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INTRODUCTION

The majority of federal efforks and funds for day care
research, demonstration and evaluation have been focused on
the pre~school child. Beyond the pre-school age; federal
emphasis has been on formal ed“cational settings for child-
ren, child protective service special institutional
gettings for handicapped chil en, etec., rather than day
care services.

A broadening of national perspective on the needs of school-
aged children was stimulated by those Acts and programs
which have focused on the ‘special nceds of disadvantaged
porulations. Some of these programs focused onrn the need for
schools to change and expand their traditional roles to meet
the broader needs of disadvantaged communities and children.
Since 1965, the most important national stimuli which have
influenced thinking on the needs of school-age children for
extra~-parental care and services include the following.

== Head Start and Follow Through Projects. These
projects have involved the nublic schools as
sponsors or grantees, and have led =ducators to
consider the value of comprehensive services in
the full development of children. Parent involve-
ment as a mechanism for increas.ng the continuity
between home and school also expanded the tradi-
tional school/parent relationship.

== Title I of the Elementary and Secondary Education
Aet of 1365 directed the school's attention to
provblems of disadvantaged children and encouraged
innovation in both academic and non-academic pro-
grsomming £or these children.

== Ti{tle IVaof the Soecial Security Act provided open-
ended federal support on a 3-to-l matching basis for
day care services to children--including school-age
children--whose families are current, former or po-
tential recipients of welfare payments.

== La2al Community Action Agencies (OE0) and Model
Cities Programs had an opportunity to make local
assessnents of community needs. Among the
n22ds identified by these programs have been after
nchool oupecsvision of children, recreation, tutoring,
and "culxural enrvichment."

== Commurity Coordinated Child Care (4-C) programs have
arzouragnd community agencies and school systems to
2~minn and coordinate their efforts related to
ch.ldren and to identify-and address unmet needs.

SRV



This recent federal attention to children's needs for extra-
parental supervision is certainly not the first time these
needs have been addressed. For decades private agencies
such as Boys' Clubs, YMCA and YWCA's, parks and recreation
departments, churches and public school extra curricular
programs have provided activities and a place to go for many
children during the after school and summer hours.. The
primary differences between these programs and the formal
school-~ave day care programs which recently have been
established include:

-= Traiitional activity programs of agencies, parks,
churches and schools have been based on the
voluntary participation 0f children in the
activities offered. 1In school-age day care
programs, attendance~~if not participation--is
mandatory since the program is accepting
responsibility for the children's supervision
until a specified hour each day. Thus, a
school~age day care program adds the elements
of accountability, mandatory attendance, and
discipline. .

-~ The development of formal school-age child care
programs has been influenced by federal legisla~
tion focusing on the special needs of disadvantaged

populations. As a result of this and the fact that
children's programs receiving federal funds must meet
Federal Day Care Requirements, special school-age

aay care programs often have a comprehensive child
developrent orientation. Depending on the level

of funding, programs may provide nutritional,

health, and social services rather than an activity
program only. Most traditional after-school activity
programs do not include these other elements.

-= Faderally funded school-age care programs which
meet Federal Day Care Requirements usually have a
higher ratio of staff to school-age children than
do re«<creation or activity programs.

-= Traditional recreation programs are designed almost
exclusively to meet the leisure time recreation
n2eds of the children. As a result, program
schedules may not be related to the hours which
parents need supervision for their children, as
d2+termined by the parents' work schedules.

Another source of aktention to school-age children's needs
for extra-parental supervision has been pre-school day

care providers. Some providers have agreed to supervise
school~aged children of parents who, in many cases, use t. @
providax's nervices for the care of their pre-school chil. -
Tan. The primary cifferences between these situations and

-2- SUH0)



formal school-age day care programs which have been established
recently include:

-=- Pre-school day care centers usually are not
geared to meet the special needs of school-aged
children. Most of the staff, equipment, and
program resources are devoted to the needs of
pre-schoolers. As a result, although supervision
is provided during some of the hours which parents
are not in the home, the program does not offer
age-appropriate activities for school-aged children.

== In some family day care home settings* which have
an age mix of children, the older children may have
unsupervised or inadequate outdoor activities due
to the demands of pre-school children for indoor
care.

-~ Although numerous community resources may exist fer
after-school activities, these may be underutilized
by the family day care provider who is unaware of
their existence.

Aside from these structured settings, there are numerous
informal ways in which school-aged children are supervised.
Children of working parents often are cared for during after-
school hours, holidays and summer vacations by older brothers
and sisters, other relatives or neighbors. Many children are
responsible for themselves before and after school. Their
summer supervision may be provided by piecing together those
community programs--summer camps, park department programs,
svimming pools--which, where they exist, offer some super-
vision of the groups of children who participate. It is
these children, particularly from disadvantaged families,

wi:0 have been the target population for special school-age
care programs operated in the past few years, primarily with
funds from Title IVa of the Social Security Act.

In addition to needs which result from parents' nine or 10
hour, five day/week work schedules, some school—aged children
have special needs for extra-parental care which are not met
by most existing recreation or day care programs, Among the
n2eds which now are met only if parents car f£ind and afford
the services of someone to mezt them are:

7 family day care howe is a private home in which a person
regularly provides care for children from more than one
fenily, not including her own children.

Q
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-- Care for the older handicapped child.

-= Care for school-age children of parents who work
evenings or nights, holidays and weekends.

== Full-day care for children sick with "normal"
childhood illnesses whose parents have to miss work
to care for the sick child.

-=- Care for schocl-age children from migrant farm
worker families.

-- Temporary "emergency" care for children from
fanilies undergoing a crisis or severe instability.

Little formal examination has been made of the scope of need
for these or other school-age child care services. It is
known that the percentage of all mothers who work outside
the home has been increasing steadily over the past 30

years. In 1971 there were 15,000,000 children aged six to
14 in the United States whose mothers were employed.* Many
of these women are supporting themselves (divorcees, women
separated from their husbands or the fathers of the children,
widows), and their family income is likely to be at or near
the povertv level.

Even less is known about parents' opinions and expectations
for school-aged care programs. Thinking about school-age

day care preogramring has emerged from the pre-school day care/
child devaelopment arena rathe'w than, for example, recreation
pla~ning or vouth services programming. As a result, extra-
pavental care for school-aged children has been thought of

as an ex-2asion o the same sort of "comprehensive child care
progra~" as is advocated for pre-schoolers requiring full day
ca=2. That thic is so ic reflected in the fact that the 1972
props-ed Faderal Day Care Requirements require the same mini-
run progcoam standards for both pre-school day care and school-
age day care. They also require the same administering

agency support in locating and providing supportive services
for the children in care.

Tis report is Jesigned to provide some perspectives on
school-age child care as it now exists and to propose some
alternative ways of looking at school-age care program
design which maximice the use of community resources and,
tus, vedurne pntentially high costs. Chapters one and two
exanine the current school-age "child care" services both

ftlaarings ¢n the Comprehensive Child Development Act of 1971,

no-yistaea on Labor and Public Welfare, U.S. Senate, Part 3.,
I



nationally and in RuJion X. Chupter three briefly explores
parent expectations for school-age child carc programs as
expressed in interviews with parents conducted during a
larger study of Region X Child Care. Chapter four presents
some of the important planning considerations in developing
school-age care progranms, while Chapter five sets out
several general models for scheol-age care programs which
combine the most successful features of existing programs
with various other cost-saving features.

-.5-. . ;, l t‘;



CHAPTER I

A NATIONRZ., PROFILE OF DAY CARE SERVICES
FOR SCHOOL-AGE CHII.DREN

In February of 1972, in view of the possibility that HR-1
welfare reform legislation might pass, the Office of Child
Development. set up a 10 member interagency School-Age Day

Care Task Force. The primary objective of this task force

was to survey, document, and analyze current operating day
care programs serving school-age children and to determine
what types of programs would fall within HR-1 cost constraints
and meet the proposed Federal Day Care Requirements.

The task force surveyed 58 day care prodgramns serving school-
age children nationwide. These programs were operated in a
variety cf settings {~enters, schools, family day care homes),
and each enrolled a minimum of 10 school-age children.

As a result of this survey by the S$:hool-Age Day Care Task
Force, the following national profile of the availability of
school-age programs emerged.*

== There t8 a trend toward increased development of
school-based** day care prcgrams for school-age
cehildren. Although such programs date from the
mid-1940's, all but two of the public school
bas2d programs identified by the survey were no
more than two years old and most were in their
first year. Further, several communities were
identified which are currently planning such
programs for the first time.

-= Reerzation and leisure time agencies f(e.g., Boys'
Clubs, Y's, Scouts, 4-H cluts) offer a vast,
relatively untapped resource potential for the
development of quality care for school-age children.
They are currently providing services of some kind
to saveral million school-age youngsters across the
country during out of school hours. Available
resources include thousands of well-equipped build-
ings, often with gymnasiums and swimming pools and
hundreds of canping facilities. Within the last
two years, soveral of these leisure time organize-
tions hav: begun to operate school-age day care
programs under Title IVa of the Social Security Act.

*"Report of the School Age Day Care Task Force," Office of
Child Development, USDHEW, June 2, 1972,

**"School-based" has been defined to include any program for
school-ag2 children operated by an educational agency or
oparated hy another agency in school owned faciliities.

-6- THHEQ



Some other non-profit agencics such as churches,
gett. .ement houses and communtity c: i1ters operate
school-age child care programs. Although the
facilities varied widely, almost all needed more
useable space since they were not originally
designed for school-age day care use.

Industry involvement in providing care for school-
age children is minimol and probably will not grow
aignificantly in the near future. Industry has
traditionally focused on the pre=-school child who
can be brought to work with the parent and doesn't
require bussing to and from school during the school
year.

Most private profit day care eenters w’ lch accept
school-age children do so ae an ancillary service
to families who have pre-school children enrolled.
In general, the facility, programs, staff and
equipment of vrivate day care centers are geared
to the needs of pre-schoolers. O0Older children,
particularly, feel out of place here.

Family day eare homes serve a large number of
school-age children, frequently siblings of pre-
gchoolers in eare. The home usually is in the
ckild's own neighborhcod, and the small group
size~~not usually more than six~--makes individual
attention possible. Family day care home providers
often are isoclated from other providers and may not
mak2 use of other community resources for school-
age recreation because they are too busy with the
full day responsibility for pre-schoolers to
schedule tke use of such facilities.

School-age day eare ts8 virtually nonexistent for
Indian, migrant or rural children, with the excep-
tion of a few special migrant programs operating
during the migrant season only.

Sehool-age day care is very limited during the odd
hours required by the many unskilled and semi-
skilled jgobs whicn involve rwening, night and
holiday shifts. The only source of such care is
the family day care home setting or a sitter in
the child's own home.

Day ecare for the older, handicapped ehild is
virtually non-exictent, even in the family day care
home setting.

Little information i3 available on the costs of operating
school-age care programs naticnally. The National Task Force

-7- Tl



found no uniformity in cost accounting procedures, no
separate budget breakout for the school-age portion of
programs also serving pre-schoolers, and no systematic means

of estimating cost per child for budgeting purposes.

The

following costs, as reported by the Task Force for 32
school-age care programs, reveal a tremendous variance
even within the same general setting, e.g., centers, homes.
As in pre-school day care, few school-age care providers
keep track of their costs by program component, e.g.,

nutrition, social services, transportation.

As a result,

these total cost variances tell us relatively little since
it is not possible to attribute the differences in cost to
specific program differences, e.g., one program provides

transportation, another does not.

COST OF CARE IN 34 FULL YEAR
" SCHOOL-AGE DAY CARE PROGRAMS*

Facility Type

Center | School | Family|
Based Based Homes
n=11 n=17 n=4
Range of annual program
costs per school-age $245~ $672~ $634-
child $2614 $2025 $2000
Average annual cost per
school~-age child $1112 $1250 $1317

There is also considerable variation in the program design
and funding models of the special school~age rare programs

surveyed.

The modelsdiagrammed on the following pages were

extracted from narrative descriptions of the special school-

age programs surveved by the National Task Force.

They were

snlectad for inclusion hcore because each has some unique
aspact (s) which may stimulate the thinking of persons
interested in funding, locating, and op .rating programs

for school-aged children.

The features of the models which

w2re felt, by Unco, to be oI particular interest are asterisked
{*) %o call them to the reader's attention.

*Loz. Cit. "Peport of the School-Age Day Care Task Force."

Ceteemt  pe———
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SCHOOL AGE CARE PROGRAM MODELS
- National Sample -

' 1

State Dept.
Punding Sources — of . _

Education SANTA CLARA.
tState of Calif.! Administering Agency CALIFORNIA
Title IVa

Local School
District
Operating Agency

1 |
Pre~school and. school- Pre-school and school-
age children's center. age children's center.
On elementary school On elementary school
grounds in separate grounds in separate
facility. facility.

Program Facilities

lcalifornia's program dates back to 1946 when the program was
supported by funds under the Lanham Act. California passed legis-
lation which established the Children's Center Program; assigned
administrative responsibility to the State Department of Educa-
tion; and made it clear that local school districts were to
operate the programs. In 1965 legislation was passed which
"parmits the incorporation into Children's Centers progcams of
spacial education projncts for disadvantaged pre-school child-
ran, funded through s<ate and federal financing.” In 1970, the
authority was extended to include non-school agencies as operators
of Childron's Ceaters.

LY
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City Agency*

Punding Sources —* for Child NEW YORK,
: Development NEW YORK
Title IVa Operating Agency

State Welfare

Neighborhood
Multi-Service
Center

P/

FIFTY SATELLITE DAY CARE
HOMES PER CENTER*

Program Facilities

0. DOBL7
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Punding Sources —=

Parent fees

Private Non-
Profit
Community Day Care
Corporation
Operating Agency

Title IVa
*Private donations
*Church donations

*Fund-raising
projects

Funding Sourceg —

Title IVa

Remodeled Church
Annex
Program Factlity

4

Private Non-Profit
Day Care
Corporation
Operating Agency

MACON., GEORGIA

DENVER., COLORADO

#| Mobile Van

*Schégi;\\Barks

Mobile Van

Mobile Van

Recreition Museuﬁg Sw£;ming

Centers

Pools
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Private Non-Profit

Punding Sources —* Day Care MINNEAPOLIS.,
_ Corporation MINNESOTA
*Consortium of six Operating Agency
local industries.
Title IVa
Renovated
School Building
Program Facility
6
Funding Sources —| Board of Education PHILADELPHIA.,
Administering Agency PENNSYLVANIA
*Philadelphia
Cicy Council
Title IVa
Crime Provention®
Association
Cperating Agency
Boys' Club Boys' Club Unused Rented
School Gymnasium
Building
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Day Care
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|
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!
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Apartment Arartment Apartment

Apartment

Five first flcor apartments of five renovated row

houses.*

Program Facilities
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Funding arrangements for the support of these eight model
programs vary. However, all but one of them depend on Title
IVa funds for some of their operations. In California,

there are over 300 pre-school and school-age centers in 80
school districts which were established by the State under the
Children's Center Program (see Model #l). No other state has
approached the development and funding of school-age child
care in this way. In Philadelphia, the City Council provides
funds for the support of child care centers directly to the
Board of Education which operates the program (see Model #6).
Another interesting funding arrangement--a consortium of six
local industries--supports a Minneapolis, Minnesota school-
age program (see Mcdel #5).

The facilities used by the eight programs vary widely. 1In
California the program is run in separate facilities on
elementary school grounds. The New York City model (#2)
involves a system of family day care homes linked to a multi-
service center which offers various supportive services to
the program. The Denver program (#4) has no permanent
program base, but rather several mobile vans bus the school~-
aged children to various community parks, museums, and
swimming pools for these activities. In Baltimore (#8) the
school-age program is housed in a series of apartments
located in a block of renovated row houses. These five

first floor apartments are used exclusively as school-age

" day care "centers." Many of the school-age care programs
such as the ones in Macon, Georgia; Minneapolis; Philadelphia;
and Benton, Arkansas are center-based programs which are
operated in Boys' Clubs, churches, and renovated schools.

School~age day care programs are operated by school districts
(#1) private non-profit corporations set up exclusively to
operate child care programs (#'s 3, 4, 5, & 8), city agencies
for child development (#2), and private social service or
leisure time agencies (#'s 6 & 2).

In conclusion, a look at special school-age day care programs
nationally reveals that there is considerable variety in
program design ard operating agencies, and somewhat less
variety in fundirg sources for these programs which now
exist. Also, thare is room for the development of programs
which ment needs of children not addressed by taese exist-
ing programs--micrants, odd hour care programs, Indians,

the older handicapped child, and rural children.

Depending upon what the program offers, costs of school-age
care can range from $245 per child per year to $2,614 if the
costs given to the National Task Force are accurate. As is
true in the area of pre-school day care, no one has made an
exxtensive examination of the reasons for cost variations in
existing school-age programs, nor of the relative benefits

-14% 521



to children and to parents of the various program omponents
which could be included in schcol-age programs. An examina-
tion of the scope of needs for school-age care, combined with
a cost analysis of existiny programs, would provide a base-
line for the future development of school-age day care.



CHAPTER II

SCHOOL-AGE DAY CARE SERVICES
IN REGION X

In much of Region X, the concept of special "ehild care"
programs for school-aged children is not a familiar one. Of
the four Region X statee, Oregon has gone the farthest in the
development and operation of special programs providing care
before and after school, holidays, and during the summer for
school-aged children. Oregon's special programs are generally
called "latchkey" programs, taking their name from the old-
fashioned term "latchkey children" which referred to children
who wore A house key or latch key on a string around their
necks to get into their houses after school before adults
were home from work.

In all four states, the existence of special day care programs
gserving only school=aged children is a recent phenomenon. Of
the 13 programs in the Region which were looked at in the
course Oof this study, the oldest was begun as recently as

July of 1969--about four years ago.

The planners and operators of the before and after school
programs which do exist have worked fairly autonomously to
design and operate their programs. Most directors expressed
a2 great interest in knowing about other school-age care programs
as well as an interest in having an opportunity to compare
notes with other program operators in the Region. It is
fair to say that most cperators have not had a very clear
idea of the progran elements which are most appropriate for
children six to 14 years old. Trial and error has been the
method by which “he programs have arrived at their present
form in most instances.

In addition to these special programs exclusively designed
for older children, day care for school-age children is
provided by pre-school centers, family day care homes and by
providers who go into the children's own homes. As the table
on page 17 reveals, a larger proportion of the children in
care in family day care homes and in-home settings are of

school age than are children in day care centers.

In Region X, 31% of the children in a sample of 276 family
day care hom2as were between the ages of six and 1l4. This is
more than “he number of infants or of toddlers in care in the
same family day care hores. '

In in~home care settings where a caregiver comes to the
children's own home to provide care, 42.6% of all children
cared for were school ag.ad in the homes sampled. 1In in-
home care settinis, school-aged children are the largest

nae
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single age group receiving care. In both family day care
homes and in-home care settings, the school-ace children

are usually older brothers or sisters of pre-schoolers in
care.

School-age children make up a small proportion of the total
children in care in day care centers. -Only 7% of the total
cnild population of 69 day care centers in Region X were
six years old or older. The great majority of those child-
ren were between the ages of six and eight years old (see
Table 2 }.

The number of programs designed espenially for school-aged
children in Region X is quite small. In Idaho, not one
special school-age child care program could be identified.

In Alaska, three special programs were found, of which one
has been closed since the beginning of this stundy due to
Title IVa cutbacks. Washington has several seasonzl programs
for migrant children of all ages, in addition to the full
year programs icdentified during this study. Of all Region X
states, Oregon has the most special school-age child care
programs and the largest programs. Four of the largest
programs in the Region serve the Portland area; three of
these were reviewed during this study (see Table 3 ). Salenm,
Oregon currently has a federal demonstration school-age

care project based in family day care homes. The rural
projects in Oregon primarily serve migrant children, although
some special full day summer programs serve all children on

a firs~ come, Zirst served basis.

Of the 13 programs reviewed, two were special migrant programs
open from two to six months each year to serve both the pre-
school and school-age children of migrant farm workers. The
hours that this and other special migrant care programs are
open accommocate parents' work schedules~-=5:00 or 5:30 a.m.

to about 4:00 p.m., including Saturdays during the migrant
season.

Eleven of the 13 programs operate full day summer programs
for school-agod children. These full day summer programs
usually cost about twice as much per child per day &s the
before and after school programs operated during the school
ycar. Therafore, those annual daily cost per child averages
which wer2 calculated for the purposes of this study really
are an average of the lower school year costs and the higher
£ull-day surmer and school holiday costs. Due to the

“£ficulties in breaking out costs of care in many of these
programs, “his annual average was the only uniform figure
which could be obtained in most instances.

Nine of “he 13 prngrams reviewed had both a before and an
after school componant during the school year. In most
programs atiendance in the before school portion of the



TABLE 2

PERCENT OF TOTAL SAMPLE CENTER POPULATIONS FALLING INTO
STHOOL~AGE CATEGORIES BY STATE

'8 of School-age
children in
total center

Age of Children in 69 Centers

-19-

populations 6 -8 9 -11 12 - 14
washington 5.2% )/ 0
n=806 Children

43 6
Oregon 6.0% 0 0
n=585 Children

36
Idaho 3.2% 1.32 0
n=554 Children

18 7
Alaska . 7 ' 7% 1 t 8% .2%
n=552 Children

43 10
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program averaged one-third or less of the attendance during
the after-school hours. The before-school portion of the
programs was sometimes conducted in the same facility as

the after-school portion and sometimes not. In the Juneau
program, for example, the before-school program, including
breakfast, was provided in the recreation hall of a low-
cost housing project by project residents who were hired

on an hourly basis to supervise the children, prepare the
breakfast, and accompany them to the school bus. The after-
school program was based in two local schocls and was
supervised by a different staff. Several of the programs
were operating in schools which offer a school breakfast
program to all children in the school. 1In these instances,
the school-age day care staff would frequently augment the
supervisory staff working with the breakfast program, and,
often, offer additional quiet activities during the before-~
school period to thoce chillcsen in the program. Before
school programs typically open between 6:00 and 7:00 in the
morning and run until 8:00 or 10:00 depending upon the school
opening schedule.

Ten of the special programs provided after school care from
1:30 or 2:00 until 6:00 p.m. during the school year. The
content of these after school programs and their structure
varied widely. Seven of the 10 after-school programs
onerated in schocl buildings and usually made use of adjoin-
ing parks and playgrounds for recreation. The only after-
school program identified in an Alaskan village was really

a small sys:iem of family day care homes which provided care
spacifically for school-aged children. Two other programs
servad children living in housing projects. One of these
corducted the after school program in housing units in the
project and the other in a nearby church. Transportation
appears to be a major stumbling block which prevents school=-
age programs from using available community resources and
leisure time recreational facilities to their fullest.

The activities which are included in after-school programs
vary widely. All prngrams reviewed provided an afternoon
snack and one program provided a hot evening meal. In most
afcer school programs the children have a choice of two or
three activities, which are offered each afternoon. These
activities usually include crafts, recreation, active games,
field trips, and tutoring. A special challenge to after
schoo. programs appears to be maintaining the interest of
children 12 years old and older. The six to 11 age group
is the predominant group served by those programs surveyed.

Behavior management can be a problem with the older age

group in particular. One Oregon program, which focused on
children wwith special problems who are referred by the

sthool social wnrker, parent, teachers, etc. has an extensive
staff davolopment program. A primary focus of this staff
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training is behavior modification and behavior management.
Of the 13 programs surveyed, this program was the only one
which had what could be called an on~-going, formal staff
development program.

Most programs which offer before and after school services
also receive parent requests for full day holiday care
during the school year, and thus, offer this care during
Christmas and Easter vacations and on other schcol holidays.

The average cost of care in the Region X special programs
reviewed ranged from $3.2)1 per day to $10.00 per day. As
with pre-school day care programs, the cost accounting pro-
cedures rfor the school-age progrdams made it difficult or
impossivie to attribute cost variations to the varieties
which exist among the programs. As mentioned earlier, the
full day summer program costs appear to be at least double
the before and after school care costs for most year round
programs.

In summary, in Region X, the bulk of care for school-age
children currently is being provided by family day care homes
and by caregivers in the children's own home. In only a

10% sample of Region X family day care homes and in-home

cace settings receiving federal day care funds, there were
698 school-age children in care. This is more than one-
third of the number of school-age children in care in

almost 100% of the special school~age programs in the Region
(13 programs are licensed for a total of 1971 children).

Special school-age programs can be quite expensive depending
upon how they are staffed and the type of services which
they offer. Generally the care provided in home care
settings at $.53 or $.75 per hour for four or five hours

per day is less expensive than special programs, but has the
drawback of being more cuctodial and less developmental in
many instances.

No special orogra-is were found which provide full day care
for 111 children, ocdd hour, evening, overnight, or care
focused on the handicapped school-~aged child.

No school-age day care programs were found on Indian reserva-
tions and only one small program was found in rural Alaska.
Th2 need f£or school-acae care on reservations and in bush
villages has not been considered to be as great as the need
for such care in urban areas due to the frequent extended
family residential pattern ir the bush and on reservations,
which often affords school-aged children supervision by
nearby relatives. However, two particular rural groups can
he iden=zified in Regicn X for whom school-age care programs
arn varticularly necessary--seasonal agricultural migrants
and s=asonal cannery workers. FPre-schocl programs for



migrant farm worker's children have been begun in Idaho.

The migrant programs in Oregon and Washington include school-
aged children. One small program, in Hoonah, Alaska serves
the school~aged children of the primarily Indian families

who work on a seasonal basis in a fish cannery on the coast.
One program, sponsored by a major vegetable cannery in

Oregon, offers care for the children of its workers during
peax seasons. '

In general, it can be said that the concept of special program-
ming for school-aged day care is so new in the Region that

very little has been done by the states to identify the scope
or locus of need for these services. It appears that these
programs which have been developed have been done so in
response to a need identified locally, perhaps through a

Model Cities Task Force or Community Action Agency planning
process, rather than through a state day care planning or
resource allocation process.
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CHAPTER III
PARENTS' VIEWS OF SCHOOL-AGE DAY CARE SERVICES

A major unknown in the area of :ichocle-ace day cozr2 ry-:rram-
ming is parent views and expectations for programs. What
elements would parents like to see in a program for school-
aged children? Do they view both before and after school
supervision as a necessity? Does the age of the school-age
child affect their views?

