FOR EXCEPTIONAL
CHILDREN IN THE AREA OF
EDUCATIONAL PRESCRIPTION.

1. The teacher or staff will review Teacher or staff
the previous prescriptions.

2. The teacher or staff will observe Teacher or staff
other prescriptive processes.

3. A specialist will demonstrate Specialist
the prescriptive process.

4. The teacher or staff will be Specialist
trained in prescriptive processes.

CURRICULA: SPECIAL CLASS

1.2.8. DEVELOP AND IMPLEMENT A
SYSTEMATIC PLAN TO UP-
GRADE EXISTING SPECIAL
PROGRAMS FOR EXCEPTIONAL
CHILDREN IN THE AREA OF
EDUCATIONAL PROGRAMMING.

1. The teacher or staff will review Teacher or staff
previous individual programming.



BEST COPY MUM

WHERE HOW WHEN

5. If available, video taping equip-
ment might be utilized to record
classroom environment on one-
to-one interactions.

6. Change and growth will be noted
from one evaluation period to
the next.

At the school 1. By reviewing previous prescrip-
tions and noting such information
as child change in academic,
social or motor skills

2. Completeness in detailing the
prescriptions and expected
outcomes

3. Continuity or rationality of
sequence of previous prescrip-
tions. etc.

Early in the school year

At the school 1. By visiting and observing
exemplary programs in the
district or region

2. By attendance at workshops on
escriptions

3. By observing other teachers'
methods in implementing
prescriptions

Early in the school year

At the school The teacher will request a
demonstration by a district,
regional or state specialist in
implementing prescriptions,
preferably in the teacher's class-
room and involving a particular
child and particular prescription.

Early in the school year

At the school By workshops, demonstrations, Early in the school year
and individual meetings

At the school By reviewing the integrity of the
overall programming for each
child, noting long-term, short-
term and immediate goals, with
emphasis on the adequacy (or
inadequacy) of long-term pro-
gramming considerations

Early in the school year
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2. The teacher will observe or
review other programming
processes.

Teacher or staff

3. Specialist will demonstrate Specialist
programming process.

4. The teacher or staff will be
trained in the programming
process.

Specialist

CURRICULA: SPECIAL CLASS

1.2.9. DEVELOP AND IMPLEMENT
A SYSTEMATIC PLAN TO
UPGRADE EXISTING SPECIAL
PROGRAMS FOR EXCEPTIONAL
CHILDREN IN THE AREA OF
EDUCATIONAL EVALUATION.

1. The teacher or staff will review Teacher or staff
previous evaluation plans.

2. The teacher will observe and
research other evaluation
processes.

Teacher or staff

3. A specialist will demonotrate Specialist
the evaluation processes.

4. The teacher or staff will be Specialist
trained in evaluation processes.



BEST COPY AVAILABLE

WHERE HOW WHEN

At the school 1. By visits to exemplary programs,
dialogue with other teachers of
special classes

2. By reviewing available information
and by requesting through the
state Area Learning Resource
Center additional information
on programming

Early in the school year

At the school By arranging for a demon-
stration(s) by a specialist in
programming

Early in the school year

At the school Through workshops. demon-
strations, or individual meetings
arranged through the district,
regional or state offices

Early in the school year

Al the school By reviewing past evaluation
methods and outcomes, noting
it previous evaluation system
provided ongoing information to
permit changes in programming
as needed

At the school 1. By observing evaluation pro-
cesses in exemplary programs, by
determining the school, district
or state requirements for
evaluation

2. By researching evaluation
designs which will fill day-by-day
needs for prescription or program
correction and still provide an
overall evaluation of effectiveness

Early in the school year

Early in the school year

At the school A demonstration covering
evaluation procedures may be
requested by the teacher, the
team or the total faculty.

Early in the school year

At the school Training in evaluation may be
through individual dialogue,
demonstrations or workshops.
A series of workshops may be set
up for all district special class
teachers covering diagnosis,
prescription, programming and
evaluation (1.2.6 through
1.2.9).

6()

Early in the school year
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CURRICULA: SPECIAL CLASS

1.2.10. PROVIDE AND IMPLEMENT
DIAGNOSIS FOR ALL HANDI-
CAPPED INDIVIDUALS WITH
SPECIAL NEEDS.

1. The school system will conduct
diagnostic needs assessments.

Teacher or district supervisor

2. The teacher or staff will review
existing diagnostic procedures
at other locations.

Teacher or staff

3. Teacher or staff will select
elements from existing diag-
nostic procedures.

Teacher or staff

4. The teacher or staff will adapt
selected diagnostic procedures
to meet special needs.

Teacher or staff

CURRICULA: SPECIAL CLASS

1.2.11. PROVIDE AND IMPLEMENT
EDUCATIONAL PRESCRIPTIONS
FOR ALL HANDICAPPED
INDIVIDUALS WITH SPECIAL
NEEDS.

1. The school system will conduct
a prescriptive needs assessment.

Teacher or district supervisor

2. Teacher or staff will review
existing prescriptive procedures
at other locations.

Teacher or staff

3. The teacher or staff will select
elements from existing prescip-
tive procedures.

Teacher or staff

4. The teacher or staff will adapt
selected prescriptive procedures
to meet special needs.

Teacher or staff

CURRICULA: SPECIAL CLASS

1.2.12. PROVIDE AND IMPLEMENT
EDUCATIONAL PROGRAMS FOR
ALL HANDICAPPED INDI-
VIDUALS WITH SPECIAL
NEEDS.

1.The school system will conduct
a programming needs assess-
ment.

Teacher, district supervisor or
media specialist



WHERE

BEST COPY AVAILABLE

HOW - WHEN

In the school system Teachers, through a workshop,
will learn informal diagnostic
techniques based on daily
classroom routine

Prior to the opening of school

On the site of appropriate By visits to exemplary programs
programs

Prior to the opening of school, if
schedule permits, otherwise.
soon after school begins

At the school In a staff meeting Prior to the opening of school

In the school Initial procedures will be
determined in meetings, but
procedures will be flexible to
allow for teacher strengths and
pupil needs

Prior to the opening of school

Withi' the school system Through a teacher survey,
examination of student achieve-
ment information, dialogue with
district, regional or state experts

Prior to the opening of school

At appropriate location By visits to exemplary programs Prior to the opening of school,
if pur.sible: otherwise, shortly
after school begins

he school In a staff meeting, workshop, or Prior to the opening of school
small group meeting

In the school In a staff or group meeting Prior to the opening of school

In the school system Through a teacher survey,
achievement data of students,
and through dialogue with
programming experts

Prior to the opening of school

43



TACTICAL ARENAS TACTICAL STEPS WHO

2. The teacher or staff will review
existing programs and pro-
cedures at other locations.

Teacher, staff or media specialist

3. The teacher or staff will select
elements from existing
programming procedures.

Teacher, staff or media specialist

4. The teacher or staff will adapt
selected programs procedures to
meet special needs.

Teacher, staff or media specialist

CURRICULA: SPECIAL CLASS

1.2.13. PROVIDE AND IMPLEMENT
EDUCATIONAL EVALUATIONS
FOR ALL HANDICAPPED
INDIVIDUALS WITH SPECIAL
NEEDS.

1. The school system will conduct Teacher, principal or district
evaluation needs assessments. supervisor

2. The teacher or staff will research
and review existing evaluation
procedures at other locations.

Teacher or staff

3. The teacher or staff will select
elements from existing evaluation
procedures.

Teacher or staff

4. The teaciver or staff will adapt
selected evaluation procedures
to meet special needs.

Teacher or staff

CURRICULA: SPECIAL CLASS 1. Child diagnoses will be based Teachers, curriculum specialists,
on the use of criterion-referenced psycho-educational diagnos-

1.2.14_ DEVELOP. SELECT. AND material. ticians, or resource teachers
MODIFY CURRICULUM
MATERIALS WHICH RESPOND
TO THE SOCIOCULTURAL
LEARNING NEEDS OF A GIVEN
RURAL AREA.

a lkei r
A./
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WHERE HOW WHEN

At appropriate locations

At the school

1. By on-site visits to exemplary Prior to the opening of school
centers

2. By literature searches on
programming to meet needs

By consensus, with input from
administrators, and general
overall planning for programming
for long-range goals for life
preparation of exceptional
students

Prior to the opening of school

In the school In a staff meeting, utilizing all Prior to the opening of scnool
available expertise

Within the school system 1. By surveys P. or to tt e opening of school

2. By third-party evaluations

3. By comparing evaluation data
(both individual and proz,ram)
available in other districts

In the school or or -site at
exemplary projects

Through research reports,
demonstrations or workshops, the
teachers will gain information on
the many aspects of evaluation

Prior tl the opening of school

In the school

In the sc

In staff or group meetings,
recognizing the accountability
procedures required by the
system, and selecting other
elements that will provide needed
feedback for ongoing program
improvement

Prior to the opening of school

The special class teachers will
adapt evaluation procedures to
meet special needs without
sacrificing accountability needs,

Prior to the opening of scnool

In the classroom Through task analysis, teacher- At the be finning of the school
made tests, or cornmercirl tests year, then as needed
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2. Children's diagnosis will be
based on the use of commer-
cially produced instruments,

Teachers, curriculum specialists,
psycho-educational diagnos-
ticians. resource teachers

3. Children's diagnoses will reflect
local criteria or norms.

Teachers, psycil:_ -educational
diagnosticians, special education
supervisors

4. Assess needs based on diag-
nosis relative to specific
culturally related learning needs
e.g.. language, perceptual,
development, motor, arithmetic.

Teacher, psychologist, support
personnel

5. Develop, adapt, and purchase
prescriptive materiais unique to
the cultural needs of the area

Teacher, psychologist. support
personnel, media specialist

S. Tie prescriptive materials to
diagnostic profiles of learning
needs.

Teacher. psychologist, support
personnel. media specialist

7. Mize community resources in
the prescriptive process.

Teacher, psychologist, support
personnel, parent, or cultural
'eader

8. The staff will review program Teacher or staff
materials.

9. The staff will order materials
from the media center for
examination or pilot testing.

Teacher or staff

10. Members of the community will
check the program materials for
sociocultural relevancy.

Community cultural leaders

11. Members of the staff will acquire Teacher or staff
selected materials.

12. The teacher or staff will review
performance data in relation to
predetermined outcomes.

Teacher, staff, or support
personnel



WHERE

BEST COPY AVAILABLE

V jt. 111_2.

HOW WHEN

In the classroom With commercial tests Annually at the end of the term

In the classroom By observation, using charts Continuously for program
which document behaviors modification and feedback

In the school With a prescriptive process At the beginning of school year
checklist and then on an ongoing basis

In the school By visit.ng a center or looking After diagnosis but prior to the
through catalogues school year

In the school Through a review of presciptive
and child needs

the beginning of the school
year and then on an ongoing
basis

In the school, community, or
home

By invitation of a community Prior to and throughout the
cultural leader school year

In schools convention centers,
media centers, or universities

With demonstrations and on-site Early in the school year and on
visits an ongoing basis thereafter

In the school By placing orders with the
nearest media center, checking
with the state Area Learning
Resource Center if items are not
available locally or in the district

Early in the school year and
ongoing

In the ,;chool Through invitations to an open As soon as materials are
house available

In the school By gaining staff consensus on As soon as materials are available
program materials and ordering

At the school Using an observation checklist,
reviewing achievement of
specified outcomes

1J J

Monthly through the year
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13. The teacher or staff will observe
students' performance in relation
to predetermined outcomes.

Teacher, staff, or support
personnel

14. The student will compare his
own performance in relation to
predetermined outcomes.

Student

15. Teacher or staff will consider
local norms relative to expected
outcome.

Teacher, staff, or support
personnel

CURRICULUM: SPECIAL CLASS

1 2 15 DIAGNOSE ALL REFERRED
INDIVIDUALS FROM EARLY
CHILDHOOD TO THE UPPER
LEGAL LIMITS THROUGH THE
DEVELOPMENT AND USE OF
APPROPRIATE PROCEDURES
AND PROGRAMMING.

1. Obtain a diagnostic test battery. Teacher, school or district
supervisor or psychologist

2. Train the staff to administer the Psychologist, district supervisor.
diagnostic test battery. or university personnel

3. Perform a diagnostic evaluation Teacher. psychologist or univer-
on each individual. sity personnel

4. Arrive at diagnostic conclusions. Teacher. psychologist, or
university personnel

CURRICULA: SPECIAL CLASS

1.2.16. PROVIDE EDUCATIONAL
PRESCRIPTIONS FOR ALL
REFERRED INDIVIDUALS FROM
EARLY CHILDHOOD TO THE
UPPER LEGAL LIMITS THROUGH
THE DEVELOPMENT AND USE
OF APPROPRIATE PRO-
CEDURES AND PROGRAMMING.

1. Each child will go through a Teacher
diagnostic prescription process.

2. An itinerant diagnostic team will
assist in the prescriptive
process.

Itinerant person(s)



WHERE HOW WHEN

At the school By observation Monthly through the year

At the school With personal evaluation model,
student will check or teacher
will record student's self-
evaluation

Monthly through the year

At the school By determining local norms and
measuring progress toward
achieving norms

Monthly through the year

in the school Formal or informal tests and Prior to the beginning of the
teacher-made tests school year

In the school By use of workshops, individual
instruction, observation of
method, or test manuals

Prior to the beginning of the
school year

In the school Through procedural test steps At the beginning of the school
year and ongoing thereafter

In the school Through staffing and examination After the assessment has been
of test data completed

In the classroom Task analysis, behavioral
objectives, criterion-referenced
testing, pre-post norms for
program, discussions, or
progress chart

To be ongoing as the program
is implemented

in me classroom By task analysis, behavioral
objectives, criterion-referenced
testing, pre-post norms for pro-
gram discussions. or progress
chart

At periodic intervals as scheduled
by contract
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3. An outside agency will assist
with the prescriptive process.

Conti acted agency. e g resource
center, university. stale depart-
ment, or private agency

4. The staff will be trained in
presciptive methodology.

Contracted agent, curriculum
specialists, university personnel,
teachers, or administrators

CURRICULA: SPECIAL CLASS

1.2.17. EDUCATIONALLY PROGRAM
ALL REFERRED INDIVIDUALS
FROM EARLY CHILDHOOD TO
THE UPPER LEGAL LIMITS
THROUGH THE DEVELOPMENT
AND USE OF APPROPRIATE
PROCEDURES AND
PROGRAMMING.

1. Commercially produced pro-
grammed material in areas such
as reading, mathematics. etc..
will be obtained.

Teacher or support personnel

2. The teacher will develop her
own programs.

Teacher or support personnel

3_ An outsiae agency will provide
program methodology.

Contracted agency. for example,
resource center. university. state
department. or private agency

4. The staff will be trained in
programmed material meth-
odology.

Contracted agent. curriculum
specialist, higher educators.
Or teachers

CURRICULA: SPECIAL CLASS

1.2.18. EVALUATE ALL REFERRED
INDIVIDUALS FROM EARLY
CHILDHOOD TO THE UPPER
LEGAL LIMITS THROUGH THE
DEVELOPMENT AND USE OF
APPROPRIATE PROCEDURES
AND PROGRAMMING.

1. Exceptional students will be
evaluated by criterion-referenced
instruments.

Teacher or support personnel

2. Exceptional students will be
evaluated by commercial
instruments.

Teacher or support personnel

3. Exceptional students will be
(valuated according to local
criteria or norms.

4j k

Teacher or support personnel
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BEST COPY AVAILABLE

HOW WHEN

At the school loccmc,r) at hornt?
or at a chnic

With individual instruments,
social workups, medical evalu-
ations or school data

To be specified by contract
delivery schedule

In a school college community
neighbOrhooc school

Through demonstrations, liter-
ature searches lectures, video-
tapes materials internship, or
media center

Yearly

In the classroom Ordering commercially produced
program materials based on
individual student's need and
teacher s ability to properly use
material or commitment to learn
to use it

On an ongoing basis

In the classroom Teacher-developed programs will
be based on needs of handi-
capped individuals

On an ongoing basis.

In a clinic mobil unit, or school By observing students, hearing
teacher needs. and reviewing
program methodologies relevant
to needs of students and
capabilities of teacher

Administratively programmed as
determined by the teacher

in school. college, community,
or neighboring school

In the classroom

By demonstration, literature
searches, lectures, audio-visual
media. materials, internship, or
media center

Yearly

Using criterion-referenced tests,
progress charts, or behavioral
charts

On an ongoing basis

in the classroom Using norm-referenced and group On an ongoing basis
or individual instruments

In the classroom Using norm-referenced and On an ongoing basis
group or individual instruments
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4_ Exceptional students win be
evaluated by observation of their
behavior.

Teacher, clinician, support
personnel, social worker, parents,
or medical person

CURRICULA: HOMEBOUND

1.2.19_ DEVELOP AND IMPLEMENT
A SYSTEMATIC MECHANISM
FOR DELIVERING EDUCA-
TIONAL DIAGNOSTIC SERVICES
TO HOMEBOUND HANDI-
CAPPED CHILDREN.

1. Inventory existing educational
diagnostic tools.

'. The person with primary respon-
sibility for knowledge of existing
services

2. Supporting diagnostic personnel
in the immediate service area

2. Identify diagnostic tools
applicable to the homebound
population.

1. The person with primary respon-
sibility for knowledge of existing
services

2. Supporting diagnostic. persorine.
in the immediate service area

3. Identify diagnostic needs of the
homeboLad population.

The person with the primary
responsibility for knowledge of
existing services, the supporting
diagnostic personnel in the
immediate service area, the
identification team and other
referral sources when available

4. Identify any existing support
diagnostic services regularly
available to the homebound
instructor to meet the needs not
satialled by Tactical Step 2.

The person with primary respon-
sibility for the homebound
program and local support staff
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HOW
1. 2

WHEN

In me child s environment e g
school home of neighborhood

Using behavioral observation
charts of checklists

On an nngo.ng basis

In the immediatt service area Utilize the following sources

1. ERIC system

2. Bibliographies of diagnostic tools

3. Council for Exceptional Children

4. Local university

5. Area Learning Resource Center

Mailing lists

7. Catalogues

8. Staff personnel resource list.

Prior to performance of the
diagnostic service and then
periodically to review

in the immediate service area The instrument should

include a range of handicaps
include a range of ages
use a range of areas
be reliable and valid
be easy to administer
not require extensive training
have a short administration

time
be portable
be adaptable to cultural and

ethnic differences

Prior to initiation of diagnostic
services to homebound children

In the immediate service area or
the regional area

Review the initial identification
referral data in regard to hi.intal
age. chronological age, handicap,
home environment, and primary
language.

Prior to establishing the home-
bound service and prior to
diagnosis of any student referred

In the immediate service area or
regional area

1. Assess the capa.:iiities of
immediate support staff.

2. Review other services in the area:
United Cerebral Palsy
local schools
social services
United Good Neighbor
Developmental Disability

Council
intermediate districts.

ti tJ

Once, prior to establishing the
homebound program ane hen as
new services become available
in area

53



TACTICAL ARENAS

14""
1:%

TACTICAL STEPS WHO

5. Prioritize the acquisition of tools
and services identified as needed
but not immediately available
through the homebound in-
structor. support personnel and
other servicing agencies.

The person with primary
responsibility for the homebound
program with expertise of diag-
nnstic support personnel it
available

6. Complete diagnostic assessment
by utilizing existing diagnostic
tools, if possible.

The home contact person

7. If existing tools are not adequate,
utiEze other diagnostic resources
and tools to assess needs.

Diagnostic support personnel
from the immediate service area
(speech pathologist, physical
therapist, occupational therapist.
psychologist, reading specialist
learning disabilities teacher).

8. If supplementary tools are not
adequate, contact ancillary ser-
vices (clinics, disability special-
ists from universities, etc.).

The home contact person and
diagnostic support personnel

CURRICULA: HOMEBOUND

1.2.20. DEVELOP AND IMPLEMENT
A SYSTEMATIC MECHANISM
FOR EDUCATIONAL PRE-
SCRIPTION SERVICES TO
HOMEBOUND HANDICAPPED
CHILDREN.

1. Develop a profile of the child's
educational needs.

The home contact person,
involved diagnostic personnel
(see 1,219, Tactical Step 6),
parent, or child (when appro-
priate)

2. Prioritize needs in terms of
long-term goals.

The home contact person, using
input from parents, diagnostic
personnel, or child

3: Break down high priority, long-
ra ige goals into short-term steps
manageable within the contact
interval.

The home contact person, using
-dui from parents, diagnostic
personnel, child

4. Put Tactic 3 into a form which
is usable to the parent and
program implementer, where
visits are regular and frequent.

Home contact persons and
parents
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HOW WHEN

At the local and regional level Compare existing diagnostic tools
and services (Tactical Steps 2
and 4) to what is needed
(Tactical Step 3) to determine
any unmet needs Prioritize
needs by criteria, such as cost,
frequency of use, plus those in
Tactical Step 2

Prior to the program and yearly
thereafter

In the home Administer those assessment
tools identified for the child
(see Tactical Step 3).

The first home contact should
occur preferrably within 30 days
of the referral to homebound
placement.

In the home, the school, or the
assessment center

Administer scales providing
additional assessment data
selected by diagnostic personnel

After the initial assessment by
the contact person, and as
needed thereafter (see Tactical
Arena 1 2.22)

In the home, regional facility,
or diagnostic facility (state
institution. etc )

Review the available data.
determine additional diagnostic
needs, then determine the proper
agency to refer to (see Tactical
Step 4)

If needed, within 30 days of
Tactical Step 7 or as needed
(see Tactical Arena 1 2.22).

In the home or where the
assessment is completed (see
1 2 19, Tactical Step 6)

Display strengths and weaknesses
as determined through diagnosis
(using score measures and
summary data from diagnostic
tools)

Following 1 2 19, not more than
one week after Step 6, two weeks
after Step 7, or fv,Jr weeks after
Step 8

In the home or where the
assessment is completed

Prioritize needs according to
developmental sequence, i.nme-
diacy for parent and student,
student readiness for skill, etc.

Immediately following Step

In the home or where the assess-
ment is completed

Task analyze long-range goals
into steps which are small
enough that parent and student
can achieve them within
approximately one week.

Immediately following or concur-
rently with Step 2 and ongoing
thereafter

In the home or where the
assessment is completed

Hold a conference with the
parent(s) The parent accounts
for observed rate of the child's
performance change. A personal
conference is held weekly or
every other week, phone contact
is made weekly.

During the regular contact
(weekly)
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5. Put Tactic 3 into a form which is
useable by the parent and the
program implementer, where
visits are irregular and
infrequent.

Home contact person or parents

CURRICULA: HOMEBOUND

1.2.21 DEVELOP AND IMPt_EMENT A
SYSTEMATIC MECHANISM FOR
EDUCATIONAL PROGRAMMING
SERVICES TO HOMEBOUND
HANDICAPPED CHILDREN.

"..!. Survey existing materials and
resources applicable to use in
homebound programs.

The supervisor of the home
comact person. the home contact
person. or other staff

2. Select or develop those materials
which are most appropriate to
a specific prescription.

The supervisor of the home
contact person, the home contact
person, or other staff

3. Provide training in the use of
prescription and :::cterlais to
the program implementer.

4. Provide appropriate program(s)
for each student in the home-
bound program.

The supervisor of the home
contact person. the home contact
person, local resource personnel,
or consultants from other estab-
hsed programs nationwide

The home contact person

5. Provide for feedback and The home contact person,
program updating when contact parent, or student (when
is regular. applicable)
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In the home or where the
assessment is completed

Hold a conference with the
parent(s) Parent accounts for
observed rate of the child's
performance change A personal
conference 4s held weekly or
every other week and phone
contact is made when possible
Mail is used as needed

When possible as needed

In the local Or regional service
area

Using the ERIC system bibli-
ographies of diagnostic tools. the
Council for Exceptional Children
local universities. local Area
Learning Resource Centers
mailing lists. catalogues. staff
personal resource lists texcept
with educational program mate-
rials). other sources such as

University and the
National Center for Educational
N:edia and Materials for the
Handicapped

In the local or the regional
service area

Prior to the estimated home-
bound program services and on

onyoing basis

Develop and apply criteria. i e .
cost durability. frequency of use,
broad range of academic and
social skills, language commu-
nication development. etc

Prior to the estimated home-
bound program services and on
an ongoing basis

In the local or the regional
service area

Use a structured workshop
situation with 100 .:*?CS, voliten
materials, and opportunities for
actual practice Workshops could
include training home contact
persons to train parents, to
implement curricula. do task
analysis. write behavioral
objectives. etc

From the initial week to two-
weeks prior to program, and
ongoing

in the local or the regional
service area

In the home

Instruct the parent or imple-
menter in the home on how to
carry out the progrsm, use
reinforcement procedures, child
management procedures. and
how to evaluate child
performance

One week following prescription
and ongoing at contact intervals

a. Evaluation of parent perform-
ance and student's behavior
change, b. telephone calls to
assist with crisis situation or
provide additional information,
c. change the program, leave the
new program, or get more intor-
mation on the present program

a. At contact interval, one to
two weeks (home visit).
b. between contact period.
c. either a or b
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6. Provide feedback and program
updlting when the contact is on
a long-term basis.

CURRICULA: HOMEBOUND

1.2.22. DEVELOP AND IMPLEMENT
A SYSTEMATIC MECHANISM
FOR EVALUATION OF SERVICES
TO HOMEBOUND HANOI-
CAPPED CHILDREN.

The home contact person, parent,
or student (when applicable)

1. Evaluate the acquisition of skills
of homebound children in terms
of whether the goals are reached.

The home contact person,
parent. or student (it applicable)

2. if goals are not reached, institute
a trouble-shooting process,
looking at program implementa-
tion to determine whether it is
being followed.

The home contact person. or
the supervisor of the home
contact person

3. Ir goals are not reached but
program implementation Is being
followed, look at the program
content, materials, sequences,
and procedures.

The home contact person, parent.
student. or possibly resource
people at the local level

4. If the goals are not reached,
determine whether the prescrip-
tion and the goals were
appropriate.

The home contact person,
parent. student, or possibly
resource people at the local
level

5. if the goals are not reached,
determine whether the diagnosis
was appropriate.

The home contact person and
others involved in the program

6. If the goals are reached,
reevaluate the appropriateness
of a homebound program for the
child and explom ether possi-
bilities (schools, residential
facilities, etc.).

1ji)un

The home contact person and
others involved
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In the home All of above (Step 5) plus
4, mail new programs as others
are completed. e. give the parent
better instruction, and t reinforce
parental efforts

All of above (a) through (c)
(Step 5), plus d. at contact
interval (home visit as needed),
e phone, weekly, f.
monthly

In the home Use baseline and post-baseline
measures of skill acquisition:
that is, was it achieved within
time period determined? Parent
and or student may evaluate
the program.

At contact interval, personal visit,
mail contact, phone contact

In the home or at the local
service level

Check out program components
by making a home visit to
determine if teaching procedure
is being followed, if reinforcement
is appropriate, and whether
teaching intervals are appro-
priate.

As the need arises and on a
yearly basis

In the home or at a local service
level

In the home or the local service
level

Evaluate the following. Is the
content at an appropriate level
for the student are the materials
appropriate; are they interesting
to the student are better ones
available, is the sequence cor-
rect, is a smaller step needed or
a different step: is the language
used at the student's level?

As the need arises and on a
yearly basis

Reevaluate the long- and short-
term goals in terms of additional
information on the child's rate
of benavior change.

As the need arises and on a
yearly basis

At the iocal or regional level Reevaluate the test performance
of the child and possibly relate
it to the appropriateness of the
diagnosis.

As the need arises

In the local and regional service
area

Reevaluate program possibilities
in regard to the new or revised
diagnosis. The child's progress
toward goals may qualify him for
a new program placement.
especially in regard to preschool
and temporarily homebound
students.

As the need arises, or on a yearly
basis
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CURRICULA: RESIDENTIAL

1.2.23. PROVIDE EARLY EDUCATIONAL
DIAGNOSIS FOR ALL CHILDREN
WITH SPECIAL NEEDS.

1. Administer developmental
screening tests.

Psychologist, resident pediatri-
cian, social worker, or other
qualified person

2. Make specific (developmental)
assessments.

Specified residential staff

CURRICULA: RESIDENTIAL

1.2.24. PROVIDE EARLY EDUCATIONAL
PRESCRIPTIONS FOR ALL
CHILDREN WITH SPECIAL
NEEDS.

1. Prepare a profile of strengths
and weaknesses of the child.

Special education director.
teacher, psychologist, or other
designated personnel

2. Identify the skills necessary for
developmental growth.

Special education director,
teacher, psychologist, or other
designated personnel

3. Identify and recommend tasks or
procedures to strengthen the
child's weaknesses by capi-
talizing on strengths.

Special education director,
teacher, psychologist, or other
designated personnel

4. Develop a plan for implemen-
tation including objectives.
curricular materials, and data
collection procedures.

Teaching or training staff, or
other designated personnel

CURRICULA: RESIDENTIAL

1.2.25. PROVIDE EARLY EDUCATIONAL
PROGRAMMING FOR ALL
CHILDREN WITH SPECIAL
NEEDS.

1. The selected prescription will be
communicated to the persons
involved in the training of the
child.

All involved staff (professionals
and paraprofessionals)

2. Implement the plan developed
for the child.

All involved staff (professionals
and paraprofessionals)

3. Set up the mechanism(s) for All involved staff (professionals
collecting data. and paraprofessionals)



WHERE

ek.s1 ;1'4 tiLABLE

HOW

*.""",,. .

