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The Durreil Anulysis of Readine Difficwliv is an in-

dividually edministered test for students in'grades one
through six, Required testing time ranges from 30 to 90
minutes, The emphasis of the battery of tests is ony silent
and oral readine; listening comprehension; word analynisg
phonetics) pronunciatisng writing énd spell ing, The égﬂlggig
allows for “situations in which the examiner may observe in
detail various aspects of a child's reading" (Durrell, 1955).
A major purposc of the Analxsis is to uncover weaknesses gnd
faulty habits in reading which lend themselves to'a remediall
program, One of the major strengths and features of this
test is the inclusion of checklists for the urpose of records .
ing observation of difficulties, |

The testing materials consist of a reusable spirélhound
booklet of "Reading Paragraphs," a reusable hand tachisto-
scope and cards, the "Examine:'é Manual," and five "Record
Bobkleis;"

The'Analxsis is comprised first of the *Oral Reading"
1»32?;%3'1~,:section.‘rh1ch conisists of eight paragraphs
with quuestions to measure comprehcnnion. T comprehension
is meanured, however, only by recall of detallsy there are
no questions to meaéure the student's critical reading which
stands as a criticism of tne test., The checklista of the
oral reading section covers four phases of_phrase readlng.
gix characterriciics of word skills, eleven characteristics of

voice, enunciation and expression, and cight characterictics
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of reneral reading habite, Borms arce inclwled for grades
(] . 1)
one through six on the 1uv§15 of low, medium and hich, The

norms, however, “are bssed upon spc o4 of reading aloney thero

are not norms for level of comprehuruilon,,." (Maxwell, 1959).

Paragraphs correspond to grade level! and the author
sﬁggestSMthAt testing begin at the child's actUal reading
level anq'that at least three paragraphs be read, Spache
(1959), however, states that because there is only one para-
graph at each reading level, "it is impossible to follow |
these directions and secure an adequate sample with individ-

vale rcading‘belo@ the third garde level, 'Thus} it we assume

that the reading gelections represent specific grade levels,

which is dbubtf&l; the test will :unction‘aﬁbquately only as
a measure of the simplest type of oral reading above primary
levels," This writer sugeests that testing begin at two
yeara below the actual grade level,

The child reads successive paragraphs until seven or
more errors are made on a single paragraph or until the
students exceeds the required reading time by more than two
minutes. The attained score is based upon the time it %ook
the student to read each paragraph, the number of comprehene
sion questions answered correctly (two or more questions )
answered 1ncorfectly is indicativc of poor comprehendion
or low attention in oral readin’). and the oral reading
errors which incluves omitted words or word parts; mis-
pronunciation of woris) repetitionsa words pronounced for

the examinee; ingerticn of words or syllablesi omission
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of punctﬁatlon; and hésitnncy. ' ..
) The aecond part of the teat battery is the "Siloent
Reading Tesis" which also consist of cight paragrapha which
correspond in difficulty tO'the oral reading paragraphs,
The checkllst for this section providcq for seven items in
mechanics of silent reading, seven charncteriatics of recall,
three items'for eye movemgnt. and three levels for a compar=-
ison with oral reading, here are no questions which involve
‘any type of comprchension; however, imagery quentions are
included, DNorms are {ncluded for silent reading level,

According to Spache (1959), the primary-pufpose of this
test ls tu obtain a dircet comparison of?pral and silent
reading abilities because the student reads paragraphs‘and
answers questions which ure compurabie lovidse on the ™Ural
Reading Test." "As in the Oral Reading Test, the examiner
éanntt secure an adeddate sample'for'individuéls reading
below third grade level" (Spache, 1959). Because many
students have the ability to recall the details of these
paragraphs without actual comprehension, the.adequacy of the
togt o oo mossura of oilent reading o dutious, ag s the
comparability with the Oral Reading Test (Lpache, 1959).

The third zubtest is the "Listening Comprehension Teste.!
which contain seven paragraphs (one for each grade level)
and comprehension questions, The s¢gment is deemed
"prajsworthy" by Maxwell (1959) as it is not always included

in diagnoutic reading teats, Spache (1959).'howeVQr. gtates

that the "Listening Comprehencion" ls really an adaptrtion
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of the oral Readins Ferty, and that chach reading celection

in the listenine serment is actually one grhde level below

each oral reading parapgraph and includes a group of recall
" questions,

The exanminor is to begin with the parugraph that cor-
responds to the student's grade léQel or chronolosical age,

The child should bo able. to answer all questions on the par-
agraph for his grade level, The listening comprehénaion

score is estimated as being on the levei at which not more

than one question is missed, Spache (1959).feels'that this
"arbitrarily scaled test is intended to function as a measure of
potential for reading. comprehension," | .

Eight supplémféry paragraphs are included. which arev
comparable in éifficuity to the silent and oral reading pare
agraphs, These paragraphs may be used for supplementaﬁy
testing, retesting, written recall, or for checking speed
of handwriting from copy. )

The fourth subtest is "Word Recognition and Word Analys
sis" amiie used to measure immediate word recognition and
delayed word analysis, This segment consists of a manual
tachistoscope, two liéts. one for grade qne_and‘a'second {or
grades two through six, Separate norms are provided ond a
checklist which includes five word recognition skills (for
fiashed words) and fourteen itmes for word anaiysis.