As a part of a larger evaluation of Region X day care services,
a sample of 99 parents of school-aged children completed a
questionnaire concerning their current day care needs and
cpinions about school-age day care. The parents surveyed

were all receiving federal child care support and all were
using an in-home day care provider to care for both their
pre-school and school-aged children.

In order to get an idea of the before school schedules and
patterns of these working mothers, a series of questions was
asked. The responses to these questions provide a picture
of the morning routine in the sampled homes, as well as
some feel for the scope of need for before school services.
(See Table 4.)

Parent preferences for in-home before school care parallel

the experience of most of the school-age day care programs
surveyed in this study. Attendance in the before school portion
of school-age care programs was typically one-third or less the
after school attendance. In addition, as the profi.e

reveals, almost half of these parents do not leave for work

or training before their children leave for school. As a
result, the scope of need for before school supervision

appears to be narrower than after school when few working
parents in the sample are home until 5:30 or 6:00.

The parent questionnaire explored the after-school supervision
patterns arranged by these working mothers. All of the
parents in the sample have an in-home provider who cares for
the children until the parent returns from work. Fowever,
additional types of activities and supervision were used
during the after school hours as the profile in Table 5
reveals.

Many school-aged children of the parents interviewed have
participated in after school programs run by parks, organized
school and non-school sports programs, etc. More than 75%

of the narents felt that if these programs could assure that
school~aged children would be supervised and accounted for
each day until thecarent came home from work, it could be a
solution to their day care problems.

e 0033



TABLE 4
PROFILE OF PARENTS' BEFORE SCHOOL
ARRANGEMENTS

53.1% of the parents had to leave for work or training before
the children left for school in the morning.

Of those parents who left home before their children left for
school, less than half (42.4%) had an arrangement in which

a baby sitter or in-home care provider arrived at the house
before it was necessary for the parent to leave.

Therefore, of the total number of parents sampled, 22.5% had
no adult supervision for their school-age children during
some period before school each morning.

The following were some of the responses to "How do the
children get ready for school?"

I feed the children before I leave. §2.9%
I set breakfast out for the children. 13.7%
The children fix their own breakfast. 15.7%
The children eat breakfast at school. 9.8%
Other 7.8%

Wwhich of the following would you prefer?

Child care in your home before school hours. 80.7%
A well-located breakfast program outside
your home. 19.3%

-27- #4851




TABLE 5

PROFILE OF PARENTS' AFTER SCHOOL

ARRANGEMENTS

Have your school~age children regularly spent time after
school participating in any of the following?

Percent Responding
"Yes"
n=74

YMCA or YWCA

Boys' Club

After School Sports Activities

Parks and Playgrounds

Organized Non-School Sports such as
Little League

Scouting

Church Related Activities

Other

If such programs as mentioned above could
assure you that your school-age children
would be accounted for and supervised each
day until vou came home from work, would
this help solve your day care problems?

If you did not have your present after
school sitter arrancements, would you
make use of a supervised activity program
for school-aged children?

8.1%
14.9%
28.3%
44.6%

23.0%
27.0%

35.1%
8.1%

76.7%

85.6%

The question, "thich of the following would you prefer?",

brought the following responses:

Care in your cwn heme after school.
A well located activity program outside
your home.

52.6%
47.4%
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-28- PR Y g’ ) J




The parents in the sample were asked to rank, in order of
importance, the five elements they would look for in choosing
gn after school care program. The results are displayed
elow.

TABLE 6
PARENT PRIORITIES FOR SCHOOL-AGE DAY CARE
PROGRAM ELEMENTS

"If you were choosing an after-school child care program
for school-aged children, ages six to 10 and 11 to 14,
what would re the five most important things you would

look for?"
Most Important for Children Aged 6-10
Rank Order
of Choice
1 Children have adult supervision at all times.
2 There is a tutoring program to help the child-
ren with studies.
3 There is a recreation and active games program.
4 An afternoon snack or evening meal is served.
5 Full day care is provided for sick children so

that parcent doesn't have to miss school orx
work.

Most Immortant for Children Aged 1l1-14

Children have adult supervision at all times.
Thexe is a tutoring program to help children
with studies.

An after school snack or evening meal is served.
There is a recreation and active games program
Full day care is provided for sick children

so that parent doesn't have to miss school or
work./Cost of care.

Ndbw N
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Conclusions

Parental needs and expectations are an important factor which
should be incorporated in the development of care programs
for school-age children. For example, based on the evidence
available here, before school breakfast programs may not be
as heavily used by parents as after school care programs.
Region X program data supports this conclusion. This is not
to say that before school programs are not needed, rather

it suggests that planning for school-age care programs
should involve a careful assessment of parent needs for
various elements so that the best use can be made of
available funds.

School=-age children currently are involved in after school
activities run through the schools, by the parks department,
etc. The maiority of parents interviewed would be willing
to use these progr ms regularly if they featured adequate
adult supervision and accountability procedures. Program
designs should be considered which are built around current
institutions serving school-aged children, rather than
designs which create parallel programs that often duplicate
available services.

Finally, in ranking program elements which they would like
to see included in a program serving school-aged children,
parents emphasized the basic need for adult supervision
combined with some program of recreation or active games
for the children after a long day in school. A tutoring
program to help children with their school work also ranked
high in parents' preferences, as did the provision of an
afternoon snack. The final high priority feature is one
related to parents' own job performance--the availability of
full day care for sick children so that the parent doesn't
have to miss work or school. This is ranked higher in
parents' minds than any other "supportive" service.

There is no reason to expect that the preferences of this
relatively small parent sample, who already have in-home
child care, would hold for all parents in all communities.
For this reason, the work patterns and needs of the specific
parent population to be served by a school-age program
should be identified early in the planning process.




CHAPTER IV

PLANNING A SCHOOL~-AGE DAY CARE
PROGRAM

BASIC PLANNING QUESTIONS

Who will the program serve?
What type of facility should be used for the program?

What activities or components should the program
provide?

What state or federal requirements apply to school-age
child care programs?

What resources are available to fund the program?

Who will be needed to staff the program?




Who will the program serve?

The most important determinant of what a school-age child care
program should look like is the characteristics of the school-
age population which will be served. Therefore, the initial
Planning step should be a community assessment of specific,
unmet needs for school-age care. By developing a community
profile which identifies the scope and type of needs for
school~age care services, as determined by the number and

ages of school children, parent work schedules, their present
arrangements for supervision, etc., program dollars can be

put to best use. Such a statistical and narrative descrip-~
tion of the problem in a lodal area may be needed near the
beginning to build support for a school-age program.

The community needs profile might include the following
information:

l. DNumber of school-aged children in the area from
single-parent families in whiceh the parent works
or ig in gchool and ite comparison with other
areas in the eity, county, state or nation.

It may even be possible to break down the population
by parent work hours, income level, eligibility for
federal child care support, minority status, age of
school-age children. Existing school district
records will include some of this information, and

t may be possible to get the lc:sal school PTA to
conduct short parent needs surveys through the
vehicle of its monthly newsletter.

2. What existing community groups, schools or agencies
are now doing to solve the problems of parents with
needs for cxtra-parental schocl-age child cuper-
vigiton and why tkese efforte are not solving the
particuiar prodlcms identified above.

What tyces of programs are run by the local park
departments? Is there a Boys' Club, YM or YWCA

in the neichbnrhood. wWhat facilities and services
does it offer? How many licensed family day care
homes or day care centers are there in the

community (local state day care licensing caseworkers
could find this out)? Where are these located?

Whom co they serve? Are the local elementary schools
open during after school or evening hours for acti-
vities? Are local churches providing any child care
services? Are there any tutoring programs operating
in the area? Model Cities programs for school-aged
children? -
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3. JTdentification of extesting or poseible linkages
among the exigting programs serving school-age
ehildren which provide a solution to some school-
age child care programs.

Inexpensive solutions might suggest themselves as
existing services to school-aged children are
compared with the needs for care which have been
identified. Are there a lot of unfilled family
day care home slots? During what hours are

youth leisure time programs scheduled? How are
the programs supervised? What would it take to
assure supervision for children in some of these
settings during the hours when parents need care
services?

Once prepared, the profile can be used in two ways: first
as data for program planners which is specific enough to
let them get a clear perspective on who and about how many
children need school-age care services, and, to some extent,
what kind of services; second, to publicize both the problem
and the proposed solution(s). Such a needs survey can be
done for an area as small as a block or two or as large as
a metropolitan area or state. The result of beginning a
planning process in this way is to avoid unnecessary dupli-
cation of services and to permit planners to address the
specific needs for services in the best possible way.

Such surveys of community needs for school-age child care
services might be conducted by some of the following agencies
Oor groups.

-~ Local 4-C Committees.

-~ School Districts.

~= Neighborhosd Councils.

-~ Model Cities Citizen Task Forces.

~ ~=- State Day Care Licensing Agencies.

-= Local Human Resources Offices.

= Women's Clubs.

= FTAS.
Having determined the specific needs of a school-age popula-
tion, program design becomes a less arbitrary tesk. For
example, all of the special school-age programs in Region

X¥~~with thn exception of the migrant programs--operate on a
6:939 or 7:00 a.m. o 6:02 p.m. schedule. Yet, it is known
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that many unskilled and semi-skilled jobs, which often are
held by persons eligible for federal day care assistance,
require evening and night time shifts as well as weekend and
holiday hours. In a given community this type of care may
be needed by more working parents and children than a
program offering services to accommodate a regular eight
hour day.

Another example, most current special schuol-age care
programs offer a before-school breakfast program which
frequently is attended by only one-third of the afterncon
enrcllment number. An initial community needs survey may
show that it is important to most parents that program
monies be used to offer children other services--field
trips, counseling services, a hot supper--rather than a
breakfast component.

The age of children requiring care should also be considered.
If the school~age children currently being served in family
day care homes, care centers, and in-home are any index of
the school-age children for whom parents are most concerned
to have supervision, it may be appropriate to plan a program
for six to eight year olds and meet the needs of this age
group first. The special school~age programs surveyed in
Region X as well as nationally, found that enrollment in many
schoocl-age care programs drops off rapidly in the fourth or
fifth grade, at about age 11l. Program requirements appear
to be different for the six to 1l group than for the 12 to
14 group; thus, the ages of the potential child population
should be considered in designing the program. Only three
of the 13 Region X school-age care programs examined are
licensed by the state to serve children between the ages of
12 and 14. Five of the programs serve children six to 12,
two serve children aged four to 10 or 12, and the special
migrant programs include pre-school children. Younger
children may have different schedules--half day kindergar-~
ten classes, etc. Therefore, it may be appropriate to
design a program which is tailored to the special hours of

a certain child population.

In planning to meet the needs for school-age day care,
desired program featurec must be weighed against the cost
constraints which ars always present. It is for this
reason that the survey of existing community resources
for children is so important in the planning process.
Devending on the number of school-age children requiring
care of a certain tvpe, e.g., evening care, before school
brreakfast, i* miy not be necessary to develop a "program"
as it is usuallv thought of, but rather it may be possible
to coordinate or modify existing resources in such a way
that these neceds can be met. For example, rather than
hire a staff and administratcr, locate a facility and buy
equipment for a program to meet the needs of 15 parents



for child care from 3:00 p.m. to 9:00 p.m., it may be
possible to identify family day care providers in the
community who could absorb these children in their licensed
home settings, while helping these providers identify other
existing community programs, e.g., tutoring programs, after
school recreation programs, in which the children could
participate with their parent's permission.

As the above discussion indicates, an initial important
step in planning for any school-age day care program is the
development of a community needs profile which identifies
the scope and type of needs for care which exist and which
identifies existing resources that could be used to meet
these needs for a minimum cost.

To date, in Region X, no comprehensive effort has been made
by states or municipalities to determine the area with
priority needs for school-age care programs. Geographically,
the Region is a heavily rural area with a majority of its
towns falling into the 2,500 to 50,000 size range. It is

* known that up to 50% of the nation's poor live in rural
areas. Yet almost nothing is known about the need for extra-
parental supervision in these rural areas except for those
special populations, such as migrant agricultural workers
and workers in canneries, both agricultural and fish canneries
along the Alaskan Coast.

Further, the major cities of the Region--Portland, Seattle,
Boise, Spokane, Anchorage--vary greatly in their size and
in their industry base. One can assume, logically, that
there is a need for school-age day care for the children of
the many unskilled and semi-skilled single parents in jobs
requiring day time, evening and night time shifts as well
as holiday hours, yet little is known about the actual or
potential demand Zor such programs.

Since the demand for school-age day care has not been
established, one can only suggest priority populations by
logical means at this point:

-=- Ar~cas with high concentrations of single parent
fanilies, where tho parent is in work or training
and where other "natural" support systems such as
kinship or nzighbors do not afford adequate
supervision.

~-- Areas with concentraticns of children with special
ne~eds, e.q., handicapped, disadvantagcd, delinquents,
or children from emotionally unstable family situa-
tions.

Working from general statistacs, the areas with the highest
densities of these characteristics are the urban areas. Yet
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for planning purposes, a much smaller unit, such as a school
drawing area would be a more reasonable unit in which to
determine the potential scope of need. When thir has been
determined, demand for such services may or may not parallel
this potential need. Once again, this highlights the
impertance of the community needs and resources survey prior
to designing any school-age care program.



What type of facility should
be used for the program?

The National School-Age Day Care Task Force classified the
existing school-age care programs surveyed nationally into
three types--characterized by the facility in which the
programs operate. - These types were "school-based", "center=-
based", and "family home-based" programs.*

School~based programs. The task force included in "school-
based"” programs any day care program for school-age children
which is operated by an educational agency or operated by
another agency in school-owned facilities. Although few of
the school-based Jday care programs identified in the national
survey or the Region X survey were more than one or two years
old, there appears to be a widespread readiness in public
schools to change their role in the community. Some schools
are beginning to respond to community interest or pressure

to make better use of the school facilities paid for by the
taxpayers by keeping their doors open for use during those
afiernoon, evening, and weekend hours when schools now sit
idle.

In most every sense, the neighborhood school is a "natural®
focal point for the development of programs serving school=-
age children. Of the 13 special school-age day care programs
gxamined in Region X, nine are based in public school build-
ngs.

The national task force looked at 11 school-based programs
in their national sample of 58 programs. Data from both
surveys shows that programs using school buildings as
facilities for basing school-age care may experience the
following kinds of problems**:

~= The joint use of facilities by the school and the
aiter school day care programs, especially the
joint use of classrooms, may present serious
problems. At the end of cach day, day care staff
must rearrange furnitu:> and put away all supplies,
as well as be sure that aothing important is
erased from blackboards or that nothing belonging

*Ibid., Chap’ II. p. 14.

**Ibid., Task * .cce, Chapter II, pp. 14-19,
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to the students is disturbed. This is inconvenient
and time consuming for day care staff.

-=- Anticipating joint-use problems, school-age care
programs may be restricted to classroom space which
is not used for auy other purpose during the day
and which, in many instances, is inadequate for
reasonable program flexibility requirements.

== The facilities set aside for the school-age program
and the operating agency responsible for the school-
based program--the local school, a division of the
school system, or a non-school agency--influence the
extent to which day care programs depart from the
traditional school model of instruction and social
control. When responsibility for operating the
program is assigned to the local school and when
facilities must be shared with the educational
programs, day care tends to follow the school model.
As facilities are separated and as administrative
responsibility becomes more distant from the school--
a separate agency or searate division of the school
district--major departures from the school pattern
become more likely; and, evidence suggests, children,
including older children, attend more regularly and
with greater enthusiasm.

-~ In some schools vandalism is a problem. As a result,
the after-school program may be restricted in the
use of special equipment.

-- Some after-school programs must compete with intra-
maral sports and cther school-related programs for the
use of multi-purpose rooms, cafeterias, or gymnasiums.

== Programs operating in those schools which bus children
to and from their homes have the practical problem of
rescheduling transportation.

-- Scheduling janitorial services for extended days may
present a problem for the schools.,

In conclusion, in Region X the school-based model is the most
common model foxr those special school-age programs which have
been established to date. Some of these programs have found
that ge:ting in to the schools and operating programs in
facilities used jointly with the regular school proyram is
not easy. In other instances, the programs have found that
available space in some of the older schools is not adequate
for the flexibility that is desired for an after-school
prograr:. Howzver, there is no doubt that the neighborhood
school is znd should be a major rescurce for the development
of school-age care programs. The operating agency for such
programs may be the really critical factor in their success.
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Center-based programs. The National School-Age Day Care
Task Force identified three basxc kinds of center-based
school-age day care programs.® One kind is sponsored by, or
operates in the facilities of a non-profit organization
which has some kind of national organization with local
chapters or affiliates and which usually has recreation or
leisure time activities for youth as its primary objectzve.
Organizations in this group include Boys' Clubs, Y's,
Scouts, 4-H clubs.

A second type of center-based program has developed locally
for the specific purpose of providing day care and may
operate programs in local churches, unused buildings, etc.
These local private, non-profzt day care organxzatzons may
also operate programs based in schools or housing projects,
etc., and in that respect are really an organizational
vehicle for operating programs from a variety of bases.
Such local day care organizations are typically sponsored
by churches, settlement houses, local day care associations
and social service agencies.

Finally, there is a third category of center~based care
which is a catch all for those programs based in centers
which do nct fit into the other two groups. The task force
included here day care programs provided by employers for
children of employe¢es. Industries which empley large
numbers of women ard face manpower shortages, such as
hospltals, are most likely to provide this service. To
date services of this type have been primarily for pre-
school children. Also included here are the private profit
day care centers which, as the Region X data reveals (see
Chapter II) are eguipped to serve primarily pre~school
children at present.

In the Reqzon X sample of 13 special school-age programs,
5ponsor1ng agencies of the first type--non-profit organiza-
tions with some type of national organization--operated four
of the 13 programs (Boys' Club, YMCA, local OEO Community
Action Agencies). Private non-profit day care corporations
run six of the 13 programs which base all or part of their
programs in public school facilities. The other programe
operate in a former fish cannery, an old schocl ccnverted
into a community center and churches. One local 4-C
Committee sponsors a program.

The resources of recreation and leisure time agencies have
particular potential for the development of school-age day
care programs. These agencies have as their mandate to
provide services to youth, and they have the facilities--
gymnasiuns, swimming pools, camps and trained staff to
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provide these services. Further, many of these agencies are
located in low-income areas where there are typically a

large number of single parent families and/or children with
special needs. By adding the required dav care services, such
as a meal or snack, accountability procedures, referral to
other needed services, and, perhaps, an improved staff/child
ratio to these programs, a lot of school-age day care needs
could be served at relatively small expense.

In conclusion, there are any number of "centers" in which a
school-age care program can be based--churches, settlement
houses, unused buildings, community centers, and leisure time
agencies. A major constraint on the use of these buildings
is that they must meet the facility safety standards in the
state and federal day care regulations. In two programs of
the 13 reviewed in Region X, facility standards have presented
major problems and have delayed the opening of programs. 1In
one instance, a school building which the children attended
all day was found to fall short of facility standards in the
state for "day care centers" and, hence, failed to pass the
inspection for licensing as a school-age day care center.

In another, a church had to install an expensive fire extin-
guishing system in its basement classrooms before the build-
ing could house school~age "day care".

Family home-based programs. In Region X more school-age
chlldren rcceive care in family day care homes than in any
other formal day carm setting. The family day care homes
must be licensed by e state and meet the Federal Day Care
Recuiremants if they receir> federal funds.

Rare.y arc family <ry care homes linked to a "system" of
homes, nor, narticularly to a "system" which is devoted
sprcifically to providing school~age care. In most instances
in Pegion X, the school-age children cared for in family day
car2 homes are the older brothers and sisters of pre-schoolers
who receive day care services in these homes. However, there
are panvy featurcs oflered by family day care homes which
recnrmend them as solutions for a variety of school-age day
care neads:

-~ The family day care home setting is more flexible
and better suited to accommodate the needs of a
child for odd hour, overnight care, or care when
the <hild is ill. Larse group or center settings
are expen=ive to equip and operate for this type
of care and do no% offer the personal, comfortable
atmosphere of a home cetting.

== In m»rt inctancas, family day care homes are located
in ©r ra2nr < chi’1's own neighborhood, thereby

seguting transnortaticn problems to and from school

and zormi~zting neighborhood or school friends to be
accessible,



If the parent or family day care provider has the
time and proper information, the school-age child-
ren can take advantace of the variety of other
community leisure time and recreation resources
availabie during after school hours without having
to have a special "after school day care program"
set up to provide this enrichment.

The study of family day care homes in Regicn X
revealed that many family day care providers were
involved in helping the school-age children with
their homework problems, took an interest in the
children's school activities and generally provided
a parent-like link between tne school/home settings.

Family day care homes -isually serve about six child-
ren. As a result, individual attention is possible.
This is particularly important to young children--
ages six to eight and to children with special
physical and psychological needs.

Family day care homes are a more cost effective

way to meet the needs of school-age children when
the nunber of children requiring care during a
given period or in a certain area is too small to
justify the facility, equipment, transportation and
staff costs of a center-based program. This would
be particularly true in small towns and rural areas.

Conversely, there are a number of disadvantages to using
family day care homes for schoci-age care:

Since the maximum number of children for which

a home is licensed is usually six, the use of
family day care homes for school-age day care does
not take advantage of the allowable staff/child
ratios for these age groups.

Yaless family day care homes are located in an
area near pars or playgrounds or other after
school recreational facilities, the funds which
the provider rcoeives are inadequate to provide
recrea:ional eguipment for school-age children.

Even 1if community recreation facilities and
activitins are available, the provider may be
unaware of +their existence, and may not have
adequate training herself to provide special or
"develcomental" activitioes for the children in her
cave. Lack of information about available resources
is a freqient consequence of the isoclation of most
family dav care providers from other providers or
frcm any supportive services.



BEST CaPY mvmagg

The potential for family day care homes as a flexible,
adequate and, in many instances, preferred source of care
for school-age children has not been realized., Very
recently attempts have becn wade =z lizk D-a2ilv day care
homes into systems for school-age care (see Chapter V,
Models) which share toys, coordinate provider leave time,
provide training, purchase supplies on a group basis, etc.
Even such minor "system" linkages as a central referral
point or clearinghouse for day care placements, which also
serves as an information center to providers on other
community resources, would be an addition which could
improve the crpability of day care homes to deliver school-
age care.

In summary, the type of facility chosen for school-age day

care should be determined by the type and size of the
population needing care and by the availability of community-
based facilities of various types. The building safety and
space standards of local, state and federal day care require-
ments should be investigated thoroughly before locating a
program in order to aveid initial renovation costs.

PR R
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What activities or components should
the program provide?

The question of what school-age day care should be depends
on factors which are both philosophical and practical. The
national Schoocl-Age Day Care Task Force arrived at this
consensus about what the goals of school-age day care might
be:

"It should care for and protect children, it should
reinforce a child's ethnic and cultural heritage
while allowing him to become an integral member of
society, it should supplement both home and school,
it should foster the development of a sense of self-
worth and self-confidence and the ability to func-
tion independently in his environment, it should
make him aware of various life styles and promote
respect for individual differences, it should stimu-
late his cognitive and sensory abilities, it should
teach hinm to work productively with youth and adults
and also to work alone, it should help him to work
and carry out plans, and it should teach him respon-
sibility for his words and actions."*

It would be hard to disagree that these are admirable and
appropriate goals for school-age care. However, there

could be considerable disagreement about how to meet these
goals. In addition, the particular way that these goals are
met~-~the program design~-is dependent upon the very practical
constraints of the amount of money available to meet them

and the other community resources available~-facilities,
equipment, and experienced people to put together such a
program.

It is relatively easy to design a program costing $10 or $12
per child per day with components which provide a wide

range of experiences to children, staffed by people who work
well with groups of children and can encourage their develop-
ment along the lines described in the goal statement above.
It is less easy to pay for such a program with currently
available funds for school-age child care.

It is for this reason that the community needs and resources
survey discussed earlier in this chapter is so very important
in designing school~-age care programs. Each community group
charged with planning should undertake such a survey to
determine the spscific needs of the group of children to he

*Ibid., Task Force Chapter III, p. l.
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served and the specific existing resources which could be
mobilized. For example, if the schools in an area are not
preparing children adequately, then perhaps a strong educa-
tional component with a non-schocl form~% should be a
priority component or a tutoring progra... If this is not a
problem, then perhaps recrecational components should be
emphasized. If only one third of the parents in the target
group leave for work before the children leave for school;
but two thirds of them are required to work evenings until
9:00, then a breakfast component may not be a priority or
perhaps the school itself should be encouraged to provide a
breakfast program. Given a limited amount of money, it may
be more important to parents that there be a full day summer
program available which costs about twice as much as

an after school program--than any before or after school
program. If the school, the family, or some other community
agency is providing for a child's health care neec-, a
health component may duplicate rather than supplement
existing serxvices.

In all instances there are trade offs which must be made

and needs which will not be nmet. It may be most realistic
to assume that the basic requirement of a school-age program
is that it provides adult supervision for children who
otherwise would be totally unsupervised for several hours
each day. Then, it may be a healthy exercise for planners
to work backwards from some realistic cost per child as they
develop the program component by component around existing
community rcsources.

In summary, A schcenl-ace day care program should be tailored
to the specific nerads of the population to be served and to
the cormuni4<y in which it will be located, making best use

of resources availaple “o reduce costs. The program may
resonal2 or b a dart of already existing community activity
programs for ochnol-aged children; but with the minimal

added foatures of required staff/child ratios, accountability
proced 1res, and the provision of a nutritious snack.



What state or federal requirements apply to
school-age care programs?

Each state has day care licensing statutes or regulations
which specify the types of programs that are considered to
be "day care" and, therefore, must be licensed or certified
by the state in order to operate legally. The federal
government also has a set of requirements for facility
safety and program standards which must be met by any "day
care" program receiving federal funds from whatever federal
source. Some cities and towns have local zoning re trictions
and code requirements which pertain to facilities used for
day care. These local restrictions vary from city to city
and must be investigated locally by the persons interested
in operating a day care program.