WHEN

At clinic home hospital or
residential 4aciiity

Using formal developmental tests Prior to final placement into the
residential center or program

At the residential facility Using informal and or formal
assessment scales

Prior to placement into the
residential classes or programs

At the res denhal setting Through summaries of test
results and other information
obtained

Before placement into classes

At the residential setting Through analysis of the profiles.
test results, and additional
information compared to develop-
mental skill sequences

Before placement into classes

At the residential setting Based on the information ob-
tained, selept next-step skills to
be learned from developmental
skills sequence

Atter the placement has been
made

As the residential facility. educe-
tonal facility, or other specified
facility necessary for specialized
treatment, e g., therapy facilities,
medical laboratories

Devise a long-range plan Deter-
mine step-by-step procedures
(unit or lesson plans) Flow chart
and PERT the plan.

After the placement has been
made

At the residential setting Draw on the training component
of the institution. Meet with
involved staff or representatives.
Distribute printed instructions.
etc. Document the individual
educational plan.

Prior to implementation

At he residential setting or
facility designated for specialized
training (pool. etc.)

Assign the responsibility for
training to the appropriate staff.
Outline the use of materials or
equipment needed.

At the residential setting or facility
designated for specialized
training (pool, etc.)

Following staffing, at the time,
place, etc.. decided upon

Use the data collection instru-
ments designated during the
diagnostic phase to get change
data on each programmed
person.

During the course of the program
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CURRICULA: RESIDENTIAL

1.2.26. PROVIDE EARLY EDUCATIONAL
EVALUATIONS FOR Al L.
CHILDREN WITH SPECIAL
NEEDS,

1. Compile all data and reports
relating to the program
objectives.

Assigned staff

2. Compare the results with the
objectives stated in the program.

Program coordinator, dez:Tier(s)
of the prescription, special
education director, teaching
training team(s) representatives

3. Utilize the comparisons to make
decisions regarding additional
programming.

Program coordinator, designer(s)
of the prescription, special
education director, teaching/
training team(s) representatives,
or other designee(s)

4. Re-enter (recycle) at the
prescription stage and modify
as necessary.

Program coordinator, designer(s)
of the prescription, special
education director, teaching/
training team(s) representatives,
or other designee(s)

CURRICULA: RESIDENTIAL

1.2.27. IDENTIFY AND PROVIDE
INDIVIDUALL7ED DIAGNOSTIC
SERVICES TO ALL HANDI-
CAPPED CITIZENS WHO ARE
PRESENTLY 4.INSERVED OR
UNDERSERVED, TAKING
CULTURAL AND ETHNIC
DIFFERENCES INTO ACCOUNT.

1. Determine through observation
of other procedures appropriate
assessment tools which would
assess motor, self help, commu-
nication, social and cognition
skills, attention to stimuli,
compliance, and recreation.

Supervisor of special education
or psychologist

2. Administer selected tests. Supervisor of special education,
psychologist, diagnosticians, or
appointed and trained designees

3. Summarize the results of the
tests.

Supervisor of special education,
psychologist, diagnosticians, or
appointed and trained designees
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At the residential setting Provide summaries of all data
collected according to standard-
ized evaluation format and
procedures.

Ongoing

At the residential setting Compare the data collected with
the oblectives of the program
and show discrepancies

Ongoing

At Me residential setting By analyzing

1. Information

2. Data

3. Comparison statements

4. Recommendations which have
been requested or submitted

Ongoing

At the residential setting Utilize Me collected data as it
applies to the flow of events in
program development

Upon completion of each task
or at predetermined intervals, but
at least every three months

At Me residential setting 1. Contact other tacilities for in-use At the point of development of
processes. new procedures

2. Search the literature to select
options to try.

3. Search for sample sets of
materials and processes.

4. Try out and select the best tools.

At the residential setting By screening, or by specific
assessment of developmental
needs using pre-determined
categories standardized across
the facility

On development of new
procedures

At the residential setting Tabulate the test results and Continuous or at least every 90
group accori.ing to the type of days or as determined by facility
information fleet:Jed. policy
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CURRICULA: RESIDENTIAL

1.2.28. IDENTIFY AND PROVIDE
INDIVIDUALIZED PRO-
GRAMMING SERVICES TO ALL
HANDICAPPED CITIZENS WHO
ARE PRESENTLY UNSERVED
OR UNDERSERVED, TAKING
CULTURAL AND ETHNIC
DIFFERENCES INTO ACCOUNT.

1. Communicate prescription infor-
mation to persons involved in
the training of the child.

The coordinator of resident
growth and development,
responsible for a given set of
residents and a given living area

2. implement a prescriptive pro-
gram for each resident for whom
a prescription has been
developed.

Assign specific responsibility to
pre-trained direct-care staff
whenever possible, or profes-
sionals when others cannot do it.

3. Set up a mechanism for collect-
ing data for each child.

Direct-care and professional
staff collect the behavioral data,
supervisory staff collect and
summarize the data.

CURRICULA: RESIDENTIAL

1.2.29. IDENTIFY AND PROVIDE
INDIVIDUALIZED PRESCRIPTIVE
SERVICES TO ALL HANDI-
CAPPED CITIZENS WHO ARE
PRESENTLY UNSERVED OR
UNDERSERVED, TAKING
CULTURAL AND ETHNIC
DIFFERENCES INTO ACCOUNT.

1. Document a profile of strengths
and weaknesses.

A professional person with
appropriate skills where neces-
sary, direct-care staff may be
used as they become trained

2. Identify the skills necessary for
sequen' developmental growth.

A professional person with
appropriate skills where neces-
sary: direct-care staff may be
used as they become trained

3. Identify and recommend tasks or
procedures to strengthen the
child's weaknesses by capital-
izing on strengths.

A professional person with
appropriate skills where neces-
sary: direct-care staff if trained

4. Develop a plan of Implementation
including objectives. curricular
materials, and data collection
procedures.

A professional person with
appropriate skills where neces-
sary: direct-care staff if trained
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At the facility or at another
agency or organ.zation providing
training

On standardized forms in use for
such purposes throughout the
facility stating who what, how,
how often how well the subject
is learned reinforcements used,
etc

Atter each assessment and
staffing assignment for resident
training

At the taciiity or at another
agency or orgai,ization providing
training

Schedule and carry out training
session periods for each resident
and document responsibility and
accountability assignments given
to staff on standardized forms

After each assessment and
staffing assignment for resident
training

At the facility Or at another
agency or organization providing
iraining

As behaviors are shaped and
maintained data is recorded on
standardized forms to be col-
lected for tabulation at periodic
intervals.

At periodic intervals independent
of resident achievement of
objectives for education or
training

At the facility Through a develop .lentil
curricular model Inclusive of
categories of resident growth
and development determined by
-task analysis

At least every 90 days for each
resident

At the facility Through a developmental
curricular model inclusive of
categories of resident growth and
development determined by
"task analysis"

At least every 90 days for each
resident

Al the facility Using a developmental curricular
model inclusive of categories of
resident growth and development
determined by "task analysis'

At least every 90 days for each
resident

At the facility According to the existing hier-
archy of both profession& and
direct-care staff outlining imple-
mentation accountability for
hands-on training, data recording
and coordination

1,),1 it)

Concurrently with Steps 2 and 3
and reflecting changes recom-
mended as training proceeds
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CURRICULA: RESIDENTIAL

1.2.30. IDENTIFY AND PROVIDE
INDIVIDUALIZED EVALUATION
SERVICES TO ALL HANDI-
CAPPED CITIZENS WHO ARE
PRESENTLY UNSERVED OR
UNDERSERVED TAKING CUL-
TURAL AND ETHNIC DIFFER-
ENCES INTO ACCOUNT.

1. Compile data and reports relating Program director or designee
to program objectives.

2. Compare the results with the Program director or designee
objectives stated in the program.

3. Utilize comparisons to make
decisions regarding additional
programming.

Program director or designee

4. Recycle back to the prescription Program director or designee
stage and modify as necessary.

CURRICULA: RESIDENTIAL

1.2.31. DEVELOP, IMPLEMENT,
EVALUATE, AND REVISE ON
A CONTINUING BASIS, PLANS
TO UPGRADE AND UPDATE
NECESSARY EDUCATIONAL
DIAGNOSTIC SERVICES.

1. List all of the existing programs. Assigned staff

2. List desired and/or needed
program areas according to
given or developed standards.

Assigned staff or possibly a team

3. Analyze discrepancies between Assigned staff or team
what is and what is needed.

4. Prioritize the needs. Assigned staff or team
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At the facility in the appropriate
administrative unit e g (1) school
program, (2) living unit training
program etc

Using management-by-objectives
procedures for measureable
program achievement relative
to optimal resident growth and
development

At three-month intervals, or at
least annually

At the facility in the appropriate
administrative unit e g
(I) school program. (2) in trig
unit training program, etc

Do analysis of descrepancies
between objectives criteria and
actual achievement or outcomes.

At three-month intervals, or at
least annually

At the facility in the appropriate
administrative unit. e g
(1) schr-)I program, (2) living
unit training program, etc

Develop new or modified program
objectives stating relevant and
feasible objectives which are
measurable.

At three-month intervals, or at
least annually

At the facility in the appropriate
administrative unit, e g ,
(1) school program. (2) living
unit training program, etc.

Modify resident prescriptions so
that individual growth is in line
with program objectives and the
latter is dependent on the
former's potential for growth,

At three-month intervals, or at
least annually

At the residential setting Tabulate from the organization's
records: observe and record
data from the programs.

At the start of the project

At the residential setting By a review of the literature,
legislative directives, administra-
tive directives, records, and
progress reports

At the start of the project

At the residential setting By summary and comparison At the start of the project

At the residential setting List the needs according to the
target date required as deter-
mined by program objectives and
standards.

As soon as Steps 1 and 2 are
completed

67



TACTICAL ARENAS TACTICAL STEPS WHO

CURRICULA: RESIDENTIAL

1.2.32. DEVELOP, IMPLEMENT,
EVALUATE, AND REVISE ON
A CONTINUING BASIS, PLANS
TO UPGRADE AND UPDATE
NECESSARY EDUCATIONAL
PRESCRIPTION SERVICES.

1. Determine the cost of imple-
menting priority programs.

Assigned staff

2. ',tail the structure of the
priority programs.

Assigned staff

3. Outline the program objectives
in measureable terms.

Assigned staff

4. Make recommendations for
implementing the program;
clarify the scope of work and
determlna budgeting procedures.

Assigned rtaff

CURRICULA: RESIDENTIAL

1.2.33. DEVELOP, IMPLEMENT,
EVALUATE, AND REVISE ON
A CONTINUING BASIS, PLANS
TO UPGRADE AND UPDATE
NECESSARY EDUCATIONAL
PROGRAMMING SERVICES.

1. Procure the goods and services
necessary for implementing the
plan.

Director of programming,
administrator, personnel
director or other designated
person(s)

2. Relate the procurement and
procedures to the scope of work
outlined in the plan.

Director of programming.
administrator. personnel &rector.
Or other designated person(s)

3. Carry out the procedures to
meet the objectives stated.

Director of programming.
administrator, personnel
director, or other designated
person(s)

CURRICULA: RESIDENTIAL

1.2.34. DEVELOP, IMPLEMENT,
EVALUATE, AND REVISE ON A
CONTINUING BASIS, PLANS TO
UPGRADE AND UPDATE
NECESSARY EDUCATIONAL
EVALUATION SERVICES.

1. Determine the evaluation design.

ti ri

Assigned staff
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At the residential setting Complete a cost analysis, make Before writing the plan
inquiries, conduct surveys

At the residential setting Outline the scope of the program Before writing the plan
in flow charts

At the residentia setting Attach to the flow chart events
the probable measurable
indicators of future and needed
program success

Before writing the plan

At he residential setting List program guidelines, objec-
tives and flow chart items as the
scope of work. Code proposed
goals, services, and expenditure
categories within the scope of
work.

Before implementation of the
program

At the residential setting Notify and inform residential
finance office of intent to submit
bids, complete negotiations,
contact personnel office if
needed: and assign responsi-
bilities for accountability.

Following approval of the plan

At the residential setting Using performance scales, flow
charts, and data collection
instruments

On an ongoing basis

At the residential setting Complete jobs designated,
complete contract obligations,
write personnel performance
evaluations, write progress
reports, and maintain account-
ability information.

On an ongoing basis

At the residential setting Review required state information
and formals. Use agency per-
formance scales or manage 'tient-
by-objectives criteria.

Prior to implementation of the
plan

69



TACTICAL ARENAS TACTICAL STEPS WHO

2. Develop data collection instru-
ments and procedures to
accommodate the design.

Assigned staff

3. Collect the necessary data Assigned staff

4. Analyze the data and draw
program conclusions.

Assigned staff or possible team(s)
of state advisory personnel

CURRICULA: RESIDENTIAL

1.2.35. THE RESIDENTIAL FACILITY
WILL DEVELOP, IMPLEMENT,
EVALUATE, AND MODIFY ENTRY
AND EXIT REFERRAL SYSTEMS
AS NEEDED.

1. Compile a list of existing
referral systems.

Staff assigned to the project

2. Define the components and
parameters of the identified
systems.

Staff assigned to the project

3. Analyze the effectiveness of the
components of the Identified
systems, and summarize the
findings.

Staff assigned to the project

4. Modify the present system or
develop a new system of referral
as indicated.

Staff assigned to the project

5. Detail the procedures necessary
to implement the selected system.

Staff member(s), e.g adminis-
trator. admissions and discharge
committee

6. Describe the system in terms
of measurtable obkctives.

Staff member(s). e.g., adminis-
trator, admissions and discharge
committee
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At the residential setting Develop outcome or criterion-
based assessment procedures to
fit the measurement requirements
of the program evaluation
design

At the residential setting Use the above criteria for
evaluation procedures and tie
into the management-by-objec-
tives system where possible.

Prior to implementation of the
project

During the implementation of
the project

At the residential setting Tabulate assessment data by
organizing and grouping it
Generalize from the data to
whether or not the goals have
been met

Following implementation and
for the duration of the program

At the residential facility 1. Review pertinent literature Prior to the writing of the
referral plan

2. Tabulate the previously used
system(s).

3. Identity the systems through
a review of previous referrals .

At the residential facility By preparing a flow chart
beginning with the source of
the referral and going through
admission and or discharge
procedures

Prior to the writing of tye referral
plan

At the residential facility Compare the present criteria to
the desired criteria as observed
from the existing process.

Prior to the writing of the referral
plan

At the residential facility As appropriate for the facility Prior to writing the referral plan
requirements and needs

Al the residential facility Outline new or modified proce-
dures. List the 1.,;ocedural steps
to be taken prior to admission
and discharge.

Before implementation and
continuously thereafter

At the residential facility Use flow charts. Before implementation of the
system
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7. Make specific recommendations
for implementing the system by
(1) clarifying the scope of work;
and (2) defining budgetary needs
and procedures.

Staff member(s), e g , adminis-
trator, admissions and discharge
committee

8. Package the syrtem and
disseminate the components
and criteria to referring
agency(s).

Assigned sled member(s) or
contracted personnel, e.g
printer, public relations office

9. Carly out the procedures to meet
the objectives.

Assigned staff member(s) or
contracted personnel, e.g.,
printer, public relations office

10. Accept referrals within the Assigned staff
criteria of the packaged system.

11. Determine an evaluation design. Assigned staff member(s)

12. Develop data collection instru-
ments and procedures to
accommodate the design.

Assigned staff member(s)

13. Collect the data. Assigned staff member(s)

14. Analyze the data and draw con-
clusions about the effectiveness
of the referral system in use.

The team that designed the
finalized system or another
designated person
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At the residential facility Prepare a finalized plan. Before implementation of the
system

At the residential facility or at
another designated localion

Publish and disseminate the
materials and information by mail
or personal contact.

On an ongoing basis

AZ the residential Licility or at
another designated location

Publish and disseminate the
materials and information by
mail or personal contact.

On an ongoing basis

At the residential facility or at
another designated Ic. Jtion

By using the forms and proce-
dures designated in the selected
program

At the residential facility

At the residential facility

On an ongoing basis

Through reports and objectives
translated into charts, graphs,
etc.

Prior to the implementation of
the proposal

Through charting and designating Prior to implementation of the
desired reporting formats proposal

At the residential facility Use summaries of referrals
received and processed, charts,
graphs of data, processed
referrals, delayed referrals, and
feedback from referring agercies.

On an ongoing basis

At the refitient al facility Compare the collected data to On an ongoing basis
the objectives.
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PROGRAM TASK FORCE: Training

' a

PROGRAM
Training 1.3

Resource Person:
Frank South,
State Service Coordinator.
Rocky Mountain
Regional Resource Center

Facilitators:
Phil Deppe
Robert L. Erdman
George Jesien
Wayne Johnson
Bill Wilson

Recorders:
Mike Hansen
Shirley Florence

"The training program, staying within the context of the conference, addressed the four
categories outlined. The general intent was to identify what the needs are, to develop strategies
for meeting the needs, to identify the kinds of people a would take to accomplish that kInb
of training the competencies these people would need and to assure that the community
and consumer input and involvement are presented. The training group participants submit
their efforts to the document representing their corporate wisdom and reflecting their dedication
and collegiality."

Frank South
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TRAINING: REGULAR CLASS

1.3. i. CONDUCT A NEEDS ASSESS-
PUNT TO rsROVIOE A
RATIONAt_h FOR INSERVICE
TRAINING.

1. Develop a comprehensive needs
assessment instrument (one
capable ti assessing local needs
and interests).

Appropriate educational
agencies initiating the service

2. Conduct the needs assessment. Trained staff designated by
initiating agency

3. Evaluate the results of the needs
assessment.

Staff designated by initiating
educational agency

4. Specify the training needs. Initiating and receiving agencies
and consultants

TRAINING: REGULAR CLASS

1.3.2. PROVIDE INFORMATION AND
MOTIVATION TO ALL
EDUCATORS TO INDIVIDUALIZE
INSTRUCTION FOR ALL
CHILDREN REGARDLESS OF
LEARNING DIFFERENCES OR
HANDICAPPING CONDITION.

1. Disseminate needs assessment
rotti.olf* to community and
schools.

0081

Persons designated by the
initiating agency (state, regional.
local)
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As designated by the initiatincC
agencies

1. Identify the population to be
surveyed

2. Utilize consultant help (human,
library, and agency resources).

3. Design a plan for data
interpretation.

4. Identify existi--, demonstration
models.

5. Modify models relative to
populations to be assessed
and served.

Prior to initiation of the training
program

On a local level 1, Contact superintendent or area
supervisor for input and appr val

2. Train staff to use the instrument.

3. Publicize through local resources.

4. Distribute the instrument with
simple instructions and cover
letter (personal delivery and
pick-up when possible).

Prior to the initiation of the
training programs

As appropriate 1. Tabulate data.

2. Summarize data into "useable"
forms. services needed.
available, and desired.

3. Follow-up or evaluate initial
study informally.

As soon as data and summaries
are prepared

As appropriate 1. L.st needs on the basis of data
returned.

2. List needs according to the
severity of the need.

3. Disseminate data in an appro-
priate form to the participants.

Within boundaries of agencies
being assessed, 1,e., local
schools, administrators, local
school comrr unity, parent
boards, and local educational
associations

Upon completion of the evalu-
ation of the needs assessment
data and upon a "need to know"
basis

Multimedia presentations, written
reports, group meetings, public
news media

0030

Upon completion of the evalu-
ation of the needs assessment
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2. Identify and present alternative Persons designated by the
approaches to meeting needs initiating agency (state, regional,
as indicated by the needs local)
assessment.

TRAINING: REGULAR CLASS 1. Recruit educators for rural and
remote areas.

1.3.3. PROVIDE ADEQUATE, RELATED
TRAINING PROGRAMS TO
PRODUCE COMPETENT
EDUCATORS TO MEET THE
IDENTIFIED NEEDS OF THE
DEVELOPING SPECIAL EDUCA-
TION PROGRAMS, STRESSING
RECRUITMENT AND APPRO-
PRIATE TRAINING OF RURAL
EDUCATORS.

Training institution in coordi-
nation with local education
associations

2. Establish behavioral objectives
(expected outcomes) based on
a needs assessment.

The training agency in cooper-
ation with local educational
associations and community
groups

3. Pre-test trainees on established The trainer
objectives.

4. Develop a training sequence and The trainer and the trainee in
determine needed materials. a coordinated effort
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Within the boundaries of the
agencies being assessed, e
local schools, administrators.
local school communities, parent
boards and local educational
associations

Multimedia presentations, news
media, written reports, group
meetings, etc

Prior to determination of the
approaches to be taken to meet
the needs

Any iocation where potential
educators can be found

Develop incentives to attract
rur....; teachers into program.

free training
on-site training
extension credits
administrative support from

local education association
tenure anc salary increments
stipends
laws and regulations.

Prior to the initiation of the
training program

in the office of the training Review the needs assessment: After needs have been specified

agency and in local educational through the needs assessment

associations 1. identify, review, and evaluate process
available Sources of behavioral
objectives for training,

2. Consult with resource people and
teachers with proven compe-
tencies in writing behavioral
objectives; also, with regular
classroom teachers with proven
competencies in the selected
teaching model.

3. Present objectives to community
groups for feedback.

4. Revise objectives based on
community feedback.

At the training site 1. Develop criterion-referenced test
observation form and for a
standardized test.

2. Administer the pre-test, which
must be relevant to the target
population.

After identificati.-m of the
participants

At the training site 1. Perform a task analysis of
objectives.

2. List skills to be taught (group-
related skills, skills in behavior
manapiment, etc.).

3. Develop d time line.

4. Develop entry level skill
requirements.

60

After pre-testing
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5. implement and monitor the
training program.

The trainers

5. Evaluate the training program,
revise, and provide program
follow-up based on evaluation

Outside consultants. trainers,
trainees, community groups,
administrators (school, training
agency and local educational
associations)

TRAINING: REGULAR CLASS

1.3.4. MODIFY UNIVERSITY AND
COLLEGE TEACHER PREPA-
RATION PROGRAMS TO
INCLUDE SPECIAL EDUCATION
TRAINING FOR CLASSROOM
TEACHERS.

1. Inform the state board of
education of the educational
needs of handicapped children
In regular classrooms for the
purpose of bringing about
changes in teacher training
programs.

Parent advocacy groups,
concerned citizens, educational
agencies

2. Specify changes needed in
currant university/college
programs necessary to prepare
teachers to meet the needs of
handicapped children in regular
classrooms.

0

A task force directed dy the
state board of education



WHERE

Et.ST CO?'I MINABLE

HOW WHEN

On the training site I Enroll the trainees. By a previously agreed upon
sc:,eclule

2. Establish the meeting schedule
and place.

3. Administer the program base,. On
local educational association
input, cooperation, and
commitment.

4. Monitor time lines, guidelines,
and agreements.

5. Test and or observe the trainees
relative to each skill taught.

On the site of the training
program

1. Trainer administers the post-test Upon completion of the training
to the trainees, program

2. Trainer develops program
evaluation plan_

3. Outside consultant evaluates
program, trainer, and monitoring
system.

4. Outside consultant contacts
school, trainees, training agency,
local educational association, and
community groups for their input
regarding: usefulness of program:
modifications needed: feelings
toward the program.

5. Trainer and/or consultant estab-
lishes follow-up procedures and
schedules.

At state board of education 1. Correspondence
offices

2. Contact state department of
special education.

3. Contact model local educational
associations.

4. Contact media.

5. Disseminate results of relevant
data including needs assess-
ments, demographic data. etc.

When the need is demonstrated

:if university or college general 1. Evaluate needs assessments. At the discretion of the state

education teacher training board of education

programs 2. Evaluate certification require-
ments, teacher training personnel.
course offerings.

3. Identify existing training
programs available to rural,
remotejeducators.4
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3. Recommend changes needed in
current university or college
programs necessary to prepare
teachers to meet the needs of
handicapped children in regular
classrooms.

A taski.torce directed by state
board of education

TRAINING: SPECIAL CLASS

1.3.5. PROVIDE INSERV10E TRAINING
(WITH FOLLOW-UP AND
EVALUATION) TO MOTIVATE
AND PREPARE EDUCATORS TO
INDIVIDUALIZE INSTRUCTION
FOR ALL CHILDREN AND TO
DEVELOP COMPETENCIES IN
SPECIAL EDUCATION.

1. Establish special education
needs of the community as a
basis for designing appropriate
inservice training.

The director or supervisor of
special education programs

2. Identify needed competencies to
meet the stated needs.

The director or supervisor of
special education and an ap-
pointed advisory committee in
cooperation with available
university training programs

3. Determine material and human
resources needed and available
to meet stated needs.

The director or supervisor of
special education and an ap-
pointed advisory obmmittee in
cooperation with available
university training programs

4. Develop, evaluate and adopt
alternative approaches for
inservice tra!ning to achieve the
stated competencies.

The inservice coordinator or the
administrative staff

TRAINING: SPECIAL CLASS

1.3.6. PROVIDE APPROPRIATE PRE-
SERVICE TRAINING FOR
SPECIAL EDUCATION CLASS-
ROOM TEACHERS IN REMOTE
AND AURAL AREAS RELATED
TO THE LEARNING NEEDS OF
THE HANDICAPPED CHILDREN
AND COMPETENCIES FOR
MEETING THESE Vi.EDS.

1. Rural and remote areas should
be used by university trainers
and students as subjects for
practicums, internships, and
field assignments.

University department staffs,
students, and local personnel

2. Orient instructional staff to local
constituency needs by Involving
them in needs assessrnex4t, data
gathering and state and local
planning efforts_

60J.3

Local consultants, unit heads,
special education directors,
university peronnel, state
department personnel



?EST coin AilAliABLE

WHERE HOW

In university or college general The task force vii make written
education teacher training recommendations to state board
programs at education

Tikiit
I

I

WHEN
_

Upon completion of the task
force study

In the local service area or local
education ,agencies

1. Study special education records
for indications of training gaps
and needs

2. Conduct teacher self - assessments
and supervisory assessment of
teachers

3. Conduct a community survey of
inservice training needs.

Ongoing data based predictions
of inservice needs stated yearly

In the local service areas, or local
education agencies

Use teacher observations to
build a comprehensive teacher
competency model

Ongoing data based predictions
of inservice needs stated yearly

In the local service areas and
local education agencies

Conduct a community survey as
to available persons, alert staff to
locate resources; and inventory
presently available materials and
resources

Annually, with updates as needed

In the local service areas or local
education agencies

exchange and disseminate
insert/ice projects statewide.
establish evaluation processes.
seek university aid, and apply
for and allocate funds.

Yearly

In university departments and
local districts

1. Mandate field experiences Quarterly
necessary

2. Negotiate with universities to
provide paid internships and
training programs.

3. Unik,ersities will prepare personnel
for given districts by recruiting
and field training within that
district.

I

On university campuses or in Use local units and university
state special education personnel to gather data; use the
departments university to assist community

leaders with design, and use
university. loco' education and
state department task forces
to treat data.

60Si

Yearly
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3. Develop, implement, and evalu-
ate programs on the basis of
stated constituency needs in
cross-categorical identification,
educational assessment, pre-
scriptive progranuning, and
evaluative methodology.

University staffs with input from
local staffs

4. initiate programs for the devel-
opment of unique skills needed
by persons to be employed in
rural, remote areas.

University staffs with cooperation
of field personnel

TRAINING: HOMEBOUND

1.3.7. PROVIDE INSERVICE TRAINING
(WITH PRE AND POST EVALU-
ATION AND FOLLOW-UP
MONITOR) TO MOTIVATE AND
PREPARE HOMEBOUND
PERSONNEL TO INDIVIDUALIZE
INSTRUCTION FOR ALL CHIL-
DREN REGARDLESS OF
LEARNING DIFFERENCES OR
HANDICAPPING CONDITIONS.

1. Conduct a needs assessment to
neterrnine training needs of
homebound teachers.

Regional Resource Center
personnel coordinated by the
state office of special education

2. Establish a master teacher In
the Regional Resource Center to
coordinate and supervise home-
bound teachers.

slate department of special
educaticn

3. Conduct inservice programs to
homebound teachers with
follow-up, monitoring, and
evaluation components.

The master teacher

TRAINING: HOMEBOUND

1.3.8. PROVIDE APPROPRIATE PRE-
SERVICE AND INSERVICE
TRAINING FOR REGULAR AND
SPECIAL EDUCATION CLASS-
ROOM TEACHERS IN RURAL
REMOTE AREAS RECEIVING
PUPILS FROM HOMEBOUND
PROGRAMS RELATED TO THE
LEARNING NEED' OF
HANDICAPPED CHILDREN.

1. Make a pre-service presentation
of a homebound intervention
model to local special education
and regular classroom teachers.

The master teacher with local
homebound teachers

2. Establish an ongoing liaison
betweeti homebound teachers
and school personnel.

UOJJ

The local homebound teacher
and school personnel



WHERE

BEST COPY MAILABLE

HOW WHEN

In the local districts and :n
university departments. with the
cooperation of local districts

Use special education depart-
ments to relate to state and local
advisory group (refer to 1 3 5
"2)

To be ongoing with a report on
the design at one-year intervals

On university campuses with
emphasis on field-based training

7. Survey of present programs

2. Test by demonstration

3. Supervision by area-oriented
personnel

4. Ongoing evaluation (5 year)

Ongoing

Statewide Using a questionnaire with
sample interviews and obser-
vations of homebound teachers

On an ongoing basis after
initiation

In the Regional Resource Center By allocating position funds At the onset of the program

At the Regional Resource Center By use of consultants, state
educational agencies, Area
Learning Resource Centers, state
departments and federal projects
to meet the needs obtainei rn
needs assessment

Ongu,ng fletermined by the
prograll

In the local school Using demonstrations and At the beginning of the school
presentations year

In the local school Staffing with homebound teacher,
with ancillary service personnel,
ard with classroom teact sr

Regularly as needed
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3. Inservice train on the imple-
mentation of a prescriptive
transitional program for each
once-homebound child coming
into school.

