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ABSTRACT

The Carser Opgortunities Program (COP} provides indlviduals
from low=-income communitles an opportunity to acquire work and
academic experiences that would help them qualify for a better
career in education or & related field. Since 1970, 348 persons
have been successfully admitted in the program. To date 131 (38%)
have graduated from college; 111 (30%) have withdrawn.

COP Trainees serve elementary schools and.cet Sat Centers.
The Trainees provide small group and individual ized instruction.
The principals and teachers of the participating schools agreed
that the performance and service of the Trainees were excellent.

The cooperating principals, although agreeing that the
program was good for trainlng future teachers, felt (1) that the
scheduling of Tralnee service should be coordinated through the
schools. The Trainees felt a need for a better communication

system and more group counsellng.




CAREER OPPORTUNITIES PROGRAM

The Career Opportunities Program (COP) Is a work-study program
designed to assist Individuals from low-income clrcumstances find oppor=
tunities for new career patterns. Participants In the program, COP
Trainees, consist of auxiliary personnel employed by the School District
. (T.e., Aldes) and personnel recruited from the Model Cities community.

The program also incorporates the career _ladder concept which facilitates
the upgrading of personnel into higher job level assignments (contingent
upon the successful completion of college course work).

COP Trainees recelve work experiences in the elsmentary schools and
Get Set Day Care Centers in Philadelphia. The COP Trainees serve as part
of the Instructional team In the elementary schools and Get Set Day Care
Centers to which they are assigned, The COP Trainees serve as instruc-
tloﬁai aldes who bring both rich background experiences for the children

and more highly trained assistance for the classroom teacher.

COP Trainees receive study experiences through their matriculation
In undergraduate programs at one of three local colleges: Cabrint College,
Community College of Philadelphia, Temple University. As undergraduate
students enrolled in a pre-education c.rriculum, the COP Trainee Is
expected to conform to the regulations of the Institutions and to maintain
an acceptable grade point average.
EXPECTED OUTCOMES

It Is expected that the educationel opportunities for preschool and
elementary school children will improve as the results of having more

qualifled aldes assist in small group and individualized Instruction. It




Is also expected that having auxiliary personnel assuming new roles In
the classroom would improve .the self~impage of the children and other
paraprofessionals. On a secondary level, it is expected that the school
district and cooperating colleges will begin to reconsider some of their

teacher training practices and policles.

MODE OF OPERATION

Most of COP Trainees (85%) were assigned to elementary schools where
they served in gtndergarten to grade 5 classes. Those assigned to Get
Set Day Care Centers (15%) worked as assistant Instructors or genaral
aldes. The majority of the COP Trainees provided small group instruction
(87%) for those children having the greatest learning needs. Cooperative
lesson-planning activities are also provided. in cooperative lesson=
planning activities the COP Trainee helps to plan lessons and prepares
instructional materlals for the classroom. In some cases, the COP Tralnee
provides Individualized instruction and assists In classroom management
procedures such as the administration of tests, the marking of homework,
or the presentation of reinforcement exsrcises.

COP Trainees also perform some noninstructional tasks. They supervise
children in the lunchroom, at assemblies, or at recess. They also take
attendance and record pupil progress Information. In some schools COP
Tralnees work with the clity-wide reading program or with commercially
prepared reading materials. A few work in Title | Reading Skill Centers,

the Bllingual Program, the Intensive Learning Center, and resource teams.

PREVIOUS FINDINGS
The 1972-1973 evaluation showed that 89% of the COP Tralnees were



high school graduates who had attended either a comprehensive or regular
senfor high school. Most of them received either an academic or general
diploma (69%). More than 85% of their supervisors and participating
teachers rated them as having satisfactory attitudes, performance, and
adult model characteristics. More than 85% of them had between a 2.0 and
3.9 grade point average (letter grade of C or better). At least 88% of
the sampled trainees had earnad more than fifty approved college credits.
The rate of withdrawal from the program declined by 8.5% {(from 11% to
2.5%).

THE 1973-1974 EVALUATION

The current year's evaluation of the Career Opportunities Program
was designed to gather survey Information from all program participants.
The survey technique differs from that of previous years. The survey
instruments were designed to gather more In~depth information about the
COP Tralnees, the kinds of services they have provided, the relative
changeg of thelr roles In the classrooms, and their perceptions of the
program Itself. Care was taken to compare &nd contrast the three status
groups within the current program: active participants, persons from
the Linkage group, and those who have graduated. In as many cases as
possible, comparisons were made between the responses of Mode! Citles
and In-house Tralnees.

Principal and teacher surveys were designed to have a number of
common questionsy That Is, both groybs were asked different versions of
the same questions. This technique was used to verify the general re-

actions of the two groups and to test the stability of their responses.



Since the numher of particlipants In each group was different, the llke-
Ilhood of persons from the school who would have received a complete set

of survey Instruments was kept to a minimum.