The following paragraphs, taken from the day care licens
ing requirements o’ the four Region X states and from the
current and proposed Federal Day Care Requirements, specify
when a program serving children must be certified or
licensed as "day care" and, hence, meet the applicable
requirements.

-—

Oregon

In Oregon, any facility where children are in

care for four or more hours per day must meet

Oregon's day care regulations and hold a valid
state certificate of approval.

This does not include the following:

== Facility providing care that is primarily
educational, unless provided to a pre-
scheol child for more than four hours per
day. ,

-= Facility providing care that is primarily
supervised training in a specific subject,
including but not limited to dancing, drama,
music or religion.

== Facility providing care that is primarily an
incident of group athletic or social activi-
ties sponsored by or under the supervision of
an organized club or hobby group.

-- Facility operated by a school district,
political subdivision of the state or a
governrental agency.
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Washington

In Washington, any facility which regularly
provides care, whether for compensation or not,
to a group of children for less than 24 hours a

day is to be licensed by the State Department of
Public Assistance.

The requirements do not apply to:

== Nursery schools or kindergartens which are
engaged primarily in educational work with
pre~school children and in which no child is
enrolled on a reguiar basis for more than four
hours per day.

-- Parents who exchange care of one another's
children on a mutually cooperative basis.

~-- Facilities providing care for children for periods
of less than 24 hours whose parents remain on the
Premises to participate in activities other than
employment, for example, nurseries in bowling
alleys.

-« Any agency having been in operation in this state
10 years prior to March 6, 1967, not seeking or
accepting monies or assistance from any state or
federal agency, and supported in part by an
endowrent or trust fund.

-- Seasonal camps of three months or less duration
engaged primarily in recreational or educational
activities,

Alaska

In Alaska, any establishment providing care and services
for any part of the 24 hour day for any child not
related by blood or marriage to the owners or operators
must be licensed by the state.

This has been interpreted to exclude:

== Any establishment whose primary purpose is educa-
tional rather than child care. Thus, such
facilities as kindergartens and nursery schools
would not be subject to these regulations.

== Any home which is not reqularly in the business of
providing day care services to children, but is
carinc for childrer temporarily to accommodate a
friend or neighbor.

“483a3
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Idaho

The Jdaho Child Care Licensing Act applies to the care
of children under 18 years of age and requires the
licensing of day care homes and day care centers,
places providing care to a child or children not
related by blood or marriage for all or part of the

24 hour day.

Federal Interagency Day Care Requirements (FIDCR)
of 1968

Any pre-scheol or school-age day care programs
receiving funds under any of the following programs
must meet the 1968 FIDCR requirements:

-~ Title IV of the Social Security Act
Part A ~ Aid to Families with Dependent Children
Part B - Child wWelfare Services
Part C - Work Incentive Program

-= Title I of the Economic Opportunity Act - Youth
Progranms.

-- Title IXI of the Economic Opportunity Act - Urban
and Rural Community Action programs.

-= Title IXII of the Economic Opportunity Act
Part B - Assistance for migrant and other seasonally
employeed farm workers and their families.

-- Title V of the Eccnomic Opportunity Act
Part . - Lay Carc Projects.

-~ Manpower Development and Training Act.

~= Title I of the Elementary and Secondary Education Act
(Programs funded under this title may be subject
to these requirements at the discretion of the state
?nd local education agencies administering these
unds.)

These requirements cover all day care programs and
facilities used by the administering agencies which
receive federal funds, whether these facilities are
operated directly by the administering agency or
whether contracted to other agencies. Such programs
and facilities must also be licensed or meet the
standards of decency applicable to the state.

 ~atn

-47- g0



Waiver clause. Requirements can be waived when the
administering agency can show that the requested waiver
may advance innovation and experimentation and extend
services without loss of quality in the facility.
Waivers mus: be consistent with the provisions of law.
Requests for waivers should be addressed to the
regional office of the federal agency which is provid-
ing the funds. Requirements of the licensing authority
in a state cannot be waived by the federal regional
office.

Proposed 1972 Federal Day Care Requirements

Any day care operator or facility which receives federal
funds for the care of children either directly or
indirectly through:

=~ Grant

-- Contract

-- Reimbursement of expenditures

-~ Vender payment

-~ Voucher :

-- Fees made possible by income disregard

must meet the 1972 requirements. The administering
agency must insure that all operations and facilities
which are established, operated or supported with
federal funds meet these requirements.

Excluded from these requirements are accredited educa-
tional facilities, health facilities and mental health
facilities in their provision of educational or health
services. When, however, such facilities operate day
care programns not primarily for health or educational
puryoses, such facilities are covered under these
requirements.

Any program which meets the above definitions of "day care"”
must meet all of the local, state and federal requirements
(when foderal monies are involvod) perxtaining to day care
settings. Local requiremcnts relate primarily to aspects of
facility location and facility safety. Individual state and
federal requiremonts relate both to safety aspects of the day
care setting and to specific program features and staff quali-
fications. Unless a lcgal waiver is somehow obtained, schocl-
age ‘<lay care programs currently must meet all of the criteria
for licencsing which applv to pre-school programs. If Title
IVa or other federal monies for day care are not being sought
to provide funding for a school-age care program, it is
possible to rut *ogether a program which serves many of the
parent and child rne«ds for supervision under the guise cf
"recreation” orxr "oducation" rather than day care. This type
of program, which, for example, could operate at a higher



staff to child ratio than a day care program might be par-
ticularly well suited to the school-age populations of
middle and upper income neighborhoods where parent fees
rather than state welfare or federal child care payments
could be used to support such an "<ducaticn" or "recrecation"
program. Also, in marginally poor neighborhoods which may
have families slightly over the eligibility income for
public child care support, such "recreation" or "education"
programs tailored to the needs of parents for child super-
vision and accountability for a few hours daily could £ill
a great need relatively inexpensively.

However, given the possibility that some form of natienal
welfare reform legislation might be adopted or that federal
child care monies will continue to be available through
Title IVa, those programs which receive funds to provide
school-age "day care" services will have to meet the local,
state and federal requirements which apply to day care
programs.

The major cost factor in operating day care programs is
personnel. Thus an important consideration in planning

the size and scope of a school=-age day care program must be
the cost of the personnel required to staff the prorram.

At present most recreation, park depacstment, intramural and
non-school sports programs .hich serve school-aged children
do not have to meet specific staff/child ratios in order to
operate legally. For example, the number of recreation
supervisors placed in a local park to run the recreation
program may be determined by the size of the park, the
city's budget limitations, or by rule-of-thumb ratics
developnd within the context of recreation planning, rather
than day care planning. As a result, programs currently
offering services to youth which may have excellent
facilities, may find that their present stafrf ratios are
toc low to qualify as "day care" programs.

On the other hand, in the home care settings, which are the
most flexible and frequently used formal day care settings
for school-agn children at present, allowable staff/child
ratios cf£ 1:10 or 1:20 don't make much difference since the
maximum numker of children for which a home can be licensed
is usually six. Required space requirements/child also
limit the numbex of children which can be served in these
setiings.

The following paragraphs from the day care licensing require-
ments of the four Region X states and from the current and
propnsed Federal Day Care Regquirements specify the required
staff/chilé ratios for day care programs serving school-aged
children.

PRI 0 3 (5
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Oregon

Oone teacher for 15 children; or one teacher and one
assistant for a group of 16 through 29; or one teacher
and two assistants if the group exceeds 30.

Washington

Centers. There shall be a minimum ratio of one child
care staff on duty for each group of the children or
major portion (six or nine) of such number of children
on the premises.

Homes. A family day care home shall not be licensed for
more than 10 children including the day care mother's own
children under 12...before and after school care for
periods of not more than three hours shall be disre-
garded in the count of children for which a day care
home may be licensed, provided the total number of
children under 1?2 does not exceed 10 on the premises

at any given time.

Idaho

Centers. The maximum number and the age group called
for shall be determined by the physical facilities and
staffing together with the experience and skill of the
operator....Teenage children of the operator need not
be counted. In groups of pre-school children, there
shall be at least one adult for every 10 children.

(No specified ratio for school-age children.)

Homes. The number of children under care at one time
shall be limited to not more than six, including those
of the day care mother. Of the six, not more than four
shall be day care children. Teenage children of the
Jay care mother need not be included in the total of
six provided that adequate care and attention can be
given all without overburdening the mother.

Alaska

Centers. The ratio of staff to children shall be one
rersosn for each group of 10 children or fraction
thereof, with a minirum of two staff members.

Homes. ©One person for not more than six children at any
on2 time.



Federal Interagency Day Care Requirements of 1968

Centers. Six through 14 years. No more than 25 in
a group with an adult and sufficient assistants,
supplemented by volunteers, so that the total

ratio of children to adults is normally not greater
than 10 to 1.

Homes. Not more than 12 children per group, but the
child/staff ratio never exceeds 6 to l.

Proposed 1972 Federal Day Care Requirements

Centers. In a day care center, the ratio of care-
giver hours to child hours equals or exceeds one
caregiver for each:

10 children
13 children
16 children
20 children

age 54 months through 71 months
age 6 years through age 8

age 9 years through age 1ll

age 12 years through age 14

Homes. In a family day care home there is at least
one caregiver for each six children.

In conclusion, in planning to meet the needs of parents for
the supervision of their school-aged children, an early
examination of the legal requirements and restrictions on the
operation of "day care" programs should be made.

None of the sets of standards are so clear or so specific in
all areas that there isn't room for some debate over their
interpretation. As more school~age care programs are
developed, issues related to the appropriateness or inter-
pretation of state or federal standards in the context of
school-age day care programming undoubtedly will emerge and

form the basis for future nodifications in the standards as
they apply to older children's programs.




What resources are available to fund
the program?

The major source of funds for the operation of special
school-age day care programs in Region X has been the
federal monies for day care available under the Title IVa
amendment to the Social Security Act. Since September,
1969 these funds have been available on a three to one
matching basis to public and private non-profit organiza-
tions for the operation of child care programs. Eleven
of the 13 special school-age programs in Region X reviewed
during this study depend on Title IVa monies as their
primary funding source (see Chapter 2, Table 3.)

When the lid on spending under Title IVa was announced in
the fall of 1972, the impact on the special school-age
programs in Alaska, Washington, and Oregon was tremendous.
In Alaska, the Tuneau 4-C school-age program closed its
doors as of Novewber, 1972. In Oregon, programs which had
been operating with no parent fees in low income neighbor-
hoods had to develop sliding scale fee schedules. The
state day care staff had to reconsider the maximum daily
rates for before and after school programs. In Washington,
program directors interviewed were searching for alternative
funding sources without much success.

The local ma*ching monies which have been used in combina-~
tion with the Title IVa monies in Region X have come from
such sources as *he Unit2d Fund, CAP agencies, Model
Cities, parent fcas aad church contributions. As federal
support for Modcol Cities Programs is phased out and as

070 programs are spun off or closed, these sources will

no ionqger be available for use in child related programs.

In~kind staff, facilitieg or supplies donations--which are
not eligible fcr inclusion as matching resources under the
Title IVa fornula--have been contributed to operating
programs by local school districts, Model Cities programs,
youth leisure time agencies such as Boys' Clubs or YMCA's,
churches, local housing authorities, local park departments
and local service clubs such as the Rotary Club. The
Neighborhood Youth Corps has provided staff support for
schnool-age day care programs, particularly during the summer.

Another funding source which has been used to support special
school~age day carn programs is authorized under Title I-M

0f %he Elementary and Socondary Education Act, which provides
federal <unds ouocifizzile Zor services to migrants.  OFO
als> has orovidad ronies in this Region for migrant day care
services, inciuding sarices to school-age children. The
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State of Washington has funded some migrant day care programs
serving school-aged children with special state monies
authorized under a bill to serve the Urban, Rural and Racial
Disadvantaged (URRD),

Most of the special school-age programs take advantage of the
Department of Agriculture's reimbursement program to cover
all or part of the expenses for the food used in the program.

Although several other federal sources appear to have poten-—
tial as sourca2s of funds to operate programs for school-aged
children, these sources are essentially unexplored s» far as
we are able to determine on the basis of experience in
Region X. The nmost complete handbock outlining all federal
programs which may provide funds for day care projects is
published by the Women's Bureau of the Department of Labor.
It is entitled "Federal Funds for Day Care Projects" Pamph-
let 14 (Revised), 1972, and may be obtained from the
Superintendent of Documents, U.S. Government Printing Office,
Washington, D.C. 20402, for $1.00. Appendix B, includes
capsule summaries of those federal programs which appear to
have potential as funding sources to provide "day care"
supervision for school-aged children.

No one is yet sure what the impact of revenue sharing will
be on the human service areas which have been cut back in
their suprport by direct federal programs. It would seem
that, if school-age care programs can be put together

which maximize the use of community resources--city paris,
youth-serving agencies, volunteer program resource persons=—-
that the city or county could be looked to to provide some
revenue charing funds for administration or other overhead
costs which add to the daily cost per child. If daily

costs could be kept down by making efficient use of resources
that exist, rather than "purchasing" separate resources and
setting up parallel cr duplicate programs, reasonable day
costs could be borne by those current state/federal monies
available, in combination with parent fees.

Iocal in-kind contributions will always be important in
reducing the day-to-day cost of program operations. It is
difficult, however, to support an ongoing program by
piecing together local contributions as the primary

souvce of supvort,

In lieu of unlini+-d sources of federal, state or local
monay to suppors ¢iild care programs, the most likely way
that such services can ke created and sustained is to

design programs which make use of existing resources in the
wrost 2£ficient woy possible. This may mean that "comprehen-
sive" procram gonlc have to be modified until more operating
resovrces kecome available.



Who will be needed to staff the program?

Staffing for a year-round school-age day care program is
handled in various ways by the programs in Region X. Staff
requirements vary with the scope and emphasis of the programs.
Those large programs requiring administrative coordination
of several staff at several locations, of course, require
someone with administrative experience to direct them.
Several directors of very small programs which rely heavily
on federal funds for their survival commented that without
the considerable paperwork involved in reporting and pre-
paring budgets and funding proposals for local and federal
monies, the job requirements could be much lower.

In the school-based programs which made up a majority of
those identified in Region X, the sponsoring agency or
organization had a lot to do with who was used to staff the
proqram. Initially, programs operated by local school
discricts may try to use regular teachers to work overtime

as "teachers" in the after school program. This idea is
usually abandoned, both in Region X and in the national
sample for several reasons: Schools frequently find that

the teachers, who already have worked a full day, are often
too tired to do a really good job. Further, even if teachers
in the district can be found who aren't working full time,
accredited teachers have been found to be both too expensive
and not necessarily the best for the program. They frequently
adopt a more formal classroom approach than is appropriate

or enjoyable for the children.

Several programs have had great success with college students
in these jobs. The cdd hour wourk schedule--early morning,
late afternoon--can often be worked into the students' class
schedule.

Annther grovp of programs use low income community residents
as staff. Staff turncver in these programs is generally quite
low and success has beon cood.

Most schoonl-age programs make use of volunteers or Neighbor-
hood Youth Corps (NYC) teens in some capacity. In Region X,
NYC teens have been used as tutors, recreation supervisors
and aides, particularly during the full day summer periods.
Experience with NYC teens has been uneven in the programs
revicwed.,

The programs reviewed ware evenly divided as to the difficulty
which the before ard after school split shift schedule causes.
Several programs found it easier and more economical to hire
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aides on an hourly basis for the two or three morning hours.
The afternoon program is then staffed by regular half-time
staff who work full time during the summer.

Recreation skills and experience, such as is gained in park
department programs, have been found to be useful.

In summary, unless a program is directed at children with
particular behavior problems requiring special staff skills,
resources for staffing school-age day care programs can be
found in a number of groups:

-ty an

School Teachers

School or Day Care Aides

College Students

Comrunity Residents

Neighborhood Youth Corps Workers
Vista Volunteers

Parents

Recreation Aides

Anyone with special skills of interest to children,
e.g., crafts, dancing, music, art.
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CHAPTER V

SOME RECOMMENDED MODELS FOR
SCHOOL-AGE CARE PROGRAMS

The school-age program models which have been developed in
this Chapter are based on the following assumptions:

l. There is no one best system or program for
meeting the needs of school-age children for
extra-parental care.

2. The key element in designing cost effective
"day care" programs for school-age children is
an initial analysis of community needs for such
services and of community resources for delivery
of the services.

3. The models outlined here are "minimal" models.
They are based on tha following assumptions:

-~ The primary objective of out-~of~school care
for school-age children is supervision,

-~ The most cost effective way to provide out-
of~school care is to make use of and expand
existing community resources rather than to
create separate and parallel programs.

4. The ability to offer a variety of components
which would make school-age care programs more
"comprehensive" is dependent upon the existence
of resources beyond those required to provide
supervision. Given the required resources, any
of the models can be expanded to provide a more
"comprehensive" program.

G614
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RECRFATION AND LEISURE TIME PROGRAM
COORDINATION MODEL

MODEL ASSUMPTIONS:

-- School-age children, particularly in the 12 to
14 age group have needs which make traditional
day care settings--pre-school centers and day
care homes~-less appropriate and less appealing
than they are for younger school-age children.

== The most cost effective way to meet the after
school supervision needs of this age group is to
expand and coordinate the programs of existing
youth and leisure time agencies rather than to
set up parallel programs in communities where
adequate recreational facilities exist.

APPROPRIATE GROUPS SERVED BY THE MODEL:

== Junior high school-aged children (12 to 14 years)
of working parents.

-=- Foster children with special needs.

-~ Participants in community based probation
programs for juveniles.

-~ School-aged children from low-income families
receiving child rare assistance payments.

-= Other chiléren from broken or troubled families

vho would benefit from the activities and role
models offered by activity programs.

FEATURES OF THE MODEL:

-~ Designation of elementary or junior high "feeder"
schools which serve a large number of children
from low income families or f£rom single parent
families as "target" school-age care populatiors.




-= Placement of an After School Program Director and
Administrative Assistant in a local branch of the
program's operating agency., e.4g., YWCA, Boys' Club
or in the school itself.

-= The After School Program Director is responsible
for developing cooperative agreements with
comnmunity-based leisure time agencies and other
organizations capable of providing after school
orograms of interest to various age groups in
their facilities.

-= Responsible to the Director are After~School Program
Coordinators situated in each school in the "feeder"
system. These coordinators are responsible for
identifying after-school participants by working
with school counselors, parents, juvenile proba-
tion officers and the students themselves.
Coordinators work with the Program Director and
students to develop each participant's weekly
activity schedule for six or eight week blocks of
time. On a daily basis, Coordinators are responsible
for maintaining the daily sign-in sheets for parti-

. cipants, for setting out the afternoon snack, and
for collecting attendance slips signed by the leisure
time program supervisor each day. Further Coordi-
nator duties might include recruiting and supervis-
ing volunteer tutors from within the junior high
school student body and the community at large to
work with students in an after school tutoring
program bazed ir each junior high library or class-
room.,

-=- Each day busses pick up students from their schools
and drop them off at the community agencies offer-
ing the after-school programs which they have
chosen. On the return trip at a%out 5:30 or 6:00
p.m., the busses pick up the participants and
return them to their schools.

== All sliding scale parent fees and state child care
payments are paid to the operating agency. Based
on the number of participants who choose the
pregrams offered by each of the leisure time
agencies, these agencies receive payment for the
services provided on a per child basis. The after
school program's Administrative Assistant is
responsible for attendance record keeping, voucher
preparation, parent fee records, agency payment
recoxds and USDA reimbursements.

-= The product of thiseffort is a "system" of after
school activities particularly suited to junior
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high students--swimming, active sports, crafts,
community wvolunteer service opportunities,
tutoring, vocational education--held in the
facilities of community-based leisure time
agencies, ethnic cultural centers, hospitals
(volunteer programs), schools (community

schools projects), etc. Accountability for
children in this program is aclieved by daily
student responsibility for sign-in, return of

a slip signed by the activity program supervisor,
and round trip transportation provided by the
program. Each participating actiwvity program

would have to guarantee at least a 1:20 supervision
ratio (Re: 1972 FDCR). Fees collected for the
"child care" services would be paid to participating
agencies on a per capita basis to defer the costs
of staff and program supplies and to provide
incentives for the agencies to offer competitive
programs of interest to the adolescents they serve.

SOME OPERATING AGENCY OPTIONS:

-= Local School Districts. Specifically, using
supervision from school's office of special
programs, the After School Program Director and
Administrative Assistant would be located in one
junior high school feeder school. The Director
would supervisz the activities of the After
School Program Coordinators and the transportation
component.

-= Commurity-based leisure time agencies or community
centere, e.g., Boys' Club, Parks Department, YM
or YWCA's., The After School Program Director and
assistant would be located in the branch office
of the cormunity based agency or ordanization most
centrally locatad to the schools in the "feeder"
systam. The After School Coordinators~-employees
of tte operating agency--would be based in each
junior high school of the system.
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STAFF REQUIREMENTS:

PROGRAM DIRECTOR

BUS DRIVERS . ADMINISTRATIVE
ASSISTANT
PROGRAM®* PROGRAM * PROGRAM*
COORDINATOR COORDINATOR COORDINATOR

*One per jun{pr high school in "feeder" system.

-- Program Director. The Program Director must
have experience in administering and/or
supervising a child-oriented program. A
Bachelor's degree is preferable. One year
of experience in program administration/super-
vision may substitute for one year of college.
Recommended salary range: $700 to $750 per
montil depencing on experience and size of
program.

~- After School Program Cocrdinator. The Program
Coordinator must have at least two years of
college work or the equivalent in experience
working with adolescents. One yvear of experi-
ence may substitute for one year of college.
Recormended salary range: $2.50 to $3.25 per
hour daily during the school year.




MAJOR COST FACTORS:

Cost Assumptions

-- The program operates for 180 half days and 71 full
days per year.

~= There are 180 children participating, or 60 f:rom
each of three schools.

-~ The cost of food is reimbursed by the USDA 28$.15/
breakfast (leaving about $.10 net cost to the program);
@$.10/snack (leaving about $.05 per snack net cost
to the program); €$.30/lunch during the full days
only (leaving about $.35 net cost to the program).*

-= The school space used by the program is an in-kind
contribution.

-- The program pays leisure time agencies an average of
$.75 per day per child for the after school program
and $2.00 per full day per child for the summer

. program.

== An overall ratio of staff per children of 1:20
(1972 FDCR), is maintained by the leisure time

agencies.
School Full Day and
Year Daily Summer Daily
Program Cost Factors Cost/Child Cost/Child
Program Director full time
@$725/month and Admn. Ass't.
half time @$500/month plus
fringr 212%. .28 .28
Three Program Coordinators,
average five hours daily
@$2.80/hour plus fringe @1l2%. .26 .26
Transportation 2$1.00/week/
child. .20 .20
Food #$.15/snack less $.10
"USDA = $.05 cost per snack. .05 .10

*Requirements for Type A lunches under the Special Food
Service Program (Section 13 of the National School Health
Act) requires adult size portions be served to children
12 and over.
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School Full Day and
Year Daily Summer Daily
Program Cost Factors Cost/Child Cost/Child

Food @$.25/breakfast less
$.15 USDA = $.10 cost. - .10

Food @$.65/lunch less

Program costs paid to

leisure time agencies @

average of $2.00/day for

full day; S$.75/day for

after school care. «75 2.00

Three Cooks/Aides for

full day program--breakfast/

bag lunch/snack preparation--

average five hours daily @s2,.80

per hour plus frunge @l2%. - .26

TOTALS $1.54 $3.55
Average annual cost per child per day = $2.11
élsc % days x 1.54 + 71 full days x 3.55 ¢ 251 days total =
2.11.)

Average annual cost per child = $529.61.

POTENTIAL FUNDING SOURCES:

-- Title IVa matched with local monies.*
-- Title I Elementary and Secondary Education Act.*

-~ Title III of the Juvenile Delinquency Prevention
and Control Act of 1968.*

-= United Givers Fund.
-=- County/City Revenue Sharing child care allocation.

-- Parent Fees.

*See Appenc.ix B.
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ADVANTAGES/DISADVANTAGES OF THIS MODEL:

Advantages

~= Makes maximum use of community-based leisure time
recreational and educational facilities and
resources to serve the needs of school-age children
- for supervision and leisure time activities.

-= Avoids duplication of services or the under
utilization of such agencies designed and funded
to provide youth programming.

-~ Provides these agencies a supplementary source of
revenue through the per capita allotment of all or
a portion of "day care" payments from federal or
state sources and parents to the agency providing
the program resources. (Scarcity of outside funding
is a factor which currently limits the program
offerings of these agencies.)

-= Supports an increasingly popular and reasonable
notion in human services delivery, namely that
the most cost effective way to deliver services is
to integrate currently independent and often parallel
program efforts to meet service needs rather than to
create separate, categorical, and often duplicative
programs to meet one specific need.

-~ Gives adolescents a choice to participate in those
activities which interest them most, rather than
confining them to the necessarily narrower offer-
ings which could be offered by any one program.

-- Pernits adolescents requiring after school super-
vision ‘o participate with peers in such things as
after schcol intramural sports, scouts, etc., so
long as they have the project supervisor's daily
acknowlecqgment that they were present during the
after school period.

-= Could be expanded into a full day summer program
with the cooperation of local leisure time agencies.

~= Low start-up costs since all equ.pment and supplies
balong to the cooperating agencies.
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Disadvantages

-~ Successful development of such a program requires

the commitment and cooperation of community agencies
which may not see their appropriate role as one of
"accountability" for youth. 1In most leisure time
agencies and parks departments, an effective sanction
against unruly behavior is the ability of the recrea-
tion supervisor or other staff member to request the
misbehaver to leave the building or park until he

can behave in a non-disruptive manner. In programs
which agree to provide supervision for participants
during a given time period, this option is not open.

This model should be used in conjunction with features
of the Home Care Services Coordination Model so that
it can serve the needs of ill children or those with
special needs which are not met in such group activity
settings.
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2
COMMUNITY SCHOOL BASED MODEL

MODEL ASSUMPTIONS:

-- Communities which do not have a variety of youth
leisure time and recreation facilities available,
do have citizens with skills and talents which are
valuable as resources for children after school
and during the summer.

