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CHAPTER 1
INTRODUCTION

Basis for the Study

This study investigated the organizational char-
acteristics employed ir selective learning resources
centers with the characteristics in selective tradition-
ally organized service facilities (i.e., libraries-and
audiovisual units) of senior colleges in the states of
Minnesota and Wisconsin. The purpose of the study was to
determine the variations and similarities in any or all
characteristics identified for examination.

Administrators of colleges are frequently asked to
consider proposals to integrate or combine part or all
instructional support services. The rationale that cen-
tralization will result in improved administration, better
planning, coordination of services, and lesser costs is
often voiced, but research verifying this statement .is
lacking. In light of the ecoacvaic pressures upon
institutions of higher education and with the ‘emphasis on
accountability, examination of the variétions that may or
may not exist in organizational characteristics of |
learning resources centers and the traditionally organized
service facilities is warranted.

1




Efforts to free librarics from the restraints of

a totally print-oriented mission have been underway
for many ycars. The advent of electronic media and
new interest in instructionsl technology have re-
inforced this interest. One of the main reasons for
chunge in attitudes or this subject on the nation's
campuses has been a realization that the resources of
campus libraries (now frequently called information
centers or learning-resource centers) have been
inadequately utilized in the instructional efforts of
colleges and universities.

The establishment and role of the concept of learning
resources in higher education is a product of the receant
past. The greatest acceptance in higher education for this
concept has been in the junior or community colleges. The
"Guidelines for Two-Year College Learning Resources
Programs,"2 is supportive of learning resources programs.
Raines' survey of developmental trends in libraries and
learning resource centers found that '"approximately three
out of four reporting colleges have integrated their
libraries and learning resources. . 13 of course, the
concept has been fairly well accepted by a majority of the

public schools as evidenced by the Standards for School

Media Programs.4

1The Carnegie_Commission on HiFher Education, The
Fourth Revolution: Instructional Technology in H;gﬁef“Educa-

tion (New York: McGraw-Hill Book Company, 1972), p.33.

2uAAJC-ACRL Guidelines for Two-Year College Library
Learning Resources Centers, College and Research Libraries

News 33 (December 1972): 305-315.

3Max Raines, "A Survey of Leading LIB/LRC's," Commu-
nity and Junior College Journal 43 (June/July 1973): 10.

4american Library Association and National Education

Association, Standards for School Media Programs (Chicago:
American LibraTy Association, 1909).

-
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With the publication of The Fourth Revolution and
other statements by various bodies that deal with higher
education, librarians and audiovisualists are examining
the concept of learning resources to a greater extent.

The Carnegie Commission believes that the library,
by whatever name, should occupy a central role in
the instructional wresources of educational in-
stitutions., Its personnel should be available not
only for guidance to materials held in the collec-
tions of the campus, but also should, when
qualified by subject-matter expertise, be utilized
as instructors. We also believe that nonprint
information, illustrations, and instructional soft-
ware components should be maintained as part of a
unified information-instructional resource that is
cataloged and stored in ways that facilitate conve-
nient reirieval as needed by students and faculty
meambers. ’ -

LY

The Minnesota Higher Education Coordinating

Commission 1n their repurt Respo—ding to Change, suggests

that one way to achieve more effective use of resources

is by achieving better utilization of physical facilities.?
One way that has been suggested for accomplishing this is

by combining the traditional library and audiovisual units
into one learning resources unit. The greater utilization
of space and manpower should, theoretically, contribute to

more eff:ctive use of resources.

1The Carnegie Commission on Higher Education, The
Fourth Revolution, pp. 33-34.

ZMinnesota Higher Education Coordinating Commission,
Responding to Change: Recommended State Policy for Meeting
Minnesota's Present and Future Needs for Post-Secondary
Education (St. Paul, Minnesota: Minesota Higher Education
Coordinating Commission, 1973) p. 14

~d



Another important atribute that ls often mentioned
regarding the learning resources organizational benefit is
its ability to facilitate the efficient use of &all resources
by the student. When the learning environment makes all
forms of material centrally accessible, it is argued,
greater efficiency on the part of use by the patron will
be achieved.

Although there is much experimentation with the
learning resources concept tak .ng place at the college
level, this in no w v should be taken as an indication of
general acceptance of the unified concept. Timpano
expressed the feelings often stated by audiovisual special-
ists when she said:

The librarians and their respective educational associa-
tion--in their quest for SURVIVAL, STATUS, and POWER,--
have been driven beyond ethical consideration and
practices to achieve their ultimate ends; the domina-

tion and c?ntrol of modern educational technology and
its funds.

Likewise, many academic librarians would prefer-to
neglect the organization and dissemination of uonprint
materials and the production of such materials. On the
extreme end of the continuum, one librarian was reported
as saying, "If my university wants media in the library, I

am going to look for another job."?

lporis M. Timpano, Crisis in Educational Technology
(New York: Gilbert Press, 1870), p. 13.

Zpearce S. Grove and Herman L. Totten, 'Bibliographic
Control of Media: The Litrarian's Excedrin Headache,' Wilson
Library Bulletin 44 (November 1969): 3u0.
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 In speaking to the issue of multi-media centers
Lewis notes that there is currently little disagree-
ment as to the value and need of providing resources
other than the printed page.

The big problem, however, is in defining what such a
center really is, what it should encompass, and how

it relates to other library furctions. At one end

of the spectrum the multi-media center may be viewed
as a collection of audiovisual materials and associated
equipment localized in an area Jesigned to facilitate
their use by individuals or groups desiring to view
films, listen to records and tapes, or study film-
strips and mediated instructional packages. At the
other extreme is the total concept of the library as

a learning resources center which accommodates all
materials and equipment that contribute to learning,
local production facilities for the preparation of
software in any format, modern self-study stations and
electronic networks to service a building, a campus, a
community, or all of these.l

‘In 1968, Foreman's survey of 1,193 college libraries
indicated that 10 peréent of the libraries were involved in
implementing some aspect of the learning resources concept
and 37 percent were planning to introduce part of the
concept in the future.? How many of these colleges were

two-year institutions was not indicated.

Although learning resources centers in senior colleges
have been growing at a much slower rate than in the junior
colleges and secondary schools, it appears that the senior

college library is moving from a passive role to an active

lphilip Lewis, "New Dimensions in Educational Technology
for Multi-Media Centers,'" Library Trends 19 (April 1971): 399.

2Sidney Foreman, "Innovative Practices in College
Libraries," College and Research Libraries 29 (November
1968): 486.

F3 4
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role in the process of learning and teaching.l

Mason? concluded in 1971 that there was little ten-
dency to intcgrate nonbook media and books together in
the same physical unit in colleges and universities.

Though there is some movement toward a 'unified
materials approach,' and a similar unification of
'library' and 'media' staff on senior colleges and
university campuses, this development has been
slover than at most other types of educational
institutions.

Although many professionals in the field conclude
that the '"integrated approach" is the best way, some
doubt that much is possible in "integrated problem solv-
ing." As Meierhenry pointed out, '"issues continue to
be raised that the two fields are really quite separate
and apart conceptually, skill-wise, material-wise and
personnel-wise."4

Since the learning resources centers are clearly
becoming an increasingly important consideration, it

is necessary that we find out more about them. Basic,

of course, is a knowledge of the organizational

1Ibid., p. 490.

2Ellsworth Mason, "Non-Book Media: Libraries Take
a Second Look," American School and University 44 (October
1971): 12-13.

3Richard W. Hostrop, Education Inside the Library-
Media Center (hamden, Connecticut: Linnet Books, 1973),
p. 133.

4y.s. Office of Education, The Education Professions
1971-72: Part IV, A Manpower Survey of the School Library
Media Field (Washington, D. C.: U.S. Goverament Printing
Office, 1973), p. 21.
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characteristics., For this reason, the present research
effort was designed to examine the similarities and
variations that may exist between learning resources
centers and the traditionally organized service facil- "
ities in the areas of facilities, types and quantity of
materials and equipment, budget, personnel, and services

provided,

Statement of the Problem

There is an increased interest in the learning
resources concept in senior colleges at a time when
economic pressures and accountability measures dictate
a thorough examination of current problems. Leading
authorities in the fields of library science and audio-
visual education have registered a combination of posi-
tive and negative statements regarding learning resources
centers.

The "Standards for College Libraries" call for
the library to concern itself with "audio-visual mater-

ials." The Guidelines for Audio-Visual Services in

Academic Libraries contain the following statement:

Cvery academic library is involved with audio-
visual materials and services to some degree;
however, the increasing availability and useful-
ness of these materials demand that librarians
constantly re-evaluate their programs and consider
a possible increase in the use made of audio-

-~ -
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visual materials.l

Brown, in discussing the need for a revision
of the '"Standards for College Libraries,'" states that
'"the sectisn on 'audiovisual materials' needs strengthen-
ing in light of the trend'toward college libraries as
complete information resources centers.'"?

In light of the conflicting views regarding the
concept of learning resources, it was warranted that
this study be made comparing the organizational charac-
teristics of two learning resources centers with the
organizational characteristics of two traditionally

organized service facilities.

lAssociation of College and Research Libraries,
AudioVisual Committee, Guidelines for Audio-Visual Ser-
vices in Academic Libraries (Chicago: American Library
Association, 1968), p. 11ii.

2Helen M. Brown, '"College Library Standards,"
Library Trends 21 (October 1972): 213.

A
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CHAPTER Il

REVIEW OF RELATED LITERATURE

Introduction

Research in the area of this investigation has been
lacking, with the majority of the literature being theo-
retical or descriptive in nature. The first part of this
section will identify the first theorists that advocated
the learning resources concept. Studies which have surveyed
various aspects of the learning resources concept will be
included next. Finally, general literature dealing with

learning resources will be covered.

Theorists

With the concept of the "generic hook" developed by
Louis Shores, the seeds for further expansion into the idea
of learning resources were planted. Shores‘attfibuted the
germination of the combined library and audiovisual program
in colleges to the Carnegie Corporation, when in 1928 it
offered financial assistance to colleges to purchase phono-

graph records.l The records were intended to augment the

linterview with Louis Shores. Florida State Univer-
sity, Tallahassee, Florida, 28 May 1974.

9
37
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print collection. With further development of audio and
visual materials, Shores introduced at George Peabody College
in 1935 the first audiovisual course ever offered in the
South ard the first ever offered in a library school.?

With the publication of "AV Dimensions for an Academic

Library"2

in 1954, the beginnings were laid for an active
intercourse between librarians and audiovisuals about the
concept of combining library materiais and audiovisual

materials. By 1955 the debate had carried itself to the

pages of Educational Screen where Professors Larson and

Shores stated their respective positions.s»4 Professor
Larson was in favor of maintaining independent library
and audiovisual units, whereas Professor Shores was in
favor of a unified '"materials center."

The separationists argued that audiovisualists and

librarians required different preparation and qualifications.

liouis Shores, Audiovisual Librarianship (Littleton,

Colo.: Libraries Unlimited, Inc., 1973). p. 1l.

2 , "Audio-Visual Dimensions for an Academic
Library,”™ College and Research Libraries 15 (October
1954): 393-397.

3 , '"Union Now: The AV Way and the Library

Way,'" Educational Scrcen: The Audio-Visual Magazine 34
(March 1955): 112-115.

4.,. C. Larson, "Coordinate the A-V Way and the Library
Way," Educational Screen: The Audio-Visual Magazine 34

(SuineZ LO55iegdS2-755, 267-26.

mer * ol iens ) 2
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Few individuals, it was felt, could combine the two vast
areas of specialization intc one entity. A dual systenm,
on the other hand, allows each specialist to master his
own areca, to perform a '"unique'" function, and thereby
offer a highly specialized service.

The proponents of unity on the other hand argued
that to maintain separate units for handling book and non-
book materials was not logical or efficient. After all,
they argued, the first books were in fact audiovisual
materials (i.e., clay tablets and pictographs). The first
integration of print and nonprint is often traced back to

the first picture book, Orbis Pictus.?l

Edgar Dale is another theorist of importance,
since his '"cone of experience'" and other ideas have contri-
buted to the basis upon which the concept of learning
resources has developed. In 1953 Dale viewed the library
as going through a transitional phase. That is, "it is
shifting from being a repository of ideas in print to a

repository of ideas on film, on tape.''

ljohn Amos Comenius, The Orbis Pictus (Syracuse,
N.Y.: C.W. Bardeen, Publisher’, 1887J.

2Edgar Dale, "The Challenge of Audio-Visual Media,"
in Challenges to Librarianship, ed: Louis Sheres (Tallahassee,
Florida: Florida State University, 1953), p. 105.

La)
-
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In addition, many audiovisualists and librarians (l.ike
Dalc has for many ycars) have come to quote Vespasiano's
following comments about a wealthy Italian of the fifteenth
century:

We come now to counsider in what high estcem the Duke
(Frederigo, Duke of Urbino, 1422-1482) held all Greek
and Latin writers, sacred us well as secular. He

alone had a mind to do what no one had done for a
thousand years or mcre; that is, to create the finest
library since ancient times. He spared neither cost

nor labour, and when he knew of a fine book, whether

in Italy or not, he would send for it. It is now
fourteen or more years ago since he began the library,
and he always employed, in Urbino, in Florence and in
other places, thirty or forty scribes in his services....
In this library all the books are superlatively good, and
written with the pen, and had there been one printed
volume it would have been ashamcd in such company.

