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Self-concepts of adolescents in Germany, .Mexico,
Chinese in Taiwan, and the U.S.A. vere measured with an 0sgood type
of semantic differential. The American sample included Anglo,

‘Chicano, and Indian high school seniors. The 11 concepts included: .,

attitudinal measures on the self, school, social milieu and other °
racial groups. The bipolar adjectives comprised: good-bad,
sharp-dull, ugly-beautiful, strong-weak, slow-fast, shallow-deep,
effective~ineffective, valuable~worthless, intelligent-stupid, and
honest-dishonest. Tests were .translated into Chinese, German, and
Spanish;‘ effort vas made to preserve semantic equivalence. In '/

.perceptions. of self, the German mean was lowest, and the Nexican mean

was ‘highest. This pattern was ‘repeated in perception of school,

: Pprception of - the ‘'social’ milieu showed that Anglos were lowest; the
 Mexican mean was highest. Percaptions of other groups was highest in

the Mexican group; the Chinese students were low. Based upon.an o

‘overall assessment, it was found that-Mexican adolescents gave the

most favorable perceptions, folloyed by Chicanos, Chinese, American
Indians, Germans and Anglos at the bottom with the ‘least favorable
perceptions. (Author/su) '
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Abstract

Chinese in Taiwan (N=20 and the U.S.A. (N=864) were measured with an
Osgood type of semantic Bifferential. The American sample included 407
Anglo, 300 Chicano, and 157 Indian high school seniors. The 11 concepts
included: Me, Me As a Student, Teachers, The Grading System, Opportunities
for Making Friends, Social Activities, Community Acceptance of Me), Black
Students (or Negroes), Chicano Students, Indian Students (or Indians), and
Anglo Students (or Americans, or White People). The .bipolar adjectives
comprised: good-bad, sharp-dull, ugly-beautiful, strong-weak, slow-fast, .
shallow—-deep, effective-ineffective, valuable—worthless, intelligent—
stupid, and honest~dishonest.

Self-concepts of adéescents in Germany (N=171), Mexico (N=280),

-

~
-

The tests were translated into Chinese (Mandarin), German, and Spanish;
in each case, considerable effort was made to preserve semantic equivalence,
rather than a rote word-for-word translationm. T e

.—’. . A ¢

In perceptions of self,ithe German mean of 4.8 was lowest, and the

Mexican mean of 5.6 was highest. This pattern was repeated in perception. °

. of school: ' The Mexican mean of 5.2 was highest, and the German mean of

3.4 was lowest. Perception of the social milieu showed that Anglos were

 lowest with thefr mean of 4.7; the Mexican mean of 5.4 was highest. Per~

ceptions of other grodpw (Blacks, Chicanos, Indians, and Whites) was highest
in the Mexican group with: a mean of 5.0; the Chinese students were'low with

their mean of 4.4. .

gave the. most favbrable perceptions. They were followed by Chicanog,

Based upon an overall assessment, it was found that Mexican adole cents
Chinese, - American Indians, Germans, and Anglo at the bottom with th::lzast

favorable perceptions. N,
- - ' b 7/ ¢
’ \
US DEPARTMENT OF HEALTH.
. EDUCATION & WELFARE . .
NATIONALINSTITUTE OF .
. EOUCATION
Thot Tiw 0ME N WAY BEEN REPRO

B EPRCTLY AY RECEIVID FROM

Tl D LSON LW ORCGANIZATIDN ORIGIN

ATk T EIRNTN G Vif W OR OPINIONS N
AT 00 NOT RNLLESVAKGLY REPRE

SENT O 0 AL NATIONGL INSTOYUTE Of

FLORY ON PQu f1ON R BOYICY

/ ’

-

T



18]

MIRROR, MIRROR ON THE WALL:

AdoYescent

‘iaisﬁ coPY lﬂh“]““]a \
R Self-Concept in Four Countries

-

James G. Cooper
University of New Mexico

Interest in self-concept studies has continued at a fairly high lével, if

7

one can judge from the many reports, projects, and researches ypon the topic.
Such studies have frequently attempted to identify similarities and differences

between myriad groups: Headstart pupils, advantaged pupils, disadvantaged

pupils, puplls of varying ethnic backgrounds, adults in various settings, etc.

|

These studies have been primarily concerned with American subjects in typically
- | ’ ‘
American ilostiturions. Consequently, much of the work done thus far has a high

probability of including on unintended bias: If all the s?bjects are American,

-

then at least a portion of the reported self-concept (or self-esteem) must be
That is, part of the findings must include an

due to the American milileu.
"American' component. The poet, Robert Burns, pointed up the dilemma:

"0 would some power the giftie gie us, ,

!@ see oursels as ithers see us."
What is needed, then, are referents to self-concept that are quite independent

of American culture and customs.
It was the purpose of this research to begin a groundwork of cross—cultural

data from which new perspectives might be glganed concerning American self-

The data base should also be of interest to members of other national

concepts.

