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PREFATORY NOTES

The Error Project is an offshoot from the GUME Project (Gdteborg
LndervisningeMetod i Engelska = Gothenburg/Teaching/Methods/
English). The GUME Project started in 1968 and originally at-
tempted to assess. in five part studies, different instructional
methods in the study of English by 12-15 ycar-olds in Sweden.

The project has been financed by the National Board of Education,
Stockholm,

The Error Project aims at identifying and explaining errors
:% English in oral and written production by Swedish i4-year-
olds. It also tries to establish the communicative value of the

errors.
The first report within the Error Project - INTELLIGIBILITY

- A Study of Errors and Their Importance - appeared in 1972,
The present report was accomplished partly with the aid of finan-

Cial support from Stiftelsen Lars Hiertas Minne. to which instity-

tion 1 am greatly indebted.

. Wish to express my sincere appreciation of the support and
interest | have received from Professor Alvar Eilegird, Head
ol the Department of English, University of Gothenburg, and
Professor Karl-Gustaf Stukat, Head of the Department of Educa-
t:onal Rescarch, Gothenburg School of Education.

! also wish to thank Kerstin Edvinson who typed the manuscript,
Bert Nilsson who performed the many calculations, and Mavis
von Proschwitz who revised my English.

Gothenburg in August, 1974

Margareta QOlsson

11



EXPLANATORY NOTES

In this study two designations for incorrect renditions of the
intended test replies have been used. Firat, an incorrect
rzsponse regarded as an entity will be called an error, whether

1t contains one Or more inaccuracies. Se=condly, individual
erroncous forms found within the particular response will be
called deviations. This procedure makes it possible to deal
with the subject’s original responses in unadulterated form
without foregoing discussion of {requency and types of discrete
unwanted forms in isolation.

Erroncous constructions will be preceded by an asterisk as
in *1 writed /wrote/ u letter yesterday. The target form will,
as in this example, occur within brackets.

12
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PRESENTATION OF THE INVESTIGATION

The Error Project

This project deals with the analysis, origin, and communication
value of error: in writtan and oral English. The population under
investigation is one of Swedish {4-year-olds.

The project involves first the formation of a hypothesis scaling
errors on a communicative basis from minor to major. Minor
errors consist of utterances, formally correci or incorrect, which
have no disturbing semantic effects. Major errors coasist of ut-
terances Ww'ih semantically misleading effects. Thesec utterances

can be formally correct or incorrect.

It then applies the resuiting errer classification’ model to aa oral
and written test in English. The tests which yielded the corpuses
of errors were part of an experiment trying to assess three
methods of teaching the passive voice to Swedish school children.
The teosts had thus not been explicitly designed to generate corpuses

for error analyses.

The checking of the hypothesis concerning the communicativity
of the deviant utterances in the oral and written tests was perform-
ed by obtaining the verdicts of native informants.

The p1.ject thus consists of a theoretical part, that is, the
posing of a hypothesis concerning the communication value of cer-
tain error types, and ¢ practical part, which establishes what
errors are, ir fact, committed by a certain age-gro: p and to what

degree these errors impair communication.

Information of the actual errors cummitted might favourably
influence ‘uture teaching materials and methods and shed light on
stratcgics adopted by the learner in the process of lcarning. The
native verdicts in the informant study on the intelligibility of the
<Troneous uttecrancer may guide the Swedish teacher when evalua-
ting the communicat:vity of his students’ oral and written produc-
tion.

14
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The error analysis first discusses typer and irequen et of
errors commiticd as well as the cause and origin of the errors.
Secondly it includes a comparative analysis of the most frequent
Thirdlv it do-

cuments what types and {requecucies of errors changed i.. the

types of deviations in the oral and written tosts.

written test between the pre-test occasion and when, after six
periods of experimcntal instruction, the written test was again

administered to the same pupils.

The informant study tries to discern the degrees of intelligibi-
lity of the most frequent types of error in the oral and written
tests. Respondonts are students studying various subjects except

languages and linguistics. All are native Englishmen.

The informant experiments comprisc tests administered orally

from tapes and tests in written form.

The format of the tests involves isclated utterances ag well as

longer s.rctches of text.

The linguistic samplc used in the crror project is small. This
fact, however, makcs a treatment in depth possible.
A schema of the error project is set out in Figurc 1.
Error analysis Error analysis Error anclysis Inforinant
of written of written ,joral | studics
pre-test ‘ } post-test ‘lpost-test i

lon the (wo
occasions

Comparison of
{requencics and
types of crrors

I

—_—e . -1

iComparison of
frecquencics and
typcs of errors
in written and
oral paoductior.

caeend

Figurc 1, Schemaz of the Error Project

ERIC

Aruitoxt provided by Eic:
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1.2 Concluded Phase of the Research

An earlier report (Olsson. Intelligibility..., 1972) describes the
administration of an oral test in Englie¢ . to 240 Swedish {4-year-
olds and the result of the ensuing error analysis. An informant
test based on the 12 most frequent types of errors in this test was
given to 119 English students at colleges of art and technology.
The hypothesis concerning the interpretability of the errors vas

confirmed.

1.3 The Present Report

The present report deals with the corpus of errors yiclded by a
written test. The errors have been analyzed quantitatively accord-
ing to the classification model used for the oral test. A qualita-
tive analysis as to the origin and causes of the errors has also

been undertaken. The veport includes comparisons with the result
in the oral test as well as discussion of relevant literature on child
language and learner behaviour when foreign languages are concern-
ed.

An informant study concerning the communicative value of a
selection of deviations in the written test will be discussed in a

later report.

1.4 The Instruction of English in Sweden

Ingtruction in English is compulsory in Sweden between the ages

of 9 and 16. There are two courses, one advanced and one elem>n-
tary. The streaming of the pupils does not occur until the last three
years of the compulsory ninec-year school attendance. As for the
goal of the two courses. it is obvious that grammatical correctness
cannot be achicved by all categories of learners, if by anybody.

On the other hand, the ability to understand the language and make
oncself understood, both in simple everyday situations, is consid-

c¢red to be an attainable goal in all courses of study.

El{llC 1 ($)

Aruitoxt provided by Eic:
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THE PRESENT ERROR STUDY

Purpose

The purpose of the error study is twofold: first to analyze the errors
commilted on a quantitative as well as a qualitative basis, and,
secondly, to select the most common error types for inclusion in

an informant study.

The quantitative analysis will progress according to the blue-

print drawn up below:

- Frequeancies and types of errors

a) Overall results

b) Number of errors observed compared to number of possible
errors

c) Differences of tynes and frequencies of errors in the advanced
and the elementary course.

d) Recurrent and non-recurrent errors

e) The most frequent deviant utterances

- Frequencics and types of errors in the items containing irregu-
lar verbs as compared to those containing regular verbs.

The qualitative analysis will consider the errors from the view-

point of:

- Predictability according to the contrastive analysis hypothesis
- Learner characteristica

- Qualities in the teachiny strategy or teacking materials.

The Written Test

The second analysis of evrors performed withian this error project
was based on a written teci. (Sec Appendix !.) This tcst was one
of the six sub-tests in the tcst battery used a# pre- and posttest.

to assess progress in the GUME 5 part study (Levin-Olsson 1970;.
it consisted of 16 test items with the verbal part missing. All tae

17
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tesl items in the test arc, if correctly filled in, in the present or
the past tense of the passive voiie. The main verb to be uscd is

given within brackets in the infiritive.

The test takes ten minutes in all.

Administration of the Test

The test was given to 424 pupils .n the 8th forin of the comprehen-
sive school. These pupils represented 24 classes from 13 different
schools in the Gothenburg area. Twelve of the classcs studied
English according to the clementary course (allmén kurs, hence-
forth abbreviated Ak), and twelv: according to the more advanced
course (sirskild kurs, henceforth abbreviated Sk).

The test consisted of 16 item:. The responses to the first two
items were, however, dictated t> the pupils. Thus the test proper
embraces only the 14 remaining items.

The Result

The tables below show the result in Ak and Sk for the written test.

Tablc 1. Result for the Written Test. Ak. N = $R2

x 5 Possible Total
Pre-test 1. 34 1.24 14
Post-test , 2.17 1.7 14
Table 2. Resull for the Written Test. Sk, N = 235

x s Possible Total
Pre-test 6.61 3,39 14
Post-test 8.56 3. 21 14




2.2.3

2.2.4

2.2.5

AVNLABLE

gest covY

The numbers of pup:ls in Ak and Sk who took part in both the written
pre- «nd post-test were 168 and 256 respectively. The reason why
the number of pupils is lower in Tables 1 and 2 is that they include
only those pupils who participated in at least 5 of the 6 experimen-
tal ir.rtruction periods in the GUME 5 project.

The results in Tables 1 and 2 illustrate the great difference
between the courses. Both courses progress, however.

Rel.at:lity coefficients were calculated for the pre-test in Ak and
Sk ‘The Kuder-Richardson Formula 21.) In Sk the coefficient
amounted to ., 70, and in Ak to .21,

Correlation coefficients between the written test as pre - and
pos:-test (the Pearson product-momert correlation), ‘were in
Ak .35 and in Sk . 72, which meanes that most puriis had made such
progress that they retained their rankings.

The correlations obtained for Grades English and the written test
were . 62 and . 34 for the pre-test in Sk and Ak respectively. For
the National Standardized Test in English given in form 8 of the
comprehensive school the correlations were .65 in Sk and .28

i Ak.

[t s noteworthy that low figures in Ak keep emerging in the
above correlations. The reason may t~ that correlations of any
kind are difficult to establish where knowledge of the subject-
matter to be tested is scanty, which evidently is the case in Ak.

Basics. The mocel used for classifying errors in the oral test
was also applied to the written test (See Appendix B). Only the

19
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verbal part of the utterance is, as in the oral test, dealt with in
the analysis of errors. Onc e¢rroncous utterance was counted as
one crror even if il contained morce than one violation as to form and/
or mecaning. Thc same definition of errors is used. that is, er-
rors arc constituted by 1) deviations froin the use of Englisa as
described in the school grammars used in forms 7-9 of the
comprehensive school in Gotehorg, 2) a lexically incorrect main
verb in the uttcrance and 3) an utterance contcxtually out of place.
The principlec for ranking the errors is, as with the oral test,
based on whether the errors are mainly of a formal nature (rc-
presenting less scrious deviations) or infringements as to meaning
and context (represcntiug more scrious deviations). The basis

on which the deviations werc deemer to be more or less serious
was the degree to which they interfered with communication. This

system of classifyinug crrors is, conseqiently, not ohieciis ~

2.2.6 Specifics. Applicability of the Earlier Mode]

The reason why the same classificatory system was used for the
orai and the written tcst is that the project aims at comparing
written and oral work in English by Swedish pupils of the same
age and proficiency. In carlier studies on crrors discussed in
"Review of Related Work" (Olsson 1972, pp 20-25) there did not
scem Lo be much difference in types and fregrencics in oral and
written work., A cursory survey of the result of the present
wrilten test revealed, however, that there was a greater varicty
of crrors in that test than in the oral test. The errors scoamed

to be more irrclevant, too. For example, there were no instancces
of ncgated test items in either the orul or the written test. Nor
are there negations in the responscs tu the oral test, but sur-
prisingly enough, there were a few negative sentencces in the
responscs given in the written test. New headings {or deviances
including modal auxiliarics pms past participles of the main verbs

or modals plus infinitives plus -s al.o had to be set up.

20
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New Aspucts

In the oral test the only tense 10 be used in the responses was the
past n the third person singular. The written test, on the other
hand, used diffcrent persons (3rd person singula® and plural) in

the present and past tenses of the passive voice. The result will
be scrutinized to detect if this fact was a source of comparative-

ly more errors.

The analysis does not permit a digcrimination between e g.
the past tense incorrectly used as in *All sorts of noises heard/
are heard/ in this house at night and in xAll sorts of noises 1
heard in this house at night. The former rendering is quite
nonsensical as compared to the latter. If the analyris of the
errors had consisted of an initial registration of all the errors
and an ensuing classification of them, this problem would not have
arisen. However, when a {irst analysis has been perfiormed of
the writtentest, a subsequent analysis will attend to sentences
where an activization of the verbal part gives an acceptable version

of the content in the test item.

Debatable Points

- - - ———

Spelling mistakes have no heading as such. As the result of the
written test will be compared to that of the oral test where what
was heard was the only criterion for the classification of errors,
certain words incorrectly spelt must in the written test be treated
as correct, if the spelling does not influence the pronunciation.
To these beiong xopend. *puildt, and xnpendt.

Strange forms of the auxiliaries have headings of their own

(whas, war, wash).

The incorrect forms “heared and xpaycd have been classified
under the heading entitled "Regular inflection of irrcgular verb'.
In the case of the verb hear, this was becauee the incorrect spell-
ing will most probably lecad to another pronunciation than the estab-
i1ished one. The verb pay is in the grammar-books uscd by the

21
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pupils in question classified as an irregular verb. x:’aycd wis
thercfore pidgeon-holed in the same way as *heared. By the way,
Svartvik calls ¢rrors of this kind "“"grammatical spelling errors”

(Outlin~ of Error Typology, mimeo, 1972).

A few incorrect forms of the main verb which might possibly
be interpreted as spelling errors are to be found under the heading
“Remaining incorrect formations of the main verb'". Examples

are “repcared /repaired/, “visitited /visited/.

Classes and Sub-classcs

- e G e e e A - - e e

The original system used in my error classification divided the

responses into threc big classes with the tollm\;ing content:

Cliuss } Correct formation of the passcive voice

Class 11 The auxiliaiy be + a past participle but w- .5
inaccuracies in the construction

Cluss 111 Corrcct and incorrect non-passive formations

+ omissions.

All utterances subsumed under Class 1l represent attempts at
forming the passive voice. This mcans that there is a fairly good
chanc.c that the interlocutor will he able to interpret what was
said. That is the case to a much lesser degree with utterances
within Class 1Il, where, instead of the passive voice, the simple
active ox the progressive form were used, while changing the
subjest’s role from acted upon to actur. Classes 11 and III thus
raunk the crroncous responscs from less to more scrious in

conrmunication terms,

Within Class 1l can be found violations of morphological and
syntactic rulcs and/or the usce of lexically incorrect main verbs.
Examples are: Xle were sawn by all the others and e was
scemed Ly al) the others. (Tarect sentence in both cases: He

wag scen by all the others,)

Subdivisions for ervors within Class 1! include:

A
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A Incorrect auxiliary + correct muin verb. Examples

x .
He been scen. “He are seen /was seen.,

B Correct auxihary + incorrect main verb, Examples:
*The house was builded. /built/, *The museum is visiten
/wisited/, *The cups are puten /put/, *English and German
are thought /taught/ in Swedish schools.

C. Incorrect auxiliary + incorrect main verb. Examples:
*The apples is stold /were stolen/, XThe holidays are

spentid /were spent/ on Bornholm.

The verbal part in sub-classes A, B, and C all represent attempts
at expressing a form of the auxiliary be plus a past participle

of the main verb. Sub-class D differs from A, B, and C in that
instead of a past participle tbe pupils used the uninfiected infini-
tive or the infinitive plus an s-ending, or the past tense of irregular
verbs in the correct form or provided with an s-ending. (Examples:
*He was see by all the others, xEninsh. German, and French are
teachs in Swedish schools, ‘Gosta Berling's saga was wrotes in
1891.)

There is for sub-classes B and C in Class 1I 2 slot for past
participles plus an s-ending. For verbs with the identical form
for the past tense and the past participle (as in sell, sold, sold)
it is impossible to know which of the two forms the pupil intended
to use., As the form in question occurs after some realization
of the auxiliary be, it seemed most natural to interpret the form
as a past participle. Utterances such as *] don’t know where
the best ones are sclleds /are sold/ and *The cups are always
puts /put/ in the cupboard are consequently to be found under
sub -class B or, if the auxiliary should also happen to be incorrect,
under sub-class C, but not under sub-class D. It is, however,
impossible to know if this line of action is correct without actually
asking the pupils what they raeant. These vxamples form only
one instance of the many deviations which are difficult to evaluate
because there is no way of knowing what went on in the pupii’s

mind.
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Class lIl embraces correct but contextually inappropriate {or-
mations such as xThc house was building Jwas built/ in 1851,
There arc also within this clags incorrect formations such as
*The muscum visit /is visited/ by many people on Sundays, as
well as utterances containing quite anomalous verb forms:
¥German do the speaks /is spoken/ in Germany and utterances

containing only auxiliaries in the verbal part.
Subdivigions for ¢rrors within Class 1l comprise:

A. Corrcect but non-passive formations. Example: was paying

Jwas paid/

B. Incorrect non-passive formations
Bi. Formations with an auxiliary + & main verb.
Example. can hears /are hcard/
B2, Formations consisting of one main verb or two mas™ v o
Example: know puten /are put/
B3. Forinations consiysting of an auxihary only

C. Omissions

Classificration Procedure

I catalogued the cirors according to the classificatory model de-
scribed above. (The results for the two courses arce found in
Appendices C aid D). A colleague at the English Department of
the School of Educction checked one Sk clase and one Ak class

of 19 and 9 pupils respectively. A comparigon of the results
showcd that there was disagrcement about how to classify the
utlterances in ten cases of the 392 utterances checked (i.e., 28
pPupils x 14 test items) which means @ percentage of 2.55. Most
probably the figure would have been lower still if more responses
could have been classificd by this sccond marker.
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RESULTS OF THE INVESTIGATION

General

The following excerpt is from INTELLIGIBILITY - A Study of
Errors and Their Importance {Olsson 1972).