Stone also noted as early as 1954 that

undue observance of form distinctions seriously handicaps
library service in higher education; that a unified
subject or problen cross-media approach to knowledge is
most efficient for the undergraduate student as well as
his teacher; and that this approach will ultimately prove
the most sa%isfactory to administer in terms of the media
themselves.

In 1967, Harcleroad noted that ideally there should bve
some relationship between the library and the other learning

resources. However, at that time he found

lyespasiano Da Bisticci, The Vespasiano Mcmoirs: Lives

of Illustrious Men of the XVth Century, translated into
English by William George and Emily Waters (London: George
Routledge & Sons, Ltd., 1926), pp. 102, 104.

2C., Walter Stone, "The Place of New Media in thé
Undergraduate Progeam,”" Library Quarterly 24 (October 1954):
359. :




BEST COPY AVAILABLE

the most promising organizational development for using
learning resources . . . taking place outside the library
in lurge rescarch universities, and in a new division of
educational services or learning resources which include
the library in smaller,_instructionally-oriented colleges
and community colleges.

Research Studies

There have been few research studies completed that
deal with the learning resources concept 'in higher education.
One of the earlier studies which dealt with the problem areas
that would need to be faced when one adopted a learning

resources center approach was Duprey's Ferment in College

Libraries.® 1In this study he identified the following three

principal problem areas:

1. The first concerns structure, coordination of
activities, and functional relationships within the
learning resources center and other activities on the
campus.

2. The proper use and coordination of non-book media with
book media in the learning process.

3. There are few trained specialists who are also good
managers with §nowledge, experience and understanding
of both areas.

Also in 1968, Duprey's study of libraries in modern
colleges identified the idea of accountability that is inherent

within the philosophy of a single administrative unit. He

lpred F. Harcleroad, "Learning Resourqes.Approach to
College and University Library Development,' Library Trends
16 (October 1967): 239.

ZT.N. Duprey, Ferment in College Libraries: The Impact
of Information Technology (Washington, D.C.: Communication
Service Corporation, 1968)

:zlbidc [] p ¢ 59‘

-
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stated that
at the present, or too many campuses there appears to
be unecessary competition and duplication of cffort
between book libraries, on the one hand, and those

specialists who are involved in what js often called
"instructional service®” on the other.

Brudin's2

research surveys the learning resources
center development on the junior college campus. Utilizing
the historical method as well as the case study he concluded
that the development of learning resources centers in the
junior college was one attempt to make the library the "heart
of the campus".

Vorwerk3 examined the environmental demands and orga-

nizational status of academic libraries and found that the
exclusion of newer forms of media from some academic libraries
could be caused by a desire on the part of administrators to
avoid such materials that brought them uncertainties regard-
ing their work (e.g., how should the noaprint materials be
organized? What is the proper role of such materials in the

academic library?).

1Trevor Duprey, Modern Libraries for Modern Colleges
(Washington, D.C.: Communication Service Corporation, iy68),
p. 48.

2nobert Brudin, "Changing Patterns of Library Service
in Five California Junior Colleges' (Ph.D. dissertation,

Svanford University, 1970).

3Richard J. Vorwerk, "The Environmental Demands and
Organizational Status of Two Academic Libraries' (Ph.D.
dissertation, Indiana University, 1970)

l‘
)
s d



15

The Manpower Survey of the School Library Media

gigigl prdvides an up-to-date review of the literature
relating to the debate regarding differences between the
library and audiovisual field.

Ellison's 2 research represents the first study of
learning resources centers on college and university canm-
puses. Using a questionnaire and the case study method
with thé interview technique for selected institutions of
a national sample, he identified principles that validate
the concept of an integrated learning resources center on
a university or college campus. The thirteea principles
that }eached the .05 significance level on the Kruskal-
Wallis test were the following:3

Print and nonprint materials should be cataloged
according to one classification scheme.

One facility should have all print and nonprint
materials.

Faculty and students are better served by one facil-

ity housing print, nonprint materials and

equipment.
Print and nonprint materials should be intershelved

when possible.

1y.S. Office of Education, The Education Professions
1071-72: Part IV, A Manpower Survey of the School Library
Media Field (Washington, D. C.: U.S. Government Printing
Office, 1973).

2John William Ellison, "The Identification and Exami-
nation of Principles Whcih Validate or Repute the Concept of
College or University Learning Resources Centers'" (Ph.D.
dissertation, The Chio State University, 1972).

3Ibid., pp 212-213.
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Print, nonprint naterials and equipment should be
available to students and faculty for the same
number of hours.

Professional stafr should be assigned some respons-
ibilities in both print and nonprint.

One budget should be allocatad for all print and
nonprint materials and equipment.

The director of the learning resource center should
have the ultimate responsibility for determining
the departmental budget within the center.

There should be a single charging system for all print
and nonprint materials.

There should be a single booking system for all print
and nonprint materials.

There should be a single reserve collection for all
print and nonprint materials.

All distribution and retrieval of print, nonprint
materials and equipment should be centralized.

Both print and nonprint materials and equipment should
be under one administrator.

The most recent comprehensive work on the organization
and administration of the learning resources center is
Allen and Allen's work.l Although it is specifically
geared toward the community college learning resources
center, the concepts provided for the operation of a
learning resources center are applicable to senior colleges.
Some of the assumptions according to Allen and
Allen for merging the audiovisual and library facilities
2

into one single administrative unit are:

1. No one particualr format for communication can
be considered as the most appropriate for all.

lKkenneth W. Allen and Loren Allen, Organization and
Administration of the Learning Resources Center in the
Community College (Hamden, Connecticut: Linnet Books,
1973).

21bid., pp. 12-13.
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2. Better services are provided for students and
faculty if all media are coordinated aad admin-
istered by one department.

3. A very practical factor is that of control.

General Literature

In order for a library to consider offering audio-
visual services, Ely makes it clear that one must first
know who will be served, with what information needs, for
what objective and why.l He sees the use of media and
technvlogy as aﬁ evolution taking place in the conten-
porary college library.

Taylor,2 Ducote,3 and Wheelbarger4 speak to the
transition taking place in today's academic library (i.e.,
integrating the library and audiovisual services into one
functional unit). The writings of all the above authors
support Wheelbarger when he states that the learning resource

center concept has the following implications ‘for the

1Donald P. Ely, "The Contemporary College Library:
Change by Evolution oxr Revolution?'" Educational Tech-'
nology 11 (May 1971): 18,

ZRobert S. Taylor, The Making of a Library: The
Academic Library in Transition (New York: pecker and
Hayes, Inc., 1972).

3Richard L. Ducote, "Spiraling Patterns in College
Libraries," American Libraries 3 (July-August 1972):
733-734.

4Johnny J. Wheelbarger, "The Learning Resource
Center at the Four-Year College Level,'" Audiovisual
Instruction 18 (March 1973): 89.

[
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operation of the total media program:

1. There is a greater flexibility in the utili-
zation of budgets, staff and facilities.

2. Total coordination of all elcments can be called
unon in the solution of learning problems.

3. The traditional emphasis on library science miy
give way to a variety of meaningful activities.

4. The traditional emphasis on book storage and
protection may shift to an emphasis on scrvice,

5. The learner should be the center of attention.l

Holly echoes the same philosophy when he states
that he is responsible for the operation, development, and
exploration of a "gener’c library" at Evergreen State
College. 3y generic he means 'Man's recorded infor-
mation, knowledge, folly, and wisdom in whatever form
put down, whether in conventional print, art forms, . . .
magnetic tape, laser storage, etc."2 In addition, Helly
considers physical boundaries as unappropraite for the
concept of the generic library.

Various authors have discussed how they have inte-
grated all forms of media in one administrative unit.
Some of the notable examples that have been discussed in

the literature are: St. Cloud State College,d

11bid.

2James F. Holly, "The new Evergreen State College
Library: Basic Assumptions," PNLA Quarterly 34 (Winter
1970): 21.

3Bruce M. Goldstein, "Total Media Dreams Become
a Reality at St. Cloud State College,'" Audiovisual
Instruction 15 (October 1970): 61-62.

(a3 LY
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University of Wisconsin--Stevens Point,l and Oral
Roberts University.z Kremple notes that ultimately
the academic library "is faced with the necessity of
working out its own policies and procedures."d

The words of Ellsworth Mason in 1971 are still
illustrative of what many consider is (and should be)
the trend in senior colleges and universities. He
states that "the tendency to mix books and non-book
media together in the same physical unit is negligible
in colleges and universities."4 If we must include
nonbook and book media in the same place, Mason suggests
that we "invent a new term for it and call it the library

.nS

In an editorial in 1973, Booune pointed out an

example where a director of learning services (one of

lFredrick A. Kremple, "Handling Audiovisual in an
Academic Library," Wisconsin Library Bulletin 66 (March-
April 1970): 91-92.

2Carl H. Hamilton, "University Learning Resources and
Instructional Management," Educational Technology 11
(May 1971): 14-16.

3Kremple, "Handling Audiovisual in an Academic
Library," p. 91.

4E1lsworth Mason, "Non-Book Media: Libraries Take
a Second Look," American School and University 44
(October 1971): 12-13.

SIbid.
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the many names for onec who was formerly titled audio-
visual director) was asked about the relationship between
the college library and the learning center; he then
answered ''that he was not aware of any direct relation-
ship. The two agencies seem to have different purposes."1
He deplicted the learning center's function as an
active and direct one. The library was envisioned by
him as a more passive, storehouse operation.?2
Boone concludes his editorial by noting that
among the many divergent attitudes in educational and
library circles he sees twec poles of thought.
One is that a specialist looks at education from his
own perspective and feels it necessary to defend his
own special interest area. And, second, one must
analyze how many people use a system in an attempt
to view information and educational needs as a whole.
They analyze and serve needs rather than buy and
dispense books, films, or tapes.3
For a review of the important British literature
on library resource centres, Beswick's article4 is the

most current reference available. In addition, it is

interesting to note the following policy statements

IMorell D. Boone, "Camelot . . . A Quest Or a
Kingdom?'" College and Research Libraries 34 (January
1973): 5.

21bid.

3ibid., p. 6.

4Norman Beswick, "Library Resource Centres: A
Developing Literature," Journal of Librarianship 6
(January 1974): 54-62.
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apiSSucd by the Library Association for school and college
library resource centres:

Four main questions arise concerning the exploitation
of audio-visual materials in universities; production,
storage, identification and provision for use.
Production is most efficiently carried out by an AV
unit and departments in collaboration; if the AV unit
is not an independent unit, it may be administratively
useful to place it under the overall supervision of
the librarian. Material may be stored in the AV unit,
the library or appropriate departments, depending on
its intended use. It is important that material,
wherever stored in the university, or available from
outside sources, should be centrally recorded in the
library, both for identification purposes and to
avoid unnecessary duplication. Material should be
provided where it can be best used, whether in depart-
ment, AV unit, or library; the library is uniquely
placed to handle almost all the self-instructional
material, which has much in common with books, and
may be used in conjunction with them. Viewing and
listening equipment must, of course, be provided;

some of it may be iuitable for lending with the
relevant software.

In concluding this chapter it is appropriate that
the author note the importance of the concept of '"non-
traditional study" and its impact upon the concept of
learning fesources. Walton points out that in keeping
with the trend toward external degrees, continued educ-
ation as a life long process, open universities, etc.,
it is necessary to create

new educational patterns that fit the times and to

find creative ways in which to make available inst-
ructional resources tc build programs and in so doing

1'yniversity Libraries and Learning Resources,"
Library Association Record 75 (January 1973): 8.

~
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the needs of students will be held paramount rather
than the convenience of institutions.l

This ideca, of course, has been a factor in how
senior colleges have chosen to organize their service
units on their campuses. Proponents of the learning
resources concept suggest that in combining the audio-
visual and library services, one is in fact creating a
new educational pattern that will meet tﬁe needs of
students to a greater degree than the separate organi-
zational patcern.,

Mahler, in his review of non-traditional studies
literature, points out that of the various institutions
that could provide the greatest opportunity for non-
traditional study, libraries appear to be in the best
positiun because they are '"readily available, well accepted
in their communities, well staffed with professionals,
and apparently willing to take on the task."Z Attached
to his study is an annotated bibliography of 263 refer-
ences which would be helpful for anyone interested in

further examination of this related aree.

lyesley W. Walton, New Paths for Adult Leawrning:
Systems for the Delivery of Non-Traditional Studies
(Berkely, California: Educational Testing Service, 1973),
p. 30.

2William A. Mahler, Non-Traditional Study: A
Critical Review of the Literature (Berkeley, California:
Educational Testing Service, 1973).

Jdu



CHAPTER III
CONCEPTUAL FRAMEWORK

Introduction

This study concentrated on four senior colleges
within the states of Minnesota and Wisconsin. In this
chapter definitions are given first followed by assumptions,
limitations, and the researci questions. Finally, the
chapter is concluded with the methodology that was used

for conducting this research.

Definition o:’' Terns

rearning Resources Center:

A single administrative unit which includes both
the library and audiovisual center on a college campus.
This unit may also include one or more of the following:
graphics, photography, cinematography, curriculuwm center,
dial access, radio station, computer center, closed-
circut television, and instructional technology.

LR Professional:

A person who carries out responsibilities requiring

professional education at the graduate level and experience

23
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appropriate to the assigned responsibilities within the
learning resources unit.

Organizational Characteristics:

Is used in this study to denote facilities, materials
and equipment, budget, personnel, and services provided.

Senior College:

An institution that offers a program of study
leading to the customary bachelor's or master's degree.