== The neighborhood school is the "natural" community
facility to serve as the focal point for coordinating
school-age care needs and resources.

-~ Those schools which have an ongoing Community
School Program are ;referred sites for the initial
development of projects which mobilize community
resources to provide low-cost programs for school-~
based care.*

APPROPRIATE GROUPS SERVED BY THE MODEL:

== School drawing areas with a high proportion of
single parent families or families in which both
parents work or are out of the home.

-~ Small towns or communities which do not have many
neighborhood~-based youth leisure time agencies.

== Schools which have active Community School Programs.

FEATURES OF THE MODEL:

== In schools with active Community School Programs,
an initial questionnaire is sent home to parents
to determine whether they would use an after school

*As of January, 1973, there were 96 schools or school districts
which have active Cormrmunity School Programs staffed by a full
or part-time Coordinator in the four states of Region X.
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and summer Community School Day Care Program for their
school-aged children.* If parent interest is signi-
ficant, a non-profit community day care corporation
can be formed (as an activity of the Cormunity
Advisory Council) or a private community agency

which already operates community-based programs can

be approached to serve as the vehicle for receiving
state/federal funds and parent fees for stafs

support.

-~ A School-Age Day Care Coordinator is assigned to an
elementary or a junior high school. It is the respon-
sibility of the Coordinator to enroll children in the
after school program and to work with parents. Further,
the Coordinator works with school health, teaching and
counseling staff and assists the Community School
Coordinator in schedulins “ter school activities. It
is also the Coordinator's responsibility to supervise
the After School Program Aides.

~-=- Depending upon the ages of the school-aged children
in care (and the state or federal standards which
apply), one After School Program Aide per 10-20
children would be hired on an hourly or part-time
basis to sign the children in each day, to provide
supervision during the various afternocon programs and
to prepare and set out the afternoon snack.

-~ Working with Lne Community School Coordinator, the
School~-Age Day Care Coordinator would help develop
programs-—-on the basis of parent, student and school
staff input--which are of interest to the program
participants. Pesource persons for these afternoon
programs would be identified from within the
community and would be : ulunteers--as is now the case
with program offerings of community schools. Activities--
which would be pre-scheduled on a weekly, monthly or
quarterly basis--would be carried out in the school
buildine and the neighboring community as appropriate.
Deperding upon the school space made available for
afternoon programs, such leisure time programs as
arts, crafts, cooking, sewing, indoor and outdoor
recreation could be offered. 1In addition, a volunteer
tutoring program, story telling, discussions, etc.

*The primary difference between this type of program and after-
school programs normally run in Community Schools is that, in
order to qualify for state/federal day care funds, child
accountability must be assured, an afternoon snack must be
served and & required staff/child ratio maintained. Under

the 1972 FDCR, the "staff" ~annot be volunteers.




might be included as well as visits from persons
of interest in the community, community improvement
projects, etc.

== The product of this effort would be a low cost program

which assures adequate non-volunteer supervision of
children, nutritious daily meals and snacks
(meeting the 1972 FDCR), and a variety of special
activities provided by community volunteers as a
part of an already existing Community School
Program. Depending upon the scope of Community
School summer and evening activities, the program
could be expanded to a full day summer or evening
program. .

SOME OPERATING AGENCY OPTIONS:

== School districts. Specifically, supervision could
be provided by the Community School Coordinator.

== Community leisure time agencies.

~= Non-profit community day care corporation.

STAFF REQUIREMENTS:

SCHCOL~-AGE DAY CARE

COORDINATOR
AFTER-SCHOOL AFTER-SCHOOL AFTER-SCHOOL
PROGRAM AIDE PROGRAM AIDE PROGRAM AIDE




School-Age Day Care Coordinator. The Coordinator
should have a high school diploma plus supervision
experience in youth recreation or other youth
programs or currently enrolled in a college educa-
tion or recreation program. Good organizational
abilities and tact in interpersonal relations is
important. Recommended salary range: $550 to
$625 per month, six hours daily (12:30 to 6:30)
and full day holidays and vacations.

After School Program Aide. A program aide should
be a resident of the community in which the program
is operating. No formal educational qualifications
are required, but the Aides should have some pre-
vious experience working with elementary or junior
high school students and have skills in tact and
interpersonal relations. The Aide is responsible
for supervising children in the buildings and on
the playgrounds and assisting in tutoring and
recreational activities. Recommended salary range:
$1.80 to $2.20 per hour, four hours daily and full
time holidays, vacations and summers.
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MAJOR COST FACTORS:

Cost Assumptions

-= The program operates for 180 half days and 71 full
days per year.

-- There is a regular program enrollment of 60 children.

-=- The cost of food is reimbursed by the USDA 8$.15/
breakfast (leaving $.10 net cost to the program
during the summer period only): $.10/snack
(leaving $.05 per snack net cost to the program);
$.30/1lunch during the full days orly (leaving $.35
net cost to the program). -

-~ An overall ratio of aides/students of 1l:15 is
appropriate for the age mix of this program, e.g..
some children in the six to eight age range (1972
FDCR = 1:13) and some in the nine to ll range
(1:16).

-- The school has an active Community School Program
which is able to recruit adequate voluntary program
support from the community.

-- The school space used by the program is an in-kind

contribution.
School Full Day and
Year Daily Summer Daily
Program Cost Factors Cost/Child Cost/Child
School-age day care
Coordinator @$575/month
pPlus fringe @1l2%. .50 .50
Four Program Aides 2$2.00/
hour plus fringe @12%, four
hours daily (180 days). .59 -
and
@$62.00/hour plus fringe
R1l2%, eight hours daily
holidays, vacations, summers
Food 2$.15/snack less $.10
USDA = $.05 cost per snack. .05 .10




School Full Day and
Year Daily Summer Daily

Program Cost Factors Cost/Child Cost/Child
Food @$.25/breakfast less

$.15 USDA = $.10 net cost. - .10
Food @$.65/lunch less $.30

USDA = $.35 net cost. - .35

Consumable supplies @$35.00

per school year per child to

supplement available schoo.

equipment and for special

craft programs. .19 -

Special summer program supplies,
equipment and admission fees
€$35.00 per child. - .58

Transportation fur special
field trips @$1.00 per week
for 12 week summer session. - .20

Cook/Aide for full day program,
breakfast/bag lunch/snack pre-
paration, average five hours
daily @$2.80 per hour plus

fringe @12%. == .26
TOTALS $1.33 $3.28

Average annual cost per child per day = $1.88
($1.33 x 180 half days + $3.28 x 71 full days : 251 days/
year = $1.88 average cost per child per day.)

Annual cost per child = $471.88.

POTENTIAL FUNDING SOURCES:

-~ Title IVa matched with local monies.*
-- Title I Elementary & Secondary Education Act.*
== County/City Revenue Sharing child care allocation.

-= Parent Fees.

*See Appendix B.

REER TR



ADVANTAGES/DISADVANTAGES OF THIS MODEL:

Advantages

-~ Taxes advantage of the precedent of the after school
use of school buildings by integrating the day care
program with ongoing Community School Programs.

-=- Offers a low-cost community-based care program for
school~-aged children which meets the federal staff/
child ratios and nutrition requirements while
taking advantage of community volunteers to provide
program enrichment.

-=- With a few modifications, the model could be
extended to meet the care needs of children whose
parents work evening and sunmmer hours where the
Community School Program offers evening and summer
activities.

. Disadvantages

-« Agsumes the ability of Community School Programs
to actively involve community volunteers in regular
after-school program activities.




FAMILY DAY CARE SERVICES COORDINATION MODEL

MODEL ASSUMPTIONS:

There are adequate existing or potential day
care homes to meet the needs of school-age
children for supervision during the school year
in most low and middle income neighborhoods.

The major task required is identification and
coordination of child care needs with existing
resources.,

The neighborhood school is the "natural" community
facility to serve as the focal point for coordinating
school-age care needs and resources,

A neighborhood resident who has experience working
with the community and its resources is a valuable
resource for staffing such an effort.

Licensed family day care homes and certified in-home
providers offer the most cost effective, flexible
and respcnsive base for the development of a school-
age care system, particularly for children ages 6 to
11.

APPROPRIATE GROUPS SERVED BY THE MODEL:

School drawing areas with a high proportion of
single parent families or families in which both
parents work ¢r are out of the home.

Areas with concentrations of parents who have
unskilled or scmi-skilled jobs requiring evening
and night-time shifts and weekend and holiday
work hours.

Small towns in which the number of school-age
children requiring after school supervision may

be few and spread out, making a centralized program
less practical.

School-age children who become ill with short-term

childhood illnesses which would normally require a
parent to stay home frocnm work.
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== Before and after school care needs for children
whose parents work a standard eight hour day.
Particularly appropriate for children from six
through 11 years old.

== School-aged children with special physical or

psychological needs which are better served in
home settings.

FEATURES OF THE MODEL:

-~ Designation of elementary "feeder" schools which
serve a large number of children from low income
families or from single parent families as
“target" school-age care populations.

== Placemrnt of a local neighborhood resident in at
least 'ne feeder school building as a School-Age
Day Cu.e Coordinator providing services to from
one to three elementary schools in the area.

-= Coordinator serves as a neighborhood-based infor-
mation and referral point for parents and pro-
viders and local resource developer for school-age
care services. The Coordinator's role is one of
liaison between local licensed day care homes,
school service personnel (e.g., counselors, health
aides), community school programs, community based
recreation agencies and parents in need of child
care services.

-= Coordinator is responsible for identifying \through
state day care licensing workers) and maintaining
up-to-~date lists of all licensed day care providers
and the number of slots available per day care
home in the geographic drawing area of the "target"
schools. The Coordinator is also responsible for
recruiting additicnal providers for school-aged
care as needed.

-~ Coordinator must be available by phone to parents,
providers and caseworkers needing day care place~
ment slots cach weekday for referral or arranging
substitutes in the case of provider illness.

==~ Coordinator maintains up-to-date lists of school-
aged children receiving regular after school care
threrugh this network of providers and makes these
lists and a list of the care provider's name and
telephone number available to the school periodically
to assure that the school is informed of the day care
plucement of a child (re: 1972 FDCR).
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Coordinator acts as a local advocate for the
develcpment of various free after school
activities by neighborhood churches, YM and
YWCA's, the schools, ete., in which children
from the day care homes can participate.

Coordinator informs parents and providers of
available after school activities for school-
aged children through the vehicle of the local
PTA newsletter, neighborhood newsletter, etc.

The product of this effort is a loosely-linked,
neighborhood-beinded "system" of licensed day

care homes and ..a-home providers whose services

are supplemented by existing leisure time pro-
grams in the community. The providers--according
to their own preferred service h-~urs--are available
to meet the needs of children for care and supervision
before and after scltool, at odd hours, evenings,
overnight, on holidays, during summer vacations,
and in case of short-term childhood illnesses

which prevent them from attending school. This
"system" of licensed providers is supplemented by
existing programs in the community designed to

meet the leisure time nceds of school-agyed children,
e.g., intramural sports, Boy's Club, scouting,
parks and recreation programs. Participation in
these programs away from the care setting is
permitted with parents' written permission, and
requires a standard slip signed by the leisure

time project supervisor, e.g., scout leader, and
returned to the care provider at the end of each
day's activities.

Each neighborhood system would have a "flying
squad" of state certified in-home care providers
who have been given some basic first aid and

health education training. At the request of
parents, the School-Age Care Coordinator refers the
parent to an in-home provider available to come
into the child's own home for a day or more to

care for a child who is ill with a "normal" short-
term childhood illness or an injury requiring home
care.

The day care providers in the system receive payment
directly from the state welfare department or from
parents for odd hour, evening, overnight, or week-
end care or for in-home for ill children. However,
the Coordinator is responsible for identifying
saveral family day care hceme providers in the
neighborhced viio are interested in limiting the
chi.dren in their care to those between the ages

of six and l1l. These providers would be pz.d on an
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hourly basis of $2.25 per hour tc care for between
four and six children during the hours of 2:30 or
3:00 until 6:00 or 6:30 daily and all day on school
holidays and school year vacations. They would be
employees of the operating agency and the funding
agency would pay a flat rate for the "slois”
available in these hemes. Private pay parents
would pay this same rate per child for tais regular
after school care. The number of spocial school-
age day care homes probably would have to ba
expanded to accommodate the number of cnildien
requiring full day summer supervision.

SOME OPERATING ZGENCY OPTIONS:

In this model the "operating agency" would be the organization
responsible for administering funds to pay for the School-Age
Day Care Coordinators and for supervising their activities.
Tnere are several options here:

-~ State soeial services derartments. Specifically,
the state day care licensing agency could provide
supervision for state employed School-Age Day
Core Coordinators through the local Day Care
Licersing Supervisors. This arrangement would
provide imnroved state coordination of licensed
child czre facilities and improved local mechanisms
for state day care needs assessments and planning.

= County or munieipal human resources departments.
Coordination of existing resources for school-
aged children and development of improved services
for these age groups may be an appropriate minimal
role for the city or county in schocl-age day care.
In cities or counties funding local 4-C's groups,
administration of funds and supervision of
Coordinators could be the responsibility of 4-C
staff. -

-~ Local schocl distriets. Specifically responsibility
for supervision of School-Age Day Care Coordinators
could be provided by the district's office of
special programs.

-=-Model Cities program.or other community service
agencies.



STAFF_REQUIREMENTS:

SCHOOL-AGE DAY CARE
COORDINATOR

FAMILY

DAY CARE HOME FAMILY DAY CARE HOME
PROVIDER . PROVIDER

—= School-Age Day Care Coordinator. High school

dipiloma pius at least one year's experience
working in community programs as a community
organizer, program coordinator, parent coordina-
tor, outreach worker, or other job with agency/
community liaison responsibilities. Requires

Jood organizational skills, tact and discretion
in frequent public contacts and the ability to
work with minimal supervision of daily activities.
Recommended salary range: $475 to $575 per month.

MAJOR COST FACTORS:

Cost Assumptions (after school program) *

The school year program operates 180 half days
and at least 1l full days per school year.

Fifty children aged six to 11 from each of three
elementary schools participate in the after~school
program regularly (total 150 children).

Each of 30 speqﬂ%l licensed school-age day care
homes serve an average of five children per day.
Snacks are provided by the family Aay care mother.

The costs of care for these regular after-school
children are separate, and separately reimbursed
from the costs of odd hour, evening, in-home or
other special care services which are paid for at

*See Model

4 for special summer component.
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state rates directly by welfare or by parents, even
though referral to these services is done through
the School-Age Coordinator.

== Telephone and small amount of clerical support
would be in-kind Jonations by the school.

School
Year Daily
Program Cost Factors Cost/Child
School-Age Day Care Coordinator @$550
per month plus fringe @1l2%. .20
Thirty family day care providers @$2.25
per hour, fnur hours per day plus fringe
@12% for 180 days
and
11 full days €$2.25 per hour plus
fringe @l12%. 2.13
TOTAL $2.33

Annual cost per child for school year portion = $445.03.

POTENTIAL FUNDING SOURCES:®

== Title IVa matched with local monies.*
-~ Municipal or county revenue sharing.

-= Parent fees.

ADVANTACES/DISADVANTAGES OF THIS MODEL:

Advantages

~- Maximizes the use of available home day care slots
by coordinating their use in a "neighborhood" area.

-- Improves the distribution of home-based care and
other services for school-age children, since new
providers of school-age care would be recruited

*See Appendix B.
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only in areas which have a demand for such
sexrvices.

Offers a service (now non-existent) which the
Unco survey showed was a parent priority--£full
day care for children with "normal® childhood
illnesses or injuries.

Has the flexibility and potential for meeting a
greater variety of school-age care needs--odd
hours, evening, overnight, special care needs--
than any one program operating with a fixed
enrollment at fixed program hours.

Has the potential for improving the quality of
home~based care by reducing the isolation of
individual home care providers n this loose
"esstem". Depending upon the level of state or
local resource commitment to quality care, these
loose systems would be a "natural” unit for
provider training.

Has the potentiil for expanding into a mechanism
for local coordination of all home and center day
care services--both pre-school and school-age.

Improves the community/school relationship by
providing an in-school point of referral for
parents whose school-age children have out-of
school supervision needs.

Uses school health and school counseling services

to best advantage by having in-school Coordinator
follow-un on school-age child referrals for problemns
identified by the provider or parent, or vice

versa.

Makes use of valuable skills of community people
trained by local OEO and Model Cities programs
in many urban neighborhoods. Many of these
people are currently out of work due to recent
program terminations and cutbacks.

It is a very inexpensive way to improve out-of-
school cervices for school-age children.

-

Disadvantages .

Witbout some additional program resources, this
loose system will provide--minimally-~-custodial

cace for school-age children augmented by existing--~
perhaps scarce=-csgccial programs currently run by
other child-serving community institutions.
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FAMILY DAY CARE HOME/NEIGHBORHOOD PARKS
MODEL FOR FULL DAY SUMMER SCHOOL-AGE CARE

MODEL ASSUMPTIONS:

Licensed family day care homes offer the most

flexible base for the development of summer "day
%2re" programs for the younger school-aged child
to 11).

Neighborhood schools and the parks and playgrounds
near the schools--which usually run special summer
programs--are "natural" focal points for the
sumner activities of school-aged children in a
neighborhocd.

-=Both of these child settings, as they traditionally

operate, have shortcomings when they are being
considered as day care settings for full day summer
programs for school-aged children. Traditional
parks and recreation programs do not have the
adult/child supervision ratio required to meet
state or federal day care standards, nor do they
have any accountability procedures for the children.
Family day care providers, on the vther hand,
usually cannot afford adequate equipment and
supplies for the school-aged children in their
care, do not have the resources for special
activities that parks departments do, nor do they
usually receive any training in activities
appropriate for school-aged children of various
ages.

The complerentary features of these two child
settings provide the pasis for a model which
integrates their strengths to make a relatively
low-cost full day summer program. The super-
vision and individual attention offered young
children by the day care home settings is augmented
with the variety of special activities and prograns
offered by the parks department.

APPROPRIATE GPOUPS SERVED BY THE MODEL:

-= School drawing areas with a high proportion of

single parent families or families in which both
parents work or zre out of the home.
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-- Areas with concentrations of parents who have
unskilled or semi-skilled jobs requiring evening
and night-time shifts and weekend and holiday work
hours.

-=- Small towns in which the number of school-age
children requiring after school supervision may
be few and spread out, making a centralized program
less practical.

-- School-age children who be-ome ill with short-term

childhood illnesses which would normally require a
parent to stay home from work.

FEATURES OF THE MODEL:

-- This summer program model is an expaui.cion of the
Family Day Care Services Coordination Model. The
several feeder elementary scheols designated as
"target" schools serve as the base for identifying
the population to be served in the summer program.

-= As during the school year, the summer. program has
School-Age Day Care Coordinators responsible for
three elementary schools in the "feeder" system.
The Coordinator, based in an elementary school,
serves as a neighborhood-based information and
referral point for parents in need of summer care
serxrvices. A Sumner Day Care Program Director
supervises and serves as the liaison between the
Summer Activities Coordinators located in each
elementary schcol/neighborhood park system and the
Year Round School-Age Day Care Coordinator who is
responsible for keeping in touch with family day
care homes in the area, maintaining lists of
available slots in these homes and scheduling the
participation of groups of children in the special
summer activities offered by the school/park summer
progran.

-~ The special summer activity component operates ars
follows: A Summer Activities Coordinator is added
to the staff of each elementary/park program. This
Coordinator is specitically responsible for orgariz-
ing and scheduling special activities to be carried
on at the park fer children receiving care in the )
family day care homes. The Activities Coordinatc:
is #rained along with summer park department stafy
in the range of recreational activities offered in
.the regqular parks prcgram. In addition, the Coor-
d'nator is responsihle for knowing about other
community resources available for children's
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SOME

programming, e.g., public swimming pools, Working
closely with the regular parks staff, the Coordinator
helps design the daily park schedule and is responsible
for working with the Summer Program Director and
School-Age Day Care Coordinators to schedule the parti-
cipation of the children from the various day care
homes in these and other special programs.

The school-aged children from the family day care

homes rotate through these activities under the
supervision of one family day care mother per group of
13 children aged six to eight (1972 FDCR) or one per
group of 16 children aged nine to 11 (1972 FDCR).

Since family day care providers would have a maximum

of six school-aged children, they would take turns
supervising the groups of 13 or 16 in the park activity
program, thereby releasing the provider for at least
one morning or afternoon per week for errands, etc.

The Sumner Activities Coordinators would have a toy
budget specifically for purchasing age-appropriate
toys for the six to 11 age group. On days when the
children go to the park for an activity they are able
to select toys to take back to the family day care
home until the next visit to the park. This toy
lending service would augment the equipment available
in the family day care homes.

The Summer Day Care Program Director would supervise
the use of at least two busses. Cooperating with the
Summer Activities Coordinators at the three play~
grounds, the Day Care Program Director would schedule
field trips to places of interest in the area. As
with tie activities in the parks and schools, the
group of children from the homes would rotate through
the field trip schedule, averaging one-half day field
trip per week at the least. '

All meals and snacks required by the day care standards
are the responsibility of the family day care providers,
who are paid by tlie program for a nine hour day during
which they are responsible for the children in their
care.

OPERATING AGENCY OPTIONS:

Local Parks and Recreation Departments.
Leisure time and youth recre:tion agencies.

School districts/community school programs.



STAFF REQUIREMENTS:

SUMMER DAY CARE PROGRAM

DIRECTOR
Administrative Bus Drivers
Assistant
| — 1
Summer Activities School-Age Day Care |*
Coordinators Coordinator

FDCH FDCH

== Summer Day Care Program Director. The Coordinator
must have experience in administering and/or super-
vising a child~oriented program. A bachelor's
degree is preferable, or one year of experience in
youth or recreation program administration/super-
vision may substitute for one year of college.
Good organizational abilities and tact in inter-
personal relations is important. Recommended
Salary Range: $600 to $725/month.

=~ Summer Activities Coordinator. The Summer Activities
Coordinator should have a high school diploma and
gome experience in conducting recreation programs.
The high school diploma should be supplemented by
formal course work in primary school education,
recreation, physical education or related job.
experience. Recommended Salary Range: $525 to
$575/month.

== School-Ace Day Care Coc.dinator. High school diploma
plus at least one year's experience working in

*This is the full year position described in Model 3.
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community programs as a community organizer, program
ciordinator parent coordinator, outreach worker, or

o her job with agency/community liaison respconsibilities.
Requires good organizational skills, tact and discre-
tion in frequent public contacts and the ability to

work with minimal supervision of daily activities.
Recommendad salary range: $475 to $575 per month.

MAJOR COST FACTORS:

Cost Assumptions

The summer program is 12 weeks long or 60 full days.

300 children aged six to 1l residing in the drawing
areas of three elementary schools are participating
in the program.

Each of 60 special licensed school-age day care
homes serves an average of five children per day.

The costs of care for these reqular after school
children are separate and separately reimbursed
from the costs of odd hour, evening, in-home, or
other svecial care services which are paid at
staite rates directly by welfare or by parents,
even though referral to these serviczs is done
through the School-Age Coordinator.

The operating agency would donate space for the
Summer Program Director in its facility.

Summer Full

Day Cost

Program Cost Factors Per Child
Program Director 28$700/month and
Admn. Ass't. @$525/month plus
fringe 212%. . .21
Three Summer Activities Coordinators
@$550/month plus fringe @12%. .30
School-Age Day Care Coordinator @$550/ '
month plus fringe @12%. .10
80 Family Day Care Providers @$2.25/
hour per eight hour day plus fringe
8l2%. 4.03
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Suauaner Full

Day Cost
Program Cost Factors Per Child
Toys and supplies for lending and use
in parks @$20.00 per child per summer
or $6,000 total. . «33
Van or bus rental and driver plus
admission fees for field trips @$1.25
per week per child. 25
TOTAL $5.22

Annual cost per.child for summer program = $313.20

POTENTIAL FUNDING SOURCES:

~= Title IVa matched with local monies.*
-~ Title I Elementary and Secondary Education Act.*

-= Title III of the Juvenile Delinquency Prevention
and Control Act of 1968.*

-= United Givers Fund.

-=- County/City Revenue Sharing child care allocation.

-- Parent Fees,

ADVANTAGES/DISADVANTAGES OF THIS MODEL:

Advantages

-= Maximizes the use of available home day care slots
by coordinating their use in a "neighborhood" area.

-~ Assures that each child in care has access to play
equipment, games, and special activities regardless
of the differing resourcves of the family day care
providers responsible for the children.

-- Maximizes the resources and experience of parks and
recreation department staifs in providing programs
of interest to school=~aged children.

*See Appendix B.
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~= Removes the cost burden of purchasing special
toys and outdoor play equipment from the family

day care provider, who is not reimbursed adequately
to absorb these costs.

Disadvantages

== Assumes that the community has an on-going parks
and recreation program which normally offers a range
of activities during the summer.

-- Assumes that an adequate number of family day care
providers can be found in drawing areas of elementary
schools to provide daily supervision for four to six
school-aged children during the summer.
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5

RESIDENTIAL CLUSTER MODEL WITH
"CULTURAL ENRICHMENT" COMPONENTS

MODEL ASSUMPTIONS:

-= Areas which have special populations in geographi-
cally distinct areas--such as Indian reservations—--
or which have high density clusters of school-aged
children--housing projects--are cost effective
sites for basing school-age care programs.

-= In most areas meeting this description there are
high concentrations of low-income and/or single
parent families who are eligible for federal child
care assistance and who qualify as "disadvantaged"
populations.

-=- In most areas meeting this description there are a
large number of unemployed residents who can benefit
from the part-time jobs created by locating a school-
age care program there.

-= Frequer.tly there are not enough available unused
community buildings in housing projects or on reser~
vations to accommodate all of the children in a
large school-age care program at the same time.

== Low income family day care providers in such areas
have fewer resources available to them for child
care services than do many other family day care
homes and/or centers. Therefore a supplemental
"enrichment" program is a desirable component for
such a program.

