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ABSTPRACT

The present controversies concerning
competency-based/performance-based teacher education (CB/PBTE) are
not new. The scientific approach to teaching, in the form of
Herbartian theory, was prevalent at the turn of the century. At the
same time however, Dewvey's ideas on teachinyg the whole child and
teaching as an art were beginning to enter into educational thinking.
Presently, the scientific orientation seems to be more popular, but
there are several factors that will determine its fate--and perhaps
portend its doom. CB/PBTE uses a single-track model. This leaves
little room for imagination and creativity on the part of the
teacher. It utilizes a single philosophical approach and fits the
student into a mold instead of allowing the student to use a model
which he/she, has developed to fit his/her personality and which is
congruent with his/her own philosophy. Although advocates of CB/PETE
clainm they achieve objectivity in their programs, the subjective
judgment of the program developer(s) plays a major role at every step
in the program. Finally, CB/PBTE is a technical-mechanical process,
and because teaching deals with human beings, it can only be a
technical-mechanical undertaking to a very small extent. Teacher
education must be as flexible and diverse as the pluralistic society
it seeks to serve. (PB)
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The present controversics among cducators concerning
competency based/performance based tcacher education (CB/PBIL)
arc to a considerable extent a re-enactment of carlier debate
over whether teaching is an art or a science,* With a few
notablc exceptions, such as Francis Bacon and John Locke, the
scientific approach to the teaching-leaming process had garnered
little theoretical credence prior to the development of the
Herbartian theory of the science of cducation, Herbart's
five-step scientific model for teaching (Ereparation, prescntation,
association, gencralization, application)< was the {irst major
move for Westewn education on the path to CB/PBTE. ‘The final
step in the Hetbartian model, application, fits neatly the
CB/I'BIE model which inclwdes 'fassessment of the student's
competency.":” Herbart and his disciples pressed hard for the
full development of education as a scicnce during the latter
part of the nineteenth century and into the twenticth -- and
with great success, Many, if not most, of the noxmal schools
in this country had been locked into the Herbartian movement
by the beginning of this century. Even Pestalozzian educational
practice originating as a hwnanistic approach to teaching, had
been filtered through the English-Cunadian educational system
jn such fashion that it emerged at the Oswego (New York) Normal
schori as littlc more than a mechanical process of "object
teaching."
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As Dewey's philosophy and his concept of teaching the whole
child began to be woven into the fabric of cducational thinking
around 1900, the idea of teaching as an art again hegan to emerge
as a strong contender in teacher preparation work.

Three-quartcrs of a cenptury later the science of cducation
movenont has surfaced once more with great vigor and popularity.
Again the art versus science debate is joined, Today it is the
"haranistic” versus the "quantifiable" debate, Old wine in new
baties! '

Ihmanism cannot be measured objectively any more than can
art. ‘The work of the artist, the artistic product, achioves
valu: only in the subjective effect which it has in the view
of the individual beholder, Onc likes or values an artistic
product simply becaur : he likes it or values it, For him it

N has intrinsic, rather than iestrumental, value.s Although an
N individual may volue one artistic product wore thon another,
“.
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the reasons for his taste, for his valuation, are individual
and not subjcct tu determinate quantification, To dissect
and analyzc an objet d'art is to detract from its artistic
worth, at least to detract from its value as intended by its
creator, . *

The scicntist, one who follows the scientific method,
secks to develop those things which have instrumental value,
i.c¢,, which have value because they lecad to or bring about those
things which promote th: intrinsically valued. Science dous
not, at least it has not, crecated becuty, It can and has,
heiever, developed matariads, concepts, methods which contribute,
when placed in the hauds of the artist, to the creation of
beeuly, or in ths hands of the hunrwist, to the promotion of
the good, of th: humanly desirable, of the humanly valued.
However, scicnce is neutral; it cen just as readily contribute
to the creation of ugliness or of the bad (indeed, as it many
times has done!). VWhether the coatribution of science is uvsed
to create beavty or ugliness, good or bad, is dependent upon
the intent of t?xc user,