ATTAINMENT OF 03JECTIVES

Objective I: To Increase the academic achlevement of children with low

I ncome backarounds and to devclgg behavior patterns sugggrtlve of thelr

own Iearnlnﬁ. (Increased academic achlevement Is defined as progressing

at 2 rate equal to the average class at a specific grade within the
school's district. Improved supportive learning is defined as Instruc-
tional practices which encourage Individualized Instruction and/or small
group sesslons,)

At the time of the preparation of this draft, the achlevement scores
of the puplls In the respective schools was not avallable. This
snalysis will be made and presented as an addendum to the report or the
final copy of the report may be deiayed for the Inciusion.

To medsure the extent to which Iinstructional practices had been
changed as a reasult of having the COP Tralnees, sections from the sur -=ys
of the princlpals, cooperating teachers and COP Tralinees were analyzed.
The analysis consisted of determining the amount of time the COP Tralne-s
were Involved In the Instructicn of small group and/or individuallized units.
in addition, information was gathereu to ascertaln whether ths role and
responsibiiities of the COP Tra nee changed as they earned more college .
credits. The principals were asied whether having paraprofessionals with
advanced knowledge in education caused them to alter in any way the general

Instructional plans and/or strateglies of thelr schools.



Resuits

Forty five percent (41) of the schools and Get Set Centers being
served by COP Trainees (as of September 1972) ware surveyed. The survey
showed that most of the schools had one or iwo COP Tralnees (see Table A).
About half of the school had been served by COP Tralnees for four con-
secutive years. Fifty percent of the principals reported that having
the COP Trainees In thelr schools Increased the schools' capablility for
implementing their overall program and for individualizing instruction.
About one third of them stoted that the COP Tralnees had caused the
infusion of new Instructional ideas and methodologles and had motivated
other aldes, their pupils, and their community. They also noted that they
were able to distinguish the kinds and level of service COP Tralnees
provided from those with a lower level of professional training. These
findings are shown In Tuble 1. Table 2 shows the ratings the principals
gave to their COP Trainees. Fifty two percent (22) of the principals
gave the COP Trainees excellent ratings on their classrcom performance.
However, there was one COP Trainee who was rated unsatisfactory.

A forty-percent random sample was made of the coopefatlng teachers
(as of the December 1973 sssignment). The results of the survey of 30
teachers showed that 63% of the teachers (19) had received two or more
consecutive years of service from the same COP Tralnee (sce Table 3).
Three teachers had the same COP Vrainees for more thun three years. In
the main, the teachers reported that in the majority of the cases, they
had an opportunity to receive the services of the same COP Trainee and,
therefore, did not have to spend a lot of time training new paraprofes=

sionals. In only about one third of the cases did the teachers have



TABLE 1

A Listing of the Prominant Benafits the Principals
of the Participating Schools Have ldentifled

Percentage
Number of of Principals
v Principals “Making the
Beneflts Schools Recelved Responding Judgment
. Increased capability for Implementating 22 543
the overall grograms of the school
Increased capability to individualize 1S 463
instructional program to meet pupl)
needs
Infusion of most recent ideas and 16 39%
methodologlies of education Into
practices of teachers and school
More knowledgeable aldes In the 15 37%
classrooms
Motivation for other aldes, the 15 37%
puplls, and the community
Increased opportunity for acquliring 1 27%
(or tralning) quallfied, practical,
and effective teachers
Incrcased leadership roles for 6 15%

regular teachers

10




BEST COPY AUAILABLE

TABLE 2

Participating Principels® Ratings of the Classroom
Performance of Active COP Trsinees

Percentage
Rating Number of of Principals
Categories Principals Making Rating
) Excel lent 22 52%
Good 19 Lsg
Falr - -
Poor 1 3%
Total 42e 1002
%Total Includes rating of the dismissed Tralnee.
TABLE 3
Level of Continuous Service Recelved by
Participating Classrooms
evenasen ——— _.__'-—
Number of Years " Number of Percentage of
Having Services Classrooms Classrooms
of COP Trainees Served Served
[ ]
One year (R 37%
Two years 1 37%
Three years 5 26%
More than three years 3 10%
Total 30 1003

11
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COP Trainses for only one year.
in Table 4 we see the kinds of classroom responsibllities and dutles
the cooperating teachers azsigned their COP Trainees. Inttially, all the
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cooperating teachers use:s their COP Trainees for individua! and small
group Instruction In rzading and mathematics. Two thirds of them used the
COP Trainees to supervise some whole class and/or Independent activitles,
such as story tel'ing and pleytime. Half of the cooperating teachars had
the COP Trainees prepare and present audiovisual aldes and Iastructional
materlals. The cocperating teachers also assigned some nonlnstructlonal
duties: taxking the dally roll, monitoring the chlldren in the hallways,

Two fifths (17) of the cooperating teachers indicated that they had
signlficantiy changed the responsibilities of their COP Trainees. They
permitted the COP Trainees to Instruct for longer periods of time to assume
more professional responsibility, and to plan/demonstrate Instructional
lessons.