(RN

groups, In\pursuit of this broad goal, Osgood's semantic differential technique

. \ )
was applied to the measure of+self~concept, and other relevant perceptions

(dsgood, Suci & Tannenbaum, 1957). The tests were translated into Chinese,

»

This research was pértiali& supported by grants from the University of

1.
New Mexico's Research Allocations Committee.
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German, and Spantsh, with careful attention paid to attaining seman£ic~equiva—
lence, rathér than a strict‘word»for~wor& translation (Miron & Osgood, 1966).

Perspectives On the Problem

The literature was examined from three primary pointsvofbview:‘
1) the general utility of the variable, self»cbn;ppt
2) studles across ethnic and cultural groups
3) methodoloéical elements of scales, tests, and procedurés.

Tha Utility of Self-Concept as a Variable .

AN

There has been general agreement that self-concept is related to signifi-
cant behuvior. Kubiniec .(1970) found ;upport for the theory which "maintains
tﬁat an individial's behavior is affected by his perceptions." He further
found that among college students,\;is self*concepi scales predic%ed academic
adhievement as well as retention over a 3-semester period. Anderson and

Johnson (1971) report supporting findings, selfwconcept was the single most
important variable for predicting high school success in both English and
hathematics. In a similar vein, Richmond, Mason, and Padgett (1972) found
among colf%ge studen£8 that those with the more positive aélf-concepts also
had more favorable perceptions of others. Self-esteem seems to be stronger
toward and with friends, but much lower in a school context (Gecas, 1972).
Carter suspects that schools can and do affect se1f~coﬁcept: "No careful
observer would deny ;he marginality of many Mexican American children.,..

.

Surely school curriculums and practices do affect how children see themselves,

as well as what they think of education-and school personnel... However, hard

3
¢

data in this area are lacking" (1970, p. 54).
. o :
* These studies support the contention that the variable of self-ccncept

influences behavior, and that its study is well-warrented.

Ethnic and Cross-Cultural Studies

There has been a general drift by educators to feel that minority group
persons must inevitably possess self-concepts damaged by abrasive contacts with

-2~
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b wwtoadt s proup. The argument has been widely accepted: Note the large
aumbery of programs addressed to minerity group pupils, a major element of

those piugrama‘bging that of strengthening or rabuilding*self-conéept, Soares

aad Suaaes {1909) rattled our cages when they reported that disadvantaged = -

-pupdls bad more positive self-conceépts than their more advantaged-peers. These =

)

»‘1u¢{égs were supported by DeBlassie and Healy (1970); their Spanish-American

A - * »

and Kegroes were very like the Anglo sample: “malg;and-fémalé éubjecbs’

wvade 93, subjects from different socioeconomic poéition%, and subjects from *
Ytfeient ethnic groups did not differ significantly with regard~to their over-

t

AYY level of self esteen. Sex, social class position, and gthnic group member~

Ly ceande no difference fun texrms of bgw/thé subjects perceived their worth,
-

1iied hemselves, or had confidence in themselves." Zirkel's data (1971) are

along these lines, too. His Negroes were highest, followed by Whites, with

Puerto Rlcans in lowest position. Luck and Heiss (1972) reported similar

vesnltesr  self-esteem was not related to socloeconomic status. But another

+

study retutes, finding that although sex and age were unimportant, socioeconomic

-

Jtates vas the most 1mportéut determiner of self—esteem (Trowbridge, Trowbridge,
ansd TrUWbridge,\l972). They also noted a tendency for rural Ss to yield higher
Leoles. . | '

Kleiufield underscored the powerful influence of socialization, genetics
wmd wevpraphy upén Human defelopment (1973). While'his attention was directed
tevard mental growth, the polnt is well~taken regarding affective growtﬁ. ‘
vaaston (1972), working with Job Corps trainees, was surprised to find that

Meguo women scored significaﬁtly higher than either Indian or Anglo women.
cennedy (undated) found few differences on the 16 PF scales between Indian and
Anglo college students. Cooper (1972a) found that among adolescents in the

suuthwest, Negooes ylelded the highest scores, followed- by Spanish~Amer1can,
g .
Indians, and Anglos. lle glso found that self-concept was not a function of
[} : ‘\‘ .
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- hmajorixy,:mdnority,xor mixed group status {I972b). ’ . .