Traditionally Organized Service Facilities:

Is used in this study to describe an organizational
pattern which contains at least two autonomous units con-

sisting of the library and audiovisval center.

Assumptions

1. The case study serves as a viable approach to
provide the necessary information for this study. |

2., The organizational characteristics of learning
resources centers compared to organizational characteristics
in traditionally organized service facilities is a worthy

and mraningful topic for research.

Limitations

1. Generalizations will be made for the studied
population only, -although findings may be used as hypo-
theses in future studies and as heurisms concerning the
organization and management of libraries, audiovisual

centers, and learning resources centers.

Jd.2



2. The results will be vulnerable to subjective

biases of the intervicwees.

Research Questions

This study compared the organizational character-
istics employed in selective learning resources centers
with the characteristics in selective traditionally
organized service facilities of senior colleges in the
states of Minresota and Wisconsin to determine the
variations and similarities in any or all characteristics
identified for examination. Specifically, the research
questions for this study were:

1. What variations and similarities exist in
organizational characteristics between the learning
resources centers and the traditionally organized service
facilities in this study?

2. What variations and similarities exist in
types and quantity of resources (materials, equipment and
facilities) between learning resources centers and
library and audiovisual departments in this study?

3. Does funding for the library or audiovisual
program differ if the departments are separate or
combined in the institutions studied?

4. Does scparately administered library and audio-
visual departments cause duplication in staffing?

5. In the opinion of the respondents, is there a
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difference in the sc¢rvice provided the patron between a
learning resources center and traditionally organized

service facilities?

Methodology

Minnesota and Wisconsin were selected for this
study beccause the researcher was from the area and both
states had senior colleges with learning resources centers
and traditionally organized service facilities. The
colleges studied were chosen by the type of organization
they now exhibited (i.e., two that had a learning
resources center and two that had traditionally separate
library and audiovisual departments). All institutions
chosen for this study were public-supported, had a
minimum enrollment of 2,000 students, and a library
collection of at least 100,000 volumes. All institutions
originally identified cooperated in this study.

The cas¢ study method was employed in order to
"bring to light the important variables, processes, aund
interactions that deserve more extensive attention."!

A case study is an intensive investigation . . . .
It is not bound by one method, but capitalizes on
any approach that might help unravel a new puzzle;
. . . . The absence of contrasts and the problem of

typicality are serious limitations to the case §tudy,
but there are several strengths that help outweigh

13tephen Issac, Handbook in Research and Evaluation
(San Diego, California: Robert K. Knapp, 1971),
p. 20.
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the disadvantages. TFirst the case study is the
classical method of rescarchers interested in depth
of study, for the casc study allows many different
tecnnicques to be applied in the same situation .
and the results integrated and compared.
The sccond major advantage is that case studies
are carried out in the field with the sounds,
sights, and smeclls of the real situation hitting the
rescarcher in the face. . . .
A third major advantage of case studies is their
usefulness in exploring the processes of an organi-
zation.
Baldridge clearly illustrates the importance of
a case study wain he states that "the real value of a
case study is to provoke ideas about a new way of
viewing the world, to fill in an idea with vivid detail,
or to suggest new perspectives."2
No research was located to indicate that the organi-
zational characteristics of learning resources centers
had been compared with the organizational character-
istics of traditionally organized service facilities in
senior colleges.
While the results may not be generalized to all
similar institutions, the variety of the institutions
studied may allow for some findings to be used as

hypotheses in future studies and as heurisms concern-

1J. Victor Baldridge, Power and Conflict in the
University: Researcn in the Sociology of Complex Organi-
zations (New York: John Wiley & Sons, Inc., 1971),
Pp. 31-32.

21bid., p. 33.
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ing the management and organization of learning resources
centers, librarics and audiovisual centers.

In seeking to discover the true self-image, . . .

clear results will be obtained if several . . .

colleges are studied. If observations are compared

with abstract standards, difficulty may be experi-
enced in drawing conclusions. Comparisons should

be made of the findings on one campus with those

of another; in this way, the differences become

more visible. The comparisons, in the instances

of observations of more than one campus, emerge from

the context of the abstract to the area of the

concrete.

A semi-structured interview, examination of doc-
umentary evidence, and observation were the techniques
used to collect the data.

At each institution an interview was conducted with
each of the persons in counterpart positions (i.e.,
heads of learning resources centers, libraries, and
audiovisual units). In addition, interviews were con-
ducted with profession.l staff members of the institutions
visited. (See Appendix II for Interview Guides and
Interview Report.)

All respondents were assured of anonymity to encourage
candor. College bulletins, annual reports, orzanizational
charts, pertient coorcspondence, memoranda, and the
Higher Education General Information Survey data for

forlege and University Litraries, Fall 1973, for each

lJames W. Reynolds, The Comprehensive Junior College
Curriculum (Berkely, California: McCutchan Publishing
Corp., 1903), p. 148. :
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institution were analyzed. Finally, each institution
was visited by the i1esearcher in June, 1974.

Once collectcd, the data were used to develop a profile
for cach institution, each administrative head, and
comparisons between the institutions were made regarding
the various organizational characteristics singled out
in this study.

The dean of learning resources, librarian and/or
audiovisualist of each institution was written, informed
of the study, and his support solicited. After the
researcher obtained the support of the parties involved,
an interview schedule was arranged. The interviews
were tape recorded, and written transcriptions were
compiled. .

This report was written on the basis of the research
questions and includes a profile of each institution in
the study. Comparisons and conclusions were drawn, and
suggestions for further study are made in the summary

chapter.




CHAPTER IV

PROFILES

Introduction

In this chapter a profile of the institutions
stuydied is given first, including salient details to
appropriately characterize the institution. Second,

a profile of the deans of learning resources and the
directors of libraries and audiovisual units is

given, followed by a profile of the organizations they
direct. .

The institutions are identified as Institution A,

B, C, and D. If the institution had a learning resources
organizational pattern it is so identifed by the symbol,
"LRC". 1If the organizational pattern consisted of
separate library and audiovisual units it is so identi-

fied by the symbol, "Lib-AV".

Profile of Institutions

Institution A/Lib-AV
Founded as a State Normal School in 1916 with

30
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the major rcason for its establishment being the educ-
ation orf ctcachers, the college also provided Lwo years

of gencral c¢ducation or pre-proressional study for persons
not expecting tb teach. 1in 1927 the Legislature changed
the name from State Normal School to Teachers College
with the authorization to grant bachelor's degrees in
education after four years of study. In 1951 the

college was authorized to grant the bachelor of arts and
the bachelor of science degree in liberal arts and the
institution became a State College. Currently the
institution is organized in five schools: School of
Arts and Sciences, School of Business, School of
Education, School of Nursing, and the School of Graduate
Studies. Associate, bachelor, and master's degrees

are offered. The enrollment was 8,425 full-time students

with 519 full-time faculty(see Table I).
Institution B/LRC

Founded in 1869 as the third Normal School to open
in the state, the school began as a grade school and grad-
ually evolved into a high school. 1In 1898 the Normal
school offered o full junior college curriculum and in
1914 the high school phase of the program was terminated.
In 1921 the State Legislature authorized the college to

offer a four-year program and the name was changed to

JJ
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TABLE 1

INSTITUTIONAL DATA*#

INSTITUTION ESTABLISHMENT YEAR FULL TIME ENROLLMENT FULL TIME FACULTY
Fall,/1973 Fall/1973

A/Lib-AYV 1916 8,425 519 -

B/LRC ) 1869 - w.w#o 507

n\rw7,>m - ;Mwmm - 4,408 308

U\KWW. 1893 ) a.m.umo 342 S

*Al11 figures are rounded to the nearest whole number.

Source:

Hereafter referred to as HEGIS Report.

Data are taken from the U.S. Office of Education, Higher Education General
Information Survey, Fall, 1973.




State Teachers College. In 1953 the college was

authorized to grant the master's degree. The college

has grown from being primarily a teacher training institu-
tion to a multipurpose institution offering associate,
undergraduate and graduate degree programs in the School
of Busineés, School of Education, School of Fine Arts,
Scheol of Industry, School of Liberal Arts and Sciences,

and the Graduate School.
Institution C/Lib-AV

This institution was established in 1885 as a
Normal School. The first ten students graduated from
its two-year college curriculum in 1890. In 1921, the
college attained four-year status as a State Teachers
College and in 1946 the Bachelor of Arts degree was
added. In 1953 a Master of Science in Education was
authorized and in 1957 the schodl officially became a
State College. Associate, baccalureate, and masters
degrees are offered by the co..ege. The college is
<.:vided into the School of Arts, Humanities, and Com-
munications; School of Professional Studies; School of
Social and Behavioral Sciences; School of Mathematics

and Science; and the School of Graduate Studies.
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Institution D/LRC

Institution D was founded as a private institu-
tion in 1893. It began as an elementary and manual
training school. 1In 1908 the school broadened its
offerings and became an institute offering two and
three-year programs. In 1923 the two and three-year
programs were phased out and were replaced by four-
year programs. In the 1940's the school was changed to
a State College. The educational program of the institu-
tion is career oriented but it also makes the humanities
and social sciences key components in the total educa- .
tional program. Associate, baccalaureate, and masters
degrees are offered by the college. The academic
organization of the college includes the Graduate

College and the Schools of Industry and Technology,

Home Economics, Education, and Liberal Studies.

Profile of Deans and Directors

Librarian, Institution A

In his fifties, he has served in his present
position for nine yecars (sce Table 2). This librarian
received his muasters degrec in Library Scicence from
an accredited library school (see Table 3). He also has
nad some training in audiovisual education. Before

becoming a librarian he was a public school teacher

3 3



TABLE 2

-

NUMBER OF YEARS IN PRESENT POSITION

INSTITUTION NUMBER OF YEARS

- 1-5 6-10 11-15 16-20 20-25

A Lib. Dir. X
AV Dir. X

B Dean of LRC X v

Ut

-t

C Lib. Dir. X
AV  Dir. X

D Dean of LRC X

Source: Data collected from Institutions. This includes information obtained from
annual reports, memoranda and interviews with the respondents. Hereafter
referred to as Institutional Data.
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TABLE 3

EDUCATION OF DEANS, LIBRARY AND AUDIOVISUAL DIRECTORS

INSTITUTION

LIBRARY SCIENCE
MASTERS

MASTERS IN AV
EDUCATION

SUBJECT FIELD
MASTERS

PH.D.
IN
EDUC.

A Lib. Dir.
AV  Dir.

Bpean of LRC

C Lib. Dir.
AV Dir.

Dpean of LRC

Source: Institutional Data.
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Audiovisuualist, Institution A

In his fourtcenth ycar of service to this college,
he carned his masters degrce in audiovisual communica-
tions from institution D reported in this study. This
director has had some course work in library science and
appeared to be receptive to the concept of learning
resources. He also taught in the public.schools before

becoming an audiovisualist.
LRC Dean, Institution B

The educational accomplishments of this sixty-two
year old dean have been considerable. He had a masters
and a doctorage in education. This dean had no formal
training in library science or audiovisual education,
but his emphasis has been on curriculum and educational
administration. Prior to coming to Institution B he was
a president of a college, superintendent of public

schools and a public school teacher. He has been very

active in the professional associations of both the

library and audiovisual groups.
Librarian, Institution C

For the previous twenty-three years this librarian
has served the college as the director of library services.
Fifty-five years old at the time of the interview, he had
formerly been a reference librarian in a different academic

library. He received his masters degree from an accredited

45
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library school. In addition, this librarian had done

advanced work in a subject ficld at a major university.
Audiovisualist, Institution C

Scven years ago this audiovisual specialist came
to Institution C to build up their audiovisual services
which at that time were quite inadequate. He, like the
audiovisual director from Institution A, received his
masters degree in audiovisual communications from Insti-
tution D. Prior to working in academic services he was
a public school teacher and director of audiovisual

services in the public schools.
"LRC Dean, Institution D

For the last four years this dean has been charged
to develop the concept of learning resources at his
institution. He received his masters and doctors degree
in audiovisual education from a major university. Before
becoming dean of learning resources he was director of
audiovisual services at the same institution. Prior to

working in academia he was a public school teacher.
summary of bean and Director Profiles

The number of years of the deans and directors in
their present positions varied from four, on the part of
the dean from Institution D/LRC, to twenty-three years
of service by the librarian from Institution C/Lib-AV.

The age and years of expcrience of the director or dean

BO
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in the institutions studied appeared not to be a factor
in the type of organizational philosophy each espoused.

The deans of the learning resources centers had
Ph.D.'s in education and neither had a library science
masters' degree. The library directors had a masters
degree in library science from an accredited library
school and both audiovisual directors had a masters
degree in audiovisual education. No determination can
be made, upon the data collected in this study, on what
role educational background plays in the preference or
organizational pattern chosen for implementation at the
various institutions.

Profile of Libraries, Audiovisual
Centers & LRC's

Institution A/Lib-AV

Initially the library was located on the second

floor of one of the original campus buildings until 1960
when it was moved into a separate library building. In
1972 an addition to the library building was completed
adding some 127,709 sq. ft. with a seating capacity of
2,100. The library contained 253,586 volumes (seec Table
4) and the nonprint material (sce Table 5) was housed in
a scparate arca called the Instructional Materials Center
(IMC). The library was administered by a staff of thirty-
one including 12.5 professionals (see Tables 6 and 7).