It is at this point that the hununistic-oricnted educator
and the scientific-oriented educator part company, The former
vicws science as making contributicns which often are not ascd
to promote the good, the desirable, while the latter sces scicnce
as the potential savior of cducation,

. ‘The CB/PBTE controversy henes this schism to a very sharp
edge.  Recriminations and challenges arc cast from one side to
th.c other. Yor the morent the scicntific-oriented have the
added advantage of having developed models which easily mesh
with the cvaluation-accountobility schema prescently so popular
with governmcntal agencies and the public, 7The scales are thus
tipped, temporarily, at least, in favor of the scientific orien-
tation,

Several factors, huxver, which are cmerging in CB/PBTE
eventually will deteneinc its fate as a viable mcens of pre-
paring teachors -- and may well portend its doom,

1. Single-truck redel, Many of the performances expected
of the tEaChiT Trainec .7t detailed, picayune, sub-professional,
They are indicative of the movemeni to daungrade teaching, to
male it a tecladesl, a rote vosaticn, If this trend were curried
to its ultir .te logical conclusion, cach step in the teaching
precess would be so mirutely described and propramed that anyone
who could reod and follew directic:s could becong a classroon
teacher, Tt eventuates in a sipgle-track model ! without
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alternatives leaving little, if any lecway for the trainee to
utilize his imrgination, ingenuity, and creative potentia” . 1t
ignores the individual differences among persons as teachers and
the potential which cach his to develop his/her own style, and,
yes, art of tcaching in consonance with his/her personality,

The prominent feature of teacher preparation programs in the
past has been their openness in allowing each student to detcrmine
for himself, with the guidance and support of his/her master
teacher und suparvisor, a tcaching style which best suited his/
her own personality. CB/PBTE appears to assume there is a single
teaching style, ergo single educational philosophy, applicable
to al) teachers, ~Our task, then as educationists, becomes one
of discovering that style and fitting each teacher-aspirant to
it.

2. Single philosortical approach. Although many proponents
of CB/PRTEWill not admit it, their prograns arc based on the
assumotion thot there is only one way to prepare a teacher, that
alternate ways are a waste of time, Students are pushed through
the established nodel, neatly trimmed and fitted into the mold
wi thout being given cncouragement to explore, try out, discurd,
accept other means and mcthods of promoting learning. Indeed,
seme CB/PBIE programs do provide opportunity for the student
to bcoome acquainted with philosophics and theories of education
other than the onc used in the nodel, but provide no opportunity
for the trainee "to do his own thing," utilizing a model he has
daveloped to fit his own personality and congruent with his own
philosophy.

Like many other wnitary enterprises CB/PRIE is highly
efficient; it simplifies the teacher-training process by
eliminating fron the program the opportunity for choices by
students in their preparation for teaching, It assuwnes thot the
right way is the CB/PLIE way -- an assuiption many of those in
teachier cducation are unwilling to mnke,

But are cfficicncy and simplification (or over-simplification)
the criteria which should be vsed in judaing the value of a
teacnar preparotion program? Most logical positivists will
answaer in the affhwmative. Those of other philosophical per-
suasions will gpive resoundiugly negative responses. CB/PBIL
propouents are, wittingly or wwittingly leading teacher cducation
dovn the avenuc of a single philosaphy -- logical positivism.