¥

Two studies employed foreign samples. Peck and Diaz-Guerrero (1967)ffound

Mo by

that the meaning of "respect" vaxied considersbly between Mexicans and Americans.
Diaz~Guerrero pursued the national .differences further and found that Americans
| d nbssessed~an "activity syndrome’ while the Mexicans could be characterized as
beiﬂs‘"Passive“: He also felt that Japanes2 and Germans possessed elements of
both syndromes (1967). ,,
The studies reviewed in this portion suggest shat self-concept is only ;3;
minimally related, if at all, to socioceconomic status. Somehow, persons coning‘
from disadvantaged bsckgrounds~disclose~moré'favorsb1e ratings on’self-coneept
ox selfwesteen tnan"their more favored peers: Finally, we noted that meanings
‘ : - .

may change sharply when we cross national boundaries.

-~ Methodological Elementa'

The basic work on gemantic differential néthodology is presented by Osgood

Suci, and Tannenbaum (1957). Their strategies were par;ially updated in the
subsequent report by Miron and Osgood (1966). This laﬁter‘worn gives‘consider-
able detzil for those researchers who would venture into languages and cultures

" not English. One of their key points: _When going into different languages,

semantic equivalence, rather than vocabulary equivalence, is- the name of the
game. An example ms;‘clarify the problem. In German, one might use the greet~

e

. ing, ''Cuten Tag"'or "good day". In English, one is more likely to use, "Hi",
| r "hello". In Spanish, one'would probably hear, "Buenos dias" (in the morning),,
which literally translated would be "Good day". Although the vocabularies may
differ, the meanings are equivalent, .

Maguire (1973) made the point that,'"The'appropriateness of the scale set -
nltimately lies 1n.the use made of them by people knowledgeable in the domain,
as they describe phenonena relevant to the domain. For.enamplé, we.would'
- considet/the scale 'strongfweeg' appropriate to the space of~a§titudes toward

-9"‘- .
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school, }i knowledgeable people (students, for example) would use the terms
> i;'describe a phenomenon like 'teacher' which is relevant to ﬁhﬁ~domainh
{p. 296). \ﬁe slso called attention to the fact that reSegrche:s Ha;e‘not
developed structural waps of the affective domain; an unfortunate situation,
particularly in view of the growing~emph§sis being given to this domain by
educators.
ureenberg (1970) made the interesting observarion that less able pupils

tend to reflect polarized views, and are apt to use extreme positions on the

?
L4

scales.

»
3

* ‘ Design of the Study -

P

N ~ The deslgn of the ftudy entalled several major steps. We first meeded
to define self-concept, both theoretically, and operationally., We needed a
sanpling plan, and a method for collecting data.

Self--Concept

For this project, self-concept was defired to include a person's percep;
cions of self, of others, of school, and of the social milieu. Self was
measuired by two concepts: ''Me as a student," and "Me". Perception of school

was measured by the two concepts, 'Teachers," and "The grading system'. Three
. concepfs were 'selected to gather cata upon perception of the social milieu:
"Opportunities for waking friends"; "Social activities"; and "Coumunity accept-— .
anée of we". Pexceptions of other groups was esg}mated by reactions to the
tour concepts, "Negro'" (or Black Americans); "Chicano students"; "Indian
atudents" (or Indians); and Anglo (or "White students", or Americans).

It was feltr that the foregoing concepts comprised a reasonable sample of
the domains to be sampled, arnd it was algo felt that these concepts would be
fransportahle across cultures and languages. Further, most of the above
possess face validity; they look like items relevant to their assigned dowains.
It was further felt that differences across ethnih groups, and nationalities

‘ would clearly emerge across this pool of concepts.

Q . -5~




A »
|y

- .

" Eleven pairs of bipolar adjectlives were selected and organized in typical
semantic differéhtihl format. The pairs included: good-bad, sharp-dull, ugly-

beautiful, strong-weak, slow-fast, shallow-deep, effeq;ive—ineffective,

‘valuable-worthless, unfair-fair, intelligent-stupid, and dishonest-honest.

" Note that for six of the pairs, the positive value is on the left, and for

, . | .
five pairs, the negati’ ° value is on the left. This is accepted as helping to

improve the validity o. responses, 1l.e., there is less probability that Ss

will rush through, filling in one side (right or left) or the other. In the

T

event, this expectation‘was'realized.l

These concepts and adjectives were subsequently translated into Chinese,.