The homebound teacher, pupil
services, special services per-
sonnel and classroom teacher

TRAINING: HOMEBOUND

1.3.9. PROVIDE ADEQUATE SPECIAL
EDUCATION INSTITUTIONS TO
DEVELOP COMPETENT PRIMARY
AND SECONDARY HOMEBOUND
EDUCATORS TO MEET THE
IMMEDIATE- AND LONG-RANGE
NEEDS OF THE DEVELOPING
SPECIAL EDUCATION PROGRAM
FOR RURAL AND REMOTE
AREAS.

1. Conduct a needs assessment to
identify homebound population.
both served and unserved, with
respect to geogrelhical location,
number, type, condition, age,
and to identify the needs of
that population

The office of the state super-
intendant of public instruction

2. Present rationale documented by
the needs obtained from the
needs assessment to training
institutions (colleges, univer-
sities. etc.).

State superintendent of public
instruction and state coordinator
of special education.

3. Identify skills and competencies
for homebound personnel to
meet the needs of the population
as determined by the needs
assessment.

State special education depart-
ment personnel in cooperation
with universities

4. Develop a competency based
currIcflium for homebound
personnel.

Special education department at
the instructional institutions

5. Provide incemives for rural
remote educators to receive
homebound training.

Local, state, and federal sources

TRAINING: HOMEBOUND

1.3.10. CONDUCT PROGRAMS FOR
PARENTS IN RURAL, REMOTE
AREAS TO DEVELOP COMPE-
TENCIES IN DEALING WITH
THEIR HOMEBOUND CHILDREN.

1. Develop a parent advisory
council.

Parents of handicapped children
with a liaison to the school
district



WHERE

BEST COM MAILABLE

HOW

3.-- L '..

'..- WHEN

in the local school Informal staffing with periodic
follow-up

As needed

Statewide or by territory By utilizing:

1. Incidence probability figures

2_ Teachers erd school personnel

3. Social welfare, public health, and
medical personnel

4. Colorado House Bill 1060 with
adaptations (for example)

Now, end ongoing at the
monitoring level

All c.,ncerned agencies within
the state (special concern to
training institutions)

Plan and hold a statewide
conference with key spt;ial
education personnel.

Upon completion of the needs
assessment

Statewide Sources of input:
needs assessment
on-site service personnel
existing models (Portage

Project, Marshall Town)

In conjunction with a rational
prediction

In the state instruction institutions Organize a task force with
representation from higher
education, special educators,
general educators, practitioners,
and parent advisory staff.

Within the developed timeline
with an initial time block and
ongoing development and
evaluation

In education institutions 1. Using monies from local, state.
and federal sources

2. Using the state planning commit-
tee to identify plausible incen-
tives. e.g., salary increases,
release time, state stipend,
federal felowships

Upon the development of the
curriculum

In each school district 1. School personnel, parents, and
volunteers initiate a plan

2. Parents Provided with travel
monies and a mailing budget

Before program implementation
(ongoing)
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Develop an ongoing parent
intervention model to meet
individual needs of parent and
child.

State department of special
education personnel in cooper-
ation with representatives of the
parent advisory council and
school district personnel

3. Develop support categorical
instruction and resources for
parents in remote areas.

State department of special
education, regional centers, state
institutions, and univ# ities

4. Disseminate information on
programs through districts.

Coordinated by state office of
special education to local school
district personnel

TRAINING: RESIDENTIAL

1.3.11. PROVIDE APPROPRIATE PRE-
SERVICE TRAINING FOR
SPECIAL EDUCATION
PERSONNEL IN RURAL, REMOTE
AREAS RELATED TO THE
LEARNING NEEDS OF THE
HANDICAPPED AND SKILLS
FOR MEETING THEM.

1. Develop competency based job
descriptions for all special
education personnel (defined as
all personnel attending to needs
of the handicapped, including
custodians, attendants, bus
drivers) in residential or
institutional settings.

All personnel within the training
component who are in institu-
tional settings and community
based agencies

2. Provide field-based cooperative
training between training institu
tions, community based agen-
cies, and reidential faciliti 14
for all personnel.

University professors, insti-
tutional training personnel
(administration, teachers, etc.),
community trainer, and other
training personnel



WHERE

BEST CO? MMLABLE

HOW WHEN

In state or regonal departments
of education

1. Review and select appropriate
models from national demon-
stration projects

2. Present selected models to local
districts and local advisory
councils

3. Determine a local adaptation
mode for models presented.

4. Allocate personnel, materials and
monies to implement the model.

Six months from establishment
of parent advisory council

In state or regional areas By establishment of centralized
regional resource centers with
media, telecommunications, and
materials-development capa-
bilities adapted from existing
resource center models

In conjunction with the parent
intervention model

All districts News media, radio, television,
conventions, flyers, state and
local Associations for Retarded
Citizens

At the initiation of program 13 nd
ongoing

in governmental agencies, state
and local institutions, and
community agencies

Survey research literature,
examine specific job objectives.
examine available models of
competency based job descrip-
tions, examine present job
descriptions, examine current
manpower utilization.

Prior to program implementation
and the hiring of new or replace-
ment of personnel.

In universities, residential facil-
ities, other agencies which
provide pre-service training, and
community based service systems

1. Consortium planning conferences
among universities and resident
institutions for implementation of
field-based teaching

2. Extension courses

3. Core curriculum off - campus
it eining

4. Special off - campus institutes

5. Exchange program of university
trainer and other trainers

6. Various off - campus practicum
settings

7. Training component for para-
professional personnel

6.1 jti

Prior to and ongoing during
employment.
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3. Develop and provide a commu-
nication skills package to articu-
late the needs of the community,
residential programs, and
governmental agencies.

Inhiating agency

4. Develop a reciprocal feedback
mechanism which will be a
means of continuous training
evaluation,

Administrators, pre-service
trainers, and curriculum devel-
opment personnel

TRAINING- RESIDENTIAL

1.3.12. DEVELOP HIGHER EDUCATION
INSTITUTIONS WHICH WILL
RECRUIT PERSONNEL FROM
RURAL AREAS AND THROUGH
PRE-SERVICE AND EXTENSION
TRAINING, DEVELOP COMPE-
TENT TEACHF.S, SUPER-
VISORS, AND ...3NSULTANTS
TO MEET THE IMMEDIATE
AND LONG-RANGE NEEDS OF
THE DEVELOPING SPECIAL
EDUCATION PROGRAMS.

1. Develop and conduct a needs
assessment Instrument or
process design which will
address those specific training
needs which have relevance in
an institutional or residential
setting and community based
agencies.

Task force, including represen-
tation from:

administrative units
support staff
psychological services
medical services
social services
cottage house and staff
correctional institutions
speech and auditory services
educational facilities

2. Develop a state higher education
program plan with shod- and
long-term objectives to provide
pre-service and inservice training
in conjunction with the state's
special education procedures
and guidelines.

Ui3L

A consortium composed of
deans, professors, personnel
from state and local agencies
responsible for special education
programming, personnel from
institutions and community
based personnel
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BLOT sJi AVAILABLE

HOW WHEN

In residential programs_ commu-
nity based agencies_ ind training
institutions

1. Publications

2. Bulletins

3. Research surveys

4. Public meetings

5. Evaluation reports

6. Communicator skill packages

7. Workshops

B. Radio and television

From program implementation
stage onward

Personnel who have been
involved in pre-service training,
and other trainers

Examine available commercial
feedback systems, disseminate
evaluation back to administrators
and trainers

Develop as a component of the
training package and include as
soon as completed.

At governmental agencies within
the state, institutions, private
agencies, and community
agencies

Suggestions:
checklists
surveys
position papers
interviews
review of research literature
observations

Prior to developing the training
package. Evaluation of ongoing
training programs should be
continuous.

In each higher education
component of the university
system

1. Conduct a needs assessment of
existing training programs within
each training institution.

2. Conduct a needs assessment of
in-field personnel.

3. Revise course offerings in ac-
cordance with needs assessment,

4. Recruit qualified personnel to
provide appropriate instruction in
conjunction with the needs
assessment

5. Prioritize administrative and
budgetary elements within regular
and special education training
components.

6. Provide a delivery system to
include on-campus course work.

On completion of the needs
assessment from Tactical Step 1.
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3. Provide training to meet the
needs of deinstitutionalization
programs (group homes, foster
care, sheltered workshops, day
care centers, etc.).

State and local administrators
State and local instructional staff

4. Develop and provide a feedback
model to articulate the needs of
the community, residential
programs, and governmental
agencies.

Administrators and staff of
various agencies

TRAINING: RESIDENTIAL

1.3.13. MOTIVATE, PREPARE AND
DEVELOP COMPETENCIES OF
PERSONNEL/STAFF IN ORDER
TO INDIVIDUALIZE INSTRUC-
TION FOR ALL INDIVIDUALS
REGARDLESS OF LEARNING
DIFFERENCES OR HANDI-
CAPPING CONDITIONS.

1. Develop and conduct a needs
assessment instrummt or
process design which will
address those specific training
needs which have relevance in
an institution or residential
setting and in community based
agencies.

k 03

establish a task force to include
representation from:

administrative units
psychological services
medical services
social services
cottage house and staff
correctional institutions
speech and auditory services
educational services
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BES1 COPY

HOW WHEN

7. Meintam a task force previously
established as a means of
providing ongoing communication
between the field and training
Institut.' ns,

8. Evait, _nurse work credit
allocativii processes to avoid
limiting course offerings

9. Identify potential candidates for
employmer t through student
performance in undergraduate
and graduate work, internships
and oriel :ruins

On the local level and in training
areas. at universities. at on-the-
job training sites. in county
residential programs and exten-
sion services

1. Workshops and assistantships

2. Exchange programs

3. On-the-job training

4. Higher education course work

5. Teaching internships that estab-
lish specific competencies based
on objectives for each program
component

8. Extension course work

7. Practicums and internships

8. Field trips

Concentrated on the initial
program with continuous
follow-up

Community agencies, residential
agencies, governmental agencies

1. Periodic reports provided by
inter-departmental agencies

2. Advisory committees made up of
representatives from various
agencies to provide ongoing
feedback

On a continual basis

At governmental agencies within
the state, institutions, community
agencies, private agencies, and
parent interest groups

Suggestions:
checklists
surveys
position papers
interviews
review of research literature
observations

Prior to the development of any
training programs
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2. Determine the spectrum of types
of personnel needed to provide
direct and indirect services to
the handicapped, and identify
training/consulting resources
which can provide individualized
instruction for those personnel.

Administrators of each program
component or their designees

3. Develop a competency based
training program in residential
programs and in community
based agencies for their staffs,
e.g., university teachers, social
workers, physical therapists, etc.

Administrative staff, local educa-
tors, social services, medical
services, psychological services,
public health, and training
personnel

4. Identify and provide an appro-
priate transitional process for
student movement between
residential and community
agencies.

A task force to be made up of
personnel from institutions.
community and the local educa-
tion agency, will identify the
needed transitional process, i.e.,
institutionalization, half-way
homes, and group homes.
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HOW WHEN

At the local level
residential programs
institutional programs
parents
community agencies
higher education
private consultants

Using needs assessment infor-
mation and continuing evaluation

Upon completion of the needs
assessment

Within the residential programs
and community based agencies
in conjunction with training
institutions

1. Establish specific competency
based objectives to be developed
for each training staff component

2. Specific objectives should be
carritd out by each of the
following education components

exchange programs
field trips between agencies
demonstrations and video tapes
higher educational course work
on-the-lob training
practicums and internships
extension course work.

During the pre-service training
(prior to program implementation)
and during the ongoing inservice
training

In the Institut on the community,
and in local education agencies

Through a group process of
multi-agency involvement, includ-
ing facilities and personnel
needed to implement the
transitional process

UiJo

At the conclusion of the com-
petency based training program
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PROGRAM TASK FORCE: Parent and Community

PROGRAM
Paint and
Community 1.4

Resource Parson:
Jean Moore,
Publications Specialist,
Rocky Mountain
Regional Resource Center

Facilitators:
Judy Ann Buffmire
Winston Egan
Mary Patten
Joan Sebastian
David Shearer

Recorders:
Gail Murdock
Jeri Mizuno

"I wish we had had one parent for each professional in our group. We did not have a lot of
parents, but everyone in the group worked hard at addressing how can we, as educators, social
workers, administrators, how can we get the parents involved and how can we get the commu-
nity involved. Special educators have known all along that their strongest advocates are
parents. When you go home and the document arrives, those of you in others groups. 1 hope
that you will take the document and see what these fine contributors did about outlining steps
that you can take in your own job to encourage parent participation."

Jean Moore
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PARENT AND COMMUNITY:
REGULAR CLASS

1A.1. CREATE A PROCESS TO
IDENTIFY COMPONENTS OF
A COMPREHENSIVE EDUCA-
TIONAL DELIVERY SYSTEM FOR
SERVICES TO EXCEPTIONAL
CHILDREN AND THEIR PARENTS
IN REMOTE, RURAL AREAS.

1. Identify and secu responsible
persons for task force member-
ship.

School administrator

2. Convene the task force, explain
to them their purpose and
responsibilities, and establish
calendar of checkpoints.

Initiating administrator

3. Provide task force with a sch,xl-
ule for checkpoints for sub-
mission of progress reports and
a final report.

Initiating administrator

4. Have task force report findings. Task force members

5. Contact and inform others of the
task force findings, including
leaders of community organi-
zations, and change agents in
the school system.

Initiating administrator

PARENT AND COMMUNITY:
REGULAR CLASS

1.4,2. ORGANIZE COMMUNITY
GROUPS TO SUPPORT ENACT-
MENT, FUNDING, AND
IMPLEMENTATION OF LEGIS-
LATION TO PROVIDE APPRO-
PRIATE SPECIAL EDUCATION
PROGRAMS AND SERVICES TO
ALL HANDICAPPED CHILDREN.

1. identify appropriate responsible
persons for task force member-
ship.

Administrators or directors of
community agencies or school
staff members, or parents, or
composite of above groups

2. Identify in objective terms me
task f- -ce's purposes and
respon_'.0111t101.

Initiator and task force members

3. Establish timelines for comple-
tion of the task force's
responsibilities.

Task force initiator with
consensus of task force members

4. Have the task force report the
findings to bA used in advocating
for improved special mducation
services. .11

Ci 1 I. Li

Task force members
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Within community service
agencies the srhool system,
or the community

By personal contact, by seeking
appointees, or by seeking com-
munity volunteers

Prior to progicon initiation, during
the planning phase

At a central meeting race in a
neutral environment

The administrator convenes the
task force, presents specifics of
the task force mandate, and
secures funding for task force
activities.

During the planning phase

From the initiator's office Administrator mails the schedule
which was developed in conjunc-
tion with task force members to
meet the final deadline.

As sOon as the schedule is
written and typed

At a central meeting place By a multi-media presentation, to
include the written report; m,1),
include audio-slide presentation,
formal individual reports, etc.

Upon completion of t force
data gathering

From the initiator's office The administrator Mails written
reports to appropriate staff.

As soon as findings are com-
pleted and prepared for dis-
semination

In community agencies, local
schools, and neighborhoods

By personal contacts, by flyers,
by seeking appointees from
community, or by seeking
volunteers

Six months to one year before
the legislative session begins

As designated by the initiator Conduct a survey with regard to
present .1g;slation, present
funding, 1.irsent programming,
and locai legislation and
funding needs.

During the first three months

At a central location in a neutral By legislative calendar As soon as the task force is

environment formed

At a central location in a neutral
environment

By progress reports, by presen- As specified by calendared
tations, and by a final report activities
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S. The task force will identify the
key community organizations
and agencies.

Task force members

6. Disseminate the report to
persons responsible for
implementing changes.

Initiator and talk force members

7. The task force members will
meet with key organizations and
make presentations for securing
support.

Appropriate task force member(s)

S. The Mow force will seek some
concrete form of commitment
from each organization.

Task force member(s)

9. Implement follow-up with key
organizations on commitment
and supply appropriate com-
mendation or encouragement.

The appropriate task force
members

PARENT AND COMMUNITY:
REGULAR CLASS

1.4.3. A TASK FORCE SHALL BE
FORMED TO INCREASE
PARENTS' UNDERSTANDING
OF WHAT CONSTITUTES AN
EFFECTIVE SPECIAL EDUCA-
TION PROGRAM AND TO
PROMOTE PARENTAL INVOLVE -
MENT IN THE DECISION-
MAKING PROCESS AT ALL
LEVELS OF SPECIAL
EDUCATION.

1. Identify the members of the
task force.

Advocate in educational system
or parent(s) cf handicapped
children

2. Convene the task force, explain
what needs to be accomplished,
and reach consensus on goals
and completion dates.

Initiator(s)

3. Provide the task force with the
schedule of progress reports
arid the final report with
recommendations for imple-
mentation.

11z

Initiator(s) or task force leader



WHERE

BEST COPY. AVAILABLE

HOW WHEN

In the neighborhood, community.
and district

By personal contact, through During the first month after
volunteers, or appointees findings are completed

In community agencies. local
schools. and neighborhoods

Through the mass media, and by
multi-media presentations to
community organizations, and
agencies

Three to six months before the
legislative session begins

1. At organization meeting sites 1. By personal contact
during regular meetings

2. By a multi-media presentation
2. Meet with boards of directors,

executive boards, etc . by
appointment

As soon as possible atter findings
are completed and key organi-
zations identified

At the organization meeting sites
at regular meetings, and at
special meetings

By personal contact and by
presenting relevant information
and requesting assistance

As dictated by the legislative
calendar

At meetings and through the mail convey appreciation by fetter, by
the personal appearance of task
force rnember(s) at meetings, by
the phone, or by public an-
nouncement: encourage greater
efforts, if needed, at meetings.

For appreciation, promptly after
assistance, when appropriate and
necessary for encouragement

At universities, in model pro-
grams, in the local school
system, in parent groups, or
through the Bureau of Education
for the Handicapped

Through recommendation from Whenever possible
local, state, or national sources

Comrr.unity meeting site 1. Present program outline of Whenever possible
appropriate programs.

2. Identify funding sources and
plan of action_

Community meeting site Disseminate the schedule which As soon as available
will include reporting deadlines
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4. Contact and inform program
personnel of the task force and
its mandate.

Task farce leader

5. Arrange with radio and television
stations and with local news-
papers for disseminating the
findings.

Task force leas -er

6. Arrange visits to model programs
for parents and agency repre-
sentatives.

Task force leader or committee

PARENT AND COMMUNITY:
REGULAR CLASS

1.4.4. CREATE A TASK FORCE TO
MAKE ALL COMMUNITY
MEMBERS AWARE OF THE
SPECIFIC NEEDS OF
EXCEPTIONAL CHILDREN.

1. The task force leader will
identify appropriate persons to
create public awveness and to
implement informational plan.

Task ,once leader, from agency
personnel, school personnel,
parent group, or professional
associaLon

2. The task force will identify the
goals related to dissemination of
information.

Task force leader, agency
personnel, school personnel,
parents, professional associ-
ation memhers

3. The task force will establish
methods for distribution.

Task force members

4. The task force will disseminate
the information.

Task force members

PARENT AND COMMUNITY:
REGULAR CLASS

1.4.5. SELECT A TASK FORCil
COMPOSED OF PARENTS AND
PROFESSIONALS TO DETER-
MINE THE CURRENT LEGAL
RIGHTS OF HANDICAPPED
INDIVIDUALS.

1. Identify appropriate, responsible
persons.

School or agency administrator
or a parent group leader

2. Identify competent and knowl-
edgeable people from the legal
pre:ession.

Task force members

3. Identify in objective terms the The representatives specified in
task force charge. Tactical Step 2



BEST COPY AVAILABLE

WHERE HOW WHEN

In schools. community agencies By personal contact or letter
and parent groups

..1..

As soon as a schedule can be
formulated

In the community. the district. the
state. and nationally

1. Meet with station managers and
schedule news releases, inter-
views, or panel presentations

2. Contact newspapers and submit
reports or request coverage.

Atter findings are completed

At the model program locations Schedule visits, arrange trans-
portation, publicize the schedule
for maximum participation.

Whenever possible and
convenient

Within the community or district Task force leader, from agency
personnel, school personnel,
parent group, or professional
association

During planning phase, prior to
program initiation

At a central meeting location Conduct a needs survey, evaluate
the needs, and compare a
number of service delivery
systems.

During the planning phase

At a central meeting location By contacting mass media per-
zonnel, school personnel, PTA
leaders, and service clubs

After completion of data collec-
tion and needs survey

Locally. within the state, region-
ally, and nationally

Through the mass media, school
publications, and PTA and service
club presentations

Whenever feasible

In community agencies, local By personal contact, by volun-
schools, parent (consumer) teers, or by appointment from
groups, and in professional agencies
groups

During planning phase and prior
to the program initiation

Within a legal aid society, By contacting national )r state
university, or law school: from organizations, or other proles-
national organization repre- sionats
sentawes, advocates or private
attorneys

During the planning phase, prior
to program initiation

At a central meeting location in
a neutral environment

Conduct a needs survey, evaluate
the needs, and compare a
number of service delivery
systems. -,j I 1%)

During planning phase
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4. Determine the legal rights of
the handicapped individual.

Task force members

5. Establish timelines for task
completion.

Task iorce members with
consensus

6. Submit the report to change
agents.

Task force members with
consensus

7. Have the task force report their
findings.

The appropriate task force
member(s)

8. Disseminate the f' .dings. Task force leader or through
cooperative effort of the task
force members

PARENT AND COMMUNITY:
REGULAR CLASS

1.4.6. PROVIDE TRAINING FOR
PARENTS REGARDING THE
LEGAL RIGHTS OF HANDI-
CAPPED CHILDREN.

1. Identify appropriate persons for
training parents with regard to
the legal rights of handicapped
individuals.

The task force leader from 1.4.5,
an advocate within the educa-
tional system, or an advocate
from parent or professional
organizations

2. The task force will establish
goals and objectives.

The task force initiator in con-
junction with task force members

3. Establish timelines for task
completion.

Task force members with
consensus

4. Implement training program for
parents on the legal rights of
handicapped individuals.

0 I h u

Appropriate task force members
and legal consultants
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BEST COPY AVAILABLE

HOW WHEN

Within state r. t Irritones or trust By conferring with legal
advisor(s)

As soon as legal advisors are
involved and available

At a central meeting location in a
neutral environment

The administrator or task force
leader will explain the function of
the task force, with specific,
realistic dates for completion of
progress reports or final report,
perhaps negotiating dates.

After the needs survey has been
conducted

in change agent's office, or
through the mail

By written report which clearly
states the current legal rights of
the handicapped

As soon as the information is
compiled

At central meeting locations in
neutral environments

Through prepared talks, panels
or discussion groups, with hand-
outs of salient points

As soon as the information is
compiled and meetings scheduled

1. To parent 'professional
organizations

2. To educators

3. To community agency

By multi-media dissemination
(written report, TV), by presen-
tations to parent groups, with
special emphasis on contacting
parents of handicapped children
who do not belong to formal
parent organizations

Upon completion of the task
force mission

From law firms, law school.
advocacy agencies, or legal aid
societies

By personal contact, by referr2!,
or by consultants

During the planning phase

At a central meeting location Assess parent information needs
with regard to legal rights and
secure funds.

During the planning phase

At a central meeting location The task force initiator. in
conjunction with task force
members, will develop a calendar
of events.

During the first month

At a location most convenient
for parents

Schedule training sessions,
secure facilities and materials
for training.

11 I

As soon as training program
is ready
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PARENT AND COMMUNITY:
SPECIAL CLASS

1.4.7. DEVELOP A PROCESS TO
CREATE A MODEL FOR DELIV-
ERY OF COMPREHENSIVE
EDUCATIONAL SERVICES TO
EXCEPTIONAL CHILDREN AND
THEIR PARENTS IN REMOTE
RURAL COMMUNITIES.

1. Identify a responsible person to
initiate the process: accumulate
data on needs; provide back-
ground information; convene
a task lorce.

Special education directors,
superintendents, or appropriate
program officials

2. Identify problem areas in
establishing special class
services.

Coordinator in consultation with
the governing body (i.e., school
board), and program officials

3. identify the task force members. Coordinator

4. Convene the task force to melt
the problems outlined.

Total task force to meet the
problems outlined

PARENT AND COMMUNITY:
SPECIAL CLASS

1.4.8. 1ROVIDE AN ADVOCATE
COMMITTEE TO INFORM
APPROPRIATE DECISION-
MAKERS OF THE LEGAL
RIGHTS AND OF TFE UNIQUE
NEEDS OF EXCEPTIONAL
CHILDREN.

1. Identify a coordinator to provide
leadership for the formation and
ongoing activities of the advo-
cacy committee.

School official who initiates
contact with community groups
for the purpose of organizing
a selection committee

2. Select advocate group members. Coordinator

3. Set the objectives and purpose
of the advocacy committee.

Advocacy committee members



WHERE

BEST COPY AVAILABLE

HOW WHEN

In an educational agency By appoirtmeni or by special
request

A year prior to expected funding

In the educational agency Compile data on:

1. Children identified

2. Available facilities

3. Transportation

4. Parent awareness

5. Community resources

Where appropriate to the
community

Within three months after the
appointment of the coordinator

1. By analyzing the data and
involving relevant persons

2. By requests

3. By advertising and searching the
community-at-large for volunteers

4. By community meetings

5. Assign more members than
needed to guarantee an active
group to follow through.

As quickly as possible; as soon
as the charge is identified

Where appropriate to the
community

By setting a meeting time
convenient to members with
enough time to reach consensus
on the exact aspect of the charge

Within time for funding appli-
cation deadline

In the local community As designated by the selection
committee; their purpose is to
identify a person to lead the
advocacy committee.

As soon as selection committee
surveys the community for
coordinator (usually within three
months)

In the local community By advertising the need for
advocate group members

As soon as the coordinator is
identified

At the central advocacy com-
mittee meeting

Review the objectives and
purposer of such organizations
as the National Association for
Retarded Citizens and adapt them
to the community needs.

i

After selection of the advocacy
committee members
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4. Achieve the objectives and
purposes of the advocate
committee.

Advocacy committee group

PARENT AND COMMUNITY: 1. Select a director to lead a task Dist;ict director of special
SPECIAL CLASS force. education program or a respon-

sible program official
1.4.9. INCREASE PARENTAL UNDER-

STANDING OF WHAT AN
EFFECTIVE SPECIAL EDUCA-
TION PROGRAM IS AND
PROMOTE PARENTAL INVOLVE-
MENT IN THE DECISION-
MAKING PROCESS AT ALL
LEVELS OF SPECIAL
EDUCATION. 2. Select the task force members. Task force director

3. Identify the specific goals of Task force members
the task force.

4. Implement the procedures Task force members
necessary to reach the goals.

PARENT AND COMMUNITY: 1. Identify the community infor-
SPFCIAL CLASS matlonal needs.

1.4.10. MAKE COMMUNITY MEMBERS
AWARE OF THE SPECIFIC
NEEDS OF EXCEPTIONAL
CHILDREN AND OF APPRO-
PRIATE PROGRAMS TO MEET
THOSE NEEDS.

Teachers, principals. consultants.
loc .11 organizations. community
service agencies



WHERE

tO AVAilABLE

7

-"-- -44

HOW WHEN

In the state legislature. school
board, county commission.
sociai organizations and parent
groups

By lobbying, advertising, and As soon as possible
through litigation, it necessary

In the educational community By appointment In the first month

From the local community 1. Contact and recruit ,pecial In the first month
education teachers in the district

2. Contact and recruit parents and
others recommended by the
special class teachers

At the task force planning
meetings

1. Determine the current level of
parental knowledge and involve-
ment in special class programs
(survey)

2. Identify the needs based or the
survey of parents (i.e.. knowledge
and involvement)

3. Identify goals to meet the needs
of parental involvement in and
knowledge of special programs

4. Develop strategies to implement
the goals

The second through the sixth
months

In the local community Possibilities: At the beginning of the school
year and cc.,ntinuing through the

1. Understanding: pamphlets, film school year
strips, group meetings, class
visits

2. Involvement: newsletter, parent
advisory board

In the local community Hold several meetings to deter-
mine the community's knowledge
of services available.

Hold a minimum of two meetings
each month
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2. inform the community of special Designated spokesman
services now available.

3. Show the need for special
services not available.

A knowledgeable person for each
special service.. reed (the school
should assume responsibility)

4. Present program models for
meeting special service needs.

A knowledgeable person for each
special service need (the school
should assume responsibility)

5. Maintain awareness of the Association for Retarded Citizens
special services available and and other interested community
of future needs of the community. agencies

PARENT AND COMMUNITY: 1. Identify a qualified person to Special education Cirector or
SPECIAL CLASS provide counseling services. superintendent

1.4.11. PROVIDE SUPPORTIVE
SERVICES TO PARENTS OF
HANDICAPPED CHILDREN.

2. Preevaluats parents and formu- Selected. qualified professional(s)
late behavioral objectives.

3 implement behavioral objectives Selected counselor
or counseling goals.