The kind of test an error analysis is based upon may influ-
ence the frequency of errors as well as the types of errors.
This is immediately evident in the result of the PAKS
{Projekt fir Angewandte Kontrastive Sprachwissenschaft =
Project on Applied Contrastive Linguistics) Arbeitsbericht
Nr. 5(1970, p 38) where an analysis of 4,000 errors made
by secondary school pupils in Germany in tests of English
proficisncy resulted in the following figures:

N Syntax/Morphology Vocabulary Spelling
Reproduction 300 50% 0% 20%
Dictation 300 1% 4% 95%
Translation 200 15% 75% 10%

In a reproduction test the examinees hear the words and thus
the lexis may not be a primary source of error. This is not
the case in a translation test, where the examinees are,
probably, mare concerned with the structure of the language.
In a dictation tes:, vocabulary and structure may be expected
to cause the examinees very few difficulties, whereas spell-
ing will be the chief source of error. There are also other
reasons for differences in result. In a dictation test as in a
translation test, all the participants are being exposed to the
same difficulties. This is not the case to the same degree in
the reproduction test, where the examinees can choose how
to exprcss themselves. This will mean, first of all, a greater
variety of expr 'ssion, and secondly, an avoidance of difficul-
ties. (p 1b.

The written test on which the present analysis of errors is based
contains only {4 items. In each of these items only two words
are considercd in the analysis, i.e,, the auxiliary be and the past
participle of the main verb., All participants were e¢xposed to the
same difficulties which means that reactions from 424 pupils are
available for cach of these items. As the pupils were offered

the main verbs in the uninflected form on their test papers, lexis
does not enter as a probable source of error. The presence of
the infinitive in a context which requires a past participle may

20
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have been a source of error.

Quantitative Analysis

The Corpus
The written test consists, as-mentioned carlicr, of 14 test items.

A first examination of the result revealed the number of correct

responses, incorrect res&ponscs, and ormssions, however.

In Ak the corpus consisted of 2, 352 reactions (i.ec. 14 test
items x 168 pupils). In Sk the corrcsponding figurc was 3, 584
(i.e. 14 test items x 256 pupils). The survey below sets out the

result in rough outline:

Course N items number of errors correct omissions

possivic observed rcsponscs

errors
Sk 256 14 3, 584 2,103 1. 400 81
Ak 168 14 2,352 1,867 172 313
Total 424 14 5,936 3,970 1.572 394

As the present study is based on clicited reactions and not on free
production, the recording of correct responser and omissions

for 2ach test item as well as of errors i possible,

The ccrpus of this study is 5,936 rcactions of which 1,572 con-
sisted of corr=ct centences, 3, 970 of incorrect utterances, and
394 of silence.

Error analysis 18 by defliition restricted to the study of errors.
The study of instanccs where, characteristically, crrors do not
occur is, however, highly revealing of the student’s current stage
of mastery of the lanpuiage in question, and should not be neglected,

As wil' be remiembered a deviant utterance was counted as one
error, cven if it contained more thar ouc unwanted form or word.
The novelty with thic approach it that the actual learner responses
arec considercd as an entity. The individual deviations of the res-
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ponses are not as in earlier studies artificially classificd as dis-
¢rete deviations, though my svstem of analysis does not exclude

such a procedure,

- e e e e e S o e o W P i M e SR e e G e G e .

One of the aims of the present study s to compare rates and types
ol erroré in the two courses. The advanced course (Sk) vepresents
the more knowledgeable pupils and the elementary course (Ak)
those who are not so bright and have followed a less exacting
syllabus,

Figure Z reprcsents the distribution of the responscs within
Class I (correct responses), Class Il (representing incorrect pas-
sive formations) and Class !l (non-passive formations and omis-
sions).

The difference between the courses is striking There are about
five timcs as many correct responses in Sk as in Ak, Errors of
the serious kind and omissions as represented by the figures in
Class IIl are six times as frequent in Ak as in Sk. In both courses
the majority of unwanted form.s, however, is found in Class 1I.
that 18, the class hypothesized to contair the less serious crrors,
and not in Class lil, hypothesized to contain the more serious

errors.

The figures for Class 1l and 11l also reveal that the course which
committed more crrors on the whole, also committed more crrors

of the scrious type than the course with fewer errors.

Ihe Top Ten

There were in all 108 types of errors in Ak and 84 in Sk. This
discrepancy in number 18 significant at the . 10 level of confidence.

67 typcs of crrors were common to both courses.

The ten most frequent types of errors in Ak represent 893 devi-
ant utterances, that 14, about 50 per cent of the total of the 1,867

2'¢
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Ak N = 168 Sk N = 256
2,352 responses 3, 584 responses
7.3% 79.4% | 13.3% 39.1% | 58.7% anﬁ'c:
Class1 Class1! Class III Class I Class ]l Class Il
{Class 1 Correct formation of the passive voice
Class 11 The auxiliary be + a past participle but with

inaccuraciecs in the construction

Class 111 Correct and incorrect non-passive formations
plus omissions)

Figure 2. Distribution of Respor.ses in the Two Courses
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deviant utterances in that course. As there were 108 types of
crrors in AK. this means that the remaining 98 types stand for 973
erronecous renderings of the test items. A comparison hetween
the number of errors which the ten most frequent types stand for
and those which the remaining 98 types stand for thus displays a

very urcven spread of errors of different types.

Of the 64 types of errors found in Sk, the ten most frequent
represert 1,161 aberrant utterances. As the entire corpus of
errors :r. Sr. reached the figure 2,103, these top ten stand for
substant:ally m -e than 50 per cent of all the errors corunitted
in that course. The remaining 652 errors, representing the
balance ir Sk, are scattered over 74 types. Just ar in Ak, the
deviant ulterances are very dissimilarly distributed among the
types. (t:s, however. abundantly clear from the distribution of the
num.i-er of errors among the top ten and the residue that in both
courses there 15 a prominent fecature of systematization in the

Fup.ls production of English.

A scrut:ny of whether the ten most frequeni types of crrors

in Ak arc Sk belong to Class II (which was ex hypotheso to contain
less serious errors) or Class Il (considered to encompass serious
errors: gave the result that in Ak six of these ten types belonged
to Class III while four were to be found in Class iI. In Sk the cor-
responding figures were eight from Class II and two from Class
I1I. Among the most fre quent ten error types. there were thus
considerably more in Ak belonging to Class Il than in Sk. This
fact stresses the great difference in performance cvident in the

twO courses.

Recurrent and Non-Recurrent Errors

There were. as mentioned before, 2,103 erroneous responses in
Sk, disprrsed among 84 types of errors. Of these 84 types, 20
occurred only once. [fthe20 error types arc seen in relation to
the 2,103 errors observed, they form one per cent of the total

number of errors.
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In Ak, there were 108 exrror types of which 25 had only one
occurrence. As in Sk, about 25 per cent of the error types were
thus non-recurrent. With 1,867 deviant responses in Ak, these
25 error types form ab ut 7 p:r cent of the total number oi errors.
In both courses the number of recurrent errors thus far outweighs
the number of non-recurrent errors. Therc are also very simi-
lar percentages for recurrent crror types contra non-recurrent
error types in the two corpuses. However, in Ak the non-
recurrent error percentage, seecn in relation to the bulk of errors,
is much higher than the corresponding figure in Sk. Thus when
Ak -pupils chcosc an crratic form to convey an intended meaning,
this is morc often than in Sk duc 1o confusion about how to use
the linguistic clements at hand rather than to a stabilized imis-

concepticn about how to express the meaning in question.

One of the objectives of this study is to document the difference,

if any, in results for test items containing regular and irregular
verbs., Tables 3 and 4 display & discrepancy between the two
courses in raw figures but also greal relative similaritics in

the result. As for the regular verbs they have in Ak a mean for
correci responses of 19. 7 while the corresponding figure for the
irregular verbs in the sare course is 10,3. in Sk, the correspond-
ing means arc 115.3 and 95.8. Thus the regular verbs have in

both courses higher figures for success than the irregular verde,

Of the irrcgular verbs, put, write, and see have the highest
number of correct responsces in both courscs. Put has the same
form in the infinitive as in the past participlc. Deviant forms
constituted Ly the use of the infinitive instead of the past parti-
ciple cannot conscquently be registeicd for this verb. This may
be an explanation for the low number of errore. 1t docs net,
however, explain why put also has the lowest figure for omissions
in both Ak and Sk.

The successful treatment of write and see might be duc to the
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fact that in noth Swedish una English the verbs are irregular. An
OppOsite pownt in €ase are the iow results for the verbs spend,

teach, pay, sprak, and bu:ld, which are irregular in English and

regular in Swedish. (These results are still more evident in
Tables 5 .uu 6 below where the results for the incorrect main
verbs only are represented, that 1s, errors in the auxiliary have
been deducted). Teach has in both courses the lowest score for
successful responses, but, incidentally, it has no remarkably
low figure for omissions. This shows that the aspect of difficulty
1§ a multidimensional problem, that isg many omissions and few
errors and vice versa must be taken into account as well as cor-
rect respouses when the difficulty of a word or structure is con-

side -ed.

The direct correspondence in Swedish of the verb steal (st"iaila)
15 hardly used by the age-group my subjects represent. Instead
they use knycka, which is a regular verb. This might explain the
low number of correct answers in the two courses.
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A rank-ordering of the test items gave the following result:

Ak Sk
v.sit 6 5
repair 1
open 11 6
put 3
spend 5 8
teach 14 14
steal 13 11,5
pay 8 8
hear 12 8
speak 10 13
write 3 3
see 4 3
sell 7 10
build 9 11.5

The rank correlation was . 83 which means that the different verbs
in the test items had relatively speaking about the same position
for success in the two courses (Angsmark 1970, p 211).

All the verbs in the 14 test itemns with the exception of repair

and steal have 100 or more occurrences per million words accord-
ing to the Thorndike-Lorge list of 30, 000 words (1959). Steal
occurs at least 50 times but not so many as 100 per million and
repair, finally, has 47 occurrences per million. It should be
remembered, that in the cases of, for instance, pay, open, and
visit the figure stands for the cumulative occurrences of the verb,
noun, and adjecctive respectively in this list.

Parallels drawn between frequency of occurrence and success-
ful treatment of words in a test can be a doubtful procedure, all
the more $0 as the instruction in English in Swedish schools is
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not bascd on {requency lists. Suffice it to statc here that the verbs

choscn for my test are very common, and that y1epair, probably

becausc it is a regular verb, outshines the more {requent irregu-
lar verbs in the result of the test., This again confirms the resul!
in the oral test {Olsson 1972, p 44) where the regular verbs, too,

had better results than the irregular.

- - - . wn - . wn a —— o - ———— -

It was found that there were on an average more correct solutions
for the regular than for the irregular verbs in both courses (p 18).
To uncover if there were differences not only in the number of
errors in the regular and irrcgular verbs, but 'also in the type

of error, Tables I and II were set up (sce Appendix E). They pre-
sent for each individual verb the total number of error types and
the figuresfor error types within Classes I and IIl respectively.

Bclow follows a digest from Tables | and 11,
Mean for total Mean in Mean in

number of Class II Class Il
types of errors

Ak
regular verbs 32.3 14.7 17.7
Ak
irregular verbs 36.5 17.8 18.6
Sk
regular verbs 22.7 12.3 10.3
Sk
irregular verbs 26.7 14. 6 12.1

The above figurcs establish that the types of crrors is consistent-
ly higher for irrcgular than for regular verbs, and, furthcrmore,
that error lypes of the more scrious kind, as found within Class
11l, arc aiso repeatedly morr numerous for the irregular than for
the regular verbs. In all these cases there is no differcnce

between the two courscs.
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The most frequent type of error in Ak was that the pupils quite
simply uscd the infinitive given in their test papers without any
auxiliary, This type of crror amounted to 5.48 per cent of the
total number of responses (2, 352). In absolute figures there were
129 occurrences of this deviation distributed among 1, 667 erroncous
responses. (Sec Appendices F and G). The next most frequent
error type was correct form of the auxiliary be and regular inflec-
tion of an irregular verb. There were 88 cases of this deviation
representing 4.76 per cent. For this error type the total sum

of responses i 1,848, as only {1 of the 14 test items contained

irregular verbs,

Third place is held by a type involving correct auxiliary plus
remaining incorrect formations of the main verb, and fourth
place by regular inflection of an irregular verb without any auxili-
ary (4.42 and 3,79 per cent).

The prime error type in Ak consequently consists of the most
primitive form of verb usage, i, e, the infinitive. As will be re-
membered, the infinitive of the main verb to be used was given
within brackets after each test item. The construct on of the test
may have led the pupils to use this uninflected form either with
or without an auxiliary.

Two of the major erior types in Ak involve the use of regular
inflection of the i1rregular verb. As to the degree of seriousress
of the crrors, Nos 1 and ¢ belong to Class Ill, which means that
they will greatly impede communication according to the hypothes-
15 while Nos 2 and 3 belong to Class Il and consequently imply

minor errors.

The most common error type in Ak occupies place number 16
in Sk. The most frequent error is, on the other hand, the same
as the sccond most frequent in Ak, namely, correct form of the
auxiliary and regular inflection of an irregular vert. This error
type has in Sk 264 occurrences and represents 9, 38 per cent of
the total sum. (As always with the i~regular verbs, this sum has
been adjusted.) The figure for this particular error type is both
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in Ak . nd Sk laghes wnooeadry, e the analysis of errors does not
cansider the cases with:n Class i1 wheve e.g. incorrect past
participles with the auxiliniies have, had, has, do, must, can,

etc somectimes involved regular intlection of the irregular verbs.

The sccond and third most {requent error types in Sk were
incorrect number of the auxiliary be plus correct form of the
main verb and incorrect tense of be plus correct main verb with
respectively 253 and 245 occurrcences representing 7.06 and
6.84 pcr cent of the total 3,584. The fourth crror type was the
samc as number three in Ak, that is, correct auxiliary plus re-
maining incorrcct formations of the main verb (181 occurrcnces

= 5.05 per cent).

Of all the four leading crror types in Sk, not one belongs to
Class 11, that is, the clags embracing the miorc scrious cyrors,
and consequently not one represents a confusion of the acave
voice with the passive, which was the case with two of the four
major errors in Ak. Similarities between the two courses also
exist, as shown by the error types containing regular inflection
of the irregular verb and remaining incorrect formation of the

past participle of the main verd.
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ORIGIN AN} CAUSE OF T4E ERRORS

For a thorough treatment of errors, error analysis is not sufficient.
It 15 bascd on subjective methods of classification and docs not ex-

plain why the errors occur.

The tracing of the origin and cause of the individual inaccura-
¢ies in the written test will be directed along three main lines.
The farst will attempt to document whether the errors are gener-
ated by differences in Swedish and English. The second will try
to e¢stablish whether there are errors which matcerialize in all
language learning because of certain qualities ‘a the human learner.
The third will study whether certain errors have been engendered

by the design of the course of instruction or teaching method.

The small child learning its first language, young children
moving to a new country, and immigrants all have in common the
fact that they are strongly motivated to learn the language being
spoken around them. The situation is very different n formal
classroom instruction. Mativation can vary from very strong to
non-existent. Even in fortunate circumstances the acquisition
can only take place in situations resembling real life, while the
first-mentioned categories of learners pick up the language in
real life situations There are two further factors which might
influence the process of learning The linguistic material is pre-
sented to the students graded in content and sequence, and the
tuition proceeds according to methods recommended by specia-
lists or by authorities. These two factors have consequently
been artificially created for the school situaticn. My aim is to
écrutinize my data to see if errors can be traced to qualities
in teaching material and teaching methods.

In the following, two theories underlying the qualititive ana-
lys1s of the deviations will be discussed. Mention will also be

made of relevant literature on the subject.

oo
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The Contrastive Analysie Hypothesis

Contrastive analysis claims to be able to predict errurs generated
by diffcrences in the source and target lLimguages (Lado 1957, p 59,
Weinreich 1968, p 1), These errors can be engendered either by
the tact that the words  or structures, or the application of them,
diverge in the two languages, or by the fact that one linguistic
system possczses means of expression which do not exist in the
other systern. Contrastive analysis can be employed to predict
interlingual intcrference as well as, on & different level, intra-
lingual waterference. Naturally, only the type of errors can be

predicted; the number of errors is unprediclable.

The predictive power of contrastive anslysis has been contested
by Catford (1968) who rgues that ... the chicf function of Contras-
tive Analysis is explanation rather than prediction” {pp id :%..
Explanation, of course, is an a posteriori phenomenon. but, under
similar future conditions, thc occurrcnce of ¢ryrors once cxplained

by contrastive analysis, can also be predicted,

Relevant Studics

Carlbom (1973). In an inquiry dealing with errors in word order,
Carlbom (Swedish-Enclish Contrastive Studies, Report No, 2)
scrutinized trunslation tests {from Swedish to Euglish produced

by 769 Swedish university students. The tests were part of the
students’ proficiency tests in English. Polential errors had been
predicted on the basic of contrastive analysis between the Swadish
texts and model English translations of them. Ncearly 85 per cant

of the predicted crrors did actually appear, wherceas contrastive

.analysis zould explain the erross to almost 100 per cont. The

author stressces, however, that this result cannot be uscd to make
gencralizationy aboul any gramumatical pioblan or for langrapges
other than Swedish or English (p 47).

Evans (1972). In a Diploma Disscriation MHIS", "SHIS" and "THEIS"
- Growth of a Possessive Morpheme Evans describes how an Arab
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of twenty learnt English at a private language school at Bourne-
mouth. Some of the student’s errors were traceable to the style

of teaching at his school but most of the errors he committed

could be explained as ",.. the student’s adoption of the abstract
framework of his native language as a suitable schema in his
approach to the learning of English ..." (p 21). Thus also when the
source and target languages differ widely, contrastive analysis

has considerable explanatory power.

Semano (1972) established in An Analysis of Errors in the Preposi-
tions by Sesotho-Speaking Students that 40 per cent of the students’

errors in English were dueto intralingual interference and 38.5
per cent to interlingual interference. There is thus in both
Semano’s and Evans’ corpuses a residue of errors which contras-

tive analysis can neither predict nor explain.