German, and Spanish. In each case, the work

as "done by educator-nationals
of each country: Chinese (fromTaiwan),‘Céfman,“and Mexico. Considerable

AL -

stress was given the notion of attaining semantic equivalance, even thodgh'
the results-might;not p:ovide a word-for—word translation. The educators and

/
linguistsz gave assurances that these goals were largely met. In the appendix

are samble'inétructions and items in the four languages.

Sampling Plan

The saﬁpling plan included two stages. Stage one lay in collecting the
American sample. In the American Southwest, tbere is considerable to do ove;
alleged damagéd self-concepts in minority groups. So, the American sample was
drawn from small, rural high schools. Fourteen of these schools vere in New
Mexico, and two from Texas. In each 1n§cance, schools were selectéé!for their
ethnic mixes. Several schools included heavy majorities of Spaniah:ﬁmericana,

both pupils and staff. Others included preponderancea‘of Indians, and others

reflected various mixes.

2. Appreciation is due to Dr. Lilly Huang for her work on the Chinese
version, to E. Buser, B. Contreras, K. H. Niecho}, and K. Kuhnemann for their
work with the German edition, and to Sr. Pedro Osornio and Sra G. Grove for
develeoping the Spanish forms. //

-6- /



BEST COPY MMLABLE: . o

t

A similar approach was taken to drawing the foreign samples. The Chinese

dwell on the island of Taiwan. Thelr schools were like the American sample;

-

amall and tural. The German group propably reflects a somewhat more favorable
social position than the others. Pupils attending a German "Gymnasium" are

ususlly middie to upper middle class. As a group, these pupils are found

- toward the upper reaches of aptitude, much as is the case in the more selective

* Amexican high schools. The high school was located in southern Germany, on

the Rhine River, not far from the Swiss border. The Mexican sample‘wia drawn

- a .

from nwoxﬁchools,vone in the remote state of Yucatan; these pupils resembled
the Germans in thelr more favored social and economic pésitipna. The second
school (and by far the more populace), was in t@e ataﬁe of Morelos, aboﬁt

60 miles fr&m‘Mexlco City. It was located in a sm;ll hit§ of modest size, the

, R ¥ .
agricultural hub of the area. In many ways, this group approximated the

American sample with regard to social and economic status. !
a N N !
The final ,sample, then, included 864 Americans, of whom 407 were Anglo,

300 Chicano (Spanish-American), gnd 157 Indian high §¢hool'seniors. The

forelgn nationals comprised 204 Chinese, 171 Germans, and 280 Mexicans.

‘l - .
Puaglng .

The tests included a minimum of identifying data: ethnic group, grade

- - .
level, school size, sex, date, and name of school. At no time was the subject
asked to identify himself by name., All tests were administered by local school
personnel, in the language of that school. The American data were gathered

durisg the Spring of 1971; the foreign data were collected during the Spring
v ! . )
of 1973.

Analysis of Data

-

The means and variances were computed for each ethnic and national group,
for each scale (e.g., good;bad, strong-weak, et al), and for each concept
(e.g., teachers). From each of the four conceptﬁal area. sampled, an example
is reported herewith.b Thus, 4 tables are given, showing the mean Yalues for

\ ) ' R
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each group, within each concept, and for each scala. Finally, a summary table

i

is‘ruported, showing the median perceptions for each of the 11 concepts .

‘ (taath;xa, ma, et. al,). In each case, the data have been recoded so that all
high scores raflect favorable scores. .

Perceptions of "Anglo Students" or "Americans” are given in Table 1. ‘The!
table shows, for exawmple, that~4nglos rated Anglos on the good~bad scale with
a mean of 5.5. The same scale was giveﬁ 4.7 by Chicano Ss, 4.8 by Indians, 4.1
by Chinese, 4.3 iy Germans, and 4.9 by'Mexicans; In the same manner, we see
i ‘ ‘ th;t dull~sharp was rated 5.3 by‘Anglos;i6,7 by Chicanos, 4.7 by Indians,
4.7 for the median U. S. percap:ion. 4.2 by Chinese, 4.2 by Germans, and- 5.6
by Mexicans. Both means pnd medians were computed for each racing group. Thus,
the table discloses a'meaLrperception of Anglos by Anglos of 5.1. The Chicano
mean pé;ceptlon of Anglo/is 4.5, the Ind;an»mean is 4.5 and theVU.S. mean was
4.6. The Chinese mean pérception of Anglo (in Chinese, this came to be

"White Students") was 4.3, the German mean was 4.3, and the Mexican ‘mean was

5.0.. The medians are almost identical to the means, showing that skewness did

- ]

not appear.