4. Provide follow-up *valuation
with parents.

1. Teacher

2. Parent

3. Counselor

4. Administrator

5. Other involved people

PARENT AND COMMUNITY:
SPECIAL. CLASS

1.4.12. PROVIDE HOME TEACHING
SKILLS TO PARENTS OF HANDI-
CAPPED CHILDREN.

1. Identify an appropriate person to
provide parents with home
teaching skills.

61.2z

Special education administrator
or appropriate school officials



WHERE

BEST COP! AVAILABLE

HOW WHEN

In the local community Through a multi-media approach:
tsIeOone calls
radio spots
special speakers
brochure
newspaper articles

After the information needs of
the community are identified

In the community, in schools. in
recreation and living situations;
in transportation, and heath
services

Through a multi-media approach:
telephone calls
radio spots
special speakers
brochures

After the community knows what
is available in special services

in the local community when
possible, or on-site visits to other
communities to examine special
services

By university consultants, liter-
ature. films, by arranging for
on-site visits

After the community indicates a
desire for special services to
meet the needs of handicapped
individuals

In the local community Utilize the National Association
for Retarded Citizens to form a
local unit; continue the multi-
media approach; use existing
community news bulletins, the
YMCA, church announcemenrq.
etc.

Monthly or more often as needed

In a district or cooperative office By locating appropriate resources
(mental health organizations,
agencies. co2c3coc3, etc.)

When funding is available or
when service is available at no
charge

in the home, school, state or
private agency office

By behavior check list, attitude
check list, teacher observation

Prior to rendering direct services

In the home. school, or
community

The counselor will work with an
inciviuual parent, both parents,
the total family or multi-family
groups.

At least once a week initially,
then as needed thereafter

In the home or school By direct observation, by school
performance, by attitude or
behavior check lists

Every three to six months

From the special education
administrative office

By locating appropriate resources
(teacher, mental health or agency
personnel, through colleges, etc.)

When funding is available or
when service is possible through
other agencies
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2. Preevaluate parent's teaching Teacher-diagnostician
skills and set objectives.

3. Implement the behavioral Special teacher, aide or clinician
objectives.

4. Post-evaluate and monitor the Special teacher, clinician, or aide
parent's effectiveness.

PARENT AND COMMUNITY:
SPECIAL CLASS

1.4.13. PROVIDE TRAINING FOR
PARENTS REGARDING REAL-
ISTIC EXPECTATIONS OF
HANDICAPPED CHILDREN,
LEGAL RIGHTS OF HANDI-
CAPPED CHILDREN AND
EFFECTIVE EDUCATIONAL
PROGRAMS.

1. A leader vell Identify appropriate Agency repieaantative. school
persons to lead parent education staff member, parent or profes-
programs. sional organization representative

2. The task force will establish Tael, force initiator
goals and objectives.

3. Establish timelines for task force Task force members through
responsibilities. consensus

4. Implement the parent training
programs developed by the task
force.

Appropriate task force members

PARENT AND COMMUNITY: 1. Identify key resource people. Leader(s) from the community or
SPECIAL CLASS advocacy organizations

1.4.14. ORGANIZE PARENT GROUPS TO
REPRESENT THE NEEDS OF
HANDICAPPED CHILDREN IN
THE LOCAL DECISION-MAKING
PROCESS.

2. Identify the task force goals and Initiator in conjunction with the
objectives. task force members

11111.1.1M.IMINOMMII
3. Establish timelines for achieve- Task force members through

ment of goals and objectives. consensus

12,1
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HOW WHEN

In the home, clinic, or school By direct observation of teaching After the child has been evalu-
setting or by questionnaire ated and the curriculum written

In the home 1. By demonstration or teaching

2. By audio-visual aids

3. By programmed materials

After the preevaluation is
completed

In the home or school By direct observation, check lists,
questionnaires, and by progress
of the child

Three to six months after training

In community agencies, from By personal contact, volunteers,
school personnel. or parent and or by appointment from an
professional organizations agency

Prior to program initiation

At a central meeting location By conducting needs survey,
evaluating needs, comparing a
number of service delivery
systems, and securing funds for
the development of programs

During the planning phase

At a central meeting location Task force initiator, in con-
junction with task force members,
will develop a calendar of
activities.

During the first month

At most convenient locations for
parents

By scheduling training sessions,
securing facilities and materials
for training

After the planning stages

In neighborhoods, the commu-
nity, or in advr_irFicv organizations
(state and national)

By personal contact, by referral, When feasible
by appointment, or by volunteers.

At a central meeting location By conducting a needs survey,
evaluating the needs and se-
curing funds

When feasible

At a central meeting location Task force initiator, in conjunc-
tion with task force members,
will develop a calendar of
activities.

141L)

At the first task force meeting
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4. Implement the procedures
delineated by the task force.

Task force and advocacy group
members

PARENT AND COMMUNITY:
HOMEBOUND

1.4.15. IDENTIFY THE COMPONENTS
OF A SUCCESSFUL MODEL TO
DELIVER COMPREHENSIVE
EDUCATIONAL SERVICES TO
EXCEPTIONAL CHILDREN AND
THEIR PARENTS IN REMOTE
RURAL AREAS.

1. Identify the homebound popu-
lation in the community to be
served.

Knowledgeable and interested
person

2. Determine the special education
needs of those children Identified
as homebound.

Parent, educator, health nurse
or physician

3. Determine the awareness levels
of parents and of the community
in relation to the problems and
special education needs of
homebound children.

Knowledgeable and interested
persons with assistance from
public health nurses, social
workers, educators, and church
leaders

4. Determine the facilities and
services availsb:.3 within the
community.

Knowledgeable and interested
person

5. Based on homebound children-.
needs and available services,
prepare a report on unmet needs
of the homebound.

Knowledgeable ai.d interested
advocate

6. Disseminate the report on the
proposed delivery model for
homebound children to decision-
makers and to parents.

Advocate

PARENT AND COMMUNITY:
HOMEBOUND

1.4.16. MAMIE COMMUNITY
GROUPS TO SUPPORT AND
IMPLEMENT LEGISLATION TO
PROVIDE APPROPRIATE
SPECIAL EDUCATION PRO-
GRAMS AND SERVICES TO ALL
HANDICAPPED CHILDREN.

1. Assess the community's
perception of priority needs in
relation to the homebound
population.

Leader from the local parent
'group

2. Determine the avenues through
which the community members
can make their support known.

(5 12u

Leader and members of the
parent group



WHERE

BEST COPY AVAILABLE

HOW

In the local school system. and :n
local service ogencies

As specified by the task force
plan

WHEN
,IN=11,

Following the planning stages

In the local community 1. Through interviews with: parents
in the hone, church leaders,
school personnel, public health
nurses, physic ans, welfare
agency employees

2. By contacts with: state agencies,
public health agencies, commu-
nity organizations

To begin immediately after
funding is approved

In the home or at a prearranged
site

By a screening test and a check- Upon identification of the target
list population

In the local community served By evaluating services available
in structured interviews with
parents and with community
members selected at random

To begin immediately after
funding is approved

In the local community served By survey questionnaire, and by
interviews with local, state,
regional and federal agencies

To begin immediately after
funding is approved

In tha advocate'c. office By comparing unmet needs and
available resources (which may
be underutilized) with reports of
model delivery systems available
elsewhere

As soon as the data can be
collected

Throughout the community and
district, and at the state level

By preparing a concise, factual
report that lists needs, resources
and the proposed delivery system

As soon as a rational, formal
report can be compiled

In the local community served By a zurvey questionnaire,
personal interviews, discussions
with community groups, tele-
phone interviews

As soon as appropriate methods
and tools are identified to assess
the community's perceptions

In the local community served By contact with community,
regional, state and federal
agencies; dialogue with other
parent groups; communications
with local school boards; contact
with local, regional, and state
legislators

U

Once priority needs of community
members have been assessed
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3. Publicize the community groups'
support of appropriate educa-
tional services for all handi-
capped children.

Parent group members and the
leader

PARENT AND COMMUNITY:
HOMEBOUND

1.4.17. ORGANIZE PARENT GROUPS TO
REPRESENT THE NEEDS OF
HANDICAPPED CHILDREN IN
THE LOCAL DECISION-MAKING
PROCESSES.

1. Assess parent groups* percep-
tions of priority needs in relation
to the homebound population.

Knowledgeable and interested
person with parent group leader
and parent group

2. Select a parent group leader. Parent group leader and other
knowledgeable and interested
persons

3. Determine avenues through
which the parents can make their
needs known.

Parent group leader; knowl-
edgeable and interested person

4. Notify all parents of identified
handicapped children of parent
group activities and of services
available.

Parent group leader

ion

PARENT AND COMMUNITY:
HOMEBOUND

1.4.18. PROVIDE TRAINING FOR
PARENTS REGARDING REAL-
ISTIC EXPECTATIONS OF
HANDICAPPED CHILDREN,
LEGAL RIGHTS OF HAN)I-
CAPPED CHILDREN AND
EFFECTIVE EDUCATIONAL
PROGRAMS.

1. Identify interested parents to
form a parent group.

An advocate from the educational
system or parent group, or a
church leader, social worker,
educator, or other knowledgeable
and interested person

2. implement a series of training
session(s) for interested parents
based on realistic expectations
of handicapped children.

Special educator(s), handicapped
adul! from the immediate or
nearby community. of other
appropriately trained persons

3. Conduct training session(s)
based on the legal rights of
handicapped children.

Legislator or attorney



WHERE

BO COO MIMIABLE

HOW WHEN

In the local community served By informative interviews in the After the suppo" of a reasonable
local newspapers, radio inter- number of groups has been
views. telephone calls, etc pledged

In the local communities served By survey questionnaire, personal
interviews, discussions with
parent group, and telephone
interviews

At the initial meetings of the
parent group

In the local community served Through the democratic process During the initial meetings of
parent group

In the local community served By contact with community, Immediately following the assess-
(may include district or larger regional, state ano federal ment of priority needs of the
area) agencies, dialogue wifh school parent group

boards, contact with special
education administrators

In the local community served By letters, parent meetings, news-
papers, educational television,
radio, brochures, minutes of
meetings or cassette tapes to be
sent to all parents not in attend-
ance at parent meetings

Concurrently with parent
meetings

In the local community served By telephone interviews, survey
questionnaire, brochures,
personal ;nterviews, radio and
other media announcements

Once the target population is
identified

In local communities served or
in individual homes

By brochures, parent meetings,
cassette tapes, parents' hand-
book, on-site visits to existing
facilities, educational television
(weekly), radio, films, newspapers

To begin once interested parents
are identified and materials and
resources are prepared

In the local communities served
or in individual homes

By presentation of legal infor-
mation on rights of and due
process for handicapped persons:
printed information to be distrib-
uted to parents in attendance
and mailed to those unable
to attend

To begin after training session(s)
on expectations of handicapped
children
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4. Implement training session(s)
based on effective education
pregrams to; the target
population.

Special educator or a special
education consultant

PARENT AND COMMUNITY: 1. Identify all available special Parent group leader, special
HOMEBOUND educatign homebound programs. education consultant, or special

education teacher
1.4.19. HELP PARENTS OF HANDI-

CAPPED CHILDREN INFLUENCE
DECISIONS ON SPECIAL
EDUCATION PROGRAMS.

2. Present to parents and parent
groups the accumulated infor-
mation on available homebound
special education programs.

Parent group leaders special
education consultant, or special
education teacher (or all three)

3. Facilitate avenues for parent Parent group leader, special
interests and decisions to be education consultant, or special
expressed. education teacher

PARENT AND COMMUNITY:
HOMEBOUND

1.4.20. ESTABLISH TIMELINES AND
TECHNICAL APPROACHES TO
IMPLEMENT A CAREFULLY
CONCEIVED INFORMATIONAL
PLAN FOR EDUCATING THE
COMMUNITY TO THE NEED FOR
APPROPRIATE HOMEBOUND
PROGRAMS.

1. identify all interested community
members to serve as a commu-
nity task force.

Parent group leader, special
educator, ur other knowledge-
able. interested person

2. Implement training session(s) for
community task force based on
identified special education
needs of identified target
population.

Initiator or committee

3. Conduct additional training
session(*) to report the survey
results of the available special
education homebound programs.

Initiator or other appropriate
persons



BEST COP1

WHERE HOW WHEN

In the local communities served
or in individual homes

1. Through group meetings, cas-
sette tapes, newspapers, radio,
brochures, parents' ho1 tibook.
on-site visits to existing programs

2. Tape recordings or minutes to be
sent to parents unable to attend

After training session(s) on
legal rights

In the communities where home-
bound programs exist

On-site visits of existing pro-
grams, contact with educational
agencies, discussion with special
education consultant, survey of
lccal, state, federal and private
agencies

To begin atter training session(s)
of expectations of handicapped
children are completed

In the local communities served At parent meetings, through
brochures, parents' handbook,
newspaper services, radio, etc.

To be presented after the
identification of all available
special education (homebound)
programs and following the
training sessions

In the local communities served By contact with: special educe- Ongoing process beginning at the
tion administrators, and local or termination of the training
state legislators via letters, sessions
personal contact, telephone calls

Local community served By telephone interviews, survey
questionnaires, brochures,
community meetings, personal
interviews, newspaper and radio
announcements, all directed to
church leaders, social workers,
educators, parent group mem-
bers, knowledgeable and
interested people

Upon completion of the parent
training sessions

In the local community served At community meetings, by
educational television, films,
cassettes (to be used with those
not attending meeting), news-
papers, radio

Once the community task force
is identified

In the local community served At community meetings, by
educational television, cassettes,
newspapers, radio

Following community task force
training session(s)

123



TACTICAL ARENAS

rtiL

TACTICAL STEPS WHO

4. implement additional training
session(*) reporting the results
of the parents' interests and
priorities, and their most favored
programs to meet the needs of
the target population.

Initiator or other appropriate
persons

PARENT AND COMMUNITY:
RESIDENTIAL

1.4.21. IDENTIFY THE COMPONENTS
OF A SUCCESSFUL MODEL TO
DELIVER COMPREHENSIVE
EDUCATIONAL SERVICES TO
THE EXCEPTIONAL CHILDREN
IN RESIDENTIAL INSTITUTIONS.

1. Research the available literature,
and contact state agencies to
identity residential centers that
serve similar target populations.

Facilitator assigned responsibility
who may wish to solicit assist-
ance from a unive sity department
for research, and who may
involve graduate students for
assistance for credit

2. Solicit consultants or graduate
assistants to help in outlining
a comprehensive summary of the
m-'3r components of successful
models from the state and
nation.

Facilitator, university curriculum
specialists, program directors,
students

3. Survey existing programs to
determine the major components
of their models. Develop a ques-
tionnaire that will obtain descrip-
tion of models and outline their
major components by mail (or
in person, if possible).

Facilitator, consultant, students

4. Survey parents who have chil-
dren placed in residential
facilities to evaluate their
expectations and experiences.

Facilitator and staff

S. Make site visits to identify the
unique features of the better
models and obtain data docu-
menting the success of
programs.

Facilitator with resource per-
sonnel skilled in evaluating
programs

S. Compile the information and
disseminate across the state,
with special emphasis on dis-
semination in rural. remote areas
and to decision-makers
educational and legislative.

Facilitator, students, parent
groups, other advocates
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HOW WHEN

In the community served At community meetings, by
educational television, radio
newspapers, cassettes

Following session(s) communi-
cating survey results of available
homebound programs

1. Libraries

2. State departments (e 9., public
instruction, mental health)

3. Contact with professional
organizations (e g., American
Association on Mental Deficiency.
Council for Exceptional Children)

By travel, letters, invitations to Allow two weeks
visitors. literature requests

In the office By collaborative meetings to
develop ;f3 :final model to be
used

Allow one month

From the office By asking for tours, and mailing Mow six weeks; develop a
questionnaires to existing follow up to be mailed four weeks
programs atter the survey is sent out

From the office By questionnaire Allow six weeks; develop a follow-
up to be mailed four weeks attar
original mailing, if no response.

At the facilities where education By touring facilities, observing As soon as can be arranged,
and training programs for the program efforts, conferring with based on the information
target population are operational educational director, and by obtained

obtaining available documents
and handouts

From the office By letter, or brochure outlining
exemplary services in easily
understood language and format

G

As soon as the information is
accumulated
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7. Compile technical and sophis-
ticated data for limited dis-
semination. Send to legiehItors
and selected decision-makers.
Have available for others by
request.

WHO
1111111=11=111MIMMMIIII=11=11.111=.11141MEW

Facilitator

PARENT AND COMMUNITY:
RESIDENTIAL

1.4.22. ORGANIZE COMMUNITY
GROUPS TO SUPPORT APPRO-
PRIATE PROGRAMS AND
SERVICES TO HANDICAPPED
CHILDREN IN INSTITUTIONS.

1. Educate the community to
perceive the handicapped resi-
dential child as a fellow human,
entitled to the same consider-
ation and services provided other
children. Bring in a state
resource person and residential
educational person to describe
ihki needs and resources.

Special education person iden-
tified by principal, district or state
director of special education in
conjunction with parents and
advocates

2. Contact existing advocacy
groups to inquire about efforts
already made to involve commu-
nity in this endeavor and support
existing efforts. If no group
exists, organize parents of chil-
dren in residential programs to
become a local special interest
or lobby group.

Committee formed by above
coalition

3. Determine the programs avail-
able to children in communities
and identify unmet needs of
residential groups against the
services available to other
children.

Coalition committee

4. Advocate for needed, identified
services.

Committee and advocates

PARENT AND COMMUNITY:
RESIDENTIAL

1.4.23. INCREASE PARENTS' UNDER-
STANDING OF WHAT COM-
PRISES AN EFFECTIVE SPECIAL
EDUCATION PROGRAM.

1. Obtain parent input for program
content to be included.

Facilitator and parents

2. Survey programs currently oper-
ating in residential settings;
survey programs to be presented
to parents as exemplary alter-
natives to residential placement.

G1

Facilitator, program personnel
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WHERE HOW WHEN

From the office By prepared document containing
cost figures, timelines, legal
decisions, etc.

As soon as completed

In local communities Through niedia, by contacting
clubs and organizations, to set
speaking engagements

As soon as possible

In local communities By personal contact As soon as the above group is
formed

Throughout the area, wherever
information is available

By letters, personal contact,
parent questionnaire on satis-
faction with present program

As soon as the group is formed

Locally and throughout the state By radio, television, and news-
paper advertisements, lettefs to
legislators and educational
leaders, letters to the editors

As soon as the information is
available

In the community to be served Outline, distribute, and collect
a needs assessment from parents

III.M1

At a predetermined time, or
integrated into an ongoing
program series

In the community and state By writing letters to directors of
programs for target populations;
by making site visits

Allow three months

127



TACTICAL ARENAS TACTICAL STEPS

n7Arr,,,nn

WHO

PARENT AND COMMUNITY:
RESIDENTIAL

3. Provide demonstrations of
exemplary programs curyently
operating in residential settings
and provide demonstrations of
exemplary programs being
utilized nationwide as alterna-
tives to residential placement,
i.r. homebound day school.

Resource personnel faro itator

4. Prepare easily understood over-
view of hierarchy of special
education services. Include
names of key people to contact
for information regarding avail-
able special *donation services
in a given locale.

Facilitator resource personnel

1.4.24. ESTABLISH TIMELINES AND
TECHNICAL APPROACHES TO
IMPLEMENT A CAREFULLY
CONCEIVED INFORMATIONAL
PLAN FOR EDUCATING THE
COMMUNITY TO THE SPECIFIC
NEEDS OF EXCEPTIONAL
CHILDREN AND THE NEED FOR
PROGRAMS TO ML'ET THOSE
NEEDS.

1. Investigate the current program,
funding, and training needs of
current residents of an institu-
tional facility.

Planning committee, agency staff

2. Researcirsionliar programs In
other states end evaluate their
approaches to obtaining change.

Planning group members

3. Hire a professional consultant
for marketing plans if possible.

Agency with money

4. Prepare draft plans for the
informational effort based on
available media and funds; based
on local events for training.

Professional consultant, local
staff, volunteers

5. Share plans with constituent
group and residential staff for
support and for feedback...............,

Professional leadership, local
leadership

a. Develop and prepare materials
for television, newspapers, and
speeches. Use professional slui;
when available.

hp

Consultant, art firms, media
specialists
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WHERE HOW WHEN

In the local community By multi-media presentations
prepared by resource personnel,
and by site visits to model
programs

Monthly

Where the information available Visit the state education depart- To be presented following the
meat; research and consult with demonstrations of exemplary
key personnel, invite state programs
education person to present
information in workshop using
role paying, etc

In the residential facility Through interviews, research Three months prior to imple-
mentation

In other communities; through
newspar.ars, and by calling
organizations

Read newspaper articles, get Three months prior to planning
reports from other groups.

Locally Call state resource person: By the end of the first three
contract for services. months

Local groups, consultants in
specific area (state, city)

Work group will contact the local At the end of the first three
media. months

In local groups By interviews By the fourth month

Local and consultant facilities With camera, art supplies, etc. By the fifth month
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7. Design strategies for special
groups (PTA, ladies' clubs,
businessmen) to appeal to their
interests and to include a trip to
the nearest facility, plus films,
discussion, testimonies, etc.

Local leaders

8. Develop evaluation and feedback
plan regarding the effectiveness
of the program by survey calls.

Local staff committee members

9. Prepare worksheets of activities
including details.

...ommittee

10. Communicate with key local
people for their reactions and
suggestions for change.

Planning committee

11. After promotion, review the
informational effort for "do's"
and "don't's" for the next time.

Planning committee

PARENT AND COMMUNITY:
RESIDENTIAL

1.4.25. PROVIDE TRAINING FOR
PARENTS REGARDING THEIR
LEGAL RIGHTS, THE RIGHTS OF
HANDICAPPED CHILDREN AND
ACCESSING EFFECTIVE
EDUCATIONAL PROGRAMS.

1. Contact the state legislature and
research litigations regarding the
rights of parents and of handi-
capped children.

Facilitator assigned respon-
sibility for carrying out the
objectives. i,e., school personnel
from the local or the state level
or a member of an agency out-
side education

2. Contact any parent and child
advocacy group in the area for
information and a possible plan
of action. Explore the possibility
of future working relationships
to initiate objectives with
existing advocacy groups.

Facilitator and members of
local groups

3. Contact national advocacy
groups for legal information
and methods.

Facilitator

4. Develop the training program
for parents based on the infor-
mation obtained from advocacy
groups and from the law.

Facilitator and resource person
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WHERE HOW WHEN

In the local area Discuss, plan and implement a In the fourth month
trial run, arrange transportation.

Locally Office supplies and telephone By the fifth month

in the central office By group and individual activities;
test for feedback

In the fifth month

in the local target area By telephone, letters, and meet-
ings: compile the information
obtained.

In the fifth to eighth months

in the central office Fut: day session; compile the By the tenth month after the
information for future reference. campaign began

State education department: local
or state legislature, libraries

By phone calls and personal
contact, by researching the law,
rules and regulations, and
guidelines

Prior to making parent contact

In the central office, at regular
meeting place of other groups

By personal contact, or confer-
ence workshop: prepare objec-
tives and plans to share with the
agencies contact d; attempt to
develop collaborative efforts

Prior to making parent contact

From the central office By mail: sources may include
the National Association for
Retarded Citizens, Council for
Exceptional Children

Prior to making parent contact

Locally Develop the program, develop
handouts and audio-visual
materials with easily understood
content

Six weeks after initiation of the
program
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5. Obtain a list of parents of
residents from administration of
residential facilities to make
personal contact with parents
so that they might avail them-
selves of services to be offered.

Facilitator and administration
of residential facilities

6. Obtain facilities and schedule
training sessions as needed.

Facilitator and group process
people if possible

PARENT AND COMMUNITY:
RESIDENTIAL

1.4.26. ORGANIZE PARENT GROUPS TO
REPRESENT THE NEEDS OF
HANDICAPPED CHILDREN TO
LOCAL DECISION-MAKERS.

1. Contact the parents of handi-
capped children and others in
the community interested in local
programs regarding the needs
of handicapped children.

Facilitator

2. When a group has been iden-
tified as interested in dealing
with the problem, assign a
person to head the group and
schedule meetings.

Facilitator and person who will
head the group

3. Assess the needs as seen by the
group; also present needs as
seen by professionals.

Chairman, group, and consultants
who know the needs and problems

4. Use the group as a force to
present needs to local decision-
makers.

Person from the group or the
group as a whole
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Locally Through personal contact with
facility administrator, explaining
goals and soliciting assistance

As soon as the program is
developed

At a location most convenient to By prepared presentation and At scheduled sessions

parents handouts of basic information

In the community By personal contact, telephone As soon as possible
or letter

!n the community Group leader may be assigned
or chosen by the group; leader
wi arrange meeting facilities
and notify group of meeting
schedule

As soon as possible

In the community By interaction between parents Monthly
and consultants

In the community By personal presentations to
local decision-makers (legislators,
school board, principal. etc.)

When local decison-makers meet
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ADMINISTRATION TASK FORCE: Communication and Commitment

ADMINISTRATION
Communication
Commitment 21

Resource Person:
Joseph Todd.
Training Specialist,
Coordinating Office for
Regional Resource Centers

Fa:Widow
Mike Hardman
Sue Shoemaker

Recorder:
Kathleen Olson

"Looking at the goal statements that we hae we found basically two requirements . to inform
and to involve. One level that we were concerned about was the development of understanding .

and involvement of administrators in the legislative and fUnding processes, both in the state
and federal governments. Another level of concern was emphasis on Informing. and Involving
parents of handicapped children in the educational process. A third level concerned the
informing and involving of the public at large, the community and milieu In which handicapped
children should eventually become involved. Also we.were concerned With tryln0 to Inform
employers of the many attributes of the handicapped and trying to encourage their illmipkw
What will be the effect of what we did? To me that is based on twe things: Set ittiklisseMlnatiOn
of the product and second, the manner in which the product is used. I am not waffled about s ';
the first step because l think that people who need this document will, get It.The
step bothers me. You can't force administrators, teachers, parents, of.iir elle
document and implement the ideas. So my only desire is that after**
do get the document, read it, digest it, and attempt to IMplement the many
If that is done, I feel we will have been highly successful her, to put!lning!Nayk.,
special education in rural, remote areas."

JO* T

'4,,Y;'"..4kil-bt',
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CONTENTS

Tactical Arenas: Page

2.1.1 Establish personnel with an understanding of patterns in special education who can assist
local school districts: educate local personnel as to legal methods and means of articulating
to state legislators responsible solutions to local needs.

2.1.2 Evaluate and document present rural special education programs operating under
present state and federal guidelines to demonstrate the areas of ineffectiveness and the
resulting inflexible cost and service patterns,

138

138

2.1,3 Make the rural district responsible for assuring that parents gain a knowledge and under-
standing of their special programs and component needs to help gain their acceptance and
involvement in program planning. 140

2.1.4 Provide assistance to remote, rural areas in identifying their needs and problems through
special education agency intervention 142

2.1.5 Design a system for communication and cooperation among state education and service
agencies' staff members.

2.1.6 Treat handicapped people with as much acceptance and kindness as others.

142

144
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2.1_1. ESTABLISH PERSONNEL WITH
AN UNDERSTANDING OF
PATTERNS IN SPECIAL
EDUCATION WHO CAN ASSIST
LOCAL SCHOOL DISTRICTS
AND EDUCATE LOCAL PER-
SONNEL AS TO LEGAL
METHODS AND MEANS OF
ARTICULATING TO STATE
LEGISLATORS RESPONSIBLE
SOLUTIONS TO LOCAL NEEDS.

1. Formulate resource pool
(existing and potential resources).

Bureau of Indian Affairs, Bureau
of Education tot the Handi-
capped, Coordinating Office of
Regional Resource Centers,
Area Learning Resource Centers;
state department utilization via
agency registry; other key people,
state agencies: Health. Education
and Welfare, Mental Health,
"ocational Rehabilitation, etc.:
regional cooperatives, university
programs,. advocacy groups,
community agencies, parent
groups, local education agencies

2. Establish a task force for
technical assistance. A :Ask
force includes those resource
persons who are collectively
identified, selected and con-
tracted from a total resource pool
for assistance in meeting needs
articulated at local, state,
regional, and federal levels. The
network may be mediated by an
ombudsman who serves as
contact for the resource pool
network.

7t a state and:or regional agency

3. The task force functions are
(a) to disseminate information
and (b) to educate local
personnel

See Tactic 1 for list of agencies

2.1.2. EVALUATE AND DOCUMENT
PRESENT RURAL SPECIAL.
EDUCATION PROGRAMS
OPERATING UNDER PRESENT
STATE AND FEDERAL GUIDE-
LINES TO DEMONSTRATE THE
AREAS OF INEFFECTIVENESS
AND THE RESULTING
INFLEXIBLE COST AND
SERVICE PATTERNS.

1. Identify discrepancies between
currently served, unnerved, and
underserved clients due to
guideline parameters.

State departments of special
education, task force(s),
consultants

2. Compile and analyze evaluations
of local programs, i.e., educa-
tional and service programs.

4

State departments of special
education, task force(s),
consultants
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Regional consultant level and or
state level, disseminated to local
level and federal level

Check agency registry
Write grants
Create an ombudsman position

As soon as possible on a
periodic basis (by December 1st
of each year)

At the local educational service 1. Identify areas of need (state and On completion of Step
agency local needs assessment)

2. Identify criteria for authorization

3. Make a decision on authorization

4. Communicate authorization
(positive or negative)

S. Review the resource pool

8. Select people from the resource
pool who fill areas of need
including local education
agencies.

At task force meetings,
conferences

Gros . meetings, tele-conferences Within 60 days of authorization,
(WATS line). newsletters, mail or as soon as possible after
communication authorization

At the state level 1. Locate the underserved and the Ongoing, with at least a yearly
unserved, status report

2. Identify needs.

3. Construct a list of discrepancies
between the guidelines and those
who should be served.

4. Make recommendations for
reducing those discrepancies.

At the state level 1. Establish criteria for local Annually
evaluations.