Overall ratings of the performance of ~he COP Trainees Is given In
Table 5. More than half of the cooperating teachers rated the classroom
performence of their COP Trainees to be exce!lent; 42% rated them as being
gcod; and 6% rated their performance as being fair,

All of the survey information about the Impact of the COP Tralrees
on Improved supportive learning indicate that the presence of the Trainees
had a positive effect on the ability of the schouls tc individualize
Instruction and to provide small greup Instruction. Both principals and
cooperating teachers felt that the Trainees were able to previde a greater

ievel of Instructional support than those generally offered by other clascs-

room paraprofessionals. The Increased support was seen as an opportunity

12



TABLE &4

Initial and Changes In Classroom Responsibilities
and/or Duties Assigned to COP Tralnees
by Their Cooperating Teachers

— ——e
— —

Percentage
) Number of of Teachers
: Assignments and/or Dutles Performed Cooperating Making the
by COF Trainees Teachers Assignment
Initia! Classroom Responsibilities?
individual and small group instruction 30 10038
in reading and mathematics
Supervise some whole class and/or 19 £3%
Independent activities (l.e., story
telling, play)
Prepare and use audio-visual and 15 50%
Instructional materials (i.e.,
flimstrips, bulletin boards)
Maintain dally and monthly attendance 9 30%
records
Plan and demonstrate lessons (i.e., 8 27%
readiness activities, circle time)
Monitoring halls, gym, entrances, etc. 3 10%

Change in Duties as Result of More College Creditsb

Increased length and leve! of teaching 12 --
- assignments (i.e., soclal studles,
whole class)
Given more professional responsibility 9 -

Plan and demonstrate lessons 8 -

Four-fifths (N = 24) of the Cooperating Teachers indicated that the
COP Trainees were involved in planning classroom activitles.

hHore than two-fifths (N = 17) of the Cooperating Teachers indicated
that they had chienged significantly the assigned role and responsibilities
and/or duties of their COP Trainee(s).

‘ Q 13
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TABLE 5

Cooperating Teachers' Ratings of the Classroom
Performance of Act!.,2 COP Trainees

Number of Percentage
Rating Cooperating of Teachers
Categories Teachers Making Ratlng

Excel lent 16 52%
Good 13 h23
Falr 2 63
Poor - -
Total 312 1003

*one Cooperating Teacher rated a pravious COP Trainee,

for extending the Instructional time for the pupils and for incroasing the
quality of their education. Therefore, the objective for the encourage-
ment of individualized and/or small group instruction was achieved.

Objective 2: To provide previously denied individuals from low=income

communities an opportunity to obtain success In a new career cholce,

As of May 1974, 348 individuals from low-income communities have
participated in the Career Opportunities Program, A listing of the compo-
sition of the participants, as of May 1974, Is presented in Table 6. In
the Table we see that 130 of the Trainees were from the Model Citles
community and 218 were from the In-house program of the Philadelphia
School District, Of the 348 Trainees, about one third had graduated from
the program; and one third were still active. At present there are more

In~house than Mode! Cities participants., However, over the course of the

14
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TABLE 6

Status of 348 Tralnees Enrolied in the Career
Opportunities Program (COP) Since July 19708

L "~ -

Al Model Cities In=House
Tralnees Tralinees Tralnees
Status

Category # % # 2 F 3
Active 1M1 31.9 he 35.4 65 39.8
Res igned/ 106 30.5 50 38.4 56 25.7

Terminated

Graduated i31 37.6 34 26.2 97 44,5
TOTAL 348 100.0 130 100.0 218 100.0

ATotals as of May 1974,

program, more of the Model Cities applicants have resigned from the program

than In-house appliconts. Consequently, the majority of the graduates

from the program were In-house Trainees.

Characteristics of the Tralnees

To obtain a better picture of the Trainees, a more detalled study was
made of their blographical data, school sarvice performance, and under-
graduate achievement. A survey wis developed and distributed to Trainees
still in the program (Active) and those who had graduated (Graduates).

The Active group was subdivided Into regular Active Trainees and those
involved in the Linkage Program. A separate anaiysis was made of the
records of those Trainees who had resigned from the program.

Of the surveys sent, 402 of the Active group was returned and 12%

of the Graduates. Table 7 summarizes the blographical data gathered from

15
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TABLE 7
Blographical Data of Active, Linkage, and Graduate Trainees
of the Career Opportunities Program

e

Marital Status Previously

Trainee Divorced/ Employed?
Status Male Female Married Single Separated Yes No
b ]

Sex

Actlive 6 29 15 10 10 33 2

(N=35)
Linkage ] 9 7 3 - 9 !
(N=10)
Graduate .- 16 1] -- 2 13 1
(N=16)
TOTALS 7 54 36 13 12 55 4
(N=61)

" the survey forms. Of the 61 cases studied, 54 were female and seven

were male, Thirty-six were married; 13 were single; 13 were separated
or divorced. Fifty=-five had been previously employed and four had not.
In the survey the Trainees were asked to give two reasons why they
had joined the program and two reasons why they decided to continue.
Table 8 summarizes the reasons the Trainees gave for jolning the program.
The two most frequent reasons given were (a) to get a better job (74%)
and (b) to fulfill a personal commitment (46X). The Tralinees, however,
were divided on the reasons why they decided to continue. Equal percent-
ages sald that they continued because they either desired to help and/or
work with children (363) or becsuse they had a chance to receive a free
education (34%). About one sixch (16%) of them sald that they continued

because the program would lead to a better job.