The data suggest that Anglos perceived themselves favorably; they ;re
apparently accepted by their ethnic peers. A certain coolness was reflected
in the Chinese and German perceptiéps, whereas the Mexican scores were quite

>

favorable. .

I

"Community Acceptance of Me" is portrayed in Table 2. Our various groups
look very much alike in their perceptions of this conceét. witﬁ the exception
of Mexican pupils. The Mexican sample perceived this concept more favorably
than the other groups. We might conclude that all groups perceived community
acceptance favorably. in~as~much as the middle rating would be a 4, and the
obtained perceptions were 4.7 or above. . | i

Perceptions of "The Grading System" are revealed in Table 3. The table

shows several interesting differences across groups. The Mexican pupils gave.

Q ‘ ' -—8-
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. ; - TABLE 1 R .
- L ' el : u: , ; | et e W IO ek
.. , Perceptions of "Anglo Stgﬁenta ox "Americans
N e " B s : ‘
. . Americans -~ 1 - * Foreign Nationals
Bipolur g e  Median ]| o
Adjectives | Angle Chicano Indian JJ.S. | Chinese® German Mexican
N=407 N=300  N=157 N=864 | N=204 N=171 N=280
-+ Bad-good - | 5.5 a7 48 a8 |, 4.1 4.3 4.9
~Dull-sharp , | s.3 ““”2&.7 4.7 - w7 | a2 s 5.2 5.6
*" . Weak-strong = § 5.0 4.4 4.4 4.4 | 4.5 boh 5.3 |
Slov-fast | 5.0 © &5 45 45 | 4.5 bok 6.9 |
Shallow-deep [ 47 ==l 40 41 | 3.9 3.8 4.1 |
Inaffective~ . é - - C ) " :
eﬁfective ] 5-2 .4.7 4." 4.7 | 406 4.8 5v1‘ -
Woxthless-valuable | 5.3 4.6 b5 4.6 | 4.5 4.4 5.3 4
* Unfair-fair - | 4.9 % 4.2 46 46 | 4.2 4.0 4.2
Stupid-intelligent | 5.3 __ 4.7 4.8 4.8 | 4.4 4.6 5.6 1
Dishoneat-honest | 5.9 4.3 4.7 47 | 4.1 4.2 4.5 &
. i .
Mean ratings 5.1 4:5 4.5 4.6 4.3 4.3 5.0
Median ratings 5.07 4.5 4.6 4.6 4.3 4.3 5.0

-, '* The Chinese gample came from Taiwan
*% High scores reflect favorable perceptions
Note: The typical standard deviation'for these tables was 1.5. Theiefore, a mean

difference of .3 is significant at the 5% level; mean differences of .4 are
significant at the 1% level. L
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! . . . IR 3
. . , g TABLE 11 ' : ' o
Perceptions of "Community Acceptance of Me" ~ :
| Amaricans o | - ' Poreign ﬁad@‘m;}a )
‘ Bipolar | y Median « \ . .
e Adjectives | Anglo Chicano Indian U.S. | Chinese German  Mexican
| i ~ | N=407 N=300 N=157 N=864 | N=2¢% N=171 N=280 ,
. i i . N 1 . o
' W ' k] E | ) LI
. Bad-good { 49 .52 51 5. H 5.2 5.0 - 5.8
Dyllesharp e we e a0 s 4.5, § 5.6 .
‘. - ; . “‘.‘ IS " B i’: ‘. A ] .
Ugly-beautiful Las 46 46 46 | e 0w owag e
b 1 : , 1. . o o :
Weak-strong 1. 4.7 409 &7 .47 | 46 | R4S T 5.2
Slow-fast | 4.5 &6 45 7 45 | 4.3 " 4.6 | 5.0
- Shallow~deep l 4.3 4.3 4,0 4,3 | 4.3 4.3 4.5
- Ineffective~ . - ] 1 i
o effective | 4.7 5.0 © 4.6 . 4.7 ».0 4.6 5.4
'~ Worthless-vgluable 1 4.9 5.0 4.8 4.9 ~ 5.2 4.7 5.6
Unfair-fair | 4.8 .50 48 a8 | ks T 4 5.4
. ’ : ] ¢
Stupid-intelligent | 4.8 4.9 4.8. 4.8 4.7 4.8 5.6
Dishonest~honest 4.9 5.1 4.9 4.9 4.7 5.0 5.6
Mean ratings 1 4.7 4.9 4.7 N4 7 \ 4.7 b7 . 3.3.
7/ g : ‘\\ : ~.
Median ratings’ | 4.8 4.9 4.7 4.7 4.7 4.6 5.
* fl‘fxe Chinese sample came from Taiwan s i
%%  High scores reflect favotab& perceptions
l‘ ’ M .
~ “
-'10- ./ e
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the most favorable ratings, with their mean of 4.8 and median ov;:all rating
of 5.9‘ Both the Germans and Anglos berceived the grading system less favor-