The organization of the library was along traditional

Q. Y e




TABLE 4
TRADITIONAL LIBRARY MATERIALS

38 &

1 2 3 4 5 T
INSTITUT1ON BCC: S & BD. UNITS GOVT. DOC. MICROFORM OTHER PER.
£ZI0DICALS ADDED LINEAR FT. VOL. EQUI- "M1CRO TITLES
(VZLUMES) * 1972-73 VALENTS#* NOT 1IN CUR.

......... - A . 4 v.{.». _ | RECH.

A/Lib-AV 253,586 28,503 3,433 72,0600 244,591 2,350

B/LRC 372,889 25,000 1,463 73,329 329,178] 1,984
.ﬁVv

C/Lib-AV 1¢7,230 190,586 1,029 INA*# 132,835 1,900

D/LRC 152,811 8,049 531 INA 237,546 1,890
w
. - f e v e c———— - g
*One volume as defined by and reported to thc U.S. Office of Educaticn in the annual =
Higher Education Z:sniieral Information Survey, or one reel of microfilm or eight Micro- S
cards or microficrs as reported on the samec survey. For reporting purposes, a volume -
is a physical uni: of any printed, typewritten, handuritten, mimeographed, or processed o=
work contained in. one binding or portfolio, hardbound or paperbound, which has been mm
classified, catalczed, and/or otherwise prevared for use. o
=7
**Information not zvailable. m

#%% This column rzoresents number of physical units of microform for which volume equivalents

were not avaiZzble (such as ERIC reports).

Source: HEGIS rercrt and Institutional Data.
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TABLE 5
NONPRINT MATERIALS

——

INSTITUTION | MOTION PICTURES* | AUDIO RECORDINGS | FILMSTRIPS TUTAL
A/Lib-AV 152 1,137 1,700 2,089

B/LRC 639 13,527 4,559 18,745

C/Lib-AV 300 2,000 NA## 2,300%%
D/LRC 715 331 194 1,240 )

*Includes films,

cassettes, tapes and video tapes.

**The number of filmstrips owned at Institution C was not available since each depart-

uent on campus owns and maintains their own copies.
have their own films and audio recordings so the total only reflects the materials
held at the library or the audiovisual center.

Source:

HEGIS report and institutional Data.

In addition, some departments

14
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TABLE

6

FULL-TIME PROFESS!ONAL STAFF DEVOTED TO LIB., AV, OR LR SERVICES#®

ey | LR PROFESSIONALS
U _ e
B/ - Nc. -
ARE o 14,33

—

ALl figures

Source:

(Fall 1973

LIBRARTANS

TOTAL

19.5

™~
.v

10,

arc for profersional stafl tine devoted to service operutions.,
staff timc has becen subtracted out of the figures that appear above.

HEGIS repori and Institutional Data.

14,50

Incirve

ti10.,:1

F18VIVAY Ad0D 1S3

R g

|88

O

Aruitoxt provided by Eic:

E
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TABLE 7

SUPPORT STAFTF#*
(Full-time cquivalents as of October 1, ;973)

|
INSTITUTION | SUPPORT STAFF

LIBRARY AUDIOVISUAL TOTAL
A/Lib-AV 19 12.5 31.5
B/LRC | 27
C/Lib-AV 17 5 22
1
D/LRC : 13
L

*Incl%des clerical, technical, and preprofessional
staff.

Source: HEGIS report and Institutional Dlata.

lines (see Chart A). The head librarian reports directly
to the academic vice president.

The audiovisual center or 'Media Development
Center" as it is called at this institution is located
in the basement of one of the original buildings on the
campus. Although it is in a separate building from the
library, it is connerted by a corridor. The primary
mission of the center is to '"plan, design and prod.ce
communication materials and to provide adequate equip-
ment and facilities for their effective use." The
center is organized into five'specialized areas

(see Chart B): 1) Audio, 2) Electronic Repair § Design,

¥



CHART A
INSTITUTION A-LIBRARY ORGANIZATION

[Director of Libraries]
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3) Graphics, 4) Photography, and 5) Television. The
four general function. provided by the center are
consultation and planning, design and production, media
equipment and projection(all equipment.and or media
facilities are specified, purchased, inventoried, and
maintained by the staff of the media center), and
rental of commcrical motion picture films.

There were seven faculty meambers with masters
degrees in media on the staff, ten full-time civil
service and five half-time employees. The facilities
contained 11,200 sq. ft. with very adequate production
equipment. The director of the Media Development Center

reports directly to the academic vice president.
Institution B/LRC

The learning resources center is housed in a
relatively new building (occupied in 1971) with some
178,400 sq. ft. Before occupying the current facility
the learning resources center was housed in a tradi-
tional library building wich the audiovisual center in
the basement. The library and audiovisual services
were combined into the lecarning resources organizational
pattern in 1958, with the department of library and audio-
visual educatiocu being added in 1963. Radio and
telavision services were added in 1971. Although the

computer center for the campus is housed in the basement
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of the learning resources center, administratively it
is not responsible to the dean of learning resources.
The unit is divided into six functicnal areas:
1) Advising § Instructional Services, 2) Administration,
3) Production Services{(waich includes instructional
development and maintenance and repair of equipment,
4) Public Services(includes circulation, rental, and
use of basic collections of materials and equipment,
5) Technical Services, and 6) Television-Radio Services
(see Chart C). |
With a volume count of 376,889 and ample amounts
of equipment, the center has forty-seven staff members of
whom twenty have faculty rank. All facilities are
centrally located except the television and radio
facilities which are located in a separate building

adjacent to the learning resources center.
Institution C/Lib-AV

Dedicated in 1961 with a major addition that doubled
its size in 1970, the library housed 197,430 volumes.
Scating is available for approximately 800 students.

In addition to the traditional library scrvices the
library also had a listening area with a large collection
of recordings including tapes and appropriate equipment,

All films and filmstrips are housed in the audiovisual



CHART C

INSTITUTION B-LRC ORGANIZATION

Assistant

Vice President
Academic Affairs

|

Deant*
and
{Dept. Chairman)

g
g
=2
m
)

—

{Supervisc

Advising & inst:i.
Services Div.
or).

. Assistant
- { Resistant
1. R o 1 R S—
“Production Eravy Public Services | | technical Services | TV-Radio (TVi)
Divisio:x Division Division , Sexrvices Div.
(Sup-rvicor) (¢apervisor) (Supervisor) _ (Supcrvisor) 58
Cragnics ] Tes;us Schos! Acquisiticss & . oL fletesisicn (W)
Recordinn (LrC) - 4‘.._ i 8iblioorachy : (£=01s) w
Photegeapt; ) . .
Wicie ;av eoe s [HEireelation ] Binding-Process— .
(ot : — . ] Repair-Rec.~Pepro. : L
3........ . . Cureiz, Bo- IU % .ol Teleuisice 9: ._
el : - | [ Tiling G Reseer Serey] = [ |
Instroctic 7 oo : Distritution : e,
Advigser oo 1 (vaterials 8 Equip.) | { Gocurents (Prozessing) . m (ol ]
. (fed. & State) . — -
Randormtecuse e | o HEAIEL ) T e ol [Wedio (0 5r L
Syster (R1173) e T L ERIC (Processing) | . (sx) ]
B . b{ Readers Ser.. (L Filino) | .
-{ ECI—Engirecr te? | { Tech. Processing :
1_|H? . | | Reference (cs ) .
Cl—Technicion | o (% PerioZicels) * .

®—Dean, Learning Rescurces Services  and
#~Lhalruan, Dept. of Library ) t.diovisual Cducation

#5—% in Beparloent of Mass (o= 3”2:3

Archives
Qocueents & ERIC
Historical
Manyscripts

Haps

Minn, § Oral Hist.

I Special Collections

Sy

Q

Aruitoxt provided by Eic:

E



BEST CoPY RVAILABLE

center. The library was manned by a staff of 25 of
which 8 were professionals (sce Chart D).

The audiovisual center is 1ocated.on the main
floor in the library building and occupies approximatecly
4,000 sq. ft. It provides such services as ordering
films, providing audiovisual equipment for instructional
use, repair and maintenance of the equipment and produc-
tion of instructional materials. A regionai television
production center is located in a separate building and
it is under the supervision of the director of the
audiovisual center. The center includes 2.25 FTE
professionals for service and five support staff (see
Chart E). The other professional staff time (.75) is
allocated to instruction that is provided by the center to
meet educational requirements for a minor in Media Educa-

tion.
Institution D/LRC

The learning resources services on the campus of
Institution D are spread out around the campus. The
library, or media retrieval services as it is called at
tiais institution, is located within a building providing
seating spaces for about 960 patrons. A recent addi-
tion was finished in 1972. The print collection was
more than 132,000 volumes and the nonprint collection
included more than 1500 films, tapes and records, and

slides. All forms of material are available to be
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checked out, and this institution was the only one that
had integrated shelving of print and nonprint materials.

The library building houses the software and equip-
ment for print and nonprint media. Audio-visual
facilities include graphics, audio, television, photo-
graphy, motion picture, and instructional media 1labs.

The audiovisual services was called instructiqnal
technology at this institution and facilities for these
services include approximately 20,000 sq. ft. The
majority of these services are housed in the Communica-
tions building.

A total of 27.33 fuli-time equivalents for service are
assigned to the learning resources unit excluding the
computer center which is also part of the LRC organiza-
tional pattern (see Chart F). As in institution B the
instructional program is also included with the learning
resources unit, but for purposes of this study these
individuals are not included in the figures represented
herein. The library and audiovisual services were com-
bined under a learning resources organizational pattern

in 1970.

Sumnma Ty

All institutions in this study are state supported
and all but Institution D/LRC began as a State Normal
School. Institution A/Lib-AV and Institution B/LRC had

similar enrollments as did Institutions C/Lib-AV and

o G
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D/LRC. All institutions arc currently offering associate,
bachelor and masters degrees.

In addition to the traditional activities associated
with librarics, audiovisual centers and learning resources
centers, Institutioa D/LRC was responsible for "Academic
Computers'" (i.e. those computer activities meant to
directly involve instructional activities)., Institution
D/LRC was the only institution to use integrated shelving.
Howevel, its organizational pattern was basically a tradi-
tional one. That is, an individual was still responsible
for each mujor division (library, audiovisual, and computer
services) with a dean of learning resources added to the
top of the hierarchy (see Chart F). Institution B/LRC's
organizational pattern was the most integrated (see Chart
B).

At Institution A/Lib-AV the 1library, although in a
separate building, was accessible to the audiovisual
center by a corridor. The circulation of print items was
handled at the main entrance to the library, while the
circulation of nownprint materials was carried out in
another area of the library. Circulation of equipment was
the responsibility of the audiovisuval center.

All library and audiovisual services are located
in one central facility at Institution B/LRC, except for
the radio and television services. Circulation of print

and nonprini materials took place on the fourth floor
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while circulation of equipment was on the first floor.

At Institution C/Lib-AV circulation of films
and cquipnment was carried out in the audiovisual center
which is on the first floor of the library building.
Circulation of other print and nonprint items was carried
out at the circulation desk of the library which is also
on the first floor.

At Institution D/LRC circulatism of print and
nonprint materials as well as equinment was carried out
at the circulation desk on the first floor of the
library. However, all production services were located
in a separate building which is approximately two
blocks from the library.

In this chapter has been presented the profiles
of the institutions; libraries, audiovisual centers, and
learning resources centers; and their respective directors
and deans. Chapter five will explore the findings
regarding resources, staff, funding, and services of the
libraries, audiovisual centers, and learning resources

centers.

LY SL
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CHAPTER V
ANALYSIS OF DATA

Introdq;tion

The analysis of data is presented in the follow-
ing manner. The research questions are discussed along
a thematic framework of resources, funding, staffing,
and services to the patron. The analysis is made on
the basis of the research questions rather than by
cach institutional's response in toto.

Anonymity was assured to each interviewee in order
to obtain candor. Respondents are identified by the male
pronoun as a stylistic convenience. The institutions
are ideﬁtified as Institution A, B, C, arnd D. As noted
in Chapter Four, if the institution had a learning
resoufces organizational paticrn it is so identified
by the symbol, "LRC". If the organizational pattern
consisted of separate library and audiovisual units it
is so identified by the symbol, "Lib-AV",

In writing this report, quotations of those inter-
viewed are provided when an individual expressed a parti-

cular point of view in succient terms or when such a

58
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quotation illustrates a particular point of view.

Rescearch Questions and Findings

Interviewé and visitations at the four institu-
tions in this case study were accomplished during the
month of June, 1974. When necessary followup interviews
were conducted via telephone. In all cases the
interviewees were responsive and cooperative. The
Interview Report in Appendix II indicates the break-
down by institution of the twenty-eight interviews that

were conducted.
Philosophical Differences

Research question one will be integrated through-
out chapter five since the exposure of similarities and
variations in organizational characte;istics will be
brought to light when dealing with the other research
questions. However, it is important to note that the
variations that existed between institutions appeared
to be based upon the philosophy of the staff and more
importantly the director or dean of the organization.
All respondents viewed their particular organization's
role as being one of "support service'. The unanimity
of opinion among the librarians, audiovisualists and
LR professionals about the role of the library, audio-

visual center or learning resources center points to the
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importance with which they vicewed these several functions.