Tran (1972). Tran’s experiment involved 149 English-speaking
Canadian high school studente learning Spanish. A test in Spanish
revealed that 51 per cent of the errors committed were actuated
by interference from the source language and 27 per cent by intra-
laingual interference. A few errors were due to the influence of
another foreign language. On the basis of these findings Tran
advocates a comprehensive approach to errors, where error ana-
lysis and students’ perception of difficulty supplement each other,

while contrastive analysis centres on the origin of the errors (p 2).

Uhi Chamot (1973). The phonological production in the acquisi-
tion of English by a 10-year-old French and Spanish speaking boy
16 described in a case study by Uhl Chamot. The boy learnt
English at school, wherc all instruction was in English, and with
his friends outsidc school. The observations on his progress in
English went on for ninc months by recording dinner table conver-

sations.

The English the boy lcarnt was clearly influenced by the French

and Spanish languages. Surprisingly, Spanish, his second language,

34



O

ERIC

Aruitoxt provided by Eic:

BEST COPY “N\.ABLE

was in some cases found to have a stronger influence on his Eng-
lish than French, his first languapge. The experimenter sharcs
the viewpoint expressced by many contrastivists that differences
between languages cause the greatest obstacles in the learning
process. In accordance with this opinion she postulates that
“... consonants, exclusive to English should be the most diffi-
cult to master for the Fronch-Spanish speaker. Next in order

of difficulty might be coanscnants which do not exist in French,
the subject’s mother langrage, and then those existing in French
but not in Spanish. ... The actunl consonantal problems showed,
however, that contrastive ap::l_yjis was morc uscful in explaining
errors than in predicting them. ... On the other hand, predicted
vowel difficultics did in fact materialize," (p 244)

As to the rcason for difficultics in Jorcign language learning,
it can be argued that partial identities might be more difficult
to master than sharp divergences in two language systems,
Furthermore, er-o018 can be actuated by other agents ther linguis-
tic difference. Contrastive analysis should not be regarded as
ineffcctive hecause assumptions which arc not inherent in the

thcory do not work.

The author finully remiarks that though the boy could acquire
his third languuge under conditions similar to those in which a
child learns to speak its first language, it was clear that he,
unlike the smill child, war hampeored by already acquired linguis-
tic habits in French and Spanish.

The First Lanpuage Acquisition = Sccond J.anpuagpe Acquisition

Hypothesis

Chomsky considers (1965) that "1 o0 uequire language, a child must
devise a hypothesis corapatible with presciocd datic - he must
sclect from the store of potential pramisars a specilic one (hat

is appropriate to the data aviilable to him ¥ (p 36). This state-
ment bags the question; What is commron 1o first and second
language acquisition, and if they differ, in what wuy do they do

507



4.2.1

Rclevant Studies

Dulay and Burt {1972). In "Goofing: An Indicator of Children’s
Second Language Learning Strategies' Dulay and Burt put {orward
the hypothesis that spontaneous language acquisition in a living
environment is the same process as first language acquisition

as far as children before the age cf puberty are concerned and

in the realm of syntax. They do not consider errors to be nega-
tive transfers from the first language but manifestations of the
learner’s strategies to learn. The authors postulate three
assumptions on which the hypothesis rests:

1. The language learner possesses a specific type of innate mental

organization which causes him to use a limited class of process-
ing strategies to produce utterances in a language.

2. Language learning proceeds by the learner’'s exercise of those
processing strategics in the form of linguistic rules which he
gradually adjusts as he organizes more and more of the parti-
cular language he hears.

3. This process is guided in L1 acquisition by the particular
torm of the L. system, andin L2 acquisition by the particular
form of the L2 system. (p 242)

Dato (1971) an” Ravem (1968). Some support for Dulay and Burt's

asscruons may be found in two studics undertaken to follow the
acquisition of a foreign language by children at the pre-reading
stage reported on by Dato and Ravem. Both think that com-
par:sons between first and second language acquisition will open
up rew avenues of future rescarch. In particular Ravem remarks:
. What is perhaps more striking is the extent to which second
language acquisition in an environment where no formal instruc-
tion :s given geems to be a creative process not unlike that of
first anguage acquisition. The similarities between Rune
(Ravem’s son) and 1.1 learners in the developmental sequence of
negat:ve and interrogative sentences are in many ways more
revealing than the differences”. Ravem, stresses, however,
that ”... a normal six-ycar-old child at all levels of language is
greatly facilitated by the,linguistic competence he already posscescs
through his {irst language" (pp 184-185).
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Garvic (1972). On first and second language acquisition Garvie
has the following to say:
Secand language learning must be very differcnt because
of factors like differences in age, culturc and situation of
learning. But so far as can be ascertained, no one has

actually tried to prove it. The case for the other side,
howcver, has by no mcans been proved, either. (p 10)

In order to provide a basis of comparison for first and second
language learning, Garvie, in a study entitled "The Urdu-Speak-
ing Immigrant’s Learring of English Morphology' replicated
Berko’s experiment described in "The Child’s Learning of Eng-
lish Morphology" (1958). Garvie’s subjects, however, were

immigrant adolescents.

In Berko's experiment children aged 4 to 7 took part. They
were divided into aupper and a lower 2ge l2vel, but as the results
for the two levels were qualitatively similar, they were later
conflated. It is interesting to note in passing that the older child-
ren made better use of the knowledge they already had than the
younger children. )

In the part which was replicated, the children were shown pic-
ture cards and 2sked to form plurals, ing-forms, third pcrsons
singular, and past tenses of verbs out of non-existent words. Sq
for ir.stance, thc chiidren heard: "Herce is a wog, Now there is
another one. Therc arec two of themi. There arc two vo00s "
(target: wugs). The underlying idca was that if the child had
internalized the inflectional morphemcs iu English, he would be
ablc to demonzirate his knowledge by applying themn to words not

heard previously.

All children heard the nonsense words in the same scrial order.
Consecquently there is no way of establishing if this order might

have biassed the resull.

The Garvie cxperiment encompassed 24 iznmigrant boys vary-
ing in age between 12 and 15, They were all from the subcontinent
of lndia. Immigrant boys of this age i Bradford spend one year
al specird cenires where they learn English. Frein these centres
they go on to sccondary schools. The 24 boys wurce dividud into

two levels with 12 from a centre and 12 from a secondary school,
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which means that the levels had one or two years of English instruc-
tion respectively. However, the toys had thus had formal instruc-
tion 1n English at school combined with possibilities to use English
with their friends outside school, a fact which should be remember-
ed in comparisons. Picture cards similar to those used by Berky

were utilized,

The pattern of errors for the two levels was similar, with the
qualification that there were more pronounced signs of progression
of learning on the upper level. The similarity caused the results
of the two groups to be combined into one group, 2s was the case
with Berko’s subjects.

Striking similarities emerged in a comparison of the Berko
and Garvie experiments. Both the children and the adolescents
were found to possess morphological rules. Their responses
were gystematic and ordeily.

In both groups the subjects succeeded to almost a hundred per
cent with the ing-form. This can, however, have been caused by
the testing procedure for this particular morpheme. The stimu-
lus sentence was: '"This is a man who knows how to 2ib. What
is he doing? He is ...... ' (target: zibbing). As will be remem-
bered from the item containing xwug the intended eading was not
mentioned in the material which the child was to use in his re -
sponse. This, however. was the case with test items aiming to
clicit the ending -ing. Garvie’s interpretation of why the respon-
dents were s0 successful, is, nevertheless: '"The ‘ing” form is
frecquently used; it is invariant and it is the first verb form to be
taught, as much because it is e2sily demonstrated as because it
is a common form'" (p 90). It is very possible that learning prio-
rity here made a contribution to the result for the adolescents,
bu. that could hardly be the case with the children. Besides, it
is doubtful if the progressive form 15, in fact, frequent in every-

day English,

Further similaritics between the children and the adolescents
were that plurals were handled better than the past tense (p 146).
In all verb torms, moreover, the immigrants and the children
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had the same difficultics (p 127).

The scquence of mastery of the morphological ending in plurals,
possessives, and the regular past tense is also, according to
Garvie, illustrative of the fact that lecast restricted rules are
acquired first and most correctly. Thus the endings [iz'_f and
[id] are the last to be acquired. The learning of the ending [i:-.]
also proved to be differential in the two groups in so far as it
reached the highest figurc in possessives (p 132).

However, there might be another rcason for the poor result for
the endings [iz] and [id] than generality of application. Solomon
(1972) duplicated Berko's cxperiment with 40 children of S1vc and’
six years of age. In 46 nonsense monosyllables every possible
. nal consonant in English was used twice. Furthermore, the
order of the jtecms wae reversed for cach child so that it could be
checked whether a special sequential order affected the outcome.
It emerged that the children were not successful in oxpressing
plurals of words where the stem cnéled in a fricative. As the re-
gular endings are fricatives, the children seem to have fabricated
the rule: "a fricative ending indicates piurality" (p 48). A!ll words
requiring the ending (iz] ond in ‘ricatives, and hence no plural

morpheme was affixed to them,

Incidentally, in experiments with adults, Bellamy and Bellamy
(1970} found that mastering th. [iz] allumorph is a problem for
adults also (p 211),

Very possibly a parallel to this finding exists in the poor per-
formance as for as the verbal ending [id) is concerned. The child-
ren may have felt that as the verb had alrcady a deatal ending in

the stem, no deatal past time marker was nuceasary.

Natalicio and Na‘alicio (1969) level a good dea) of criticiem at
the way Derko’s experiment was carricd out.  They think that the
question "To whit is tne S rosponding 7' is justified. To illustra-

te their puint they quote a disrertation by Natalicio (1969) entitled:

Formaticn of the Plural in Enelish: A Stedy of Nitive Speckers

of English and Native Speakers of Spanish. The design of that study
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implied that the subjects first repeated the singular stimulus before
they were asked what the plural of this word weuld be. In this way
the experimenter could ascer:ain if the child had properly under-
stood what word he should put in the plural. When Berko gave the
stimulus *heaf, e.g.. the responses ‘heafs and *heaves were
considered (o be satisfactory. If the child said “heases, the
answer was not accepted as correct. The design of Berko’s study
had no possibility to consider if the child said *heases because he
took the stimulus word to be &heas. in which case he evidently
mastered the plural morpheme.

In spite of recommendations for more tightly controlled varia-
bles in experiments similar to those performed by Berko, Natalicio
and Natalicio do not submit that the shortcomings in her study
necessarily invalidate the results (p 208).

Even if some results in the Garvie experiment can be due to
the testing conditions, whereas others can be given a different
interpretation from that of the experimenter, the fact remains
that the subjects, whatever they were reacting to, responded in
a similar way. Thi. way revealed, as mentioned eaiiier, an
orderly and systematic use of the English morphemes. This order-
liness has parallels in studies or. child language (Ervin-Tripp 1970)
and in the way my Swedish pupils responded in the oral and written

tests.

Garvie concludes that it may be natu . that the results in the
two experiinents turn out to be similar. After all. the task is
the same, namely language learning, and the learners identical,
namely human beings (p 146). As for the differcnces between the
results of the experiments Garvie comments. ... the adolescent
foreign learner who is hampered to some extent by interference
from his first language, perhaps has the advantage of having gone
through the business of language learning before. He has, as it
were, alreary learnt to learn and there may be enough which s
universal about this process to ensure that it will be more facile
the second time round” (p 136). This is, as will be remembered,
also what Ravem found about his son lea rning a second language
{above p 29),
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QUALITATIVE ANALYSIS OF THE ERRORS

Result in Class I

In Class II A the main verb was correct and only the auxiliary devi-
ated. (As will be remembered, in Class II B, C and D the main
verb was incorrect.) To expose the result when deviations in the
auxiliary alone were disregarded, the figures under Class Il A
were added to the figures for correct answers. Tables 5 and 6
present the issue.

In both courses the correct answers for the regular verbs ex-
ceed those for the irregular verbs utill more conspicuously when
deviations in Class II A are not tabulated. The verbs which total
the highest figures are in Ak open (increase 76), visit (30), sell
(21). and hear (18). In Sk the four highest places were held by
open (increase 141), hear (94), steal (83), build and vigit (50 each).
Thus, three of the six verbs with the highest scores are commaon
to the two courses. It is alan worth noting 'that four of these six
verbs have the auxiliary in the plural, if correct. The consider-
able change in the scores for open, hear, sell, and steal when

deviations in the auxiliary are disregarded, shows that plural
forms in auxiliaries, -vhich are not mark.d in the type of language
the Swedish pupils speak, are a major difficulty. (See further
discussion on pp 43-45).

A rank correlation calculated for the results on the amended
test items in the two courses amounted to . 87 (Angsmark 1970,
p 211).

As will be remembered, a rank correlation computed for the
original result amounted to .83 (p 21). Evidently, the relative
order of the test items for correct replies did not vary substanti-
ally when adjusted figures were used.
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............................. erb

It was considered worthwhile to find out the proportions of devia-
tions in the auxiliary and the main verb in the two courses. For
this calculation only the result in Class Il could be used as Class
Ill contains non-passive formations with and without auxiliaries.

Table 7. _’roportions of Deviations in the Auxiliary and the

Main Verd
Ak N = 168 Sk N = 256
Deviations in the x xx
auxiliary 649 47.3% 1,010 50.7%
Deviations in the x xx
main verb 122 52.7% 984 49.3%

XTotal = 1,371 XXrotal = 1, 994

(Classes II C and D contain deviations both in the auxiliary and

in the main verb. A number of the erronecus utterances tabulated
in Class Il have thus been included in the aux liary as well as in
the main verb rows.)

In the above result there are no palpable differences either in the
treatment of the auxiliary and the main verb or between the courses.
To display further the distribution of deviations in the auxiliary

and the main verb, Tables 8-11 were set up.

Table 8. Principle Types of Deviations in the Auxiliary,

Ak N = 168
Number 409 41.2% (of 994")
Tense 446 44, 9% "
Non-{inite forms 66 6. 6% "

*Sum total of crroneous rcplies in Class 11 = 994 in Ak

{In the figures for deviations in the auxiliary, tense includes
figures found under the headings Tense and Number and Tense.
Correspondingly, figures for number include both deviations
under Number and Number and Tense.)
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Table 9. Principle Typcs of Dcviation in the Main Verb.

Ak N = 168
Regular inflection of x XX
irregular verbs 260 26.2% (of 994)
Other incorrect forma-
tions of past participle 250 25.2% "
Infinitive of main verb 212 21.3% "

¥Adjusted figure, considering that only 11 of the 14 main verbs
in thec test items werce irregular.

**sum total of erroneous replies in Class Il = 994 in Ak

Table 10. Principle Types of Deviations in the Auxiliary.

8k N = 256
= XX
Number 603 37.2% (of 1, 623)
Tensec 586 36.1% "
Non-finite forms 23 1.4% L

*XSum total of erroneous replies in Class 1l = 1, 623 in Sk

(In the figures for deviations in the auxiliary, tense includes
figures found undcer the headiigs Tense and Number and Tense.
Correspondingly, figures for number include both deviations
under Numbcer and Number and Tense.)

Table 11. Principle Types of Deviations in the Main Verb,
Sk N = 256

Regular inflection of

irregular verb 393% 24.2% (of 1, 623)’“
Other incorrect forma-

tions of past participle 286 17.6% “
Infinitive of main verb 231 14.2% "

"‘Adjuatcd figure, cousidering that only 11 of the 14 main verbs
in the tostatemns werearregular,

**Sum tota! of erroncous replies in Class 11 = 1, 623 in Sk
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As far as the auxiliaries are concerned, tensc secms to be more
of a difficulty in Ak thza in Sk, whereas Sk has more unwanted
forms than Ak for number. Still, the differences are fairly small.

In both course there is a striking analogy on the one hand be-
tween the result for number and tense, and on the other for non-

finite forms, i.e. the third group i5 substantially lower.

The order of the three major types of errors in the main verb
is also identical in the two courses. Regular inflection of the ir-
regular verb tops the list, followed by what are called '"Remaining
incorrect forms of the main verb'". Use of the uninflected infinitive
of the main verb occupies the lowest position.

The degree of difficulty of the material tayght is assumed to be pro-
portionate to the frequency of errors committed by the learners.
Basing a hierarchical scale of difficulty on differences in the source
and the target languages as done by Bowen and Stockwell (1965,

p 284), seems a doubtful procedure in view of my result where in
the case of the main verb the formation of the past participle of ir-
regular verbs would have the first place in a hierarchy of difficulty
because the learners inflected the irregular verb according to the
regular pattern to such a great extent. There are in English and
Swedish regular, as well as irregular, verbs. In this the two
languages are not different. The pull towards regularization de-
monstrated in the application of the ending -ed to irregular verbs

ig clearly not a linguistic tor inherent in the material taught

but a quality characterizing the human being. As Ervin-Tripp
(1970) puts it, the learner is ''not just a passive vessel" (p 314),

but an active organizer of the linguistic data put at his disposal.
This is the reason why he commits many errors when regularizing

irregular linguistic elements.

The sccond principal error in the main verb also displays the
learner’s creativity sparked off by overgencralization. The result

in this case means that he uses othe: irregular patterns for the
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formation of the past participle than the correct oncs. Examplcs
arc: “The cups are always puten and XThe apples were stold,

The use of the uninflected infinitive instead of a past participle
may in many cascs be due to sheer ignorance. Scme pupils may
have understood that they should combine a form of the auxiliary
be and 2 main verb, and they have added without more ado ihe
verb form given in the test papers to the auxiliary. Other pupils
could have forgotten the instructions that thcy were to use a form
of the main verb given and taken the infinit.ve to be the form to
be inserted. Dialectically, in Swedish, some regular verbs are
used without dcntal endings in the past tensc and the past parti-
ciple, and this mcans that the pupils might be familiar with such
forms in Swedish and draw the conclusion that they could also be
used in English. Finally, the source of this type of deviation
could have been that the pupil used the infinitive as past parti-
ciple in analogy with the verbs set, put, hit, and hence wrote
xEnglish. German, and French are tecach in Swedish schools.