i | ably, the German mean of 2.7 beiny the lowest perception found in this research.
The Anglo mean of 3.9 was not exactly a vote of confidence. 'Th; other groups,
Chicano, Indian, and Chinese gave mean perceptions of 4.3.

American educators, as well as thedr counterparts in>Gerﬁ§n, might well
address t;emSQIVes to the question of why do their pupils feel so negatively
toward the respective grading systems.

In Table 4, we find the perceptual data for the concept, "™e". In general,
it can be seen that this concept was perceived favorably by ail groﬁps; however,
the Indian ovetal} mean of 4.8 was lower than all others. As before, the
Mexican.ﬁean led allrother groups. . . \

Table 5 gives a summary of the median perceptual scores for each concept,
for each group. The tabie was formed by taking the bottom line (i.e., the
median values) from each of the tables presented thus far, plus 7 additional

, .- tables which space preventeq\including. Thﬁs, we can look at the groups,

ethnic and national, to see how they pefceived each of the 1l concepts.

The Self perception,\as measured by the two concepts, Me as a Student,
and Me was perceivgg favorably four groups: the scores were 5.0 or greater
among Anglo, Chicano, Chinese, and Mexican pupils. Both Indian and German
medians were lgwef, and about equal.

Perception of Schoal; which included the two concepts of ieachers, and
The Grading System, were lower for gﬁe American sample,kand rock bottom with
the German pupils. The concept was pexceived more favorably by the Mexican
group (mediané of 5.5 and 5.0 respecTivgly) and by the\gyinese pupils. «

The Social Milieu was measured with three concepts, Oéﬁsftunisies for
Making Friends, Social Activities, and Community Acceptance of Me. All 6f\\“\\\\i
our groups perceiﬁed Opportunities fq:}H§king Friends in a positive light, O