2. Design strategies for collecting
local evaluation reports.

3. Collect local evaluation reports.

4. Analyze the degree to which
existing programs reflect and
meet existing guidelines. 614 to
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3. Review facilitating and inter-
facing guidelines.

State department of special
education

2.1.3. MAKE THE RURAL DISTRICT
RESPONSIBLE FOR ASSURING
THAT PARENTS GAIN A
KNOWLEDGE AND UNDER-
STANDING OF THE SPECIAL
PROGRAMS AND COMPONENT
NEEDS TO HELP GAIN THEIR
ACCEPTANCE AND INVOLVE-
MENT IN PROGRAM PLANNING.

1. Make parents of handicapped
children aware of special educa-
tion programs.

Administrators. teachers. coun-
selors, resource teachers,
parents already active in parent
programs, regular education
students

2. Involve parents in special Same as Step 1 above
education programs.
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At task force meetings or com-
munication sessions, at state
department offices, or at project
sites

1. Analyze the relationship between
existing guidelines and existing
programs within the state.

2. Analyze successful projects from
other states, and the relationship
between those projects and the
state guidelines from the
respective states.

3. Identity guidelines which:

a. facilitate effective programs/
projects

b, need to be modified in order
to support successful
programs projects.

4. Submit suggestions for modifi-
cation of existing guidelines,
(to be accompanied by supportive
data specifying needed changes)
to those charged with the con-
struction and modification of
current guidelines.

5. Adapt or modify current guide-
lines.

Annually, through a review of
exemplary project final reports
and task force findings

In the local schools 1. Develop a handbook describing
available programs and services.

2. Teacher will hold an open house
in the classroom,

3. Hold a staffing to include parents
and teachers.

4. Parent advisory committees will
consult with parents who are
unaware of special education
programs.

Begin wnen a handicapped child
is identified and continue during
the child's period of service.

In the local schools 1. Communicate alternatives for
parent involvement based on a
survey of successful projects and
needs assessment.

2. Select alternatives consistent
with needs and administrative
constraints.

3. Involve parents in existing parent
programs. such as Association
for Retarded Citizens, and
Association for Children with
Learning Disabilities.

4. invite parents to inserviLe training
activities, workshops, and
conventions.

G 14u

On an ongoing basis
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2.1.4. PROVIDE ASSISTANCE TO
REMOTE, RURAL AREAS IN
IDENTIFYING THEIR NEEDS
AND PROBLEMS THROUGH
SPECIAL EDUCATION AGENCY
INTERVENTION.

1. Conduct a needs assessment. State department of special
education

Task force
Consultant

2. Perform an on-site observation
and visitation.

State department of special
education

Task force
Consultants

2.1.5. DESIGN A SYSTEM FOR
COMMUNICATION AND
COOPERATION AMONG STATE
EDUCATION AND SERVICE
AGENCIES' STAFF MEMBERS.

1. Assign a resource coordinator. The appropriate administrative
unit

2. Develop or obtain an agency
registry containing an agency
description as to what services
are available.

The resource coordinator

3. The resource coordinator will
develop and maintain liaison with
local and state service agencies.

The resource coordinator
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In the local educational agency 1. Ci,mmunicate technical assist-
ance services available to
agencies

2. Lotby for a needs assessment,
convincing those in decision-
making positions of the value of
a needs assessment:

a. identify issues for and against

b. develop a rationale for
a needs assessment

c. identify the population whose
needs are to be assessed

d. assist local education and
service agencies in developing
plans for a need- -v -xssment.

As soon as possible

At the site of the local education
agency

Establish criteria for observation
Carry out logistics
Summarize needs through written

report of the observations

Periodically as scheduled

In the appropriate ariinistrative
unit. i.e., school district, county.
service areas, etc

Announce position opening and
elicit responses from interested
school personnel

Before the beginning of the
school year

The appropriate administrative
unit

1. Determine in:ormation and
agencies to be included by
personal contact with all known
agencies. referrals. telephone
survey, and questionnaires.

2. Collect information (local, state,
federal).

3. Compile information.

4. Distribute the registry to local
levels.

5. Make provisions for up-dating
the registry.

Before the beginning of the
school year

The appropriate administrative
unit

1. initial contact by mail or phone On an ongoing basis

2. Foilow-L p mail and phone
communicatio. oy a personal
visit

3. rzrticipation in local, regional,
state, and or national
conventions

4. Follow-up and ongoing
communication

UIOU
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4. Develop and maintain liaison
and public relations with the
consumer or potential consumer
(parent, child, teacher. servi e
agency, administrator, commu-
nity. etc.).

The resource coordinator

5. Periodically evaluate the
communication system win state
and local agencies.

The resource coordina4or

2.1.6. TREAT HANDICAPPED PEOPLE
WITH AS MUCH ACCEPTANCE
AND KINDNESS AS OTHERS.

1. Create a public relations pro-
gram to make the public aware
of handicapped citizens.

Parent groups. advocacy groups.
school personnel, and appro-
priate organizations

2. Conduct inservice training to
make educators aware of the
handicapped citizen's needs.

1.0

Resource consultants, special
education teachers, well-known
spokesmen. advocacy group Ind
parent group representatives.
college personnel and students
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In the local community Media, public meetings, personal
contacts. p esentat.ons to service
and civic organizations

On an ongoing basis

In the administrative unit 1. Determine the presence of
observable change in service to
children and citizens

2. Gather input from consumer
groups

3. Obtain feedback from agency
involvement.

4. Secure teacher evaluations

5. Document the use of services
based on numbers of requests.

Quarterly

In the administrative unit 1. Media On an ongoing basis

2. Increase the visibility of the
handicapped in the community,

a. open houses of facilities for
handicapped

b. mainstreaming

c. Awareness Week

d. Special Olympics

e. encourage employment of
handicapped with local
businesses

1. establish advocacy groups

g- integrate with Boy and Girl
Scouts. church activity groups

At participants places of work 1. Require special education On an ongoing basis
courses for teacher certification.

2. Encourage communication
between regular education and
special education people:

a. plan workshop visitations to
exemplary projects

b. include educators in special
education activities, such as
the Special Olympics

-
61.04,
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WHO

3. Promote and enforce legislation
regarding the rights of handi-
capped citizens.

All concerned citizens, parents,
advocacy groups, school
personnel, service and civic
organization members
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WHERE HOW WHEN

On all levels of society 1. Conduct a needs assessment to Ongoing throughout the year with
show the level of discrepancy emphasis during the legislative
between needs and present session
levels of services available.

2. Support candidates for political
office who favor legislation for
the handicapped.
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ADMINISTRATION TASK FORCE: Staffing

ADMINISTRATION
Staffing 2.2

Resource Person:
Richard Zeller,
Associate Director,
Northwest
Regional Resource Center

Facilitator:
Mack McCoulskey

Recorder:
Jeri Mizuno

"We looked at the four goals from Portland that dealt with staffing. We ended up with about
two or three words out of those and in about an hour generated six goals that made a lot more
sense to us. Those six we divided into two groups, one which dealt principally with issues related
to staffing at a local level and the other which related to staffing at regional and state levels.
The local level group came up with three goals: basically, the first involving recruitment,
the second, retaining competent staff which seems to be a principal difficulty in rural areas
and third, recruiting people on a temporary basis for pilot projects, developmental projects,
that will help develop staff and program. I think the third goal is an interesting one that has
not been utilized enougn The state level we also broke down into three basic goals: one dealing
with long-term manpower projection (something we don't often do); second, statewide strategies
to support recruitm-ni in rural areas. There are some things we decided a state department
could do better than local systems operating in isolation. We came up with some ideas under that
goal some new, probably some old for bringing candidates-and local administrators
from rural areas together that I think might be helpful We also came up with some ideas to
get training institutions involved to make students in training more aware of the opportunities in
special education in remote, rural areas. The third goal dealt with the state development of
support systems for staff on a larger-than-local level. involving things like instructional material
centers on a county-wide basis, multidisciplinary teams for diagnosis, prescriptions, programs
and evaluations, and so on. That is a quick overview. The information looks good."

Richard Zeller
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Tactical Arenas:

2.2.1 Establish long-term staffing projections to meet the needs of all handicapped children in

remotP rural areas
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2.2,5 Retain at the local level. certified. competent, and trained special education personnel
,n rural areas

2.2.6 Recruit. at the local level, cf_.,rttfied competent and trained spr cial education personnel in
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2.2.1. ESTABLISH LONG-TERM
STAFFING PROJECTIONS TO
MEET THE NEEDS OF ALL
HANDICAPPED CHILDREN IN
REMOTE. RURAL AREAS.

1. Analyze "child find" data from State department of special
local districts. education staff

2. Identify those programs which
are needed, based on short-term
(two year) to long -term ( ten year)
projections relevant to the needs
analysis.

State department of special
education staff, plus local
education agency representative

Determine available manpower
resources.

Representative of the local
education agency and state
department of special ed-,: _lion
staff

4. Determine staff needed for short -
arJ long-term projections that
cannot be met by available
manpower resources.

State department of special
educatici, staff and a local
education agency representative

2.2.2. RECRUIT STAFF FOR PILOT OR
DEVELOPMENTAL PROJECTS
TO ASSIST IN LOCAL PROGRAM
DEVELOPMENT AND SPECIAL
EDUCATION, STAFF DEVEL-
OPMENT, ETC.. AT THE LOCAL.
RURAL LEVEL.

1. Specify needed projects. Local educational agency
personnel
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At the state level In terms of these possible
considerations

a. urban rural

b. served underserved .unserved

c. currently served outside local
area

d. age

e. remedial rates for identified
children

1. population trends

g. needs according to handi-
capping condition

Annually

At the state level By correlating demonstrated
needs data from the state master
plan and state guidelines, in
order to determine the number
of programs, by type, needed in
two years and in ten years

Annually after Step 1

At the state level Developmental Disability Councils,
special education resource
directories. human resource
directories, local education
agencies. ottet-n6-;:litcy person-
nel. consultan's and contract
personnel, university clinics,
institutions, rate of teacher
production from training, attri-
tion rate of teachers

At least annually

At the state level 1. Determine the capability of
existing resources to meet
projected needs.

2. List needs which cannot be met
by short range (two year) and
long-range ( ten year) projection.

At the local educational agency

After completion of Step 3

IMP

1. Perform a local needs Ongoing
assessment.

2. Survey local teachers for their
ideas.

3. Obtain parental input on a set
format.

4. Obtain input from :nterested
community members.

5. Draw up a document of needed
projects.
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2. Identify sources for obtaining
assistance.

Local educational agency
personnel

3, Communicate projects to
potential assistance sources.

Involved personnel at the local
educational agency

4. Assess project needs and
provide for local arrangements
to meet those needs.

Involved personnel at the local
educational agency

2.2.3. IDENTIFY OR PROVIDE FOR
SYSTEMS TO SUPPORT THE
STAFF IN RURAL REMOTE
SPECIAL EDUCATION
SERVICES.

1. Provide for itinerant, multi-
disciplinary support teams (state,
regional, county, district) in
remote, rural districts to identify,
assess, and prescribe programs.

The director of the state
department of special education

2. Provide staff for regional (county)
special educational materials
and training centers to serve
remote, rural special education.

The state department of special
education, with input from staff
in remote, rural areas

2.2.4. DEVISE STATEWIDE STRATE-
GIES TO SECURE AND RETAIN
COMPETENT SPECIAL EDUCA-
T:CN PERSONNEL AT THE
LOCAL LEVEL IN REMOTE,
RURAL AREAS.

Identify or establish a state-level
locus of advocacy for the staff
recruitment and development
needs of rural areas.

The state director with rural staff
and advocate's input
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At the local educational agency 1. Request sources from the state Annually at the beginning of the
education agency

2. Contact appropriate private
companies or public agencies

3. Contact the appropriate depart-
ments in colleges and universities.

school year

From the local educational Present document of projects by
agency to possible sources of personal appointment, telephone,
assistance mail, or media presentations.

On an ongoing basis

At The local educat,onal agency By supplying names of capable
lob candidates to local
administrator

As soon as pilot is underway

At the state level 1. Research existing multidisci-
plinary team models (through
ERIC, site-visitations, etc )

2. Initiate ar, oroaniZation model
applicable to the state and
region, utilizing available local
education agency resources,
specifically hired staff, and other
possible state resources.

3. Provide budgetary support to
regional units, cooperative units,
etc

4. Develop guidelines for team
operation including local educa-
tion agency staff involvement.
a dascription of the team
specialist's function, and referral
and service follow-up procedures.

When specified by the state
master plan

At the state level By providing money for hiring
staff, by examining existing
models (see above)

When specified by the state
master plan

In state offices 1. Hire or assign a remote. rural
specialist, a regional liaison
person in rural areas, and a rural
advocacy council

2. Survey existing local education
agency special education staff to
determine what areas to train

As soon as possible (if council
meets at least quarterly)
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2. Identify sources of trained
special education personnel
potentially available to rural,
remote programs.

State department of special
education staff

3. Establish a format for bringing
together groups of potential
candidatgv and remote rural
administrators.

State department of education
staff, training institution staff, and
local education agency repre-
sentatives

4. Develop commitments on the
part of training institutions to
bring awareness to students
presently in training of the
opportunities in special educa-
tion in rural areas.

2.2.5. RETAIN, AT THE LOCAL LEVEL,
CERTIFIED, COMPETENT, AND
TRAINED SPECIAL EDUCATIrmi
PERSONNEL IN RURAL AREAS.

1. Develop attractive frilige benefits.

State department of education
staff

I he lochl education adminis-
tration and school board

2. Make provisions for profcisional The local educational adminis-
tration and scnool boarddevelopment.
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in state offices 1. Survey all state, regional, and
selected national training institu-
tions with special educa'ion
program preparation.

2. Survey local education agency
substitute rosters for unemployed
special education personnel

On an ongoing basis

At the state office By holding recruiting conferences
and obtaining state-provided
per diem and travel to students
to travel for interning

At recruiting time: annually

At the training institution or in 1. Hold practice and internships in As soon as possible.

a rural district rural, remote areas.

2. Use rural, remote administrators
as guest lecturers.

3. Provide opportunities for field-
based training in rural, remote
areas.

4. Where possible, revise the
existing curriculum to reflect the
needs of rural, remote areas.

At the local educational agency 1. Through negotiations with Prior to contract negotiations
school board with teachers

2. By showing the need and sug-
gesting a rationale

3. By investigating cooperative
arrangements with other districts
for benefit plans at lower rates

At the local educational agency By utilizing the following Prior to contract negotiations
methods

1. Negotiating with the school board

2. Influencing administrative
decisions

3. Writing provisions into long-range
planning

4. Providing inservice training

5. Providing recertification credit
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3 Utilize local resources to
develop and maintain teachers'
interest in the community.

District administrators, teachers,
parents, and parent groups

4. Demonstrate a high-level priority
for the special education
program.

Administration, school board,
and parents

5. Actively encourage local staff to
assume special education
functions.

All of the school personnel

6. Insure thai bpeCiai education
staff and .egular education staff
are jointly involved in all school
operations.

All of the school personnel

2.2.6. RECRUIT, AT THE LOCAL
LEVEL, CERTIFIED COMPETENT,
AND TRAINED SPECIAL
EDUCAT!OP! PERSONNEL IN
RURAL AREAS.

1. Develop job specifications and Involved local educational
desirable qualifications. agency personnel

2. Identify all referral sources for
obtaining certified, trained, and
competent personnel.

Designated local school
pe sonnel
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At the local educational agency 1. Organize parent groups,

2. Involve local service clubs

3, Involve professional service
agencies

4. Encourage involvement in social,
cultural. religious, recreation
and other groups as warranted.

Continuously

In the school 1. Provide the funds and facilities. Continuously

2. Provide a release for training time.

3. Encourage a positive attitude
regarding the importance of
special education.

In the local educational agency
and the individual school

1. Provide a salary differential,

2. Provide additional training,

3. Provide recertification credit

As appropriate

In the local educational agency 1. Include special education staff Continuously
and individual agencies in all regular staff meetings

2. When and where possible,
integrate special education
programs.

3. Insure the inclusion of special
education staff in information
flow (memos, routing slips, etc.).

At the local educationa' agency Form workshops to revise:. add
to, or modify existing job
descriptions.

On an ongoing basis and 60 days
prior to hiring

At the local educational agency 1. Request lists from state educe- As job descriptions are developed
tional agency

2. Contact placement services of
higher education.

3. Contact state employment
services.

4. Contact private employment
agencies.

5. Contact school personnel.
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3. Develop information packets with
details about the job and the
area

Community and school personnel

4. Disseminate information to Designated local school
applicable areas. personnel

S. Actively encourage the local staff
to assume special education
functions.

The local educational adminis-
tration staff

6. Receive, review, and screen The local educational agency
applications. designate

7. Interview best-qualified The local educational designate
applicants.

8. Collect additional information, if
required, from the best qualified
applicants.

The local educational agency
designate

9. Review selection information and The local educational agency
select the best candidate. designate
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At the local education agency
and where community resources
can be found

1. Collect information from com-
munity resource people

2. Select the most appropriate
information to meet needs.

3. Compile and publish the infor-
mation packet.

Concurrently with the completion
of job descriptions

From the local education agency By mail, by media, by personal As required
contact

In the local educational agency
and the community

1. Providing inservice training To be ongoing in appropriate
instances

2. Release time for on -site visits

3. Additional formal training

In the local educational agency 1. Establish a screening committee. 30 days before hiring personnel

2. Do an initial screening on all
applications comparing job
qualifications to applicant
resources.

3. Design a performance test.

At the local educational agency
and the community

1. In person

2. By telephone

3. By written communication

As required

At the local educational agency 1. By obtaining written references As required

2. By conducting telephone inter-
views with references (especially
previous employees)

3. By having the best applicants
submit to a performance test

At the local educational agency 1. Rank the best applicants in terms
of qualification, experience, inter-
view. and performance test.

2. Select the best applicant
(attending to. but not necessarily
oeing controlled by rankings).

As required
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ADMINISTRATION
Responsibility
Accountability 2.3

ADMINISTRATION TASK FORCE: Responsibility and Accountability

Resource Person:
Wayne Johnson,
Technical Assistance Director,
Coordinating Office for Recorders
Regional Resource Centerig Bobbi Cole

"Our area was within the Administrative Task Force, zeroing in on responsibility and account-
ebiiity. As we started grappling with this we were questioning ourselves, I think, about what
kinds of expertise we had on board that could lend some good, sound thinking to tactical
steps the how's, the why's, the when's, the who's. When our group met, the people had
already been working in other groups for a day and a half. They were ready for this new chal-
lenge, and the proceedings went at a crisp pace. I think this was necessary to get the information
out and make it most explicit. We wanted our part of this conference to represent a consensus
so that as people look at the document out in the field they will know we had them in mind."

Wayne Johnson
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2.3.1. DEVELOP, IMPLEMENT, AND
EVALUATE POLICIES AND
PROCEDURES TO PROVIDE THE
MOST APPROPRIATE EDUCA-
TIONAL SERVICES TO HANDI-
CAPPED CHILDREN THROUGH
A COMMUNICATION NETWORK
AMONG PARENTS, EDUCATORS.
AND LEGISLATORS.

1. Establish a communication
network of parents, educators,
and legislators.

A statewide ad hoc task force

2. Plan and develop policies and
procedures to provide the most
appropriate educational services
to handicapped children.

Communication network partic-
ipants in cooperation with the
local education agency

3. Implement policies and proce-
dures to provide the most
appropriate educational services
to handicapped children.

0 1.

Communication network partici-
pants in cooperation with the
local education agency
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On the site of the scheduled 1. Identify interested parents,
meeting place educators, legislators

2. Utilize surveys, questionnaires.
TV spots, radio

3. Distribute printed media such
as brochures

4. Schedule meetings of appropriate
groups

5. Obtain a commitment of those
interested in becoming a part
of the communication network.

6. Coordinate through a parent
advisory group.

7. Identify a statewide special
education advisory council.

8. Establish an ad hoc task force to
formulate a communication
network.

9. Provide guidelines for the local
ad hoc Task force

Atter the designation of a state-
wide ad hoc task force. with a
scheduled meeting

At the site of the scheduled
meeting place

1. Determine numbers and types of
existing special education pro-
grams and students served.

2. Determine current operating
policies and procedures on a
local, state and national level.

3. Assess special educational
needs of unserved and under-
served populations

4. Evaluate programs. policies, and
procedures for modification or
addition.

5. Develop a timeline for imple-
mentation.

Upon the establishment of a
communication network

At an appropriate site 1. Identify participating districts. Upon completion of the
developmental phase

2. Conduct an inservice on the
findings of the needs assessment.
recommenoations from the needs
assessment and the revision of
policies and procedures.

3. Disseminate written policies and
procedures.
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4. Evaluate policies and procedures
to provide the most appropriate
educational services to handi-
capped children.

Communication network partici-
pants in cooperation with the
local education agency

2.3.2. ASSIST AND SUPPORT RURAL
AND REMOTE DISTRICTS IN
IMPLEMENTING APPROPRIATE
SPECIAL EDUCATIONAL
SERVICES FOR HANDICAPPED
CHILDREN.

1. Develop a plan to provide
assistance and support to rural,
remote districts.

The state department of educa-
tion in cooperation with he
local education agency

2. Implement the plan to assist and State department, local education
support rural, remote districts in agencies, and cooperating school
order to provide appropriate supervisors
special educational services for
handicapped children.
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4. Provide technical assistance and
support for implementing policies
and procedures

5. Conduct monitoring of program
implementation

At an appropriate location 1. Determine numbers and types of
special education programs

2. Determine numbers of students
served and unserved

3. Compare data in the initial needs
assessment (Tactic 2) to tha from
the secondary needs assessment

4. Assess the improvement in
special education student
performance in using objective
testing instruments.

5. Survey par tic,pating parents,
educators, and legislators regard-
ing their subjective evaluation of
the effectiveness of the programs,
policies, and procedures.

After the implementing phase

in the state department of special
education

1. Analyze the data from 2 3 1
Tactic 3 regarding rural. remote
areas to determine the present
service level.

2, Investigate geographic con-
straints. transportation, and
delivery systems.

3. Determine needed support
programs.

4. Identify human, material, and
fiscal resources.

5. Develop a timeline and identify
persons responsible for
implementation.

After the completion of Goal 2 3.1

On site and at the local education 1. Identify participating districts. Atter the completion of the

agency
planning phase

2. Hire the ;Lippert staff, such as
coordinators and facilitators.

3. Notify the participating districts
of the inservice.

4. Implement a support service
system.
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3. Evaluate the assistance and
support service systems to rural,
remote school districts.

Support staff. local education
agencies and state department
staff

2.3.3. ACTIVELY SEEK FEDERAL AND
STATE FUNDING SPECIFICALLY
DESIGNED FOR SERVICES
TO HANDICAPPED CHILDREN
IN RURAL, REMOTE AREAS.

1. Create an awareness that federal
and state program supports are
available for services to the
handicapped.

Regional Resource Center Staff,
professional organization staff,
and state special education
directors

2. Establish a communication
system between the local
districts and the state in terms
of what money is available and
where, and procedures on how
to secure it.

A designated advocate

3. Write a support program (grants,
specialized monies, etc.) to meet
needs in the local districts.

An advocate using backup
assistance such as technical
persons and Regional Resource
Center staff

2.3.4. DEVELOP GUIDELINES TO
ASSIST LOCAL SCHOOL
DISTRICTS TO BE RESPON-
SIBLE AND ACCOUNTABLE FOR
THE EDUCATION OF SEVERELY
HANDICAPPED CHILDREN IN
THEIR JURISDICTION.

1. Research exemplary programs. 1. State departments of special
education

2. Regional Resource Centers

.1 Educational task forces
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5. Establish a schedule of regular
on-site visits with each district.

6. Provide materials to districts on
request

On location at the remote school
districts

1. Determine the numbers and types After the completion of the
of special education programs. implementation phase

2. Determine the numbers of
students served and unserved

3. Compare the data analysis in
Step 1 to the current level of
increased, improved programs.

4. Assess improvement in special
education student performance
by using objective testing
instruments

5. Survey participating parents,
educators, and legislators regard-
ing their subjective evaluation
of the effectiveness of the pro-
grams, policies and procedures

In school districts. local education Through inservice legislative Immediately

agencies, state education agen- provisions
cies, and parent groups

In the local education agency By use of: telephone. mail. Continuously
meetings, and on-site visitations

On a local level By following established guide-
lines, accumulating information,
forms, etc.

Continuously

On a local, state or regional level By conducting an ERIC Search
and requesting technical
assistance

Immediately
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2. Establish local constraints in
setting guidelines for program
services to the severely handi-
capped with the local school
district.

A survey team appointed by the
local ei.lucation agency

3. Write guidelines for responsibility
and accountability in terms of
local education opportunities
for children with severely handi-
capping conditions.

By a local education agency team
01 advocates or technical assist-
ance consultants

2.3.5. DEVELOn AND IMPLEMENT
A PROCEDURE FOR LOCAL
ACCOUNTING AND REPORTING
TO THE STATE DEPARTMENT
OF EDUCATION OF FUNDS
EXPENDED FOR SPECIAL
EDUCATION PROGRAMS.

1. identify the appropriate person(s)
with the responsibility for
accounting and reporting the
expenditure of special education
funds.

Local education agency staff
members

2. identify the appropriate instru-
ments and procedures for
obligating and expending special
education funds.

The state director of special
education. in cooperation with
local education agencies

3. Establish a timeline for reporting
special education funds
expended.

The state director of special
education in cooperation with the
local education agency

2.3.6. DEVELOP A COST ANALYSIS
PROGRAM FOR CATEGORICAL
SPECIAL EDUCATION SERVICES
IN RURAL AREAS.

1. Identify appropriate persons with
the responsibility of developing
and implementleg special
education programs.

The local education agency's
d-signated staff

2. identify geographic areas to be
served with special education
programs.

By local education agency
and /or appropriatc agency staff
members

3. Specify the human, material, and
fiscal cost of resource personnel
to provide the needed services.

By local education agency
and/or appropriate agency staff

4. Analyze the cost of delivery of Local education agency and/or
needed services. appropriate agency staff
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In the local district Survey the spectrum of the
children's handicapping condi-
tions, resources available,
community sophistication level,
population distribution, and
geographic aspects.

Begin three to six weeks atter
Step 1

At the local education agency
regional service agency, or state
education agency

Proposed guidelines to be
accepted by the local education

iency board and to be imple-
i,,ented by a legislative mandate

Begin within one year after Step 2

In the respective administration
units

The highest administrative office
will designate the appropriate
staff personnel

Accounting and reporting
procedures will be implemented
upon the establishment and
funding of special education pro-
grams within the existing
administrative unit

Secure guidelines from the state
department of education

Via verbal or written communi-
cation with the state department
of special education

Continuing, ongoing process

Al the stale department of
education

As prescribed by applicable law As mandated or requested by
and or rules and regulations funding source

In the respective administrative As mandated by the appropriate As mandated or requested by
units authority funding source

In the respective administrative
units

Utilizing programmatic funding As needed

In the respective administrative
unit

By usual administrative commu- As mandated or requested by
nication means funding soc7:::

"n the respective administrative
unit

As specified by the administrative As mandated or requested by
office in the district or state_ funding source,

L
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WHO

3.1.1, IDENTIFY AND PROVIDE
ACTIVE VEHICLES THAT CAN
BE USED TO INFLUENCE
STATE, LOCAL, REGIONAL,
AND FEDERAL LEGISLATIVE
BODIES TO RESPOND WITH
ENABLING LEGISLATION AND
APPROPRIATIONS TO ENSURE
ACTION FOR EXCEPTIONAL
CHILDREN IN RURAL AREAS.

Survey existing active organi-
zations and other vehicles
are currently involved in
influencing legislation, and
define the goals and objectives
of those vehicles.

Contact the following:

1. Consumer groups. Associ-
ations for Retarded Citizens,
Associations for Children with
Learning Disabilities, and other
groups.

2. Professional groups, e.g., Council
for Exceptionel Children,
American Association for School
Administrators, American Speech
and Hearing Association, etc.

3. State departments of education

4. Private groups

5. Lobby Groups, e.g., National
Education Association. Council of
Chief State School Officers. etc.

6. Bureau of Education for the
Handicapped

7_ Higher education

2. Select the best components of
those groups or active vehicles
which were surveyed.

Initiate a multiagency task force
composed of reprebentatives from
groups contacted during the
above survey

3. Disseminateiassimliate informa-
tion regarding those best
components which were selected.

Co.itact legislators, community
groups, parents, administrators.
teachers, or other appropriate
personnel.

4. Assess and evaluate the legib-
ladye activities of existing
groups.

Administrators. professional
groups, consumer groups,
legislators, parents

5. Initiate new groups. Contact administrators, profes-
sional groups, consumer groups,
legislators, parents.

3/1.2. ORGAICZE COMMUNITY
GROUPS TO INFLUENCE THE
ENACTMENT, FUNDING, AND
IMF -EMENTATION OF LEGIS-
LATION TO PROVIDE APPRO-
PRIATE SPECIAL EDUCATION
PROGRAMS AND SERVICES TO
ALL EXCEPTIONAL CHILDREN.

1. Provide action groups within the
service area with information
regarding the proposed legisla-
tion as related to funding and
implementation of legislation.

The state superintendent of
public instruction, district super-
intendent or advocacy groups
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In the local community, the state
or territory, the region. or the
nation

A written instrument, such as the
following sample questionnaire.