APPROPRIATE GROUPS SERVED BY THE MODEL:

== School-aged residents (ages 6 to ll primarily) of
the "target" geographic area/residential cluster,
e.g., housing project residents, on-reservation,
Indian children.

FEATURES OF THE MODEL:

~- Assignment of one School-Age Care Coordinator and
one Program Specialist to a housing project or
Indian reservation. It is the responsibility of
the Coordinator to identify ccmmunity residents
who have the interest, the time, and the personal
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qualifications to provide supervision for a total
of four to six young school-aged children
(including their own) after school and daily
during the summer.

-~ These community residents would be licensed by
the state (with day care facility qualification
waivers as necessary) as family day care providers,
and would be reimbursed by the program for “heir
services on a salary basis. During the school year
their responsibilities ineclude: '

-=- Providing a daily afternoon snack for each
child.

-= Assuring the supervision of the children's
after school activities each day.

-= Assuring supervision--on a rotating basis--of
a larger group of children in the “"activity
h~mes" or on busses during special "enrichment"
activities.

-- Housing units, community centers or other on-site
structures which are not currently in use during
the after school and/or summer hours would be
identified and arrangements made for their use by
the program. If there are no such structures
available on~-site, a search of buildings, churches
and schools adjacent to the site should be under-
taken and arrangements made for their use.

== Each unoccupied housing unit or each separate area
in larger buildings would be set aside by the
Program Specialist for special "enrichment" pro-
grams through which the children in the family
homes rotate. One area or one housing unit could
be equipped with a variety of toys and quiet gares
aprropriate to the ages of the children in the
program (this can include a toy lending service).
Another area can be se! aside as a reading/story
telling/£film area with resources for these activities,
etc. oun2 van or bus, (depending upon the size of
the program) would be available to the program at
each location, e.g., each reservation, housing
project.

~-- The Prcgram Specialist would be responsible for
selecting equipment and for lining up the special
enrichnaent services to be offered each Gay. Although
a budjyet shculd be available to the Specialist,
emphasis would be on recruiting voluntary program
support, i.e., community residents with interesting
skills, volunteer tutors from among the older children
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in the area, local colleges, storytellers, library

resource persons, etc. Direct supervision of the

children would be the responsibility of the family

day care providers who would accompany the children
to the activity sites and remain to supervise
éarger groups of 10 to 13 children on a rotating
asis.

-~ At the end of the day's activities (which may run
from 3:15 +2 S5:15) children would return to the
family day care homes until their parents return
from work.

== The School-Age Care Coordinator would include in her/
his duties, arranging the placement of children
requiring evening, overnight, or other odd hour
care in family day care homes and the supervision
of the salaried family day care providers who care
gor school-aged children for three to four hours
aily.

SOME OPERATING AGENCY OPTIONS:

-« Local Metropglitan or County Housing Authority.
== Private non-profit community day care corporation.

-- Local community-based social service agency.
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STAFF REQUIREMENTS:

SCHOOL-AGE CARE

COORDINATOR
PROGRAM
SPECIALIST
| 1
FAMILY DAY CARE FAMILY DAY CARE FAMILY DAY CARE
PROVIDER PROVIDER PROVIDER

-=- School~Age Day Care Coordinator. The Coordinator
must have experience in administering and/or
supervising a child-oriented program. A college
degree is preferable, but one year of experience
in youth or recreation program administration/
supervision may substitute for one year of college.
Good organizational and problem solving abilities,
experience in community work, and tact in inter-
personal relations is important. Recommended
salary range: $700 to $800 per month full time.

=-- Program Specialist. The Program Specialist should
have a Bachelor's degree or at least some college
level courses in recreation, physical education,
child development, primary education or related
areas; and a minimum of one year's experience in
working with children's leisure time programs,
organizing community based projects, or working
in a school setting. Good organizational abilities,
creativity in the use of community resources and
human relations skills are important. Recommended
salary range: $625 to $725 per month, full or half
time depending on size of the program.
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Family Day Care Providers. If providers have
children, it 1s preferable that the children be
between six and ll rather than pre-schoolers s¢ that
the provider can leave their own home to supervise
the six to 1l year olds in the special activity
area. Recommended Salary Range: §2.00 to $2.50 per
hour, average four hours per day during the school
year and eight hours during the summer.

MAJOR COST FACTCRS:

Cost Assumptions:

The program operates for 180 half days and 71 full
days per year. .

There is a regular program enrollment of 50 children.

Each of the special licensed school-age day care
homes serve an average of five children per day.

Extra activity and office space on the reservation
or in the housing project is donated or should be
calculated separately depending upon the arrangement
made.

During the summer when two meals and two snacks are
included in the program, the family day care pro-
viders are reimbursed at a rate of $1.20 per day
($.25 + $.15 + $.65 + $.15). The program should
qualify for USDA reimbursement (although the money
is paid to the family day care providers who are
not eligible for reimbursement as individuals).
Therefore, the reimbursement to the program would
be $.65 per day ($.15 + $.10 + $.30 + $.10) leaving
a cost per child of $.55 ($.10 + $.05 + $.35 + $.05)
for food.

Full Day Holi-

School day and Summer
Year Daily Daily Cost per
Cost/Child Child
Program Cost Factors S
School-Age Day Care Coordina-
tor @$725/month plus fringe
el2%. .78 .78
Program Specialist 3$675 per
month plus fringe @12%, half
time . ° 3 6 -
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Full Day Holi-
School day and Summer
Year Daily Daily Cost per
Program Cost Factors Cost/Child Child

Full time summer and
holidays. ' - 72

Ten family day care providers
@$2.25 per hour for four hours
per day plus fringe @123, 2.02 -

and

€$2.25 per hour full time
(8 hours) summer and holidays. - 4.04

Toys and supplies for lending
and use in special projects
@$35.00 per child per Year. .14 .14

Transportation for special
summer field trips @$1.00/
child/week. - .20

Food (breakfast, lunch, two

snacks) €$.25 + $.15 + $.65 +

$.15 or $l1.20--reimhursement

of $.15 + $.10 + $.20 + $.10 =

$.65 = $.55 cost per child. — .55

’ TOTALS $3.30 $6.43
(after school) (full days)

Average annual cost/child/day = $4.19.
Annual cost per child ~- total = $1050.53.

POTENTIAL FUNDING SOURCES:

== Title IVa matched with local monies.*

~=- Section 2(6) of the Housing Act of 1937, as amended-~
The Tenant Services Grant Program.* :

~= Title III of the Juvenile Delinquency Prevention and
control Act of 1968.*

*See Appendix B
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City/County Revenue sharing funds.

ADVANTAGES/DISADVANTAGES OF THIS MODEL:

Advantages

Improves the distribution of home-based care and
other services for school=-aged children, since new
family day care providers and in-home providers
would be recruited on the basis of demand for
services.

Has the flexibility and potential for meeting a
greater variety of school-age care needs--addi-
tional hours, evening, overnight, special care
needs--than a program operating with a fixed
enrollment at fixed program hours.

‘Has the potential for expanding into a mechanism
for local coordination of all home and center lay
care services--both pre-school and school-age

for these residential clusters.

Makes use of valuable skills of community peo3le
trained by local OEO and Model Cities progranms.
Many of these people are currently out of work
‘due to recent program terminaticns and would have
excellent qualifications for the School-Age
Coordinator position.

The rotation of the children and the provide:s
through the special after-school activities ‘would
offer the providers a type of in-service training
by exposing them to age appropriate books for the
children in their care, quiet games, ways to work
with groups of children, etc.

Permits on-site care for any number of children
living in geographically distinct areas or residen~
tial clusters which do not have a large amount of
"community space" to house large programs by rotating
day care home~based children through those special
"activity" areas which can be secured for this
purrose.

Low start-up cocsts since the day care facilit.ies
which are licensed are the family day care homes.
Ecuipment and supolies can be shared by the children
as they rotate through the various activity areas.
Use ¢f neighborhood parks and school play grounds
e?couraged with supervision from the day care pro-
viders.
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-= Provides regular part-time jobs as day care pro-
viders to a number of community residents who can
work in their own homes.

== Solicits volunteer program support rather than
purchasing expensive personnel for this support.

Disadvantages

-=- May be more expensive per day than programs based
in large community buildings since the 1:6 ratio
in family day care homes is higher than required.
However, availability of such space, start-up
costs of building renovation and availability of
centralized food service equipment should be
considered.
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What recommends these particular models for
school-age day care programs?

The models outlined here are not unique in many of their
aspects, nor do they offer solutions to all school-age care
needs. Rather, an attempt has been made to pull together
the most successful features of existing school-age programs
and to develcp other features which permit a range of pos-
sible day care needs to be met while making fullest use of
existing community resources at a reasonable cost.

It is, perhaps, this emphasis on making full use of existing
community resources and minimizing the duplication of avail-
able program resources which differentiates these models

from some others which currently are operating. Social program
evaluations have demonstrated that it may be easier--but more
expensive--to "purchase" all of the services desired and to
manage a program under one roof with one budget than it is to
tie together programs which have been desig:ied and are funded
to provide some of those same services to the larger community.
To the extent possible, these models support the notion that
the most cost effective way to deliver services is to integrate
currently independent program efforts to meet needs rather

than to create separate, categorical and often duplicative
programs. As the reader will notice, a major aspect of all

of the recommended program models is the coordination of
community resources on a neighborhood school drawing area

or larger community level.

A further consideration in developing these models was to
provide planners with some program ideas in areas which are
not being addressed by existing school-age day care programs=-
care for the 12 to 14 vear old child, care for handicapped
children, odd hour care, and care for children ill with child-
hood illness which normally require parents to stay home from
work. (Sce Chart No. 1l.)
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N“NEUL CHART 1

| N
“%‘ ‘““ MODELS RECCMMENDED TO MEET SCHOOL-AGE DAY CARE NEEDS

[ School-Age Groups Requiring
Child Care Services Recommended Models

Children in urban areas aged 6 to 1l
whose parent(s) work or are in
training. l, 2, 3, 4, & 5

Children in urban areas aged 12 to 14
whose parent(s) work or are in
training. l1 &2

Children from broken or troubled
homes requiring special attention. 1, 2, 3,4, &5

Handicapped school-age children. 384

Children ill with normal childhood
illnesses normally requiring parent
to stay home from work. 3

Children requiring evening, overnight
and other odd-hour care. 3

Children who live in low-income resi-
dential clusters, often isolated
from community resources, 5

Children from small towns or villages
which have a small number of children
requiring care. 2, 3, & 4

|

“Emergency" care for children whose
fanily has undergone come erisis. 3¢5

Children from agricultural migrant
families, 5

paston

Children from families involved with
seasonal cannery work. 384
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Are the models feasible?

These models have bheer Jesigned following numerous conversa-
tions with parks depe ent £-x2fs, local heusing authority
personnel, school adm. .istrators, leisure time agency
directors and volunteer coordinators in Region X. Nowhere
did the idea of developing school-age cvare programs around
the facilities or programs offered in these various settings
mee: with a negative response. Almost unanimously, the
people involved with prograrming in these various other
programs had simply never considered providing formal school-
age day care. A few of them were involved in some way with
pre-school day care, but by and large, they had never con-
sidered day care programs for school-age children.

Discussions of the requirements for a day care program often
raised valid connerns about additional expenses for such
things as food and extra supervision., Parks department
staffs were often concerned about added problems of child
accountability and discipline in a less voluntary program.
Interestingly, several of the school administrators interviewed
viewed the development of after school and summer programs
based in their school buildings with more concern than anyone
else interviewed. Principals, in particular, often resisted
the idea of sharing school facilities and equipment with an
after school progran.

However, there were several school districts and individual
schools which received the idea with considerable interest.
These were schools which already have what are called
"comnunity school programs." Originally developed in the
Flint, Michigaa schools and supporied by grants from the
Mott Foundatlcn, the "cemmunity schcol" concept is gaining
increasing popularity. It works as follows: A school
district or local school may hire a full or half-time person
vho is respensible for working with the community in the
vicinity of the school to unite all forces and agencies in
the community to work toward using school facilities as a
base for serving the total community's needs. A Community
School Council is organized and made up of representatives
from the local arca who work with residents and, perhaps,
with city government to determine how the neighborhood needs
can be better met and how the school, as a neighborhood-~based
faclility can serve to meet these needs. Each community
school programis unicue in the sense that what is done is
determined by the citizens of each community rather than be
a uniform program lormat. '
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The supervising administrator of each Community School is a
Community Coordinator. He has responsibilities similar to

a principal for after-school operation and also usually works
with regular school staff in social type services which may
be required by the children enrolled in the schocol. It is
the responsibility of the coordinator to schedule the after
school use of school facilities by any community group
interested in using them, as well as to recruit community
volunteers to provide services desired by the community such
as special classes of interest, etc.

There are 96 community school programs operating in the four
states of Region X at present.* None of these programs has
undertaken the provision of formal school-age day care,
specifically; but all are active in developing volunteer
resources to meet community needs and in opening the schools
for after school, evening and weekend use. Community School
Directors interviewed in Boise, Idaho; Juneau, Alaska; and
Portland, Oregon expressed considerable interest in the
concept of school~age day care based in the schools. The
concept has been used successfully in Wilmington, Delaware
and Flint, Michigan ccmmunity school programs.

The models developed here have been designed to take advan-
tage of community agencies and organizations which have
facilities or other resources which can be used in operating
low-cost school-age programs and which have expressed an
interest in such programs.

*See Appendix C for list of existing programs in Re. .on x
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How tOo use the models.

These models are intended to be viewed as general program
frameworks or organizational "skeletons" upon which can be
built any number of components. Obviously the size of

the program and the specific way that it is put together
will vary from setting to setting. However, what should
remain the same--the basic model elements--are as follows:

-~ Emphasis on area-wide planning for school-age
care, This doesn't require an elaborate and
expensive study--use community information
vehicles, PTA, etc.

-- Emphasis on developing a program large enough to
maximize the cost/effectiveness of each administra-
tive level position required.

or

-~ If requirements for slots are small, emphasis
on using facilities and program resourcés which
avoid high overhead costs-~building rental,
administrative positions, telephones, janitorial
sgiviges, etc.--such as the home care settings
afford,

-~ Emphasis on mobilizing existing community resources
for programs rather than "purchasing" all of the
professional program support. This means thinking
in terms of all community institutions which have
as their mandate--serving youth or the community,
not just traditional day care resources.

-- Emphasis on weighing carefully and justifying each
program element on the basis of an identified need
in that community. Avoid "canned" program formats
which may not distribute available money in areas of
greatest need.

-~ Emphasis on working backward to program design from
a realistic cost per child per day ceiling as an
exercise likely to develop a realistic program
budge: and program.

©
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East Vancouver Chiléd cdare Center, Inc.
School-Age Program

East vVancouver Methodist Church

5701 MacArthur Boulevard

Vancouver, WA 98661

Director: Ms. Rachael Camp

The East Vancouver Child Care Center, Inc. is a private,
non-profit corporation which has its office in facilities
donated by the East Vancouver Methodist Church. The
corporation operates a pre-school and a school-age program
for residents of the East Vancouver community. Most of the
children participating in both programs are from single
parent families and about 40% of the 25 school-age children
currently in the program attend at no cost to the parent
under a purchase of service contract with the State Depart-
ment of Social and Health Services. The school-age program
is expanding its capacity to 30 children ages six to 12
under its new license.

The Vancouver program began as a full day school-age program
in the Summer of 1972 and opened as a before- and after-school
program in an East Vancouver elementary school classroom in
September of 1972, The school principal had donated class-
room space for the project, but when he found that he needed
the space for classes, the program had to move to a nearby
junior high school cafeteria. The only cost to the program
for the five day per week use of this school space is $20 per
month for administrative services.

The before~school program, which opens at 6:30 a.m., involves
only about seven children whose parents leave for work before
the children leave for school. These children come to the
church until it is time to go to their school for breakfast
in the school-sponsored Department of Agriculture breakfast
program. On school holidays and during the summer months,
breakfast is served at the church.

The afternoon program runs from 2:10 p.m. until 6:30 p.m. and
has an average attendance of about 27 children. The children
go to the junior high cafeteria for an afternoon snack and
then have a checice of two or three activities which are
offered each afternoon. Activities include crafts, recreation,
active games, quiet games and field trips. The majority of
the children ronge in age from six to 1ll, with interest
declining sharp.’ among l2 year. olds.

The program staff is compos2d of a Teacher and an Aide. The
program operatzs for 180 half days and 71 full days a year.
Experience to date has chown that a college student in education or
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recreation works well in the Teacher position. The 1972
summer program, which emphasized recreation and field trips.
made use of several Neighhorhood Youth Corps workers as well
as a Swinger from the State Department of Social and Health
Service's Swinger Program. There is no formal staff train-
ing, but the teacher is responsible for planning the daily
program and working with staff.

Parents can be involved in the program through their partici-
pation on a Policy Advisory Committee. In addition, every
two morths there is a free parent dinner held at the church
on the same night as the Advisory Committee meeting. This
dinner is very well attended and seems to be a good idea for
attracting the participation of the working parenc who can
bring the whole family te the dinner and not have to cook

at home. The Advisory Committee, program staff, parents, and
‘children 21l attend this dinner and usually stay for the
meeting following. At this time parents can ask questions,
express grievances, and learn more about the program.

For accountability purpose and parent education, it is
required that parents come into the church in the morning
ard into th2 school in the evening to drop off and pick up
their children. This increases the contact between parents
and staff and helps to assure the regular attendance of the
children.

The program receives operating money £rom several sources.
Local UGN dollars are matched with Title IVa dollars for part
o the funds. 1In addition, private pay parents are charged
fifty cents per hour for the hours the child is in care.

The school donates the space for school-day care and the
church donates space for the time children spend there. The
children participate in the Park Department programs during
the summer, and the _ocal Rotary Club paid for the children
to tare swimminrg lessons. Department of Agriculture monies
are used for sracks in the program. A twelve month budget
sevving 25 c¢children for 180 half days and 71 full days (12
hours) runs abecut $17,775, not including Neighborhood youth
Corps and Swinger salaries or reimbursed food costs.
Including estimates of donated services, the program costs
about $5 per full dayrerchild and $2.50 per half day, for
an annual cost of $805.00 per child per year.
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Juneau 4-C Before and After School Program
126 Second Street

Juneau, Alaska 99801

Teacher/Director: Ms, Jan Wrentmore

A before and after school care program was set up in
Juneau's Model Neighborhood in September of 1971 by the
Juneau Community Coordinated Child Care Agency, Inc., and
the local Model Cities program. The school-age care was
free to all residents of the Model Neighborhood and served
some 22 children aged six to 12, most of whom were resi=-
dents of Juneau's Cedar Park Housing Project. The program
operated in two facilities. The before school care and
breakfast program was held in the Recreation Hall at the
Housing Project. In order to avoid the difficult split
shift schedule required by before and after school program
hours, the morning section of the program, which served
about 14 children, was handled by an older woman who lived
in the project and knew most of the families there. It was
her responsibility to take attendance, prepare and serve
breakfast, and to clean up after the children had gone to
school. A second community person walked the children down
to the school bus stop.

The Cedar rark Housing Project is three to ftive miles from
the Gastineau Elementary School where most of the children
attended. The after school component of the program was
held in the school's multi-purpcse room. A variety of
activities and crafts was scheduled each day. The after
school program, which served 22 children, was staffed by

a Teacher/Director ard two aides, in addition to a Head
Counsellor, who worked in the program two and a half hours
per day. Since the children in the after school program
would miss their reqular school bus, a Model Cities mini-bus
would take them home at the end of the afternoon.

During the summer meonths there was not a full day school-
age care program in which children were formally enrolled.
However, the staff of the 4-C program cooperated with the
Model Neighborhood Area Recreation Program, the Juneau
Parks and Recreation De t., and the local Community Schools
Project Coordinator to provide a wide range of activities
for boys and girls of all ages (see attached flier).
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The before and after school project was funded with Mcdel
Cities money matched with Title IVa money. Due to the

1972 Title IVa cutbacks required in the State of alaska, the
program was terminated in the Fall of 19272,
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Holly Park Community Day Care Center

Holly Park Friends Church

4308 S. Othello

Seattle, Washington

Administrator: Winston Newton
Administrative Assistant: Phyllis Jackson

Holly Park Community bDay Care, Inc., is a private, non-
profit corporation founded in July of 1969 by a group of
parents from the Holly Park Housing Project in Seattle.
There was a great need for both pre-school child care and
care for school-age children in the community which has a
high percentage of single parent families, with the parent
either working or in training. 1In 1769 the Seattle=-King
County Economic Opportunity Board funded the Holly Park pre-
school and school-age day care program as a delegate agency.
Although funding sources have changed through the years,
the Holly Park program still operates a school-age program
which is licensed for 34 children aged six to 12. There
are currently no fees charged any parents living in the
Model Cities area. The program operates in space donated
by the Holly Park Friends Church, which is just adjacent to
the housing project.

Parents can bring their children to the church as early as
6:30 in the morning and the children may stay until 10:00
a.m., when some of the later school class sessions begin.

The afternoon day care sessions run from 1:30 until 6:00 p.m.
In addition to the regular school day hours, the Holly Park
Program is open during all school holidays and summer
vacation froem 6:30 a.m. to 6:00 p.m.

The center provides transportation for all children to and
from school to the center each day. In addition, children
in the program can use the Model Cities contracted health
facilities at +he Odessa Brown Clinic when needed. The
staff makes other referrals as appropriate and may provide
transportation to medical appointments if the parent is
working. However, routine physical examinations are the
responsibility of the parents upon registering their child
in the program.

A full time Head Teacher is in charge of the program. She
is helped by a full time Assistant Teacher and a part-time
assistant who helps with the afternoon session. Two days
per week the staff is supplemented by Neighborhood Youth
Corps students and volunteers who tutor children having
difficulty with reading. Due to the program hours, the
full-time staff have to work smlit-shift, rorning and late
afternoon sciiedules. Accor?ing to the administrator, this
has not significantly affected staff turnover in the program.
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Breakfast is provided to an average of 30 school-age children
and the pre-schoolers from the pre-school program at the
church each morning. After school the children are brought
back to the church for their snack and afternoon choice of
activities which include tutoring, outdoor sports, crafts

such as making pot holders, reading time, indoor games and
field trips. During the summer the program arranged swimming
privileges for a minimal cost at a local swimming pool,
visited various free attractions in the area, and participated
in Parks Dept. programs. The program also provides a hot

ﬁggper for each child in the evening before his parent picks
up.

The by-laws of the organization provide for a Board of
Directors, all but one of whom is elected for a two-year
period. The non-elected member is the Center Administrator.
A percent of the Board members must be parents of children
at the center or low income residents of the area.

The program currently receives funds from both OEO and Model
Cities which are matched with the State's Title IVa monies.
Hovever, since the Title IVa cutback in Washington, the
programs in existence have been threutered, and the Board and
administrators are currently on a search for funding to
replace the Title IVa mo.ies. The nutrition program is paid
by reimbursement from the Department of Agriculture's program
at a daily rate of $.55 per child per day--~$.l1l5 breakfast,
$.10 snack, $.30 supper.
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Neighborhood House Child Care Services
3004 S. Alaska

Seattle, Washington

Project Director: Mr. David Cole
Project Manager: Ms. Ann Makus

Neighborhood House, Inc. is a private social agency with
neighborhood centers located in the several low-rental
housing projects operated by the Seattle Housing Authority.
In addition to offering a wide range of community services
including referral services, tutoring, recreation programs,
pre-school child care, etc., Neighborhood House has operated
a school-age child care program since the Fall of 1970. The
program was initially housed in three units or "activity
homes" donated by the Housing Authority in the High Point
Housing Project. Each of six "activity homes" which are now
used for the expanded program is licensed for 12 children
between the ages of six and 12, making the present program
capacity 72 school-aged children. Most of the children in
the program live in or near the two housing projects where
the "activity homes" are located, making it convenient for
working mothers. In order to be eligible for program parti-
cipation, a parent must be working or in a training program.

The homes are open from 6:00 a.m. to 10:00 a.m. and from

2:00 p.m. to 6:00 p.m. on school days. On all school holidays,
vacations, and during the summer months, the homes are open
from 6:00 a.m. to 6:00 p.m., for £ull day care up to 12 hours
per day if needed. Each "activity home" is staffed with

one teacher and one assistant teacher who are recruited from
the local community if at all possible. The entry level
requirements for both positions are such that low-income
community residents can usually qualify. The teacher's

position requires a minimum of one-half year training related
to working with children (at least 15 credits) and at least
six months experisnce with children. The Teachers Aide posi-
tion, on the other hand, requires no experience or training,
thus assuring that low-income community persons without work
experience are not excluded. The program provides two hours
in~gervice training per week for staff and will pay for
teachers to go to college. One "activity home" teacher in
each of the housing projects is designated the Lead Teacher
and has the additional responsibility for doing the shopping
for the three hom2s in her area, organizing joint field trips
with the other homes, and generally coordinating their
activities.

There is a Parent Policy Council headed by a parent chairman.

The Council is composed 100% of parents of both the pre-
school and school-age children in the Neighborhood House
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program funded by URRD/IVa. The 2olicy Council develops
personnel procedures, grievance procedures, and program
policy. A personnsl committee composed of three parents and
two staff members is responsible for hiring and firing in
the program.

An average of about 60 or 65 children participate in the
before-school program which includes breakfast, prepared

by the teacher in each "activity home". Following this, prior
to school, the children can play quiet games. They walk to
school from the home since it is in the same neighborhood

as their own home.

After scHool, the children come directly to the "activity
homes" for a snack and have a selection of two or three
activities which include outdoor recreation, tutoring,
crafts, music or drama, quiet games, learning about
housekeeping and fixing things, and field trips. The program
is oriented along the Nimnik model of responsive environment.
Individual choice and responsibility are emphasized. There
is an Educaticnal Director who provides some program assist-
ance to the teachers in the school-age program, as well as
serving the pre-school program staff.

During the summer, the children make use of the Park Dept.
programs and are able to go on some one aay camperships.
Field trips are made to free or inexpensive attractions in
the area. A donated bus is available to the program for this
purpose.