The two most frequent errors in the main verb within Class 11
can thus be due to intralingual interference. Furthermore they
both constitute crrors which Swedish and English children make

when learning their first language.

The last of the three principal types of deviation in the main
verb in Class 1l can also have been engendered by intralingual
interfercence. It does not, however, as the {irst two main types
of deviation in the main verb, represent an aberration which a
Swedish cliild conumits when learning his mother tonguc. that is,
the child does not usc the infinitive of irrcgular verbe after the
auxiliarics have or be {Syntixen i on 20-22 minader gammal

flickas spontana tal, Lange och Larsson, 1972).

Regular verbs ending in ._id-; were found by Berko and Garvive
(sce above p 32) to be the last to be acquired. Of the three regular
verbs in my test, visit was in Sk found lo have the highest figurc
for types of errore, i.c. 36. (See Appendix E,) Repair and open
had 19 and 16 respectively. The use of the infmitive instead of

the past participle occurred as far as visit is concerned in 59 cascs,
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whercas repair had 7 such cases and open 21, As pointed out above,
the rcason for this could be that the learner had uncaonsciously
formed the rule "when the stem cends in a dental, add no past time

and past participle marker to the stem''.

In Ak the pattern 1s not so striking as in Sk. The numbers of
the types of errors were 31 (visit), 42 (repair), and 24 (open).
On the other hand the uninflected infinitive used instead of the
past participle occurred with visit 28 times, with repair 17
times, and with open 16 times.

Ir the written test there is only the verb visit which illustrates
the treatment of the ending _.id: . However, in the oral test there
16 a very similar result for the verb invite. There are thus only
two verbs in my material with the ending id . On the other hand
there are reactions from 424 pupils in the written test, and 240
in the oral test. On the basis of these facts onc 15 justified in
generalizing from the results, and in asserting that the Swedish
school children evidently lcarnt the English past markers in the
same order as native English children and the Urdu-speaking

boys.

The 1infinitive 15 a form used by both English and Swedish child-
rer irnstead of a finite form of a main verb wh.a they learn therr

tirst language,

There scems however, *o be a marked difference between man
verbe and the auxiliary be in this case, as be 1s not found in the
mnir:t:ive an Englhish children’s initial production of native sentences.
{(Klima and Bellugi-Klima 1966, pp 183-208 and Brown and Fraser
1962, pp 335-371). There 13 also in my data a manifest discrepan-
¢y 1n the fligures for the use of the uninflected infinitive in the auxi-
liary ind 1n the main verb, The obvious dissimalarity 1n form
between 1s, was, were, are, am, on the one hand and be on the
other hand, could. of coursce, be a hindrance for the non-finiic
torm s substituting the fimite form, something which 15 not truce
of finite snd non-lLinite torms of 4 main verb., Very probably, the
tharacter of be as a function word may also lead ratn, v i omission

than to incorrect torms. It should be stressed that noainformation
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in the test papers could lead the pupils to use be, which 1s not true
of the infinitive of the main verb. Anyhow, in the restricted use
of the infinitival form of be English children learning English as
their first language and Swedish children learning English as
their second language display similar trends.

Been instcad of a finite form of the auxiliary be also occurred
in my material, though to a smali extent. It is difficult to know
if the pupils wanted to express the perfect tense as in "the cups
have becn put' when they wrote *the cups been put. In less care-
ful language this is an error which native speakers also commit,
Also, in certain combinations, it is not necessary in Swedish to
use the auxiliary have in the perfect active and passive (Jag vet

intc var kopparna blivit stillda).

All the three principal error \pes in the main verb discussed
above occur when learners with genetically unrelated mother
tongues lecarn English, as found by, for instance, Kerr (1969, p 11,
Greek students), Arabski (1968, p 87, Polish students) and French
(1970, Japancse, West African, Hawaiian, and Philippinc students,
among othcrs). The crrors in the cited works were yielded by very
dissimilar tests, something which makes it impossible to blame
themn wholesale on test conditions.  This scems to confirm that
in language learning ' ~haviour there are features which could
rightly be termed "uaiversals of learning” an expression coined

by Nemscer and Slama-Cazacu (1970, p 125).
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The present and past forms in the third person singular and plural
are distributed in the following way in Swedish and English:

Singular Plural
L]
Present tense is are English
- I Swedish
Singular Plural
Past tense was were . s English
var ’ Swedish

Here constrastive analysis predictions would imply interlingual
interference with the result that only the singular form of the
target language would be used, and intralingual interference to
the effect that the distribution of the singular and plural forms
in ithe target language would be confused.

Singular Instead of Plural. The first of these two cases is illus-

trated in Table 12 which was set up to show to what extent the
predicted deviations caused by interlingusl interference did, in
fact, materialize. The cumulative sum of the actual errors
fourd within Class Il for the verbs in question is the yardstick
with which the unwanted singular forms instead of the plural are

to be compared.

In Table 12 all the test items with the verb in the plural have
been included except put. The reason for omitting put was that
there was very little change in the result between the original and
the adjusted figures (incrcase only ten). This again might have
been actuated by the form of the stimulus sentence:

"Do you know where the cups are? - Yes, they always

(put) in the cupboard."

r
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From Table 12 it can be seen that in more than half of the erro-
neous utterances (381 in Ak and 767 in Sk) there were infringements
of the kind which contrastive analysis had predicted. The lowest
percentage occurs in the same verb in both courses, that is,
teach. The highest percentage for deviations also occurs in the
same verb, open, in the two courses. In the latter case the pres-
ence of was in the stimulus sentence could have influenced the
response: '"What was the girl doing?

She was waiting outside the school. The doors normally

{open) by the caretaker, but today he was ill".

In brief, in the use of the singular form instead of the plural,

contrastive analysis has shown its predictive capacity.

Plural Instead of Singular. The recond prediction about erroneous

nun.ber in the verb dealt with intralingual interference. Table i3
shows that incorrect number in the auxiliary was not a unidirec-
tional phenomenon. The singular could be uscd instead of the
plural as well as the other way round. Howzver, of these two
types of deviation, incorrect plural instead of the singular is used
much less in both courses. Besides, the figures are much lower
in Ak ‘han in Sk (were in 13.8% in Sk and 7.0% in Ak. are in
23.0% in Sk and 14.5% in Ak).

This observation was also made in the error analysis of the
oral test. Evidently, the Ak pupils reduce the lecarning burden by
quite simply ignoring the existence of are or were. The Sk pupils,
on the other hand, conscious of tne fact that there is a plural form
beside the singular form, used it in the inappropriate place. Evi-

dently, for Ak, ignorance was bliss.

5.1.4 On Errors in Tense
General., Uncertainty in the use of tenses is a phenomenon observed
in analyses of errors based on the periormance of learners with
highly divergent linguistic backgrounds. So, for instance, in a

survey of 300 letters in English written by college-educated Fi-
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Table 13. Errors Duc to Intralingual Interference

Target Sentence Predicted Obscrved interference
interfcrence Ak Sk

But it was rcpaired % %
last summer .. were .. 3/60 14/57

It was spent with
my family on

Bornholm .. were .. 9/88% 17/101%
No, it was paid x

for by my father .. were .. 5/72 4/129%
He was scen by x

all the othors .. were .. 1/33 10/5.’!x
Gosta Berlings

saga waas % x
written in 1891 .. were .. 7/87 7/86

The house was X
built in 1851 .. were .. 3/60 14/55%

28740077, 0% 66/480 =13, 8%

It is visited by %
many people .. are... 4/95 1a/127%

German is spoken
in Germany .. are... 16/43% 38/99*

In all 20/138%=14,5% 52/226%=23. 0%

x .
Total sum of errors within Claas 11 for the test item/items
in question
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lipinos, Castelo (1972) noticed that sequence and unity of tense in
the verbs was a major difficulty (p 162). Edstrdm (1973) in
"Tense, Aspect and Modality: Problerns in English for Swedish
Studen:s" declares that here are "some of the most trcublesome
arcas for the foreign learner' (p 124). Drubig, when discussing
the English produced by German secondary school pupils states
that confusion about what tense to use 15 a frequent type of error
(1972, pp 82-83). Finally, Engh, (1968a and b) found that when
Swedish pupils wrote essavs in German, erroneous decisions
about what tense to use held position eight in the ranking list of
types of errors among his younger subjects (aged 16) and position
16 amrong the older ones (aged 17). Engh thinks that the change
might be due to a more developed sense of the semantic aspect
expresced by tense in the older pupils. He also comments on the
generality of errors in tense demonstrated in the written work of
young Swedes, whether it be a question ¢f production in the mother
tongue or in German, English, or French (1968b, p 18).

In my classification of errors incorrect tense in Class Il implies
the use of the present tense instead of the past tense and converse-
ly as only these two tenses could be used in the correct answers.

In addition to these two tenses, the future was used twice and the
perfect once in Sk. As there were no such cases in Ak, these
rare occurrences did not occasion any special subclasses to be
set up 1n the classification of errors. In the discussion here-

afver, these three cases are not taken into consideration.

Present Tense For Past Tense. The English past tense in the

passive is sometimes translated into Swedish with the present
tense of the auxiliary and a past participle. This is the case with

the verbs write and build. The differences between Swedish and

English are shown in the following diagram:

A
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Expressing Past Tense

Periphrastic

Passives

Huset blev bygpgt 1851

Huset dr byggt 1851

Swedish

The house was built in 1851

English

Contrastive analysis would here predict the use of the present

tensc in the auxiliary as a conscquence of interlingual interfercence,

In Table 14, which shows to what cxtent the predictions about

interlingual interference came true, it is readily apparent in the

figures, whick n three of the 1tour cases surpass 50 per cent,

that the predictive capacity of contrastive analysis has again

come into evidence.

Table 14,

Target Seutence

Predicted
interference

Errors Duec to Interlingua! Interfcrence

Obscrved interference

Ak

Sk

The house was
built in {1851

Gosta Berlings

Sapga was written

in 1591

Use of the pre-
sent tense of
auxiliury in-
stead of the
past

Use of the pre-
scnt tense of
auxiliary in-
stead of the
past

41/60%=68. 3%

35/87%=40. 2%

87/149%=58, 19

48/86>=55. &9,

[

76/147%=51. 7% 135/235%-57. 4,

®Total sum of ¢rrors within Glass Il for the verb/verbs

in question
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"Was" instead of *is'"'. The present tense is the first to be used in

the elementary instruction of English in Sweden. It is also in gen-

eral the most frequent tense in the English language.

Among verb frequency counts which give information on the
respective frequency of the present and past tenses, George's
Monographs (1963), Kramsky (1969), and Ota (1963) can be men-
tioned. George's samples are from Chamber’s Encyclopaedia,
three novels. two plays, a travel book, five books of a popular,
factual nature, two issues of an English newspaper, and the con-
versational section of MacCarthy's English Conversation Reader
(1956). He has. in all, 108,783 verb forms. Kramsky's article

1s based on a count of 7,550 verb forms and embraces excerpts

from Dickens, Humphreys, Pinter, Arden, Beckett, and special-
ized texts. Ota’s dissertation, finally, with 34, 332 verb forms,
gets its material from unrehearsed conversation on the radio,
television scripts and formal writing. All three authors find that
the present tense represents about 50 per cent and the past tense
about 20 to 30 per cent of all verb forms. The past tense,
however was found to outstrip the present tense in fiction. So,
for instance, Kramsky arrived at 46. 61 per cent for past tense
forms in fiction whereas in colloquial style, i.e¢. news, plays,
and conversation, the corresponding figure was 18. 36 and in
specialised texts 5.85, The figures for the present tense in
these texts werce 28.75, 50.58, and 62.82 {p 117). Similar results
are mentioned by Ota (p 53).

In Table 12 which described the incorrect replacement of the
plural form of the auxiliary by the singular, the past singular
was found to have a kind of "imperial'" position (E Ingram, p 44).
that 15. when a singular form appeared instead of are , it tended
to become was . These findings caused a further analysis of
how the test items with the present and past singular forms were
trceated by the testees.  The result is summed up in Table 15

below.
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Table 15. Incorrect Tense of Auxiliary in the Singular

Target Sentence Obsc¢rved Error Ak Sk

But it was

rcpairced last x x
summer . is .. 30/60 16/57
It was spent with

my family on

Bornholm . is .. 22/88* 10/101%
No, it was paid x %
for by my father . is .. 33/72 50/129
He was scen by x x
all the others . is .. 12/33 17/52

German is spoken
3 Germaty

It is visitced by
many pcople on
Sundays

97/253%=38. 3% 93/339%=27.4%

. was .. 9/43x 6/99x

. was .. 53/127% 52/95%

62/170%=36.5% 58/194%=29. 9%

XTotal sum of errors in Class 11 for the item/items in qucstion

A study of Table 15 lecads to the conclusion that in both courscs

there is preat confusion about the corvect use of the present and

past tensces.,

In Ak, the pereentage of deviations is as usual higher than in

Sk. The trend from Table 12 for was to supersede is has dis-

appearcd in beth courses.

An cxplanation for was to appear at ail insteud of is, which

after all is wcarnt Lefore was, could be that in the kind of texts

which thc pupils study iu the classes in question, fiction, and

conscquontly the pas: tense, dominates. The tabulation below

of the rcaders used in Sk and a rough +ppreciation of the prevail-

fvll
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ing teuses in the individual units seem to make this explanation
plausible. (The corresponding editions of the books used in Ak
have in the main the same layout. The vocabulary is more limited
and the prcgress less rapid, however.)

Number Past Tense Present Mixture

Book Used of Units en Tensge of Tenses

Mellgren-Walker:

This Way 28 20 7 1

Ashton-Heldeéen:

Out and About 20 8 1 11
(past tense
prevailing in 7,
present in 2)

Heustrém-Owen:

I Like English 18 14 2 2

Sondelius-

Axelsson-Eiding:

Hallo Everybody 36 20 12 4

Errors an Class |1}

English-speaking children "tend to identify the first noun of a sentence
with the agent/actor function and consequently misunderstand passive
constructions with some regularity up to about the age of ten”

(E Ingram, 1974, p 56). When my subjects used the active and the
progressive form in a passive sentence they were under the same
delusion. Here we find a parallel between the acquisition of

language one and language two.

The distribution of progressive forms instead of passives in the
two courses can be studied below. Only existing constructions of

the progressive have been inciuded.

62
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Raw Figure Rank Order Per cent

of Error of Type of of Total Sum of Errors
Ak Occurrence Error (2, 352)
is + ing-form 85 6 3.61
was + ing-form 76 8 3,23
are + ing-form 25 22 1.06
were + ing-form 6 32 0.26
am + ing-form 2 40 0.09
194
Sk Per cent
of Total Sum of Errors
{3, 584)
is + ing-form 77 8 2.15
was + ing-form 73 9 2.04
are + ing-form 53 13 1.48
were + ing-form 9 27 0.25
Will be + ing-form 1 36 0.03
213

The rank order between the above forms ~f the progressive is very
similar in Ak and Sk. It is. by the vay, wurthy of note that the
plural forms of the auxiliary which were carlier found to be more

frequent in Sk than in Ak continue to Le so.

Confusion as to the use of the past and present participles
scems to occur whatever the linguistic background of the learner
may be. Kerr (1967) quotes his Greek students as saying *We are
helping/arc helped/ by science (p 11), Dufkova (1969) finds this
deviation among Czech students learning English (p 21), and Burt
and Kiparsky (The Cooficon 1972) who Litse their repair manual
for English on errors committed by stedents originating from
all the world, quoate the example *The hynm was singing/was

sung,/ 50 beautifal (p 44).

Beside muddled notions in general whout when to use the pros
gressive,the exaggerated use of it can also have its source in the

more conkcious effort to sound "English', This is a phenomnenon

o 63
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remarked upun by Nickel (1973) when discussing Germans talking
English (p 159) and Edstrom (1973). In the latter case the discus-
sion deals with English produced by Swedish university students
(p 129). The prcﬁilection for syntactic forms not existing in the
mother-tongue is, incidentally, also remarked upon by Schwartz
(1971), who in his doctoral dissertation states that just such
forms are oft=n used excessively by Swedish university students
of French (p 80).

Besides the wish to sound authentic, the immoderate recourse
to the progressive form could be caused by learning priority, as
it 1s introduced much earlier in the instruction than the passive
voice. In Sweden, where tuition in English starts when the pupils
are nine, most first year books introduce the progressive form.
The instruction then consists of 20 minutes of English four times

a week.

George (1972) mentions another reason for the undue appearance
of the progressive form. As there is no exact corrcspondence in
many languages to this construction, it must be thoroughly intro-
duced and practised. George stresses that in such a case the
learner will expect his efforts to be rewarded by not too restricted
opportunitics to use what he has learnt (p 59). The progressive
form 16 not. however, a very frequent phenomenon in the English
language. George found in his material 1,855 occurrences of
present and past progressives, which forms 1. 71 per cent of the
106,783 verb forms included in his material(Monograph 2, p 20).

It 1s a pedagogical practice to drill the simple present in con-

texts which include time adverbials such as every day, often,

and 50 on. The progressive form. on the other hand, is drilled
together with the time adverb now. To test the soundness of this
principle George scanned all sentences containing the adverb

now 1in his material. He found that the simple present was used
in 95.4 per cent of the sentences in question and the present prog-
ressive in 4.6 per cent only. An additional frequency count based
on an Enid Blyton school tale and an English Primary School

reader gave similar results. (Monograph 2, p 6.) These findings

61
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give ample scope for reconsideration of the sequencing of the teach-

ing matcerial in Sweden,

The overall figurces for the use of the progressive form are
corroborated by Ota {p 53). (Sce Table 16 below.) In formal
writing (W) it represented 2.3 per cent of the material. In radio
conversations (R) it reached 5.7 per cont  and in television scripts

(TV) 8 per cent.