16
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BEST COPY AVAILABLE

The pattern of responses to the questions persisted within the three
groups with the majority of the Trainees In each category Indicating that
they had joined to get a better Job, but remsined because of the services
they provided for the children or to take advantage of the free education.

The Trainees were also asked to give two major benefits they had

recelved from being in the program. These data are summarized in Table 9.

TABLE 9

Percelved Benefits Active, Linkage, and Graduate COP Trainees
Recelived From the Program

RRmEE R e

Benefits Derived From Program

Opportunity Intrinsic
Opporturity to to Obtaln a Value(s):
Tralinee Increase Achieve Kigher Higher Level Service
Status in Salary Level of Education of Empioyment to Children
Active 8 1S 9 21
(N~35)
Linkage 2 11 1 b
(Ne10)
Graduate 8 14 1R 9
(N=16)
TOTAL 18 (30%)° 43 (70%) 21 (343) 34 (56%)
(N=61)

dpercentages, shown In parentheses, indicate the proportion of the
total semple who ldent!fled with the corresponding program benefit(s).
Most of the Trainees (703) felt that the greatest benefit they had
recoived from the program was the opportunity to achieve a higher level

of education. Thelr second cholce (50%) was the personal rewards they

were recelving from the kinds of services they were glving to the children,

18
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Tying for third place was an opportunity to obtain a better job (343)
and an Increase in salary (30%).

The only interesting difference that occurred between the total
responses and the individual groups occurred in the Active group. Here
the Tralnees were divided between the opportunity to increase their level
of education (18) and to provide service to the schonls they served (21).
Objective 3: To facilitate and provide for staffing patterns which augment

and_support the learning of children,
The majority of the Trainees (70%) in the program had been participat-

Ing for between three and four and one-half years. Five had been In the
program for five or more years. Eleven of the 16 graduates had become
appointed teachers in the School District. Table 10 gives the breakdown
of these and other information. As far as time in the program, according
to Trainee groups, 24 (683) of the Acti+e group have been In the program
from three to almost four and one-half years; most of the Tralnees in the
Linkage group (802) have been in tihe program from between one and two and
one~half years; most of the Graduates had been in the program for an average
of three and one-half years.

According to all Tralnees, most of them (77%) were classified as
instructional Aldes and were assigned to individual und/or small group
Instruction; 25% were assigned to classroom management activities; and
233 were assigned to planning and conducting lessons. in additior, the
majority (51%) were asked to monitor or supervise pupils in the yard,
hallways, and lunchrooms. They also were required to take attendance
(328) and to assist In the dupiicstion of Instructional materials (26%).

About one fouith of their noninstructional time was spent completing

19



TABLE 10

Summary of School Services Provided by Aill,
Active, Linkage, and Graduate COP Trainees

All Active Linkage Graduated
Tralnees Tralnees Trainees Trainees

: (N=61) (W=35 (N=100 (N=16)

Yaars tn COP

1.0 -~ 2.9 years 2] 9 8 4
3.0 - 4.9 years 35 24 2 9
5.0 or more 5 2 - 3
other (Appointed Teacher) (1) - - (1n)
Job Titles While in COP

Classroom Alde 9 3 by 2

instructional Alde 22 19 I 2

Kindergarten Aide 10 4 2 4

Teacher Alde & 1 2 i

Student Teacher 3 3 - -

Teacher Assistant 6 5 | -

Instructional Dutles/Responsibilities Assigned

individual/small group hy 27 12 8
instruction

Clessroom Mansgement 15 1 ] 3

Pian and conduct lessons T4 10 3 1

Teach whole class 4 4 - -

Prepare and use equip/materials 7 5 2 -

. Non-instructional Dutles/Responsibilities Assigned

Monitor/supervise puplis in 31 15 9 7

vard, hall, lunchroom, etc.
) Take attendance, monthly - 22 12 6 4

reports

Duplicating materials 16 12 1 3

Giving/Merking papers, tests 14 10 2 2

Completing report cards/ is 7 2 (3
records

Fill out orders, coilect 12 7 i h

money for trips, etc.

<0



report cards, marking papers and tests, and filling out purchase orders
or collecting trip money.
More specific details of the kinds of responsibillities and/or dutles

performed by the Tralnees are given In Table 1i. Here we see that when

TABLE 11

. initial and Changes In the Classroom Responsibilities
and/or Duties of All, Active, Linkage,
and Graduate COP Trainees

All Active Linkage Graduate
Responsibiilities Tralnees Trainees Trainees Tralnees
and/or Duties (N=61) (N=35) (N=10) (N =16)

initlal Classroom Responsibilities/Dutles Assigned?

Writing lesson plans 34 15 9 10

Choosing materials/activities 24 8 8 8

Suggesting ways to Introduce 13 ] k 5
new concepts/materials

Planning free time activities, 8 7 - 1

trips, sclence experiments

Changes Because of More College Credltsb

More professional responsi- 32 19 3 10
bility
Experlences in teaching 13 7 2 b
. lessons to whole class
More small group teaching i9 10 - 9
. and classroom management
, Teach more subjects 10 3 2 5
Supervise aldes/student 3 - - 3
teachers

AFour=fifths (N = 52) of the COP Trainees indicated they they were
involved in planning classroom activities.

bMore than two=thirds (N ~ 43) of the COP Tralnees indicated that
thelir responsibilities and/or duties had changed because they had earned
coliege credits.