Recently, a revolving toy bank was begun for the use of all
of the child care programs run by Neighborhood House. This
should help relieve the situation created by the existence
of six separate facilities for the school-age program;
namely, the need to provide each home with about the same
equipment. Since the cost of providing each of the six
hones with adequate equipment is substantial, equipment
sharing among the three homes at each housing project
lnza%tion has heen a successful cost-saving step.

Supportive services available o the children in the school-
age program include access to a full time nurse who provides
immunizations and routine testing at no cost. In addition,
the children arc able to have needed dental care, eye
examinations, and other needed treatment in a doctor's

ofZice, with *he costs absorbed by the program. There is a
full time social worker assigned to the pre-school and school-
age day care program, who works with the parents and children
as needed and is able to make referrals to other community
resources.

The program is funded, in gart, by the State Department of
Pudlic Instruction through the Seattle Public Schools with



special state funds. In addition, local funds are matched
with Title IVa monies in a purchase of service contract.
The estimated average cost per child per day is $10, for
an average annual cost of $2600 per child for full year
care.
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Sellwood Boys' Club Latchkey Program*
8300 SE 15th Street

Portland, Oregon

Director: Don Eckton

In September of 1971, the Portland Metropolitan 4-C committee
held meetings with principals, civic leaders, churches,
community residents, and neighborhood-based social agencies

in the Sellwood/Llewellen District of southeast Pnrtland.

This district has a large number of single parent families;
and had been showing a marked increase in juvenile delinquency,
cases of juveniles running away from home, and in juvenile
alcohol and drug violations during the period 1968 to 1971.

As a result of community meetings it was determined that there
was a need for supervised child care for school-age children
both before and after school and during the summer months.
Funds from the local UGN organization and in-kind contribu-
tions of facilities and personnel from the Portland School
District and Sellwood Boys' Club were matched with Title IVa
monies to put together a program serving 65 children aged

six to 14 operating in the fellwood Elementary School.

In its second year, the program expanded to a second school,
the Llewellen Elementary School which now has a program
serving 35 children for a total current licensed program
capacity of 100 children. Priorities for participation in
the program rank as follows: First, children from single
parent families where the parent is currently working or
wishes to work or seek training; second, children from two
parent families where both parents are out of the home at
work or in school and cannot afford alternative care:; and,
third, children who are experiencing behavioral and emotional
problems at school, home, or within the community.

Of the 100 children currently participating in the program,
73% are from single parent, low to medium~low income families.
Although there is currently a fee scale being developed by
the program due to Oregon's recent Title IVa limitations,
parents of children enrolled in the Sellwood Latchkey Program
now pay ro fees. Applications are screened for elegibility
on the basis of income and the other program priorities by
the State Childrea's Services Division.

School-day program hours are from 7:00 a.m. to 8:15 a.m. and
again from 2:30 p.m. to 6:00 p.m. The summer and school
holiday program operates from 7:00 a.m. to 6:00 p.m.

In one school the program is run in a classroom which is used
exclusively Zor Latchkey care, in addition to having access

to the home economics room, auditorium, an additional classroom
and two gymnasiums. In the second school, the program uses a
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classroom which is occupied during the day. in addition to
the school gym and the cafeteria. During .ts first year of
operation there was no cost to the program for the use of
scnool facilities. During the second year, Latchkey paid

an administrative cost to the Portland Schoois, although

the space itself is donated. In addition, the Sellwood Boys'
Club gymnas:ium is avajlable for use of the program enrollees
on an in-kind basis. :

The Sellwood program has a very interesting and successful
method for involving the Latchkey children in planning their
activities and, at the same time, ensuring accountability~-
a daily "contract". Fach Student is assigned to a Counselor,
who is in charge of a small group of students with whom he
meets at the start of each afternoon (2:15 p.m.). The
Counselor goes over the activity options for that day and
each student selects those activities of interest to him

and records them on a.daily "contract" form. He is then

free to go to the activity areas of his choice. The purpose
of this procedure is seen by the program as follows: *

l. By having the selected activities in writing,
the child is accountable for what he chose to do.

2. Counselors kncw vwhere the children should be at
all times.

3. The children have a vote or a voice in what they
like to do. Those activities in which there is
no interest, are dropped.

4. At the end of each activity on the daily "contract",
the activity supervisor initials the contract so
accountability is assured, since each day the
completed contract is returned to the child's
Counselor.

This procedure is £sllowed on Monday, Tuesday, Thursday, and
Friday when the large group breaks up for a series of activities.
Wednasday is small group day which is spent entirely in conver-
sations and activities wish the permanent Counselor with whom

the same small group meets at the start of each day.

The program itself is set up in nini courses which may last
from one to several weeks. The staff attempts to provide a
balanced program of recreational and educational, vigorous and
sedentary activities which include sports of all kinds,
tutoring, music rooms, a science center, arts and crafts, and
field trips.

An important component in this program, which focuses, to some
extent, on children with adjustment problems, is parent involve~



ment. Every third week each Counselor is responsible for
going to the home of each child in his/her small group to
talk about the parents' satisfaction with the program, the
child's progress, and any other matters of interest to
either the parent cr the Counselor. This method of parent
involvement was chosen instead of regquiring working parents
to come out for meetings.

During its second year of operation, the Sellwood Latchkey
program has emphasized staff development. The two main
areas in which the program staff assessed a need for training
were in first aid and behavior management. From Septamber,
1972 through December, 1972, the program contracted for a
course in Behavior Management and-Observation Training with
a consultant from the Multnomah Intermediate Education
District. The class met two hours each week with a con-
sultant who taught behavior management concepts. Ther. for
three hours per week the consultant went into the Latchkey
program as an observer of the staff's interaction with the
school-age children. These observations were brought back
to the classroom for discussion during the following week's
two hour class session. In addition, an eight week seminar,
held one night per week, was conducted by a social worker
from the Portland 4-C's. The social worker worked with
Sellwood staff in group encounters directed toward improving
staff interaction and staff development. A third course was
run from January of 1973 through April, 1973 for all staff.
The course, on selected aspects of child development was
conducted by a Child Development Specialist for the Portland
Metropolitan 4-C's.

In addition, by €»ring, 1973, the program hopes to have
developed a less formal, on-going, in-service training
program in which the staff can take advantage of each other's
educational backorounds and experience.

The program operates on a $137,000 annual budget, for a per
child annual cost of $1,370 including both full-day summer
vacation care and part-day school year care. The program is
staffed with a Director, Admiristrative Assistant, three
Head Counselors, Program Counselors, and Student Aides. The
Head Counselors are required to have a Bachelor's degree, an
Orzegon Teacthing certificate, and experience in supervising
adults. The present Head Counselors in the program

all have M.A. degrees. The regular Program Counselors are

required to have at least one year's experience in working
with children or be attending college currently.

In order to avoid the a.m.-p.m. split shift jobs, the Sellwood
program staffs the morning portion of the program with part-
timz work~-study students from Reed College. Each counselor

is responsible for supervising the morning staff every third
week. The program tries to maintain a 1:10 staff/student ratio
with its 13 full and part-time staff members.
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Portland Public School

Extended Day Program

220 NE Beech

Portland, Oregon 97212
Coordinator: Ms. Addie Jean Haynes

The Portland Schools Extended Day Program began in the Fall
of 1970 in 10 schools, nine of which are in the Portland
Model Cities area. The initial proposal to set up the
Extended Day Program was requested by the Metropolitan 4-C
Council which acted as administrator of the state Title IVa
matching funds. The Title IVa funds were originally matched
by Model Cities monies combined with in-kind staff and
facilities contributions from the Portland Public Schoeols.
The program serves about 100 children per school, for a total
of 1000 to 1100 children. Initially, children's eligibility
to participate in the program was limited to "children whose
parents are working or otherwise incapacitated." 1In 1971
new state eligibility guidelines were adopted by the
Extended Day Program in its renewal contract. These new
criteria were:

1. Employment or training of parent who is usually
the caretaker. '

2. Mental or physical illness of parent who is
usually the caretaker.

3. Individual social or emotional needs of the child.
4. Help to the family around protective services.

From the beginning of program operations, parents have not
had to pay any fees, although it was a part of the State
Title IVa plan that "parents pay a reasonable proportion of
day care costs." However, since the majority of the families
served were Model Cities residents, the 4-C Council Board
adopted a resslution which exempted the Portland Public
Schools from collection of any fees. 1In 1971, the State
approved a waiver of fees and income determination for the
entire Model Cities area. With the new Title IVa ceiling,
the state is recommending a sliding fee scale based on
incéme, combined with a daily per-child maximum rate.

The facilities available for the program in each school,
number of staff assigned and general program content are
summarized on the charts which follow, taken from a March,
1972 assessment of the program by the Metropolitan 4-C's.

Each year a survey of parent and child needs is taken in
each school and the program is planned accordingly.
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Announcements of the program are sent home by the school and
parents register their children. Each school's program
operates rather autonomously and each Director tries to
schedule various classes based on children's interests.

The Extended Day Program operates from 7:00 a.m. to 9:00 a.m.
and 2:00 p.n. to 6:00 p.m. on school days and from 7:00 a.m.

to 6:00 p.m. on school holidays and during summer vacation.

The program initially had not plan.ed to stay open on Christmas
and spring vacations, but did so by parent request. The

summer program is tied in closely with a special summer

school "enrichment program" which involves classes from 9:00

to 12:00 p.m. for the participants during about six weeks

of the summer.

The Portland Extended Day Program originally recruited regular
teachers for the after school program, but found that this

did not always work out and was an expensive way to staff

the program, so did not use them in 1972. The program also
uses as many NYC teens as it can get for aides in addition

to four budgeted student aides.

The Director of Extended Care in each of the schools is a
part-time position. The Director works with the Principal
of each school to schedule the use of facilities and equip-
ment and attends all regular school staff meetings as well
as meeting with other Extended Day Directors and the overall
Coordinator of Extended Day Programs. The school-age day care
program is acdministratively distinct from the rest of the
district's activities and operates on its own special budget.
This distinction has both advantages and disadvantages, as
does the fact that the Extended Day employees are on the
school district payroll.

Each school program has a Parent Advisory Committee which
seems to actively voice parent concerns and desires from the
program.

The program doces not attempt to provide social and health
services other than those normally available to school
children in the district. Devending upon the specific
Extended Day Director, the programs sometimes do coordinate
their efforts and use the resources of other community-based
agencies--such as parks, YM or YWCA, the 4-H programs, etc.

- exvitie S0 125



*zL6T ‘Aey--Axenaqag

°I aseyq ‘3xodsy uorlenyeAzl
YewouTny ‘T°ON IDFXISTA TOOYIS Aq pajexadp wexboxq Aeq papuslxy JO JUSWSSISSY 8,D-p UeITTOdOXION,

‘uobazo ‘A3uno)

*papeab (ud9-0€:2) sapre
=UoU PIIUITIO~LAITATIOP WNTIOITPNY ‘ayd>3 9
(-4) ax=d PITW °T pIeog ¥id (udo-g) uko sasyoeasy g 98 NWIIONg
*s3ze pue ‘sdya3 prar3
saweb ‘Buryoos ‘bHurlzured
(p-) daed Aep Axeuwrag °¢ =
s3x0ds- 2
ot
(s3xed> ob) doys- -
S33exd pue sjze- “n
qey Huypeda- .I
(3pexb g-g) 33PIdDISYILIT- .u
$SITITATIOP SNOTIRA °2 %
ssdtys sopTe 2 '
~UoT3PTaI Mau doroasp uwd ‘ays"3 1
S3UBPNAS pue sSIdYOLd3 IIIUM T¥2Uno)d isqus ¢
JUSWUOITAUD TRUWIOIFUT BY3 Juaxed SWOOISSeTD sapre
sapraoxd 31 ‘uwexboad Lep To0Yy2s wko IOy B
Popuajxa ay3y spodu asyod ‘T astod unyIol Tpny saayoseay ¢ 002-091 asiod
uexboxg 9933 TUOD aTqerTRAY 33e3s usazpITyYO Tooyss
Kxostapy aoedg 30 °*ON
jusaxeg

CL6T ‘ydaen jo se
s 226023 Keg popuslixd sToOoUdS puerlaod

LITHS XIVWHAS

3
B
2




gt Y B

(Yaew pue bHurpeax) butxolny °g
STITO 2a1g dued ‘S3NODS qnd OXN T
‘Hbuswooxd ‘sizexd pue ‘sixe 139UNno) (9-0£:¢€) opTe
‘uyoF3Taznu ‘buymes ‘s3zods jusaedg woox uapnys 1
(Axeuryaq) Tooyos -SSeT0 | sapye
wexboad aaed PITYO °I IpTOqUMy uky xayoeay p 68 IAI0aWNH
8513TATIOR TeOTSAyd- Yol 1
39Yyd>010~ 193NITISANS
$33exd pue siae- SwWoox sapte
burxood~ sSSeld Juapnys
(€-X) $,301T1a uayI3ITA sapre ayol
wexboxd axed PIIYO °T se awes wio sSIayoedy 0€-6¢ XYAQVTIOH
(3qo0M © DOIM]) Ssseld
puysood 3 uoTITIINU-~ fToUNOD
saueb- Kxostapy (Atuo
s3xods-~ jusaxed wud) woox A3 Tunuod
(e-) swexboxd -sse1d | 3 I2yoealy
Kiuo wexboxd aaed PITIYD 1eI9pP9g 111,05 ssaprte ov~S¢t I0TTId
*ylew IO HuIpesa TeTPAWSX ON °E
*33exopoos ‘Hutdiy
. ‘gdoTwouodd auwoy ‘doys sopT®e
(438~-G) S9SINOI-TUTIH °Z SWOOISSeTD £ juapnils *pU0d
‘avisiong
. uexbozd 9933 FWHoD aTqerYeAY 3338 UdIIPTTHO To04d8
Xx08TADY eoeds 30 °*ON
suaxed
e e——

*p3u0d ‘urexboxgd Aeq papuaIXI STOOYYDS PUDTIXOG

g1ay

ot ¥




st st

3T IO BUTpeax TeIpIUdX ON €

opnf Teanweajuy--sjzods °¢g apte
puryood ‘HurTral 2933 TUMIOD Kxexqrl uspnie 1
K31038 ‘s3zead » sjae Kx0S1ADY SWOox sspie
‘saueb ‘satacil ‘AL juaxed «-SSeTd ¥ xsYyoedl L
(Axeurad) axed PIIUD ‘I sey 4ad (9-0£:€) wAd sx9Ydeady § SL1 NISVS
s3jexd 3 siie-
S3NOOS ysrueds-
qnd- syjxods
butpesx 1eINWEeIIUT-~
TeTpowdI-~ 392030~
aouatds- HUurratml uorey-
STUUS~ swea3 I1Fap-
soryseuwkb-  Buyyood ,shoq-
*saoustaadxa 33TT 2933 TUMIOD
X3ay3 usproaq 03 SITITATIO® KxostApY sSwoox
JUBURIOTIUS pUR USIPITYD O3 Judaaed -SSeTO 8 sape
obeur-~310s 393399 930woxd dad umo swis Iayoeay LT
YoTYM STITATIOR UO sTseydud §3T SEH unTIol3 PNy saayoedl 11 0S€-00¢ ONIN
s3xods ‘eweap woox burdAy,
‘qet bugpeax ‘burdAl (Y3is-g) 9933 TUWOD qe1 burpeay sopre
. S9SSVRTO ¥ SIIITATIOV °Z Kaostapy umyIo3TPNY uapn3s v
vuexp ‘oysnu ‘saueb juaxed 4ad (9-6) wio SOpTR IYD} ¢
‘s3ae (p-i) daed pPITYO °1 BATIOV eTI9393€D sadyoeal o SLT-0TT NOLONIAMI
uwexfoxd 933 U0 oTqeTIRAY 33e38 UIIPTIUD TooUOS
KI0S3ADY ooeds 30 °*ON
juaxed

*p3uod ‘uvexboxg Ledq popuUaIIRI STOOYIS pueilizod

-xxi-




g ot A

(-w-d
GT:€-61:2)
woox sopI®
-Sserd | Iayosral ¥
wWoox 2039221p |
Afuo uazpiIyo Lxewrxg iteus T putrpnour
--S33BID pue S}ae X0 sawen Yid (%) udo sasyoeay g ov-st NMY'IA00M
QAN T
apre
juapnas 1
SOpTE
fuyaoany 9933 TUMIOD vTa9393v) Iayoedy P
‘g33ead pue siae I0 sixods uMo s,4a3 wio asyseay 1 09 NONM3A
uexboxg 803 I FUMIO) oTqeIIRAY 33038 usxpIId o028
Axos3ADY eneds 30 °*op _
jusxed

*p3ucd ‘wrexbold Aeg papuolIxd STOOYIS pueTIIod

50129

~xxii-




Hoonah Parent and Child Center
Hoonah, Alaska
Director: Ms. Ruth James

The Alaskan Rural Community Action Agency supervises 38 Head
Start Programs and two parent and child centers throughout
the 211 native villages in that state. Attached to one of
the parent and child centers in Hocnah, Alaska, is a small
program which serves school-age children during the school
year and provides eight hour per day care during the summer.
The summer program serves the young school-age children
(ages six to 10) of parents who fly to the coastal cannery
each day for work.

Since 1969 there have been two family day care homes in
Hoonah, which each take five school=-age children of working
parents after school during the months from November through
May. These are also primarily young children from Head
Start age through the second grade with an upper age limit
of about seven or eight years.

The summer program funded by Head Start and the Parent and
Child Cer_.er serves children up to age 1l0. The program is
held at the Hoonah School in the Head Start room.

The program is the only one of its kind which meets the needs
of Alaska's seasonal cannery workers' children for supervision
during the season when their parents must leave the village
and go to the coastal cannery to work. Although in most
Alacka native villages, the varents would have nearby
relatives who could supervise the children; the villages

near the canneries éraw families from more distant villages
who do not have the benefit of the extended family which

they would have in their own village.

In scome respects this specialized need for school-age care of
children whose parents are seasonally emploved in Alaska's
canneries parallels the need for day care among seasonal

farm laborers in thc other states of Region X.
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The Dalles Child Care Center After School Program *
Chenowith School

Loop Road

The Dalles, Oregon

The Dalles' After School Program is in its first year of operation and
uses the cafetorium of one of the community elementary schools as its facility.
The program has the use of this large room (588 square feet) with an adjoining
kitchen plus the outside playground and fields, encompassing several acres.
Most of the outside area, including the slide and swing area, is grassy. There
is also a sheltered asphalt area for basketball. The grogram is licensed for
20 children, most of whom are in the early elementary grades. The program
runs from 1:30 to 6:00 p. m. on school days only. No vacation care is provided,
but the Dalles does have a summer day care program which can serve these
children during that time period.

If no other care is available during other school vacations, chiidren are
jntegrated into two existing preschool day care programs in the community. The
children come from the two elementary schools in this semi-rural area. (The
population of the Dalles is under 25,000.) The children who come {rom the sec-
ond school are bused to the center after school. Parents are responsible for
taking the children home.

The program employs 1 administrative person plus 2 child care workers
part-time. The child care workers are rotated among this program and the two
preschool centers also run by The Dalles Child Care Center. One of the two child
care workers is a high school girl; the other is 2 member of the Neighborhood
Youth Corps.

The program provides a snack for the children in the afternoon. Super-
vised games, athletics, gymnastics, music, crafts, and outdoor sports are of-
fered for the children. Auxiliary services such as medical and social services
are not directly available through the program, but are available on a referral
basis from the Public Health Service within the community.

The program is funded through a combination of United Givers Fund,
Title IV-A Socia! Service funds and parent fees based on a sliding fee scale
from $0 - $2.50 per day. USDA reimburses the center for the food: the facility
and play equipment are donated by the school. The Home Economics extension
provides consultation on nutrition and works with the Neighborhood Youth Corp
girls. No accurate estimate of annual costs per child is available.

*"Reoport of the School Age Day Care Task Ferce", Office of Child
Devc%Opment. U.S. Departrent of Hecalth, Education, and Welfare,
Washington, D.C. June 2, 1972. Appendix C.
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John R. Leach YMCA's Latch Key Program®*
Joha R. Leach YMCA

6036 S. E. Foster Road

Portland, Oregon 97206

Mr. Fred Stickney, Director

The YMCA Latch Key Program has its administrative headquarters in
a well-equipped YMCA building where (especially the older) Latch Key child-
ren are brought for some activities. The day care program is based in five
elementary schools located in a run-down, largely residential area of Port-
land. The Director indicates that the program in the two schools visited is
generally represertative of the program in the other three schools.

There are a few Black and Oriental children at all of the schools, but
most of the children served at four of the schools are White. At a fifth school,
somewhat over a third are Chicano. The neighborhood has many low income
families. Of some 360 children enrolled, only eight are required to pay any
fee. The rest meet the guidelines for free service under Title IV-A of the
Social Security Act. The enrollment of 360 at the time of the site visit was
less than 10 short of the total number of available spaces, Capacity
apparently is limited by the budget allocation and by the schools' readiness
to accommodate the program, since there is clearly more space in the schools
than is used by the program.

Latch Key serves only children from 1st through 8th grade, since space
is not available to accommodate kindergarten children while the schools are
in session. Enrollment is heaviest at 1st through 5th grade. It declines sharp-
ly in the higher grades, despite a major effort to attract older children through
a special activities program.

Latch Key is open Monday through Friday on all except official school
holidays. On school days, hours are 7:00 a.m. to 8:45 a.m. and 3:00 p. m.
to 6:00 p.m. However, while there are strong pressures from the custodians
to clear the buildings by 6:00 p.m., children frequently remain on the play-
grounds, with supervision, until at least 7:00 p.m. Officially, no transporta-
tion is provided, but, especially during the dark winter months, it is not un-
common for staff to escort younger children home on foot or to drive them
home in their own cars.

The program assumes accountability for the children enrolled, but
there have been problems with accountability, which apparently reflect dis-
organization and lack of stability in the communities and families served.
Substantial trust and understanding has been established with the community,

*"Report of the School Age Day Care Task Force", Office of Child
Development. U.S. Department of Bealth, Education, and Welfare,
Washington, D.C. June 2, 1972. Apendix C.
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evidenced by a growing rcadiness >f parents to actively support day care staff,
especially in issues between the program and the school organization, Never-
theless, “although each school now has an active parent advasory group”, the
process of strengthening reclationships in the community will continue for a
long time; and problems of keeping track of the children and establishing ef-
fective communication with parents on this issue are by no means solved.

The children's record of attendance seems to be lower than that in
communities where family life has greater stability. Based on data recorded
during March, about two-thirds of those enrolled attend at some time during
each day. Precise information on morning and afternoon attendance is not
available; however, from staff reports, it is clear that it is mainly an after
school program. Attendance in the morning apparently does not exceed 20-
25% of enrollment.

On school days, only afternoon snacks are provided directly by the
Latch Key program. Breakfast and lunch are provided by the school. How-
ever, breakfast is available not only to the Latch Key children, but also to
other children in the school only because Latch Key staff have undertaken
to supervise the children and to clean up after the.meal. Without this help,
the school would be unable to provide breakfast, For the summer, morning
and afternoon snacks and a box lunch are planned, with lunches provided by
the local community action organization.

Enrollment of a child requires an intake interview with the parent,
who must complete an income declaration form, an application form, a field
trip permission slip and a statement setting forth the conditions under which
the program accepts accountability for the child.

To meet state requirements, parents must obtain a physical examina-
tion and immunization rccord for the child within thirty days of enrollment.
In a few cases, children have been dropped from the program because parents
have failed to complete this step. However, it is clear that lack of resources
has not been the problem in these cases, because the Latch Key staff is able
to find assistance for families which are unable to meet the cost of examina-
tion.

In general, although a routine dental screening haé been provided for
all children through the cooperation of the Oregon Dental Hygienists Associa-
tion, the role of the program in health care appears to have emphasized



meeting emergency needs as they arise. However, itis evident that in con-
nection with providing emergency help -- e.g., in obtaining prompt medical
treatment for a hepatitis epidernic which involved five Latch Key families --
the staff has made a start on a community "health education" program which
may have great significance for the long range impact of the program in this
community.

The program offers a broad range of activities, including regular les-
sons in swimming, judo, trampoline, boxing, piano and guitar, informal
sports and games, cooking expericnces, candle making, weaving, sewing,
clay modeling, and other arts and crafts, wood shop and carpentry, a volun-
tary quiet room for homework, pleasure reading, etc. An organized tutor-
ing program, especially at two of the schools, where students from Portland
Community College come to tutor on a regular basis is also provided. The
program makes quite extensive use of high school students as volunteers dur-
ing the school year and as paid employees during the summer. Others, in-
cluding senior citizens, have alsc been used quite effectively as volunteers,
with several serving one or two days a week on a regular schedule. Using
its own leased vans, occasio. ally supplemented by other transportation,
Latch Key provides numerous field trips, including admission t. athletic
events, concerts, roller skating, the circus, etc. Two activities -- namely,
a minibike progrim for boys and horse-back riding for girls -- are especially
designed for older children and have been quite successful in attracting them.

Activities which involve considerable preparation and careful scheduling
require the children to sign up in advance; many more of the activities are quite
imiormal and choices are made from day to day as the children's interests change
and grow. Typically, a list of options is posted at the beginning of each after-
noon, children assemble and establish their "schedules' for the day, and then
the coordinator notifies cach activity leader of the children who will be in his
or her charge at different times during the afternoon. Obviously, a system
of this kind, which encourages chiidren to move about quite freely, involves
some problems of control. In the settings observed, however, it appeared to
result in a great deal of constructive activity and in warm and mutually support-
ive relations between children and adults.

The lack of physical space assizned exclusively for their use creates
difficulties for the Latch Key staff, In one of the sites visited, the program
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earlier in the year had the sole use of one classroom. Later, when a change
in school needs required their giving up this room, the loss was felt as a
very scrious one. In addition to general-purpose spaces, such as the gym-
nasium, library, playground, etc., the program does make use of some
classrooms. However, such an arrangement clearly has disadvantages for
both groups. The Latch Key staff are required to clear away and store all
materials and work in progress at the end of each afternoon. Teachers are
inconvenienced by an occasional messy room or disturbed room arrangement
and they are more seriously hampered by being denied the use of their rooms
after school hours in planning their program for the next day, or for other
purposes. Latch Key has attempted to minimize the problem by requesting
the use of any particular classooom for only a limited period, and by work-
ing closely with the teachers to insure that their special needs are respected.
Excellent progress seems to have been made in establishing a good under-
standing thus far.