Table 16. Distribution of the Verb Forms

Verb Forms R TV W Total
Freq % Fregq % Freq % Freq %

Sunple present 5,337 65.1 4,146 63.6 644 26.4 10,127 59.0
Simple past 1,110 13.5 1,508 23.1 1,428 58.5 4,046 23.6
Present perfect 591 7.2 166 2.5 66 2.7 823 1.8
Past perfect 47 0.6 15 0.2 84 3.4 146 0.9
Present progress. 362 4.4 416 6.4 24 0.9 802 4.7
Past progrsssive 66 0.8 69 1.1 27 1.1 162 0.9
Present perfect

progressive 39 0.5 35 0.5 3 0.1 71 0.4
Past perfect

progressive 2 002 2 0 4 0.2 6 0.0
Passive 647 7.9 168 2.6 1€2 6.6 977 & 7
Total 8,201 6,523 2,442 17, 166

Contrastive analysis predicts that structures with no correspondence
in the mother tongue will cause difticulties., As far as the progressive
form, which has ne dircet correspondence . Swedish, is concerned.
the predictions proved valid. 1 all, there are 407 utterances contain-
ing a2 correct furmation of the propressive stead of the passive
vuice. if the mncorrect formation: of the 'progrvsmvv arc counted,

and ing-1orms without any asuxliarv. the figure ccaches 556 occur-
rences. Conscquently, about one coghth of the 3,970 erroncous
uitterances which my dida consist of contains a4 progressive form

out of place contextually.
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Besides intralingual interference, th- incorrect use of the pro-
gessive form can, as discussed on the previous pages, be traced
to the following causes:

1. Mistaking the first noun mentioned for the instigator of the
action.

2. Learning priority.

3. Undue emphasis on the progressive as a useful expressive device

4. A wish to sound more genuine makes the learner overuge the
progressgive form,

5. Intricate shades of meaning in the progressive can complicate
the mastery of it, and this leads to general uncertainty of
when it could be «mployed.

Errors under No | represent a state of low command of the lan-
guage. and characterize learners of a first language as well as
of a second language. Qualities in the de sign of the course are
responsible for erro.s under No:s 2 and 3. whercas learning
universals scem to be at work when errors are attributable to
No 4. No 5 implies that qualitics inherent in the material to be

learnt influence the learning process.

The Progressive Form Without the Copula. Omission of the auxili-

ary in the progressive form occurred in Sk twice, while in AK it

was found on 40 occasions.

A tendency to omat be in the progressive is mentioned in the
studies by crror analysts, for instance, Richards (1971) xThc
industry growing fast (p 215) and Burt-Kiparsky (1972) *H. sing-
g too loudly (p 31). It should, however. be remembered that
the mother tongue of many of the students on whom Richards and
Burt-Kiparsky base their observations does not possess a copula,
in which case it would be more natural to omit the copula in Eng-

hsh, too.

George (1972) finds several explanations for the non-occurrence
of the copula. First, he states that a main verb in the ing-form
"occurs far more frequently in an attributive position (e¢.g. a smil-

ing face) than in a predicative position" (p 115),

6L
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Another rcason for the student to make false generalizations
about what he hrars is the very common question type the teacher
uses: "What 1s he doing?" "What is he_buying?" The learner
who hears the constellation of "he doing™, "he buying' has plenty
of opportunitics to internalize the use of the progressive without

the copula,

The habit of many instructional coursces of introducing contract-
ed forms of the auxiliaries does not make things casicr for a
learncr. The students hear /s/, /z/, or /iz/ for is, and /, r/,
/r/. or /5 / for are. It is Vittle wonder if he has difficulties in
discerning the underly:ng pattein for the divergent realizations
of the auxilinry. and still less wonder if Lie should tonsider it
doubtful o his e¢fforts waill vay off, all the more so as he will soon
discuver that a form of be is rcdundant ir mest cases, that is,

he canamake hunsel! perfectly undersiood without using it.

When o child with Erglich as 3ts first Janguage leurns to speak,
the wuxahiary be as alse omittted (Bellugi 1971, p 96). In this fact
there is thus support for the contention that first language acquisi-

tiori has micchanisins in common with sccond language acquisition,

To sum up, the am.s=10n o the copulis can be attributable to:
i. Tcaching stratcgics
2. l.carning str.tcgices

3. Qualities in the miaterial to be learat (different realizations)

As will be remambered, the use of the infinitive istead of the
passive voice was the niost frequent type of error i Ak, whereas
it occupicd position 16 in Sk (129 and 32 occurrences respectively).
The use of the simple pust tense mstead o1 the pasrive voice
occuryed B timen i ak and 5104 Sk, 1f the rogular mnflection

of anrregular verb n, the paet i added, the corresponding

fHigures i AN and S oumount to 158 and 70
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The Apples Steals By the Thieves. In the Swedish present tense

there 18 &n r-ending which extends to all persons My subjects
could, by analogy with the Swedish language, hive been led to apply
the Engl .sh third person s-ending to all persons in the present
tense un Enghish.  This type of deviation representing interlingual
interference, can be predicted by contrastive analysis. In this
case, a6 in many other cases in tmy data, 1t 18, however, difficult
to state in certain terms which one of several possibilities was
the cause ororngin of an individual deviation. As the test, from
wh.ch the errors under study are drawn, deals with the passive
voice, it may be most natural to try to trace incorrectly used s-
endings back to the influence of the Swedish s-passive. A mus-
applied 8 could also be due to overgencralization of the English

s-ending, that s, antralingual interference.

The Muszum Visits By Many People. The Swedish pass:.e voice

can in general be expressed cither by an -8 added to the ma:n
verb or through the auxinaries bli and vara added to the past
participle of the main verb. The diagram below shows how

Swedish and English compare:-

He was killed ' English

Han dodades Han blev dbdad | Swedish

_

The Swede thus has only one form to learn in Enghish, which must

be casier than contrariwise.

According to contrastive analysis a transfc: of the s-passive
into Einglish can be expected when a Swede speaks English. Below
follows . presentation of the different g-occurrences it the two

courscs.
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Survey of Misapplications of s-cndings. Ak. N = 168

Correct form of "be" + infinitive + s 32
Incorrect form of "be" + infinitive + s 23
Incorrcct form of '"be' + past participle + s 4
Correct form of "be'" + past participle + s 2
Incorrect form of "be'" + irregular past tense+s 3
Correct form of "be" + izregular past tense + s 2
Did + spoks 2
Can + infinitive + s 2
Does + infinitive + s 2
Do + infinitive + s 3
Have + infanitive + s 2
Ist + infanitive + s 1
Has t+ inflinitive + & 1
lrregular past tense + s i

L]

Correct form of "'be’ + remaining incorrect forins

of main verb + s i

81

The list above shows that this particular type of error is not
very comumon. It is also clear that it is riore frequently found
with infinitives than with past participles. The list shows con-
siderable confusion asbout how to construct verbal forms. The
confucion is all the more striking if we consider that all these

different attempts should express the passive voice.

6!
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Survey of Misapplications of s-endings. Sk. N = 256

Correct form of "be' + past participle + s 6
Incorrect form of "be'" + paat participle + s 6
Can + infinitive + s 6
Incorrect form of "he" + infinitive + s 6
Have + infinitive + s 3
Had + infinitive ¢+ s 3
Incorrect form of "he" + irregular past tense
form of main verb + & 2
Will + infinitive + » 2
Does + infinitive + ¢ 2
Can + past participle + = 2
Correct form of "be' + incorrect past
participle + » 1
Hadn't + infinitive + s 1
Will + past participle + s 1
41

There are about twice as many misapplications of the s-ending
sn Ak as in Sk. In Sk, as in Ak, however, the s-ending= are
most {requently added to the infinitive. Cases with the 8
added to the past participle are more numerous i.. Sk than in
Ak.

Maisapplications of the s-ending are not infrequent among
srrors listed by Richards (1971), *He is walks, *She cannot
goes, *He did not asks me (pp 234-235). As his subjects differ
widely as to first languages, it must be assumed that this type
of error is an nvergeneralization of the English s-ending in the
third person singular of the verb. Hardly any errors, however,
implying the addition of an s to a past tense form cr 10 a past
participle have come to my attention in lists of erroras in Eng-
lisii committed by non-Sv - lish learners. It seems that these
crsove are language specific and traceable to the Swedish ¢-
piassive where the 3 can be added to the past tense and past
participle forms. Non-Swedish learners could be expected to
overgeneralize “.¢ English 3rd person s by adding it to the

70
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infinitive, that is, not to the past tense or past participle, and
this is also what happened,

Since the two ways of cxpressing the passive in Swedish are
not quite inter. angable, I scanncd the result for the test items
containing (ac verbs Fcar, spend, sell, teach, and speak, as

only the s-passive is acceptable in the Swedish transiations of
these items. Furthermore | only included constructions close-
ly vesembling the Swedish, that is, those with the s-ending
added to the present or past tense or the auxiliary can followed

by an infinitive pluis 5. Table 17 presents the resuit.

It can be no coincidence that among the five particular test
items mentioned above, that is, those which take the ~-passive
only, the figures ‘or the s-ending arc high as compared to the
rest. The result for item 10 with 12 s-forms in Ak as well
as in Sk is particularly striking. Another intercsting casc is
itern 13. Here the Swedish form is structurally as well as

phonctically very similar to the English (sells: siljs).

The rcsult in Table 17 allows me to argue conclusively that
even if very probably overgeneralization, that is, intralingual
intcrference. is at work in many cases in the generous applica-
tion of s-endings, interlingual interference is also responsible
for some crrors of this type in my Swedish data.

Marginalia

Some types of deviations "appear to be of small valuc since _
the conclusions that can be drawn frum them, if any, apply to
one parsticular learner and unlcss some syste'n can be discover-
ed in them, they ave of little value cven in the case of the learn-
er who comnuts them' (Duliova 1949, p 16). To such deviations
belong single or combuned snomalous words employed by my
subjects to exp b the passive voice. Instances arc chll scll
/are sold’, Xavende Swas scen/, Xtouch Jare taught/, *know

puten /are put/. There were 89 occurrences of this type in Ak

71
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and 22 in Sk.

The deviation mentioned above shows grcat bewilderment
in the handling of the English language, and could be expected
to appear in Ak to a grealer extent than in Sk. A good grasp
of the language is, on the other hand, cvident in a correct
reformulation of the passive test sentences into their active
correspondences. One might have surmiscd that there should
be more such paraphrasing in Sk than in Ak. In reality, the
opposite occurred. Perhaps Ak had a hunch about what was to be
expressed and used the more familiar active voice as the
vehicle of the message. Anyhow, 26 such reformulations
appcared in Sk and 45 in Ak. There was, however, only one
acceptable reply and that belonged to Sk: "Yes, they always
put them in the cupboard" (target: Yes, they arc always put
in the cupboard). The prime trouble-spot in the remaining
answers war word order as exemplified in *All sorts of
noiscs ! heard (heared 1) in this house at night {target: All
sorts of noises are hcard in this house at night). The interest-
ing but irexplicable point in these attempts is that they are
concentrated on the same verbs (hear, spend and teach) in

the two courscs.

In & paper entitled "' The Insufficiency of Error Analysis"
Hammarberg (1973) argucs that errors which characteristical-
ly do not emerge should he given as much attention as those
which do occur {p 29). An illustration of characteristic non-
errors is in my matcrial the icregular inflection of regular
verbs which occurs only twice: xvisiten (in Sk) and xrepaircn
(in Ak). The rarity of this Lype of deviation is just ar typical
of learner strategics as the overusc of the regular pattern.
and emphatically stresses the strength of Hammarberg's

argument.

It is a recursent phenvinenon that lcarners of English as a
foreign language mark the pastpess of the verb twice. Richards
(1971) quotes as an instance  of this *He did not found (p 214)
and Kerr *He did not faced {p 11). In my data 1 have among
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other examples *He did saw (Ak and Sk). In single verb forms
tense markers can also be used redundantly as instanced in
my data by xhearded. xpayded. xspeakted. *gsawed, and
Xvisitited, (These deviations have been subsumed under the
heading "Remaining incorrect formations of main verh"

B and C).

The latter deviance is discussed by Menyak as typical of
children’s grammar. As examples she gives *He liketed the
game (1963, p 432) and *She splashted herself (1969, p 416,.
When English is a second or foreign language, this deviation

also emerges, for instance in Garvie’s data {p 86).

Here again, we thus have characteristic traits in learner
behaviour, whether it be a question of a first, second, or
foreign language, whether the language is picked up from the
surroundings or formally studied, and irrespective of the age

of the learner.

Uncertainty about the use of tenses was apparent in my data,
as could be gseen from Tables 12 and 15. It also emerges in the
handling of the modals. Here, too, the universality of a
pattern of error is evident. I have in my material *The house
should repaired last summer, *French, German, and English
can taught i1, Swedish schools. *It must paid for by my father.
Ki:hards (1971) quotes *we must worked hard, *We can took
him out, x'I'hry ~ ould became, and Bilin¢ (1971) (subjects
Serpo Croatian students learning English) *] can remembered
only some phrases from this (p 47).

The test items in the written test could not, correctly answer-
ed, occasion any negated replies. Nevertheless, there were
a {ew responses including not In Sk this happened only twice:
*He don’t seen /was seen/ by all the others and *It hadn’t
pays /was paid/ by my father. In Ak, there were 12 negative
responses, among others, “He didn't sce'’t, /was seen/ by
all the others, *The house shouldn’t repaired /was repaired/,
last summer, XThe house don't repaired /was repaired/ last
summer. The great confusion vis-d-vis the linguistic material
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met with an Ak carlier is here further substantiated.

In Tran’s (1972) data the study of another forceign language
was found to interfere to a certain extent with the acquisition
of Spanish by English-speaking Ca«: dians (p 22). Du¥kova
{1969) also mentions that in her Czech subjects’ production
of English the influence from other languages which the students’
had learnt was discernible. I had in my data two instances of
the German form "ist'" which shows that for my pupils, at least,
the German or French languages, of which they could choose to

study onc, was not a very potent source of interference.
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The major findings in the present research undertaking based aon

an analysis of errors yielded by a written test can be summed up

as follows:

Observations on Types
and Frequencies of
Errors

Observed Differences in
the Treatment of
Regular and Irregular
Verbs

Errors Predicted
According to the
Contrastive Analysis
Hypothesis

a)

b)

a)

b)

a)

76

The types and frequencies of errors
were more aumerous in Ak than in

Sk.
in Ak of the kind hypothesized to
impair communication to a high

There were also more errors

degree. This result establishes
that the two courses were at differ-

ent levels of proficiency.

The recurrent errors were more
frequent than the non-recurrent
errors. This fact indicates a
systematic pattern in the pupils’

linguistic production.

There were more correct responses
for the test items containing the
regular verbs than for those con-
taining the irregular verts.

The regular verbs gave r.se to
fewer types and lower frequencices
of errors. The types of errors
were, besides, of a less serious
character for the regular than for

the irregular verbs.

The incorrect use of were instead
of was - a sign of intralingual inter-
ference. Conversely, the incorrect
use of was instead of were - a indica-

tion of interlingual interference.
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‘“& b) A transfcr of the Swedish s-passive

@“ ‘ traceable in the formation of English

passive sentences,

&

c¢) Intralingual interference scen in
1) the use of the progressive form
instcad of the passive voice, 2) the
usc of the infinitive instead of the
past participle, 3) the pplication of
incorrect irregular patterns in the
inflection of the irregular verbs,

Learner Characteristics a) The use of the uninflected infinitive
instcad of a properly tensed and in-
flected form of the verb.

b) Mistaking the first noun mentioned

for the actor of the sentence.

¢) Ability to notice and acquire regular
patterns.

d) Difficultics with the tenses of the verb.

Obsecrved Sources of a) A too early introduction of the pro-
Errors in the Tcaching gressive form and unduc stress of
Matcrial and the its uscfulness.
Teaching Methods b) Too intensive and misapplied pattern
practice,
6.1 INTELLIGIBILITY - A Study of Errors and Thkeir Importance

In INTELLIGIBILITY - A Study of Errors and Their Lnportance an
oral test was found to yicld very similar results to thuse cnumer-
ated above. Both studics imply the use of a very small amount of
matcrial, they both deal with the same grainmatical problem, that
is, the passive voice, they were constructed in a similar way, and
the subjects were the same. In both siudics swmne of the ¢rrors
might be due to artifacts of the testing conditions. Novertheless,
the sirnilarity of the outcome of the oral and written tests makes

it possible to state that these two studics map the characteristic
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learner behaviour of this age-group of Swedes, when they learn
English in a formal classroom situation. Parallels drawn between
my results and studies on child language as well as analyses of
errors committed by adults with differing first languages indicate
that some phenomena in my subjects’ production could be :denti-

fied as universal learning behaviour.

Differences in the results of the oral and written tests also
exist. The written test undeniably yields more information on the
great confusion as to the tensing of the verbs. This might be due
to the fact that two tenses should be used in the correct re sponses
to the written test, whereas only one tense was intended to be
used in the oral test. There were also proportionately more types
of errors in the written test (108 and 84 in Ak and Sk respectively
while therc were only 47 and 40 types of errors in the orai test).
As my subjects had, relatively speaking, more time at their
disposal for the wratten test than for the oral, it seems that this

extra time for consideration made matters worse.

The Three Main Causes of Deviations

In Tables 18 to 21 are listed the three main causes 01 co..ations
in my data. Admittedly, the borderlines between the ¢:ifcerent de-
signations are not watertight. Thus the regularization of the ir-
regular pattern in verb inflection is due to intralingual interfer-
ence, but it is also a learner characteristic. The s-en ir.g added
to the verb is here considered to be conditioned both by the s-
passive in bwedish and by overgeneralization of the s in the 3rd
person singular in English. Conscguently, it has been subsumed

under the two headings Intralirgual interference and Inter!:ngual

interference. However, one might also regard the 5 added to
the main verb as a learner characteristic, i.c, incapacity to inter -

pret or express a subject as the person or object being acted upon.