The differcence between the views of LR professionals
and the librarians and audiovisualists is a matter of
degree. For example, the dean of Institution D/LRC
indicated that the role of learnihg resources was to be
the support service for all academic’/instructional
programs and included the traditional library, audio-
visual services, television, computers, duplicating
services, and so on. His idea was that the service had
to permeate the campus. Likewise, the dean from Inst-
itution B/LRC indicated the LRC charge was "being
accountable for all materials, hardware and systems
to support the instructional program of the college."
Personnel at Institutions A/Lib-AV and C/Lib-AV viewed
their roles as supporting the instructional program;
however their basic role was subdivided by functional
specialization, i.e. the library should take care of
distribution of materials and the audiovisual center
should take care of production of materials and instruc-
tional development tasks. At Institution C/Lib-AV,
the distribution of films was carried out by the audio-
visual center.

The advantages cited by the respondents(see Table 8)
for the learning resources center organizational pattern
over the traditional organizational pattern reflect
what the literature on the subject has suggested.

Advantages stated were: (1) increased utilizatio: of
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materials because of grcater access to materials through
central bibliograpihical control, (2) greater efficiency
in terms of less duplication of materials and efforts
of staff, (3) closer working relationship between libra-
rians and audiovisualists, (4) better utilization of funds,
and (5) a'change of attitude of the user to the concept
of a single information source.

"Advantage five above was sctated by one LR professional
in the following manner:

If we as media people are there to pronote materials
and distribute them, [then] there is no reason why
we can't be there to produce them if we don't find
then available commerically. So its a logical kind
of thing if I am materials oriented[for me] as an
instructor to come.to one place. As the instructor
I want the information that is in the materials.
Beyond what I have just mentioned is the real payoff,
and that payoff is that if we are ever going to
rearrange thinking and attitudes towards this being
an information center tnen we must realize that
there is no hierarchy of information--the place to
get information is where its at.

Five respondents felt that there was no real
advantage of having the library and audiovisual services
combined. All of these respondents were from institutions
that had separate library and audiovisual units. A
respondent from Institution A/Lib-AV stated the “ollowing:

I ocan sce no advantage. o o o Repardless if you
have the intergrated approach you still have to
have a competent person in charge of the production.
I think you still have to have a competent person
in charge of the library. Given competent people
in those two areas--since I think there is a func-

tional division between the two that can't be resolved
by any type of administrative structure--to have a so-

v
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called dean of lecarning resources is to have another
job tnat has no real function above and beyond than
wiiat we have herce{Iastitution A] . . . . Therefore

I don't see that a dean ¢f learning resources, after
you strip away ail the trappings, is going to make
that nmuch of an impact to earn that rather attractive
salary. Now I know that some deans of learning
resources nave been ablie to make an impact accross
campus, but I don't believe it was because of the
structure. It was because they were extra-ordinary
individuals.

The maior drawback of combining library and audio-
visual services perceivel by the respondents was "attitude
of personnel''(see Table 9). This drawback consisted of
various parts such as: (1) an element of confusion by
staff of what the concept_is,,CZ) some librarians feel
that audiovisual services dilute their services, (3)
audiovisualists feel that librarians don't really want
to help people but preserve things, and (4) a willing-
ress of staff to work in both areas.

Twenty-two individuals out of a total of twenty-
eight interviewees (that is 77 percent) identified
"attitude of personnel"” as a major drawback of the learning
resources organizational pattern. One can conclude that
attitude is the most important factor, perceived by
librarians, audiovisualists and LR professionals in
t! is study, in determining success of a learning resources
ceun.er.

One respondent pointed to the importance of the
director of the combined operation having a commitment to

the total concept, becausc¢ if he did not he would have

2yl
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TABLE 9
NUMBER OF RESPONDENTS IDENTIFYING MAJOR DRAWBACKS OF LRC

INSTITUTION

A/Lib-AV

—e

B/LRC

C/Lib-AY

s

EXPECT TOO MUCH
OF ONE PERSON

. e—— —— —

D/LRC

P e

Totals

Source:

LACK OF

ATTITUDE OF LACK OF UNDER- ADD. COST NOXNE
PERSONNEL STANDING OF OF THE PEOPLE
CONCEPT BY POSITION AND FUNDS
HIGHER ADM. OF DEAN TO DO ADD.
AUTHORITIES OF LRC WORK THAT
WOULD BE
GENERATED
6 1 1 0 0 o
8 2 0 0 0
4 0 0 2 1
4 0 0 0 1
22 3 1 2 2

e e e e

Analytical data from interviews.
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a tendency to direct learning resources into one area
or the other and the program would be unbalanced(not

so much in terms of materials as in the philosophy of
the staff). He suggested that if there is not an under-
standing of the philosophical basis for the learning
resources concept then it could be a deterrent in
combing the library and audiovisual units.

In speaking to the lack of understanding of the
LRC concept by higher administrative authorities and
subsequently the possible adverse affects, one respondent
from Institution B/LRC stated the following:

I see administratively some real problems with this
sort of scheme(i.e. learning resources). I see
them in the sense that administrators don't under-
stand the scheme so sometimes there is a tendency
for you[the LRC] to be shortchanged budgetwise--
especially if a newer administrator comes in and
has been raised in the traditional aspects. The
budget may secm large and inordinate to what he-
thinks a library needs, not knowing that in the
old scheme[organization] that he came from the
audiovisual budget, for example, came from a
separate budget. It takes a long time for you to
get people to understand what you are doing.

One individual at both Institutions B and D .ndicated
that under the learning resources organization there is
the disadvantage that too much is expected of one
individual. This argument is a classic one that Professor
Larson brought out in his decbate in 1955 with Dr. Shores
regarding the disadvantage of combination. This draw-
back is perhaps more appropriately attributed to the
way the learning resources concept is implemented rather

than the concept igself.

]

‘73



00
BEST COPY AVAILABLE

Resources

Resecarch Question T ro addressed itself to the varia-
tions and similarities which exist.in types and quantity
of resources (materials, equipment and facilities) between
learning resources centers and library and audiovisual

departments in this study.
Materials

The number of materials owned by the various institu-
tions are presented in Tables four and five. Institution
B/LRC had the largest collection of both print and nonprint
materials with a total of 18,745 nonprint items and 808,656

traditional library materials (see Table 10).

TABLE 10
TOTAL MATERIALS HELD*

{ ?
INSTITUTION i TRADITIONAL - NONPRINT TOTAL

LIB. MATS. | MATS.
A/Lib-AV é 667,640 f 2,989 | 670,629
| .
B/LRC | 808,656 . | 18,745 827,401
C/Lib-AV - | 350,845 2,300 353,145
D/LRC 380,977 1,226 | 382,217

*The total figures in this table represent number of volumes,
micrcform volume equivalents, other microforms not included
in volume equivalents, and number of government documents
(the number of docunents was arrived at by taking an average
of 20 items per linear foot).

o . Source: HEGIS report and Institutional Data.

"7k
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Institution C/Lib-AV huad the lowest number of total
items but it was also the smallest institution in the study.
When one conmpares the index of the materials held per FTE

Stuvdent (see Table 11). Institution C/Lib-AV held the

TABLE 11

NUMBER OF BOOKS, PERIODICALS, AND NONPRINT ITEMS HELD
(Per FTE Student, Fall 1873)

|
INSTITUTION |VOLS. PLR ! PERIODICAL NONPRINT ITEMS
FTE ! "TITLES PER PER FTE
STUDENT = FTE STUDENT | STUDENT
A/Lik -AV 30.1 .28 .35
B/LRC 441 | .23 2.19
C/Lib-AV 44.8 .43 ' .52
D/LRC 24.6 .35 .23

Source: Analytical data computed from information presented
in Tables One, Four, and Five.
greatest number of volumes per FTE Student with 44.8 and
Institution B/LRC was second with 44.1 volumes held per FTE
Student. Institution D had the lowest index of volumes held
per FTE Student with 24.6 and Institution A/Lib-AV had 30.1.
With one institution from thc lear:ing resources type
and one from the separate library and audiovisual typc having
the largest index of volumes per FTE Student one is brought
to the conclusion that 'the type of organizational pattern

alone cannot be uscd as an indicator of the amount of

e
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materials that will be acquired.

Both the smaller institutions (C/Lib-AV and D/LRC)
had a higher index of poriodical titles held than the two
larger institutions (A/Lib-AV and B/LRC). This differencc
in titles can be attributed to the need for a basic peri-
odical collection to be maintained by any institution and
the size of the periodical collectic.. does not increase at
the same rate proportionally with size of student body.
Whether the institution had a learning.resburces center or
separate library and audiovisual units appeared to have no
effect on the number of periodical titles held.

Institution B/LRC also had the highest index of non-
print materials held with 2.19 per FTE Student. Institu-
tion D/LRC had the lowest index with .23. On the basis of
the four institutions s*udied, one must conclude that from
the organizational pattern alone, it is not possible to

predict comparative size of nonprint holdings.

Physical Facilities and Equipment

Similarities and differcnces were found to exist in
the physical facilities at the four institutions studied.
At all institutions the library, audiovisual or lecarning
resources services were located in more than one building.
At Institutions A, B, and C the television and radio
services fqr the campus werc located separately from the
audiovisual scrvices even though they were responsible to
the director of audiovisual services or the dean of

learning resources.
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All institutions had approximately equal student-

74

cating ratios. The major difierence in the assignment

of space was between Institution C and D in the areca of
audiovisual services. Institution C had approximately
4,000 sq. ft. devoied to the audiovisual center while
Institution D had 20,000 sq. ft. Part of this difference
can be explained by the fact that Institution D had a
Masters program in Audiovisual Technology while Institu-
tion C had only a limited number of courses offered in the
area of audiovisual education. In addition, the televi-
sion studio at Institution D was included within the
20,000 sq. ft. while at Institution C it was separate from
the audiovisual center and not included within the 4,000
sq. ft. ’

At all institutions esquipment was distributed in
+Cccess points throughout the campus, with a central dis-
tribution point being in the audiovisual or learning
resources center to serve as a backup and other miscel-
laneous needs. In both institutions that had separate
library and audio units the distribution of equipment
was handled by the audiovisual center. In the learning
resources units the distribution was handled by the
circulation department (which circulated books, nonprint
materials, and cquipment).

The amount of equipment owned by the various insti-

tutions is given in Table 12. At all institutions centra-

~

)

lized control of (ﬁé\iiventory and distribution of all
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equipment was tiac responsibility of the audiovisual or

learning resources center.

Sumnary of Resources

On thc basis of the four institutions studied, one
must conclude that the organizatiounal pattern alonc cannot
be used as an indicator of the amount of traditional library
materials, nonprint materials, and equipment a particular

institution will hold.

Because of local history and institutional circum-
stances, functions were located in a variety of facilities
and places. This variation was not attributed to the type
of organizational pattern; instead, it was due to such
conditions as the availability of physcial space to house
the needed activities of the library, audiovisual
center, or learning resources center. For example,
although Institution C/Lib-AV had separate library and
audiovisual units the two were physically located in
.he same building. At Institution D/LRC on the other hand,
the library activities were located in a separate building
from the audiovisual(i.e. production) activities. At
Institution A/Lib-AV the library and audiovisual units
were in separate buildings, while at Institution B/LRC
the library and audiovisual services were in the same
building. Ciwrculation checkout of nonprint materials
at Institution B/LRC, however, was carried out on the first
and second floor while circulation checkout of print mater-

ials was on the fourth floor.

7I
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The degree of integration of library and audio-
visual services varied from institution to institution
with little, if any, corrclation to organizational
pattern. The type of organizational pattern was a factor,
in the opinion of the LR professionals, in obtaining

greater integration at their institutions.
Funding

Research question threce asked the following*: Does
funding for the library or audiovisual program differ
if the departments are separate or combined in the
institutions studied?

In attempting to compare operational expeaditures
one must recognize that certain problems exisf in the
figures that are reported. For example, the amount re-
ported as the supply budget for audiovisual supplies at
Institution B/LRC includes reimbursements for ‘''charge-
back" items to the departments(i.e. funds received from
departments which purchased servicesj. At Institution
A/Lib-AV there are no ''charge-back' monies because user
costs are not charged to departments.

Another example concerns purchase of nonprint
materials. At Institution C/Lib-AV departments purchase
their own copies of filmstrips and other nonprint materials
from their various departmental budgets, whereas at

Institution D/LRC all requests for print or nonprint

)
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materials must clear through the learning resources

center and arc charged to the LRC budget. Likewise,

the instruction..(i.c. tecaching departments of library
science or audiovisual cducation) cost component may be
included within the budgets of the library, audiovisual

or learning resources centcr} Thcrefofe, it is virtually
impossible, with the current state of reporting costs,

to obtain compleéely accurate and comparable figures.
However, every attempt has been made to adjust the figures
to reflect comparable expenditures.

Although the 'Higher Education General Information
Survey" figures in addition to the institutional annual
reports were used as the sources for the statistics
reported in this study, some adiustments still had to be
made. As Slanker noted in her article on the gathering
of library statistics: "Although library statistical data
are being collected now, they are not standardized and
in most cases cannot be compared."l In the future
this situation may be corrected with the further develop-
ment and refinement of the Library General Information
Survey(LIBGIS). With the above comments in mind, financial

comparisons will be madec,.

lBarbara 0. Slanker, "Developing LIBGIS with State
Participation,'" in T.uc Bowker Asnual of Library & Book
Trade Information, 19th ed. (New York: R. R. Bowker
Company, 1974), p. 225.

(o
4
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Total operating cxpenditures for the fiscal year
1:72-75 are given in Table 13. Institutica A/Lib-AV
had the largest cexpenditure with a total of $1,147,566.
It also had the largest index for total expenditures

per FTE Student(sce Table 14). However, Institution

itures per FTE Student with an average of 48 dollars.
Institution D/LRC had thr lowest index with 30 dollars
spent per student.