<1
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the Tralnees were first assigned, they were required to write/prepare
lesson plans (57%) and select classroom materials/activities (40%). For
the remainder of their Instructlional time, they were permitted to suggest
ways to introduce new.concepts or materials, and to plan free time
activities.

As s shown In Table 11, the responsiblilities and duties of two thirds
of the Trainees significantly changed as they acquired more college credits.
They were glven more professional responsiblility (79%), were permitted to
teach more groups for longer periods of time (423), and were permitted to

taach the whole class on some occasions (303).

Objective 4: To compare the performance and achievement records of in-
house participation with Model Cities participants,

According to the data obtalned from the 1974 sample, there is a very
little difference between the educational backgrounds of the Trainees.

An earlier analysis of their educational backgrounds showed that most of
them (89%) had received diplomas from comprehensive or regular high
schools. Most of them (69%) had been enrolled in either an academic (36%)
or general curriculum (33%). Eleven percent of the group had obtalned
GEDs. Névertheless. these prior experiences did not appear to influence
how well the Traines performed in undergraduate school.

Another measure was made to ascartain the relationship between the
background training of the Trainees and how successful they would be in
undergraduate school. The School & cOll;ge Abllity Test (SCAT) was
given to each applicant. Analysls of these dats according to the three
status categories mentioned earlier (Active, Graduated, Terminated) showed

that the three groups were wet appreciably different. First, more of the

22
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Terminated COP Trainees had SCAT scores below 45 than did those in the
Active anc Graduated groups. Second, twice as many of the Active and
Terminated COP Trainees Aid SUAT scores between 45 and 54 points than
did the Graduate group., Ancother expected outcome was that those
entering the program with previous college experience scored higher

than the high school graduates (see Table ¢ in the Appendig)f_

The performance of all the Tralnees who have participated in the

program s shown In Table 12, Since these data are the averages as of

TABLE 12

College Performance Averages of All Trainees
Model . ftles Trainees, and In-House Tralnees?

Mode ]

Range of All Citles In=-Kouse

Grade Point Trainees Trainees Trainees
Averages # b § 3 ¥ 3
1.00 -~ 2.00 50 15.8 28 24,1 22 10.9
2.0¢ -~ 3.00 120 37.8 51 bh.o 69 3.4
3.01 - 4,00 147 b6 . b 37 31.9 110 54.7
TOTAL 317 100.0 116 100.0 201 10G.0

3Cummulative grade point averages as of December 1973, at the
time of graduation, or at the time of resignation/termination.
Averages of 31 Tralnees not avallable at time of the analysis.

NOTE: 4.00 = A; 3.00=B; 2.00=C; 1.00=D

December 1973, only 317 records are presented. Only cne sixth (16%) of
all Trainees have a grade point average below a grade of C. More than one
third (38%) have a grade point average between a C and B. About half (46%)

have a grade point average between a B and A.

<3
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wWhen comparing the college pecrformance of Model Cities and In-house
Tralnee groups, it was found that 143 more Mode! Citles than in-~house
Trainees have a grade point average below C; 10§ more Model Cities than
in-house Trainees have a grade point average between C and B; and 23%

- more In=house than Model Cities Tralnees have a grade point average

between B and A. Overall, however, 84% of all the Trainees have a grade
point average of C or better and are, therefore, qualified to remain In

their respective undergraduate programs.

Table 13 gives the college performance averages of all the Trainees.

TABLE 13

College Performance Averages of COP Trainees Accoring to Status
Categories: Active, Graduated, Resigned/Terminated?

Res igned/

Active Graduated Terminated

Range of Tralnees Tralnees Trainees

Grade Point

Averages # $ # 4 # 4
1.00 - 2,00 13 .7 1] 0.0 35 48,0

2.01 - 3.00 59 53.2 31 23.7 31 42.4

3.01 - 4,00 39 35.1 100 76.3 7 9.6

- TOTALS 1§t 100.0 131 100.0 73 100.0

dcumulative grade point averages as of December 1973, at the time
of graduation, or at the time of resignation/termination. Averages
of 33 Tralnees not available at time of the analysls.

The table has been divided into the three status categorlies: Active,

Graduated, and Terminated. Since the overall performance of the Tralnees
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has been presented eariier In Table 12, the purpose of this table is to
show comparisons among the three groups. As the table shows, about half
of the Trainees who were dropped from the program had college grade polnt
averages which were less than acceptable. Only about 113 of the Active
Trainees are on a probationary status. One interesting finding is that
b2 of the Tralnees who were dropped from the program were in good stand-
ing. [n fact this percentage ‘s almost the same as those who are on the
current Active list. The majo-'ty of the Tralnees who grzduated (76%),
completed thelir college work with B or better grade point averages.