In the survey in Tubles 18-21 mention has been made of what
table the figures derive from. As will be noticed, the original

figure for errors in number given in Tables 8 and 10 {pp 37-38) has
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been split up in the surveys in Tables 18 - 20) under the headings

Intralingual and Interlingual interference. As only pure deviations

in rumber have been incorporated (that is, combinations of tense
and number were not included) the figures are lower than in
Tables 8 and 10. The proportions within and between the courses

are the sam¢, howcver.

The subscts under l.earner characteristics are valid for learn-

crs of a sccond language whether they be children or grown-ups
and whether they have reccived formal instruction or learat the
language "in the street’, and also for children learning their
first language, as is cvident in my discussion of what error ana-

lysts and child language rescarchers have observed.

6.3 Rank Order of the Causes of Deviation

There were in 2ll 2,435 deviations in Ak and 2,544 i Sk. 2, 150
deviations in Ak and 2, 322 in Sk have been discussed up to now,
The comparatively high figure for errors in Sk, where the pupils
should have a better grasp of the language than the Ak-pupils,
may be traccd to the fact that there were fewer omissions in Sk
than in Ak and conscquently a greater number of utterances in

vhich to find errors.

Below arc tabulated the deviations attributable to intralingual
and interlingual interference and to learner characteristics. The

types of devictions have been arranped hierarchically.

7\
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Table 18. Deviations Due to Intralingual Interference Hierarchi-

cally Listed. Ak, N = 168

Raw figure

No 1. Use of progressive {urm

instead of passive voice 297
No 2. Regular inflection of
irregular verb (see Table 9) 260

No 3. Irregular verbs with ijaccura-
cies other than regular inflec-
tion and regular verk ., with
anomalous past participles
after auxiliary
(See Table 9) 250

No 4. Use of infinitive instead of
past participle after

Percentage
based on 2, 190

=13. 6 per cent

=211.9 per cent

=11.4 per cent

9.7 per cent

2.2 per cent

n

1.6 per cent

auxiliary (See Table 9) 212
No 5. Plural of auxiliary instead

of singular (See Table 13) 48
No 6. Overgeneralizati~n of 3rd

pervson singular s 34

(See Table 17 and p 58, 81 ./,

47 = 34) 1.101

=50. 3 per cent

Table 19. Deviations Due to Intralingual Interference Hierarchi-

cally Listed. Sk. N = 256

Raw figure

No 1. Regular inflection of irregular
verb (Table 11) 393

No 2. Irregular verbs and regular verbs
with incorrect past participler

after auxiliary (Table 1) 286
No 3. Use of progressive form instead
of passive voice’ 259

No 4. Use of infinitive instead of past
participle after auxiliary

(Table 11) 231
No 5. Plural of auxiliary inetead of

singular (Table 13) 118
No 6. Overgeneralization of 3rd person

singular s (See Table 17 and p 59, 19

R /.22 2 19)

Percentage
based on 2, 322

=16.9 per cent

=12. 3 per cent

=11.2 per cent

9.9 per cent

(1]

5.1 per cent

0.8 per cent

§() 1306

=56.2 per cent
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Table 20. Deviation# Duc to Interlingual Iaterference Hicrarchi-
cally Listed. Ak. N = 168, Sk. N = 256

Ak Sk
Riw Percentage Raw  Percentage
figurc based on figurc bascd on
2,190 2,322
No 1. Singular form of
auxiliary instecad
of plural (see
Table 12) 267 =12.2% 4217 =18.4%
No 2. Is wr'tten, built
instead of was
written, built
(Sec Table 14) 76 = 3.%% 135 = 5.8%
No 3. Transfer of the
Swedish s-
passive (Sce
Table 17) 47 = 2.1% 22 = 0.9%
390 =17.8% 584 =25.2%

Table 21, Deviations Due to Learner Characteristics Hicrarchi-
cally Listed. Ak. N = 168, Sk. N = 256

Ak Sk
Raw Perceatage Raw  Percentage
figure bascd on figure based on
2,190 . 2,322
No 1. Uncertainty in
the use of
tenses {Table 15) 316  =14,4% 304 =13.1%
No 2. Mistaking the
subject for the
actor (i.e.
using the simplc
past) 150 = 6.9% 70 = 3.0%
No 3. Uuinflected
infinitive oniy 129 = 5,99, 32 = 1.4%
596 =27 2% 406 =17.5%
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On_the Rank Order

Intralingual interference is far and away the most productive source
of error in my data. This fact is evident in both courses, Nemsecr
(1971) expresscs the opinion that intralingual interference is more
common in later stages of foreign language acquisition, whercas
interlingual interference would prevail at ecarlier stages (p 119),

My subjects were at an intermediary stage, and in this respect
verify Nemser’s tenct. Carlbom also found in her data that in the
positioning of subject and verb, intralingual interference was slight-
ly rpore common than interlingual inte “f~rence {p 37), and so did
Semano (see above p 27).

Within the heading Intralingual interference the rank order of

the individual deviations is not identical in the two courses. The
disparity is not great, however. as proved by the fact that the
dentical deviations have the three lowest positions. The correla-

tion calculated for the two groups proved to be .83,

Regular inflection of the irregular verb was the most frequent
deviation caused by intralingual interference in Sk, wherecas in
Ak, the use of the progreecive form instead of the passive voice
held first position. This difference between the courses in indi-
cative of the Ak-pupils’ greater bewilde rment in front of th.
linguistic material they have met in the instruction.

The ranking order of the deviations is identical within Inter -

Lingual wnterference and Learner characteristics. Between the

courses the totals arce, on the other hand, reversed, 80 that in

Sk Interlingual interfcrence has the highest result whereas in

Ak Learner characteristics leads the two headings.

In view of the results arrived at by Engh (discussed above on
P 47) 1t 18 instructive to sec that uncertainty in the use of tenscs

subsumed under Learner characteristics was about the same

hurdle in Ak as 1n Sk. Engh found that his more advanced sub-
Jects dealt with tenses more successfully than the less advanced

ones, as will be remembered.

The sum total for Learner characteristics is higher in Ak than

in 5k. This is to be expected %5 the pupils in Ak are at 4 lower
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stage of mastery of the language than thosc in Sk. Consequuently
there should be more manifestations of initial learning processes

in Ak than in Sk and that was also the case.

Deviations duc to interlingual interfercnce are more numerous
in Sk than in Ak. Two of the three deviations due to such trans-
fers emerge in the auxiliary, As Sk made morc attempts than
Ak at cxpressing the passive voice with the auxiliary be and
a past participle, Sk pupils also had morce opportunitics than Ak
pupils to ¢rr in number and tense of the auxiliasy, This may be
the explanation for their higher figures for interlingual inter-

fercnce.

Discussion

In the introductory chapter before the qualitative analysis of the
error:, 1 drew up a multifaccted approach in order to establish
the genesis of the scparate aberrations. This line of action was
supportcd by the findings of the contrastivists and error analysts

quoted. Also, the result of my analysis justifies this approach,

1 find that contrastive analysis has subs.antiuted its clauns to
predict errors. 1 also find error analysis necessary, There
was no possibility for contrastive analysis to predict or explain
some preposterous formiations produced by my pupils. Carlbom
(1973) fuuud that contrastive analysis in some casces dealt with
the crrors her university students committed to almost 109 per
cent. Possibly, crror analvsis is more indispensable at lower
stages of language control, whercas contrastive analysis is
more cffective with mature learners with rule systems in less
of a state of flux. So, for instance, Carlbom’s 769 students
committed anly 11 different types of word o.der orrors amounting
in all to 732 erroncous versions. In my study only one grammat-
ical point was atasrue, too, that is, the passive voize. My 424
subjects had, however, 67 diflerent supgestions in common about
how to cxpress the verbal part of the sentence. Furthermere,

Ak had 41 types of ¢rror and Sk 17 occurriug only withinu the
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iespective course. In ail, my data consisted of 3. 970 incorrect
utterances. A comparison with Carlbom’s figures makes this
resalt stand out

To sum up, 1 have arrived at the same conclusion as Yarmo-
hammadi (1973): *... contrastive analysis is a very important
tool in diagnosing potential learning difficulties. Error analysis
is crucial in mapping the entire arca of learning problems and
quantifying the degree of difficulty for each problem" (p 368).

Dulay and Burt (1972) argued that second language acquisition
was an identica' process to first language acquisition. I think
that in view of my results und those of many others (e.g. Cook
1969, Garvie 1972, Ervin-Tripp 1972) the first two postulations
they set up are on the whole acceptable (citations on p 29 above).
The language lerarner. whether a child or a grown-up, has
certain mental equipment, and he actively organizes the linguistic
material he is exposed to. However, the third tenet cannot possibly
be agreed with. . The influence the source language exercises on
the target language cannot ve explaii.>d away. In this respeci
first and second language acquisition are different. The second
language learne: also differs from the small child learning its
first language. He has a greater span of memory. more developed
abilities as {ir as concept formation is concerned, and more ex-
perience in acquiring skills in general, which me2ns that the
learning process must be partly dissimilar.

Deviztions due to teaching strategies and ter .hing materials
have no h: ding of their own. In the appearance of the many un-
wanted ing-forms it was clear that these two factors were active

in engendering errors, too.

Correlations Between Types of Errors and Category of Learner

According to Nemser (1971) the learner of a foreign language

passcs through successive systems characterized by an increas-
' degree of approximation to the target language. Longitudinal
studies would be cailed for to reveal such systems. My experi-
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ment only allows for two stages to be investigated in the written
test; the stage prevailing on the pre-test and that of the post-test
occasion. (There werc six lessons of experimental instruction

in-between),

Quite a few studies comparing the types of errors committed
by learncrs of high proficicncy in the target language to those
committcd by lcarners of low proficiency have failed in establish-
ing such systematic stuges {e.g. Johansson 1973, and Carlbom
1972).

My data revcaled that Ak committed more crrors of a2 scrious
type than Sk. This finding, howcver, which refers to the proficien-
cy of the groups as entitics, need not be true of the n.dividual,
that is, the Ak-pupils with no correct responses at all may very
well have committed errors of a lcss scrious type only, whercas
the Ak-pupil vith ten responscs correct out of the 14 test items

may huve crrors of a scrious lype only.

There are in my data quite a few facts which indicate that the
two courscs were set at different levels of proficiency in English.
The dilference, is, however, rather quantitative than qualitative,
that is, it does not imply fixed dissimilar systems. The rank
order of the 14 verbs in the test items, which in two different
computations varied between .83 and . 87 testifics to the fact that
the two courses had similar difficulties with the test items. So
does the rand order for difficultics within the main verb, which
was identical (Tables 9 and 1), Also, in both courscs, the non-
finitc form of the auxiliary held the lowest position for deviations
in ... auxiliary. Indisputably, Ak comnmits morec errors than
Sk. The errors in Ak arc also less methodical than in Sk.
Nevertheless, | would, instead of different systomatic stages
in the two courses, rather speak of two different stages of in-
stability in the mastery of the English language.
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CLOSING REMARKS

The attitude to errors in modern language instruction ia that they
had better be avoided. The reason for this is the belief that if an
error is allowed to appear or is left without correction, the learner
could internalize incorrect habits of expression. Imitation drills
and pattern practice are the weapone the teacher uses in trying to
fight the appearance of errors. There are signs that these proce-
dures have doubtful or no effects. The regular inflection of ir-
regular verbs, ior instance, emerges in spite of the fact that the
learners have heard and imitated only the correct irregular forms.
Middle class parents tend to expand in more correct and complete
form the small child’s utterances to about 30 per cent. Most
probably. corrections, if they occur, refer more to the content

of the utterance than to its form. (McNeill 1970, p 109.) Never-
theless, the children learn in due time to use the grammatical
system correctly. As it 16 evident in the linguistic production

of both children and adults that they actively recrezte what they
hear, there is strong cause for Cook’s (1973) suggestion:

... the second language teaching technique of repetition may
prove more effective if 1t takes advantage of this rather than
suppresses it, possibly by permitting the student to be much freer
in his repetitions than is at present the custom' (p 22).

I have advocated earlier (1973) a lenient attitude to grammati-
cal errors (p159) in modern language instruction. There are two
rcasons for this stance: First, my analysis of errors based on
two different tests secems to confirm that errors may constitute
a way of learning instead of an obstacle to learning. Secondly,
my informant studies (1972) indicate that errors do not disrupt
communication to any high degree, and communication is, after
all, the ultimate goal of foreign language instruction in Sweden,

My experiments on analyses of errors comprise a very small
amount of material. A restricted material is an asset, however,
from the point of view that it makes a description on a delicate
level possible. My description may supply what Wardhaugh.
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(1971) in a review calls "snippets of information" (p245), but accord-
ing to Di Pictru (1974) this verdict can, after all, also be levelled
at linguistics in general (p 69).
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GUME-projektet 5

Lirarhogskolan i Goteborg

Margareta Olsson BBT
COPY AVAILABLE
Prov §
l. What is your name?
I {call) Piggv by my friends.
2. Did you walk home yesterday?
No, 1 (tske) hoame by my cousin.
3. Do you know where the cups are?
Yes, they ______ always (put) in the cupboard.
4. Where did you spend your holiday?
It (spend) with my family on Bornholm.
5. Can you study foreign languages in Swedish schools?
Yes, English, German, and French {teach)
in Swedish schools.
6. Did the children take any apples?
No, all the apples (steal) by the thieves.
7. Had you enough money for the bicycle?
No, 1t {pay) for by my father,
8. Did you hear a noise in your room last night?
No, but all sorts of noises (hear) in this house
at night,
9. Does anybody visit that old museum?
Yes, it {visit) by many people on Sundays.
10. Shouldnt we repair the house next summer?

But it (repair) last summer.

(Skrivningen fortsitter pi niata sida)
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GUME .praojektet 5
Lirarhdgskolan i Giteborg
Margareta Olsson

11.

12.

13.

14,

15.

17.

Do the French speak German?
The French speak French. German (speak)

in Germany.

What was the girl doing outside the school?
She was waiting. The doors rormally (open)

by the caretaker, but today he was ill.

Do you know wher. Selma Lagerldf wrote Gtsta Berlings saga?

Gosta Berlings saga (write) in 1891.

Didn't you see the bey?

1 didn’t see the boy, but he (see) by all the others.

What are you going to wear at the party?

I want a new dress, but | don't know where the best ones

(sell).
Is this a new house?
No, it {build) in 1851.
SLUT

VAND INTE BLAD FORRAN DU BLIR TILLSAGD!
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1B

CLASSIFICATION MODEL FUR THE PUPILS’ ERRORS

t. F ation of the Passive Voice
(Includes: Opend, paied, payd, stoalen, repaird)

II. +

A. Incorrect Auxiliary
{abbr. ia)
(a) number

(b) tense

(¢) non-finite forms (ben)
{d) number and tensc

(e) wear, vase, war, wach

ast Participle but Withl naccuracies in the Construction

Correct Main Verb
{abbr. cv)
(Includes: Buildt, spendt)

B. Correct Auxiliary
{abbr. ca)

98

Incorrect Main Verdb

{abbr, iv)

(a) regular inflection of ir-
regular verbs
(e.g.. putted, puttid,
heared, payed. steald)

(b)irregular infi=ction of
regular verbs
(e.g.. repairen)

(¢) remainder
(e.g.. visitited, pepaired,
repaid, repared, repavived,
reaired, repeared, repierd,
opend,
puted, puten, putten, putit,
teacht, thought, tought,
touch teacic, tauth, thaught,
teachen, tecacher, tected,
techer, tach,
speld,
stolled, steel, stolden,
stoolen, stealen, stollen,
stold, stealet, solden, stzld,
paided, payen,
hearen, hearded, heart,
spook, spooken, spok, spoked,
speakte,
wrotten, wroten,
sawn, sawed, sawen, seened,
seld, solden,
buidt, buil,
vistit, visitor)



2B

B. Correct Auxiliary (cont) Incorrect Main Verb {(cont)
(d)past partic;ple +8
?ea g . puts)
(e)incorrect past participle + s
(e.g.. paydaelf

C. Incorrect Auxiliary Incorrect Main Verb
(abbr. ia) (abbr. iv)
(a)number (a) regular inflection o1

irregular verbs

(b) tense (e.g - sellid, writeed,
(¢c) number and tense speehed, speked)
(d) non-finite forms (ben) (b)irregular inflection of

) regular verb
(:)wore. wach (e.g.. visiten)
(f) wasent (c)rago participle + 3

g.. heards)

(d) remainder
(e.g.. sail, visied, opned,
stoled, buld, bnilden,
buildod, buided, writen,
stelen, specken, hearst,
visiter, spentid, stealy,
payid, writned, visitit,
wroted, writ, stealred,
repeid)

D. Auxiliary Incorrect Main Verb
(abbr. a) (abbr. iv)
(a) correct auxiliary (a) infinitive

(b) incorrect tense (b)infinitive + 8
(e.g.. visitis, visit’s
payes, builds, stealis)

(c)past vense of irregular verbs
(d)past tense + 8
{e)incorrect verb form + s

{¢) incorrect number
(d) ron-finite forms (ben)

(¢) incorrect number
and tense

(f) wa, wach, wore, war
(g)ist

99
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III. Non-Passive Formations_

A

Correct but Non-Passive Formations

(a) present tense (-8 in 3rd person sing.)
(b) past tenue

(c)has + past participle
(d)had + past participle
(e)was + ing-form

(f) is + ing-form

(g) future tense

(b)has been + ing-form

(i) are + ing-form

(j) have + past participle
(k) were + ing-form

(1) future progressive

{m) are for sale

{(n) can + infinitive

{o) must + infinitive

(p)am paying .