On total operating expenditures the major difference
between Institution A/Lib-AV and Institution B/LRC was
in two areas: salaries and materials. Institution B/LRC
spent a total of $410,528 for purchase of print and uon-
print materials while Institution A/Lib-AV spent only
$305,905. In the area of salaries the reverse was the
case. Institution A/Lib-AV spent $573,780 while
Institution B/LRC only spent $490,143. The existence of
more staff at Institution A/Lib-AV accounts for tae major-
ity of difference between the two institutions.

The larger staff at Institution A/Lib-AV was not
attributed to the separation of the library and audio-
visual functions; rather it was because of the greater
variety and amount of service provided by the audio-
visual center at Institution A/Lib-AV,

The total expenditures per FTE Student were the
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TABLE 13

TOTAL OPERATING EXPENDITURES
(Fiscal Year 1972-73)

e i - e — o ——

INSTITUTION | BOOKS § PERIODICAL [ AUDIOVISUAL | BINDING | PERSONNEL {OPERATING | TCIAL .
OTHER SUBSCRIP- & OTHER SALARIES#® ! EXPEND-
PRINTED TIONS NONPRINT ITURES®#
MATS. MATS. ) : .
A/Lib-AV $238,447 $57,575 $10,082 $11,638 | $573,780 [|+156,246 | v1,3147,560
———————— - - @ —————— o - R I ) . ——— -+ e e —— e g =e e o + me —— - YT ——— @ - acse s - - - - . - .. - . . . . /u
B/LRC 313,669 31,659 64,900 16,044 400,143 100,805 Qe L0708 !
C/Lib-AV 05,626 40,512 1,000 11,274 367,051 27,707 L83,1735
D/1L.RC 114,000 48,000 Included 2,000 317,631 30,021 521,82
e V| An Books | N
| =
*Salaries of instructional staff havce been substracted out. The {igures include only (%]
salaries of professionals, clerical and student personnel. -
o
#*Includes expenditures for purchase of audiovisual and replaccmcnt cquipment as required =2
by the HEGIS Report. However, cxpenditures for other capital outlay arc excluded. >
==
=
o
1
m

Sourcc: HEGIS Report and Institutional Data.
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TABLE 14

EXPENDITURES PER FTE STUDENT
(Full, 1973)

INSTITUTION | MATERIALS | TOTAL EXPENDITURES

:

A/Lib-AV $36 !

| : $136
: |

B/LRC ! 48 ; 113
: ]
i

C/Lib-AV 31 i 126
i |

D/LRC ! 30 i 97

Source: Analytical data computed from informa-
tion presented in Tables One and Thir-
teen.

lowest at institutions with a lcarning resources organi-
zational pattcrn. One might conclude from this that
funding for these academic support services is lower at
institutions with a combined library and audiovisual

unit; or, that institutions which have a combined approach
are more efficient, and thus do not require as much
funding per FTE Student. In the ovinion of this writer,
both conclusions are not justifiable at this point.

Only after cqual reporting systcems arc cstablished at

the institutions and comparuble data are obtained will

- such conparisons pe justified.

The most reliable wnd comparable figures at this

time are 1..> amounts spent on purchasc of materaials.

3 @
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Even in this area, however, some problem exists when one
notes that at one institution a dcpartﬁent on campus may
purchase instructional materials out of their own supply
budget whereas at another inétitution only the library,
audiovisual center or learning resources center can
purchase instiuctional raterials for use on *hat campus.
The result being, of course, thaf the figures reported
only reflect that portion of matcrials purchased by the
library, audiovisual center or learning resources center
for the instructional program on that campus. This figure
may or may not be a true figure of the total funds spent
by an institution for materials to support the instruc-
tional program of that academic community.

The majority of the respondents felt that there
would be no difference in funding between separate library
and audiovisual units conpared to lecarning resources
centers(sce Table 15). As one respondent noted:

I thinlk that the cifect of a uanified library-av
budget over and against sewmaraie audiovisual and
library requests to the budgeting authority would
be far less in importunce than the statement of
reason wihy it is nceded.

Amongz the respondents who indicated that more
tfunding would be forthcoming with a learning rasources
center, were the two deans of lecarning vesources. Both
decans indicated thut tihcy haa an increase in funding
bccause én agressive position was taken to sccurc add-

itional support for thc lcuraing resources concept.
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TABLE 15

NUMBER OF RESPONDLNTS INDICATING TYPE OF
FUNDING LEXPECTATION
(LRC Compared to Scparate Library and AV Units)

; i

INSTITUTION ' MCRE FUXDING = LESS FUNDING ! NO DIFFERENCE

i WITH LRC . WITH LRC 1
| ! ;
A/Lib-AV | 0 i 1 | 7
i
! | |
B/LRC | 2 ! 2 5
; 1
C/Lib-AV 0 : 0 6
i !
D/LRC ! 3 0 | 2
! ;
Totals ; 5 } 3 20

* Source: Institutional Data.

In addition, the dean from Institution D/LRC indicated
that more flexibility, in terms of transfering money from
one account to another, was possible. Both deans also
felt that by being members of the deans council provided
them with more input, visibility, and 'clout' among the
administration of the institution. The librarian from
Institution A/Lib-AV, on thc other hand, indicated the
following:

I have heard 'so-calicd deons of lcarning resources

say that they d¥c right in there at tic budget

review and that they are «bic to get a better

budget mix for the two taings. ‘e have not found
that to be true. I have complete input into the

&

|
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budget process. . . . I really feel that on this
canpus tihat our budzet officers arc very objective
about the needs anu I don't think we are fighting
audiovisuali for funds.,

Tarce respondents indicated that they thought
there would be less funding with the learning resources
as comparecd tc scparate library and audiovisual units.
The reason for this in their opinion was because of more
efficient use of personncl. As one respondeni stated:
"My guess is that you would have less funding with a
combincd situation because I would like to think that
a combined unit is morc efficient because you are using
your people better." The information obtained in this
study, however, does not support the above assumption.

All respondents indicated taat there should be

no difference in the materials budget because of a

difference in the organizational pattern.

.-

Summary of Funding

In compar%ng the actual expenditure patterns of
the institutions with the perceptions of the respondents,
no clear pattern becomes evidenc. The conclusion that
this author nust make is tict tac majority of respondents
are correct in suggesting that the organizational pattern
should not, and »robably docs not, play an important
role in the deternination o: the awmount of fuanding support

that is provided by the institution. However, flexibility
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in use of funds(i.ec. being able to transfer monies from
one account to wnotiicr) is certainly more possible
within the learning resources center than among separate

library and audiovisual units.
Staffing

Comparable staifing figures were developed to
determine if separately administered library and audio-
visual departments cau,e duplication in staffing compared
to starff needs when units are combined into a learning
resources organizational unit. In the figures reported
on the Higher Education General Information Survey,
Institution§né“an? C reported only the staff assigned to
library scrvicé?§ﬁlnstitution B's figuvre included all

staff assigned to thc learning resources unit which in-

cluded library, audiovisual, and instructional staff for

the department of library aad audiovisual cecducation.

Institution D reported the staff devoted to library

service but some of thosc individuals aiso teach from

time to timec in the Mcedia Tecanology department. The
figures reported in this study represcat the full-time
equivalents devoted to library and audiovisual service.
Instruction time nas not been included in. any of the
figures rcported.

Table 16 prescats the total full-time staff as

of October 1, 1973 that was assigned to service functions

IEN )
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TABLE 106

TOTAL STAUFE
(Full-time Equivalents as of October 1, 1973)

INSTITUTION; PROFESSIONAL + SUPPORT

14,33 I 13

, | TOTAL
STAFF . STAFF B
A/Lib-AV ; 19.5 é 31.5 § 51
B/LRC % 20 ; 27 ; 47
C/Lib-AV ; 025 22 g 32.25
| .
D/LRC i i 27.33
; ]

Source: HEGIS Report and Institutional Data.

in the library, audiovisual ceater, or learning resources
center. Institution A/Lib-AV had a total of 51 staff
which was four more than Iastitution s/LRC. Likewise,
Institution C/Lib-AV had 4.92 more staff than Institution
D/LRC.

When the total staif per 1.000 FTE Students was
computed(see Table 17) it is interesting to note that
both Institution A and C(scparate library and audio-
visual) had a lower professional staff index than did
Institutions B and ) which were of the learning resources
type. The index for support s+afif, however was higher

1 the case of Institutions A/Lib-AV and C/Lib-.\V

than in .nstitutions B/LRC and D/LRC, resulting in the

9
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TA3LE 17

TOTAL STAFF ?5R 1,000 TTE STUDENTS
(Fall, 1973)

INSTITUTION | PROFESSIONAL . SUPPORT Z TOTAL
| STAFF | STAFF |
A/Lib-AV é 2.30 574 6.04
B/LRC : 2.34 - 5.20 5.54
C/Lib-AV | 2.33 4,99 | 7.32
D/LRC | 2.66 2.41 5.07

Source: Analytical data computed from information
presented in Tables One and Sixteen.

total staff index being higher for the separate library

and audiovisual organizations as compared to the

learning resources organizations.

Part of the rcason for the increascd staff on the
part of Institution C/Lib-AV over Institution D/LRC
might be explained by the fact that they added 19,585
items to their collection as comparcd with 8,049 added
by Institution D/LRC. Ilowever, Institution D/LRC does
provide morc audiovisugl scrvices than does Institution

C/Liv-AV. Likewisce, Institution A/Lib-AV added 28,803

t,

items in 1972-73, whercas Institution B/LRC added

25,000 items. Also, Institution A/Lib-AV provided

i



63 BEST COPY AVAILABLE

production scrvices to commerical firms in the commun -

ity which Institutioa B/LRC did not do. These two reasons
explain for the most part the larger staff index at
Institution A/Lib-AV when couwparved to Institution B/LRC.

In order to arrive at the perception of the respon-
dents regarding duplication of staffing(see Tables
18 and 19) the following questions were asked of:

Librarians and Audiovisualists: If library and
audiovisual departments werc combined, do you think
theére would be a change in stafiing? '

LR Professionals: Has therc been a change in
staffing (number and uiilization of) since the
library and audiovisual units were combined?

Sowe difficulty on the pa-t of some respondents
in answering this question was found to be evident because
of the inability to determine if more staff was required
because additional tasks were assumed whesa merger took
place, or if, in fact, more staff would have becen re-
guired even if combination had not taken place.

Three respondents at Institution A/Lib-AV felt
there would be no change in staffing whatsoever if the
library and audiovisual departments were combined into
one unit. They felt that, as did the two respoudents
from Institution C/Lib-AV, tic staffl would still be doing
what had becen done prior to :erger, and there Qould
simply be an addizionc! »erson at tac "head" of the

administration.

ey -
ook



TABLE 18

RESPONSES BY LR PROFLESSIONALS REGARDING STAFFING
(Question: there becn a change in staffing[number and utilization of]
sin the library and audiovisual units were combined?#)
INSTITUTION MORE STAFF NO CHANGE CHANGE 1IN UTILYZATION OF
) STAVYE
B/Lt 1 2 7
— - = = - b - = - - e - Cr
mm D/LLIC 0 0 5

%1f the individual interviewed wus not familier with the orgar
the quesyion was changed to:

fzation prior to
Should there be a change in staf{fling(nusber
) when the library and audiovisual units arc combincd?

Institutional Data.

nergey,
and utili-

Ti@vIvAY Ad03d 1538




TABLE 19

RESPONSES BY LIBRARIANS AND AUDIOVISUALISTS REGARDING STAFFING
(Question:

If library and audiovisual depariments wcre
combined, do you think thcre would be a

change in staffing?)

L

INSTITUT1ON LESS STAFF MORE STAFF NO CH.. (¥ CHANGE IN UTILIZATION OF
STAVE
g ks e @ ot e mbon mm e = e o e m. —— ——— - —— - — - e — - o e e e - ——— [¢X]
U
W A/l ib-AV 1 0 3 A
G — e . ) e S S - .
C/Lib- AV 0 1 2 4
Source:

Institutional Data.

T1avTIAY Ad0J 1538
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One respondent from Institution A/Lib-AV felt a
change would result in rcduction in staff be;ause any
change in that particular system during the current
.period of tight enrollments, budget cuts, etc,, had
resulted in a loss of positions. This person did not think
there would be a reduction because of greater efficiency
resulting from the combination of the two units as did
two interviewees from learning resources at Institution
B/LRC. |

Likewise, the individuals who stated that more
staff would be required felt this would be the case
only if there was a philosophical change on the campus.
This change would tihus require more staff in order to
meet the new and incrcascd demand upon the services that
a learning resourées center would be offering in order
to implement the philosophical concept.

The majority of tic respondents felt that there
would be a change in the utilization of staff if the
library and audiovisual services were combined at
Institutions A and C. This is consistent with how the
respondents who were working in a combined environment
(institutions B and D) rcported wiat had taken place.

As one¢ respondent put i
First, therce is no reason to belicve that there
siiouid be any dirffercnce in nunber. In some cases

it will takc morc and in sowiwe cases 1t will take
less. The role of pcopilc is what changes. It
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becomes evident to neonio who start to work in a

combd inod cavivonmceunt vaat tiacy not only chunge AN
their ro.e but tiheir concept of ciher people's roles.
They start to sco that uscers arc not so cognizant

of some of the tuings that professionals thought to
be big barricrs.