During the summer and other school vacation periods, the Latch Key
program operates from 7:00 a.m. to 6:00 p.m. The forthco.ning summer
program (1972) will be a month longer than usual, because, owing to a finan-
cial crisis, the Portland Public Schools will close on May 12th rather than
June 12th, as originally scheduled. At the end of this extra month, it has
been possible to schedule a full week at the YMCA Camp for all Latch Key
children with the regular Latch Key staff providing supervision. Later in the
summer, many of the children will have an opportunity for a second week's
camping expericnce under the supervision of the regular camp staff.

Assuming that the program during spring vacation week provided a
partial preview of summer activities, the record of trips during March holds
special interest. In addition to two overnight trips to the YMCA Camp, each
for fifty children, these trips included four hikes, tours of a Navy ship, an
artificial limb factory, a clothing factory, the Bonneville Dam fish hatchery,
a dog pound and the Portland Municipal Docks, two visits to farms, excur-
sions to both roller and ice skating rinks and a trip to Mt. Hood for snow play.

The cash budget of the program is only about $190, 060 for the current
year, but this is supplemented by contributions from the Portland Public Schools,
in the form of space, utilitics, equipment use, and services of school staff, to-
gether with contributions to the summer lunch program from the local community
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action agency and administrative services provided by the Portland Metro-
politan Area 4-C. Taking these items into account, but ignoring
the value of many other donated items, brings the total budget to almost
$275,000. Based on available data on actual attendance during the school
year and estimates about probable participation during the summer, the
average cost of care approximates $. 70 per child per hour. Thus, fora
child whose family depended on this care for an average of 4- 1/2 hours per

day during 37 weeks and 10 hours per day for 13 weeks, the minimum ann-
uval cost would be about $1100.

29146
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Title I - Migrant Summer Program#
Mid-Columbia Community Action Council
P.O. Box 786

The Dalles, Oregon 97058

Robert Taylor, Director

The Dalles has an influx of migrants from June 8th through July 14th dur-
ing the summer cherry picking season. During this period, an extended day
summer school program is provided for all elementary school aged migrant
children. The program also provides all-day. care for the younger siblings of
the eligible children. The program, administered by the community action agency,
is housed in one of the elementary schools ia the town and utilizes its classroom,
cafeteria and playground facilities. The program, serving a total of 110 child-
ren, runs frem 5:30 a.m. until 4:00 p.m., Monday through Friday. The CAA
estimates that they will serve 50 children between the ages of 0-4, 20 five year
olds, 15 six year olds, 10 seven year olds, 8 eight year olds, and 7 children be-
tween the ages of 9-12. Average daily attendance will probably be around 50
children. Children are picked up and delivered by school buses from the sur-
rounding area.

Seventeen staff members are employed by the program. Nine work direct-~
ly with the children; of these. 3 are teachers and the others are aides. In addi-
tion, a full-tirne administrater, 3 home-school counselors, a media specialist
and support staff are used. Personnel working directly with the parents or the
children are given two days of preservice training at the inception of the program.

The school age children are grouped by age with a teacher and aide for kind-
ergarten, first, and second level. These groups receive from 2-1/2 to 3-1/2
hours of formal instruction every moining and spend the rest of the day in organ-
ized recreational activities or free play. Field trips for the children are coordi-
nated with a summer day camp program in the comrmunity. Breakfast and lunch
plus two snacks are served each day. Medical and dental checks are provided for
all of the children and emergency conditions are cared for.

The home-school counselors recruit the children and develop a camp out-
reach program using volunteers to provide milk and cookies for the children
in the evening with a related ''learning is fun'" program. The latter involves the
provision of such things as balance beams, hula hoops, tecter boards, jug-go
toys, bounce boards, jump ropes, balls and bean toys. The total program for
the 6 weeks costs approximately $13,400. This money comes from ESEA Title
1-M funds. In addition, the school district donates the facility and audio-visual
and play equipment for use in the program. An average cost per child is not
avai‘able. :

*"Report of the School Age Day Care Task Force", Office of Child
Development. U.S. Department of Health, Education, and Welfare,
QO ishingtoa, D.C June 2, 1972. Appendix C.

ERIC agr Ly

FullTox P c -xxx- . r At ‘

IToxt Provided by ERI



gE Y ALABLE

Summer Day Care for 6-12 Year Olds*
Old Seufert Building
The Dalles, Oregon
Ed .ddie, Director

This summer day care program for school age children is runina large,
former fish cannery which is now used only for occasional expositions in addi-
tion to the day care program. The building is approximately 200 x 400 feet,
and provides enough space for indoor baseball 2s well as basketball, volley
ball, trampoline and horseshoe areas. Itis surrounded by a larre field and
playground area which has a track and a baseball field. A river i which the
children can swim is behind the building. The program serves children from
The Dalles and the surrounding area on a first-come, first-served basis, and
has a mixed clientele in terms of socio-economic background. The only sig-
nificant minority group which participates in the program is an Indian com-~
munity close to The Dalles.

The program is licensed for 50 children and has an average daily atten-
dance of 35-40 children. The program runs from June 15th until August 20th
and from 8:00 a.m. to 5:00 p.m. Children are brought to and from the center
in school buses. '

The program is staffed by a director who is a physical education teacher
during the school year and 3 full-time high school students. In addition, the
program has one Neighborhood Youth Corps (NYC) member and uses some
volunteers on field trips.

The program is entirely recreational in nature. (Children in summer
school are picked up after school is out.) The program offers organized crafts
and games and Red Cross swimming iastruction in the morning and free play
and hiking in the afternoon. After the first two weeks of the program, 2 field
trips per week are scheduled. Because of The Dalles' geographic setting,
many of thesec trips are to outdoor recreation areas such as the mountains,
sand duncs, fishing, public parks, etc. Two snacks and lunch are provided for
the children. No medical or social services are provided through the program,

- but they are available in the community on a referral basis.

An accurate per child cost figure is not available. A very rough estimate
would be $125 per child for the 10 week period. This figure does not, however,
include the cost of the facility, administrative services, food (reimbursed by
USDA), or the NYC student. The program is funded by Title IV-A social ser-
vice funds plus parental fees.

*"Raport of the Schcol Age Day Care Taczk Force", Office of Child
Deve;opment. U.S. Department of Health, Education, and Welfare,
'washzngton, D.C. June 2, 1972. Appendix C.
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Upper Hood River Valley Development Center * '
Rte. #1, Box 10A BESI CUPY AVA"-ABLE

Parkdale, Oregon
Mrs. Lenata Mueller, Director

Parkdale is a rural community of approximately 2, 000 people which has
an influx of migrants for 6 months of the year. During those six months, June
through December, the Parkdale Child Care Center runs a day care program
for the migrant children as well as some other rural children in an old school
building (used as a commuaity center for the remainder of the year).

The facility is a large, two story cemeht structure with five classrooms
and an office on the top floor and a kitchen, dining room and two meeting rooms
on the lower floor. The building is being remodeled and will have a library and
a gymnasium. A large, well-equipped playground surrounds the school. One
part of it has an asphalt area for tricycles. A baseball field is being prepared.

The center takes children from 6 months through 12 years of age. The
facility is licensed for 100 children and has an average daily attendance of 80.
Attendance ranges from a low of about 50 children to, at the height of the sea-
son, a high of 130, Approximately 1/4 of the children served attend school.
The program is highly flexible, not only in terms of the numbers of children
served but also in terms of the hours of operation. This reflects the nature
of the harvest season for different crops. Generally, the center is open from
5:00 a. m. until late afternoon during the summer, including Saturdays, and is
open from 7:00 a.ra. to 5:00 p.m. Monday through Friday during the fall and
winter. There is some minimal transportation available during the strawberry
season and, during the school year, children are brought to school in the morn-
ing. Otherwise, parents are solely responsible for the transportation of their
owa children.

Again, because of the varying numb..rs of children in the program, it is
not possible to define the exact number of staff in the program. For most of
the six month program, the center docs have one full-time administrator and
secretary plus a part-time nurse, janitor, cook and cook's aide. In addition,
there are 5 teachers and 5 aides full-time and an art teacher, activities direc-
tor and aide, part-time. Teachers in the program are required to have at least
two years of college. The program also uses part-time workers and volunteers
from the community. Many of the latter are high school stuydents.

A weck of pre-service training is held for regular child care staff in May
with an additional hour per week in-service during the program. Four evenings

*"Report of the School Age Dav Care Task Force", Office of Child
Development. U.S. Departmeant ¢I lcalth, Education, and Welfare,
Washington, D.C. June 2, 1972. Appendix C.
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of training in basic child development is provided for potential volunteers. One-
fourth of all staff come from the target population. The school-age children are
provided with breakfast and a snack during the school year, and with breakfast,
lunch, and a snack during the summer. The school in Parkdale provides a Title
I-Migrant educational program so that the program for school age children in

the center provides mainly organized recreational activities and free play. Medi-
cal examinations and social services are not available to the school age children
through the program, although the staf{f nurse does provide needed immunizations
and TB screcning. )

The average cost per child calculated identically fer preschoolers as well
as school age children, is $7.50 per day. Of this, $6.00 comes from Title IV-A
funds matched by local contributions. The rest of the money comes from a Head
Start grant. In addition, the program is reimbursed by USDA for the food it pro-
vides to the children, and the salary of one teacher's aid is contributed by the
school through Title I funds.
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Ballard School-Age Day Care, Inc.

6129 26th NW

Seattle, Washington

Head Teacher: Ms. Michelle Quaintance
Board Member: Mr. Jim Maxwell

A school-age child care program has been operating at the
Adams Elementary School in the Ballard District of northwest
Seattle since the summer of 1971. The program was begun by
a parent group working with the school principal in this
largely Scandinavian and East European fishing community.
The school-age program is licensed for 50 children aged

four through 12, although its current enrollment averages
from 16 to 20 children. The program makes use of one large
classroom in the Adams Elementary School, which is reserved
specifically for day care. In addition, the children have
access to the school's playground facilities and to the city
park which is adjacent to the school. Any school-age child
in the community is eligible to participate in the program,
which has both privat~ pay and state subsidized children
enrolled. The main reason for current under-enrollment seems
to ke lack of available transportation to get children to
and from nearby schools which are not in comfortable walking
distance. 1If transportation and the extra insurance which
it involves were available, the program could serve more
children.

. Program hours are from 7:00 a.m. to 10:00 a.m. each weekday
morning and again from 2:00 p.m. to 6:00 p.m. in the after-
noon. These hours accocmmodate the part-day Head Start and
kindergarten schedules at the school. The program is
operated all day--7:00 a.m. to 6:00 p.m.~~on school holidays
and during the summer vacation. No special social or health
services are provided the children through the program. The
usual program staff during the school year is made up of a
full time certified teacher/director, a full time Lead Teacher,

a part-time Assistant Teacher, and several Neighborhood Youth
Corps empiovees. The Lead Teacher is pected to have at
least a two vear AA degree plus some experience in working
with children. During the past two summers when the program
was filled to capacity, thore were four or five regular staff
plus a?out 10 summer Neighborhood Youth Corps employees and
two Swingers Irom the Stae DFA's Swinger Program. There is
no special staff training offered.

The before-scheol portion ¢ the program always has served

a smaller number cf children than the afternoon program. An
average of five children regularly come to the school in the
morning for care. :dams school has a breakfast program in
which the school-aga day care enrollees rarticipate. The
chilCren usually walk to school in the morning or are dropped

BEST COPY AVAILABLE
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off by their parents. Morning activities, which include
quiet games, are held in the special room set aside for the
program.

In the afternoon, the teachers schedule a variety of
activities including pottery making, sculpture, active play
outdoors in the schoolyard and in the adjacent park. The
program also uses the facilities of the Ballard Recreation
Center operated by the Park Department. The Center provides
opportunities for gymnastics, basketball, and other indoor
recreation. In addition, a variety of dramatic arts programs,
baton lessons and field trips are scheduled.

The Lead Teacher emphasizes the advantage of having Park
Department programs available to the students, since it is
difficult for a small school-age care program to offer the
variety of things to interest all age groups. When school-
age care children are participating in the parks programs,
the teachers and aides from the Ballard school-age care
program are with them at all times. Accountability is not
a problem, even though the children are participating with
other children in the parks program.

Transportation for field trips during the school year is
provided by the teachers “hemselves, who have special
insurance coverage on their own cars. During the summer,
when enrollment increases to aboui 50 children, the City
Transit Company provided the program with free bus tokens.
All necessary transportaticn for trips around the city
during the summer was handled this way.

The summer prcgram had access to expanded facilities in the
Adams School and, in addition to the regular day care room,
a kindergarten room, two play courts, and the school lunch
room were available to the children. The summer program
provided breakfast, morning snack, lunch and afternoon
snacks for the children enrolled. Free lunches were contri-
buted by the Mayor's Youth Division.

In the summer the group of 50 children was separated into
smaller groups of girls and groups of boys with about seven
or eight per group. This division by sex, and to some
extent by age, seemed to work well in terms of satisfying
the interests of the children. “he girls' groups became
involved with sewing, for instance, while the groups of
older boys often went on day-long bike trips. For some
activities the grouvps were combined and did such things as
tie dying, macrame, candle making, putting on plays, swimming
three times a week, and field trips to places of mutual
interest such as to the circus or to movies.
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APPENDIX R*

* BEST COPY WALABLE

*Materials in Appendix B were taken from Federal Funds for
Day Care Projects, Women's Burcau, Erployment Standards
Administraticn, U.S. Dcopt, of Laktor, Parphlet 14 (Revised),
1972. These are descriptive surnmaries of programs as they
were in late 1972, and do not necessarily have zvailable

funds at this time.
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
Social and Rehabilitation Service
Community Services Administration
CHILD CARE SERVICES (title IV, part A)
Authorization

Sections 402(a)(14) and (15)(B)(i) of title IV, part A of
the Social Security Act, as amended,

Elipibility

These sections authorize child' care services under the Aid
to Families with Dependent Children (AFDC) program, which is
administered by State or local public welfare agencies.

Federal regulation requires that child care services,
including day care, must be furnished to all persons referred to
and enrolled in the Work Incentive Program (see page 67) and to
other persons for whom the agency has required training or

employment.

Also, State welfare departments may provide child care
services to other families who are receiving AFDC payments. In
addition, provision of child care services may be extended--at
the option of the State~--to former and potential applicants and
recipients « AFIDC,

Day care facilities used must be licensed by the State or
approved as me2ting the standards for such licensinge

State end local welfore departments are authorized to
provide child care services directly or to purchase the service
fron othex pudblic or privass agencies or individualse

Funds

Fedorzl funds meet 75 percent of the costs of child care
services.

Thege funds may be used for minor remodeling but not for
construction or major renovation.

Further details may be obtained from:

Statz or leccal public welfare agencies
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
Social and Rehabilitation Service
Community Services Administration
CHILD CARE SERVICES (title IV, part B)
Authorization
Title IV, part B of the Social Security Act, as amended.
Eligivility

Grants-in-aid are made to State public welfare agencies for
child welfare services, which may include child care services.
To qualify for a Federal grant, a State must have an approved
child welfare service plan developed jointly by the State agency
and the Department of Health, Educatior, and Welfare. If the
plan includes provii‘on of care for children in day care
facilities (including private homes), these facilities must be
licensed by the State or approved as neeting the standards
established for such licensing by the State agency responsible
for licensing facilities of this type. Priority in determining
need for day care is to be given to members of low-income or
other groups in the population and to geozraphical areas that
have the greatest relative neced for extension of such day care.

Funds

Federal funds for child welfare services are apportioned
among the States by a formula specified in the act. Each State
is allotted $70,000, and the renainder of the appropriation is
allotted on a variatle matching forrula basis.

Funds may be used for minor remodeling but not for
conasiruction or major renovation.
Further details may be obtained from:

State or local public welfare agencies
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
Soclial and Rehabilitation Service
Youth Development and Delinguency Prevention Administration
PREVENTIVE SZRVICES

Authorization

Title I, part C, of the Juvenile Delinquency Prevention and
Control Act of 1968.

Eligibility

Grants may be made to any local public agency or nonprofit
private agency or orzanization. 7Two types of grants are
authorized: grants through the desiznated sinszle State agency
and direct grants from the Social and Rehabilitation Service.

The purposes of this part are to promote the use of community-based

- gervices for the prevention of juvenile delinquency and to assist

States and cormunities to establish and develop special preventive
services. The services include educational delinguency prevention
programs in schools for youth in danger of becoming delinquent,
and cover those who are on parole or probation.

Examples include the provision of day care services within
the framework of larzger progranms providing educational and/or
vocational training to unwed mothers and the establishment of day
care facilities as one cowponent of a youth-operated service
program.

Funds

Federal funds may not exceed 75 percent of the cost of the
pmjecto

Raview

Applications for funds through the single State agency are
processed and reviewed by that agency. Applications for direct
grants are processed by the regional offices of the Soeial and
Rehabilitation Service, Additionally, applicants for direct
grants nust send copies of grant applications to the governing
bodies of each of the political units principally affected and,
in the case of applications by local public or nonprofit private
sgenclies, to tre chief executive of the State or an officer
designated by him or by State Law. Such governing bodies and
of%icials have 37 days frem the receipt of ccpies of the appli-
cation to sutrmit ovaluationz of the proposed project. The applicant
must indicate to whom <he ccries of the application have been
subtnisted for evaluation.

Further details rmay ke oktained frem:

Youth Develcpment and Delinquency Prevention Administration
Social ard Rchabilitation Service
U.S. Dapartment of Health, Education, and Welfare
Washington, D.C. 20201 .
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
Office of Education
EDUCATIONALLY DEPRIVED™ CHILDREN IN LOW-INCOME AREAS
Authorization

Title I of the Elementary and Secondary Education Act of 1965,

Eligibility

A local educational agency may request funds, within the
amount allocated to it, for projects designed to meet the needs of
educationally deprived children (preschool through high school,
$ncluding dropouts below are Z1) in attendance areass that have
high concentrations of cnildren from’ low-income families. Certain
Stats sgencies are also ecligivle for title I .. sistance for handi-
capped, neglected, delinguent, and migrant chi.dren,

Each local educational agency must determine its own priori-
ties for the eligible attendance areas. It is required, also, to
coordinate its program with other aczencies serving disadvantaged
children. Where day care centers have been established for chil-
dren in C-milies receiving Aid to Families with Dependent Children
(AFDC), vue local educational asency and the Head Start progranm
grantee should be consulted concerninz their priorities and the
possibi_ity of their providing educationnal components for the
proegran to be conducted in those centers.

Funds

Title I grants for use by local education agencies are
ellocated by foraula to State education erencies which then sub-
allocato to in® local educational agencies. Federal funds (no
matchirg requirved) are allocated to the applicant agencies by
forrnla. In addition, tae State educational agency receives
Fedcral funds for the admitistration of the programe For this
purpose the State educational agency nay claim up to $150,000 or
iip::cent of the wcount allocsted under this title, whichever is

ghere

Reiew

Applications of local educaticnal agencies are reviewed by the
State educational agcney. If the State agency approves an applica-
tion, the State urnder its letter of credit disburses Federal funds
to the local educaticnal agency at frequent intervals in amounts
needed in concucting ¢he project.

Further dotails may ke obtained from:

Bureau of Elecmentary and Secondary Education
$fice of Educaticn

U.S. Deoarsm~ns ¢l 7~2'<h, Fducaticn, ané VWelfare

wWashirgten, D.C. 22402

BEST CIPY AvAABLE

*An attendance area is one served by a public school.
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OFFICE OF ECONOMIC OPPORTUNITY (OEO)
ASSISTANCE FOR MIGRANTS AND SEASONAL FARMWORKERS
Authorization

Title III-B of the Economic Opportunity Act of 1964, as
amended.

Eligibility

Direct grants may be made to public and private nonprofit
sgencies and to cooperatives, to assist migrant and seasonal farm-
workers and their families to improve their living conditions.
Programs, such as day care for children, may be funded to meet the
inmodiate needs of these workers and their families.

Funds

Up to 100 percent of the cost of a day care project may be
supplied by the Office of Economic Opportunitye. The project must
increase opportunities for the worker and his family to achieve
economic independence and social self-sufficiency. At present,
however, funding of new programs is considered unlikely because
of prior obligations to ongoing projectse

Review

Applications are reviewed by the Migrant and Seasonal
Farmworkers Division in the national office.

Further details may be obtained from:

Migrant and Seasonal Farsworkers Division
Office of Operations

0ffice of Econcmic Opportunity
Washington, D.C. 20506
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
Office of Education
SPECIAL PROGRAMS AND PROJECTS
Authorization

Title III, section 306, of the Elementary and Secondary
Education Act of 1965, as anended.

Eligibility

Orants may be made to local public educational agencies for
innovative and exenplary programs or projects that hold promise
of making a substantial contributicn to the solution of critical
educational problems common to all or several States. Feriodi-
cally, the U.,S. Comnissioner of Education ideatifies educational
areas concerned with critical national cducational problens.
Priority in selection and funding is given to projects in those
areas. Early education, including day care, has been and may
continue to be identified as a priority area for the program.

Funds

Nonmatching grants are made to eligible applicants. Of the
funds available to the title III program in a given year, 15
percent are available to the U.S. Commissioner of Education for
the funding of Special Programs and Projects; 85 percent of the
funds are available to the States for title III activities under
the State Plan Program. (See Supvlerentary Educational Centers
and Services: Guidance, Counseling, and Testing, page 31.)

Review

Local educatiocnal agencies submit proposals to the U.S.
Office of Education,

Rurther details may be obtained from:

Division of Plans and Suvnplementary Centers
Bureau of Elementary and Secondary Education
Office of Education

U.S. Department of Lealth, Education, and Welfare
waﬂhingtm’ D.Ce 20202
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DEPARIMENT OF HOUSING AND URBAN DEVELOPMENT (HUD)
CLfice of Housing Management
. TENANT SERVICES GRANT PROGRAM
Authorization
Section 2(6) of the Housing Act of 1937, as amended.
Bligibility

Financial assistance for tenant services, including child
care, for families living in low=-rent housing projects may be
provided by local housing authorities (LHA).

Funds

low-~-rent housinz projects are operated under loan and annual
contributions contracts which provide federal annual contributions
to cover debt service and to cover aporoved operating deficits.
Funds for payment of operating sutsidies are limited by annual
sppropriations. Total annual contributions are also limited by a
maximum for each project based upon a percentage of the project
development coste

Review

Cperating budgets are submitted annually by LHA to HUD area
offices for approval.
Further details may be obtained from:

Area Offices
U.S. Departrent of Housing and Urban Development
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE (HEW)
0ffice of Education
SPECIAL PROGRAMS AND PROJECTS
Authorization

Title III, section 306, of the Elementary and Seconiary
Education Act of 1965, as amcnced,

Eligibility

Grants may be made to local public educational agencies for
innovative and exemplary rrozrams or projects that hold promise
of making a substantial ccatribution to the solution of critical
oeducational probliers common to all or several Statese Periodi-
cally, the U.S. Comnissioner of Zducation identifies educational
areas concerned with critical national educational vroblems.
Priority in selection and funding is given to projects in tihose
areas. Early education, including day care, has been and may
continue to be identified as a priority area for the program.

Funds

Nonmatching grants are made to eligible applicants. Of the
funds available to the title III progrem in . given year, 15
percent are availavle to the U.S. Commissioner of £ducation for
the funding of .pecial Programs and Projectss 85 percent of the
funds are available to the States for title III activities under
the State Plan Prozram. (See Supplermentary Luucational Centers
and Services: Guidance, Counseling, and Testing, page 31.)

Review

Local educational agencies submit proposals to the U.S.
Office cf Zducation.

Further details may be obtained from:

Division of Plans and Sunplementary Centers
Bureau of Elenentary ond Secondary Education
0ffice of Zducation

U.S. Department of health, Education, and Welfare
Vash".ngton, DeCe 20202
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DEPARTMENT OF LABOR
Manpower Administration

Office of Emplovment Development Programs (OEDP)

NEIGHBORHOOD YOUTH CORPS (NYC) (delegated to the Department of
Labor by the Office of Econamic Opportunity)

Authorization

Title I-B of the Economic Opportunity Act of 196k, as amended.

Eligibility

Assistance may be given to local sponsors for developing and
operating programs that provide younz men and women from low-income
families with a broad range of work experience opportunities. Thus,
Neighborhood Youth Corps enrollees may be assigned as day care
aldes. In-school prograns may enroll students 1l to 21 years of
a8ge. Not less than §0 percent of enrollees in out-of-school
projects must be unemployed and 16 to 17 years old at time of
enrollnent; up to 10 percent may be 18 to 19 years old.

Community action agencies will receive preference as sponsors
of projects in localities where the agencies demonstrate their
desire end capability. Any group--other than a political partye~-
that meets established standards is eligible to sponsor a project.

Funds

The Federal contribution usually provides up to 90 percent.
The sponsor's share may be paid in cash or kind. In agreements
with sponsors in the private (for profit) sector, the Federal
Government may pay training costs but may rot pay wages to
onrollees.

Review

Proposals are reviewed by the Manpower Administrator of USTES
or his suthorized representatives. To be approved, proposals must
meet certain conditions, including:

1. In-school and summer projects provide useful work experience
for students who need to earn income that will permit them co stay
in school or retui.. to school. Out-of=-school projects provide
educational services, useful work experience, and skill training
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conbined with supportive services, as needed, that will assist
those who are unemployed and out of school to develop their
maximum occupational potential,.

2. Enrollees may not be assigned to work experience opportunities
that involve construction, operation, or maintenance of any
facilily used or intended to be used for religious or sectarian
worship.

3. Projects must not result in the displacement of employed
workers or impair existing contracts for services.

Priority is given to projects with high training potential
and high potential for contributing to the upward mobility of the
enrollees.