-11-
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TABLE III
: ; - i
- Perceptions =f the Grading System
’ ! T . ve
. ! «  dAmericans ? , Foreign Nationals
Bipolar | = Combined | R N |
Adjective | Anglo Chicano Indian U.S. | Chinese German Mexican .}
[ | N=407 . N=300 N=157 N=B864 N=204 N=171 N=280 ’
. . ! ~ ' g : ' - \
' I ! —_
Ugly-beautiful | 3.4 3.8 40 3.8 | 3.8 2.9 4.1
| Weak-strong | 3.9 4.4 4.4 b | 4.5 2.7 5.0 4;
Slow-fast | 37 40 41 40 | 45 4 4.5 |
.. shallow-deep ' | 3.5 3.9 3.9 3.9 | 43 2.2 4.3
Ineffective- ! ! %
effective 4.2 4.7 4.4 bod | be7 . . 2.9 5.1 1
; Worthless—valusble | 4.1 4.6 4.6 4.6 | 45 2.4 5.2 |
Unfair-fair 3.9 43 45 43 3.9 2.1 6.5 )
Stupid-intelligent 3.9 4.4 4.4 bod 4.0 2.6 5.1
Dishonest-honest | 4.2 4.5 4.6 4.5 | 4.3 2.7 5,2
Mean rating 3.9 43 4.3 4.3 4.3 2.7 4.8
/ ‘
Median rating 3.9 4.4 4.4 4.3 4.3 2.7 5.0
. . :
” T :
- %  The Chinese sample came from Taiwan :
%% High scores reflect favorable perceptions :
. o 3 > *
/
~
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: TABLE IV
BEST COPY AVAILABLE .
’ H . « LRE
N Perceptions of 'Me" .
% Americans Foreign Nationals .
Bipolar | Median : * ‘
Ad‘ ptir | Anglo Chicano Indian K U.S. Chinese German Mexican
\djectives | N-407 \ N=300 N=157 N=864 N-204 N=171  N=280
) ‘« ; ’«" 4
y ‘. - 1.‘ 5:‘ . . R ~
Bad-good i 5.4 5.6 ° 5.1 7, 5.4 5.5 5.2 5.9
Dull-sharp |/ 5.3 5.3 4.8 5.3 5.3 4.9 5.8
" Ugly-beautiful ' 4.8 4.9 4.8 4.8 4.6 - 4.8 V4.8
Weak-strong | 5.0 50 49 5.0 5.2 4.8 5.3
Slow-fast 1 5.1 5.1 4.7 5.1 5.0 4.9 5.4
: - ; '
" Shallow-deep 5.1 4.8 4.2 4.8 4.8 4.8 5.1
Ineffectiva- §
effective | 5.3 5.3 4,7 5.3 5.3 4.9 5.7
Worthless-valuable || 5.3 5.3 5.0 5.3 . 5.6 5.0 5.8
_ Unfair-fair 5.7 5.8 5.1 5.7 5.2 5.6 5.9
Stupid-intelligent i| 5.4 5.3 4.9 5.3 5.1 5.5(7 5.7
pibhonest-honest  § 5.7 5.8 5.2 5.7, .| 54 ¢ 5.6 6.2
& ’ ‘ :" = ;_;: \;‘-, B )
Mean ratings N 5.3 5.3 . 4.8 5.2 | %2 5.1 5.6
‘Median ratings .| 5.3 5.3 49 53 | -2 4.9 5.7 -
. - 7
* The Chinese sample came from Taiwan o
*f‘ High scores reflect favorable perceptions |
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‘ TABLE V
: . Summary of Perceptions by National and Ethnic Groups ~ .
' (Note: Differancg‘of~.3 are significant @ 52; of .4 are significant @ 1Z)
¢ | -
& .
i m— e ; z
¢ Amerigans o Foreign Nationals
‘Concepts | : Median {- * o
‘ Pt |Anglo Chicano Indian U.S. | Chinese German Mexican -
IN=407 N=300 N=157 N=864 | N=204 N=171 N=280
Self ' | - ‘ S :
Me as a student | 5.0 5.0 4.7 5.0 1 54 4.6 Ea5.5
Me | 5.3 5.3 4.9 5.3 | 5.2 4.9 5.7
School |
Teachers . | 4.4 4.5 4.9 4.6 . 5.2\ 4.1 5.5
_ The grading system | 3.9 4.4 4.b 4.3 | 4.3 2.7 . 5.0
The Sociél‘Milieu Z : N
Opportunities for
making friends 1 5.0 5.1 5.0 5.0 4.7 5.1 5.6
Social activities | 4.5 4.5 4.3 4.5 | 5.0 4.7 5.2
Community acceptance’ | ' :
of me . | 4.8 | 4.9 4.7 a7 | 47 4.6 5.4
Other Groups i | - /
Black students, or | | . Q
black Americans 1 4.1 4.8 4.8 4.7 4,0 4,7 . 4.9 :
S | v ; N
Chicano students 4.2 , 9.4 4.3 b.b jﬁ6. L L 5.1 [
- - i
Indian students, or : .
Indians 4.5 4.6 5.0 4.6 4.5 4.8 5.1 ° j;
White students, Anglo, N ‘ . > ~\f£
or Americans " 15.0 4.5 4.6 4.6 4.3 4.3 5.0 j;
. { [
~*  The Chinese sample came from Taiwan I
*% High scores reflect favorable ratings : / ;
A%% German students rated the concept "Gastarbeiter" (guest worker). Their median j
score was 4.2 . ]
~14- !
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BEST COPY AVAILABLE
although the‘Chinese;median‘was only 4.7, whereas the other groups rep&rted
madians of 5.0 or higher. Mexican puplls consistantly perceiveé the area more
favorably than did the other groups. - . )

,igO;her grﬁups wvere consistantly rated most favorably by themselves in thé
Americar sample. The Anglo group was generally more’negative in these ratings
(ex;ept when they rated themselves), and the Mexican group was geperally most

. favora?le, indicating more positive feelings toward members of.other groups.

Table 5 reveals other interé;ting data. Let us focus upon the section,
"Other Groups". For the American sample, we can compute the mean rating for
each group, excluding the grogp's rating of itself. By so doing, we find tiat
the Anglo viewed otﬁers with a mean of 4.3, the Chicano mean‘wasi;;6,~and the
Indéan mean was alse‘pqual‘tc 4.6, In a;mi%ai fQShion, we see that\the Chainese
mean for perceptibQ;%;f othérs‘was.k.b, the German mean (including "'Gastar-
beiter")fwas'4.§, and the Mexican mean waBXS.O. .This analysis would lead one
to conclude that the Anglo sample'pended to perceive other groﬁps less favor-
ébly than any group studied in this research: This must be 5 tentative con-
~clusion, because a difference must be 0.3 or larger to be significant at 5%.
But faking this into account, we coula say that the Anglo percéptions of other;
was significantly lower than similar pergeptions from Chicano, Indian, aﬁd.
Mexic;n'pupils.