What is the name of your
group?

What are the eligibility require-
ments for your group?

Now was your group formed?
What are the goals o' yoUr

group?
What are the objectives of

your group?
Why was your group formed?
Who in your group is respon-

sible for directing the
legislative activities of your
group?

is this person available and
willing to work on a task
force?

Do all of your group members
function as legislative
activists?

Does your group have funds
for lobbying type activities?

Does your group have an
information dissemination
component, e.g.. newsletter,
bulletins?

At least six months prior to the
legislative session

On the local, community, state or Review the survey to identify One month after the survey has
territory. regional. or national components such as: key people, been initiated or -A.., ..iewed

level financial structure, information appropriate
services. etc. Develop a com-
mittee report.

On a local, state, regional, or
national level

Publish the materials through the
media. Disseminate them through
any available means.

Two months after the surveys or
as seen appropriate

On a local, state, regional, or
national level

Provide evaluation information As determined by multiagency
through a publication. task force in "Who" under Step 2.

In the state, territory, or local
community

Propose guidelines for the
initiation of legislative activity
groups.

After the evaluation of existing
groups

In the state, region, district, or
community

Advocacy groups will contact
action groups through:

conferences
task forces
nawsletters
television, radio, newspapers,

etc.
proftsipnal associiitions
1.dt)

At least six months prior to
when legislative session convenes
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2. Create an advisory council to
develop a legislative platform
related to the enactment, fund-
ing, and implementation of the
legislation.

The stare superintendent of
public instruction, district super-
intendent of chairmen of the
advocacy groups

3. Disseminate information related
to the proposed legislative
phlorm.

Each action group, legislative
Committee, and/or public
information committee

4. Evaluate the dissemination
process.

The advisory council, the district
superintendent, advocacy groups,
etc.

3.1.3. OBTAIN COMPREHENSIVE
LEGISLATION WHICH ESTAB-
LISHES THE RIGHT OF EACH
EXCEPTIONAL CHILD TO AN
EDUCATION.

rob

1. identify problems which require
legislative action.

Advocate organizations or
individuals, including parents,
professionals and service groups

2. Contact supportive legislators
for sponsorship of legislation.

Advocate organizations or
individuals

3. Formulate legislation: (1) have
the bill written, (2) have the bill
reviewed, (3) have the bill
introduced.

The legislator and his staff will
write the bill. The advocate's
attorney, in cooperation with the
advocacy group, will review the
proposed bill. The chosen
legislator will introduce the bill
according to state guidelines.

4. Formulate a strategy for palming
and funding of legislation.

016,A

A joint effort through legislative
personnel and the original
sponsoring organization
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In the state, region, district, or
local community

An assigned facilitator wih ap-
point representatives from various
action groups within the service
area.

Within two months after com-
pletion of the initial dissemi-
nation process.

In the state, the district, the
region, or the local community

By utilizing the news media,
tapping professional organi-
zations, organizing conferences,
writing newsletters, etc.

As determined by the advisory
council

On a state, regional, district or Review the previous steps. Within at least one month before
local community level the legislature convenes

On statewide, regional and local 1. Assess needs for programs and As the need arises
levels services for exceptional children.

2. Review existing legislation in the
home state.

3. Review Council for Exceptional
Children model legislation.

4. Review legislation from other
states

5. Obtain input from state legislators.

On state, regional and local levels Ascertain who the supportive
legislators are by reviewing the
voting records. Establish personal
contact with the appropriate
legislators.

In the state legislature

After the formulation of the
propcia' and before the opening
of the .egislature

Use guidelines provided from the
initial information and use the
information gained from legis-
lator. introduce legislation
according to state procedures.

While legislature is in session, as
early as possible

On statewide, regional and local Educate and solicit support from: On an ongoing basis until the

levels bill is passed
1. The general citizenry through

public hearigs, media campaign,
personal contact.

2. Legislators through lobby action.
tleg-:tinte the final strategies.
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3.1.4. DESIGN PROGRAM STANDARDS 1. Review legislation and program The state superintendent and
AND GUIDELINES TO 1MPLE- guidelines as they exist. staff
MENT THE ENACTED LEGIS-
LATION FOR ALL EXCEPTIONAL
CHILDREN AND YOUTH IN
RURAL, REMOTE AREAS WHICH
WILL ENSURE THE DELIVERY
OF APPROPRIATE SUPPORTIVE
SERVICES.

2. 'licit consumer input. Parents, special educators,
administrators, school boards,
advisory committees. and training
institution staff

3. Draft program guidelines. The state superintendent's staff,
with consultants as needed

4. Circulate for review, and then The same people under Tactical
finalize the guidelines. Step 2.

5. Submit the guidelines ft,r
adoption and implementation by
responsible regulatory agencies.

ti 15u

The state schoo' board and the
department of education
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At the state Lit-pa iment of
education

Organize a task force, which may
include attorney, budget and
management Y. pecialtsts, planning
and evaluation specialists,
inservice people, and other
consultants as needed.

When major changes occur

On statewide ieq onal district
and local levels

Through preliminary hearings,
questionnaires, staff meetings,
and interviews

Before the formalizatio; of
guidelines

At the state depa-tment of
education

Designate a task force for such Prior to the school yea, in which
purpose programs are to be implemented

On a statewide Level By mailing and regional hearings Prior to the school year in which
programs are to be implemented

Throughout the state By official school board action,
issuing a directive to the state
department of education to
disseminate and enforce guide-
lines.

Prior tt, the school year in which
programs are to be implemented
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LEGISLATION TASK FORCE: Funding

I LEGISLATION
Funding 3.2

n

Resource Person:
Judy Schrag,
Consultant,
Boise, Idaho

'Facilitator::
e9:e..90.,,J0,

. .

."You know the reason most often given for.nOt-SerVing,handic4pped-,childrerrlp:rural areas
is lack of funding. It seems to me that this IssUe of fUnding:ls-OMPliCated;- it resents
dilemma ._ The first part is based tc

serve handicapped children in rural areaa.-..But-thkaticondAkart:*.,thedlletirrnals7;04uj
.Whatd011art.are raised are sometimes 'raised and distributed unequally against handicapped
children irrs'sMall areas and certainly no handicapped child should be denied access to an
edUctitlairat. 'opportunity because he lives.;lif:a.-41r4-areaisbe-beCetitioril4*eorits'.:ato POOr:.,Tha:..
task force On legislation funding took.:a look at th*gikaWcitineriatedliowlhal,prilindtonfe*ce
and quickly determined we had a ooMplex-staakfO:AiridertakerJti .e)tie:,kiay.'.::,\Aire.;Collapied..lhe,
goals )ntii;three major tactical' arenas .;- the.1.10t;:i;tp::*stabi!akiii.-,Sciatktasi:to'::daternilne:4hei
differential of serving bandicapPed--childret(4wcomparadittorTaii:Chiloren.::r.in7:.;;4;;;_?.:. 7's

rural areas The
4, . ,..

second goal Wrira-tO:00011(oirt.-: funds In order to develop comprehensive special
'-:,education In rural areas.: The third;:major'gOal Wit-Sta:.thiolottitost4ettectilitipeciat,:edoatici.n

s...:.iiewrepi.-mOdels- in rural areas: is it*. thirt-rniriliTiaLIIMEk-,: , . lapse between our Increased
ody**101edgethat has resulted from this conference and our getting that bodknowledge
o the efforts of

.
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TACTICAL ARENAS TACTICAL STEPS WHO

3.2.1. DETERMINE FROM A DATA
BASE FISCAL AND PROGRAM
NEEDS :IF SPECIAL EDUCA-
TION IN RURAL AREAS.

1. Gather a data base utilizing the
procedures detailed in ;,:_stintl-
fication (1.0). Collect raw data
regarding numbers of handi-
capped children (served,
unserved end underserved),
numbers of programs and
delivery systems in existence,
existing personnel, etc.

Program administrators and
designated personnel

2. Design and Implement a study of
the differential costs of providing
appropriate services for handi-
capped children in rural areas.

Same as in Step 1.

3. Analyze cost data in relation to
current program and future
needs.

Same as in Step 1.

3.2.2. OBTAIN THE NECESSARY
FEDERAL FUNDS IN ORDER TO
DEVELOP AND IMPLEMENT
COMPREHENSIVE SPECIAL
EDUCATION SERVICES AND
PROGRAk3 IN RURAL AREAS.

1. Search out possible funding
sources.

1. Local education unit

2. State and local education
agencies
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In the affected service area 1. Review existing identification
study

2. Search appropriate records
such as those of the local and
state education agencies, other
agencies. etc

After the identification study and
prior to a cost study, with annual
review thereafter. Screen new
students annually.

Same as in Step Design a detailed study (using
program administrators, pro-
grammers, analysts, fiscal people,
legislators). Such a system may
include.

1. Determining fiscal and program-
matic questions which need to be
answered Determine direct and
indirect cost categories

2. Look at the existing accounting
system

3. Modify the existing accounting
system to be able to provide
needed cost or program data.
Develop forins and procedures
as needed

4. Train personnel to utilize the
modified accounting system.

5. Pilot the accounting system.

8. Implement, modify, and refine
the accounting system.

Same as in Step 1. Summarize data in a meaningful
form:

1. Determine the costs of programs
at continued (present) level

2. Project the costs of increased
and appropriate services for
unserved and underserved
handicapped people.

As scon as Step 1 is completed

Altos. the completion of the cost
study and prior to the presen-
tation of the results to the
appropriate funding agency

In the State Department, in
Health. Education and Welfare,
and in the Department of Labor

1. Consult the appropriate program
officers of granting agencies.

2. Obtain information on "Requests
for Proposals." from the annual
catalog of Federal programs
(Federal Printing Office),

Initially and ongoing, upon
completion of the needs study
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2. Select appropriate federal
grantors according to local
unserved needs and identify
program proposal requirements.

State and kcal education agency
staff, administrative personnel,
and or designated personnel

3. Develop program models to meet
unserved needs according to
federal guidelines and delineate
sources of support for proposals.

Administrative personnel, pro-
gram developers, or the super-
intendent or his designee

4. Submit proposals and documents
of support.

Requesting agency personnel

3.2.3. OBTAIN THE NECESSARY
STATE FUNDS NEEDED TO
DEVELOP AND IMPLEMENT
COMPREHENSIVE SPECIAL
EDUCATION SERVICES IN
RURAL. REMOTE AREAS.

1. Present information to state
legislators concerning program
services, and financial needs.
Include information about
present status and projected
plans.

1. Lobbyists

2. State superintendents

3. State department personnel

4. State advisory committee
members

5. Local education agency
personnel

2. Submit appropriation recom-
mendations to state budgetary
committees.

State director of special edu-
cation with input from local
superintendents. or appropriate
agency directors
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HOW WHEN

In state and local educaon
agencies

1. Identify inmet needs from the Atter the needs assessment and
local assessment (see 3.2.1), prior to proposal writing

2. Identity local and unmet needs
from the local data base and
select the federal grantor which
could best fund programs to
meet the needs.

3. Request guidelines for proposal
requirements

4. identify grantor's proposal
requirements.

In the local education agency 1. Gather input and data un needs To meet deadline requirements
and consultants

2, Brainstorm possible solutions

3. Select feasible solutions accord-
ing to available resource criteria.

4. Adapt the model to meet federal
guidelines.

5. Establish a timeline and
budgetary structure

6. Write a proposal according to
federal guidelines.

At the federal granting agency's
headquarters

As required by guidelines; obtain
documents of support from
relevant agencies.

To meet deadline requirements

At legislative committee meetings. 1. Presentation of identification and
or at individual office appoint- needs assessment documents
ments (see 3 -2.1)

2. Making use of plans of present
service documents and cost
analysis reports

3. Invitation to legislators to visit
communities and programs. also
legislative fairs

Prior to and during the legis-
lative session

At legislative committee meetings By recommendations to state
budgetary committee, taking into
account present expenditures
and projected program costs
determined from local education
agency needs

1

Prior to the legislative session,
or other appropriate deadline

191



TACTICAL ARENAS TACTICAL STEPS WHO

3. Submit key funding legislation to
selected legislators of the
general assembly.

1. Parent advisory councils

2. State and local personnel

3. Professional association
personnel

4. Legislators

4. Organize constituency luppue
and communicate that support
to the lagis'ation committee.

Advocacy groups. e.g., Associ-
ation for RetardeiJ Citizens.
Crippled Children. native peoples,
education associations. indi-
viduals. etc.

3.2.4. OBTAIN THE NECESSARY
LOCAL FUNDS TO DEVELOP
AND IMPLEMENT SPECIAL
EDUCATION SERVICES AND
PROGRAMS IN REMOTE AREAS.

1 Identify and approach sources
of funding, other than state and
federal agencies, to obtain
supplemental monies for pro-
grams for handicapped children.

The district legislator, local
school board, school personnel.
parents. other community
members, etc.

2. Present program needs to the
community at large and local
school board members.

The program administrator, desig-
nated school personnel. and or
parents

3. Encourage school boards to
financially support specie!
education programs at adequate
levels.

School personnel, parents, and
interested community members

3.2.5. DEVELOP A COST-EFFECTIVE
DELIVERY SYSTEM TO SERVE
HANDICAPPED CHILDREN IN
RURAL AREAS.

1. Design a planning model for
special education in rural areas
based on geography. population
distribution, finance patterns,
local politics, and parent task
forces.

Program administrators, desig-
nated personnel, etc.

2. Review existing delivery systems
(regular and special education)
for potential application of
alternatives.

State consultants, board mem-
bers. parent constituents, local
school personnel. local advocacy
groups. other community groups,
local teachers' education asso-
ciations. etc.
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At legislative committee meetings By formulation of legislation to
reflect rural fiscal needs with
input from parents, minority
leadership. special education
personnel, university specal
education departments, and other
relevant community and agency
personnel

Prior to the legislative session, or
other appropriate deadline

At the local and state level 1. Use existing groups to develop
task forces to submit letters.
telegrams. phone calls to
legislators expressing needs
and desires

2. Raise program and service needs
as issues of election platforms

On an ongoing basis

On the local district or county 1. Establish a non-profit On an ongoing basis
organization.

2. Present program needs to the
following:

private foLndations
local business and service

organizations
local government
charity organizations.

in the community at large and
the local school board

Through the media TV, radio,
newspaper, etc. (See 1.1.1.
"identification awareness
program ")

On an ongoing oasis

In local school board meetines Present rationale and use Ongoing as needed
appropriate presentation

In the affected service area Utilize a third-party evaluation
team as found in Regional
Resource Center, Area Learning
Resource Center, and university
models.

During the initial stage

In the affected service area 1. Review literature.

2. Use other media.

3. Make on-site visits.

4. Bring in outside help,

5. Contact or evaluation of
existing s is. ,U

During the initial stage
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3. Evaluate the review of existing
and proposed cost-effective
delivery systems to identify the
most feasible alternative(s).
Implement the most viable
models.

Superintendents, school board,
or designated person(s)

4. Evaluate the service delivery
model and modify when appro-
priate based on cost-effective
data.

Superintendents or their desig-
nees, or third-party evaluators
or other consultants
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In the affected service area Compare data collected in Step 2 Upon completion of Steps 1
with planning model in Step 1. and 2

In the affected service area Utilize a third-party evaluation Review annually
model, if possible.
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DIX A
STATE REPORTS

STATE REPORTS FROM REGIONS #1 and #3

The state directors of special education from the t6 states in Regions = 1 and =3 were
invited to give a 15-minute presentation to the conference participants. Since the scheduling
of the conference coincided with state legislative sessions in many states. several state directors
were unable to attend but sent a representative to share their state's progress in serving
children in rural, remote areas

These talks, which were part of the morning session each day, were ar informative and
enjoyable feature of the conference Highly condensed summaries of each of these state reports
follow. Most statements are direct quotations. but paraphrases are also used to capture the
main ideas in the limited space.
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KAREN DAVIS, Presenter
Education Program Specialist, Division of Special
Education, State Department of Education
Monday, February 3

Greetings from Fred Rozum who couldn't be he e,
he is meeting with our legislature this week. I'd like to
share with you some background information about
Arizona We have fourteen counties in Arizona and
of the entire state. only two areas are considered urban
That s metropolitan Phoenix and metropolitan Tucson
The rest of the state is considered rural, so you can
see that daily we are dealing with services to rural and
remote areas Mancopa County has 54% of the state's
population and that's all in Phoenix, Pima County,
with Tucson. has 20% We also have 297 school districts

We are currently facing a legislative mandate which
was passed early in 1973 The mandate covers special
education for all hardicappeC chlIcIren except for
the emotionally handicapped, al el must be underway
by 1976 All of the districts are gearing up to meet that
mandate and they have to develop a district plan and
submit that by July 1 Almost all of our activity this
past year has been working 1.4.,ith districts to assist them
in this chore When you have a bt:Oerntendent who
does everything including taking annual pictures, and
have him write a 62-page plan for special education
when he has never had that, it is a pretty difficult job.

Each district must have a district-wide survey, and
to help them we have set up Operation Screen. I think
everybody in the entire state was a bit shocked in
what their screening was turning up In most cases,
the district had not been aware of what this was going
to mean to them and had no evaluational services
For those districts who do not have a psychologist
On staff and no funds for a psychologist, we recruit the
personnel and pay the bill

Under Title VI-G we are run-ing an urban-rural repli-
cation model for learning disabilities. This is in its
fourth year and they are now involved in teacher
training

Through protected figures of kids we will place in
special education, we anticipated a shortage of 3,000
teachers Our universities last year graduated 187
people in special education, so you can see we thought
we were in big trouble. So we worked with the univer-
sities in setting up extension courses around the
state As you probably know, you have to have a certain
number of pe...ple enrolled. It you're talking about
Pumpkin Center. Arizona or Blue, Arizona where two
people might make up the entire faculty, you know the
course will never go. The state department is currently
paying the deficit The legislature has suggested very
strongly that students will be placed in the least
restrictive program. Consequently, the majority of
students are being handled in a resource setting and
are in the regular program a great portion of the day,
so we wanted to do something to gear up the skills of
the regular classroom teachers. The teachers are
really enthusiastic, In Bisbee we said they had to have
30 teachers enroll, 180 people showed up That's the
type of response we are getting.

The state department also uses consultant specialists.
Specialists are recruited who are master teachers
actively working in the field. When a district needs
a pecion or a certain type of information, the state
department finds a specialist skilled in that area, coor-
dinates getting the two of them together, pays mileare
and expenses and a $20 per diem. The requesting
teacher may choose to visit the master teacher's class-
room This is in many areas, not just special education.

Our Entire state staff is looking to being regionalize(
at least half of them within the next year They will
act as regional advoca.es -- as the direct communi-
cation link to the districts in their assigned regions
Thank you

/`12 Akko-j- °au
199



IDAHO

rfo
V

JUDY SCHRAG. Presenter
Consultant
Monday, February 3

I bring you greetings from Gene Ile Christensen, the
acting director of special education in the State of
Idaho, who is at this moment presenting to the Idaho
Legislature the annual status of special education
in Our state. In wluly, 1972, the Idaho Legislature passed
mandatory legislation for all exceptional children in
Idaho The next year. the legislature asked for a study
concerning how well this legislation was being enacted.
Through funding from the Rocky Mountain Regional
Resource Center, Idaho conducted a needs study
concerning the present status and future demands of
special education in Idaho. We found that during
1973-74, Idaho was serving approximately 28% of their
projected numbers 01 handicapped children in 72 of
the 115 School districts in the state. We also found
a great deal of variability in the range of educational
opportunities across Idaho. For example, the chances
of having access to special educational programs were
five to seven to ten times greater in large school
districts than in small, rural areas.

We also found a fiscal barrier. At that time Idaho's
special education finance pattern was based on average
daily attendance which discriminated against rural
areas in program development. We found a legislative
barrier there were loopholes in our exclusion clauses
and compulsory attendance level. We also found infor-
mation communication barriers. Many parents were
uninformed of the fact that mandatory special education
had been enacted and this meant that services must
be provided for their children. We had model projects
going on throughout the state that had not been
disseminated so that they could become a catalyst for
other program development in other areas We found
that after one or two years of teaching in special
education positions. 49.8% of the special education
teachers leave We found other complicating factors
and we set out to systematize activities and strategies.

I'd like to briefly mention some of the thinns that have
occurred in the last few years to help provide adequate

seNice delivery for exceptional children. First, a pub! c
information campaign is presently being planned to
inform parents throughout the state of the types of
special education services that are available and being
planned. Secondly, efforts are underwEy to systematize
child identification procedures in communities. school
districts and other agencies, as well as to systematize
comprehensive evaluation within public schools.
Third, a learning resource system of regional and
local learning resource centers has been developed.
To date special education programs have been devel-
oped in 94 school districts out of our 115, which leaves
some development to occur, Pre-school programs
and vocational programs are being developed in child
development centers, state institutions and in the public
schools. Several federal projects have been initiated.
We are urging our legislature to tighten compulsory
attendance exclusion clauses, and to further support
higher education institutions so that we can produce
and train the needed special education personnel.
Al the present time we project meeting about 50% of
the demand in the next few years. We are supporting
projects such as training activities at the Idaho State
School and Hospital, They are assisting the state
in training people to adequately serve the severely
handicapped child. Another need is to reduce the
tremendous turnover rate in special education teachers
in Idaho. We have a couple of activities that will be
initiated to hopefully reduce this attrition rate. H is our
hope that in the next few days, with interaction with
conference participants and with hard work in our
group, we'll come up with further ideas that we can
take back and implement in the State of Idaho to pro-
vide the needed quality and quantity in special
education services for our exceptional children.
Thank you.
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EL SA THOMAS, Presenter
Coordinator for Special Education,
Department of Education
Monday, February 3

I would like to start by first thanking the Rocky
Mountain Regional Resource Center for inviting us
We had to travel about two days to get here. The
Trust Territory, as most of you probably know, is about
the size of the United States, or about three million
square miles Unfortunately, 2,999,300 are water and
only 700 of it is land. We have over 2.000 islands
divided into six administrative districts. Starting from
the east to the west. you have the Marshall Islands.
Ponape, Truk, the Marianas, Yap. and Palau. These
islands are separated by at lesst 160 miles to about
700 miles. Inter district communication or travel is only
possible through ships and planes. The biggest school
has a population of about 1,200 and the smaller
ones, which are on the very isolated islands. may
have about 20 students and maybe one teacher or two.
These schools may be visited at the most three times
a year The Trust Territory has a population of about
113,000 people spread out in all of those administrative
districts. To complicate things further, nine languages
are spoken out there and over 60% of the population
are between the ages of 0 to 20.

Special education is very n.ew in the Trust Territory.
I guess it first arrived on shores in 1968. There
were some funds. but no professional persons. In 1970
two professionals were hired from here to start the
program. Now we have over 30 people, in the program
administrators and teachersand serve approximately
500 kids in all of those districts. Each district has
a special education coordinator. Because we could not
Possibly train everyone within two years time, we are
trying to bring inservice people to the islands or send
these people to the states so they can get some
training. In each district today we are trying to provide
services to the mildly, moderately and severely
handicapped

It is not easy io identity all of our handicapped cases,
especially when yOJ think about an island that is 500

miles away, and the ship only goes three times a year
In our district they have completed a search without
any funds and have identified about 30 children with
hearing problems. Now until this is done it is very
difficult for us to do any kind of comprehensive
planning. We are trying to retrain from comig up with
some kind of comprehensive plan that is u'evelopud out
of our dreams. We must get this search project com-
pleted and identify all of our handicapped children,
the kinds of handicap they have, where they are, and
then start thinking in terms of what services can be
provided. Of course we have some ideas, the itinerant
model may be the most workable one. Then you can
shift a person from school to school and with a minimal
amount of expenditures.

We also have manpower training designed to provide
two territorial trainers who would visit each district and
then work with a district trainer. They would go to
a school and train the total staff. It is designed to be
conducted when school is in session, and the training
packet:: are designed to address problems as they
are identified in the classroom. We are also operating
an early childhood project and we're hoping to
expand it.

We also have a Title III project which is basically
involved in developing materials. One of the problems
is the nine languages. The Title Ill program tries to
evaluate what is going on in the classroom, see what
kinds of problems the kids are having with the materials.
and then design special kinds of materials to be used
in the classes. The materials are actually diagnostic
and remedial packages. Because of the ruralness and
remoteness of our area, we feel that most of the
objectives of this conference are very releiant to us
and we hope you. too. will learn somethi:Ig from us,
Thank you.
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FRANK N HALL, Presenter
Educational Specialist, Albuquerque
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When I go places and represent the Bureau it is
usually pretty obvious that I in not an Indian Many
Indians don't look Indian anyway they don't have
a feather and all that In the Bureau of Indian Affairs
we are changing It is already noticeable in many areas
There s iess Anglo leadership and more and more
Indian leadership We have seven BIA, represantatives
here at this ccntorence and four of them are Indian
I II be intr,LiJuCmg them in just a minute We have BIA
programs in about 40 states. but actual education
programs operated by the BIA are in 17 states We have
200 BIA schools federal schools for Indians
nationwide They cover fror, kclergarten through
junior college

As far as specie education is concerned. we didn't
do a lot in the is,A until around 1967 or 1968 Some
programs began to appear. primarily on the Navajo
reservation and in the last few years we have made
considerable gains The word categorical was men-
tioned earlier We don't have categorical funding for
special education in BIA VIde need that, we know we
do but we haven't been able 10 get it yet Title I
ESEA funds have helped as most Part B of the Edu-
cation of the Handicapped Act. Title VI funds, have
also been helpful because they provide us with an
adeamisrrative person to work full time in special
education in the central office So we do have some
progra,ris

Almost all of you deal with Native Americans some
time Out of 200.000 Native Americans in school, only
50 000 or about one-fourth of them are served by the
BIA and public schools serve tne rest At times you
will probably want to ask questions of BIA people
who work within the schools At the present time there
are about 13.000 Indians in college, and about 1,000
receive degrees each year So we are getting more and
more higher educated Native Americans who are
increasingly able to assume leadership roles in the
BIA as well as other areas

The BIA has come a long way in the field of special
education and we owe a considerable part of that
to the Nctional Association of State Directors of Special
Education, the other state directors in our region who
have worked closely with us. and especially the RAC
and ALAC for their help over the recent months ard
years We just published a special education guideline
for the BIA and this came about through the assista.-ice
of the ARC here in Salt Lake I hope you wits get
acquainted with the folks I have introduced and find
nut now they can be of more help to you
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JIM WIGGINS, Presenter
Consultant. Special Education Planning
Tuesday, February 4

In Colorado each year we went to the legislature
and asked for money and they said, tine, we want to
serve all handicapped children How much rnone do
you want? We would give them a figure and they would
cut it down a little So. in 1972 they said, no more!
Go out and find the kids and tell us how much it will
cost to educate them We will do this on a
basis We went out. made a check list, screened every
kid in the elementary schools. and grades 7 and 10
in the secondary schools. We found that 85% of the
teachers' referrals using this screening instrument were
accurate The number one thing we learned was that
teachers know their kids. Never undersell them. Number
two, we felt that with the proper support, materials
and assistance. the regular classroom teachers can
serve the majority of our handicapped children. And
number three, we found out where the kids were.
There is no excuse in special education not to be able
to supply the data that you are doing a good lob

We have a mandatory law that we will serve all
handicapped children. You have the same laws in
many of your states. We have 181 school districts in
Colorado ranging in size from 12 stuaentc to 93,000.
It was impossible to attempt to work with each
individual district so we reorganized the state into
43 special education administrative units. Every unit
has a director of special education, some have assist-
ants, and every unit has its own staff to provide
services to the rural areas

We are all gamy to have to develop, regardless of
whether we arE urban or rural, a good management
data system ou must know how much time the kids
spend with Me teachers, what the teachers do, and
most importantly, are you d3ing any good in special
education? How many of your speech students
are rerr ated each year? How many of your learning
disability students are remediated each year We
can give you those figures in Colorado.

U

Last year the legislature appropriated $2 million for
the inservice training of regular classroom teachers in
dealing with children with handicaps. We inserviced
over 20,000 regular teachers last year. This year it
looks like we are going to be running about 28.000 to
32,000 By July 1 of this year every education major
will have received training in special education as
a graduation requirement. This has taken a long time
to do. We honestly believe that by the use of inservice
traMing for every teacher in the state, by the use
of the administrative units and the fine staffs the rural
areas ure developing, that we will be able to provide
services to every handicapped child by the end of 1976.
The teacher in the rural or remote area is not an
isolated person. They are part of the total team.
Thank 'you
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LAFIRY "SMOKEY- DAVIS, Presenter
Educational Consultant, Exceptional Pupil Education,
Nevada State Department of Education
Tuesday, February 4

I'm very happy to have the opportunity to be with
yc'Jdur-rig this conference and i am very happy to have
six of illy colleagues from the state of Nevada here
with us.

All of our states represented here have, in my opir ion,
many of the same problems and needs. This is especially
true in special education areas, and Nevada is no
exception to that, Our state is 350 miles w.de and 500
miles long, Our total population is just around 500,000:
cur two major popula, centers are, of course,
Las Vegas and Reno ano they comprise approximately
85% of the population. We have seventeen counties
and seventeen school districts, which simplifies our
problem a little more than maybe some of the rest
of you. We have a mandated special education law and
a unit financing system which, I believe, is one of the
better ones. The only problem is we are oniy appro-
priated half the money to do the job, so we are only
doing halt the job. We're serving approximately 52% of
our projected handicapped population and we have
many. many problems in special education that we
are not getting to Of course, one of the most serious
problems is how to provide services in remote and
rural areas.