3. belusion of objectivity, The ohjectivity which the CB/PRTE
advocate CIEiMs 1o achicve in his progcaa is, in large part,
at lcast, a sclf-delusion,

The subjective judement of the propram developer(s) plays
a rajor role at every step in the progiuwm [rom the initial
decisioas on scope and sequence of activities to the final
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assessment of the competence of the individual, student in
perforiiing a specific task required by the program. FEven ~
though the claim may be made that objectivity dominates the
progriun, facts belie the claim, For exumple, in determining
what tasks are to be performed by the prospective tecacher in

a given program, the practice appears to be to draw on the
expertise of the education professors at the institution,
practitioners in the schools, and, in some instances, student
teachers, Although the collective judgments of individuals from
these groups should - and probably do - provide a more sophis-
ticated professional model than could be obtained from one
indivicnz) or oie group, nonethaless the collective judpuents
are ot host only judgments, fraught with subjectivity and heavily
dependiout won the individunl's point of reference, his own
cducational philosophy, The conposite point of view of the
groeup does, of course, fit the logical positivist philosophy,

for it is within the framcwork of that philosophy, as we saw
above, that the cntire schema fits.

4. Technjcal-mechenical process. No matter how enticingly
the corponents ot TS/PBIE programs are dressed up they remain
technical in substavce and mechanical in execution, If they
worked to perfeciion, they would produce technicians, highly
skilled in the mechanical uspects of teaching, but with a
conplete lack of the humanistic qualities so necessary to the
fostcring of an optisuen tcaching-learning situation.

CB/PRTE basically assumes the teaching-learning process to
be a "by-the-nurbers” sequence in which, if the teacher but follows
them properly and in order, the outcome will be the one dosired-
and desirable, (1984 has arrived!)

There are two major assunptions inherent in this, First,
teaching is a step-by-step enterprise.  In the days vhen the
teacher's task was primarily one of hearing students ve-cite
their lessons, suck an assiuption might have been acceptable,
but in present-day education it is a wholly invalid one. Teaching,
properly carricd out, is anything but a step-by-step process,

It is a whole cougerie of complex interactions among stixlont
teacher, other students, materials, equipment, and mmy other
persons and things which muke up the student's world,  Sceond,

and of cven greater import, is the assumption that the estab-
lished, the accepted way is the correct way., This assumption helies
the notion of aciovation, of opzuncss to the developient of
indivicual creativity within the student teacher,

While adwitting there is currenly no “satisfactory list of
crucial skills and behaviors vhich a teacher must possess in
orduvr to perfomm reesonshly well and tk’: survive in the ordinayy
classreoa wvith parsunal satisfaction”,® the CB/PEIL advocates g0
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merrily on their way developing and implementing programs based
on hunches, suppositions, and prejudices, hoping to hit on
something worthwhile. Meantime they arc preparing teachers
whosd¢ single-track orientation to the profession may well prove
detrimental to a generation of school children as well as to
the professionalizing of teaching,

Because it deals with human beings, teaching is to only a
very small extent a mechanical, technical undertaking, CB/PBTE
appears to treat it as almost exclusively so leaving little
scope for the individual to apply theories outside those
avopted by the program developers, ‘Teaching is to a8 very high
degrec a matter of developing human interrelationships both
between teacher and student and betwecn student and student,
Unless the teacher is provided opportunity for and guidance in
learning the mwny and varied approaches and theories of developing
strong and meaningful relationships he/she will never advance ge-
yond the technician level. CB/PBIE programs appear not to have
done more than introduce teachers-in-preparation to this important
aspect of teaching, Nor will they be able to do so unless their
orientation changes drastically, This is ap aspect of teaching
which cunnot be handled in » mechanical fashion, but which can
be mastered only through flexibility, personal creativity and
imagination geared to ecach individual relationship.

The teaching-learning process is more than the impartation-
acquisition of factual knowledge, 1t is wmore than skill devel-
opiaent, It is far more a matter of helping students find a
basis for developing their ownevalue system, of developing and
testing attitudes, beliefs, of developing a spirit of initiative
and creativity, of becoming rore individuilized yet able to
function successfully in relationship to other individuals.

In these arcas (B/PBIE, because it is measurement (or quantification)
based, lacks the capability of scrving the needs of education in

a pluralistic society, and particulaviy of teacher cducation

which nust be as flexible and diverse as the pluralistic socicty

it sceks to serve,
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