 Finally, ‘it is poésible to determine overall median ratings for each group.
This summar& of perceptions might indicate how éach gfoup tends to perceive
its own world., That is, a high score would suggest that the group looked at
the world in generally favorable termsf/‘eoﬁversely, lower scores would indi~
_cate that a group tended to perceive peéple,and events less favorably.

Thié, then, was done. Eaech group's set éf perceptions in Table 5 was
sumearized by the median of pf&_of its perceptions. The results were as

-

follows:



‘ ) ..- Nexican - 5.2.
PR iCh§CIno 4.8
: Chinese @,j . .
Ind‘an 4.7 . ’ = '
. . éerm&n‘ 4.6
. ) All U.s. 4.6
\\\ ‘ ‘i Anglo 4.5 | ‘

A\

It can ‘be seen that the Mexican overall median perception of 5.2 was higher
than that of any other group. Our Chicano sample gave a median‘perception of
\\4 8 (differences of .3 are significant @ 5%; those of .4 are aignificant @ 11).

- ) which was significantly lower than the‘Mexican median. The differences between
. - I .

Chicano, Chinese, and Berman'pupils lack statistical significance; however, the

£ 3

Anglo group is ihdeed lower than the Chicano and Mexican pupils.

 21§5§531on~of Findings
ferhaps the most 1nteresting finding 1is t@at adolescent perceptions of
self and others did not vary greatly across ethnic-group pr‘n;tionélity.

. Differences were found, to be sure, but the similari?ies are more striking
than the differences. Thus, we fouﬂd only one group, the Hhxicané, who reported
positive‘percepcions of the grading system., The Germans gave the lowest value
found in the study; their median value of 2.7 was far away from the next group,
the Anglos, whose valpe of 3.9 was also iow. Both Chinese and Mexicans per-

\ , cei&éd teachers favorably; our Anglos, Chicanos, Indians, and Germans were

| more restrained. g

. We. can gonclude from the data presented that all ethnic and n;tional groups
\f tended to view themselves, the school, the social milieu, and others with
genérally favorable‘perceptions. This conclusion is supported by‘the fact that
\\\:‘ ‘ median (or mean) perceptions rarely fell below the theoretical average of ;.0;~

\y ) more often, scores in excess of 4.5 were noted.

~16- | ~ ,
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0f great interest was the finding that Mexican pupils tended to perceive\
their world moxe favorably\than~any other group involved in this study. Why? .

Is this finding related to Diaz-Guerrero's conclysion (1967) that the Mexican
‘ g‘\ :

way of 1ife is unhurried and calm? And with,the American sample; how is it
that the Chicano nample perceived their world in terms.generally more favorable

" than their sq~called favored Anglo peers? " The present data do no answer these
] - ' : T )
kinds of questions. "More study, perhaps along case stud§ lines, 1is needed to

clarify the situation now revealed. ' N

™

Of particular concern is the finding that Angle pupils pgggeived groups

other.than their own in a less favorable light. One might feei\:hat certain

‘aty

‘rﬁjwéj elements in;our majo:ity culture fail to assign adequate values to under- =
. iﬁét;gding and relating to others. Perhaps we do not stresa‘the notion of the
. intér#relatedness~of peoples, of‘gheir iﬁﬁerent dignity. Whatever the under-
> ‘wi;ing causes, educators and community leaders might feel inclined to address
themselves to these implications.

What of §he‘reseafch‘§trategy employed in this study? A crucial pfoblem
lies i# the sampling design.k It would be faiacious to.assume that the samples
reported here are in fact representative of<;11~adole§cents from each ethnic
group, each nationality. Oﬁ the o:hq; hand,~evidepce‘was;re§orted earlier

that socloeconomic status ﬁay have hut ‘limited effect upon self-concept. This

-

being the case, the present data may\be indicative of the trends that exist

in each of the parent populations.\ } is question can be answered in part by

the collection and analysis of new data within the varioﬁs parent populations.
Of the instrumént, there is little to say save that it seemed t$ "work''.

The scale, "shallow—deep' seemed less useful Ehgn the others. Translators

reported difficulty in finding semantic equivalance, esﬁecially in Chinese:

Indian students had trouble with the concept; in the Navajo language, the

meaning is not equivalent to the English. The scale probably should be omitted.

Factor analytic studies of the instrument should help élarif} this and related

Q ( issues, -17-
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