From the state department level we provide consultant
services, inservice training, workshops obtain materials
and media, we do some diagnosis. We have a two-man
staff_ we have limited funding, so we ere not able to
do the job effectively in Nevada from a state department
level I can't say enough good things about the uni-
versities We only have two. but they are good ones.
The staff at these universities do the same kinds of
things that we do at the state level: they go out into the
districts and provide excellent services to teachers
and kids and parents in those districts. We also have
a good working relationship with related agencies in
our area

We're not reaching teachers and parents and kids
who live 400 miles from the nearest windmill. At certain
times of the year you can't even get back there, unless
by helicopter. We got the idea that the only way to
bring services to these people is to assign someone
to work with them. If he had to tie a Honda on the
back of his station wagon, take a bedroll, or fly, our man
has done that. We call him our circuit rider. 1 feel that
he is doing the job. Today, in the second year of
this project, our circuit rider has brought services to
over 350 kids in some very, very remote, rural areas.
He's helped inservice regular classroom teachers.
When he's out there, whateve' the problem might be.
he diagnoses, he prescribes, he inservices, he brings
materials and media. 0.ir circuit rider is housed at the
University of Nevada, Reno_ This project is the combi-
nation of lots of efforts, but it is funded jointly by
the CMG here in Utah and the Learning Resource
Center in Las Cruces. It gets a little help from the
Nevada state department, a little help from the Univer-
sity of Nevada. Reno. Unfortunately, this program
only t. %ids the northern part of the state. We're looking
now into serving the southern part of the state.

In closing, may I say I'm wearing three different hats
at this melting. As a consultant to the state department
of education in Nevada, I'm indebted to the Regional
Resource Center and the Learning Resource Center
for providing Nevada with the opportunity to try
and get soma services into the remote, rural areas: as
a member of the management board of Region =3.
I am grateful for the opportunity to attend conferences
such as this. for all the other services that you people
have given our state and our region. and as president
of NASDSE, ' am co ifident that the cooperation
between agencies on a federal, regional, and state
level indeed exists. Thank you.
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Aso presenting:
DON TRUMBULL
Specialist, Mental Health, State Training Program

I would like to tell you what I see as significant
movements on the state department level in Oregon
that are going to affect not only service to rural chil-
dren, but services to all children who are handicapped.
One is current legislation. Last year legislation was
passe° that requires all school districts to be respon-
sible for the education of all school-age children,
whether they serve them in or out of the district.
Teacher certification is being changed so that there's
a combination certificate where a single teacher is
trained to serve ELP. emotionally disturbed, physically
handicapped and extreme learning problem children,
under a single service model. Under Title Vl -G monies
we are providing diagnostic services for children in
rural areas where such services are not available.
We bring the children into a diagnostic center at one

of our colleges. This program has now developed
model satellite centers.

Under Title III we have probably the most advanced
program in the state. It is designed to demonstrate that
you can teach kids with varying handicapping condi-
tions within the same model. It is going into its validation
this next year. We also have a network of regional
SEIMC centers, Another significant happening in our
state is a new program, the Parent as the Consumer.
We are beginning to educate parents as to what is
a good program and what we should be delivering.

Don Trumbull One of the problems we've had was
that Oregon was late in getting into services for the
trainable mentally retarded. We did not really attend to
that issue except to put these folks in mental institutions
until 1969. When the state did move in that direction,
they chose the mental health division to administer and
fund TMR programs, which are mostly located in public
Schools. We have to coordinate to keep government
agencies from setting up problems that districts have
to overcome.

The mental health division has seven distinct services,
four of them applicable to educational services to
rural areas. The first is diagnosis and evaluation. We
have a center in Salem that does diagnosis and
evaluation for the MRDD population, and six satellite
centers. The center, upon need, will release a traveling
team to go to the remote areas, diagnose and evaluate
suspected youngsters who have been identified by
the local mental health clinic. The second service is
a parent training model to train teachers in the
techniques of parent training and to develop a pro-
gram for parents to work with their own children

As a third service, we have service coordinators serving
24 of our 36 counties. This concept developed around
each county having a fixed point of referral some one
person that the MRDD population could identify with
and have services directed from. The last program
is a preschool program for MRDD chldren frc-m birth
to six years. Currently about 350 children are in
preschool programs.

With the TMR program we have discovered a way
to deliver service to rural areas. When a TMR youngster
is identified in the rural community, an aide is placed
in either an EMR classroom or in a regular classroom
with the responsibility of providing educational services
to this child. An aide can have up to four children in
a regular classroom. This child can get or the same bus
with his brothers and sisters and go to the same
school. This is the most normalizing thing that can
happen to a handicapped child. The effectiveness of
our whole TMR system is measured by the student
progress record, which is a criterion referenced test
covering thirteen major areas. It is a pre-post test which
we have computerized at the state level so that the
progress of every student is charted on a yearly basis.
We are feeling pretty good about it. Thank you
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Tom Brown, of cow sends his best to all of you
He too. is tied up with the legislature trying to get our
annual funds Alaska has several agencies that are
directly related to the education of children in rural,
remote areas Of course the state department of
education is involved. represented here today by the
acting director of special education, Arlys Loew.
The Bureau of Indian Atlas's has many schools in the
State of Ala,;:ka, the Alaskan Native Associations are
very much involved with Alaskan youth, and we at the
University of Alaska are also very much concerneci and
involved When we talk about rural, remote, we have
that in ample quantity, our state having dimi: _Dons
both north south, east and west greater than the
contiguous 48 states. square mileage approximately
1 5 of the contiguous 48 states. When Arlys goes to
visit her most remote school, Atka, which is about
2.000 miles out in the Aleutian Chain, this must be done
by boat for 2.000 miles on open sea The University
of Alaska campus extends from Yakutat to Metlakatla
which are about 800 miles apart None of the com-
munities are connected by road so we measure our
distance by air time A couple of years ago the state
department realized that the naming needs of teachers
in the very rural and remote areas were not being met
so they contracted with the University of Alaska, Juneau.
to initiate an ongoing inservice teacher training prograrii
which was designed essentially to offer teachers in
rural Alaska the skills they would need to educate
exceptional children in their care within their own
classrooms We have been very successful in taking
programs t' Mese teachers It is very expensive but we
are managing to do it I have two people on my staff
who ate on the road. In the air. I should say. four
out of every five teaching days of the week

Also presenting were:
ARLYS LOEW
Acting Director, Special Education
Alaska State Operated School System

Arlys Loew Basically, education to all children in
Alaska is based on three quite different organizational
systems. You have the borough system for larger cities
like Anchorage, Juneau, Fairbanks. You have those
children served by the BIA schools and these basically
are rural and remote schools The responsibility for
all the other children rests with the state-operated
school system. First of all, if we are to identify excep-
tional children in a rural, remote area where you have
not only three separate cultural groups the Indians,
the Aleuts and the Eskimos but you have a white
population that has come in from the outside, what
means for identification of exceptional children is
appropriate to each of those cultural groups? What
right do we have to move into a village and say this
child is mentally retarded or this child is learning
disabled, without looking at the implications for that
child within his village setting? What is the impact on
a wilage if we say there are 20 handicapped children in
your village when within that village life, perhaps those
children are absorbed comfortably and well into the
culture? And yet, how do we account for those dollars
that we receive from the federal government without
being able to identify accurately the problems those
children have in some terms that articulate with
the dollars we receive? What are the qualifications of
the people who are to do these identifications? How do
we find the people and put them out into those fourteen
regions and keep them in touch with things that are
happening in the outside and still keep them in tune
with the communities in which they live? What is an
appropriate curriculum for the child who may live
his life in a rural village in Bush Alaska or in a com-
munity of 2.000 or 3.000 people, but who also must
be prepared to make the transition to a culture outside?
Are there some easic qualities that we can develop in
exceptional children? Can we bridge the gap between
identifying and working with the handicapped child
and the gifted child b "cause of the tremendous need
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for leadership in skilled people to come into Alaska
to take the place of those of us who are coming in
from the outside" We do have mandated special
education from to 21 and this is an ideal beginning,
I think We do have legislation that provides for assess-
ment and annual ieassessment ct children. that pro-
vides the parent Itta opportunity to challenge that
assessment We need appropriate funding, we need
additional legislation. we need strong leaders, if we
are going to tackle the job that we are doing.

RONALD MALLOTT
Alaska Federation of Natives

Ronald Mallott I think that special education is
reaching out to the people at the closest level possible

personalization, not bureaucracy. Our problems are
not merely identification, not merely diagnesing. I think
one of our major problems is prevention We are
required to remove our students from their home
environment in order to provide an education We are.
in effect. stealing them from their families, the land
that they love We are. in order to provide then, an
education creating special education problems. The
State of Alaska has approximately 350.000 people.
Of that population. the native population is about
55.000 iNould it amaze you to know that of that 5E;,000
people. the Alaskan native has the highest suicide rate
nationvvide? It has the highest school dropout rate
nationwide It has the highest alcoholism rate. nation-
wide So I think we must direct our concerns, not only
in Alaska. but nationwide. to preventative measures
in special education There are caut,ative factors
outside of birth defects I think it bet, oyes us to
direct our attention to those factors
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ALBERT GOMEZ, Presenter
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Wednesday, February 5

The Division of Special Education under the direction
of Mr Elie S. Gutierrez has been very successful in
moving special education forward ire the State of New
Mexico during the last four years. New Mexico has had
special education programs since 1958. but prtlipss
has been most rapid since 1971 as categorical funding
took effect The legislature has mandated services
for all exceptional children by 1977. However, the
legislature has not been as willing to appropriate
sufficient resources to implement the mandate.

New Mexico is a state with a large geographical area.
There are 32 counties and 88 school districts_ One
district, Albuquerque, has approximately one-third of
the total school and state population. Eleven other
school districts have approximately one-third of the
population, while 76 school districts share the
remaining one-third

One of the highlights of our work is the incidence
study, of which many of you have probably head.
By using a stratified random sample in 16 school dis-
tricts as representative of the geography, the size, the
ethnic composition, and the economic level of other
school districts, the results were a good sample.
The rate of incidence is very close to the national rate.
The study indicated approximately 25% or about 45,000
children need special education services.

As a result of the incidence study New Mexico
developed a plan for the delivery of services. To avoid
labeling children, the plan is based on educational
levels of need. referred to as A. B. G. D and E instead
of categories

The Division of Special Education has developed
guidelines, procedures and a manual for administrators.
They can quickly refer and see how to establish and
to implement special education programs in accord-
ance with the guidelines_ As you know. one must

re-educate decision-makers about special edu. atinn.
The administrators want to cooperate. They want to
enhance their school programs. They have welcomed
the manual as a planning aid.

Special education is growing in New Meaico, Four
years ago we had programs in 36 districts; today there
are special education programs in 82 of the 88 districts.
This year four more have applied. We are serving
approximately 9,500 children, which is close to 25%
of the total need, but we still have a long way to go.

New Mexico has four regional special education
service centers with four components: diagnosticians,
teacher training, program development or technical
assistance to local school districts, and media and
materials. The diagnosticians in the centers will have
diagnosed and identified a few more than 2,000 children
by the end of this school year. They are c-n schedule
with the predicted outcome. New Mexico has teacher
certification requirements, and is adopting competency
based certification for diagnosticians. We need to
serve more of those children who are not being served
and increase services to those who are underserved
I hope that today has been one of communication
between you and the State of New Mexico. Thank you.
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JOSEPH REED, Presenter
Director, Region V. Board of Cooperative Services
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it is a pleasure for me to bring you greetings from
jig, wonderful Wyoming, and especially from Lamar
3ordon who at this time is meeting with the legislature.
In Wyoming we are experiencing the phenomenon
that some of you have gone through; it is called impact.
We have lots of coal. consequently we are getting
lotS of people as companies are building power plants
Rock Springs three years ago was a quiet little town
of 8,000-9,000 people Today the population is close
to 30.000 It really creates problems for schools because
it takes all the time and energy to keep buildings and
teachers, much less trying to worry about some of
the other impact problems. One of them is that the
incidence of handicap is much higher than it is with
the normal stable population that we are used
to serving

We are doing some things we think are rather signifi-
cant We've had good state law on the books for
several years very comprehensive law. but it had one
big flaw It didn't have any timeline for implementation.
This is one of the things Lamar is doing right now
developing rules and regulations to implement the law
regarding education of the handicapped children in
the State of Wyoming. It will have the timelines built in
to comply with the federal mandate. By September.
1976. all districts will have submitted a plan and by
1979 it will oe implemented

We've developed a delivery system, an Educational
Resource Center concept This year we have five
operating ERCs in the state, which provide an organi-
zational structure for special services. The ERCs provide
four total services program facilitators, material spe-
cialists and material centers, in addition to the diagnostic
personnel. the special teachers, the speech and occu-
pational therapists. the whole gamut of specialists
that we utilize. We are really pretty enthused at;cut the
ERC plan Working with the NWRRC crew in Oregon.
we are getting lots of services. things are beginning to

happen. We have had a problem with getting our
regular classroom teachers to find out more about
the special classroom programs since the main-
streaming concept is being pushed, A lot of those
teacherS have many handicapped kids in their class-
rooms. As an incentive for these people to find out
more, the state department has come up with a
recertification credit program. The ERC staff do lots
of inservice for recertification. This seems to be quite
an incentive, especially in an area such as ours where
we are 350 miles from the only state university.

We have a new hearing conservation project this
year which is working out well. It provides a resource
for rural areas. Our speech therapists for years have
isolated hearing problemii but there was nothing they
could do about it except refer the child to the family
doctor, and unfortunately the doctor wasn't always able
to provide assistance. The RRC and LRC people are
providing some really great services to us as i know
they are to the rest of you and we are very happy we
can be a part of this type of conference. Thank you.
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Washington state law provides for a mandatory
education of all children who are handicapped. This
includes funding for learning disabled and emotion -
ai'y disturbed children The functional definition
contains referral procedures provisions for a wide-
range assessment development of Short-term and
long-term objectives, continuous measurement of the
child's progress and program effectiveness Included
in this mandated process is the parent We are
extremely grateful for assistance from the governor
of the state and from a very knowledgeable state
legislature A major consideration haS been the
support we have received from the state public school
superintendent who has kept involved, aware, and
-interested Accurate data, facts, and projections which
we provide, these kinds of systems helped us to
educate the legislative people The state office has
been supported and advised by a special education
advisory council composed of parents and educators.
The council meets regularly and assists in developing
state policy Believe me they are not a rubber
stamp group

We in Washington are tremendously proud and excited
about our direction but we aren't complacent We
have over 160 people active and involved in fourteen
different task forces, investigating. determining and
recommending in such areas as redefining the
emotionally disturbed definition, vocational education
for the handicapped on the secondary level, teacher
certification and special education, early identification,
institutional programs, and so forth Our state plan
clearly indicates state priorities The ARC and the
ALRC provide an added dimension In summary, our
priority is to keep going Early identification with
intervention and intermediation, to increase training
opportunities in continued close cooperation with
,rur teacher training institutions, to stimulate and
facilitate pre-school programs, to guarantee the handi-

capped in rural and remote areas receive parity in
support servires, to assist decentrdlizatton from the
institutions -- these are our priorities_ Thank you
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On behalf of the six colleagues here from Montana,
and Mr Larry Holmquist, I bring you greetings from the
Big Sky Country and Land of Shining Mountains.
About a year and a half ago Montana came under a
new state constitution In addition, just over a year ago
or less, we got a new special education law and the
pressure groups were very strong in Montana and
they demanded immediate implementation of that law,
that is. for this school term, 1974-75. The guidelines
came out the 27th of September, which is about a
month after school starts up there, so we are wrestling
with a lot of problems. We are currently holding meet-
ings in the state to rewrite, extend and clarify those
guidelines that were written last September. 1 think this
was an excellent bill, an excellent piece of legislation.

Probably the most important new concept in the
law is the term educationally handicapped. This is a
very broad term under which you can qualify about
any youngster who needs some form of special
intervention to keep up, to achieve adequately in the
school system One of the special conditions that
is particularly noted in the law is a large Indian
population To implement the law, the guidelines
establish local study teams.

These teams have the authority for placement with
all the restrictions that have been mentioned in this
conference about prior parental approval previous
to diagnostic testing and previous to placement. The
child study team has tremendous authority to go
ahead and make such placements. So there is a great
degree of local control and that seems to stem pri-
marily from our new constitution. We have the regional
services concept where the state is broken into five
regions for special education services. I think four
of our seven people here are from regional service
centers throughout the state.

The emphasis in the law is on rural remote areas.
The people from the regional services have a funda-

mental rule that says the smaller the school and the
more remote, the higher On. priority in terms of services
We have a large Indian population in the state, some-
where around ItA-20%. We have seven reservations
which are the most remote, the least developed, and in
the least desirable areas in terms of the economic
potential and possibilities for these people.

It is very easy to create school districts in Montana
and there has been a good deal of consolidation and
annexation taking place recently. trou in the admin-
istrative end know what 2.000 school districts present
in the way of problems, especially with emphasis on
local control.

Governor Judge has a decentralization program for
services at the state hospitals which has reduced the
population in our two institutions about half. I think
most people agree with that in principle, particularly in
such a large area. However, the new law says schools
have responsibilities for special education in Montana
for the age group 0 to 25. As these people come
back into the communities. I am sure you can see we
will have a much greater responsibility. We will have to
develop programs and services that we had not even
thought about before.

I would certainly second the comments about the
dedication that I feel among the participants in this
conference. I'm greatly impressed with that, the training,
the fervor I sense here. I really do have many ideas
to carry home. I hope that I can, through my position,
assist in the development of special education in
Montana. Thank you

211



UTAH

ELWOOD PACE, Presenter
Coordinator. Pupil Services and Special Education.
Utah State Board of Education

Thursday, February 6

This great State of Utah has a few over one million
people, Of that population 316,000 are school children
end 54.414 have been identified as handicapped.
If you will note, Mat is about 17% of our population.
We are serving 41.248. which is about 75% of the
identified handicapped, or 13% of the school popu-
lation Rising visual aids, Dr. Pace showed the
approximately 100-mile-long strip that contains well
over half the population of Utah. A color-coded map
defined regional service areas.] These colored sections
represent an effort by the legislature to provide
educational regions in our state to help bring
better service.

As many as seven years ago we sensed the need
to bring leadership persons to this huge land mass out
of Title VI-B monies and we paid for a special edu-
cation coordinator to be placed in each one of those
colored areas on a demonstration basis. The super-
intendents truly like these people, appreciate the
services they give and need. They are just not willing
to pay for it. One of the real things you need to do
when you think you have a great program going is ask
them if they will foot the bill. It tells you in a hurry
where you are. Even in these large land areas the
people mostly live in small communities, a few hun-
dred, a few thousand. Utah doesn't lend itself to living
out by yourself. I guess the culture is just gregarious.
Whether it is rural. remote or urban, our task is to
get services to kids with a wide range of options.

Every state has to conceive of a procedure to find
the students and you will notice in component one
(visual aid) Project ID. the identification of students, the
assessment of student needs, the development of
prescriptions. We developed a single page of descrip-
tors. and asked every regular teacher in the state to
respond It produced a census of the unserved, These
descriptors seemed to be sufficiently useful and we
found in sampling them that teachers are about 92%

accurate in recognizing a child has a handicap.
We have now gone back, and with the state team, we
are doing diagnosis and prescription work and reporting
that prescription to the school district personnel on
every in the census, I believe the one thing
we've maybe done with a little more thoroughness than
some tiers is what we call a third-party evaluation.
We are now in the process of completing 15 of the 40
school districts in testing every unserved child. As we
complete this identification, diagnosis, and prescription
and report it to the proper people in the school
district, we send a team in, a team of people not
from the state school office but of someone at the
superintendency level, university representatives
and they conduct a procedure in which a district does
a self-evaluation. The third-party team submits to
the districts and to the state office a document.
Then the state office staff go into a planning session
with the districts in which the goal is to develop their
instructional leadership, to use the third-party analysis
to equip, administer, teach and support the personnel
and implement the prescriptions. to evaluate their
effectiveness.

We are faced with the legal concept across the nation
of offering the least restrictive intervention.We're embracing
the cascade system and find it most useful as we do
the identification, diagnosis, prescription and placement:
whether the child is rural or urban or remote. Mobility
is important: we move children away from the main-
stream only as far as necessary and return them as
soon as possible. In Iron County we have a center
that brings in students from several surrounding
counties and they live there from Monday through
Friday and go home on the weekends. Last year they
were in the state institutions. I think that is the response
to rural remote that helps the child get the kind of
training that we can't give him in his neighborhood
school. We need conferences like this to improve the
state of the art. Thank you.
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DEMONSTRATIONS: The Portage and Telepac Projects

On the first day of the conference. Monday, February 3.
there we, e two outstanding demonstrations of current
projects which are experimenting in new approaches
to better serve handicapped children in rural and
remote areas Each demonstration was two hours long
and enabled the conference by providing a relevant
context and stimulus prior to the beginning of the
workshop sessions.

THE PORTAGE PROJECT:

The growth of programs for preschool children has
been paralleled by an increased involvement of parents
in the education of their children. During recent years
there has been a concerted effort by federal funding
sources, such as the Office of Child Development and
the Bureau for the Education of the Handicapped.
to fund programs that involve the parents of the
children being served. The Portage Project, a home
teaching program, is an attempt to directly involve
parents in the education of their children by teaching
parents what to teach, what to reinforce, and how
to observe and record behavior. The Portage Project
presently serves 75 handicapped children from birth to
6 years of age. The children live within the Cooperative
Education Service Agency No, 12 area in south-central
rural Wisconsin.

For further details contact:
David Shearer
Director, Portage Project
CESA-12
Portage, Wisconsin 53901

THE TELEPAC PROJECT:

It is the purpose of this project to develop and assess
the intervention effects of a model using telecom-
munications as a basic mode of communication with
parents using prepared instructional "packages" as
a major treatment resource for assisting in the treatment
of severely handicapped homebound children in rural
areas, The model is designed to be consistent with
the fiscal and manpower resources of rural areas.
Although much of this project is still in its infancy there
are components which can currently be demonstrated.
This program is housed at the Exceptional Child
Center. a project of Utah State University that promotes
multiple experimental efforts in special education.

For further details contact.
Dr. Allan Hof meister
Director, Telepac Project
Exceptional Child Center UMC-68
Utah State University
Logan. Utah 84322
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PORTLAND GOAL STATEMENTS (December 1973)

The December, 1973 Portland Conference on "Delivery
of Special Education Services in Rural Remote Areas"
and subsequent report articulated 57 goal statements.
The 1975 conference on "Implementing Special
Education Services in Rural Remote Areas" is a follow-
up to the original effort with the intent of extending
the goals from Portland into implementaries concrete
action steps A gestalt of the goals (now called
Tactical Arenas) is listed below and served as a model
for the three Task Forces for this working conference:
Porgram, Administration, and Legislation. The three
digit numbers below represent the 57 goals developed
in Portland which now become the basis for devel-
oping a tactical model or guideline on how to implement
those goals in rural remote areas. To honor and utilize
the wisdom of the goals the task forces dealt with
each goal statement either in total, in part, or in revised
form for the sake of achieving maximum clarity and
relevancy. The latest articulation of the goals into
Tactical Arenas is now found in the body of this
document by Task Forces.

Conference Goal (February. 1475): Implementing
Special Education Services in Rural Remote Areas,

Strategies: The way to achieve the stated goal is
through the broad approaches of Program, Adminis-
tration, and Legislation.

Case Categories: Homeb.)und. Regular Class, Special
Residential (applicable only to the Program

Task Force)

Tactical Arenas:

1.0 Program Task Force

1.1 Identification

1 1 1 Identify and provide services to all unserved or
underserved handicapped children

1 1.2 Identify and diagnose all handicapped children
including minority groups, througn the devel-
opment and use of appropriate procedures:
provide correct programming in special
eaucalion through a free public education
system

1.1.3. Develop, implement and evaluate a continuous
process for identifying exceptional children in
remote rural areas for all ages. including
preschool age children

1 1.4. Identify low-incident handicapped children
presently receiving services in state institutions
or local communities and those presently
receiving no services

1 1 5 Art.e.ulate current unmet needs of identified
children

1 1 6 Identify and assess education, medical and other
serves presently available to low-incident
handicapped children in remote areas

1 2 Curricula (diagnosis prescription, program, and
evaluation)

V2 Art6dAK

1.21. Identify components of a successful model to
deliver comprehensive education services to
exceptional children and their patents in remote
rural areas

1.2.2. Provide early education programs for a!i children
with special needs

1.2,3. Develop a comprehensive special education
program focusing on specific needs of culturally
and ethnically different children

1,2.4. Identify and provide services to all unserved
or underserved handicapped children

1.2,5. Develop and implement a systematic plan to
upgrade existing services and provide appro-
priate diagnostic services where they do not
exist to all rural remote districts to ensure
appropriate diagnosis and placement of all
handicapped children

1.2.6. Devise comprehensive statewide planning
strategies to give specific attention to: designing
and implementing appropriate service delivery
systems for the communities involved

1.2 7. Establish special education programs for all
handicapped children and youth in rural remote
areas

1.2.8. Provide appropriate educational and r.-!..ed
services to all handicapped children in 7 ,mote
rural areas

1.2.9. Develop curriculum materials which recognize
cultural differences and are relevant to the needs
of the student

1.2 10. ,dentify and diagnose all handicapped children,
including minority groups. through the develop-
ment and use of appropriate procedures;
provide correct programming in special edu-
cation through a free public education system

1.2.11. Plan, implement, evaluate and modify programs
on the basis of identified needs

1.2.12. Develop, implement, evaluate and modify
referral systems

1.3 Training inservice and Pre-service

1.3.1. Provide inservice training (with follow-up and
evaluation) to motivate and prepare educators to
individualize instruction tor all children regardless
of learning differences or handicapping
conditions

1.3 2. Provide appropriate pre service and inservice
training for regular and special education
classroom teachers in remote rural areas related
to the learning needs of handicapped children
and £kills for meeting them

1.3 3. Provide adequate special education institutions
to develop competent teachers. supervisors
and consultants to meet the immediate and
long -range needs of the developing special
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education program including inservice orientation
for regular classroom teachers and school
administrators. Recruitment of personnel from
ural areas and the implementation of inservice

z nd extension training in rural areas should
oe stressed

1 3 4 Modify university teacher preparation programs
to include treinirg for general classroom teachers

1 3 5. Conduct inservice programs for classroom
teachers in remote rural areas to develop
competencies in Special education

1 4 Parent and Community

1 4 1 Identify components of a successful model to
deliver comprehensive education services to
exceptional children and their parents in remote
rural areas

1.4 2 Organize community groups to enact, fund and
implement legislation to provide appropriate
special education programs and services to all
handicapped children

1 4.3. Increase parents' understanding of what an
effective special education program is and
promote parental involvement in the decision-
making process at all levels of special education

1.4 4 Make all community members aware of the
specific needs of exceptional children

1 4 5 Help parents of handicapped children influence
decisions on special education programs

1 4.6 Establish timelines and technical approaches
to implement a carefully conceived informational
plan for educating the "community" to the need
for such programs

1 4.7. Provide training for parents regarding realistic
expectations of handicapped children, legal
rights of handicapped children and effective
educational programs

1.4 8 Organize parent groups to represent the needs
of handicapped children to local decision-
making process

2.0 Administration Task Force

2 1 Communication and Commitment

2 1 1 Establish personnel with an understanding of
federal and state legislation and funding
patterns in special education who can assist
local school districts; educate local personnel
as to legal methods and means of articulating
to state legislators responsible solutions to
local needs

2 1 2 Evaluate and document present rural specia
education programs operating under present
state and federal guidelines to demonstrate the
ineffective and inflexible cost and service
patterns resulting from these guidelines

2.1.3. Make the rural district responsible for assuring
that parents gain a knowledge and understanding
of the special education programs and
component needs to help gain their acceptance
and involvement in program planning

2.1.4. Provide assistance to remote rural areas in
identifying their needs and problems through
special education agency intervention

2.1.5. Develop an effective special education program
that involves all educational and support
agencies within the rural remote area

2.1.6. Design a system for communication and
coopriri.:Aion among state education agency
staff members

2.1.7. Treat handicapped people with as much
acceptance and kindness as others

2.1.8. Recognize programs and services for the
handicapped as essential

2.1.9. Continuously inform administrators and school
boards in rural areas about sources of federal
and state funds for special education

2.1.10. Communicate needs for programs in rural areas
to the State Department of Education

2.2 Staffing

2.2.1 Recruit and retain competent. certified trained
special educators. ancillary personnel and
consultants in rural areas

2.2.2. Have a responsible advisor with knowledge
of educational legislation who will work for
and with rural remote area district administrators

2.2.3. Devise comprehensive statewide planning
strategies to give specific attention to:

a. Securing and retaining competent profes-
sional special education skills

b. Establishing procedures for utilizing itinerant
multidisciplinary teams for identification,
assessment and prescription of programs
appropriate to the handicapping condition

2,2.4. Employ greater selectivity in selecting general
classroom teachers who may have the respon-
sibility for teaching handicapped children

2.3 Responsibility and Accountability

2 3.1 Develop effective interaction between parents.
educators and legislators which will lead to the
development implementation and evaluation of
policies and procedures with the inherent
flexibility and adaptability to provide the best
possible service to handicapped children

2.3.2. Provide rural remote districts assistance and
support necessary to ensure appropriately
designed education for every handicapped child
receiving special education services
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2.3.3. Facilitate receipt of adequate federal and state
funding specifically designated for services to
handicapped children by:

a. Implementing this organization through the
State Department of Education with primary
input from the local education

2.3.4 Make local school districts responsible and
accountable for the education of all severely
handicapped children in their jurisdictions.
These children shall be educated locally or in
more appropriate facilities elsewhere. Make
every effort to return the individual to local
school and community consistent with local
facilities and the needs of the individual

2.3.5. Develop and implement a procedure for local
accounting and reporting to the State Depart-
ment of Education of funds expended for special
education programs

2.3.6. Develop a cost effective appropriate program
of special education services for rural areas

3.0 Lines !Mien Task Force

3,1 Law

3.1 1 Identify active vehicles that can be used to
influence state, local, regional and federal
legislative bodies to respond with enabling
legislation and appropriations to ensure acti
for exceptional children in rural areas

3.3.3. Obtain adequate money to fund special edu-
cation programs to meet the needs of all handi-
capped children in rural remote areas by:

a. Demonstrating to federal legislators. state
legislators and state boards that the per pupil
cost for educating rural handicapped
children is higher than for urban handicapped
children

D. Demonstrating to the above that many
students in the rural areas are not being
served at the present time

c. Demonstrating to the above that professional
personnel are not adequate to staff handi-
capped program for rural children

d. Working with state and federal officials to
assure that decentralized funds are earmarked
for handicapped programs

e. Providing the community with information
about special educator programs and needs
which will motivate them to work for and
support special education programs

3.3.4. Obtain legislation to provide an increase in
tundlog for services to 20 percent of identified
handicapped students not currently being served

3.3.5. Secure appropriation of adequate funds for the
on support of needed special education programs

in rural areas

3.1.2 Organize community groups to enact, fund and
implement legislation to provide appropriate
special education programs and services to all
handicapped children

3.1.3. Obtain legislation to define a comprehensive
legislative program as recommended by the
State Department of Education

3.1.4 Design and implement a cooperative (state
education agency, intermediate units and local
agencies and governing boards) statewide
comprehensive systems for all exceptional
children and youth in remote rural areas which
will ensure the retention of quality personnel
and delivery of appropriate supportive services

3 1 5 Establish the right of each handicapped child
to an education through legislation. Parents,
education agencies, nealth agencies and other
groups will influence and support mandatory
legislation

3 2 Funds

3 2 1 Obtain appropriations by Congress to assist
each state in guaranteeing the purchase of an
education commensurate with each exceptional
child's needs

3 2 2. Obtain adequate financial support from state
and federal funds to assure equal educational
opportuniti .1; for exceptional students in remote
rural areas

3.3.6. Facilitate receipt of adequate federal and state
funding specifically designated for services to
handicapped children by:

a. Organizing rural schools into workable units

3.3.7. Make the ditfeient need in rural versus urban
areas apparent to funding sources

3.3.8. Identify funding sources for the development of
an appropriate delivery service

3.3 9. Develop a cost effective appropriate program of
special education services for rural areas
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CONFERENCE E:VALUATION

The conference evaluatio' clots were collected in
three segments and reflected two generally different
types of data. One part fo .:used on the task force
group meetings, their pros ess and productivity.
A second set of data 'focused on the overall confer-
ence organization, the relevancy of the topics for
discussion and the facilities.