When w: take a look at the age of the Trainee and try to determine
whether age had anything to do with the accomplishments of the Tralnees,
we find no consistent pattern. Over the total group of 385 Tralinees,
about 9% were 54 years or oider; 25% were an average age of 49; 22% were
an average age of 39; 32% were an average age of 29; and 122 were iess
than 25. (In the Active group most of the Traineces were evenly distributed
over the age averages of 49 to 29, with only a few above 54 years and below
25 years. The same condition existed in the age span of the Graduates.
The striking differciice between these two groups and those who terminated
the program was the number who were 29 years or younger. This constituted
58 percent of sll terminated cases. (See Table D In Append!x for more

detalls.)

Withdrawals From the Program

Detaited studies were made of the reasons and/or clrcumstances which
caused the Tralnees to resign or be terminated. Table 14 shows the f!ndings
of the May 1974 study. Analysis of the data indicate that 85% of the

withdrawals were voluntary and 15% were involuntary. The majority of all

s



TABLE 14

Reasons and Circumstances for the Reslignation
or Termination of 106 COP Trainees®

— e
— N

Number of Percentage
Category Yralnees of Group
Vo!untarx
Health L2 39.6%
Personal 28 26,4%
Entered College Full Time [ 5.7%
(undar another program)
Maternity Leave 6 5.7%
Moved Qut of Town 3 2.8%
Other . 5 k.6%
Subtotal 90 34,8%
involuntary
Academic Fallure 13 12.3%
Excessive Absence 2 1.9%
Dismissed from Job 1 1.0%
Subtotal 16 15.2%
TOTAL 106 100.0%

8As of May 1874

withdrawals (663) was due to either heaith (402) or personal ressons (26%).
Academic failure (12%) was the primary reason for most Involuntary actlions
(termination).

The 1972-1973 report trests these data in another fashion. In this
study sn effort was made to ascertain when the Tralnee withdrew from the
program. To pinpolnt the time period, six-month intervals were estab!lshed.
The records of the 114 Trainees who had withdrawn from the program were

first classified in terms of their leaving date and then analyzed to
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determine the reasons given. Within each time interval, frequencles were

kept of the number of times a3 specific reason/cause were given. Table 15

e em————

TABLE 15

Relationship Between Length of Time in the Program and the
Rate of Resignation or Termination Between 1970 and 1973

Length Year Leaving Program Percentage
Pré;ramb 1970 17V 1972 1973  Total 702:1
0- 6 months 34 9 b 2 kg Lag
7-12 months -~ 15 2 1 18 16%
13-18 months -- 2 8 | 21 183
19-24 months -- - 13 -~ i3 g
25-30 months -- - 8 5 13 1%
31-36 months - - -- - — -
TOTAL 34 36 35 9 114 1003
g of Year's Total® 2% 133 12% 32 .

SOURCE: 1972-1973 Report.

Note: The 1972-1973 and 1973-1974 counts differ by elight Trainees.
This Ts probably due to the return of some of the Trainees to the program
in the 1973-1974 school year.

3Average annual enrolliment = 280.

bas of April, 1973.

glves the results of the first part of the analysls which was to show the
length of time the Tralnees stayed In the program before they left. In ;he
Table we find that over the ycars of 1970 to 1972, an average of 35 Tainees

left each year. In 1973, however, only nine Trainees left. When you

¢

23



BEST COPY AVAILABLE

consider that the cverage annua! enroilment was 280 Trainees, the 35 who
Jeft represent an attrition or dropout rate of 12%. This attrition rate
decreased to 3% in 1973. Of the 114 who left the program, 44% left during
the first six months, with the largest number occurring the first year of
the program. The number leaving after seven months ranged from 11% to 18%.
Again the larger proportions of the withdrawals occurrea in the early
stages of the program.

The reasons or circumstances the Tralnees gave for leaving the program

are presented in Table 16. These data were summarized according to the

TABLE 16
Classification of Specific Reasons Given for Leaving
the Program at Five Program Intervals

L . ‘' . - ____ |
Length In Program Reasons for Leaving Program

0- 6 months Personal iliness and/or problems (47%);
no reason glven (28%); unable to
adjust to new schedules (133); full-
time college (12%).

7-12 months Personal Illness and/or problems (67%);
absenteeism (11%); full-time college
(11%); maternity (112)..

13-18 months Personal Illiness and/or problems (52%);
not able to locate (19%); maternity
(14%);: academic (5%); full<time
college (4%).
Note: 14% returned to program

19-24 months Personal illness and/or problems (69%);
academic (23%); maternity (43); loss
of Job (4%).
Note: 153 returned to program

25-30 mcnths Health (69%); maternity (23%); academic
(83).

Note: 8% returned to program

SOURCE: 1972-1973 Report. Data covers the period of 1370 through
1973.
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respective time Intervals in order to find out whether the reasons glven
for leaving the program formed a systematic pattern. As we look across

the time categories, we find that the one reason/circumstance giver most
often was personal Illness and/or problems. This reason ranged from a
high of 693 for Trainees who left after 19 months (about 1.5 years) to a
low of 47% for those leaving before six months. Five of the Trainees (13%)
who left before six months indicated that they were not able to adjust to
the new schedule. Four of the Trainees who left between seven and twelve
months in 1970 and 1971 left because they were able to go to college on a
full-time basis.