Both o{ the decans of the institutions with learning
resources emphasized the fact that morce flexibility is
obtained with a combined staff. The expertise of the
staff, it was felt, could be utilized to a fuller
extent and better advantage in a learning resources
environmeént; and that the utilization of some personel ™

in instruction as well as in service was for the

\
S~

betterment of the instituticn. As one dean stated:

Most of our peonle have a split assignment which
gives us a lot of Il.exibility that we would not be
able to have otherwise. It also gives us another
thing in tiat we are able to use our best people to
do the teaching. Who is better qualified to teach
cataloging for examplie than the person who does it
in the 1ibrary? It is like the medical shcool where
you have the wracticing piaysician teach in the
medical schooi. I would iw.sten to add that there
are sonc disadvantages to tais because a person
might feel that nhe is doing maybe 120 percent
instead of 130 percent. Syt I do feel that the
advantages outwei i the disadvantages. We do

Lave some neonle fuli-time one way or the other,
however, which I think you will always have.

Another diffcrence noted in utilization of staff
was the greater cuanhasis piaced on dinstructional develop-
ment. The stafll of vie learning resources unit was nore
oriented to instructionsl cevelonment than were the total

library and audiovisual stasf in traditionally drganized

cr -
2 Yad
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service facilities.

All tac respoacents Jrom Institutions B and D
(LRC's) indicateo that a change in atcitude or a commit-
ment to the concepe of learning resources was necessary
on the part of the staff or the operation would not be
any nore successiul than hoving the traditional separate
library and audiovisual depuriments. This finding is
in agreecment with the conclusions of Ellison when ne
states that "the nature of the available peronnel need-
ed for such a center is. . . critical. The staff must

understand and accept the learning resources center .concept

if it is going to work and work well,"1

Summary of Staffing

The findings of *izis study could not substantiate
the claim that by haviny ;eﬁaratcly administered library
and audiovisual departments combined, duplication(if any
existed) in staffing is climinated. 1In other words,
this study {found that by having a leurning rcesources
organizational pattern woes not in itself mean that
the same tasks can be accomplishcd with less staff.

The deans ol leurniay resources felt that flexibility
in the usc of personncel wus greuter in a learning resources

orzanization thun in scpuratcly administered library and

————

lychn Wililanm Jiiisecn, "o Tdentificaticn and Ixani-
ration of Princiiic. w..on Validuwe or Rejute the Concept of
Colicae or Uaiversity Leoroin esources Centers” (Ph.D

9 o . ra ~ . . . .. P _"“‘:‘_ . e ?
dissertution, The Oihio Sluic cv..Versity, 1572), p. 221,

iad
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THOrY Wids ot ud kUl cupiusis on instructional

-

dovelopaent by tiae votad library and audlovisual stull
in traditionally ovguanized scrvice fucilitios us by the
learaiay resources centers' staff,

The wost sigalilcunt aspect in stuffiang is the
attitude of the stuld involved in the organization.
without a philosopaical commnitument to the concept of
learning resources anw wn uaderstanding of the concept

by the stuff, a lcarning resources conter will not be

successful,
Services Provided the Patron

Research question five focused on individual percep-
tions of difference in the services provided by combined
services compuarcd to separate services. Specifically, the
respondents were asked the foliowing guestion:

In your opinion, is thore any difference in services
nrovided the patron uader the learning resources
srganization as comnarel to scparate library and
audiovisual ceparvments?

"Better bibliographical control' and '"more conve-
nient for the uscr' were the dirlrereaces most often cited
between the scrvices nrovided the patron ol a learning
resources center as compated to a separate library and
audiovisual center {sce Table 20). Crcuter accessibility
and less confusing for the user were ulso often cited as

di

sy

ferences between tae leurning resources center and the

separate -library and audiovisuul center. One respondent
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summed it up by sayiay thavr "eae wmuln thing is that it is
casier Lor the patron to kiow what is available if there
is oniy ouac place to come."

A respoadent Jrom lastituvion C/Lib-AV indicated
that since the audiovisuul conter on theii campus closed
at 4:30 p.w. the scrvices were not as coavenient {or the

patron as taey wmight be iJ the library and audiovisual
coenter were couwbined. The assuaption underlying this

statement wus thut i combined, the student wduld have
access to all forms of materials and cquipment during

"library"'hours.

The director o:f the library at Institution A/Lib-AV
and the audiovisual dircctor at Imstitution C/Lib-AV felt
that there would be virtually no difference in service.
As the audiovisual director stated:

You have to have u place Jor every service and
function. The only ciflerence that I can see is that
this "x" number of squure feet would not be referred

to as the audiovisual center but would have some other
title. The func:zion would still be here.

Or as the librarian fronm Institution A/Lib-AV stated:

I don't sce any Jdiflcrence. The only possible thing
is & mechunizal thing of cquinment distribution. We
have the films but the cquipment to be used by the
patron must be chocked out ut the AV center. It might
scem that this woeold be hancier to have all in the
same place, but my answer to that is this: We are
under onc roof since we arc connected by a corridor
and we are as close to tac equipment check-out as they
arc in a number of buildings where they have been
built into onc buiidiny.

espondents from Institution D and B (LRC's) clearly
indicated that they fclt that a change in service to the

patron takes placc by combining iibrary and audiovisual

Q SJ
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services,  The wajueity of unswers illustrated one of the

classic arguments Lor huving the learning resources orgas -
nizationul puattesn und tawt is thev bevter bibliographic

control is obtained, wii:zh in turn muxes it more cfficient

and convenient for the uscr to find and uvilize the

rTesources therein,

One respoadent rrom Institution B/LRC indicated:

It is less con! using for the user becuuse if you have
the two senaracce \L c. llbrary and audiovisual) there
is 3 psyc cholo.,ical th ving that the patron thinks this
sorvice over heve ‘lVbb this, and this one over here
gives that. Tihey can't se equal because thc) have
aometh1n$ dificrent. Tue patron has that viewpoint
of it and the person serving in that organization has
that vichuoint. When they are .ogether administra-
tively an d physically, the patron has an idea that he
is getting a service that is equal across the board
and doesn't have taat psy»u0¢oblcal problem.

The observation was expressed by another respondent
when he stated that it is very possible that you can have
very similar or parallecl services but the important point
is an attitudinal one.

\

Yes, I could go

-

¢t all tne thnings T neced produced in the
audiovisual center. 1 cun get the reference help that
I want, e¢tc., frowm tac acaceumic library. Attitudi-
nally, I am bhlngglIJ soimcthing to the user that there
1s a4 rcason why these things nced to be in different
places. Subconsciousiy I am sugzesting this to the
user. This in tura lczds the user to & dilemma when he
leaves the ac \cm‘u comunity und attempts to transfer
his approach to i.i’ornation i. the outside world. This,
of course, naa iaplicucsions for making the public library
a more viable institution.

e
[¢]

The above ouvscrvations iave not been traditionally
neationed in the iiterature as a bene.Jit of a learning
resources organizational puacicera over tiie separate service

facilities.

id
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Cue resjpondens Jell Tiut the patron reccives more
complete service Srom a leuraling resources ceater, even
THOUZN Do Y £0 aka) oquuely satisdicd with the scrvice

W received in a learning resources center or in a

G

separate library or audiovisual center. Or as he stated

supposedly, when persons cone into a lcarning
resources conter they are supposcd to go away satise
fied. Their satisfuction is probably the same
wvhether they went to a learning resources center or
to a library because they didn't know what was
available in the Jirst place. If you go in and are
looking for just onc article on a subject and you
get that article, ou arc satisfied. If you go into
a place and tiey give you nore than that you are
still satisfied. ‘

Several individuals in both Institutions B and
D(LRC's) indicated that the learning resources center
attempts to get at "thc one-stop shopping concept.' How
a particular institution accoxplishes this goal varies.
Institut on &,/LRC for example houscd all materials and
production scrvices in one central building. Within that
building, however, books were cliecked out at one desk on
the fourch floor, while cguipwent was cuccxked out on the
first floor. iastitution J/LRC checked out all materials
and cquipment at oinc <osk in the library building; but
for assistance in production o. materials the patron had
“to travel to another vuilding across campus. Iustitution
C/Lib-AV has the audiovisual center in the same building
as the library and tius in onc scase is more convenient
for the user to 2¢t oooduction assistunce and traditional

library assistance tiun i Lo hua to go to two sepuarate
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buildings. lacully 1v woula appedr that a contral facility
alung wivh tae combining oi iike functions within that faci- e
lity would be tae best scLuucion. liowever, in praciice one |
nust conclude trow the institutions studied that the

existence of availavie paysical-plant space may very well

be the mujor detevmining fuctor in the implementation of
the "one-stop shopping conceptr.”

Finally, onec respoadont stated that the greatest
venefit to the putvon in having combined services is that
ne becomes better educated toward all scervices that he
should have a right to expect. In addition, the staff
within the organization obtains a betﬁer perception of
the total information picture, thereby they are better

able to provide more complete service to the patron.

Summary of Services

The majority of respondents in this study felt there
would be some difference in the service provided the
patron by a lcarning resources center as comvared Lo sepa-
ratec library and audiovisual units. 1he two most often
cited differences in service were that the learnirg
resources ccnter would provide (1) better bibliographical
control, and (2 would be more convenient for the user.

The psychologicul aficct of the type of organiza-
tional pattern upon the uscr was brought out by two respon-
dents as n iluperlunt considerution in the mcasurenent of a
difference betwecen lcarning resources compared to scparate

library anc uudiovisual units.
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Jor the Lastitutioas studied, the.cxlstencc of
Lvallavle physicul-plane space (and not the type of
organizational paccern) appeared to be tiuc major deter-
wiaing cactow in the laplewentution of thc "one-stop

shopping concept.”
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

FOX FURVUER RESEARCH

Tais ostudy investigated the organizational char-
acteristics employed in sclected learning resources
centers with the charccteristics in selected tradi-
tionully organizcé scrvice facilities (i.c. libraries
and audiovisual units) of scnior colleges in the
states of Minnesota and Wisconsin. The purpose of thé
study was to determine the variations and similarities
in any or 2ll characteristics idcntified for examina-

tion.
Methodology

o
[~

Four senior collecges in the states of Minnesota
and Wisconsin were studicd. 7The colleges studied were

chosen by the type of organization they now exhibited.

96 )
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(.0 TWO Thuv Duw o Leddadly resources center and two
that had traditionui scparuve library and audiovisual
aepartments). All institutions chosen were public-
supported, aad a mini.uie envollaent of 2,000 students,
and a library colixction ol ut lecast 100,000 volumes.

A semi-~structurcd iantervioew, obscrvation, and
examination of docuncantary cevidence were the techniques
used to collect the data for this -case study. Questions
were directed to the directors of the libraries, audio-
visual centers and leuarning resources centers as well as
professionals within these organizations.

In order to assure candor on the part of the
respondents, anonymity was promised for both the person
and the institution, tiough the type of organization
vas indicated in the coded descriptor for each.

The research quescions which guided the collection
and analysis of data were:

1. What variations and similiarities exist in
organizaticaal characteristics between the
lcarning recsources centers and the traditionally
organized service facilities in this study?

2. Whut variations and similaritics exist in types
and quanti<y of resources (materials, cquipment
aand facilities) between lcarning resources
centers and library and audiovisual departments
in this study?

3. Does building for the iibrary or audiovisual

PR
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progran didLer. il tag Jdepartments are separéte or
combined in the iastitutions svudiea?
4. Does sepavavely wawdnistersd lidrary and uudio-
 visual departnients cause duplication in staffing?
S. In the opinion of the respondents, is there a
differonce in tiae service providec the patron
between 4 learning vesources center and tradi-

tionally organized service facilities?
rindings

Limited Number of Cases

A caveat should first be provided the reader: the
organizational characteristics at oaly four institutions
have been studied. Additional case studies will meed to
be made to test the major findings of this study. With
only four cases described it is not possible to gener-
alize the findings into theories applicable t.o the
learning resources or separate library and audiovisual
organizacional patterns in other colleges or universitics.
However, the comparisons made in this stuav are presented
as a means towuard documenting variations and similarities
between two dillerent orguanizational patterns in senior
colleges that attcipt to provide basically the same
support service for the instructional program of their
respective institutions., With the accumulation of addi-
tional casces, thecorication may begin with a more solid

foundation than is now possible.

resgn B m s o ks
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Variations aad sSimiiuvivies amony lascitutlons

Qesearch gueation one iiuviags arc integrated amonyg

ct

ioas o4 thids study, The varia-

Y.

all tie rescareh wue
tions aad similaricies thav oxisted between learning
TeSoUurces centewrs aad the traditionally orguanized scrvice
facilities werc coatviovuted wore to institutionul differ-
ences and pailosophy taun to variation in organizational
pattern,

As many authors have stuted, the "new" library

function nmust iacorporuate cowposite thinking that goes

beyonw the traditional modus operandi. When one considers

that such closely allicd profcssions as "library" and
"audiovisual' have dispiayed some reluctance to work with
¢ach other, it may be more diJficult to accomplish the
goals of each profession waich are ¢sscntially the same
in that they provide resources to support the educational
progran,

The wnanimity of librurians, audiovisualists, and
LR professionuals in percciving the role of their perspec-
tive organizations as onc of support of the instructional
nrogran on the campus would tend to substantiate the
rationale that the inability to mect on a common ground
would appear to be uanccessary since the goals arc essen-

tially the sane.
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On thwe busia‘o; tae Jour iustitutions studied, one
muSt concludc'thur tae ovgunizationul pattern alone cannot
e Used as an dnaicat vr 04 the amount of traditional library
materials, noaprint muterials, und cquipment a particular
instivution will hola.