Further details may be obtained from:

Office of rployment Davelopment Programs

Manpower Administration

U.S. Department of Labor

Washington, D.C. 20210
or

Local State employment service offices
or

Regional offices of the Manpower Administration
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DEPARTMEXNT OF HEALTH, EDUCATION, AND WELFARE (HEW)
. Office of Educati-

WORK-STUDY PROGRAMS
Anthorization

Titie IV, part C, of the Higher Education Act of 1965, as
amended.

Eligtbility

Grants are made to eligible institutions of higher education
for operating workestudy programs. These prograns help needy
students, particularly those from low=-income families, to meet
their educational expenses throuzn part-time jobs, which may be
with the institutions in which they are enrolled or with off=-
campus public or private nonprofit organizations. Students may
work an average of 15 hours a weex during a semester or teram and
up to LO bours a week durinz vacation periods. A number of
students have worked as aices in day care centerse Such offe
campus arrangements are conducted under an agreement between the
institution and the public or private nonprofit organization.

Funds

Federal contributions are authorized as payments for student
compensation--normally up to 80 percent of the amount earned.
The institution or off-cawpus organization provides the remaining
share of compencation. Funds granted may be used only to make
pPay.-ents to studints participating in work-study programs. Howe
ever, an institution 1ay use a portion of its grant to meet
administrative expenses.

Review

Applications to the appropriate regional office of the Departe
ment of Health, Education, and .Welfare are reviewed by a panel
consisting of regional reoresentatives of the Bureau of Higher
Bducation, representatives from the national office staff of the
Divionion of Student Assistance, and representatives from colleges
in the region. 7This panel presents its recommendations to the
national office of tke Ofrfice of Education for allotment of funds.

Further detalis ray be obtained Jrom:

Regional Officces

Bureau of Higher Education

Office c£ Education .

U.S. Departnent of Healtn, Education, and Welfare



DEPARTMENT OF LABOR
Manpower Administration

Office of Emwployment Development Programs (OEDP)

TPAINING AND SKILL DEVELOPMENT PROGRAMS
Authorization

Title II of the Manpower Development and Training ict of
1962, as amended.

Kligibility

State employment service officés and State vocational
education offices may develop programs jointly for institutional
training in day care occupations. The employment service has
responsibility for the certification of training needs in specifie
occupational areas. Local vocational education authorities are
responsible for development of course curricula, selection and
pProvision of facilities and instructors, and other related
educational matters. Wher trainees have completed their training,
the local office of the employment service is responsible for
their referral into appropriate employment and followup.

Unmet needs for workers in day care facilities may be brought
to the attention of the employment service by individuals, commue
nity groups, or goverament agencies, and training programs
developed to fill such needs.

Funds

The Federal contribution for allowances to trainees is 100
percent; for the cost of institutional training, 90 percent. The
non~Federal contribution may be in cost or kind.

Review

Aftor determination at the local level of need for workers
in a particular occupation, the local vocational education agency
and the employment ssrvice doveiop a training proposale The
epplication for funis is presented to the State employment service
and the State board of vocational educatione After approval by
the State azencies, the request is funded, or if national funding
13 desired, the rogrest is sent to the appropriate regional office
of the Departrent of Health, Education, and Welfare and the
Department of Labor for final review and approval. Also, national
type proposals (involving more than cne State) may be submitted to
the national office for interagency review by the Department of
Labor and the Depariment of Health.



FEDERAL RESOURCES FOR FACILITIES
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DEPARTMENT OF HOUSING AND URBAN DEVELOPMENT (HUD)
Office of Community Development
NEIGHBORHOOD FACILITIES GRANT PROGRAM

Authorization

Title VII of the Housing and Urban Development Act of 1965

Eligibility

Finaicial and technical assistance may be provided for the
development of centers to house health, recreation, social, and
other community services and activities for low~ and noderate=
income persons. This includes day care centers » provided they are
housed in multipurvose facilities, - (Priority is given where an
8pplicant shows that the facility will further the objectives of a
cammunity action program approved under title II-A of the Economic
Opportunity Act of 1964, as amended. Where no cormunity action
progran exists for the community, priority may be granted if the
gpplicant demonstrates that the facility is designed primarily to
benefit members of low-income families.)

Only a public body or agency or an Indian tribe is eligible
for a neighborhood facilities grant. However, a private nonprofit
organization may contract with the eligible applicant to own or
operate a project. The public body arplicant must retain satige
factory continuing control over use of the facility.,

Funds

The Federal grant may not exceed two-thirds of the development
cost of a facility, except in an area designated as a redevelopment
area by the Economic levelooment Aaninistration (EDA) of the
Departrent of Commerce, where the Federal grant, may cover up to
three~fourths of the develooment coste In addition, the applicant
Ray be eligible for supplemental grants from EDA and thus further
reduce the required local share. (The same is applicable to
Indian tribes.)

The non-Federal share of project development cost may be
provided in cash or through certain noncash contributions such
&3 land end improvements. -

Review

Applications are submitted to the appropriate area office of HUD.

HUD does not set standards for space used as day care centers;
local and State laws apply.

-Further details may be obtained from:

Area Offices
U.S. Departizent of Housing and Urban Develorment
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DEPARTMENT OF HOUSING AND URBAN DEVELOPMENT (HUD)
Housing Production and Mortgage Credite-Federal Housing Administration
INDOOR COMMUNITY FACILITIES
Authorization

Section 2 of the U.S. Housing Act of 1937, as amended.

Eligibility

Loans may be made to local housing authorities for the purpose
of constructing or acquiring lowerent housing, including community
facilities considered to be necessary appurtenances of the housing,
These community facilities, limited. in area accordine to a formula
based on nunber and size of dwelling units, usually provide space
for multiple uses by all age groups. Space may be provided or
designated for a day care center where this is a priority need.

Day care programs at low-reat projects serve primarily project
residents but also may serve families in the surrounding neighbor-
hood. The local authority may lease onsite community facilities
8pace at a very nominal cost to either a public or a private organie-
zation for vperation of a day care program. GCenerally, the fees
charged by the day care programs are based on ability to paye.

In a 1966 survey, local authorities reported onsite indoor
community facilities in more than 1,300 projects, and amonz these
were 270 nursery or day care facilities.

Funds

Under a loan and amnual contributions contract, up to 100 percent
of the total developrent cost of a low-rent housing project may be
doaned to the local anthority by HUD. In addition, annual subsidies
ere provided so that rents may be low enough to enable low-income
families to meet the payments.

Conmwunity facilities space may be financed Jointly, with part
pald by the local authorivy out of housing funds and part paid from
other funds, including neighborhood facility grants. Vnere the
spaco is financed partly by the local authority and partly by some
other commnity ageacy, title to the facility may be held in the
name of either the local autnority or the other community agency,
or, in soms instances, title may be taken jointly.

Interested public or private nonprofit organizations may obtain
further details from the participating institutions of higher
education in their area. '
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. DEPARTMENT OF AGRICULTURE
Food and Nutrition Service

Child Nutrition Division

SCHOOL BREAKFAST PROGRAM
Authorization

Section 4 of the Child Nutrition Act of 1966, as amended.

Eligibility

All public and nonprofit private schools of high school grade
or under may apply for participation. This covers preschool
programs (including day care centers) only when they are operated
as part of the school gystem. To the extent practicable, first
consideration is given to schools drawinz attendance from poor
econonic areas, to schools in which a substantial proportion of
the children enrolled must travel lonz distances daily, and to
those schools in which there is a special need for improving the
matrition and dictary practices of childrea of working mothers
and children from low-income i —ilies.

In all States the program in public schocls is administered
by the State educational agency. In some States the same agency
also handles the program in eligible private schools. Where laws
do not permit the State educational agency to administer the
program in private schools, it is administered by the appropriate
Food and Nutrition Service regional office.

Funds

Federal funds for the School Breakfast Program are appor-
tioned among the States to be used to reimburse schools for part
or all of the costs for breakfasts served.

Further details may be obtained froms
Child Nutrition Division
Food and Mhutrition Service
Ue.Se Department of Azriculture
““hington, D.Ce 20250

or

Regional Offices
Food and Nutrition Service
U.S. Department of Agriculture
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DEPARTMENT OF AGRICULTURE
Food and Nutrition Service
Child Nutrition Division
SPECIAL MILK PROGRAM
Authorization

Section 3 of the Child Nutrition Act of 1966, as amendede

Eligibility

All public and nonprofit private schools of high school grade
and under, nonprofit nursery schools; child care centers, settlee
ment houses, swrmer camps, and similtar nonprofit institutions that
provide for the care and training of children are eligible.

In all States the progranm in public schools is administered
by the State educational agency. In some States the same agency
handles the program in eligible private schools and child care
institutions; in other States a different State agency or the
Food and Nutrition Service administers it. The program is limited
to the 50 States, the District of Columbia, and Guam.

Funds

Relmbursement payments make it possible for participating
schools and child care institutions to inaugurate a milk service
or to expand their current service by offering milk at reduced
prices or by establishing new service times.

The Department of Agriculture establishes the maximum amounts
that may be paid to any participating school or institution per
half pint of fluid milk served. Within the rates so established,
tho arount of reimbursement depends upon specified cost factors.

Farther details may be obtained from:

Child Nutrition Division

Food and Nutrition Service
U.8. Department of Agriculture
Washington, D.C. 20250

or

Regional Offices
Food and Nutrition Service
U.S. Department of Agriculture
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- DEPARTMENT OF AGRICULTURE

Food and Nutrition Service

Child Nutrition Division
SPECIAL FOOD SERVICE PROGRAM FOR CHILDREN
Authorization

Section 13 of the National School Lunch Act, 23 amended.
Eligibility

411 public and nonprofit service institutions such as child
day care centers, settlement houses, or recreation centers that
provide day care or other cnild care. services (where children are
not maintained in residence) for children from poor economic areas
or areas with high concentrations of working mothers may apply for
participation. Public or private institutions that develop
special summer prograns for children from such areas and provide
food service similar to that available to children under the
National School Lunch or School Breaifast Programs during the
school year may apply for participation. Public or private none
profit institutions which provide day care services for
handicepped children from such areas also may apply for partici-
pation. Institutions may not participate in this program and the
Special Milk Program at the same time.

In most States the program in both public and private nonprofit
service institutions is administered by the State educational agencye.
Where laws do not permit the State educational agency to administer
the progran in both public and private service institutions, ii is
administered by the appropriate Food and Nutrition Service regional
office,

Funds

Federal funds are apportioned among the States to be used to
asaist service institutions in nurchasing food for meals served.
Funds also may be used to assist service institutions in meeting
up to 75 percent of the cosi of purchase or rental of equipment
meeded to provide food servicee

Further details may be obtained from:

Child Nutrition Division

Focd and Nutrition Service
U.S. Derartment of Agriculture
Washington, D.C. 20250

or
Regional Offices

Food and lutrition Scrvice
U.S. Department ¢f Agriculture
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APPENDIX C

NORTHWEST COMMUNITY SCHOOLS
PROGRAMS AS OF OCTCBER, 1972
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Northwest Community Education Development Center

College of tducation e University of Oregon
1736 Moss Street, Eugene, Oregon e Phone (503) 686-3996

NORTHWEST CQMMUNITY SCHOOLS AND RELATED PROGRAMS

DIRECTORY OF PERSCNNEL

A.J. Arellano (F)

Community School Coordinator
Jefferson School

Everett Public Schools

2600 Cadet way

Everett, Washington 98204

v
Lee Ayers (P)

"Cormunity School Coordinator
Whi“e Center Heights School
712 SW 102nd

Seattie, Washington 98146

Vickl A. Baggariey (F)
Community Scheol Dlrector
Butte Publlic Schools

3011 Busch Street

Butte, Montana 59701

Gay Baker (H)

Community Involvement Supervisor

Whiteaker Elementary School
21 North Grand
Eugene, Oregon 97402

Sue Baucum (F)

Community Program Specialist
Betnel Public Scheols

c¢/o Shasta Jr. High School
4656 Barger Avenue

Eugene, Oregon 97402

Viola Bingham (P)

Community Scheol Coordinator
North HIll Elementary School
19835 - 8th, South

Seattie, Washington 98148

Dick Blackwocod (P)
Community School Coord!nator
North Hil! Elementary School
19835 ~ 8th, South

Seattle, Washington 98148

Jacquee Blalock (F)
Communlty Scheool Coordinator
Woodburn Publ ic Schools

965 North Boones Ferry Road
Woodburn, Oregon 97071

o Serving Alaska, Montana, Oregon, Washingtcin a?‘d Western Idaho
B 10166
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Don Blanks (F)

Community School Coordinator
Faye Wright Elementary School
School District # 24-J

1309 Ferry Street, SE

Salem, Oregon 97301

Nell Botiton (F)
Cormunity Schecol Director
Butte Public Schools

15072 North Main Street
Butte, Montana 59701

Patty Bossort (P)

Community Involvement Supervisor

Lincoln Elementary School
650 West 12th Avenue
Eugene, Oregon 97402

D'Anna Bowman (F)

Community School Coordinator (VISTA)

Stayton Publlic Schools
1101 North 3rd, # |
Stayton, Oregon 97383

Gordon Briscoe (P)
Community School! Coordinator
Parksice Elementary School
2104 South 247th

tent, Washington 98031

Neil Brooks (F)

Community School Coordinator

The Independent School District
of Boise City

3014 Apple Street

Bolse, ldaho 83702

Bob Ceccarelli (P)
Community Scheol Coordinator
Bow Lake School

18237 = 42nd Avenue, South
Seattle, Washingtun 98188

Chris Clementz (P)
Community School Coordlinator
Sunnydaie Elementary School
253 South 152nd

Seattle, wWashington 0gi48

-ii-

Shirley Conklin (F)
Community Scheol Director
Pendieton Putlic Schools
410 SW 13th

Pendleton, Oregon 97801

Betty Dagg (H)

Cermunity School Coordinator
School District # 24-J

3281 Inland Drive, South
Salem, Oregon 97302

Roland Davin (F)

Cormunity School Coordinator
McKinley School

School District # 24-J

1309 Ferry Street, SE

Salem, Oregon 97301

Judy Derr (P)

Community Scheol Coordinator
Chelsea Park/Burien Heights School
425 SW 144th Avenue

Seattle, Washington 98166

David Dorsey (F)

Community Schoo! Coordinator
Whittier School

Everett Public Schools

4730 Colby

Everett, Washington 98201

Bob Ellls (F)

Communlty cducation Coordinator
Clackamas Community College
19600 South Molalla

Oregon City, Oregon 97045

Stu Engstrom (P)

Community School Coordinator
Lake Burlen School

Highline Pubtic Schools

c/o 15675 Ambaum Bivd., SW
Seattle, Washington 98166

Dick Erdman (F)

Community Education Director
Lincoin Cormunity School
4400 Interliake Avenue, North
Seattie, “ashington 98103
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John Evans (H)

Community School Specialist
Sunset School

Shoreline Public Schools
17800 NE 10th

Seattle, wWashington 98155

Dan Fey (P)

Community School Ccordinator
Riverton Heights School

3011 South 143th

Seattle, Washington 98168

Bill Fliter (F)

Community Education Ccordinator/intern
Portland Corrunity College

12000 SW 49th

Portland, Oregon 97219

Darrell Finley (P)
Community Schcol Coordinator
‘Gregory Heights School

16216 - 19th Avenue, SW
Seattle, Washington 98166

Richard Firman (F)
Administrator/Community Schools
School District # 24-J

1203 Ferry Street, SE

GCalem, Oregon 97301

Guy Faust (F)

Cormunity Activities Director
LaGrande Activities Program
PO Box 846

LaGrande, Oregon 97850

Larry Celbrich (F)
Community Program Ssecialist
Bathel Public Schools

c/o Shasta Jr. High School
4656 Barger Avenue

Eugene, Oregon 97402

Vie Gidbson (F)

Community Schcol Director
Battin Elerentary Scheol
8440 SE Battin Road
Portland, Oregon 97246

"~ Sandy Hamilton

-iii-

Maxine Goddard (P)
Cormunity School Coordinator
Valley Visw School

Highline Public Schools

253 South 152nd

Seattle, Washington 98i48

(P)
Teacher/Ccordinator
Allakaket School

Village of Allakaket

Al lakaket, Alaska 99720

Don Harding (P)

Community School Cecordinator
Manhattan Schcol

319 South 185th

Seattle, Washington 98148

Milt Haworth (P)

Community Schoo! Coordinator
Marvista Scheol

19800 Marine View Drive
Seattle, Washington 98166

Gordon Hearst (P)

Community School Coordinator
Boulevard Park Elementary School
Highline Public Scheols

253 South 152nd

Seattle, Washington 98148

Joe Hill (P)

Community Scheol! Coordinator
Madrona/Angel Leke Elementary Schools
3030 South 204th

Seattle, Washington 98188

Larry Horyna, Director (F)
Northwest Cormunity Education
Development Center '
University of Oregon

1736 Moss Street
Eugene, Oregon 87403

Ellen Hubbe (H)

Community School Coordlinate.:
ida Patterson Scheol

1510 Taylor Street

Eugene, Oregon 97402
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Dominic laderosa
Community School Director
School District No. 137
Parma, ldaho 83660

Blll Jerauld (P)

Community School Coordinator
Crostview Elementary School
16200 = 42nd Avenue, South
Seattle, Vashington 98188

Vickl Jones (F)
Communlity Agent

John Adams High School
5700 NE 39th Avenue
Portiand, Oregon 97211

Beth Josie (F)

Community School Coordinator
Estacada Public Schools

PO Box 488

Estacada, Oregon 97023

Terry Kelly (F)

Community School Director

Gastineau Elementary School

Greater Juneau Borough
School District

1250 Glacier Avenue

guneau. Alaska 99801

lou King (P)
Community School Coordinator

Salmon Creek/White Center Heights

Elementary Schools
712 SW 102nd
Scattle, Washington 98146

Ron Larson (F)

Community Schocol Coordinator
Ridgefield Pubiic Schools
PO Box 408

Ridgefleld, Washington 98642

Dennis Les (P)

Cemmunity School Coordinater
Midway Elementary School
22447 - 24th Avenue, South
Seattie, Vashington 98188

Paul Lienemann (F)
Community School Director
Butte Public Schools

1030 West Platinum

Butte, Montana 59701

Skip Liebertz (F)

Community Scheol Coordinator/inTorn
Laure! Hill Elementary School

2621 Augusta Street

Eugene, Oregon 97403

Don Lindly (F)

Community Program Speciallst

Willamalane Park and Recreation District
PO Box 153

Springtield, Oregon 97477

Tom Lines (P)

Community School Coordinator
Mt. View Elementary School .
253 South 152nd

Seattle, Vashington 98148

Harry Lee Kwai (F)

Community Schoo! Coordinator

The Independent School District
of Bolse City

301 North 29th

Boise, ldaho 83702

Ron Lynch (P)

Cormunity Schoo! Coordinator
Hazel Valley Elementary School
253 South 152nd

" Seattle, Washington 98148

Bob Maguire (P)

" Teacher/Coordinator

wiy-

Al lakaket Scheool
Vitlage of Allakaket
Al lakaket, Alaska 99720

Hillle McCorkle

Cormunity School Coordinator
Vailey View Elementary School
253 South 152nd

Seattle, VWiashington 98148
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v :m McDanliel (H) Ken Netzel (F)

Director of Community Services Community Education Director
Lebanon Public Schools Sisters Public Scheols
60 Main Street - Sisters, Oregon 97759

Lebanon, Oregon 97355
Harold Newman (F)

Chartes McDonald (F) School-Cormunity Coordinator

Coordinator of Cormunity Resources Queen Anne High School

Chenowith Public Schools Seattie Schcol District No. |

- 3632 Viest 10th Street 420 Beimont, East

The Dalles, Oregon 97058 Seattle, Washington 98102

Dlane McGuigan (F) Jack O'Nell (F)

Cormunity School! Ccordinator Community School Director

School District # 24-J Monroe Elementary School

1309 Ferry Street, SE 1000 South Arizona

Salem, Oregon 97301 Butte, Montana 59701

John Mickelson (P) Lee Paavoia (F)

Community School Coordinator Community Schcol Coordinator

Shorewocod Elementary School Sabin Elerentary School

2725 SW 116Th Avenue 4013 NE 18th Avenue

Seattle, Washington 08146 Portland, Oregon 97212

Joe Miguel (F) Scott Pemble (F)

Community School Director Community School Coordinator

Greater Juneau Borough West Salem Elementary School
School District School District # 24-J

1250 Glacier Avenue 1309 Ferry Street, SE

%uneau, Alaska 99801 Salem, Oregon 9730l

Doug Miller (F) Janet Proebstel (F)

Community School! Coordinator Community Activities Aide

Ephrata School District # 165 LaGrande Activities Program

PO Box 788 PO Box 846

Ephrata, Washington 98823 LaGrande, Oregon 97850

John Miller (H) Barbara Rhoades (P)

Community Scticol Coordinator Community School Coordinator

Fir Grove Elementary School Hilitop Elementary Schoo!

Puyallup Public Schools 253 South 152nd

13918 South Meridian Seattle, Washington 98148

Puyallup, Vashington 98371
' Tom Richards (F)

Wayne Nelson (P) Director/Cormunity Schools
Community School Coordinator The Independent School District
Maywood Elementary School of Boise City

1410 South 200th 301 North 29th

Seattle, Washington 98148 Bolse, ldaho 83702

19176
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Dennls Robison (F)

Community School! Coordinator
The Independent School District
of Bolse City '

301 North 29th
Bolse, ldaho 83702

Charles Rose. (F)

Cornmunity School Coordinator
Portsmouth Middle Scheol
5103 North Willils Bivd.
Portland, Oregon 97203

John Salstrom (F)

Communlty Scheol Coordinator
Colton Public Schools

PO Box 143 _

Colton, Oregon 97017

David Santellanes (H)

Assoriate Director

Northwest Cormunity Education
Development Center

Unlversity of Oregon

1736 Moss Street

Eugene, Oregon 97403

Steve Segadell!l (P)

Community School Coordinator
McMicken Helights Elementary School
,553 South 152nd Avenue

Seattle, Washington 98148

Peggy Shea (F)

Community School Coordinator
Hoover Elementary School
School District # 24-J

1309 Ferry Street, SE

Salem, Oregon 97301

Jim Sloan, Coordinator (F)

Pacitic Center ftor Human Development, Ltd.

3221 Heatherbell
Victoria, B.C., CANADA

Sandra Smick (F)

Cormunity School Coordinator
East Salem Elementary School
School District # 24-)

1309 Ferry Street, SE

Salem, Oregon 97301

Marilyn Smith (F)
Cermunity Activitles Alde
LaGrande Activities Program
PO Box 846

LaGrande, Oregon 97850

Brad Snodgrass (F)

Community School Director

Clacler Valley Elementary Scheol
Greater Juneau Borough School District
1250 Glacler Avenue

" Juneau, Alaska 998CI

Larry Stark (F)

f .wunity Scheol Coordinator
Whiteaker Jr. High School
Schooi District # 24-J

1309 Ferry Street, SE

Salem, Oregon 97301

Jack Stevens (F)

Community School! Coordlnator
Queen Mary Community School
230 West Keith Road

North Vancouver, B.C., CANADA

Barbara Thomas (F)

lirea Supervisor

Commission-Schcol Project

Suirey Parks and Recreation Commission
14245 - 56th Avenue

Surrey, B.C., CANADA

Jerry Thornton, Director (H)
Community Schools Project
Highline Public Schools

15675 Ambaum Bivd., SW
Seattle, Washington 98166

Tom Traeger (H)

Cormunity School Speclalist
Lake Forest Park School .
Shorel ine Publlc Schools

18496 Ballinger Way, NE
Seattle, Washington 98155

John Warden (P)

Speclal Assistant

Norttwest Cormunity Education
Developrent Center

University of Oregon - 1736 Moss Street

Eugene, Oregon 97403
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Bil! Weaver (P)

Cormunity School Coordlinator
Woodside Elerentary Schcol
20344 - 34th Avenue, South
Seattle, Washington 98188

Nettie Weaver (P)

Community School Coordinator
Woodside Elementary School
20344 - 34th Avenue, South
Seattle, Washington 98188

John Wick (P)

Community School Coordinator
Southern Heights Elementary Schcol
11260 - 14th Avenue, South
Seattle, Washington 98168

Don Young (F)

Community School Director
Estacada Public Schools
PO Box 488

Estacada, Oregon 97023

Kit Youngren (F)

Community School Coordlnator
Gladstone School District No. 115
17777 Webster Road

Gladstone, Oregon $7027

»

Code: (P) Part-time
(H) Half-time
(F) Fuli-time

NWCEDC
10/30/72
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QEST COPY AVALABLE

ADDENDUM
Directory of Perscrnel

1. Evelyn Anderson 6. Sue Yonnes

Corzunity Scl.ool Coordinator
Sardy Cormunity School

PO Box 502

Sandy, Oregon 97055

Diane Baldrica
Cornunity School Coordinator
Parkrose Thorpson & Parlrose

Sacramento Ccrmunity Schools

14020 NE Thompson
Portland, Oregon 97230

Michael DesCamp

Comranity School Ccordinator
}Mt. Hood Cormunity College
26000 SE Starl: Street
Gresham, Oregon 97030

John F. Heldinp

Comrunity School Coordinator
lit. llood Cormunity College
26000 SE Stark

Greshan, Oregon 97030

Elsie Kithil

Commumnity Scwol Coordinator
Welches Corrunity School
Salmon River Road

Yienme, Oregon 97067

-viii-

Cormumnity School Coordinator
Mt. Hood Cormunity Collece
26000 SE Stark STreet
Gresham, Oregon 97030

forma Pulliam

Comunity School Coordinator
Corbett School District # 39
Corbett, Oregon 97019

Sally Spiro

Community School Coordinator
i1l Parl: Elerentary School
2900 SE 122nd Avenue
Portland, Oregon 97236

David H. Spooner

-Associate Dean of Corrunity Services

Mt. Hood Commmity College
260600 SE Starl: Street
Gresham, Oregon 97030

Freida Tyler

Commnity School Coordinator
Cottrell Ccrrunity Scheol
Poute 1, Box 569

Boring, Oregon 97n09
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