The first set of data was collected Wednesday morning
with the task force group sessions the previous two
days being the targets (80 responses were received,
representing approximately 60% of the task force
participants)

Two sets were collected on Thursday morning (60
responses were received approximately 45% of work-
shop participants raiipcneed). The first related to the
work of the task forcc.: on Wednesday and the second
was the overall conference evaluation. The data
are presented here according to. the three sections
and are labeled as such.

2 2- LI (i2 Li 225



Set One: Program task force group evaluations from
Monday and Tuesday (ldentification,Curricula
Training, and Parent combined),

Question 1: Was your group able to develop meaningful
who, how, when and where steps for delivery of special
education services to handicapped children in your
area?
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Question 2: Can the outcomes from your task force
be translated into action steps to be applied to your
state or program/
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Ouestion 3: Do you feel you had ample opportunity
to express your feelings and opinions on the topic
discussed in your group?
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Question 4: Do you feel the group was structured
and managed in such a way that allowed for maximum
productivity?
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Set Two: Task force evaluation for the nine task
forces working Wednesday (Identification,
Training, Curricula, Parent and Community,
Communication and Commitment, Responsi-
bility and Accountability, Staffing, Law, and
Funding).

Question 1: Was your group able to develop meaningful
who, how, when and where steps for delivery of
special education services to handicapped children
in your area?

Question 2: Can the outcomes from your task force
be translated into action steps to be applied to your
state or program.
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Question 3: Do you feel you had ample opportunity
to express your feelings and opinions on the topic
discussed in your group?

Question 4: Do you feel the group was structured
and managed in such a way that allowed for maximum
productivity?
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Set Three: Overall conference evaluation.

Question 1: Was the conference as a whole relevant
to you and your work with handicapped children?

Question 2: Were the tactical arenas (goals) specified
as a starting point for the conference re'evant to your
unique geographic area needs?
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Question 3: Do you feel that the conference provided
a vehicle that will improve services to handicapped
children in rural remote areas?

Question 4a: How effective and beneficial was the
Portage demonstration Monday in relation to the
information presented'?
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Qusstlon Alb: How effective and beneficial was the
Telepac demonstration Monday in relation to the
information presented?

Question 5: Did you find materials aisplay8d in the
Information Dissemination Room helpful?
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OUstion 1: Did you receive ample preconference
information to help you prepare for the conference?

Question 7: How effective were the resource persons
in keeping the group task oriented and moving?
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Question 8: How informative and helpful were the
reports by the state directors of special education?

Question 9a: Please rate "conference facilities
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Question 9b: Please rate "meals served at conference

Question 9c: Please rate "scheduling
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EVALUATION COMMENT

As can be seen from the bar graphs depicting the
information collected, the conference was generally well
received. Written comments were encouraged along
with the ratings and a number of constructive responses
were received There were 70 comments relating to
the task force groups ranging from a simple "thank
you" to concern over the amount of material that the
task forces were expected to produce in such a short
time period. Comments were generally supportive
of the facilitators and the overall commitment of the
participants.

Suggestions were solicited for items that should
and should not bo changed. Comments received
regarding suggestions for changes numbered 119,
A comparable number of comments (120) was received
regarding what should not be changed in future
planning. In general, the comments regarding sug-
gested changes covered such areas as "too much
work for such a short period of time," "cut out night
meetings," "allow more time for recreation." -plan
for in-depth exploration of fewer topics," etc.

The comments on what should not be changed ran
strongly in favor of the highly structured, intensive,
task-oriented seriousness that prevailed throughout the
three and one-half days of the conference. Example
comments were, "keep the general format," "keep
night sessions," "methodology fantastic," etc, Although
there is by no means consensus on the comments,
there was overwhelming support for the conference
and its format



BEST COPY AVAILABLI

APPENDIX E
DIRECTORY OF CONTRIBUTORS

237



BEST COPY AVAILABLE

DIRECTORY OF CONTRIBUTORS

Aaring, James C , Assistant Supt.
Int. School Dist. 109
Room 123 Courthouse
Everett, Washington 98201

Abe. Jane L
4219 Mars Way
Salt Lake City, Utah 84117

Andersen, Darwin, Ass't Supt
P_0. Box 1409
Orofino, Idaho 83544

Andersen, Earl (Andy)
4106 18th Rd. No =2
Arlington, Virginia 22207

Anderson. Brent L.. School Psy.
1700 Hillcrest =3
Evanston, Wy,: ming 82930

Anderson, Marlys
Utah Assoc for Children
with Learning Disabilities
3788 Brockbank Drive
Salt Lake City. Utah 84117

Andreasen, Frank
Pupil Ser Dir of Uintah District
P.O. Box 668
Vernal. Utah 84078

Atkinson. Chuck
Exceptional Child Center
Utah State University
Logan, Utah 84322

Baer, Richard
Clinical Ser. Grad Ass't
Exceptional Child Center
Utah State Un.versity
Logan, Utah 84322

Beard, John
Education Specialist
Bureau of Indian Affairs
Federal Building
Aberdeen. South Dakota 57401

Barton. Barbara
Principal. Hartvigsen School
4636 Sycamore Drivr
Salt Lake City, Utah 84117

Beamer. Dorothy
Coord Special Services
Box 151, ISO = 167
Okanogan. Washington 98840

Beardall. Kenneth D Director
Mt Nebo Training Center
149 East 1st North
Nephi. Utah 84648

Beattie, Cynthia; Director
Mississippi Resource Center
Drawer NY Mississippi St. Univ.
Mississippi State, Mississippi 39762

Beckett, Ray
Health Systems Research Inst.
715 E. 3900 So., Suite 205
Murray, Utah 84107

Bizzell, Alice
Coordinator Special Education
County School Office
Bisbee. Arizona 85603

Blackwell, Charles
Program Facilitator WWERC
Region V BOCES Box 112
Kemmerer, Wyoming 83101

Blume. Susan
Speed & Language Clinician
Portage Project CESA 12
Portage, Wisconsin 53901

Brendle. Carolyn
Telepac Project
Exceptional Child Center
Utah State University
Logan, Utah 84322

Brooks. Sharon
Coordinator of Appraisal
Texas Regional Resource Center
211 East 7th Street
Austin, Texas 78701

Bruse. Benjamin
Utah State Board of Education
University Club Building
Salt Lake City. Utah 84111

Buchanan. Mary
University of Utah, MBH = 218
Salt Lake City, Utah 84112

Buffmire, Judy Ann
SRRC Director
2353 Foothill Drive, Suite G
Salt Lake City, Utah 84109

Bushnell, Lenne R.
Southwest Ed. Dev Center
1550 W 2nd No.
Cedar City. Utah 84720

Camaren, James
Program Development Specialist
5200 So Quebec Street. Suite 202
Englewood. Colorado 80110

239



Carlini, Tod
Superintendent. Lyon County Schools
Box GG
Yenngton, Nevada 89447

Charlton, Robert. Director
Special Education
Tri-County Sp Services
48 E 1st North
St Anthony. Idaho 83445

Cole. Bobbi
672 Wandamere Ave
Salt Lake City. Utah 84106

Coleman. Lowell
Social Service Worker
55 West Center Street
Heber City. Utah 84032

Crews. Gene
Title I Program
Bureau of Indian I' ftairs
P 0 Box 120
Anchorage. Alaska 99510

Crosson. James
Director. NWRRC
University of Oregon
Eugene. Oregon 97403

Davis. Karen Ann
Education Program Specialist
5523 E Rosewood
Tucson, Arizona 85711

Davis. Larry (Smokey)
Consultant
400 King Street
Carson City. Nevada 89701

Day. Mike
Methods & Materials Specialist
ISU College of Education - ASEIMC
Pocatello. Idaho 83209

Deiss. Kitty
Advisory Comm . Division of Special Education
2020 8th Street
Douglas, Arizona 85607

Deppe. Phil
Teaching Resource Center
University of New York
144 West 125th Street
New York. New York 10227

Duncan. Robert B
School of Education
University of Montana
Missoula Montana 59801

Eddy. Witham H
Education Program Specialist
Mideast RRC, 1901 Penn Ave. N.W.
Suite 505
Washington, D.0 20006

Edgington, Jerry
Director, Special Services
48 E. 1st North
St. Anthony, Idaho 83445

Edmond, Shauna
Administrative Secretary, SRPC
2363 Foothill Drive, Suite G
Salt Lake City. Utah 84109

Edrington, Val D.. Superintendent
South Summit School District
Kamas, Utah 84036

Egan, M. Winston
Assistant Professor
219 MBH, University of Utah
Salt Lake City, Utah 84112

Ellertsci. Betty S.
Nebo Training Center
P.O. Box .336
Mona, Utah 84654

Engleman. Vance
Training Coordinator, SRRC
2363 Foothill Drive, Suite G
Salt Lake City, Utah 84109

Erdman, Robert L.
Chairmen, Dept of Special Education
218 MBH, University of Utah
Salt Lake City, Utah 84112

Erickson. Bruce
Weber County School District
1070 So. 2600 North
Ogden. Utah 84404

Erken, Norm
Telepac Protect
Exceptional Child Center
Utah State University
Logan, Utah 84322

Felt, J Lamont
Utan State Training School
4943 Marilyn Drive
Salt Lake City. Utah 84117

Fifield, Marvin
Utah State University
Exceptional Child Center. UMC-68
Logan, Utah 84322



BEST COPY AVAILABLE

Florence, Shirley
4185 West 4495 South
Salt Lake City. Utah 84120

Fogg, Mary
Hartvigsen School
1243 West 6th South
Salt Lake City. Utah 84104

Fulp. James E (Jake)
Coordinator of Operations
S W Area Learning Resource Center
P 0 Box 3 AW
Las Cruces. New Mexico 88003

Gardner. David P
President University of Utah
Park Building
Salt Lake City. Utah 84112

Gee. Vera
Chairman, Advisory Committee tot Deaf-Blind
1534 Bryan Avenue
Salt Lake City. Utah 84105

Gibbs. Linda I<
Methods and Materials Specialist
ASEIMC. Dept of Special Education
Moscow. Idaho 83843

Gilles. Joan
Instructional Media Specialist
1421 So 2200 East
Salt Lake City. Utah 84".08

Gomez. Albert
State Department of Education
Education Building
Santa Fe. New Mexico 87501

Gorsuch. Constance
County Learning Specialist
148 North Adams
Buffalo, Wyoming 82834

Gough. Donna
Secretary. SRRC
2363 Foothill Drive. Suite G
Salt Lake City Utah 84109

Gowers. Don
Social Service Worker
Courthouse
Nepht. Utah 84648

Green. Wendy
Teaching Resource Center
University of New York
144 West 125th Street
New York, New York 10027

U ti

Greene. William R
Resource Consultant
Special Education Department
University of Nevada
Reno. Nevada 89507

Gunn. Melinda
10942 South Bay Meadows Circle
Sandy. Utah 84070

Gurski. Gabriele
Education Program Specialist
2501 Cypress Avenue
Eureka, California 95501

Hall. Frank N
Bureau of I idian Affairs
P O Box 1788
Albuquerque. New Mexico 87103

Hansen Michael
1 789 Osage Orange. Apt A
Salt Lake City Utah 84117

Hansen. Norma
Duchesne County. ARC
Altamont, Utah 84001

Hardman. Michael
Instructor. U of U
2878 South 2475 East
Salt Lake City. Utah 84109

Harrison. Susan
SRRC
2363 Foothill Drive. Suite G
Sa;t Lake City. Utah 84109

Hayott, Martin. Director
New York Teaching Resource Center
144 West 125th Street
New Yo:-k. New York 10027

Henegar. Mona
MR DD Specialist
Region ill. 209 Wing Building
2155 E 6th Street
Grants Pass, Oregon 97526

Hertletn. Forrest
Telepac Project
Utah State University
Logan. Utah 84322

Hinton. Max B Superintendent
Mohave Valley Elementary School
Mohave Valley. Arizona 86440

Hoehle. Robert
Project Service Coordinator
Drake University
Des Moines Iowa 50311
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Hotmeister. Allan
Director, Telepac Project
Exceptional Child Center
Utah State University
Logan, Utah 84322

Holliday. John
1540 Concord Street
Salt Lake City. Utah 84104

Howe, Norman
Education Program Specialist RRC's
IJSOE-BEH, 7th 8 D Street. S W ROB
Washington, D.0 20202

Howerton, F K.
Executive Director. B.O.C.S,
1713 Mt. Lincoln Way
Leadville, Colorado 80461

Huestis. Herbert L
Special Services Director
P 0 Box 278
Troy. Idaho 83871

Jens. Ken G
Professor
Georgia State University
Atlanta, Georgia 30303

Jensen, Don K
Weber County Schools
2738 North 850 East
North Dgden, 1.-ah 84404

Jensen. Leora
Resource Teacher
Child Development center
914 Palace Row
Boise. Idaho 83704

Jisps6n. Wayne
Health Systems Research Inst
715 East 3900 South. Suite 205
Murray, Utah 84107

Jesien, George
Psychologist
Portage Project CESA 12
Portage. Wisconsin 53901

Jipson, Fred
Program Director, Curricula
131 West Congress
Tucson. Arizona 85701

Johnson. Harold
Health Systems Research Inst.
715 East 3900 South
Murray. Utah 84107

Johnson, H. Wayne
Director Tech. Assist.
CORRC
114 Bradley Hall
University of Kentucky
Lexington, Kentucky 40506

Johnson, Keith I.
Program Director
2656 Siesta Lane
Boise, Idaho 83704

sr3 Johnson, Merrill
SRRC
2363 Foothill Drive, Suite G
Salt Lake City, Utah 84109

Johnston, William
Education Program Specialist, BEH
400 Maryland Avenue,S.W.
Washington. D.C. 20202

Jones. Jana
Curriculum Coordinator
Exceptional Child Center
Utah State University
Logan, Utah 84322

Jones, Steve
Director of Special Education
East Central BOGS, Box H
Limon, Colorado 80828

Kessock, Terry
Social Service Work;r
197 Tabernacle
St. George, Utah 84770

Kimber, Richard D.
Director Pupil Personnel
Courthouse
Brigham Cay, Utah 84302

Koenig, Jeanne
Telepac Project
Exceptional Child Center
Utah State University
Logan. Utah 84322

Kola, Lauri
Resource Psychologist
Regional Services
Chinook High School
Chinook, Montana 59523

Konopasek, Dean
Telepac Project
Exceptional Child Center
Utah State University
Logan, Utah 84322
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Kramer, Terry
Special Education of MR Children SDE
942 Lancaster Drive. N E
Salem, Oregon 97301

Landholm. Martin J
Program Coordinator. Child & Dev Services
Highway 30. Box 988
Caldwell, Idaho 83605

Le Fevre, Dale
Assistant Professor of Teacher Education
University of Alaska. Box 1447
Juneau. Alaska 99802

Leilka. Eugene
Bureau of Indian Affairs
3420 Blackhilis Road. N E
Albuquerque. New Mexico 87111

Loew. Arlys
Acting Director Special Education
Alaska State Operated School System
650 West international Airport Road
Anchorage. Alaska 99502

Loftin. Arlene
Secretary. SRRC
2363 Foothill Drive. Suite G
Salt Lake City Utah 84109

Lyman Austin
Social Services Worker
110 East Center
Blanding. Utah 84511

Lyman. Mark
Social Services Worker
110 East Center
Blanding. Utah 84511

Lynch. Al
Director. Special Education
Intermediate School District = 113
0 ympia. Washington 98501

Madsen. Shannon
Telepac Project
Exceptional Child Center
Utah State University
Logan Utah 84322

Ma Hatt Ronald
Alaska Fed of Natives
1675 C Street
Anchorage Alaska 99501

Maple Steve
Special Education. College of t ctircation
University of Nevada
Reno, Nevada 89507

Martinson, Melton, Director
CORRC, University of Kentucky
Bradley Hall, Room 114
Lexington, Kentucky 40506

Mason, Doris
Administrative Assistant, SRRC
2363 Foothill Drive, Suite G
Salt Lake City. Utah 84109

Mason. Katherine (Kitty)
M R. Coordinator, Div of Family Services
333 South 2nd East
Salt Lake City. Utah 84111

Mattes, Bill
Service Coordinator
Baker County Mental Health Clinic
Baker, Oregon 97814

Maw, James L
Director of Special Education
ISD =101, E 117 Boone Avenue
Spokane. Washington 99202

McCoulskey. Mack
Associate Director. SRRC
2363 Foothill Drive. Suite G
Salt Lake City, Utah 84109

McGeough. Eleanore
California Learning Resource Center
600 South Commonwealth, No. 1304
Los Angeles. California 90005

McKenna. Ilene
Secretary. SRRC
2363 Foothill Drive, Suite G
Salt Lake City. Utah 84109

Miller. Roger A.
State Department
Bismarck. North Dakota 58501

Misaka, Jeanette
Instructor, Special Education
University of Utah
1886 Severn Drive
Salt Lake City. Utah 84117

Mizuno. Jeri
1172 Lexington Avenue
Salt Lake City. Utah 84104

Moore. Jean J
Publications Specialist, SRRC
2363 Foothill Drive. Suite G
Salt Lake City, Utah 84109
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Moses. Susan J
Coordinator Special Education
College of Micronesia
P 0 Box 141
Kolonia, Ponape, East Caroline Islands 96941

Murdock. Gail
1150 E 5th South. = 1
Salt Lake City, Utah 84102

Murphy. Helen L
Are Resource Consultant
P 0 Box 549
Circle. Montana 49215

Murray. Karen
Health System Research Inst
715 East 3900 South. Suite 205
Murray. Utah 84107

Nelligan. Joseph F
Psychologist, Children Services
1100 Orchard Avenue
Ogden. Utah 84404

Norman. Jim
Bureau of Indian Affairs
P 0 Box 717
Espanola. New Mexico 87532

Oiterong. Alfonso R
District Director of Education
P 0 Box 452
Koror Palau. Western Caroline Islands
96940

Olson. Kathleen
1162 East 4th South = 1
Salt Lake City. Utah 84102

Pace. Elwood
State Director of Special Education
Utah State Board of Education
University Club Building
Salt Lake City. Utah 84111

Padilla. Rosalini
Teacher Director. Pinal Accommodation School
P 0 Box 1085
Kearny. Arizona 85237

Patten. Mary
Field Coordinator
Exceptional Child Center. UMC 68
Utah State University
Logan. Utah 84322

Peck. Ray L
Assistant Supt of Schools
425 Sixth Street
Havre. Montana 59501

Philabaum, Nancy
2024 South Davis Blvd.
Bountiful, Utah 84010

Percy, David
Learning Res. Spec.. ALRC
University of Oregon Clinical Services
Eugene, Oregon 97403

Porcella, Ann
Telepac Project
Exceptional Child Center
Utah State University
Logan. Utah 84322

Price, Brent
School Social Worker
Tn-County Special Services
48 E. 1st North
St Anthony. Idaho 83445

Ratliff, Bill
Rural Supervision,
Albany School District = 1
1948 Grand
Laramie. Wyoming 82070

Reed, Joseph C
Director. Region V. BOCES
Box 523
Kemmerer, Wyoming 83101

Reeder, Alan
Learning Resource Specialist
Northwest ALRC
Clinical Service Bldg., U. of Oregon
Eugene, Oregon 97403

Reid, Dave
Program Assistant, Title Vl -G
3605 Wadsworth
Boise, Idaho 83704

Resnick, Sharon
Area Resource Consultant
P.O. Box 991
Glendive, Montana 59330

Richard.. Dawn
Instructor, University of Utah
217 Milton Bennion Hall
Salt Lake City. Utah 84112

Richards, Steven D., Director
Special Education
Madison School District
32 South 3rd West
Rexburg. Idaho 83440

Ririe. Rogers C
B.O.0 E.S.
Route =1
Afton, Wyoming 83110
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Rizzuto, Sadie
Elementary Supervisor
Administration Bldg,. Carbon School District
65 E 4th North
Price, Utah 84501

Roane. Marie
Project Officer. BEN
400 Maryland Avenue. S W
Washington, D C. 20202

Robins. Kathy
Utah State Board of Education
1421 South 2200 East
Salt Lake City, Utah 84108

Rodgers. Steve
Inservice Training Curricula
15 West 5th. Apt 10
Cher ,Ty. iashington 99004

Rudy. Evelyn
Psychologist
101 10th Street West
Billings. Montana 59102

Ruegamer. Lynne C.
Coordinator, M.R. Dir.. UNLV RSC
Dept of special Ed , College of Ed,
Las Vegas. Nevada 89109

Ruleau, C. La-urine
Education Specialist
Bureau of Indian Affairs
Windowrock, Arizona 86515

Schaaf. Tim
IS.D =123
1312 South 4th
Dayton. Washington 99328

Schmitt. Ida
Department of Public Instruction
Bismarck. North Dakota 58501

Schrag, Judy
5050 Allamar Drive
Boise, Idaho 83704

Scott. Bob
Supt.. Humboldt County School District
P.O Box 1070
Winnemucca. Nevada 89445

Sebastian. Joan
Instructor. University of Utah
4242 Monarch Way
Salt Lake City. Utah 84117

Sacrist. Judy
Methods & Materials Specialist
Library Bldg . Boise State University
Boise. Idaho 83725

t ,1

Selin, H Don
Day, Disabilities Planner
Dept. of Social Services
333 South 2nd East
Salt Lake City, Utah 84111

Shearer, David
Director. Portage Project
CESA 12
Portage, Wisconsin 53901

Shoemaker, Sue
Project Assistant
1614 North 30th
Boise, Idaho 93703

Smith, Lloyd V
Special Education Coordinator
P.O. Box 607
Richfield, Utah 84701

Smith, Michael
Budget Analyst
Budget Committee, Rm. 7, Senate Bldg,
State Capitol
Phoenix, Arizona 85007

Sorensen. Randy
Pupil Services
State Board of Education
University Club Building
Salt Lake City, Utah 84111

Sound, Manuel D
Assistant Dist. Director of Education
P.O. Box 314
Truk. E. Caroline Islands 96942

South, Frank
State Service Coordinator. SRRC
2363 Foothill Drive, Suite G
Salt Lake City. Utah 84109

Stamos, Ann
Jordan Valley School
3829 South 3rd East =5
Salt Lake City. Utao 54115

Steinberg. William R.
Director of Special Education
Box 94. Adams Street College
Alamosa, Colorado 81101

Stile. Steve
Telepac Project
Utah State University
Exceptional Child Center
Logan. Utah 84322

Taylor. Mae
Spec. Comm. Disorders & Fed Programs
State Board of Education
1050 University Club Building
Salt Lake City. Utah 84111
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Thomas, Elsa H
Asst Special Education Coordinator
Department of Education
Saipan. Mariana Islands 96950

Thompson. Delia
Teaching Resource Center
City University of N Y
144 W 125th Street
New York, New York 10027

Thompson. Jane A
Director, Training Center
Route 2. Box 42 A
Roosevelt, Utah 84066

Thompson. R Paul, Chief
Special Services Branch
BEH SSE-400 Maryland Ave S W
Washington. D C 20202

Tibbitts. Stephen (Cap)
Resource Psychologist
Box 162
Belgrade, Montana 59714

Todd. Joseph C
Training Specialist.
CORRC
Bradley Hall Room 114
University of Kentucky
Lexington. Kentucky 40506

Trumbull. Donald K
Specialist Mental Health
2570 Center Street. N E
Salem. Oregon 97310

Turnbow, Stella M
President. DCARC
P 0 Box 362
Tabiona, Utah 84072

Ure, Gerry
Secretary. SRRC
2363 Foothill Drive, Suite G
Salt Lake City, Utah 84109

Vavra, Lew
Rural Guidance
1948 G, and
Laramie. Wyoming 82070

Vogelsberg. Tim
Telepac Project
Utah State University
Exceptional Child Center
Logan. Utah 84322

Wagner. Karen
L D Specialist
Carson City School District
Carson City. Nevada 89701

Wainwright, Arlyn Roy
Principal, Kemmerer Elementary
Kemmerer, Wyoming 83101

Walker. Jaqueline L
Project Director
P.0 Box 509
Toppenish, Washington 98948

Walker, Tom
Teacher. Trainable Unit
499 West 400 South
Cedar City, Utah 84720

Warrick, Diane
Director. Education Resource Center
Jackson Co IED, 101 No. Grape St
Medford. Oregon 97501

Wasson. Michael
RRC Social Worker
RRC -DLC 3202 No Wisconsin
Peoria, Illinois 61603

Weber. Susan
S L Clinician
Portage Project, CESA-12
Portage, Wisconsin 53901

West. Robert C
Director of Training ISS&H
Box 47
Nampa, Idaho 83651

Weston, Bruce
Director. Calif. RRC
600 South Commonwealth, Suite 1304
Los Angeles. California 90005

White, Frederick
Coordinator Special Education
90 North 100 West
Heber City, Utah 84032

Wiggins. Jim
Consultant, Special Education Planning
Colorado Dept of Education
State Office Building
Denver. Colorado 80203

Wilson, William C
Liaison Coordinator CORRC
CORRC Office. 1201 16th N.W,. Room 610 E
Washington. D C 20036

Wood. Carolyn
Speech Therapist
214 Quartz
Kemmerer, Wyoming 83101
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Yergensen. Donna
Telepac Project
Exceptional Child Center
Utah State University
Logan. Utah 84322

Yule, Richard
Administrative Assistant
Intermediate SD zt 112
910 N E Minnehaha Street
Vancouver. Washington 98665

Zeller, Richard
NWRRC, University of Oregon
Clinical Services
Eugene. Oregon 97403
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APPENDIX F
RMRRC (NOW SRRC) STAFF
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RMRRC (now SRRC) STAFF

Before, during and after the conference, each RIVIRRC
staff member had several assignments that dealt with
the conference. Major role responsibilities, including
specific workshop assignments follow:

Judy Ann BuffmireChairperson, facilitator for Parent
and Community

Shauna EdmondRegistration; conference office
Vance EnglemanConference Coordinator: document

co-editor
Donna Gou0Registration; conference office; travel
Susan HarrisonInformation Dissemination Room;

facilitator for Identification
Merrill JohnsonVideo and tapings: facilitator for

Curricula
Arlene LoftinConference secretary, registration,

document typing
Dons MasonRegistration, conference office
Mack McCoulskeyConference Evaluation; facilitator

for Curricula and Staffing
Ilene McKennaRegistration, conference office,

no-host hour
Jean MooreDocument editor: photographer: Resource

Person for Parent and Community
Frank SouthResource Person for Training
Gerry UreRegistration: conference office: no-host hour
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