3B

- Incorrect Non-Passive Formations

Formations with an Auxiliary + a Main Verb

Auxiliary = Have Main Verb

(abbr. a A) (abbr. v A)

(a)has (a) infinitive

(b) had (b) incorrect past participle
(¢) have and lexically u.corrcct verbs
(d)hadn’t (¢) infinitive + s

Auxiliary Varying Main Verb

lapbr. aB) {abbr. v B)

(a)be. been (ben) (a) ing-form

(c)lLave, had. has {b) lexically incorrect

(d) will ing-forms

(e)can

(f) isen't

(g)did

(h)ist

(i) ces
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BEST COPY AVAILABLE

Auxiliary = Will
(abbr. a D)

11 B ¢, Formations With an Auxiliary + a Main Verb (cont)

Main Verb

(abbr. v D)

(a)incorwrect form of infinitive
(b) correct past particinle
(¢)incorrect past participle
(d) infinitive + 8

(e)past participle + 8

Auxiliary = Be

{atbr. a E)

{a) correct auxiliary (was)
(b)incorrect tense

{c) incorrect tense

{d) incorrect number
and tense

Main Verb

(abbr. vV E)

lexically or otherwise incorrect
present participles. (e.g..
scening, spiking, builduing,
bilding, builling, puting,
sellering, writtening wright-
ing, toughting, solding, visting,
pepatrring, sellings. stoling,
peing, speiking. selding.
hering, oping)

Auxiliary = Would
(abbr. a F)

Miin Verb
(abbr. v F)
correct past participle

Auxiliary = Ist
(abbr. a G)

Main Verb
(abbr. v G)

incorrect past participle

Auxiliary Varving
{abbr. a H)
{a)can, can’t

{b) do

(c)don’t

101

Main Verd

(abbr. v H)

(a) correct past participle
(b) incorrect past participle

(c) past tense of irregular
verb



BEST COPY AVAILABLE

IIIB 1. Formations With an Auxiliary + a Main Verb (cont)

Auxiliary Varying Main Verb
(d} does (d) past pacticiple + s
(e) doesn’t (e) infinitive + &
(f) did (f) other incorrect forms
(g) did.n't of infinitive
{(g) lexically incorrect
(h) must verdb form
(i) shouldn’t, should,
shouldn (h) spoks
(j) could

II1 B 2. Verb Formations Consisting of a Main Verb or Two Main
Verbs Only

(a) infinitive only

(b) past tense of irregular verbs + &

(c) other incorrect formations except (d)
(e.g.. teathed, know puten, habe saw, well sell, speak
teacher, wrote, payen, not saw, teach speaking, touch,
toch, tought, spooke, payded, take steel, _eende,
repairer, teacher, teachis, sove, stealer, learn
teacher, do the speaks)

(d) regular inflection of irregular main verb.
(e.g. selled, heared, spended, teached)

(e) incorrect past tense forms

(f) present participle only

(8) incorrect present participle forms

(h) past participle only

-

111 B 3. Verb Formations Consisting of an Auxiliary Only

Be
(a) correct form

(b) incorrect number

{¢) incurrect tense

(d) non-finite forms

{c) incorrect number and tease

102
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1B 3. Verb Formations Consisting of an Auxiliary Only (cont)

Have
(a) has
(b) had

I C. Omission Of the Verbal Part

Q. 103
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APPENDIX E

Tables I and II. Number of Error Types Total and of
Error Types in Classes II and III. Most Frequent
Error Type for Each Verb. Ak and Sk
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APPENDIX F

Types of Errors Formally Described and
Arranged in Rank Order. Ak N = 168
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1F

Types of Errors Formally Described and Arranged in Rank Order.

Ak. N = 168. Frequency of Occurrence
Raw Per cent Rank

Class scores of 2,352 Order
111 B 2 Infinitise of main verb 129 5.48 1
118 Correct auxiliary + regular inflection of

irregular verd é8 4.76* 2
118 Correct auxiliary + remaining incorrect

formations of main verb 104 4.42 3
111 B 2 Regular inflection of irregular verb 70 3.79%% &
ill B 2 Remaining incorrect formations of main verb

except d 89 3.78 5
I1 A Incorrect number and tense of auxiliary ¢

correct main verb 89 3.78
IIT A Is + ing-form . 85 3.6 6
IIT A Past tense of main verb 81 3.4 7
HIA  Was + ing-form 76 3.23 8
I1 A Incorrect tense ot auxiliary + correct

main verb 72 3.06 9
11c Incorrect tense of auxiliary + remaining

incorrect formations of main verb 68 2.89 10
110D Correct auxiliary + infinitive of main verb 65 2.76 n
11D Incorrect tense of auxiliary + infinitive of

main verb , 62 2.64 12
Irc Incorrect tense of auxiliary + regular x

inflection of irregular verd 4 2.38 13
1A Incorrect number of auxiliary + correct

main verbd 4 1.87 14
111 A Third person singular of main verb 44 1.87
110 Incorrect nuaber of auxiliary : {nfinftive

of main verb 43 1.83 15
11c Incorrect number of auxiliary + regular X

inflection of irregular verb 32 1.73 16
11¢ Incorrect number and tense of auxiliary + x

regular inflection of irregular verd 32 1.73
I1¢ Incorrect number and tense of auxiliary +

remaining incorrect formations of main verb 40 1.70 17
118 Correct auxiliary + lexically or otherwise

incorrect present participle 34 1.45 18
11D Wrong number and tense of auxiliary +

infinitive of main verb 32 1.36 19
110 Correct auxiliary + infinitive with s-ending

of mafn verd 32 1.36
111 8 2 Present participle of main verb only 32 1.36

Q .1 2!‘5




Class
It c

1o

I A
IILA
Iro

11 81
1o

111 A

ile
Irse
e
11 e
Inree
IIo

1o

IHIA
Ic

e

18
Iree
IHIA
Iro

11D

11 81
11 e
11 e

Ire

Incorrect number of auxiliary + remaining
incorrect formations of main verb

Incorrect tense of auxiliary + infinitive
of main verbd

Are + ing-form of main verb
Had + past participle of main verbd

Non=-finite form of auxiliary + correct form
of main verd

Did + incorrect past participle of main verd

Incorrect number of auxiliary + infinitive
with s-ending of main verd

Can + infinitive of main verb

Did + correct past participle of main verd
Correct past participle only

Can + correct past participle of main verd
Can + incorrect past participle of main verb
Incorrect present participle of main verb

Mon-finite forms of auxiliary + infinitive
of main verd

Incorrect ni—ber and tense + infinitive with
s-ending

Have + past participle

Non-finite forms of auxiliary + regular
inflection of irregular verd

Non-finite forms of auxiliary + remaining
incorrect formations of main verb

Have + incorrect past participle of main verb
Incorrect past tense forms
Were + ing-form of main verb

Correct auxiliary + past tense of irregular
verbs

Incorrect tense of auxiliary + past tense
of irregular verbs

Had + incorrect past participle
Non-finite form of auxiliary + ing-form

Incorrect tense of auxiliary + lexically
or otherwise incorrect present participles

Correct auxiliary + irregular inflection of
regular verbd

Future tense

127
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Frequency of Occurrence

Raw Per cent
scores of 2,352
30 1.28
26 1R}
25 1.06
17 0.72
15 0.64
14 0.60
12 0.51
12 0.51
10 0.43
9 0.38
8 0.34
8 0.34
8 0.3¢
7 0.30
7 0.30
7 0.30
5 0.27%
6 0.26
6 0.26
6 0.26
6 0.26
4 0.22*
4 0.22%
5 0.21
5 0.21
5 0.21
1 0.20**
4 0.17

Rank
Order

20

21
22
23

L]
]

26

a7
a8
29

30

R



Class
Il
II1 81
IIc

1lr e
Irc

ITA

Iro

IIA

HI g1
I 81
e

Irse
Ir e
1001
Ire1
Iro

Iro
110
Irs
I1o
I1o

IILA

Iren
Ire1l
[1r s
Ire1
Ires3

Have + infinitive
Have, had, has + {ng-form

Incorrect number and tense of auxiliary +
lexically or otherwise incorrect present
participle

Did + infinitive with s-ending

Incorrect spellings of “was“ or “were" + regular
inflection of irregular verd

Incorrect spellings of “was" and “were” +
correct main verb

Incorrect tense of auxiliary + past participle
+ -8

Incorrect spellings of “was“ or “were" +
infinitive

Has + past participle
Has + incorrect past participle
Did + ing-form

Incorrect number of auxiliary + lexically or
otherwise incorrect present participle

Don“t + correct past participle

Should or shouldn“t + correct past participle
Don"t + incorrect past participle

Do + infinitive with s-ending

Incorrect number of auxiliary + past tense of
irregular verb

Correct auxiliary + irregular past tense with
s-ending

Incorrect tense of auxiliary + irregular past
tense + -§

Correct auxiliary + past participle with
s-ending

Non-finite form of auxiliary + infinitive
with s-ending

Incorrect spellings of auxiliary + infinitive
with s-ending

Am + ing-form

Can + infinitive with s-ending
Does + infinitive with s-ending
Must + correct past participle
Did + spoks

Correct form of the auxiliary “be"
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Frequency of Occurrence

Raw

Per cent Rank

scores of 2,352 Order

4
4

W w w w

W W w ww

N AN YN

0017 “
0.17

0.17
0.17

0.16* 37
0.13 38

0.13

0.13
0.13
0.13
0.13

0.13
0.13
0.13
0.13
0.13

o.n* 39
o.1n*
0.n*
0.09 40
0.09

0.09
0.09
0.09
0.09
0.09
0.09
0.09



4F

Frequency of Cccurrence
Raw Per cent Rank

Class scores of 2,352 Order
I11 8 1 Non-finite auxiliary + lexically incorrect
ing-form , 2 0.09 40
I11 B 1 Have + infinitive with s-ending 2 0.09
111 B 3 Incorrect number and tense of “be* 2 0.09
110 Incorrect numb-r and tense of auxiliary + X
past tense of rregular verb with s-ending 1 0.05 4
I11 81 0id + past tense of irregular verb ] 0.05*
111 B2 Past tense of irregular verb with s-ending 1 0.05*
11¢€ Non-finite forms of auxiliary + past participle
with s-anding 1 0.04 42
e Wasent + remaining incorrect formations of
main verb 1 0.04
1Ic Incorrect spelling of past tense of be +
remaining incorrect formations of the main verb 1 0.04
110 Ist + infinitive with s-ending 1 0.04
11D Correct auxiliary + other incorrect verb forms
with s-ending 1 0.04
111 A Must + infinitive 1 0.04
II1 B 1 Has + infinitive 1 0.04
II1 B 1 Had + infinitive 1 0.04
II1 B1 Has + infinitive with s-ending 1 0.04
111 B1 Can + ing-form 1 0.04
III B1 Isen"t + ing-form 1 0.04
II1 B1 Ees + ing-form 1 0.04
II1 B1 Wil + incorrect form of infinitive 1 0.04
II1 B 1 Will + correct past participle 1 0.04
II1 B 1 Will + incorrect past participle 1 0.04
II1 B 1 Didn"t + correct past participle 1 0.04
II1 B 1 Can + lexically incorrect verb form 1 0.04
II1 B 1 Could + correct past participle 1 0.04
111 81 Didn"t + lexically incorrect verb form 1 0.04
111 6 3 Incorrect number of “be" 1 0.04
111 B3 Non-finite form of “be" 1 0.04
111 B 3 Does + incorrect past participle 1 0.04

The figures provided with one asterisk have been calculated on the total
11x168+1,848 and the figure with two asterisks on the total 3x168s504.
2,352 is the sum total of the number of test items x the number of pupils

in AK {14x168).
o ‘n K (14x168) 1,2!5)




APPENDIX G

Types of Errors Formally Deacribed and
Arranged in Rank Order. Sk N = 256
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16
Types of Errors Formally Described and Arranged in Rank Order.

Sk. N = 256,
Frequency of Occurrence
Raw Per cent Rank

Class scores of 3,584 Order
I1se Correct auxiliary + regular inflections .

of irregular verb 264 9.38 1
ITA Incorrect number of auxiliary + correct main verd 253 7.06 2
ILA Incorrect tense of auxiliary + correct main verd 245 6.84 3
118 Correct auxiliary + remaining incorrect forma-

tions of main verb 181 5.0 4
ITA Incorrect number and tense of auxiliary +

correct past participle 126 3.582 5
I1D Correct auxiliary + infinitive of main verb 124 3.46 6
It c Incorrect tense of auxiliary + regular »

inflection of irregular verb 62 2.20 7
II A Is + ing-form 77 2.15 8
III A Mas ¢+ ing-form 73 2.04 9
I1¢C Incorrect number of auxiliary plus rematning ,

incorrect formations of main verd 56 1.56 10
Irc Incorrect number of auxiliary + reguiar X

inflection of irregular verb 43 1.53 n
IIL A Past tense of main verd 54 1.51 12
III A Are + ing-form 83 1.48 13
I1 D incorrect tense of auxiliary + inf. of main verdb 49 1.37 14
I1 D Incorrect number of auxiliary + infinitive

of main verd 37 1.03 15
I C Incorrect tense of auxiliary + other incorrect

formations of main vard 37 1.03
I11 B 2 Infinitive only 2 0.90 16
I1C Incorrect tense and number of auxiliary + x

regular inflection of irregular verb 21 0.75 17
III B 2 Other incorrect formations of mafn verb 22 0.61 19
II1 B2 Regular inflection of irregular main verb 16 0.57* 19
Il B Correct auxiliary + lexically or otherwise

incorrect present participles 20 0.56 20
I1 D Correct auxiliary + past tense of irreavlar verb 15 0.53* 2
Irc Incorrect number and tense + remaining in-

correct formations of main verd 18 0.50 22
I10 Incorrect number and tense + infinitive of

®main verb 18 0.50
I1o Correct auxiliary + infinitive of main verd 18 0.50
III A 3rd person of main verd 16 0.45 23
ILA Non-finite form of auxiliary + correct main

verb y 12 033
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26

Frequency of Occurrence
Raw Per cent Rank

Class scores of 3.564 Order
I11 8 1 Incorrect number of auxiliary + lexically
or otherwise incorrect present participles N 0.31 25
IT 8 Correct auxiliary + past participle with -s 10 0.28 26
III B1 Will + correct past participle 9 0.25 27
III A bere + ing-form 9 0.25
Inc Incorrect number + past participle + -s 6 0.17 28
II1 B 1 Have + past participle 6 0.17
III B1 Can + infinitive + = 6 0.12
II1 B 1 Had + past participle 5 0.14 29
I1D Incorrect tense of auxiliary + past tense X
of irregular verbs 4 0.14
IIC Incorrect tense of auxiliary + irregular XX
inflection of regular verb 1 0.13 30
IIC Non-finite form of auxiliary + remaining
{ncorrect formations of main verd 4 e.Nn AN
III A Future tense 4 0.N
IIIB1 Wi + ing-form 4 o.n
III B 1 Did + correct past participle 4 o.N
IIc Non-finite forms of auxiliary + regular X
inflection of irregular main verd 3 o.mn
I1 A Incorrect spellings of auxiliary + correct
form of main verd 3 0.08 32
1o Non-finite forms + infinitive of main verb 3 0.08
IID Incorrect tense of auxiliary + infintive + g 3 0.08
II1 B 1 Has + past participle 3 0.08
II1 B 1 Have + infinitive + < 3 0.08
III B 1 Non-finite forms of auxiliary + ing-form 3 0.08
II1 B1 Will + incorrect past participles 3 0.08
I1C Incorrect tense of zuxiliary + lexically
or otherwise incorrect present participles 3 0.08
II1 B 1 Can + correct past participle 3 0.28
III B 1 Had + infinitive with an s-ending 3 0.08
I11 8 3 Incorrect tense of “Be" 3 0.08
IID Incorrect tense of auxiliary + past tense X
of irregular verb + -g 2 0.07 33
II1 B 1 Did + past tense of irregular verb 2 0.07*
IID Incorrect number of auxiliary + infinitive
with s-ending 2 0.06 34
III A Can + infinitive 2 0.06
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Frequency of Occurrence

Raw Per cent Rank
Class scores of 3,584 Order

111 81 Have + incorrect past participle or lexcially

incorrect verds 2 0.06 34
111 81 Can + ing-form 2 0.06
HIB 1 W + infinitive +% 2 0.06
II1 81 Would + correct past participle 2 0.06
111 B1 Does + infinitive + -5 2 0.06
111 B 1 Can ¢ past participle + -s 2 0.06
111 B3 Correct form of "Be* 2 0.06
110 Incorrect number of auxiliary + past tense
of irregular verb ) 0.04* 35
118 Correct suxiliary + incorrect past
participle + -5 ] 0.03 36
II1 81 Non-finite forms of auxiliary + infinitive + -5 1 0.C3
IIT A Future progressive ] 0.03
lII A Correct periphrasis (are for sale) 1 0.03
II1 B 1 Had + infinitive 1 0.03
III B 1 Has + incorrect past participle ] 0.03
II1 B 1 Had + incorrect past participle ] 0.03
II1 B1 Have + infinitive ] 0.03
III B1 Hadn"t + infinitive + -s ] 0.03
I11 B 1 Have, had, has + ing-form ] 0.23
I11 81 Wil « past participle with s-ending | 0.03
111 B 1 Iste incorrect past participle ] 0.03
II1 B1 Didn"t + correct past participle ] 0.03
I11 81 Don’t + correct past participle ] 0.03
I11 81 Can + other incorrect forms of infinitive 1 0.03
I11 B 1 Did + incorrect past participle ] 0.03
111 B 2 Present participle 1 0.03
111 B 2 Incorrect present participle 1 0.03
11183 Do ] 0.03

The sums provided with an asterisk have been calculated on the tota) 2,816
and with two asterisks on the tota) 768. 3,854 is the sum tota) of the
number of test items x the number of pupils in Sk (14x256).
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sarosrraraay  BEST COPY NIAULABIE

PEDAGOGISKA INSTITUTIONEN VID LARARHOGSKOLAN 1 GOTEBORG

i. Smi:&t. K-G & Engstrtm, R. TV-observationer av liraraktivi-
teter i klassrummet. Januari 1966

2. Stukht, K-G & Engstrom, R (red). Samnordisk specialpedago-
gisk forskning. Rapport frin konferens i Goteborg april 1966,
December 1966

3. Stukat, K-G & Engstrém, R (red). Li&rarhtgskolornas pedagogik-
konferens lisdret 1966-67. November 1967

4. Klingberg, G. Spriklig-stilistisk struktur i barn- och vuxen-
litteratur, Kvantitativa understkningar sver den pedagogiska
adaptationen. November 1968

5. Bladini, U-B. MAlbeskrivningar i dmnet svenska ps lhgstadiet.
SISU-projektet 1. December 1968

6. Brusling, Chr. Sexualundervisaingen i irskurs 9. Ean attityd-
undersokning bland biologi~ och kristendomslirare.
Februari 1969

7. Olsson, H & Osterberg, 1. Mllbeskrivningar i démnct matematik
pd 1igstadiet. SISU-projektet 2. April 1969

8. Stangvik, G (red). Ftrberedaade studier rbrande lésning av
socialt viktiga ord i triiningsskolan. Samnordiska projektet
i specialpedagogik {. Maj 1969

9. Lewerth, A k Stangvix. G. Lianing av socialt viktiga ord.
Ett {orstk med programmerad undervisning for utvecklings-
stdrda. Samnordiska projektet i specialpedagogik 2. Maj 1969

10. Obrink, J. Talbegreppens utveckling hos intellektucllt retarde-
rade barn. Juni 1969

1. Lindblad, T. Implicit and Explicit - An experiment in Applied
Psycholinguistics, Assessing Different Method: of Teaching
Grammatical Structures in English as a Foreign Language.
GUME-projektet 1. Juni 1969 :

12. Carlsson, 1. Implicit and Explicit - An experiment in Applied
Psycholinguistics, Assessing Di {ferent Methods of Teaching
Grammatical Structures in English as a Foreign Language.
GUME-projektet 2. September 1969

13. Olsson, M. Implicit and Explicit - An experiment in Applied
Psycholinguistics, Assessing Different Methods of Teaching
Grammutical Structures in English as a Foreiga Language.
GUME-projoktet 3. September 1969

14. Levin, L. Implicit och Explicit. En jimforande studie av olika
metoder att lira ut grammatiska strukturer i engelska. Sam-
manfattande rapport av tre filt{drsdk. GUME-projektet 4

15. Klingberg, G. Barn- och ungdomslitteraturforskning., Omrdden -
metoder - terininologi. Scptember 1969
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16.