Because of locul histor) ugq institutional circum-
stances, functions were located in 1 variety of facilities
and places. Tails veriu ion was not artributed to the type
of organizational pattern; instead, it was due to such
conditions as the availubility of physical space to house
the needed activities of the library, audiovisual center,
or learning resources center. For example, although
Institution C/Lib-AV had separate library and audiovisual
units the two were physically located in the same building.
At Institution D/LRC on the other hand, the library
activitics were located in a separate building from the
audiovisval (i.e. production) activities. At Institution
A/Lib-AV the library and audiovisual units were iu separate
buildings, while at Institution B/LRC the library and audio-
visual services were in the same building. Circulation
checkout of nonprint naterials at Institution B/LRC, however,
was carried out on tiac first aad sccond floor while circula-
tion checkout of print .uteriuls was on tihe fourth floor.

The type ol crganizuationul puattern was a factor, in the
opinion of the LR professionals, in obtaining greater integra-

tion at tiaelr .sastituitions.

- Iy
-
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In compuring tie actual expeaditure figures of the
inscitutions with the perceptions of the respondents, no
cleur pattern becones cvident; The conclusion that this
writer must make is that based upon the actual 1972-73
expenditures, the nmajority of respondents are correct in
suggesting that the organizational pa--ern should not
and piobably doecs not, play an important role in the
detcrmination of amount of funding support that is pro-
vided. llowever, flexibiiity in use of funds (i.e. being
able to transfer monics from one account to another) is
certainly more possible witihin the learning resources
organizational pattern than among the scparate library

and audiovisual units.

Staffing

The findings of this study could not substantiate
the claim that by having scparateiy administered library
and audiovisual units combinced, duplication in staffing
is eliminated. In oticr words, by having a learning
resources organizationul pattern does not in itself mean
that the same tasks can be accomplished with less staff.

IFlexibility in usc of personncl, on the -other hand,
docs indeed appecar to be ,reater in a lcarning resources
organization than in separatcly administered library and
audiovisual units. ilowever, as onc respondent pointed

out, there is a point in whici flexibility can be

P A
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"overused." Wien in tiace coursc of cevents this point of
overuse is veoacacd iz aot Xnowin. Further rescarch into -
tiids avca is ncoded.

The most significant uspect in staffing is the atti-
tude of the stafys involved in the osgunization., Without a
philosophical commitment to the concept of learning
resources and an understanding of the concept by the staff,

a learning resources center will not be successful.

Services Provided the Patron

The najority of respondents in this study felt there
would be somc difference in the service provided the patron
by a learning resources center as compared to separate
library and audiovisuul units. The two most often cited
differences in service werce that the learning resources
center would provide (1) better bibliographical control and
(2) would be more convenicent for the user.

e psychological affect of the typc of organizational
pattera upon the uscr was brought out by two respondents as
an important considcration in the meusurcment of a
difference between learning resources compared to separate
library and audiovisual uniczts.

For the ins+titutions studied, the existence of avail-
able physicual-plant spacc {und not the type of organiza-
tional pattern) appeared to oe the mujor determining factor

in the implementation of the '"oae-stop shopping concept.”

o
R |




BEST COPY AVAILABLE

Conclusious

The buasic conclusion to be drawn from the limited
number of case studics wiica nave been cxamined is that
the full potential of tie lcarning resources ceater in
scenior colleges has not been reached._ The existence of
a learning resources organizatiocaal pattern docs not
necessarily mean that the scrvices made available for use
by the academic community are in cffect different from
the scparate library and audiovisual administrative
pattern.

Institution D/LRC, for example, maintained separate
physical facilities for the liorary and for production or
audiovisual services, whilc institution 3/LRC had all
services located in one building cxcept for the television
and radio services which werc in a separate building as
was the case with Iastitutions A/Lib-AV and C/Lib-AV. In
Institution C/Lib-AV thec auaiovisual services were separate
but located ia the same building as the library thus making
the accessibility in iterns of physical plant greater than
at Institution D/LRC.

Another conclusicn to be drawn from these casce

C

studies is thut tiac attitude of the individual or individuals
nay be tihe wmost iwporiant lactor influencing the degree of
success of the organizutional pattein. Within Institution
A/Lib-AV the librarian is deJinitely opposcd to the idea of
combining the library and audiovisuul scrvices, thercfiore

the success of such 4 move weuld be doubtful.
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tn voth lusvituticn 3 and O the deun of leurninu
rosources is a4 dvanaLnlc individusl and comnmitted to the
philosophy of learning resources. Tiey in turn have been

aoic to ovtuln tiic necessary cawninistrative suppert fron

-3

tiwe scndior administrative ilcvel to implement the concept

at thelr rcspeétivc institutions. Without such a commit-
aent by the dean as well as individuals within the

learning resources organization it is doubtful that the
programs would have achieved any degrec of success.

Whether the scrvices provided are under a learning
resources organizational pattern or a traditional separate
library and audiovisual organizational pattern, the atti-
tude of the proiessional personncl may be the Key variable.
Certainly, it would appear that top) priority should be

given to the sclection of stail menbers who have the

desire and talents to develop support services and programs
of the highest ovder.

Katz' remarks are an appropriate concluding state-
rnent:

vhether th b'arian cceepis or rejects the notion
of tie 1ibd a mediu center, or accepts or
cjects :cp“racc or cioscly allied center, the
-hct remains that neuia anc technology are forcing
change on traciticnul concepts or iibrary services.

I
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IWilliam A. Xatz, Introluction to Reifercnce Work, v. 2
Reference Services anc 4. .:ocnce Processes, 2nd ed.
0 .

-
(New York: McGraw-iiii. £OOK C
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Reconendations for lFurther Study

Additivauas Cuse stuuwacs thav compare the organiza-

tional characteristics emplioyecd in learaing resources

centers witn the characteristics in traditionally

organized service fucilitics of senior colleges arc .
needed to coatinue the in dcpth documecntation necessary
or developinyg the future standards [for measurement and
evaluation of lecarning resocurces centers.

Scveral other areas have suggestced themselves as
future studies during the concuction of interviews,
observation, and analysis. The following studies are
recommended:

1. A study of the users of learning resources
and traditional separate library and audio~visua1
services to ascertain if the user perceptualizes a
diffcrence between the two types of organizational
pattern.

2. To examine the applicability of the learning
.usources organizational »attern to universities.

3. To conduct a national survey of all senior
colleges in the United States that have a learning
resources center and develop a suggestive model of
the optium organizational patticrn for use in institu-
tions consicering changing to a leuarning resources
organizationali pattern.

4, To exawinec the attitucinal change tiat takes

place among the staff wien & lcarning resources

LR,
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organizational pattern is impicnented and determine if
THCLrC 15 4t GLoocT ua Thae User.

5. Yo examiae the pros wna coas of having the
instructional arm (i.e. desurtment of library science and
audiovisual cducation) combin:d with the service component
of lcarning rcsources scrvices.

6. To determine at what point flexibility of staff
becomes an undesirable attribute of a learning resources
organizational pattern.

7. To determine what role tlie director's educational
background plays in the preference to a particular
organizational pattern.

8. To conduct an cnalysis of the impact that the

position of dean of icarning resources has on the

college campus.

[
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LETVIR W L:J&AR.A“S, nuU u\lb LI TS

Sciicol ol Library Science
Florida State University
Tallahassee, Florida 32306
date

Name of Respondent
Institution
City and State

Dear (Nawe of Respoadent):

I am presently engazed in a research project for ny
Ph.D. degrec at Florida State University. The purpose
of my writing to you is to rccuest your cooperation
and assistance in the data collection phase of this
study.

The rescearch Jor thilsz stuly concerns the organizational
characteristics o lowinin, resources center, libraries,
and audiovisual wiits of unz ¥ colleges in the stutes

of Minnesota and VWiscoansin. The methodological tech-
niques include: 1) interviews withh directors and
proiessional s<arfr of liLruaries, audiovisual units and
learning resources; [(2) aoservablou; and (3) examination
of relevant documcnts suea as faculty nandbooks, annual
reports, and menoranda.

If you are willing to puarticipate, I will need from your

. An interview recuirias anproxinately 45 ninutes;
. Permission to review susropriate docunments; and

. The opporiusiiy to ciserve your organization.

Crivo

Necedless to say, this >v~;y 1s vital ¢o me; and hopefully,
it will be of value to tic >chlor collceges in Minnesota
and Wiscoisin as well os tae profession at large. I

Al
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CTCLY reulenU Yuuald CouovaTion Wik assistance.,
U are willing to purvicinpute, the visitation and
'vicws will Do oschicduilad at & nutu....y agrecable

. I oum olanniag fov tils to bo June, 1974,

Ny cheals for your coasicoration in this matter. I
look rforward to hcaring from you.

Sincerely,

Dwight Zurlingane
Doctoral Student

John M. Goudeau, Ph.D.
Major Professor

.f‘ ': N }
alheatte &
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“School ol Library Science
rrorida State UancraltY
1¢-laaa>scc, Florida 32306
c

.
‘.‘
ct

Nane of Respondent
Institution
City and State

Dear (Name of. Responden<):

This letter is to expross uy sincere thanks for the

ress

tine you sw»ent \1» me on my visit to your campus
Your cooperation .o ;o:t helpful in the collectlna
of data for =y dissertution.

If at any time in the futurc, I may be of assistance
to you plcase feel free to call upon me.

Thanks again.

Sincerely yours,

Swight Zurlingame
Doctoxa; Student
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Instgéution Director or Professional . Total
Decun Staff ;
A/Lib=-AV - 2 ; 6 5 8
B/LRC 1 8 i 9
C/Lib-AV 2 4 ; 6
D/LRC 1 ; 4 ' 5
Total 6 i 22 28

L
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INTERVIEY GUILi 20N AUDIOVISUALISTS

1. Low do you vicew tihie voic of the audiovisual center
on a c¢olicge campus?

2. llow do you view the role of the audiovisual unit in
relation to the library unit on your campus?

3. In your opinion, is there any difference in effici-
ency in separate facilities for library and audio-
visual departments as compared to combined facilities?
Why?

4, VWhat would you consider o be a major advantage of
combining the auvdiovisual and library units’on your
campus? (If any)

5. Do you thinx the support foi the audiovisual unit

(in terms of funding) would be different if the
audiovisual aepartment and the library were combined
on your camnpus?

6., If the audiovisual and library departments were
combined do you tuaink therc would be a change in
staffing? {in terms of aumber as well as utilization.)

7. What would you coasider (o ve « major drawback

if the audiovisuzl and Xibrary units were combined

On Your <Canmpus?

8. Do you scc any dilfcerence in tihe scrvice provided the

Moo B
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Patro by separate ouasovisual and ilibrary units

43 COMUTeU 1O & aviwaiing resources center?
how do you talux ihe Ducseat ovganizational structure

has succecaod?  Wiae caanges would you make(if any)
if you auwd tvo do it all over aguin?
s othere anytaing you woule iike to add that vou

tiink might help ne in this study?

v

THANK YOU FOR YOUQR COCOERATION.
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INTERVIEW GUIDE FOR DEANS OF LEARNING RESOQURCES el
CENTERS AND LR PROFISSIONALS

1. How do you view the vole of the learning resources
center on the cbllcgc campus?

2. In your opinion, is there any difference in effici-
ency in separatc facilities for library and audio-
visual departments as compared to combined facili-
ties? Way?

3. What would you consider to be & major advantage
that has resuited ia combining the library and
auldiovisual unlits on this campus?

-4. Has the support (in terms of funding) been maintained
proportionally to the levels that existed before the
library and audiovisuual units were combined? Do you
think the support would have been different il the
library and audiovisual units had been separate?

5. Has there been a change in staffing(number and
utilization of) since the livrary and audiovisual units
were comoined?

6. What would you comsiler %o be a major drawback(if any)
that has resuitcd in combining the library and audio-
visual departmeats on tiis campus?

7. In your opinion, is therc any dirficrence in services

provided the patroan under the lcarning resources

AN
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organizacion as comporcd to separate library and
audiovisual Jdepartaents?

Hlow do you thiak tae present organizational structure
has succeedea? What changes would you make(if any)
if you had to do it all over again?

Is therc anything you would like to add that you

think might help me in this study?

THANK YOU ¥COR YOUR COOPLRATION.
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How do you view the role of the library on a college
campus?

How do you view thic role of the library in relation to
the audiovisual unit on your campus?

In your opinion, is there any difference in efficiency
in separate facilities for library and audiovisual
departments as conpared to combined facilities? Why?
WWnat would you coasider to bec w major advantage of
combining the libwary and audiovisual units on your
campus? (If any)

Do you think the support for the library (in terms of
funding) would be different if the library and audio-
visual department were combined on your campus?

If the library and audiovisuual departments were com-
bined dc you think there would be a change in staffing?
(In terms of number as well as utilization.)

What would you consider to be a major drawback if

the audiovisual and 1ibrary units were combined on
your campus?

Do you scc any diifcrcence in the service provided

the puatron by scparute library and audiovisual units

as comparad to a icarning resources center?
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9. liow do you think the present orzunizacional structure

o has succeeded? Wauv changes would you make(if any)
if you aad to do it uil over ajzain?

10. 1Is there anything you would like to add that you

think might help me in this study?

THANK YOU FOR YOUR COOPERATION.
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