The list is presented to the student based upon'his
grade level, The test is completed whoen seven consccutive

incorrect responses are obtained or when the entire card
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in comploted,  The "Word Reoornition Tent® is praiccd (Hpacho,
1959) ac the "mostl original and functional f%st in the bvattery,
provided the examiner can manipulate it properly," It is
felt that, through this test, the gtadent's visual'recng-
nition of words is adequately teoted, but there are no pro-
visions by which the studeﬁt's methods of word attack can ve
analyzed .(Maxwell, 1959), |

The following test is "Visual Nemory of Word Forms"®

-which consists of identification tests for primary grades,and

writing from memory for intermediate grades, Norms are
included for both, Also included are checklists for three
cgéracteristics. | |

"Naming letters-Identifying Letters Names-latching
Letters" is another test which is designed primarily for
the nonreadery however, it may be used with any child who
is suspected not to know the names 6f the letters, Another .
test is "Hearing Sounds in WOPdB”.WhiOhTiB geared for aﬁy
child whose reading level is grade tﬁreé or below, This
test requires the child to indicate: words which have the
same beginning, final, or beginning and final sound as the
words prOnouﬁced. The following test is the “Sounds of
Letters" which is for those who are reading on second grade
level or below, These tests may be uzeful meacures of phonie
skills,

A "Learning Rate" test is also included and is designed
for the norrender of the preprimer reader, The purpose is

to discover the degree of difficulty the child has in rememe
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Loerire words tronshil,  fhin tesl atlenpts to seoosuere Lhe

child's ability to learn isolated words by ). abbreviated AD
method, This» test does not measure norms, and with this et

5 absencc and "the ignoring of the influence of the chiid's

\ intellectual level, and the use of an inadequate number of

}5 words to chhllnnge children of highqr capacities, all tend

i to make these tests of litflé practical value in its present

L form" (Spache} 1959),

The final two tests are supplementary test of “"Spelling"

and "Handwriting." Two spelling lists are pro@ided. one

for primary grades and the second for intermediate grades,

A chécklist of di{ficulties in spelling consisting of four

characteristics is provided as are norms, . Spelling errors

are to be noted and combined with those from oral reading,

As Spache (1959) notes, "these errors are not carefully

‘defined or described, nor are all significant types noted.,"

The "Handwriting Test" is administered by havirg the child
copy a paragraph he read orally for 6ne minute if he is in

' grade two or above, If the ehild is in grade one, he is
asked to write a few words if he can or copy letters from
tﬁe paragrapns. A chegklist is provided which includes
four charncteristics of handwriting difficulty and grade

norms arc provided based on lelters written per minute,

Norms-Reliabilitvevalidity

Normg are included for the following subtesfs of the
Analycnigs Oral Reading (based upon speed of reading)i

Silent\Reading (Lased upon speed of reading)s Word Recor-
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. and Handd&iting.
Tﬁe basis upon which these tests were standardized and

size aﬁd nature of the population is.not stated, It is stated,

howevef. that "whercever norm tablen are presented, the norms

are hased on no fewer than a thousand childrcn for each test“

(Lurvell, 9555, Also, there is no information presented

regarding reliability and validity of any of the tests, It |

is believed that it is the author's contention that statistics

of reliability and validity are not neqessary~becauae the

reading process per se is being tested,

Ceneral REvaluation

In general, the Durrell Analyeis of Reading Difficulty .

offors o rolativel: adequate hattrry of terts to ohserve
and assess reading habits and related skills,

| There are shortcomings to the test., Ior the "Oral
Reading Test" and "Silent Reading Test" it is no; possible
to obtain an‘accurate gscore for students reading below
grade level three, A second criticism is that the compre=-
henstion quentions do not measure cfitical reeding, but rather
recall of details, There are ro norms to measure the stu-
dnet's level of comprehensionsy norms are based on speed of
reading,

The "Listening" subtest has been both acclaimed and

questioned (Maxwell, 1959 and Spache, 1959), The other

major subtests, “"Wwords and Letter Recognition" are adequate
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but 1.h«.:‘;~; do noel, procong oee thaco beoa )1‘ ne the studenyte
method of words atltack, The scuvpplementary teat of "Iipnll_ingé'.“
does not completely state what the erros are that ave to be
combined with those for oral rcading,

A final criticism of the Analysis is that norms aro
{ntor porqod on varioun payes (Schreiber, 1973).

In brief, the Durrell Analysig of Roadl_g Di Cjculgy

RETE L

weaknesses in reading which are pertinent to planning a
remedial program, The aughor states that the checklists

of difficulties are the most important features of the
test, and that thev “are more important than the nprms”
(Durrell.‘l955). 'The checklists are detailed and appear

to be complete, The instructions in the nagmual are‘clear.
and they provide fairly adequate directiéns for easy admin-

istration. ‘




BEST COPY AVAILABLE

REFERENCES

Durrell, Donald D, Durrec’' Analysis of Reading Jifficulty:
Manuval of Dircctlions, New Yorks Harcourt, prace &

World, .I.X.{Coo 1955,

U

Maxwell, James, *Roview of the Durrell Analvsis of Reading
Difficulty,"The »ifth Yental ¢erasurements Yearbook,
ed, Oscar K. suros, Highlend Parks Gryphon PFrcs:s, 1959,

Schreiber, Gloria, Lecture at Montclair State College, April
30 19730

Spache, George D. "Review of the Durrell Analysis of Reading
Difficulty," The Fifth liental Neausurements Yearbook,
ed, Oscar K. Buros, Highland Parks Gryphon Press, 1959,