17.

18.

19,

20,

21.
22.
23.

24,

25.
26.
21.

28.

29.

¥ 3o.

3 v 34.

gEST COPY AVAILABLE

Obrink, J. Evaluering av ett pedagogiskt fératk med st rukturesat’
matematikmaterial, Januari 1970

Ersman, A. Evaluering av SUM-projektet drskurs 4. SUM-
projektet. Svenskundervisning pd mellanstadict. September 1970

Stengvik, G. Effckter av spesialundervisning. En kritisk over-
sikt og et egot empirisk bidrag. Samnordisk prosjekt i apesial -
pedagogikk. Oktober 1970

Osterberg-Karlsson, 1. Konsonantens teckning efter kort vokal.
Konstruktion och funktionsutprtvning av tvé programmerade
inl&rningematerial for 1igpresterande elcver. SISU-projektet 3.
November 1970

Bladini, U-B. Konsonantens teckning efter kort vokal. En ex-
perimentell understkaing av tvd triningsmotoder i stavning
for 1igpresterande elever. SISU-projektet 4. Mars 1971

Pete:son. S. Vad vct grundskoleeleven om kartan? Oktober
197

Brusling, Chr. Fri skrivning pi ligstadiet. Effekler av sprik-
tvande samtal efter stimulering med ljudband. Oktober 1974

Dahlgren, H & Zackrisson, E. Lirarkandidaters syn pd ITV.
En enkiitstudie. Oktober 1971

Bredinge, G m fl. Didaktisk processananlys. Presentation av
syften, uppliggning, understkningsgrupper och underssknings-
instrument samt ndgra beskrivande duta. DPA-projektet .
November 1974

Levin, L. m 1 (red). Rapport frin konferens i Gymnastikpeda-
gogik. Goteboiy decemberi97i. Deccmber 1971

Lewerth, A & Stangvik, G. Aktuell specialpedagogisk forskning
i Danmark, Norge och Sverige &r 1966-1969. Deccinber 1971

Ersman, A. Evaluering av SUM-projektet &rskurs 5. SUM-
projektct. Svenskundervisning pd mellanstadict. Mars 1972

Bredinge, G & Odhagen, T. Didaktisk processanalys. Ett
studiumn av lirar- och elevbeteenden i klassrumassituationen.
DPA-projektet 2. April 1972

Gustafsson, B k Stigcbrandt, E. Vad kénnelecknar undervisning
i hjilpklass? En jimf{drelse mellan undervisningsproceseer
3 hjslpklass ock vanlig klass. Maj 1972

Leimar, U. Ett forstk med individualiserad listréning som
bygger pA barnens cget sprik. Maj1972

Bladini, U-B, Stodmaterial i svenska och matematil. for lgpres:
terande clever. Konstruktion och prelimindr utprévning i &cs-
kurserna § - 3, Scptember 1972

Obrink, J. Uppftljuing av ctt pedagogiskt f6rsok med struktu-
rexat matematikmaterial. Oktober 1972
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33,

35.

36.

37.

39.

40.

41,

42.

43.

4.

45,

‘6.

47,

BEST COPY AVAILABLE

Sverud, K-A, Utveckling och utvirdering av inliiraingsorienterade
aktiviteter i forskolan, Forskoleprojektet i, Oktober 1972

Jakobsson, A-K & Tobiasson, I. Behandling av aggressivitet hos
forskolebarn. Ett forsdk till metodutveckling, Fdrskolepro-
jektet 2. Oktober 1972

Kirrby, G, Ekholm, B & G:nnerud-Menssén, E. Projektet Sociali-
sationsprocessen i forskolan. Bakgrund, mélsittning och beakriv-
ning av fsrundersdkning, Projektet Socialisationsprocessen i fér-
skolan §. December 1972

Ersman, A. Evaluering av SUM-projektet &rskurs 6. SUM-projektet.
Svenskundervisning pd mellanstadiet. December 1972

Hagalm, 1. LA&rarattityder till SISU-materialet. SISU-projokset 6.
Januari 1973

Larsson, L & Odhagen, T. Studiegrupper - gruppstyrda studier.
Ett fsrstk med gruppcentrerade pedagogikstudier pd mellansta-
dielirarlinjen. DPA-projektet 4. Januari 1973

Lindblad, T. Klasslirarkundidaternas sprkiirdighet. Fursok
med diagnostiska prov i engelska pd klasslirarlinjerna. GUME/
prov. Februari 1973

Sotterlind, S. Gymnastikundervisningen i &rskurs 7 och 8. En enkit-
studic i Karlstads kommun 1270-197¢. Gymnastikprojektet 2.
Mars 1973

Bladini, U-B (Red). Elevattityder till SISU-materialet. En sam-
manstillning av specialarbeten vid speciallirarlinjen. Lirarhbtg-
skolan i Goteborg. SISU-projektet 7, Mars 1973

Olsson, H. SISU-material. En beskrivaing av inom projektet fram-
stiillda och utprévade l&romedelsprototyper. SiSU-projektet 8.
Maj 1973

Aldén, B. Uppf8ljning i &k 1 av ett strukturerat och milinriktat for-
skoleprogram. FOrskoleprojcktet 3. Maj 1973

Agren, M. Strategier {8r grundskolans litteraturundervisning. Ett
urval procedurer ur internationell metodisk litteratur insatta i ett
milanalytiskt sammanhang. LIGRU-projektet. Oktobur 1973

Agren, B. Recensioner av barn- och ungdomsbtcker. En prototyp
till ett hjklpmede] for undervisniagen i grundskolan. LIGR!T-pro-
jektot. Oktober 1973

Kilborn, W. Multiplikationstabellen. Evaluering av en metodisk
modell. SISU-projektet 14, Oktober 1973

Larsson, L & Odhagen, T. Studiegrupper - gruppstyrda studier.

Ett fdrstk sucd gruppcentrerade pedago ikstudier pd mellanstadie-
lirarlinjen. 1I. DPA-proiskiet 5. Oktuber 1973
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49.

$0.

51.

52.

53,

54.

55,

56.

57.

BEST COPY AVAILABLE

Bladini, U-B. Inlirningseifekter av SISU-materialet,
SISU-projektet 9. Oktober 1973

Olssom, #. SISU-materialet i klass och klinik. Elevers och
irarcs aktiviteter vid anvéindande av S|SU-materialet. En
observationsstudie. SISU-projektet 30. Oktober 1973

Ekholm, B. Samarbetstrining i {Srskolan. Er fsrunderssk-
ning. Projektet Socialisationsprocessen § {8rskolan 2.
November 1973 .

Gannerud-Menssén, E & Térner, P. Social insikt hos barn
§ forskolan. En frunderstkning. Projcktet Socialisations-
processen i forskolan 3, November 1973

Sverud, K-A. Processanalytisk studie av {orskolldrarutbild-
ningen. Nigra teoretiska utgdngspunkter FRU-projektot §.
Processanalytisk studie av {Yrskollirarutbildningen.
Februari 1974

Hallin, G. Bur liroplanens undervinningngrincipcr kommer
tMm nlttryck i n&gra olika skolimnen i &k 6. DPA-projektet 6.
aj 1974

Klingberg, G. Undervisningsmilen for smnet cngcleka i Lgr 69.
En mildokumentanalys. Maj 1974

Svensson, M. Skapande dramatik i {Urskolan. Ett forsdk til)
metodutveckling. Projektct Sociulisationsprocessen i
forskolan 4. Juni 1974

Ingvarsen, A. Li&rare och undorvisning. Samband mellan
liraregenskaper, klasskarakteristika och undervisnings-
process. DPA-projekiet 7. Juni 1974

Lowerth, A, Att {rebygpa skolsvirigheter. Redovisning
av kompensatoriska program i {6rskolegrupper. Juni 1974



BEST COPY AVAILABLE

DEPARTMENT OF EDUCATIONAL RESEARCH, GOTHENBURG
SCHOOL OF EDUCATION
Research Bulletins:

{. Levin, L. Implicit and Explicit - A Synopsis of Three Parallel
Experiments in Applied Psycholinguistics Assessing Different
Methods of Teachiag Grammatical Structures in English as a
Foreign Language. The GUME Project. December 1969

2. Klingberg, G. The Fantastic Tale for Children. A Genre Study
from the Viewpoints of Literary and Educaticnal Research.
February 1970

3. Kiisridinen, R. The Factor Structure of Intellectual Abilities and
Signal Sight Vocabulary Learning at Modera e and Severe Levels
of Preliterate Mental Retardation. The Scandinavian Research
Group on Special Education. June 1970

4. Stukit, K-G. Teacher Role in Change. Project DPA, October
1970

5. Klingberg, G. A Scheme for the Claseification of Educational
Objectives. The LIGRU Project. Novembsr 1970

6. Lindblad, T. & Levin, L. Teaching Grammar. An Experiment in
Applied Psycholinguistics, Assessing Three Different Methods of
Teaching Grammatical Structures in English as a Foreign
Language. The GUME Project. December 1970

7. Levin, L. & Olsson, M. Learning Grammar, An Experiment in
Applied Psycholinguistics, Asscssing Three Different Methods
of Teaching Grammatical Structures in English as a Foreign
Language. The GUME Project. January 1971

8. Klingberg, G. & Agren, B, Objectives Stated for the Usc of
Literaturc at School. An Empirical Analysis. Part{i, The
LIGRU Project. May 1974

9. Klingberg, G. & Agren, B. Objcctives Stated for the Use of
Literature at School, An Empirical Analysis. Part1l: Appen-
dices. The LIGRU Project. May 1971

10. von Elek, T. &k Oskarsson, M. Teaching Foreign Language
Grammar to Adults. A Comparative Study. The GUME/Adults
Project. May 1972

11. Klingberg, G. & Agren, B, Expert Opinions on the Use of Litera-
turc in the Swedish Comprehensive School. A Tarxonomic
Approach to Requirement Analysis. The LIGRU I'roject.

May 1972

12. Olsson, M. Intclligibility. A Study of Errors and Thai: Importance.
The GUME Project. May 1972

3. Klingberg, G. & Agren, M. Planning Literary Instruction. A
Discussion of the Curricular Objectives for the Teaching of

- Literature in the Swodish Comprshensive Schuol and a Rationale
for Objective -Procedurc-Criterion Units. The LIGRU Project.
December 1972 l 3 8




id.

15.

16.

17.

BEST(‘.OPY AVAILABLE

Brusling, Chr. & Tingsell, J-G. Self-Observation and Self-
Analysis in Teacher Training. Teaching Materials and
Curriculum togsther with Preliminary Findings on Their
Usc. The Microteaching Projekct. April 1973

Klingberg, G: Goal-based Literary Instruction. A Summary
of the Basic Analyses of the LIGRU Project ~1d a Programme
for Practical Application and Further Rescarch, The LIGRU
Project. June 1973 :

von Elek, T. & Oskarsson, M. A Replication Study in
Teaching Foreign Language Grammar to Adults. The
GUME/Adults Project. August 1973

Stukit, K-G. The Present Situation and Trends of Research
in the Field of Special Education: Sweden and other
Scandinavian Countries. /Offprint from: The Precsent
Situation and Trends of Research in the Field of Special
Educatica. UNESCO, 1973/ December 1973 .
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BEST COPY AVAILABLE

PEDAGOGISKA INSTITUTIONEN VID LARARHUGSKOLAN 1 GOTEBORG

1.
2.

3.

4.

5.

6.

7.

9.

10.

11.
12.

13.

14.
15,

16.

17.

Stangvik, G. Angst og skoleprestasjen. Mars 1972

Tingsell, J-G. Beteendeobservationer med mekanisk registrar-
utrustning. Maj 1972

Brusling, Chr. Effects of cued modelling procedures and self-
confrontation in a microteaching satting aimed at devaloping
non-verbal behavior. Maj 1972

Stangvik, G. Svagt begdvade elevers popularitet i skolklassen.
Juni 1972

Dahigren, H & McDowall, M. Dokumentation- och litteratur-
stkning med hjilp av dator. Oktober 1972

Kilborn, W. SISU-materialet i matematik som ctt hierarkiskt
system. November 1972

Leimar, Ulrika. LTG-fSrstket i forskolan. Rapport om ut-
provning i f6rskola réd en metod {8r sprik- och begrepps-
inllirning som utgdr frin barnens eget sprik. November 1972

Oskarsson, M., Sprikinlirning hos vuxna. En sammanfattning
av tvd jimfsrande met~dstudier. November 1972

Kidrisinen, R. Differences in ability factor profiles between
mengoloid and nonmongoloid retarded subjects in discriminant
analysis and after covariance adjustments. November 1972

Kifriiinen, R. Discrimination learning differences between
mongolaid and nonmongoloid mentally retarded subjects.
November 1972

Sammanstillning av fo~skningsprojekt 1972/1973, December 1972

Stapgvik, G. Invandrarbam i skolklassen. En sammunstillning
av data fridn tro specialarbeten. Januari 1973

Brusling, Chr & Tingsell, J-G. Sjilvobservation och sjilvanalys
1 l4rarutbildningen. Ett 1iromedel med tillhbrande studieging
samt preliminira erfarenheter av dess anvindning. Februari
1973

Rapporter och tryckta skrifter utgivna under &r 1972. Mars 1973

Gustavsson, S & Olsson, L. Attityder och attitydfrindringar
i gymnastik. Intervju- och enkitundersdkning med en grupp
elever 1 8k 9, vilka i &k 7 hade beddmts som svagmotiverade .
i gymnastik. Gymnastik och idrottsprojektet 3. Maj 1973 F P

..

Gustafsson, B. & Stigebrandt, E. Funderingar kring begreppet
sjélvuppfattning. SIS-projcktet §, Juni 1973

-

Sammanstilining av forskningsprojcki bd 1973/74. Augusti 1973
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‘8.

‘9.

zo.

z‘.

zz.

23,

24.

25.

26.

217.

28.

Klingberg, G. Mélstyrd litteraturundervisning. En kort
redogdrelse for LIGRU-projektet. S#rtryck ur Meddelelser

fra Dansk-laererforeningen (Gyldendal) 4, December 1973,
8 339-359. December 1973

Oskarsson, M. Assessing the Relative Efiecctivencss of
Two Methods of Teaching English to Adults. Offprint
from Internationa) Review of Applied Linguistics in
Language Teaching (J. Groos Verlag) X1/3 1973.
Februari 1974

Rapporter och tryckta skrifter utgivaa under &r 1973. '
Februari 1974 :

Lewerth, A, Idcntitetlupplcvcl;et { barnbécker. SIS-projektet 2,
Mars 1974

Sverud K-A. Nigra frigor till dig som &r lirare eller
lira.kandidat vid férskoleseminariumm., FRU-projckict 2.,
Mars 1974

Lindblad, T. Forsdk med centrala slutprov i engelska
i klasslirarutbildningen - en preliminir redoviening.
GUME/Prov. April 1974

Bengtoson, L-E & Idegdrd, L. Samband mecllun allminbegdv.
ning - kunskaper i idrott - idroticintrcsce i 4rskurs 3 och 6.
GAlS-projcktet 4. Maj 1974

Bredinges, G & Tingscll, J-G
Transfer and adaptation to Swedish teacher training of
minicourse 1: Effective Questioning. Project DPA.
Juni 1974 :

Ernestam, O & Sverud, K-A. 1 Férskoleprojektets f4riting -
ning. FRU-projektet 3. Juli 1974

Olsson, M. A study of errors. Frequencles, origin and
eficcts. Augusti 1974

Sammanstéllning av forskningeprojekt 1974/1975.
Augusii 1974
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