Maternity leave began to become a frequent reason for those leaving
after seven months. The highest percentage (233%) of Trainees leaving the
program for this reason occurred in the 25 to 30 months group. It must be
noted, however, that an average of 103 of the Tralnees who left for this
reason returned to the program. The first indication of these returnees

can be sezen in the 13 to 18 months time category.

Ratlggﬁof Program by Trainees

All of the Trainees in the survey sample (61) were asked to rate the
program. The majority of chem (583) rated the program as being excellent,
. 29% rated the program as being very good, and 113 rated it as being good. (See
Table 17). However, they did have scme recommendations for improving the pro-
- gram. Of their five recommendations, the need to have a more effect!ve
communication system appeared to be most crucial (22%). Trainees in ali three
status groups indicazed that this was thelr graatest concern. The other four
recommendations, which represent less than 6% of the group, were: More

communication to the public about the program; more team counseling;
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TABLE 17

Rating of the Tctal Program by Active,
Linkage, and Graduate COP Tralnbes

m

Rating Categorles

Tralnee Very

Status Excellent Good Good Falir
Actlve 23 8 3 1

(N = 35)

Linkage 4 4 2 -

(N = 10)

Graduate 8 6 2 -

(N = 16)

Total 35 (58%)2 18 (293) 7 (1g) 1 (23)

(N = 61)

aPercentages, shown In parentheses, Indicate the proportion of
the total sample who made the corresponding rating.
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sesslons In which the Trainees arec briefed on the content of their courses;
more time off.

Objective 5: To increase communlty Involvement with the participating

schools.
o
Due to time and resource constraints, data were not gathered to measure

the achlevement of this objective.

Summary and Conclusions

The Career Opportunities Program was organized and implemented In
1970 to give individuals from low=-Iincome communities an opporutnity to
acquire work and academic experiences that would help them qualify for a
better career in education or a related field. Since that time mores than
348 persons have been admltted into the program. Of this numbar 131 (38%)
have graduated from college; 111 (32%) are stlll attending college; and
106 (30%) have withdrawn, The Trainees who have graduated maintained an
average grade point between 3.0 and 4.0. Those who are currently attending
coliege are In good standing. Those who withdrew from the program usually
did so within their first six months and usually gave personal illness or
problems as their reason for leaving. Although the candidates entered
the program with reqular high school dlplomas, scored somewhat below an
. acceptable college entrance score on the School & College Ability Test
(SCAT), averaged about 35 years of age, only 13 (4%) of the candidates
were dropped from the program because of academic failure.
The Trainees served elementary schools and Get Set Centers. They
assisted the schools and centers by working with the pupils individually
or in small groups. The principals and cooperating teachers at these

sites indicated that the COP Trainees were an integral part of thelr
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program and that, because of their additional training, they were
assigned a higher level of professional responsibility. In addition,
the Trainees were reported to have brought new ideas and instructlonal
methods into the schools and made it possible for thelr cooperating
teacher to assume ) more effective leadership role.

Because of time and clrcumstances, & full Investigation of the
impact of the program on community involvement was not undertaken.
However, the generai comments of the school principals and cooperating
teachers seem to indicate that they bellieve that the level of community

involvement has Increased.

Perceptions of the COP Model as a Teacher Preparation Paradlgm

When asked If the COP Trainee program was a good way to traln future
teachers, 753 of the principals indicated that they thought the method
was far superior to reguiar programs. They belleved the COP Trainee
method was best beczuse It would produce teachers who would be thoroughly
trained in both the theoretical and practical aspects of education. The
teachers from this kind of program, they indicated, would have beer. exposed
to the kinds of pupilis they would have to teach, be famllilar with the
operations and procedures of the school system, have opportunities to
immediately put into practice, and see the consequences of varlous aspects
of learning theory.

Those principals who elther thought that they could not make a valid
compsrison betwsen the Trsinee programs or thought the COP Trainee
method was equal to other programs gave the following observations: ‘'‘The
program is too difficult for the Tralnees to munage over a long period of

time. The program puts thelr schools at a disadvantage, since they cannot

3<
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have the Trainee all day. The Trainees should take thelr courses elther
after school hours or at thelr own expense.'

One of the participating universities indicated that it had made
some changes In some of Its admission policies, courses of study. and
scheduling of courses. The university was willing to accept students
with deficiencies In Mathematics, Science, and/or a Forelgn Language and
to establish courses to remove the deficienclies. It was also willing to
accept all transfer credits In which the Trainee received a grade of C
or better.

The experiences with the program gave the university an opportunity
to find a meaningful way to integrate fleld experiences with academic work.
Through the Trainee program, the university was able to reshape Its
theoretical models and "methods' course Into a more workable unit. Each
of these units was so constructed that it corresponded more to real
world situations and was geared to the specific age group of the children
to be served. Along these same lines, the university was willing to make
special arrangements of the scheduling of classes to meet the work require-
ments of the program.

Two direct quotations from the university sponsor are worth repeating
here,

“eeu | consider the COP model to be highly efZective since It maximizes
the principle of Integration of fleid and academic experiences. The
university has many teacher-training programs which include field components.
Howsver, the COP work-study formst provides greater opportunity for Inter-
action with children over a long period, as well as the testing and evalua-
tion of ideas, techniques, and skills In a living situation, This Is a
highly motivating design for learning since it enhances the students active

rarticipation and Involvement.

As a whole the COP students are a very mature, serious, and hard work~
ing group. Since most of the trainees were recrulted from the ranks of
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aides already working in the schools, they proved to be extremely goal-
orlented, and eager to make the most of the opportunity afforded them.
They have been successful in their work at the university and most of
the trainees are cons'dered to be highly effective teachers (by their
cooperating teachers and principals) by the time they finish the student
teaching experience. Easger learners themselves, they serve as excellent
wmodels for the children they teach...."

Three of the goals of the program were achieved. First, the program
was successful in attracting 348 Individuals from low-income communities.
0f those who enrolled, more than two thirds of them are ejther stil)
actively participating Iin the program or have graduated from the college
or university in which they were enrolled. Although about one third of
the participants did nat complate the program, only 3% of them were term-
inated because they could not maintain an adequate academic record.

Second, the participants played an important role in the instructional
process in the schools and Day Care centers to which they were assigned.

In the majority of the cases, the participants assisted In Individual and
small group instruction. The subjects taught most often were reading and
arithmetic. As the participants gained more college credits, their
coopsrating classroom teachers felt that they were capable of assuming
wore professionai respunsibility and, therefore, began to permit them to
teach more groups of chlldr;n. prepare and prezent whole lessons to the
class, and perform » number of independent activities. .

Third, the participants were able t§ master the academic work glven
to them at the college or university they attended. More than 753 of them
maintained a grade point average of C or better. Although the participants
who enrolled in the program had different educational background experiences,
these factors did not sppear to have a direct influence on their abiiity to

succead. However, those wiv came with college credits tended to score
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higher on entrance examinations and to graduate from the program earller.

The objective which deals with the Impact of the participants on
pupil achievmement (Objective 1) was not evaluated fully at the time of
this report. Although the reports of the cuzoperating principals and

P teachers indicated the value of the participants in the realization of

the instructional programs of'tho schools and the impact of the new ldeas,
methods, and techniques the participants brought to thelr schools,
céﬁparlsons between the children served in these schools with those of
the school district In general have not besn made. However, this analysis
will appear as an addendum to the report. Nevertheless, If one considers
what the Impact of such individual and small group services have produced
in similar situations (l.e., other instructional alde programs within the
schoo! district), one might conclude that the services provided have
helped the children to acquirs many more additional specific basic skills
In reading and arithmatlc.

The cooperating principals, although agreeing that the COP Tralnee
program was effective and should be offered to all paraprofessionals, had
three recommendations which they would 1lke to ses implemented:

« The scheduling of ths Trainess should be coordinated with the
respective schools,

« Substitute services should be provided to the sclwols on those
days/times when the Trainee Is not available, and

. « The academic training of the Trainees shouid occur on thelr own
: tims and not during the hours when school Is In session.

The Trainees themselves recommended that the program should increase
its communication system such that they might be better informed of some

of the activities that are occurring within their assigned school and the’
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coilege/university they are attending., Some aiso recommended that more

group counseling and group discussion :zssions be scheduled within the

school year.

In general the program appears tc be meeting all of its objectives

and has made enormous growth since its Inception in 1970,
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TABLE A
Level of Service Provided the Participating Schools
(N = 41)
) Number of T Percentage of
COP Trainees Number of Schools
. Per School Schools in Category

One 9 33

Two 10 25%
Three L] 10%

Four 6 15%

Five 5 12%

More than Five 6 15%
Total ko 1003

3

One school dismissed Its Traines.
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TASLE B

tength of Continuous Service Received by
Participating Schools

S R

Number of Years Number Percentage
Having Services of Schools of Schools
. of COP Trainees Served Served
One yoar & 10%
Two years 3 7%
Three years 6 1hS
Four years 20 49%
Nore than four years 8 203
Total & 1003
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TABLE €

Reiationship Between College Entrance Scores and
Status of COP Trainees

§ Caliege $ of g of $ of ¢ of

i Entrance Total Active Graduated Terminated

o, Scored Group Trainees  Trainees  Trainees
Below &5 1.7 .1 0.8 3.4
& - 54 26.8 35.4 14,5 3h.4
55 - G 31.9 3h.& 27.4 35.6
65 - 74 22,2 20.8 27.k 16.6

1 75 - 8& 13.2 8.3 2i.0 7.8

Avove 84 4,2 - 8.9 2.2

: TOTAL 100.0 10¢.0 100.0 100.0

; ®Raw scores, Scholastic Aptitude Test (SCAT).

|

.
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TABLE D

Relationship Between Year of Birth and the
Status of COP Trainees

& of g of g of
Year of Total Active Graduatea Terminated
R Birth Group Tralnees Trainees Trainees
-
. Before 1920 8.9 8.4 h.6 i5.2
1920 - 1929 24.7 24.3 33.3 ih.3
1930 - 1939 21.8 25.2 26.5 12,4
1960 - 1949 32.5 29.7 30.3 38.1
After 1949 12,1 12,6 5.3 20.0
TOTAL 100.0 100.0 100.0 100.0
»
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